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ABSTRACT

This study was conducted in order to provide a general description of how the supervisor teachers of the ELT Department of
Cukurova University perceive effective supervision, and how their perceptions influence their practices as supervisors. Six
supervisors participated in the study. Their views on effective supervision were elicited by means of Repertory-Grid tech-
nique and feedback sessions were recorded. The data gathered were triangulated by interviews to see whether and to what
extent their espoused theories were consistent with their theories in action. In addition, the factors that prevented the supervi-
sors from applying their perceived effective supervisory strategies were defined in this study.
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OZET

Bu calismanm amaci, Cukurova Universitesi Ingiliz Dili Egitimi Boliimii 6gretmenlik uygulamast dénemi damgmanlarinn
etkili damgmanhg nasil algiladiklarn ve bunun damgman olarak uygulamalarina nasil yansidigmmn genel bir tanimim yap-
maktir, Bu amaglar dogrultusunda, Cukurova Universitesi Ingiliz Dili Egitimi Boliimiinde gorev yapan toplam 6 damgmanin
etkin etkin damsmanlikla ilgili goriislerine “Repertory-Grid” teknidi ile ulasilms, ve doniit verme goriismeleri kaydedilmig-
tir. Bdylece bu damgmanlarn ileri siirdiikleri goriiglerin uygulamalarina yanstyip yansimadifr gézlemlenmistir, Ayrica damsg-
manlarla yapilan goriigmelerle danismanlarm uygulamalarinm daha verimli olmasmna engel olan fakitrler belirlenmeye ¢ah-

silmgtir.

Anahtar Kelimeler: Repertory-Grid Teknigi, Benimsenmis Kuramlar

Introduction

Most teacher education programs are organ-
ised to provide student-teachers with oppor-
tunities to practice teaching. The goal of the
practice sessions is to allow student-teachers
learn more from practice because wise action
is not possible without the knowledge ac-
quired from practice (Carvero, 1992).

The extent to which the teacher education
programs and the teaching practice period
play a role on the student-teachers’ change
toward professional growth is disputable.
Opposing views the scholars hold on the is-
sue compile in the related literature. For ex-
ample, student-teachers’ ideologies are resis-
tant to change (Zeichner and Liston in Ulla,
Peltokallio and Piavi, 2000). Student-teach-
ers’ reflection is generally superficial (Cal-

derhead, 1987), teaching practice and super-
visors do not influence student-teachers, and
feedback sessions has not got a powerful ef-
fect as the supervisors wish i to be (Turney et
al., in Roberts, 1988). On the other hand,
practical experience is the source of student-
teachers’ knowledge (Calderhead and Miller;
Shulman in Richards, 1998). On the other
hand, student-teachers are capable of reflect-
ing upon their experiences, which lead to de-
velopment, when given the opportunity and a
supportive environment, prior to extensive
classroom experience (Sendan, 1995). In ad-
dition, practical experience is vital for people
to learn because people change as they learn
and this is a cycle of experience, reflective
observation, abstract conceptualisation and
active experimentation (Kolb, 1984). Con-
sidering Kolb’s views, student-teachers are
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in a position to experience, construe over
their experiences, conceptualise certain is-
sues, and actively experiment them during
the teaching practice period, which may end
up with learning and professional change. In
order to find evidence on the issue, teachers’
thinking should be investigated because it
serves to reduce the gap between theory and
practice in education (Kelly, in Zuber-
Skerritt, 1992).

As practice teaching seems to be a period
worthwhile investigating, there has been
various research in the area. However, the
studies conducted to put light on the facts
about this period mostly seem to consist of
pre and post administration of surveys or
questionnaires in the beginning and at the
end of the period. Such studies have not ex-
amined what actually happens during the ex-
perience itself. In fact, the phases and differ-
ent aspects of teaching practice period may
have various impacts on the student-teachers.
Field experiences entail a complex set of in-
teractions among program features and peo-
ple, and thus, these also have to be taken into
consideration (Zeichner, Tabachnick, and
Densmore, 1987).

Taking the above-mentioned views into ac-
count, this study contrary to the previously
conducted studies, attempts to draw a general
picture of the happenings that take place
throughout the practice teaching period. In
this respect, the study questions the way the
university supervisors perceive effective su-
pervision, and whether or not their espoused
theories are consistent with their theories in
action. In addition, it aims to find out when
and under what circumstances the supervi-
sors can not put their theories into action.
Briefly, the questions under consideration
within the limits of this paper are as follows:

1. How do the supervisor teachers of ELT
Department of Cukurova University Fac-
ulty of Education perceive effective su-
pervision?

2. Are the supervisors’ espoused theories
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consistent with their theories in action
during their feedback sessions?

3. If not, what are the influential factors?

Participants

Two parties of people participated in this
study: the first party consisted of six supervi-
sor teachers of the above-mentioned depart-
ment. In selection of the teachers, a stratified
random sampling method was used. That is,
while selecting the participating supervisors,
the teachers of the department were divided
into two categories in order to represent the
characteristics of the teacher population. The
first group of teachers consisted of instruc-
tors who taught methodology classes and
held doctorate degrees in this area. Such a
classification was made since supervision
seems to require more concern with meth-
odological issues.

The second group of teachers consisted of
experienced instructors either without doc-
torate degrees or still conducting their doc-
torate studies. A randomly selected member
of each group was assigned to work in prac-
tice schools. Three different school types
were considered in the study. In other words,
the study was conducted in three different
types of schools: a state high school (Erkek
Lisesi - Super High School), a private high
school (Ozel Génen Lisesi), and finally an
Anatolian high school (Kurttepe Anatolian
High School). Thus, the ecological condi-
tions of schools and the probable impacts of
these conditions were also taken into ac-
count. For each school, a representative
sample for methodology instructors with
doctorate degrees, and one representative
sample for experienced instructors without a
doctorate degree were selected to participate
in the study (totally 6 instructors).

Instrumentation

The instruments used in this study were Rep-
ertory-Grids (Rep-Grid Manual, 1993), the
recordings of the feedback sessions and in-
terviews with the supervisors.
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Repertory Grids

In this study, repertory-grids were used to
elicit the supervisors’ constructs on effective
supervision. This technique, as Shaw defines
it, is:

A two-way classification of data interlaced
with abstractions in such a way to express
part of a person’s system of cross-references
between his personal observations or experi-
ence of the world (elements), and his per-
sonal classifications or abstractions of that
experience (conmstructs). (in Zuber-Skerritt,
1992, p.59).

In addition, this technique facilitates the
elicitation of constructs and responses from
participants without influencing them by
means of questions, as may be the case in the
interviews and questionnaires. Repertory-
grid technique also enables the researcher to
retrieve the participants’ cognition through
their own conceptions, and finally produces
valid and reliable data.

In this study, all the supervisors were in-
formed about the aim and the procedures in-
volved in repertory-grid elicitation in indi-
vidual sessions. For those who were already
familiar with the procedure, these sessions
served to explain the aim and contribution of
the grids to the general aim of the study.

The Recording of Feedback Sessions

The recordings of the feedback sessions were
another means to triangulate the data ob-
tained from the participants. In addition,
these recordings contributed to the validation
of the interpretation of the data collected.

In order to obtain information on how feed-
back sessions were held, the supervisors
were asked to record their feedback sessions
for further reference. The researcher did not
join the feedback sessions so as not to dis-
turb the participants with the presence of an
outsider.

The recordings of the feedback sessions

helped to find out whether or not the super-
visors’ espoused theories were consistent
with their theories in action during their ses-
sions. In addition, they were then referred to
during the interviews with the supervisors to
gain insight for the instances when they were
not able to practice them in their sessions.

Interviews with the Supervisors

Following Sendan (1995) and Yumru (2000),
the supervisor teachers were interviewed af-
ter they completed their repertory grids, also
taking the feedback they provided into ac-
count. The interviews were semi-structured
and followed an emergent design. They were
conducted referring to the recordings of the
feedback sessions. The supervisors were
asked:

1. to elaborate on the meaning they attached
to their constructs in their grids,

2. to comment on the rationale behind their
way of giving feedback,

3. to explain the instances their constructs
for effective supervision does not apply,

4. to suggest ways they believe to make
teaching practice period more beneficial
on behalf of both themselves and the stu-
dent-teachers.

Procedure

In this study, the supervisors’ views on ef-
fective supervision were elicited by means of
Repertory-Grid technique. In addition, the
supervisors’ feedback sessions were re-
corded. The teachers were not asked to do
anything special for the sake of the study
such as providing pre or post feedback. On
the contrary, the way they handled the job
was followed and observed. Not requiring
the supervisors to act uniformly enabled the
researcher to investigate whether or not their
supervisory behaviours were in agreement
with the views they held regarding effective
supervision. Moreover, it helped to under-
stand how these behaviours varied, if any,
with different student-teachers. During the
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interviews, stimulated recall technique
(Nunan, 1989) was used to go back to the in-
stances under consideration.

Findings and Discussion

One of the major inquiries of this study was
to find our how the supervisors at the ELT
Department perceived effective supervision.
Repertory-Grids served to this purpose.
Analysis of the grids revealed inconsistent
views the supervisors held regarding the is-
sue. In other words, almost no similarities in
the supervisors’ perceptions were observed
after the analysis. Regarding this finding, we
may suggest that among the supervisors of
the department, there is not a scientifically
based culture established for the practices of
supervisory duties. That is, the aspects each
supervisor values and mainly focuses on dur-
ing the teaching practice period and the way
they hold their feedback sessions are differ-
ent from each other. Thus, the student-teach-
ers are supervised depending on how their
supervisors perceive the issue.

For example, in Supervisor 1’s grid, the con-
structs are mainly related with leading the
student-teachers to reflection and awareness
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of their personal theories (constructs 2, 3, 4,
5,6,7,8, 13,11 in Figure 1).

This supervisor encourages reflection and in
order for the student-teachers to involve in a
reflection process, s/he informs them that the
ones who discuss about their practices will
be given higher evaluations. S/he rationalises
his/her view during the interview:

Extract 1:

Sometimes the student-teachers’ mentors ask
them to behave in a certain way but they may
do just the opposite or what their mentors fa-
vour may not correspond with their supervi-
sors’ views. At such instances, I advise my
students to discuss the issue not only with
the mentors and the supervisors but also with
their peers. There are instances when the
student-teachers may not approve of the way
their mentors teach, then I tell them that
teaching practice is a period of ex-change of
knowledge and all their experiences, good or
bad will lead to professional development. In
addition, this supervisor views student
teaching as a professional learning experi-
ence (construct 5). S/he also emphasises the
importance of collaboration between the su-
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Figure 1. Supervisor 1°s Grid
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pervisor and the student-teacher (construct
12}

Another example for the supervisors® differ-
ent perceptions on effective supervision may
be illustrated by Supervisor 6’s constructs.
S/he regards supervision as more related
with helping the student-teachers (constructs
1,3,4,6, 11, 12, 22), and mostly concerned
with clinical supervision (constructs 4, 8, 9,
15, 21, 23, 29). During the interview, his/her
views regarding the issue becomes clearer:

Extract 2:

What we should focus on during this period
of time is the classroom performances of the
students. We, as professional supervisors,
should be able to do this. We should talk
about both the positive and the negative as-
pects of our students’ performances. We do
not talk about their personal qualities, but
only consider their professional pluses and
minuses.

Moreover, s/he points out that a supervisor
should be consistent in what s/he says and
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what s/he does. His/her views are apparent
also during the interview:

Extract 3:

As a supervisor, we have to follow the latest
technological developments, and in addition,
we should be able to use them in the class-
room. If we insist that the student-teachers
should use technology but we never do this
in your own classes, then, we can not be very
convincing: On the other hand, when we ob-
serve how Supervisor 4 views supervision,
as his/her constructs reveal, hisher main
concern appears to be showing, demonstrat-
ing, warning and teaching the student-teach-

ers and correcting their mistakes (constructs
2,3,6,7,8,10,11).

During the interview, s/he was able to ex-
plicitly state the rationale behind his/her
views:

Extract 4:

The student-teachers are inexperienced. They
make mistakes and most of the time, they are
not even aware of these mistakes. As super-
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Figure 2. Supervisor 6°s Grid

Ege Egitim Dergisi 2003 (3) 2: 79-87




How The Supervisors at the ELT Department Perceive Effective Supervision:
A Social Constructivist Perspective

visors, it is our duty to warn them and show
them the right way of doing things. If we do
not do this, they may continue doing the
wrong things in the future.

The examples above indicate that there is not
a commonly agreed upon, scientifically
based framework for supervision in the de-
partment. In such a circumstance, it appears
highly improbable to talk about an overall ef-
fectiveness of the supervision of the student-
teachers. A solution to such a situation is of-
fered in Liberman and Miller (1990) where
they emphasise the importance of collabora-
tion of the colleagues to trigger professional
development of both the teachers and the
student-teachers:

Teachers, long isolated from each other,
need to create and work in collaborative
structures. The isolated teacher must give
way to a genuine colleagueship, as the insu-
lated school must expand to include the
whole community. ... we know that teacher
development involves teachers in learning
about how to work together ??-how to make
collective decisions and structure continuous
opportunities for their own growth (p.120).

In fact, consistency in all the teachers’ prac-
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Jements: 11, Lonstructs: 11, Range: 1 to 9, Context! effective supenasor

1 &

4

tices in a certain school may not be easily
achieved nor is the ideal.

However, reflecting on personal experiences
with colleagues may contribute not only to
an awareness of teachers’ personal theories
and bring about change toward a profes-
sional development but also contribute to the
establishment of a school culture. Brousseau,
Book and Byers (1988) write about the issue:

Teachers differ in age, experience, social and
cultural background, gender, marital status,
subject matter, wisdom and ability... how-
ever, a clear description of the educational
beliefs of a school’s staff would be an im-
portant contribution in any effort to under-
stand that school’s teaching culture (p.34).

One of the other concerns of this study was o
explore whether or not the supervisors’ per-
sonal theories regarding effective supervi-
sion were consistent with their theories in
action. Although the majority of the supervi-
sors stated that they were able to put almost
all their perceived effective strategies into
practice during their feedback sessions, the
analysis revealed that of totally 104 con-
structs, 75 were concretely observed during
the study. Ten of these observable constructs
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Figure 3. Supervisor 4's Grid

Ege Egitim Dergisi 2003 (3) 2: 79-87

84




Dr. Giilden [LIN

structs, 75 were concretely observed during
the study. Ten of these observable constructs
were rank ordered as one of the five high-
priority constructs in their grids. In other
words, the supervisors ranked ordered these
ten constructs as one of the five highly im-
portant constructs in their grids. The results,
thus, indicate that awareness raising activi-
ties that would lead the supervisors to rethink
about their espoused and explicit theories
may be quite beneficial.

Regarding the circumstances under which
the supervisors are not able to put into prac-
tice their perceived effective supervisory
strategies, as they indicated, we see that per-
sonalities and the attitudes of the student-
teachers play an important role. According to
the supervisors, student-teachers who are
over self-confident, resistant to feedback,
who are not open to new ideas and change,
and finally very shy or/and uninterested stu-
dents may become obstacles for them to suc-
cessfully put their theories in action.

The other obstacles that appeared to prevent
the supervisors to act in consistence with
their espoused theories were the heavy
workload and the time constraint. They have
to teach their regular classes as well as ob-
serving classes at practice schools and pro-
viding the student-teachers with related
feedback. As the supervisors indicated, these
two obstacles also made it difficult to evalu-
ate the student-teachers’ classroom perform-
ances on a more objective basis. Supervisor
I elaborates on his/her view on the issue
during the interview:

Extract 5:

In fact, if you, as a supervisor, hold your
feedback sessions in groups, then your stu-
dents benefit more. All students listen to
each other’s feedback and learn something
more. Such a session will lead them to more
critical thinking and discussion. However,
gathering all your students in your office in
the same minute may be problematic. If you

do this during the breaks, the time is too
short. Not all of them may wish to spend
their breaks in their friend’s feedback ses-
sion. As a teacher, you may be rushing from
one class to another and may not be feeling
very willing to do this in your break. I mean,
everything is dependent on adequate time
and this is what we do not have.

Our study findings imply that in order for the
supervisors to fully meet the requirements of
their duties, during the second semester the
teachers who also work as supervisors
should be loaded with less class hours. Paral-
el to this view, Hanes and Mitchell (1985),
suggest that mentors who play a critical role
in the staff development process, may be re-
leased from their duties one half day or so
each month to work with new teachers.
Likewise, a similar solution can be proposed
for the supervisors as they experience the
same constraint. Moreover, another solution
to this problem may be requiring the supervi-
sors to work with fewer student-teachers.
Such an organisation may enable the super-
visors to observe their student-teachers as
many times as they feel is adequate.

Beside the above mentioned findings, some
additional findings emerged during the inter-
views. For example, almost all the supervi-
sors who participated in this study com-
plained about the insufficient pay they get
for the duty. They pointed out that some-
times they are assigned in practice schools
that are very far and that they spend more
than they earn even for the commuting costs
to practice schools.

Furthermore, the assignment of the supervi-
sors and the mentors is another aspect to be
considered. The assignment is made on a
voluntary basis, however, not every teacher
can make good mentors and supervisors. As
Stones (1984) criticises, teachers assigned as
supervisors of practice teaching, in fact, are
not the people who had been educated for
such a purpose. The only experience they
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have about supervision is the period they had
been exposed to supervision as student-
teachers. However, supervising and being
supervised are not the same thing and this
previous experience does not mean that they
are also competent as teachers. To sum up,
he claims that being familiar with pedagogy
is a must for a teacher in order to decide on
what steps to take during supervision of stu-
dent-teachers.

Another problematic issue appeared to be the
undeniable gap between what some of the
mentors and the supervisors expect from the
student-teachers during practice teaching. To
illustrate, while their mentors expect them to
follow the course book and the syllabus on a
day to day basis, the university supervisors
wish to see the applications of the methods
and techniques taught at the university.
Whichever party the student-teachers try to
please, in the end inevitably they receive
negative criticism. Regarding this finding,
we propose holding meetings with the super-
visors, mentors, student-teachers and even
the school principles on the principles and
the rationale of practice teaching period at
the beginning of the term.

Conclusion

This study explored how the supervisors of
ELT Department of Cukurova University
perceived effective supervision and whether
their espoused theories on the issue were
consistent with their theories in action.

At the end of the study, we come to the con-
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willeventually enable them to construe over
their practices in a more critical and reflec-
tive point of view.
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