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Abstract 

Being a reflective teacher means developing him/herself continuously, and it 

requires collecting data about their teaching styles, attitudes and teaching 

practices and using this information for critical reflection in their courses. In 

this study, the researcher aimed to change the contents of her courses, 

materials and teaching techniques in line with the students ‘requests and also 

show that the students’ ideas were taken into consideration and they were 

included in the process of deciding what to do in the courses.. For this reason, 

“five-minutes papers”, which is one of the tools used to achieve formative 

feedback from learners, was used and two questions  were asked to the 

students:1- “What were your expectations from the course? Have they been 

met?” 2.“Is there anything that should be done differently?”. It was 

administered to the freshmen(49 students) for “Lexical Competence”, to the 

juniors(75 students) for  “Methodology”  and to the seniors  (54 students) for 

“English Language Testing and Evaluation” courses at English Language 

Teaching Department in Buca Faculty of Education at Dokuz Eylül 

University at the end of the 2014-2015 academic year in the last ten minutes 

of their courses. Students’ suggestions were collected and analyzed by the 

researcher and their positive and negative ideas were collected under some 

main headings for each course and provided with the  number of the students 
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Introduction 

Different teachers have different teaching styles which help them to cope with 

the routine demands of teaching situations but there may be a danger that the teaching 
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style may also be an obstacle for teachers’ professional development. How can 

teachers go beyond these routines and become more aware of their teaching styles and 

practices? One way of achieving this is to observe and reflect on their teaching way 

and use this information to bring about some positive changes in the teaching 

situations and ways. 

Becoming a critically reflective teacher means to ask “what”, “why” and 

“how” questions such as “What does it mean to be a teacher?”, “Where did the ideas I 

embody in language teaching come from?”, “Why do I continue to use them in my 

teaching?” and “How might I teach differently?” (Bartlett, 1994, p. 206).  By asking 

these questions, teachers begin to have control on changing their classroom life and 

gain a certain power over their teaching, and this process is called “reflective 

teaching”. Moreover, becoming reflective forces teachers to adopt a critical attitude 

toward themselves and challenge their beliefs about teaching to face with deeply-

rooted personal attitudes related to human nature and learning. Reflective 

practitioners question existing practices to gain new viewpoints related to their 

practice and as a result of this, they change their perspectives (Larrivee, 2000). 

Stephen Brookfield states that among all the pedagogical tasks teachers deal with, 

getting inside students’ head is one of the trickiest and at the same time the most 

essential (Brookfield, 2017).   

Teachers need feedback on their performance to help them identify how to 

shape and improve their teaching practice better. Their engaging in reflective practice 

and analysing their own method of instruction and assessment should become a 

routine part of professional life (OECD, 2009). 

 

Reflection is a three-part process: 

• Stage 1: The starting point is an actual teaching episode, such as a lesson or 

other instructional events. The focus is usually the teacher’s own teaching, but 

observation of another teacher’s teaching can also be used. 

• Stage 2:  The next stage is getting an account of what happened without an 

explanation or evaluation. There are many different ways to gather 

information. 
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• Stage 3: The teacher reviews it and questions are asked and some plans for 

further changes are prepared. (Murphy, 2001)   

By using reflective teaching, teachers can improve their abilities to collect 

information on what is taking place in classrooms, examine this information to build 

awareness, to deepen understanding of current teaching and learning behaviours, to 

pose questions related to their teaching, make informed changes in teaching and 

continue such efforts over time and share insights with others (Murphy, 2001).  

It gained popularity by Cruikshank and Zeichner (as cited in Bartlett, 1994), 

who defined reflective teaching “as the teachers’ thinking about what happens in 

classrooms, and thinking about alternative means of achieving goals or aims” and he 

sees it as a means to provide students with an opportunity to consider the teaching 

event thoughtfully, analytically and objectively. According to this definition, the 

improvement of teaching techniques is seen as the most important way to help 

teachers develop their teaching practice. The aim of reflective teaching is to produce 

good thinking habits. 

Zeichner and Liston (as cited in Bartlett, 1994) had a different view. They 

define a reflective teacher as somebody who has the origins, purposes and 

consequences of their work at all levels. According to them, critical reflection enables 

teachers to improve their pedagogical habits and skills necessary for self-directed 

growth. 

As Cray and Currie (as cited in Gray, 1998) have stated, “learners have ideas 

about such issues as the role of the classroom in language learning, the function of the 

teacher and the appropriateness and the relevance of the various teaching practices.” 

Richard and Lockhart (as cited in Murphy, 2001) define reflective teaching as an 

approach to second language classroom instruction in which teachers “collect data 

about teaching, examine their attitudes, beliefs, assumptions and teaching practices, 

and use the information obtained as a basis for critical reflection” about their efforts 

in language courses. So teachers learn from their personal experiences and gain 

awareness of their beliefs and practices. Thus, they enhance the quality of learning 

opportunities they can provide in their classrooms. Through reflective teaching 

teachers learn “to see teaching differently”. Bartlett (1994) states that  “If we want to 
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improve our teaching through reflective inquiry, we must accept that it does not 

involve some modification of behaviour by externally imposed directions or 

requirements, but that it requires deliberation and analysis of our ideas about teaching 

as a form of action based on our changed understandings.” According to Ersöz 

(2012), self-inquiry and self-discovery are so much important and effective in 

changing our beliefs and behaviours. Reflective teachers engage in systematic forms 

of inquiry that examine the origin and the results of everyday teaching so that they 

come to understand the factors that hinder change and improvement (Bartlett, 1994). 

Purposes of reflective teaching can be stated as expanding one’s 

understanding of the teaching/learning process and one’s repertoire of strategic 

options as a language teacher, and enhancing the quality of learning opportunities one 

is able to provide in language classrooms (Murphy, 2001). It also enables teachers and 

instructors to be able to scrutinize the underlying principles and beliefs which define 

the way they teach. Furthermore, it provides instructors and teachers with an 

opportunity to identify professional and personal weaknesses and strengths and to 

promote deeper understanding of student learning.   

There are different ways of gathering information for reflective teaching, and 

some of them are: a-formative feedback from learners which includes five-minute 

papers, teacher-assessment surveys, questionnaires and student focus groups; b- 

formative feedback from other teachers (peer collaboration, dialogue with a 

supervisor and classroom observation); c-self-generated sources of information 

(retrospective field notes, teaching journals, lesson plans and audio/video recordings); 

d-summative feedback from learners at the end of the course, and e-action research 

(Murphy, 2001, p. 500). 

Formative assessment involves giving useful advice rather than marks or 

grades and it is developmental and provides ongoing educational feedback which can 

be used by instructors to improve their teaching and by students to improve their 

learning. The goal of formative assessment is to collect detailed information that can 

be used to improve instruction and student learning. 

In this paper, five-minute paper will be explained as it is the tool used for 

gathering information in this study. It was chosen as a reflection tool because 

questions could be designed to make students think critically instead of making them 
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repeat what in their book. Questions can also be used as a quick and easy way to 

achieve instant feedback about courses and students’ ideas in a short time. Due to 

these reasons, they are a very efficient and versatile instructional strategy. 

 

Five-Minute papers 

Five –minute papers have been defined as pedagogical assessment tools which 

can enable students reflect on course content and material, and they can provide 

insights on improvement of instruction. Furthermore, this technique helps teachers 

learn what students think about the course and what additional support they need. It is 

a direct way of learning how learners perceive and respond to their teacher’s effort 

and provides feedback on whether the teacher and the students have similar ideas 

about the courses. Moreover, students can also be asked to add a question and in this 

way the assessment becomes an integrative task, which makes it a very adaptable tool 

(Richards, 2015). A physics professor at the University of California originally 

developed this technique. Later it was modified by Wilson in 1983 and became 

popular with Cross and Angelo in 1988 to provide instructors with anonymous 

feedback on what students are learning in the class (Ashakiran, 2016). Cross and 

Angelo (1988; as cited in Vian, 1994) define five-minute papers” as a technique 

which provides a quick and simple way to collect written feedback from students The 

teacher asks students one or two questions to which students are asked to react. 

Tabulating the responses and taking notes of any useful comments are all the 

analysis needed. Five-minute papers can be used as frequently as needed both at the 

beginning and at the end of the courses. Comparing responses over time can help 

teachers to see changes and developments. They are quick to administer, easy to 

analyze and well-suited to use in large classes. The last five to ten minutes of the 

lesson will be enough to ask a few open-ended questions such as “what is the one 

thing you are likely to remember from today’s class?” It is most useful if teachers 

emphasize that the aim is to provide formative feedback about how the courses are 

going, and students can write their ideas in their mother tongue as the purpose is to 

learn about students’ ideas and feelings about the courses. 

Some advantages of this technique are: 
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• They can provide a bridge between successive class periods. 

• They can improve the quality of class discussion 

• They are an effective way of involving all students in class. It sends a message 

that each student has something to contribute. 

• They can function as an ongoing learning journal. 

• They can help teachers identify course concepts that are most important. 

• They serve to build a good teacher-student rapport and establish “real 

dialogue”. Students can discover whether their point was common to others 

and whether their teacher valued it. In addition, students begin to see their 

teachers as responsive to their needs, which contributes to a cooperative 

climate. (Cuseo, 2015). 

Some disadvantages are as follows: 

• If students are asked to use them too often, they may lose interest. 

• Although the use of it is simple, its application is not very popular due to the 

lack of awareness of its existence and because of the belief that it would be too 

time consuming to analyse students’ replies. 

• Questions can be ambiguous and difficult to answer in a short period of time. 

This study tries to show that the use of five-minute papers as a reflection tool 

can help teachers and prospective teachers to understand that students’ ideas can 

provide them with invaluable information about their teaching styles and problems, 

and in this way, may help them develop their way of teaching, make necessary 

changes to achieve more effective learning and incorporate students to the process 

and build better rapport between the teacher and the students. 

In this study, two questions were asked to the students: “What were your 

expectations from the course? Have they been met?” and “Is there anything that 

should be done differently”, and the questions  were  expected to find out: 
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• What are the positive ideas and suggestions of the students related to the three 

courses, “Lexical Competence, Methodology and English Language Testing 

and Evaluation”? 

• What are the negative ideas of the students related to these courses? 

It is assumed that this study will shed light both for teachers and prospective 

teachers who want to improve themselves pedagogically and show them how to use 

one of the reflective teaching tools hoping that it will inspire them to use reflective 

teaching in their own classrooms to find solutions to their problems, make students 

join in the teaching- learning process and learn their students’ ideas related to what 

happens in the classroom.  

 

Methodology 

In the study, qualitative research method which requires collecting textual data 

and examining it using interpretive analysis in order to discover patterns of behavior 

and thinking was used. A qualitative research study uses the participants’ own words 

so that it can give readers a sense of entering the participants’ worlds and sharing the 

experience of being there with them (Heigham & Croker, 2009). It focuses on 

understanding the process of what is going on in a setting. 

The participants are randomly chosen 49 freshman (16 males and 33 females), 

75 junior (15 males and 60 females) and 54 senior students (18 males and 36 females) 

attending English Language Teaching Department in Buca Faculty of Education at 

Dokuz Eylül University during the academic year of 2014-2015. Their age range is 18 

to 23. Two classes were chosen from each grade and totally there were six classes. 

Sophomores were not included in the research as the researcher did not have any 

lessons with them during that term. 

In order to learn the freshmen, juniors and seniors’ ideas and suggestions 

about their courses and to make necessary changes in these lessons, “five-minute 

papers”, which is one of the reflective teaching tools, was used. Two questions were 

asked to the students: “What were your expectations from the course? Have they been 

met?” and “Is there anything that should be done differently?” (Murphy, 2001). These 
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questions were taken from Murphy’s book and similar questions could be found in 

different sources which are ready for teachers to use. 

Freshmen answered the questions for “Lexical Competence”, juniors for 

“Methodology” and seniors for “English Language Testing and Evaluation” courses. 

It was administered in the last 10 minutes of the lessons. 

For each course the researcher listed three negative and three positive 

statements and suggestions which were most frequently provided by the students. All 

responses were analyzed and the main findings were used to make necessary changes 

in the courses mentioned. 

 

Results 

“Lexical Competence” Course 

According to the students’ responses, three negative and positive most 

frequently provided ideas and suggestions were as follows: 

Negative Ideas 

18 students stated the following ideas and suggestions: 

1- “We could have learned more advanced vocabulary.” 

2- “More examples could have been used to explain the meaning of new 

vocabulary.” 

3- “Slides, pictures and videos could have been used to make the meaning of new 

vocabulary items clearer.” 

Positive Ideas 

41 students stated the following ideas and were happy with the design of the 

course: 

1- ”We expected an increase in our vocabulary knowledge and it did.” 

2- “We did not like to learn new words but two weeks later in this lesson we 

realized that we were learning new words without getting bored.” 

3- “Your way of teaching was active and your attitude was positive.” 

“Methodology” Course 

Participants’ most frequent responses were as follows: 

Negative Ideas 

33 students wanted some changes: 
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1- “More examples of reflective teaching tools and more visual information such 

as videos could have been incorporated in the lessons.” 

2- “We could have made more discussions by forming groups with different 

students.” 

3- “There must be more breaks. The lesson is too long.” 

Positive Ideas 

42 students did not want any change: 

1- “Working in pairs and talking about what we remember in two minutes help 

us understand the topic better. My partner helps me realize my mistakes and 

we listen to the lesson more attentively.” 

2- “The teacher gives us some words related to the topic and want us to use them 

in sentences at the end of the lesson.” 

3- “The teacher’s attitude is positive so we feel comfortable which makes 

learning better.” 

“English Language Testing and Evaluation” Course 

Seniors’ most frequent responses were provided: 

Negative Ideas 

16 students expressed their suggestions for the course: 

1- “We could have checked real students’ exam papers.” 

2- “Criteria for our presentations could have been clearer.” 

3- “Lessons could have been shorter.” 

Positive Ideas 

38 students stated positive ideas about the course: 

1- “We gained a great deal of information about how to prepare exam questions 

to test different language skills and how to evaluate them.” 

1- “’What is the most important thing you have learned today?’ question helped 

us to reflect on what we learned.” 

2- “We gained useful information to help us in our future exams we have to take 

to be appointed as a teacher.” 
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Discussion 

In this part changes and improvements made for each course and some 

comparisons with other research in literature were presented. 

This study has attempted to demonstrate that the inclusion of the five-minute 

papers as a reflection tool in teaching will greatly help  teachers to analyze their 

teaching practices and styles better and  understand  students’ ideas about the 

effectiveness of their courses. It also shows that it is possible to incorporate students 

to the decision making process. 

According to the students’ most frequent responses, some changes and 

improvements related to each course were provided. 

 

Lexical competence course 

Groups of four students were formed and each group was given a specific 

topic. In order to explain the meaning of new vocabulary items about that topic, the 

students were required to use example sentences, pictures and slides. Thus, the 

students had more visual clues about new vocabulary items and learned more words. 

After some lessons, the students chose 10 of the new words they learned in 

that lesson and made up a story using these words, both in class and as homework 

assignment (mnemonic technique). After some lessons, vocabulary games related to 

the words they learned were played. More advanced vocabulary items, idioms and 

phrasal verbs were included. They checked each other’s knowledge by asking the 

newly learned words to one another in two-minute sessions in pairs. 

Positive comments made the researcher realize that the students were happy 

with the attitude of the instructor and the way of teaching so she decided to continue 

showing the same attitude and way of teaching.  

 

Methodology course 

Some videos about classroom observation and student focus groups were 

included. Also some examples of journal entries and sample questions which could be 

asked in student focus groups were provided as photocopies. 
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Groups were formed with different students so that students can have the 

opportunity to hear about the ideas of different students. Furthermore breaks were 

given more frequently. 

The students were content with working in pairs in which they checked how 

much they remembered in the lesson and they were also happy with the positive 

attitude of the instructor. As a result, the researcher continued using them. 

 

English language testing and evaluation course 

They checked the dictation exams of some students given as an example in our 

book. More examples of various tests were included (cloze tests, listening, reading 

and writing tests, multiple- choice). 

Criteria for presentations were clearly stated and given to the students in a 

written form. We talked about how they would score the tests in their presentations. 

Similarly, breaks were given more often. 

In addition, through positive comments the researcher realized that the 

students were content with the information they gained to prepare questions for 

various language skills. Consequently, the researcher decided to continue using 

activities and materials which worked well with the students. 

Lang (2016) used five–minutes papers in his lessons and asked these two 

questions to his students: “What was the most important thing you learned today?” 

and  “What question still remains in your mind?” According to him, these questions 

have multiple objectives. They require students to remember something from the class 

and do some quick thinking by reflecting on the material and the main points of that 

class. Likewise, in this study, students reflected on the course material and provided 

negative and positive ideas. 

Cuseo (2015) used minute papers mostly at the end of his lessons to have 

students reflect on the most important concepts discussed in the class that day, which 

is similar with our study in which students provided answers about important parts of 

the courses. He also uses them at the beginning of class to activate students’ ideas on 

the topic. He periodically uses them during the class period after discussing a key 

point to trigger students’ reflection before introducing another point. He thinks that 
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they are very efficient and versatile instructional strategy. He used a wide range of 

questions such as “What was the most useful idea discussed in today’s lesson?” or 

“What was the most memorable thing about today’s class?”  

According to a study conducted by Navaneedhan (2016), reflective teaching 

develops critical thinking and promotes experiential learning and it enhances personal 

growth, which is line with the results of this study. 

The results of another study conducted by Fatemipour (2014) revealed that the 

application of reflective teaching procedure had a significant effect on teachers’ 

ability. In addition, the results demonstrated that the teachers changed their teaching 

preferences and considered alternative activities in order to improve their teaching 

effectiveness based on their reflection recorded through keeping diaries. Similarly, in 

this study, the researcher made some changes in the teaching practices and materials 

used in the courses which helped her to have better adjusted classes.  

In another study Ashakiran (2013) used “One-Minute paper” in the class and 

at the end of the study participants reflected that the use of “One-Minute Paper” was 

thinking-centered, engaged them throughout the topic and provided liberty for them to 

ask questions. Similarly, in this study, the students were engaged with the course 

material and how courses went.   

In Whittard’s (2015) study, findings showed that students valued the use of 

“One-Minute Paper”   because it demonstrated respect for them; this helps to create 

an atmosphere of trust which can encourage an active approach to student learning, 

which is in compatible with this study which demonstrated that the students’ ideas 

were important for the instructor.  

 

Conclusion 

Teachers who use various reflection tools make changes in their attitudes and 

ideas which may help their professional development as well as improve the support 

they provide for their students. According to the feedback achieved from the students, 

the instructor made necessary changes and improvements to have better-adjusted 

courses. Reflective teaching is not an easy process because it necessitates a major 

shift in emphasis in our thinking and acting. Becoming reflective forces us to adopt a 

critical attitude to ourselves as language teachers.   
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Reflective teaching suggests that experience alone may not be sufficient for 

powerful impetus for teacher development. Teachers may not be aware of their 

thought patterns about learning and teaching and they may continue to teach in the 

same way without knowing whether it is useful or useless for their students. They 

may also go on following the ideas embedded deep in their mind as a result of 

previous learning and teaching experiences or some prejudices. Reflective practice 

enables teachers to see inconsistencies between their thinking and practice, and 

promotes a conceptual change in their views about teaching. The results of this study 

enabled the instructor to become aware of some thought and behavior patterns.  

Students also value the use of five-minute papers because it shows respect for 

them and helps to create a positive atmosphere which can lead to an active approach 

to student learning.  

There are some practical implications of using five-minute papers in classes. 

First of all, students are generally reluctant or shy to talk about how things are going 

in the classroom or suggest some changes. Five-minute papers can provide them with 

this opportunity. Secondly, if a learning problem or any kind of problem is common 

to most of the students, instructors or teachers can learn about it timely. Thus, some 

parts of the courses can be planned again for subsequent semesters.  

In the light of the results obtained from the students, it could be suggested that 

teachers, instructors and prospective teachers should be aware of the benefits of using 

five-minute papers to improve themselves professionally and to help students learn 

more efficiently in their classes. In addition, with the help of in-service training 

courses teachers can gain knowledge about various reflective teaching tools, not only 

about five-minute papers, and how to use them in their classes as both teachers and 

students benefit from these techniques.  
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