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THE AIM vOF‘ TEACHING TRANSLATION AT THE UNIVERSITY LEVEL

Aysu Erden *

There are two important aims in the teaching of the translation coursesl at the
university level:

1. Teaching the student the techniques of successful translation as an end initself

2. Teaching the student the techniques of translation as a means of making him
practice and improwe his English, especially in the first year courses

Both as an end and as a means, in the translation courses there are certain points
_which the teachers should stress These pomts can be summarized under three hea-
dings: :
a. Structure: Mastering the grammat:cal stock
b. Voeabulary: Mastering the lexical stock
c. Context of situation:Being familiar with the ways of the workmg of language
in society

The first point is mastering the grammatical stock of both languages.
Understanding and then relating what is understood are supposed to be all the
expectations for a good transtation. But this is not sufficient to become a good trans-
lator. Since every Ianguage has a different grammatical structure, a translator is
expected to organize once again, what he has understood in one form, into another.
hile he is doing so, he moves frofr deep structure to surface structure. That is, from
the meaning to the form. In this way the translator makes the necessary transforma-.
tions to solve the' amblgu ities if there arc any before he makes the new orgamzat:ons.

There are some semaences which can have several interpretations Such sentences
present a syntactlc amblg.nty

Bugiin / gdecegini soyledi = "He told me today that-he would go''

Bugin gidecegini / sdyledi “ " "He told me that he would go today"
Araba bekledi ' **He waited for the car"

""The car waited for him''

The student should be able to disambiguate such sentences which have one sur-
face structure, but more than one deep structure. He should be able to recognize the syn

(*) ¥rd. Dog. Dr. H.U. Dilbilimi Anabilim Dal

(1) Ahmet Cemal, "Ogretimde Amac ve Arag olarak ceviri '"Tiirk Dili Aylik Dil ve
Yazin Dergisi, Ceviri sorunlan 6zel sayis1, 1.7.1978, say1 222, P, 45 '
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“factic relations between the word groups so as to decide which one of the two dif-
ferent underlying structures he should translate into Turkish when he meets such
an English sentence on the surface structure as ''visiting relatives can be a nuisance'’

Thus he should be able -to make his choice before he translates either as "'vi-
siting relatives are a nuisance'" or as "visiting relatives isa nuisance.” Of course reading
and understanding first the linguistic context as a whole is important to solve these
ambiguities. . ) '

Another point, here, that a student who is being trained to become a translator
should keep in mind is the fact that every language has its own peculiarities. In Tur-

_kish, for example, there is the process of adding suffix to suffix. This process can re-
sult in huge words wh|ch can be the equvalent of a whole English phrase, clause
or sentente:

siniftakiler - “Those in fhe classroom "
yenilirken ""While they were being eaten'’
. "While they were being defeated"’

AvmpalllastlramadiklanmlZd;nmmmz ?
o ""Are you one of those whom we could
not Europeanize ? "' :

In order that the student be able to solve such ér‘a,mmatical structures, hemust

know both languages weli.

The second‘ important peint which should be stressed in translation courses
is mastering the lexical stock, and how to make the best use of the dictionaries.

In translation, the sentence has to be dissolved and atomized first. Then, its
elements must be reconstituted in a new form. While the student is replacing the for-
mulation of one interpretation by another formulation as equivalent as possible, he
should never forget that grammatical sequences have more than one meaning. The
interpretation of each depends upon the linguistic context in which it is used. So
when the studént looks up a word in the dictionary he should know that he must be
-careful in his choice of the most suitable meaning to fit into the context. Thus, he
will not attempt to translate such a sentence "Meydan senindir” into English as “The

" public square is yours", but as "Everything is yours''. And when he is asked to trans-

late such an English sentence as "It gives me a kick,, he will know that he must _

replace this formulation of interpretation by another which is either "Beni heyecan-
landirtyor” or "Hosuma gidiyor''.

Of course it is difficult to teach the student the whole lexical stock of English -
at once. Here the student should be given the skill to solve the grammatical structure
first and then to use a dictionary.
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Waords do net have basic standardizations in what they. refer to ih differenti. an-
wiages, That is why itis difficult to transtatecu !tunlly remote Iangu,wc» Forexunp-
le, such Turkish expressions as "'$eker hayramt” and "Kurban bayrani’ do not have
exact equivalents in English because the Turklsh and E nglish speaking communities
do not share thc same relig mn :

_ Espccnally in the translation of ‘hc work of htemmrc the studcm shmdd be able
to make a choice between the htcnl and the htenry

When thc ncarest ransiation eéqu ivalents of mdmd ual words are- mken in ISOL!-

- tion and put together in sentences, they are not attractive, and. they do notrepresent

‘the original. That is-bécause thie 3nmm‘mcal form of sentences and sometimes the

phonctlc form of words which ‘the author has alreadv chosen can be taken as the

parts of thé literary form of the whole work. Therefore - constructing version which

is as near to the om;mal as.possible requ:res a good and wnsmvc apprecmtlon of all

" aspects of both languages. That is. the reason why the student "should keep in-mind

that ‘as a translator. He must have an mdtv:dual ft.clmg for lhe artistic and cultura!
possibilities of the two Lmvuaﬂes " : . :

When t'he studentvis‘asked to translate such a sentence as "He quitted this mortal
'stage’ he must make a choice between the following possible Turkish equivalents:
o / ! } oY . : .
- Oldu
"Vefategti"” -
*""Diinyadan-ayrild”
"Bu fani diinyayrterkctti"

- Of course this kmd of choice is due to hIS pcrsonal fcc.mgs as itis “due to the
context in wh:ch the sentence takes place, - o

The th:rd pomt whtch should be stressed is' being famlllar wnh the contexts
of snuatlon of both. languaz,es ' : :

Lang.lage serves a c'reat number of purposcs and uttqranccs perform-many func-
tions. Thus, the context of sntuatlon that is, the ways of the working of the language
in society is an important. factor ? ‘which the studem should also kéep in ‘mind. The
contcxts dlffcr according to the cultural di fferences between communites. The stu-
dent must be . aware of the fact that: he may come across the dlffcrcnt uses of the lan-

" guage that he is studymg Some of these uses can be summzmzed as:

a. . Poetry of all kinds . ’

(2) Robins R.H. General ngux.sltcs An Introa‘uclory Survery, Longman Group
lexted London, 1971, p 29 :

(3) Robipys, P. 25

N : - . ' . : . : . - L
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. Rhetoric, narrative and historical record§
Ritual and ceremonial utterances$ .
The forms of legl, political, commercial and admmist:ratwe ‘operations
The professnonal intercourse of technical, learned and academic persons
The ways of talking and, weiting of the individuals in their cooperation with
their families and the other members of the community. This also includes idle:
chatter, modes of geetmg and utterances produced where silence would be
taken for dlscourtesy S ~ :

e a0 o-

As it can be seen, langaage embraces more, than the formal discourse of phllo- ‘
~sophy and the works of written literature.The mastery of a foreign language also
involves the command of its uses in different environments. Therefore in the trans-
lation courses the teacher may expect the student to become famlhar w;th at least
some of these differentuses of language. ,

The courses of Amencan and Enghsh literature  which the students take during

.. their.. studies.. in_the department of Engllsh Janguage and Jlterature help them to be-

come acquainted with. the total ways of hvmg and thmkmg of English speaking
societies to some extent as they read the written products of these cultures. -

Thus, when they are asked to trans!ate the: following dialogue by W. Fau\kner, .
‘they ‘won't be puzzled thmkmg that a famous American author is writing ungramma-
-tical sentences. in one of his works:

"Yesyou is" Dilsey said."'/You done‘someth:n(\g to him.there you been!
‘ "'Ov¢r yonder under them cedars: "Luster said.

' "Getting Ouentin all riled up. " Dilsey said. “Why can't you keep him away
“from her. Don't you know she don't Iik’e him where she at. "

' “Got as mugh txme for him as 1 i as, "Luster said.®

As it is already known the, exp(essuon of our thoughts and knowledge is tied
by vocabulary, by syntax, by jargon words to ‘the Ianguage in which we acquired the
knowledge and mastered certain skills. Therefore as a translator the student should
never forget that he himself is a means of transference of both the essence and the
form of the written work, whether it is literary or technical, into the other language.
He should be able to select the best which is the most suitable among the words and
expressions of the target Ianguage, for the original text.

Since every author has his own style, every translator should try to imitate or
carry over this style into the target language. Here it seems that his cultural

(4) Robins, P 26
(5) Faulkher, W. The Sound And F'ury. Pengum Books, 19ﬂ 1,p.56

. }u ’
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‘background is also important in doing this. That is why a passage is translated in dif:
 ferent forms with different words and expressions. Therefore the student should be'
_ encoumged to study different translations of the same work,fby" different translators -

50 as to point.out and criticise different tastes to modify his approach.

, At the university level the s»tud.en’ts‘\ar'e‘iexpe‘c‘ted to come to class havirg trans-
 lated the given assignements and p,arﬁcipa‘t_e’ in class discussions on the analysis and
the comparison of the structures, vocabulary and contexts of  situation of the two -
languages. o e T = 5 e

. SUMMARY

The students at the departments of English language and literature should be taug-
ht the technigues of translation both as an end and as means to improve their Eng-
lish. - R T S

“In the tran;laﬁoﬁ cburses "the.teaéheésishouid make an emphasis bon the fdllo-
wing points: o U o : . '

- V.~ The structure: (Mastering the grammatical stock) The students must be awa-
re of the fact that since every. language has a different grammatical structure they
must move from the deep’ structure.to the syrface, that is, from meaning to form,
making necessary. ransformations to solve certain ambiguities in both languages.
2 - Vocabulary: (Mastering the lexical. stock) The student has to replace the -
~ formulation of one interpretation by another formulation as equivalent as possile.
While- doingse' he should never forget that grammatical sequences have moreé thar
one méaning and the interpretation .of each: depends upon the. linguistic context
“in which it is used. So when the student. looks up a word in the dictionary he should
know that he must.be careful in his choice of the most suitable meaning to fit into
the context. o e T o ‘

3—The Context of situation: Being, familiar with the ways of the working of
language in saciety) The contexts differ according to the cultural differences between
-communities. The student, must be aware of the fact that he may come across the
different uses of the language he is studying such as poerty, rhetoric, ritual and cere-
menial utterences etc. So the student is expected to become familiar with at least’
some-of these different uses of language. The ‘student should also be encouraged to
- study the different tuses of language. The student should also'be encouraged to study -
the. different translators so as to point out and critigise different tastes in- order to
"moify his own taste, This is because the translator's cultural background influences
his way of carrying over the style of the author into the target language. That is the
: reason why a passage is translated in different forms with different words and expres-
sions. L ) .
' o h : "«x.”“»"‘"‘\‘u"v. . .
In the class the students are expected to participate in class discussions on the

A
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analysis_ and mmnanmn oF the structures, vocabulary and contexts of sttu.mon
of the two larjsuages after having translated thc given assngnements beforehan d.

ﬁZET
Universite dwcymdcku gevm derslennde ozellikle lngxhz dili ve cdebnyan bblim - _
“lerinde dgrencilere eviri teknikleri, hem iyl bir. ceviri ‘yapabilmehem de Ingxhzcelc- _
rini ilerletmek gibi lkl amacayomhk olarak og,retllmt,hd ir.
'Og.'etm enlcr ceviri derslerinde su noktalara agirlik vermelidirler:
1= Dil yupise: (Dllbnk,m bllg,ls;m artirmak) Cgrencﬂer her iki difin bnrbmnden

farkh dilbilgisi yapisma nhlp olduklarini, bu yizden de her iki dilde ortaya ¢ikabile-
cek ve anlam karsgithkhigr olan dil yapilanm (Araba bekledi'': "o araba bekledi’’ ve-

"araba onu bekledi' gibi} ¢ozebilmek igin derin yapidan ylizeydeki yaplya, diger bir

_deyisle, antamdan hareketle bigime gerekli. degisimler yaparak ufasmalari gcrcktzg,i '
nin farkina varmahd»riar

'

. 2~ Sozciik (Ia:;arczgl (Sozcuk dauarmglm gemgletmek YOgrenci bir dlldekl dll
*yaparini dlz,er bir drldeki yapilara olabildigince yakin bir sekilde aktarabilmek du-
rumundadir. Bunu yaparken de dif yapllanmn birden fazla anlam tagiyabildikleri ve
her birinin yorumunun da kullanildiklars dil ortamina gore degisebilecegi gergegini
goz oniinde bulundumahdir. Bu yiizden ogrenci sozliige bakarken sozciigiin ig¢inde
: bulundugu dil ortamina en cok uyab ilecek anlam ni bu!makta dikkatli olmalldlr
3 = Dilin kullamldlgl durumlar: (Dllm toplum igindek kullamm farkliliklarini
tanimak } S o

Toplumlar arasi kiiltiir farkiliklarina bagl olarak ogrend dilin (siir, dizyazi, toren
konusmalari, tiyatro dili vs. gibi)degisik kullanimlarinin gevirilerini yapmays deneme-
lidir. Ogrenciyi ayni zamanda bir eserin birden fazla gevirilerinin kargilagtirmasini
yapmasi igin tegvik etmelidir. Boylece degisik (;ewrmenlenn ayni. esere yaklagim-
farini elest:rcrek kendi. g:evm ustubunu gch;umb»lecekur

Siufta. 6grencilerin, bnceden cevirisini haznriadlklan pargalarin yap|b|lg|S| soz-
ik kullanimi ve secimi ve dilin toplumu;l kutlanum aclsmdan yapnlan artismalarina
katidmalari saglanmalbdir. ] \
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