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Abstract

In this research, it was aimed to determine the level of teachers' proactive personality traits predicting the problem-
solving skills consisting of the sub-dimensions of confidence in problem-solving ability, personal control and
approach-avoidance. The relational screening model was used in this research which was prepared in accordance with
the quantitative research paradigm. Accordingly, the concept of proactive personality was discussed as an
independent variable, and problem solving skills were discussed as dependent variables. It is seen that there is a
positive and significant relationship between teachers' proactive personality traits and problem solving skills and
confidence in problem-solving ability, approach-avoidance and personal control, which are the sub-dimensions of
problem solving. Based on the ANOVA values are examined for all three sub-dimensions, it could be said that the
value p is significant, in other words, the regression model is valid. According to the t-test results regarding the
significance of the regression coefficients, it is seen that proactive personality traits are a significant predictor on the
sub-dimensions of confidence in problem solving ability, approach-avoidance and personal control. Furthermore,
according to Durbin-Watson values for all sub-dimensions, the assumption that there is no relationship between error
terms is confirmed.
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Oz

Bu ¢alismada, alan yazindaki arastirmalardan yola ¢ikarak proaktif kisilik 6zelliklerinin, problem ¢6zme becerilerini
ne diizeyde yordadigi arastirilmaya deger goriilmiistiir. Arastirmada, ogretmenlerin proaktif kisilik 6zelliklerin
problem ¢dzme yetenegine giiven, kisisel kontrol ve yaklagsma-kagimma alt boyutlarindan olusan problem ¢ézme
becerilerini yordama diizeyini belirlemek amaglanmigtir. Nicel arastirma yontemi dogrultusunda hazirlanan bu
aragtirmada iligkisel tarama modeli kullanilmigtir. Bu dogrultuda proaktif kisilik kavrami bagimsiz degisken, problem
¢O6zme becerileri ise bagimli degisken olarak ele alinmistir. Arastirmada Problem C6zme Envanteri ile Proaktif
Kisilik Ozellikleri Olgeginin Tiirk dil ve kiiltiir yapisina uyarlannms hali kullanilmistir. Arastirmanin sonucunda
o0gretmenlerin proaktif kisilik 6zellikleri ile problem ¢6zme becerileri ve problem ¢dzmenin alt boyutlart olan
problem ¢dzme yetenegine giliven, yaklagsma-kaginma, kisisel kontrol arasinda pozitif ve anlamlt bir iligski oldugu
goriilmiistiir. Her {i¢ alt boyut icin ANOVA degerlerine bakildiginda p degerinin anlamli oldugu; bir baska deyisle
regresyon modelinin gegerli oldugu sdylenebilir. Regresyon katsayilarmin anlamliligina iliskin t-testi sonuglar1 ise
proaktif kisilik 6zelliklerinin problem ¢dzme yetenegine giliven, yaklagsma-kaginma ve kisisel kontrol alt boyutu
iizerinde anlamli bir yordayict oldugu goriilmektedir. Ayrica biitiin alt boyutlar i¢cin Durbin-Watson degerleri hata
terimleri arasinda bir iliskinin olmadigi varsayimi dogrulanmaktadir.

Anahtar sozciikler: proaktif kisilik, problem ¢6zme becerisi, 6gretmen
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Introduction

In today's changing world, to keep pace with change and development requires changes in the
personality traits of individuals. Individuals with proactive personality are expected to take the
place of panicky, insecure and passive people who are influenced by external factors and
excessively care about what others think. Proactive personality defines the people who act for
the purpose of creating an effect that will cause change around them, create opportunities for
themselves and make an attempt through these opportunities, show patience until a meaningful
difference is formed, have a tendency to create high standards, have all the resources to reach
these standards, initiates the change and take an active role such as influencing the environment
(Bateman and Crant, 1993). When people with proactive personality encounter with
opportunities, they utilize the them and take initiative (Crant,1995; Crant, 2000: 436; Gupta and
Bhawe, 2007:3). They have more free (time) will in their business life (Siebert et al. 1999). The
primarily perceive what is necessary and why it is necessary in converting new opportunities
into capital, gaining profit and progressing (Lee and Peterson, 2000: 406). They eliminate the
problems they encounter and take individual responsibilities to be effective in their external
world (Crant, 2000). In short, the most appropriate expression that describes the behaviors of
individuals with this personality trait is that they have an active approach instead of being
passive towards the work (Bateman and Crant, 1993). This leads organizations to succeed.
Many studies have reached the conclusion that employees with proactive personality can
perform their duties more efficiently (Ashford and Black, 1996; Morrison, 1993a, 1993b;
Thompson, 2005).

The fact that employees, especially the teachers who are building stones of the institution,
have proactive traits in educational organizations as well as in other organizations is considered
as an important element that will lead the organization to success. Proactive teachers are
distinguished by their positive attitudes towards coping with disciplinary problems. Proactive
teachers prepare the environment to encourage positive behaviors instead of waiting for the
development of the problems and then reacting (Henley, 2006). Such teachers act sensitively for
the fact that not only the successful students but also all students in their classroom stand by
them. Proactive teachers know that each student comes with their strengths and weaknesses.
When students cause problems, proactive teachers accept responsibility to find solutions
(Brophy, 1983). Another factor required for organizational success is that employees are
solution-focused individuals. In other words, they have problem solving skills. When the
personality traits of individuals with problem solving skills were examined, it was seen that
these people have a sense of self-confidence and the ability to think creatively with an objective
point of view. In addition, these people also have the characteristic of being venturous against
the events they encounter, without feeling too much anxious (Rosenberg, 1989).

In the problem-solving process, there are three basic approaches that emphasize the
importance of the ways individuals perceive and evaluate the problem in solving the problem.
These approaches are confidence in problem-solving ability, approach-avoidance style and
personal control. Confidence in problem-solving ability represents a person's trust and
confidence that he/she will find effective solutions when faced with a large-scale problem
situation (Sahin, Sahin and Heppner, 1993). Approach-avoidance style refers to the general
tendency to approach and avoid different problem-solving activities. Personal control is defined
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as the person's belief in controlling his/her feelings and behaviors during the problem solving
activity (Heppner and Baker, 1997).

The success in solving a problem varies from person to person depending on the way the
problem is addressed. Here, as well as the individual's ability to cope with the problem, other
personality traits and living conditions that accompany the problem play an important role. The
fact that the individual fail to solve the problem leads to consequences such as increasing
problems around him/her, anxiety and depression (D’zurille and Goldfried, 1971). Proactive
personality brings about the problem solving skills, as well (Crant, 2000). Problem-solving skill
is a high-level skill in which individuals’ question, interpret and structure their knowledge using
their mental processes. Problem solving means that individuals find a solution through which
they can deal with the obstacles that prevent them from achieving their objective using their
problem solving skills for the questions or problems in the lesson or life (Erdem and Yazicioglu,
2015). It is seen that individuals who can solve their problems have more confidence in case of
decision-making, are more enterprising in social relations and have positive self-perception
(Sahin, Sahin and Heppner, 1993). In coping with the problem, the ability of a person to solve
problematic situations depends on cognitive self-assessment and largely self-focalization
(Heppner and Baumgardner, 1985). According to some researchers, problem solving is a
cognitive behavioral process involving the awareness of the problems that individuals face in
their daily life and finding effective solutions to the problems (Kog¢, Terzi ve Giil, 2015;
McClure, Nezu, Nezu, O’Hea and McMahon, 2010).

The presence of teachers with proactive personality traits and problem solving skills is
important for the success and seamless functioning of schools. This situation brings together
teachers' proactive personality traits and problem solving skills on a common basis. In this
study, it was considered worthwhile to investigate to what extent the proactive personality traits
predict the problem solving skills, based on the studies in the literature. In the research, answers
to the following questions were searched.

1. Is there a significant relationship between teachers' proactive personality traits and

problem solving skills?

2. Are teachers' proactive personality traits a significant predictor of their problem solving

skills?

Method

In this research, it was aimed to determine the level of teachers' proactive personality traits
predicting the problem-solving skills consisting of the sub-dimensions of confidence in
problem-solving ability, personal control and approach-avoidance. The relational screening
model was used in this research which was prepared in accordance with the quantitative
research paradigm. Accordingly, the concept of proactive personality was discussed as an
independent variable, and problem solving skills were discussed as dependent variables. The
relational screening model is a research model which is used in determining the presence and/or
degree of covariance between two or more variables (Karasar, 2007).

Participants

Since the study group of the study agreed to voluntarily participate in the study teachers
working in the city center of Elazig province in the 2015-2016 academic year constituted the



178 Goniil SENER

population of the research. The random and disproportionate cluster sampling method was used
in this research. Cluster sampling is used in case of the presence of different groups that
naturally occur in the considered universe or is artificially created for different purposes and
show similarity in terms of certain characteristics within themselves (Yildirim, Simsek, 2006).
Accordingly, the schools in the city center of Elazig province were randomly selected from the
list, and 500 scales were distributed to teachers working in these selected schools to their
receive opinions. However, 328 of the distributed questionnaires were returned. The rate of
return was determined as 65.6%. It was concluded that 12 scales were incorrect by calculating
the mahalanobis distances for the returning questionnaires, and these questionnaires were
excluded from the analysis. The distributions of teachers according to their demographic
characteristics are presented in Table 1.

Table 1. Frequency and Percentage Distributions of Demographic Characteristics of The
Study Group

Variables 1 2 3 4 5 Total
Female Male -
Gender N 161 155 316
% 50.9 49.1 100
Class Branch -
Branch N 129 187 316
% 40.8 59.2 100
1-5 6-10 11-15 16-20 21+... -
Seniority N 106 63 51 50 46 316
% 335 19.9 16.1 15.8 14.6 100
Primary Secondary High -
School School School
School Type
N 141 87 88 316
% 44.6 27.5 27.8 100
21-30 31-40 41+... -
Age N 110 114 82 316
% 34.8 36.1 29.1 100
Education Graduate  Postgraduate -
Status N 289 27 316
% 91.5 8.5 100
Materials

The Problem Solving Inventory, and The Proactive Personality Traits Scale which was adapted
to Turkish language and culture structure, were used in the research.

Problem Solving Inventory: Problem Solving Inventory (PSI) aims to measure how individuals
react to the problems they encounter in their daily lives. The scale, which was developed by
Heppner and Peterson (1982) and adapted to Turkish by Sahin, Sahin and Heppner (1993), is a
likert type scale which is scored between 1 and 6, is a self-assessment scale consisting of 35
items. The scale consists of the sub-dimensions of Confidence in Problem Solving Ability (5, 10,
11,12, 19, 23, 24, 27, 33, 34, 35), Approach-Avoidance (1, 2, 4, 6, 7, 8, 13, 15, 16, 17, 18, 20,
21, 28, 30, 31) and Personal Control (3, 14, 25, 26, 32) . The scale included the items that were
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excluded (9, 22, 29) and were reversely scored because they had negative meanings (1, 2, 3, 4,
11, 13, 14, 15, 17, 21, 25, 26, 30, 34).

In the confirmatory factor analysis which was performed to confirm the three-factor

structure of the scale, the Chi-square value (x*=1371.90, sd=461, p=0.00) was found to be
significant. The fit index values were found to be RMSEA=.079, CFI=.93, IFI=.93, GFI=.79,
AGFI=.75 and SRMR=.069, NFI=.90, NNFI=.93. The internal consistency coefficient for the
whole scale is .87. Total item correlations of the scale vary between .36 and .73. The highest
and lowest scores that can be taken from the Problem Solving Inventory are 192 and 32,
respectively. The high score obtained from the scale indicates that the perception of problem-
solving skill is low (Savasir and Sahin, 1997).
Proactive Personality Scale: The one-dimensional proactive personality scale consisting of 17
items and developed by Bateman and Crant (1993) was adapted to Turkish by Akin, Abaci,
Kaya, and Aric1 (2011). According to the confirmatory factor analysis which was performed to
confirm the single-factor structure of the scale, the Chi-square value (x*=469.30, sd=119,
p=0.00) was found to be significant. The fit index values were found to be RMSEA=.097,
CFI=.92, TFI=.92, GFI=.85, AGFI=.81 and SRMR=.069, NFI=.89, NNFI=.91. The internal
consistency coefficient for the whole scale is .84. Total item correlations of the scale vary
between .47 and .71.

The Kaiser-Meyer-Olkin (KMO) sampling adequacy test and the Bartlett's Sphericity
Test were applied to the scales used in the study to test the suitability of the data for factor
analysis (Table 2).

Table 2. KMO and Bartlett Test Results

Scale Kaiser-Meyer-Olkin Bartlett's Sphericity Variance Explanation
(KMO) Test (sig.) Ratio (%)

Problem Solving .904 3575.040 40.004

Proactive Personality .882 1662.668 33.448

According to Table 2, KMO value was found as .904 for the problem solving inventory
and as .882 for the proactive personality scale, and it was concluded that the data structure was
sufficient to perform factor analysis when it was considered that the KMO value between 0.5
and 1.0 was at acceptable level (Altunisik et al. 2010:266). When the Bartlett test results were
examined, it was found that the obtained chi-square value was significant at the level of 0.01 for
both scales (sig.=.000), and it was determined that this result derived from the multivariate
normal distribution of data and therefore was at the acceptable level as another prerequisite
showing the suitability for factor analysis (Cokluk et al., 2010).

Analysis of Data

Frequency, percentage, arithmetic mean, and standard deviation values of the data collected
from the teachers through the scales were analyzed in the SPSS program, and the confirmatory
factor analysis of the proactive personality scale and problem solving skills scale was performed
in Lisrel 8.80 program. The relationship between teachers' proactive personality traits and
problem solving skills was calculated by Pearson product-moment correlation coefficient.
Multiple regression technique was used to determine to what extent the proactive personality
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traits of teachers predicted their problem solving skills. In the analyses, p < .05 and p < .01
levels were taken as basis.

Results

In order to determine whether there was a significant relationship between teachers' proactive
personal traits and problem solving skills, the values between the variables were primarily
examined, and the multiple regression analysis was performed. The correlation matrix showing
the relationship between the variables is presented in Table 3.

Table 3. The Correlation Matrix Showing The Relationship Between Proactive Personality
and Problem Solving Skills and Sub-Dimensions

Degiskenler A B C D E
A Proactive Personality 1 S570** .589** A487** .230**
B Problem Solving Skills 1 .898** .932** 541%*
c Copfidence in Problem Solving 1 706%* 363x
Ability
D  Approach-Avoidance 1 420%*
E  Personal Control 1
N= 316, r<.01

When Table 3 was examined, it was seen that there was a positive and significant

relationship between teachers' proactive personality traits and problem solving skills and
confidence in problem-solving ability, approach-avoidance and personal control, which are the
sub-dimensions of problem solving. The correlation values obtained were r=.570; r=.589;
r=.487; r=.230, respectively. Accordingly, it can be said that teachers with proactive personality
traits are also good at problem solving. In addition, it is seen that the highest correlation
coefficient values are between the sub-dimension of confidence in problem solving ability,
problem solving skills, approach-avoidance sub-dimension and the personal control sub-
dimension, respectively. This result shows that the relationship between the proactive
personality traits of teachers and the sub-dimension of confidence in problem solving ability is
stronger than the other variables.
When determination coefficients (r?=.32; r?=.34; r?=.23; r?=.5; p<.01) are taken into account, it
can be said that 32% of total variance (variability) in problem solving, 34% of the sub-
dimension of confidence in problem solving ability, 23% of the approach-avoidance sub-
dimension and 5% of the personal control sub-dimension resulted from the proactive personality
traits of teachers. The results of the multiple regression analysis performed for this sub-purpose
are presented in Table 4.

Table 4. Results of the Multiple Regression Analysis Regarding The Prediction of Problem
Solving Skills

. . Standard Durbin-
Problem Solving Skills B Error B t Watson
Constant 2.522 .168 15.056 .000 1578
Proactive Personality 536 .044 570 12.296 .000 '
R=.570 R2=.324

F, 319= 151.201 p=.000
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When Table 4 is examined, the ratio of proactive personality traits of teachers

explaining the problem solving skills is about 32% (R=.570; R?=.324). When the ANOVA
values are examined, it can be said that the value p is significant, in other words, the regression
model is valid (F, 314=151.201; p<.01). When the t-test results regarding the significance of
the regression coefficients are examined, it is seen that proactive personality traits are a
significant predictor on problem solving skills. Furthermore, when Durbin-Watson (1.578)
value was examined, the assumption that there was no relationship between error terms was
confirmed.
In the multiple regression analysis, histogram and normal distribution curves were examined to
determine whether the relationship between proactive personality traits and problem solving
skills was linear and whether the scores were normally distributed. The graphs are presented in
Figure 1.
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Figure 1: The graphs in multiple regression analysis regarding the prediction of problem
solving skills

According to Figure 1, it can be said that the histogram and normal distribution curves created
for standardized predicted values (problem solving skills) showed a normal distribution. On the
other hand, the fact that the number of subjects included in the analysis was high indicates that
the normality assumption could be more easily met (Biiyiikoztiirk, 2002:108).

Table 5. Results of the Multiple Regression Analysis Regarding The Prediction of The
Sub-Dimension of Confidence in Problem Solving Ability

Confidence in Problem Solving B Standard B i 0 Durbin-
Ability Errorg Watson
Constant 1.647 220 7471 .000 1674
Proactive Personality 742 .057 .589 12.921 .000 '
R=.589 R2=.346

F(1,314): 166.958 p:.OOO

According to Table 5, the ratio of proactive personality traits of teachers explaining the
sub-dimension of confidence in problem solving ability is about 34% (R=.589; R?=.346). When
the ANOVA values are examined, it can be said that the value p is significant, in other words,
the regression model is valid (F, 314=166.958; p<.01). When the t-test results regarding the
significance of the regression coefficients are examined, it is seen that proactive personality
traits are a significant predictor on the sub-dimension of confidence in problem solving ability.
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When Durbin-Watson (1.674) value was examined, the assumption that there was no
relationship between error terms was confirmed.
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Figure 2: The graphs in multiple regression analysis regarding the prediction of the sub-
dimension of confidence in problem solving ability

The histogram and normal distribution curves were examined to determine whether the
relationship between proactive personality traits and the sub-dimension of confidence in
problem solving ability was linear and whether the scores were normally distributed. It is
possible to say that the histogram and normal distribution curves created for standardized
predicted values (confidence in problem solving ability) showed a normal distribution.

Table 6. Results of the Multiple Regression Analysis Regarding The Prediction of The
Sub-Dimension of Approach-Avoidance

. Standard Durbin-
Approach-Avoidance B Error g B t Watson
Constant 2.721 195 13.984 .000 1692
Proactive Personality .500 .051 487 9.872 .000 '
R=.487 R?=.237
F, 314y= 97.466 p=.000

According to Table 6, the ratio of proactive personality traits of teachers explaining the
sub-dimension of approach-avoidance is about 23% (R=.487; R?=.237). When the ANOVA
values are examined, it can be said that the value p is significant, in other words, the regression
model is valid (F(, 314=97.466; p<.01). When the t-test results regarding the significance of the
regression coefficients are examined, it is seen that proactive personality traits are a significant
predictor on the sub-dimension of approach-avoidance. When Durbin-Watson (1.692) value was
examined, the assumption that there was no relationship between error terms was confirmed.
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Figure 3: The graphs in multiple regression analysis regarding the prediction of the sub-
dimension of approach-avoidance

According to the histogram and normal distribution curves which were examined to
determine whether the relationship between proactive personality traits and the sub-dimension
of approach-avoidance was linear and whether the scores were normally distributed, it was seen
that the histogram and normal distribution curves created for standardized predicted values
(approach-avoidance) showed a normal distribution.

Table 7. Results of the Multiple Regression Analysis Regarding The Prediction of The
Sub-Dimension of Personal Control

Standard Durbin-
Personal Control B Error g B t p Watson
Constant 3.812 184 20.761 .000 1.399
Proactive Personality .200 .048 .230 4,191 .000 '
R=.230 R?=.52
F(l, 314)= 17.561 p=.OOO

According to Table 7, the ratio of proactive personality traits of teachers explaining the
sub-dimension of personal control is about 5% (R=.230; R?=.52). When the ANOVA values are
examined, it can be said that the value p is significant, in other words, the regression model is
valid (Fq, 314=17.561; p<.01). When the t-test results regarding the significance of the
regression coefficients are examined, it is seen that proactive personality traits are a significant
predictor on the sub-dimension of personal control. When Durbin-Watson (1.399) value
confirmed that the assumption that there was no relationship between error terms.
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Figure 4: The graphs in multiple regression analysis regarding the prediction of the sub-
dimension of personal control

According to the histogram and normal distribution curves which were examined to
determine whether the relationship between proactive personality traits and the sub-dimension
of personal control was linear and whether the scores were normally distributed, it was seen that
the histogram and normal distribution curves created for standardized predicted values (personal
control) showed a normal distribution.
Discussion and Results

The results show that there is a positive and significant relationship between teachers' proactive
personality traits and problem solving skills and confidence in problem-solving ability,
approach-avoidance and personal control, which are the sub-dimensions of problem solving.
According to the obtained correlation values, it can be said that teachers with proactive
personality traits are also good at problem solving. In addition, it is seen that the highest
correlation coefficient values are between the sub-dimension of confidence in problem solving
ability, problem solving skills, approach-avoidance sub-dimension and the personal control sub-
dimension, respectively. This result shows that the relationship between the proactive
personality traits of teachers and the sub-dimension of confidence in problem solving ability is
stronger than the other variables. When literature is examined in the literature, it has been found
that problem-solving skills are related to emotional intelligence level, anger experience and
critical thinking skills. Studies in people's emotional intelligence level increases problem-
solving skills in the observed increase in (Deniz, 2013; Hess and Bacigalupo, 2014; ismen,
2001; Shahbazi vd. 2014; Tetik ve Ac¢ikgdz, 2013; Yilmaz Karabulutlu vd., 2011), constant
anger problem solving skills with the confidence and positive self-control subscale, which is in
inverse relationship with the approach-avoidance subscale (Aydin vd., 2005), found a positive
and moderately significant relationship between problem-solving skills and critical thinking
skills (Erdem ve Yazicioglu, 2015).

When determination coefficients are taken into account, it can be said that 32% of total
variance (variability) in problem solving, 34% of the sub-dimension of confidence in problem
solving ability, 23% of the approach-avoidance sub-dimension and 5% of the personal control
sub-dimension resulted from the proactive personality traits of teachers. The ratio of proactive
personality traits of teachers explaining the problem solving skills is about 32%. When the
ANOVA values are examined, it can be said that the p value is significant, in other words, the
regression model is valid. When the t-test results regarding the significance of the regression
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coefficients are examined, it is seen that proactive personality traits are a significant predictor
on problem solving skills. Furthermore, when Durbin-Watson value is examined, the
assumption that there is no relationship between error terms is confirmed.

In the multiple regression analysis, according to the histogram and normal distribution
curves which were examined to determine whether the relationship between proactive
personality traits and problem solving skills was linear and whether the scores were normally
distributed, it can be said that the histogram and normal distribution curves created for
standardized predicted values (problem solving skills) showed a normal distribution. The ratios
of proactive personality traits of teachers explaining the sub-dimensions of confidence in
problem solving ability, approach-avoidance and personal control are 34%, 23% and 5%,
respectively. Proactive personality traits explain the problem solving skills by 62%.

When the ANOVA values are examined for all three sub-dimensions, it can be said that
the p value is significant, in other words, the regression model is valid. According to the t-test
results regarding the significance of the regression coefficients, it is seen that proactive
personality traits are a significant predictor on the sub-dimensions of confidence in problem
solving ability, approach-avoidance and personal control. Furthermore, according to Durbin-
Watson values for all sub-dimensions, the assumption that there is no relationship between error
terms is confirmed.

The histogram and normal distribution curves were examined to determine whether the
relationship between proactive personality traits and the sub-dimensions of confidence in
problem solving ability, approach-avoidance and personal control was linear, and whether
scores were normally distributed. It is possible to say that the histogram and normal distribution
curves created for the standardized predicted values showed a normal distribution.

In similar studies, attention was attracted to the relationship between career success and
proactive personality (Seibert et al., 1999). It was concluded that proactive personality has a
positive and significant effect on job performance and job satisfaction (Prabhu, 2007), that
business establishment attitude is explained by proactive personality trait and the sub-dimension
of perceived organizational appearance regulation (Duygulu, 2008), that proactive personality
traits have a direct and moderate relationship with the entrepreneurial tendencies of university
students (Konaklioglu and Kizanlikli, 2011), that there are dynamic interrelationships between
the proactive personalities of workers and business controls (Li et al., 2014), that the accounting
profession groups with proactive personality structure are satisfied with their careers (Boyar and
Gilingdrmiis, 2016), that there is a low level of relationship between proactive personality and
emotional contagion level (Oral Kaya et al., 2016), that proactive personality is an inclined
priority of the employment process, and employment is directly related to job satisfaction of
proactive personality and partially mediate its relationship with career satisfaction and life
satisfaction (Jawahar and Liu, 2016), that proactive personality has a positive relationship with
the proactive working behavior, and psychological strengthening has a regulatory impact in this
relationship (Uncuoglu Yolcu and Cakmak, 2017).

In this research, proactive personality structure was determined as the predictor of
problem solving skills. Teachers who are proactive in spreading missionary information,
guiding children and young people's learning experiences, take initiative and responsibility
when they fulfill their duties demonstrate the importance of teachers with proactive personality.
It is important that teachers with this personality structure are good at solving the problem, as
well as in terms of the effectiveness of the schools they work in. From the results of the study,
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teachers with proactive personality can be actively involved in guidance counseling and
management units where problem-solving skills are front-line. In addition to it is necessary to
pay attention that there are activities that are aimed at developing problem-solving skills and
bring this proactive personality into the forefront during in-service trainings provided to
teachers. It is thought that these activities will contribute to both personal and professional
achievements of teachers. In addition, the study carried out is for teachers. A similar study can
be carried out by selecting school administrators as a sample.
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Extended Abstract

Giris
Gilinlimiiz degisen diinyasinda degisime ve gelisime ayak uydurma bireylerin kisilik
Ozelliklerinde de degisimin olmasini zorunlu kilmaktadir. Dig fakt6rlerin etkisinde kalan, panik,
giivensiz, edilgen, bagkalarinin ne diisiindiigiine haddinden fazla 6nem veren kisilerin yerini
proaktif kisilige sahip bireylerin almasi1 beklenmektedir. Proaktif kisilik problem ¢6zme
becerilerini beraberinde getirmektedir.  Proaktif kisilik 6zelliklerine ve problem ¢6zme
becerilerine sahip Ogretmenlerin varligi okullarin basarist ve sorunsuz isleyisi bakimindan
onemlidir. Bu durum 6gretmenlerin proaktif kisilik 6zellikleri ile problem ¢dzme becerilerini
ortak bir temelde bulusturmaktadir. Bu caligmada, alan yazindaki arastirmalardan yola ¢ikarak
proaktif kisilik 6zelliklerinin, problem ¢ézme becerilerini ne diizeyde yordadigi arastirilmaya
deger goriilmiistiir. Bu dogrultuda 6gretmenlerin proaktif kisilik 6zelliklerin problem ¢ézme
yetenegine giiven, kisisel kontrol, yaklasma-kaginma alt boyutlarindan olusan problem ¢dzme
becerilerini yordama diizeyini belirlemek amaglanmigtir. Arastirmada asagidaki sorulara yanit
aranmigtir.

1. Ogretmenlerin proaktif kisilik ozellikleri ile problem ¢dzme becerileri arasinda
anlaml bir iliski var midir?

2. Ogretmenlerin proaktif kisilik dzellikleri problem ¢dzme becerilerinin anlamli bir
yordayicist midir?
Yontem
Nicel aragtirma yontemi dogrultusunda hazirlanan bu arastirmada iliskisel tarama modeli
kullanilmistir. Bu dogrultuda proaktif kisilik kavrami bagimsiz degisken, problem ¢ézme
becerileri ise bagimli degisken olarak ele alinmistir. Arastirma icin Elazig il merkezinde yer
alan okullar rasgele yontemle listeden se¢ilmis ve segilen bu okullarda gorev yapan 500 6lgek
gorlisleri alinmak iizere Ogretmenlere dagitilmistir. Ancak dagitilan anketlerden 328’1 geri
donmiistiir. Geri doniis oran1 %65.6 olarak belirlenmistir. Geri donen anketler igin mahalanobis
uzakliklar1 hesaplanarak 12 anketin hatali oldugu sonucuna ulasilmis ve bu anketler analiz disi
birakilmustir. Arastirmada Problem Cézme Envanteri ile Proaktif Kisilik Ozellikleri Olgeginin
Tiirk dil ve kiiltiir yapisina uyarlanmis hali kullanilmigtir.
Bulgular ve Tartisma
Ogretmenlerin proaktif kisilik dzellikleri ile problem ¢6zme becerileri ve problem ¢dzmenin alt
boyutlar1 olan problem ¢dzme yetenegine giiven, yaklasma-kag¢inma, kisisel kontrol arasinda
pozitif ve anlamli bir iliski oldugu goriilmektedir. Elde edilen korelasyon degerlerine gore
proaktif kisilik 6zelliklerine sahip 6gretmenlerin problem ¢ézmede de iyi olduklari sdylenebilir.
Ayrica en yiiksek korelasyon katsay1 degerlerinin sirasiyla problem ¢6zme yetenegine giiven alt
boyutu, problem ¢ézme becerileri, yaklagma — kaginma alt boyutu ve kisisel kontrol alt boyutu
arasinda oldugu goriilmektedir. Bu bulgu 6gretmenlerin proaktif kisilik 6zellikleri ile problem
cozme yetenegine giiven alt boyutu arasindaki iliskinin diger degiskenlere gore daha gliglii
oldugunu gostermektedir. Alan yazin incelendiginde problem ¢dzme becerinin duygusal zeka
diizeyi, Ofke yasantisi ve elestirel diislinme becerileri ile arasinda iliskinin olduguna dair
caligmalara rastlanmistir. Yapilan ¢alismalarda kisilerin duygusal zeka diizeyi arttikca problem
¢dzme becerilerinde artis gozlendigi (Tetik ve Acikgdz, 2013; Ismen, 2001; Deniz, 2013;
Shahbazi vd. 2014; Hess and Bacigalupo, 2014; Yilmaz Karabulutlu vd., 2011), siirekli 6tkenin
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problem ¢bzme yetenegine giiven ve kisisel kontrol alt boyutu ile olumlu, yanasma-ka¢inma alt
boyutu ile ters iliski i¢inde oldugu (Aydin vd., 2005), problem ¢6zme becerileri ile elestirel
diisiinme becerileri arasinda pozitif yonde ve orta diizeyde anlaml bir iliski oldugu bulunmustur
(Erdem ve Yazicioglu, 2015).

Ogretmenlerin proaktif kisilik 6zelliklerinin problem ¢dzme becerilerini agiklama orani
yaklasik %32’dir. ANOVA degerlerine bakildiginda p degerinin anlamli oldugu; bir baska
deyisle regresyon modelinin gegerli oldugu sdylenebilir. Regresyon katsayilarinin anlamliligina
iligkin t-testi sonuglar1 incendiginde; proaktif kisilik 6zelliklerinin problem ¢dzme becerileri
lizerinde anlamli bir yordayici oldugu goriilmektedir. Ogretmenlerin proaktif kisilik
ozelliklerinin problem ¢6zme yetenegine giiven alt boyutunu agiklama orani yaklasik %34,
yaklagma-kaginma alt boyutunu agiklama orani yaklasik %23 ve kisisel kontrol alt boyutunu
aciklama orani yaklasik %5°tir. Proaktif kisilik ozellikleri problem ¢dzme becerilerini %62
oraninda agiklamaktadir. Kalan %38’lik oran ise digsal faktorlerle (alinan egitimler, okunan
kitaplar, yasanan tecriibeler) agiklanabilir. Her {i¢ alt boyut i¢in ANOVA degerlerine
bakildiginda p degerinin anlamli oldugu; bir baska deyisle regresyon modelinin gegerli oldugu
sOylenebilir. Regresyon katsayilarinin anlamliligina iliskin t-testi sonuglar ise proaktif kisilik
ozelliklerinin problem ¢dzme yetenegine giiven, yaklasma-ka¢inma ve kisisel kontrol alt boyutu
iizerinde anlaml1 bir yordayici oldugu goriilmektedir.

Benzer c¢alismalarda; kariyer basarisi ile proaktif kisilik arasinda iliskiye dikkat
cekilmigtir (Seibert vd. 1999). Proaktif kisiligin is performansi ve is tatmini iizerinde pozitif ve
anlamli diizeyde iliskinin oldugu (Prabhu, 2007), is kurma tutumunun proaktif kisilik 6zelligi ve
algilanan kurumsal goriiniimiim diizenleyicilik boyutu tarafindan agiklandigi (Duygulu, 2008),
proaktif kisilik 6zelliklerinin iiniversite 6grencilerinin girisimcilik egilimleri ile dogru yonlii ve
orta diizeyde bir iligski oldugu (Konaklioglu ve Kizanlikli, 2011), isgdrenlerin proaktif kisilikleri
ile is kontrolleri arasinda dinamik karsilikli iligkilerin varligi (Li vd., 2014), proaktif kisilik
yapisina sahip olan muhasebe meslek gruplarinin, kariyerlerinden memnun olduklar1 (Boyar ve
Glingormiis, 2016), proaktif kisilik ile duygusal bulasma diizeyi arasinda diisiik diizeyde iligki
oldugu (Oral Kaya vd., 2016), proaktif kisiligin ige alim siirecinin egilimli bir dnceligi oldugu
ve ise girigin proaktif kisiligin is tatmini ile dogrudan iliskili oldugu ve kismen kariyer doyumu
ve yasam doyumuyla olan iliskisine aracilik ettigi (Jawahar and Liu, 2016), proaktif kisiligin
proaktif calisma davranisi ile de olumlu iliski igerisinde oldugu; psikolojik giiclendirmenin bu
iligkide diizenleyici etkiye sahip oldugu (Uncuoglu Yolcu ve Cakmak, 2017) sonuglarina
ulastlmistir.

Bu arastirmada proaktif kisilik yapis1 problem ¢dzme becerilerinin yordayicisi olarak
tespit edilmistir. Gorevi bilgi yaymak, ¢ocuklarin ve genglerin 6grenme yasantilarina rehberlik
etmek olan &gretmenlerin bu goérevlerini yerine getirirken insiyatif ve sorumluluk almalari
proaktif kisilige sahip 0gretmenlerin Oonemini ortaya koymaktadir. Bu kisilik yapisina sahip
ogretmenlerin problem ¢dzmede de iyi olmalar1 gorev yaptiklar okullarin etkililigi agisindan
onem tagimaktadir. Caligma sonuglarindan yola g¢ikarak proaktif kisilige sahip 6gretmenlerin
problem ¢ézme becerilerinin 6n planda oldugu rehberlik komisyonu ve ydnetim birimlerinde
aktif gorev almalar saglanabilir. Ayrica 6gretmenlere verilen hizmetigi egitimlerde problem
¢cbzme becerilerini gelistirilmesine doniik ve proaktif kisiligi 6n plana ¢ikaran etkinliklerin
olmasina dikkat edilmelidir. Bu etkinliklerin 6gretmenlerin hem kisisel hem de mesleki
basarilarina katki saglayacag diistiniilmektedir. Ayrica yapilan ¢alisma 6gretmenlere doniiktiir.
Benzer galigma okul yoneticilerinin 6rneklem olarak secilmesi ile de yapilabilir.



