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Abstract

Previous studies show that second language writing anxiety negatively influences learners’ attitudes, achievement,
and performance and hinders their writing and learning process. In line with this, our study focused on capturing the
anxiety levels of a group of B2 level EFL learners studying at a preparatory school, and the sources and consequences
of their L2 writing anxiety. Both quantitative (SLWAI by Cheng, 2004) and qualitative (a questionnaire with open-
ended questions, and interviews) research methods were used in the study. The results showed that the participants in
this study had high to moderate level of L2 writing anxiety. The participants reported that they feel more L2 writing
anxiety during exams than writing in class or at home. Topic selection, finding supporting ideas, time limitation, and
lack of effective feedback were found to be the most anxiety-provoking factors for the participants, which were
followed by grammar for writing, brainstorming, and idea organization.
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Ozet

Ilgili caligmalarmn sonuglari yabanci dilde yazma kaygisinin &grencilerin tutumlarini, basarilarini ve performanslarin
negatif yonde etkileyerek yazma ve Ogrenme siireglerine ket vurdugunu gostermektedir. Buna paralel olarak,
calismamiz yabanci dil olarak Ingilizce 6grenen B2 seviyesindeki bir grup hazirlik okulu &grencisinin yabanci dilde
yazma kaygisi seviyelerini ve bu kaygilarinin sebeplerini ve sonuglarini kesfetmeye odaklanmigtir. Bu ¢alismada,
hem nicel (ikinci Dilde Yazma Kaygis1 Envanteri, Cheng, 2004) hem nitel (agik uglu sorularm oldugu bir 6lgek ve
miilakatlar) aragtirma yontemleri kullanilmigtir. Sonuglar, katilimcilarin yiiksek ve orta diizeyde yazma kaygisina
sahip olduklarin1 gostermektedir. Katilimcilar smavlarda, sinifta ve evde yazdiklarindan daha fazla kaygi
hissettiklerini belirtmislerdir. Yazma konusu se¢gme, yardimci fikir bulma, , zaman kisitlamasi ve etkili doniit
eksikligi en ¢ok kaygi hissettiren etmenler olarak bulunurken bunlari dilbilgisi, beyin firtinasi, fikirleri organize etme
ve konu climlesi yazma adimlart takip etti.
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Introduction

Anxiety, as one of the affective factors, has been a popular research topic for decades. Besides
psychologists, second language acquisition researchers and teachers have found it worth
studying because of its huge effects on language learning. It is common for learners to have
negative feelings such as anxiety, fear, and low motivation in foreign language classes. These
feelings can be so serious that learners may skip language classes and even avoid language
learning situations. It has been common to study specific skills anxiety for a few decades. A
great deal of studies have focused on speaking anxiety (Price, 1991; Phillips, 1992), but recently
more research have been carried out on reading, listening, and writing anxiety (Sellers, 2000;
Kim, 2000; Cheng, 2004).

Although one has time to think of ideas and form and correct his sentences while
writing, it is still quite challenging for many people (Leki, 1999). According to Daly (1978,
p-10), writing apprehension is a “situation and subject-specific individual difference concerned
with people's general tendencies to approach or avoid situations perceived to demand writing
accompanied by some amount of evaluation.” Writing anxiety is accepted as “language-skill
specific anxiety” (Cheng, et. al., 1999, p.417). The levels of individuals’ anxiety can be so high
that they tend to choose majors, courses, and even careers without a writing demand (Daly
&Wilson, 1983). Moreover, highly anxious learners have been found to write shorter essays
(Faigley, et. al.,1981), have lower self-confidence (Hassan, 2001), get lower scores (Zhang,
2011), and spend less time for planning and organization (Selfe, 1984). To be able to avoid
these negative effects of writing anxiety, the sources have also been started to be examined.
Some of the most common sources in literature are traumatic past experiences, negative
feedback from teachers, lack of writing competence, time limit, fear of negative evaluation,
topical knowledge, and linguistic concerns including grammar and vocabulary knowledge.

In this vein, this study aims to scrutinize the levels, sources, and consequences of a
group of Turkish EFL students’ writing anxiety. Although there have been a few studies on this
issue in Turkey (Atay & Kurt, 2006; Oztiirk & Cecen, 2007; Susoy & Tanyer, 2013),
studies regarding the university preparatory school students are lacking. The number of studies
related to preparatory school students is inadequate and the present study aims to fill this gap by
providing aforementioned students’ perceptions on sources and consequences, as well as the
levels of their writing anxiety. The results may help to improve the elementary and secondary
school English language curriculum as well as preparatory school curriculum in higher
education. Furthermore, they may take teachers’ attention to the significance of creating a
stress-free writing atmosphere, identifying anxious learners, and of discovering the underlying

causes of learners’ failure because there might be more responsibilities for teachers than they
think.

The present study aims to answer the following research questions:

1. What are the types and levels of foreign language writing anxiety of a group of B2 level
preparatory school students?

2. What are the anxiety levels of these students for different writing environments e.g. home,
class, and exam?
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3. What are the students’ views on the sources of their foreign language writing anxiety and
their suggested ways of dealing with it?

Methodology

The present study focused on finding out B2 students’ foreign language writing anxiety level, its
strength and the anxiety sources both qualitatively and quantitatively. With this purpose in
mind, we decided to use the embedded design, one of the mixed methods research types.
Quantitative method was used to gather numerical information to answer the first research
guestion. As for the second research question, qualitative methods were used to gather details
about the students’ views and feelings on the sources of their foreign language writing anxiety
through semi-structured interviews and a questionnaire with open-ended questions.

Participants

The participants were all native speakers of Turkish and the B2 students that started the
preparatory school in Al and passed each level successfully. B2 level students were chosen
because they wrote full essays in their institution and they are thought to be proficient users of
English. The SLWAI was given to all B2 students, 257 of whom were accepted for analysis.
The participants of the qualitative parts of the study were two classes with the highest general
academic averages (GAA), two with average GAA, and two with the lowest GAA. They were
given the questionnaire just after writing the second drafts of their essays throughout five
weeks. 89 students took part in the questionnaire with open ended questions, and also 9 students
participated in the interviews.

Data Collection Tools

The study made use of three data collection tools. Firstly, the SLWAI (See Appendix B),
developed by Cheng (2004), was conducted in order to collect data about the students’ level of
anxiety in writing English as a foreign language. It was carried out at the beginning and end of
the module to see if there would be a difference in students’ anxiety levels between before and
after they wrote essays. The SLWAI is a 5-point Likert-scale ranging from 1 (strongly disagree)
to 5 (strongly agree). The SLWAI has three sub categories: cognitive, somatic, and avoidance
behavior. Cheng (2004) aimed to encompass both English as a second language and also foreign
language contexts with his inventory. The adapted version of SLWAI (See Appendix A) used in
this study was taken from the study of Ates (2013). Cheng (2004) found the reliability of the
SLWAI 0.91, and a temporal stability of 0.85 test-retest reliability. The estimated reliability
(Cronbach’s alpha) of the pre-test for the SLWAI in this study was 0.89.

In order to determine the sources of the FLA of the participants, the participating
students both rated their anxiety level with regard to the sources and also explained the reasons
of their anxiety after writing the second drafts. This second questionnaire consisted of 16 items
in two parts (See Appendix C). The first part aimed to find out if the environment where
students write essays could be a source of writing anxiety and was called ‘writing environment’.
The second part looked into the sources of anxiety in the process of writing; so this part is called
‘process’. With these open-ended questions we aimed to encourage the participants to think hard
and reflect upon the sources of their possible writing anxiety. The items in this part were
specified by carefully examining academic writing course books as well as my experience in
teaching writing classes for seven years. After that, it was piloted among 20 students to be sure
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if all the items were clear and if the students had more ideas to add. From the piloting students’
answers, a couple of items such as ‘punctuation and spelling” were added to the questionnaire.
Ten experienced writing teachers, then, analyzed the questionnaire and gave their consent to its
content. Lastly, it was piloted in two classes again for a final check of any misunderstandings.

At the end of the module, nine students were interviewed, five females and four males,
in order to understand their views and feelings in-depth. Two of the interview questions were
taken from Atay and Kurt’s study (2006) and some more questions were added specifically
related to the study. The participants, in simple terms, were asked to a) name the difficulties
they had while writing an essay, b) name the people and situations that cause anxiety, c) explain
how anxiety influences their writing performance, d) explain their ways of reducing writing
anxiety, and e) suggest ways to reduce writing anxiety in class. These questions helped us
capture the participants’ views in a detailed way.

Data Collection Procedures

Data collection had three main stages. First, for the administration of the SLWAI, the students
of the 20 classes were given detailed information about the aim of the study. The students used
either their names or a nickname so that they would feel more comfortable while providing
information. It was given again at the end of the module.

Second, the questionnaire, which questioned the sources of foreign language writing
anxiety, was administered to six classes during five weeks after writing their second draft in
class. The students were encouraged to write the reasons for their answers as well as rating their
anxiety level for each item. Lastly, the researchers carried out interviews with nine students in
the last week of the module. The data collection process was completed in two months.

Data Analysis

The quantitative data — the SLWAI and the Likert scale part of the second questionnaire - were
analyzed by using descriptive statistics, one way ANOVA, Scheffe test, and paired groups t-test
with the SPSS software for Windows 22.0. As methods of the descriptive statistics, numbers,
percentages, means, and standard deviation were used to analyze the data. The findings of both
instruments were evaluated at a 95% confidence interval and 5% level of significance.

The qualitative data were analyzed through pattern-coding process (Miles & Huberman,
1994) for the recurrent themes. The steps suggested by Creswell (2014) were followed for
coding process and the open-ended questions used in the questionnaire and in the interview
formed the main categories for data analysis. The responses were divided into segments which
were labeled as codes in the light of the categories at hand. Lastly, the frequencies and
percentages were calculated through the numbers of responses with the same codes in each
category. To establish the reliability of the analysis of the qualitative data, a colleague also
analyzed the data as supported by Creswell and Plano Clark (2007, p.210), and thus, a high level
of inter-rater reliability (85%) was obtained.
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Findings
The Types and Levels of the Foreign Language Anxiety

In order to answer the first research question, the levels of SLWA of B2 level preparatory
school students were measured by the questionnaire SLWAI (Cheng, 2004). The mean scores
were categorized as stated by Zhang (2011): a mean score above 65 is considered as high level,
a mean score lower than 50 as low level, and a mean score between 50 and 65 is considered as
moderate level of anxiety. The results of pre-test in Table 1 show that 126 students out of 257
had a high level of second language writing anxiety, 89 students had moderate level, and 42
students had low level of second language writing anxiety.

Table 1: The Results of the SLWAI in the Pre-test and Post-test

Pre-test Post-test Number Pre-test Post-test
Number (n) (n) Percentage Percentage
Low anxiety 42 35 16.3 13.6
Moderate anxiety 89 101 34.6 39.3
High anxiety 126 121 49.0 47.1
Total 257 257 100.0 100.0

As seen from the Table 1, 35 students were found to have low level of writing anxiety in
the post-test. 101 students had moderate anxiety, while the anxiety of 121 students was high.

As shown in Figure 1, the results showed that somatic anxiety was the most common
type of anxiety among students (M=2.97) in the pre-test. It was followed by avoidance anxiety
(M=2.92), and then cognitive anxiety (M=2.85). On the other hand, in the post-test, their
avoidance anxiety significantly increased, while the other two types of anxieties decreased
slightly. The paired samples t-test analysis indicates that there was a statistically significant
difference between arithmetic means of the pre-test and post-test of avoidance anxiety (t=-
2.091; p=0.038<0.05).

3,05
Cognitive Somatic Avoidance SLWA
3 3,00
2,97
2,95 2,94
g 92
< 29 2,91 2,91
2,85 2,85
23 2,81
2,75
Pre-test Post-test

Figure 1.The comparison of means of sub-categories and general second language writing
anxiety in the pre-test and post-test

Anxiety levels in different environments and the students’ views on the sources of their
foreign language writing anxiety
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The second and third research questions asked the most anxiety-provoking environment, the
students’ views on the sources of foreign language writing anxiety and their suggested ways of
dealing with it. In the questionnaire with open-ended questions (See Appendix C), we aimed to
collect the participants’ views on the sources of their writing anxiety in terms of both context of
writing and process of writing. As for the writing environment, we found that the students
predictably felt more anxious in the exams, then in class, and finally at home as shown in Figure
2. This may have stemmed from the fact that exams create anxiety-provoking situations. The
students explained the reasons for feeling anxious in these different settings as follows: time
limitation, classroom atmosphere, concentration in class, the writing topic, fear of low grades
and their emotional states.

1 3.4 37
3 2.5
2
1
0
Item 1: Class Item 2: Home Item 3: Exam

= Writing environment

Figure 2. The means of students’ anxiety levels with regard to writing environment

The second part of the same questionnaire looked into the sources of anxiety during
writing process. The students ranked their anxiety level for each source and explained the
reasons for experiencing this anxiety. The items from 4 to 16 were topic selection (item 4),
grammar for writing (item 5), word choice (item 6), punctuation and spelling (item 7),
brainstorming (item 8), finding supporting ideas (item 9), organizing ideas (item 10), writing
topic sentence (item 11), writing supporting sentences (item 12), writing concluding sentence
(item 13), proofreading (item 14), re-writing after receiving teacher’s feedback (item 15), and
finally re-writing after receiving peer feedback (item 16), respectively.

The item students ranked as the most anxiety provoking source was finding supporting
ideas followed by topic selection. Grammar for writing, brainstorming, organizing ideas, and
writing topic sentence had the same mean score. On the other hand, the least anxiety provoking
sources ranked by the participating students were re-writing after receiving peer feedback,
punctuation and spelling, re-writing after receiving teacher’s feedback, and proofreading.
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Figure 3. The means of students’ anxiety levels with regard to process of writing

The item that the participants felt the most anxious was finding supporting ideas. Lack
of topical knowledge (24%) and being unable to generate ideas (24%) were the most common
reasons under this item. Similarly, several students claimed that learners could not generate
ideas because of time limitation and stress. Some other students argued that they could not find
ideas when they thought in English. As they stated, having to obey the strict rules of essay
writing, such as writing three supporting paragraphs for most of the essay types, had a
restricting effect on the students. Thus, one of the ideas would not be of ‘high quality’. As one
student expressed it, “I feel anxious because | want to find great ideas and support them with
examples. My essay must be perfect”, a sense of perfection was another reason for being
anxious (6%).

Topic selection process (item 4) ranked as the second most anxiety provoking item in
the present study. In the assignments and exams, the students are given two or three topics to
write about. They do not have a chance to select their own topic. 45% of the participants
reported to have difficulty finding three supporting ideas, which was one of the rigid rules of
essay writing given in the institution. The next reason was unfamiliarity of topics (22%). The
participants stated that they did not have information about some of the assigned topics, thus
they could not generate ideas. The other reasons for feeling anxious in this stage were the
participants’ worry about writing a good content and deciding on a topic. On the other hand, a
number of students (8%) uttered that topics were related to the ones they studied in the course
book so they did not feel much anxious.

In order to further explore a group of B2 level preparatory school students’ sources and
consequences of second language writing anxiety and their suggested ways of dealing with it,
nine students were interviewed at the end of the module. The most commonly stated difficulties
were writing topic itself, time for writing, and unfamiliarity of the genre and type. Only one
student reported that he had experienced no difficulty, thanks to his daily studying habit. Two
students explained that they used to face some difficulties when they first started to write essays
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in the previous module, yet they overcame them thanks to the teachers and by being more
competent in English language over time. As for the people and situations that caused writing
anxiety for them, they mostly emphasized time restriction, their poor vocabulary knowledge and
poor grammar knowledge as the main sources of their L2 writing anxiety. Due to their perceived
incompetency in the language and ineffective feedback from teachers, they had a fear of getting
low grades and negative evaluation. These were followed by teachers and the participants’ low
self-confidence.

As another concern of the present study, the participants were asked to indicate the
effects of their writing anxiety on their performance. All the students but one reported that the
writing anxiety had negative effects on their performance. Only one student indicated that he
felt an urge to study more under stress; thus, anxiety had a facilitating effect on his performance.
Four participants reported that they had a great difficulty in constructing essays such as thinking
of a thesis statement, finding at least three supporting ideas, or linking the sentences and ideas.
Three participants believed that their grades decreased due to their writing anxiety. Some
participants brought up the quality and quantity issue of their essays by claiming that they wrote
simpler and shorter sentences than they usually did.

The fourth question asked the participants to state whether there were any strategies
they used to reduce their writing anxiety. They stated to use strategies mostly in the planning
stage of writing. As the most commonly used strategy, they tried to expand their vocabulary
knowledge, do research on the topic to be written, and practice.

Lastly, the participants mentioned about their recommendations for teachers who should
do their best to help reduce the students’ writing anxiety. They mostly reported that giving clear
feedback, allocating more time for writing courses and for writing process may reduce their
anxiety in class. They also reported that they would appreciate separate vocabulary classes in
which vocabulary is taught extensively and in an isolated way so that the use of new vocabulary
would not be a problem in student writing. Two participants asked for teachers’ more
involvement in their composing and rewriting process by helping them with grammar and
vocabulary.

Discussion

The results of the SLWAI show that the majority of the B2 level preparatory school students
had high and moderate level of second language writing anxiety. According to Maclntyre and
Gardner (1989), language anxiety decreases when the learners’ English level gets higher.
However, it is seen that the most of the participants in this study experienced high anxiety
despite their high level of English. This may be relevant to Cheng’s (2002) assertion that it is
more important how learners perceive their writing competence rather than their actual
competence. Thus, students’ having accurate judgments about themselves is as significant as
their competence in writing and in the language.

As for the types of second language writing anxiety, in the pre-test, the students
experienced somatic anxiety most, similar to the results in studies by Atay and Kurt (2007), Min
and Rahmat (2014), and Golda (2015). At the beginning of the module, they experienced more
unpleasant physical symptoms such as rapid heart rate, feeling tense, and perspiring. The
anxiety type that students experienced least was cognitive anxiety. At the end of the module,
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however; the students tried to avoid situations to write, to excuse themselves when asked to
write in English, and preferred not to use English unless they had no choice, which is consistent
with the study of Kirmizi and Kirmizi (2015). As Daly (1978) stated, highly anxious students
tend to avoid situations requiring writing. Thus, it is predictable that the students in the present
study showed avoidance behavior, as many of them experienced high to average writing
anxiety.

The item that the participants felt the most anxiety-provoking was finding supporting
ideas. Having difficulty to produce ideas or producing less well-developed ideas has been listed
as a feature of highly anxious learners in the literature (Faigley, et. al., 1981; Daly & Wilson,
1983; Selfe, 1984). Several students claimed that they could not generate ideas because of time
limitation and stress. It could be implied that the relationship between anxiety and creativity,
such as producing ideas, is bidirectional. The learners fail to create ideas due to their high
anxiety and they experience high anxiety when they cannot create ideas.

The assigned topics play an important role for the learners while writing. In order to
write effectively, a person needs to have appropriate cognitive schemata and relevant
vocabulary knowledge (Hyland, 2003). Thus, while familiar topics may help to create positive
attitudes towards the writing task, unfamiliar topics can be disadvantageous for the students. As
Cheng (2004) discussed, challenging topics may increase not only less skilled writers’ but also
highly skilled writers’ anxiety. The sources of second language writing anxiety found in the
present study are mostly in line with the literature. Also, most of the difficulties and sources of
anxiety regarding pre-writing, writing, and post-writing stages were discovered through the
qualitative questionnaire and the interview transcripts generally accorded with these findings.
For example poor vocabulary and grammar knowledge, writing topic, and classroom
environment were found as the reasons that made the students anxious in the questionnaire and
same or very similar views were captured also in the interview.

As mentioned several times by the participants, writing under time restriction was the
number one source of their writing anxiety. Timed writing was found to prevent students from
going through an efficient thinking process which is necessary for writing (Lee, 2003). Many
things need to be taken into consideration while writing such as the content, organization,
correct and various use of structures and words, mechanics, and etc. They all require enough
time for all writers, but especially for student writers. The participants in this study mentioned
that time limit affected their word choice, creating ideas and searching about the topic, finishing
on time, writing a good essay, and the quality of the sentences they formed negatively. To them
these negative effects of time limit all resulted in low grades and failure.

The participants recommended that teachers should give clear feedback, allocate more
time for writing and writing classes, and spend more time for teaching vocabulary. According to
the results of the study, teachers should realize the impact of writing anxiety in their classes and
find ways to reduce it.
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APPENDICES

APPENDIX A: The Second Language Writing Anxiety Inventory (SLWAI) by Cheng
(2004): The Adapted Version

AD SOYAD: SINIF:

Bu 6lcek yabanci dilde yazma kayginizi 6lgmek amaciyla hazirlanmistir. Bu 6l¢egin sonuglar
arastirma icin kullanilacaktir ve eger bu arastirmaya katilmak istiyorsaniz sorulara dikkatli ve
samimi cevaplar vermenizi rica ediyoruz. Katihhmimiz igin tesekkiir ederiz. HER BIR IFADEYI
OKUDUKTAN SONRA SiZE EN UYGUN OLAN SECENEGI ISARETLEYINIZ.

3

Kararsizim /

katiltyorum Katiliyorum Fikrim yok

Ingilizce yazarken hig
kaygilanmryorum.

Kisith zamanda
Ingilizce kompozisyon
yazarken kalbimin
carptigini

Degerlendirilecegini/
notlandirilacagini
bildigimde  Ingilizce
kompozisyon yazarken
kendimi endiseli ve
rahatsiz hissediyorum.

Diisiincelerimi sik sik
4, | ingilizce yazmay!1
tercih ediyorum.

Ingilizce kompozisyon
yazmaktan genelde
elimden geldigince
kacinmaya

5. Kesinlikle 4. ’ 2. 1. Kesinlikle
Katilmiyorum | Katilmiyorum
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Ingilizce kompozisyon
iizerinde calismaya
basladigimda ¢ogu kez
zihnimdeki bilgiler
siliniyor.

Ingilizce
kompozisyonlarimin
diger
arkadaglariminkinden
¢ok daha kot olmasi
beni endiselendirmiyor

Kisith zamanda
Ingilizce kompozisyon
yazarken titriyorum
veya terliyorum.

Eger Ingilizce
kompozisyonlarim
degerlendirilecekse
¢ok diisiik not
almaktan

10.

Ingilizce yazmam
gereken durumlardan
elimden geldigince
kaginmaya

11.

Kisitht zamanda
Ingilizce kompozisyon
yazarken diislincelerim
birbirine giriyor.

12.

Secenegim olsaydi
kompozisyon yazarken
Ingilizce

13.

Kisith zamanda
Ingilizce kompozisyon
yazarken c¢ogu kez

14.

Diger ogrencilerin
Ingilizce
kompozisyonumla
okuduklar1 zaman alay
etmelerinden
korkuyorum.

15.

Beklenmedik bir
zamanda Ingilizce
kompozisyon yazmam
istendiginde donup
kaliyorum.

16.

Ingilizce kompozisyon
yazmam istenseydi
elimden geldigince
kendimi mazur
gdsterirdim.
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17.

Diger insanlarin
Ingilizce
kompozisyonlarim
hakkinda ne
diisiineceginden  hig
endiselenmiyorum.

18.

Sinif diginda Ingilizce
kompozisyon yazmak
icin genelde miimkiin
olan her firsati elde
etmeye caligirim.

19.

Ingilizce kompozisyon
yazarken genelde
biitiin viicudumun
kaskati ve  gergin
oldugunu
hissedivorum.

20.

Ingilizce
kompozisyonumun
smifta tartisma Ornegi
olarak  se¢ilmesinden
korkuyorum.

21.

Ingilizce
kompozisyonlarimin
¢ok Dbasarisiz olarak
degerlendirilmesinden
hi¢ korkmuyorum.

22.

Kompozisyon yazmak
igin miimkiin
oldugunca her zaman
Ingilizce kullamrdim.

APPENDIX B: The Second Language Writing Anxiety Inventory (SLWAI) by Cheng (2004) -

Original Version

5. Strongly
Agree

4. Agree

3.
Undecided

2. Disagree

1. Strongly
Disagree

While writing in English, | am

L not nervous at all.

| feel my heart pounding when
2. | | write English compositions

under time constraint.

While writing English
3 compositions, | feel worried

and uneasy if | know they will
be evaluated.
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| often choose to write down
4. | my thoughts in English.

I usually do my best to avoid
5. | writing English compositions.

My mind often goes blank
6. | when | start to work on an
English composition.

I don’t worry that my English
compositions are a lot worse
than others.

| tremble or perspire when |
8. | write English compositions
under time pressure.

If my English composition is
to be evaluated, | would worry

S about getting a very poor
grade.
I do my best to avoid
situations in which | have to
10. o .
write in English.
My thoughts become jumbled
when | write  English
11. . ;
compositions  under  time
constraint
5.Strongly | 4. Agree 3. 2. Disagree | 1. Strongly
Agree Undecided Disagree

Unless | have no choice, |
12. | would not use English to write
compositions.

| often feel fear when | write
13, E_nglish compositions under
time.

| am afraid that the other
students would laugh at my
English composition if they
read it.

14.

| freeze up when unexpectedly
15. | asked to write English
compositions.
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I would do my best to excuse
16. | myself if asked to write
English compositions.

I don’t worry at all about what
17. | other people would think of
my English compositions

| usually seek every possible
18. | chance to write English
compositions outside of class.

| usually feel my whole body
19. | rigid and tense when write
English compositions.

I am afraid of my English
20. | composition being chosen as a
sample for discussion in class.

I am not afraid at all that my
21. | English compositions would
be rated as very poor.

Whenever possible, | would
22. |use  English to  write
compositions.

ISIM: SINIF:

Bu 06lgek yabanci dilde yazma kaygisinin sebeplerini arastirmak amaciyla hazirlanmistir. Eger
aragtirmaya katilmak istiyorsaniz, liitfen agsagidaki her madde i¢in kayg diizeyinizi belirtiniz (1 en az,
5 en ¢ok) ve nedenlerini aciklayiniz. Liitfen bog birakmayiniz. Tesekkiirler.

Context of writing

Writing in class Neden?
1_2 3 _4_5
Writing at home Neden?
1 2 3 _4_5
Writing in an exam Neden?
1_2_3_4_5

Process of writing

Topic selection (Konu se¢imi) | Neden?

1_2_3_4_5
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Grammar for writing Neden?

1 _2_3_4_5

Word choice (Kelime se¢imi) | Neden?

1 _2_3_4_5

Punctuation and  spelling | Neden?
(Noktalama ve kelime
yazimi)

1.2 3 4.5

Brainstorming (Beyin | Neden?
firtinasi)

1_2_3_4_5

Finding supporting ideas | Neden?
(Destekleyici fikirler bulma)

1_2_3_4_5

Organizing ideas (Fikirleri | Neden?
organize etme)

1_2_3_4_5

Writing topic sentence Neden?

1 _2_3_4_5

Writing supporting sentences | Neden?
(Destekleyici fikirleri yazma)

1 2 _3_4_5

Writing concluding sentence | Neden?
(Sonug ciimlesi yazma)

1 2 3 4.5

Proofreading (Diizeltme | Neden?
okumast)

1 2 3 45

Re-writing after receiving | Neden?
teacher’s feedback

(Ogretmenden aldigim déniite
gore tekrar yazma)

1 2 3 4.5
Re-writing after receiving | Neden?
peer feedback

(Arkadaslarimdan aldigim
doniite gore tekrar yazma)
1 2 3 4.5

Ingilizce yazarken sizi kaygilandiran baska noktalar nelerdir?
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Genisletilmis Ozet

Ozet

Yabanci dil smiflarindaki 6grencilerde kaygi, korku ve motivasyon eksikligi gibi olumsuz
duygulara benzer bir sekilde oldukea sik goriilen bir durumdur. Bu hisler o kadar giiclii olabilir
ki baz1 6grenciler derslerden ve hatta yabanci dil 6grenme ortamlarindan kagabilirler. Yazma
kaygisi ise ana dilde oldugu gibi yabanci dilde de bir¢ok insan igin yaygin bir kayg tiiriidiir.
Yapilan caligmalar yiiksek kaygili 6grencilerin daha kisa kompozisyonlar yazdiklarim (Faigley
ve dig., 1981), daha az 6zgiivenli olduklarin1 (Hassan, 2001), daha diisiik notlar aldiklarim
(Zhang, 2011) ve plan ve organizasyon i¢in daha az zaman harcadiklarin1 (Selfe, 1984)
gostermistir. Bu baglamda, bu ¢alismamiz bir grup hazirlik okulu 6grencisinin yabanci dilde
yazma kaygisinin seviyeleri, sebepleri ve sonuglarmi incelemeyi amaclamigtir. Bu konuyu
tilkemizde aragtiran ¢aligmalar olsa da hazirlik okullarini arastiran ¢alisma sayisi oldukga azdir.

Yontem

Bu calismanin katilimcilar1 bir vakif iiniversitesinde okuyan B2 seviyesi hazirlik okulu
ogrencileridir. Oncelikle, 257 6grenci Cheng’e (2004) ait ikinci Dilde Yazma Kaygi Envanterini
(SLWALI) ilk ve son test olarak tamamladilar. Buna ek olarak, 89 6grenci, sebeplere yonelik
kayg1 seviyelerini derecelendirerek ve nedenlerini yazarak acik uclu sorulardan olusan olgege
katildilar. Bu 6l¢ek 6grencilere her hafta ikinci taslagi yazdiktan hemen sonra bes hafta boyunca
verildi. Ayn1 zamanda, modiiliin sonunda 9 &grenci ile goriislerini ve duygularini derinlemesine
anlamak i¢in miilakat yapildi. Nicel veriler SPSS programi ile betimleyici istatistik yontemi
kullanilarak; nitel veriler ise igerik analizi yapilarak incelendi.

Bulgular ve Tartisma

Sonugclar, katilimeilarin yiiksek ve orta diizeyde yazma kaygisina sahip olduklarini gosterdi. Bu
sonu¢ dilde yeterliligin artmasiyla kaygmin distiiglinii iddia eden MacIntyre ve Gardner’la
(1989) uyumlu degildir. Modiiliin baslangicinda, Atay ve Kurt (2007) ve Golda’nin (2015)
sonuclariyla uyumlu sekilde en ¢ok fiziksel kaygi hissedildigi gozlemlenirken; modiiliin
sonunda daha ¢ok kagma davranisi gosterildigi belirlenmistir ve bu sonu¢ Kirmizi ve
Kirmizi'nin  (2015) sonuglarma benzerdir. Katilimcilar sinavlarda, smifta ve evde
yazdiklarindan daha fazla kaygi hissettiklerini belirtmislerdir. Yabanci dilde en ¢ok yazma
kaygist olusturan sebepler ise yardimci fikirler bulma, konu se¢imi, zaman sinirlamasi,
dil/kelime bilgisi eksikligi ve etkili doniit eksikligi olarak bulunmustur. Katilimcilar,
kaygilarinin genellikle makalelerini olusturma, notlar1 ve makalelerinin niteligi ve niceligi
iistlinde negatif etkileri oldugunu ve kaygilarim1 azaltmak icin planlama asamasinda strateji
kullandiklarint belirtmislerdir. Katilimcilar, 6gretmenlerin agik ve net doniit vermelerini,
yazmaya, yazma dersine ve kelime 6gretimine daha ¢ok zaman ayirmalarini 6nermislerdir. Bu
calismanin sonuglarina gore Ogretmenler yazma kaygisinin etkilerini fark etmeli ve bunu
azaltmanin yollarin1 aramalidirlar.



