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ABSTRACT

ARTICLE INFO

In this study, the aim of the research was to find out whether or not there
are differences between the perceptions of Kosovan and Turkish
University students regarding the ideal language teacher's characteristics.
240 university students studying in the English Language Teaching
Departments in Kosovo and Turkey filled in a questionnaire and described
the characteristics of an ideal language teacher. First, the students were
asked to order their preferences regarding the ideal language teacher in
terms of importance. Then, the students answered an open-ending
question, describing the characteristics of an ideal language teacher in a
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paragraph. Results showed that both for Kosovan and Turkish students,
qualities of ideal language teachers, considering: knowledge of subject
matter, personal qualities, the relationship between students and the
teacher -classroom management were considered important. Classroom
management was the only quality which Kosovan students gave more

importance to compared to the Turkish students. ©2019 JMSE. All rights reserved

1. Introduction

Learning a language successfully can be very challenging; however, in our rapidly changing world
that has become smaller with globalization and social media, having the ability to speak two or three
languages is a definite advantage. The necessity of learning a foreign language shows itself in every
part of our lives; from education to relationships, from travel to health and other sections. Akiizel,
(2006) adds that in today’s age of communication, there is a constant urgency in learning an additional
language apart from our mother tongue for several reasons: get access to vast amount of information,
to follow the technological improvements and advancements, to read research in its original language,
to get maximum benefit from mass media tools, to improve relations in economy and tourism, and to
know different cultures around the world. So when we are learning a foreign language, we usually
need a teacher who creates a learning environment, makes the process easier and guides us. With the
great need for language teachers, the attributes of effective teachers are important to consider.

In a learning environment, teachers are often the only person with whom the learners have the chance
to interact for the development of their language skills. Therefore, we all agree that good and qualified
teachers are indivisible pieces of the education and they play an important role in excellent teaching.
For that reason, their characteristics and behavior in the classroom have an important role and effect
on their learners.
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When we visualize the picture of an ideal teacher, we can see that there are several qualities from
different aspects and educational thoughts. As defined by Highet (1963), a good teacher is someone
who makes the lessons engaging, motivates the students, has subject knowledge, respects his/her
profession and admires his/her profession and is exciting. According to Helterban (2008), a good
teacher is never pleased with his/her teaching skills: he/she always wants to develop and improve
themselves and their knowledge and pedagogy continuously. In order to respond correctly to the
appropriate level, age, cultural background and grade, good teachers use new techniques, approaches
and methods with a combination of their subject knowledge. In 1982, Perrot said that good teachers
have good behaviors and real individual relationships, they know the techniques that help the
students learn easier and they have subject-matter knowledge. Brown and Atkins (1993) explained
that, good teachers know how their learners learn and how to teach. As said by Giard (1977), good
teachers create interesting lessons, teach pronunciation, give clear explanations, they are patient and
engage the students. Prodromou (1991) presented a more detailed list of characteristics of a good
teacher, including: gives good grades, does not push weak learners, plays games and tells jokes. As
described by Ornstein and Lasley (2000), a good teacher is someone who performs teaching practices
well and has the consciousness as to why he does them well. From the perspectives of students, good
teachers are those who are experienced, who know how to teach and who know how learners learn
(Perrot, 1982).

According to different studies, defining an ideal language teacher depends on several factors. Age
(Levine, 1993); Culture (Orug, 2007); field of study (Stevenson & Sander, 2002) and university type
(Shank et al., 1995). But when we think about the characteristics of a good English language teacher,
we can say that an English teacher should have the same characteristics as a good teacher in general.
They vary from other teachers regarding the nature of the subject, the relationship between students
and language teachers and the methodology.

Considering these studies conducted in order to define characteristics of an effective teacher, we can
see that there are four important characteristics. They are:

Socio-Affective Skills: a teacher should have socio-affective skills in order to continue the educational
process effectively. This aspect consist of creating calm and comfortable classroom environment,
encouraging the students, being excited and ready to teach; raising students' motivation and offering
help if the students request (Cheung, 2006; Shishavan and Sadeghi, 2009).

Pedagogical Knowledge: in order to do a profession properly, we should have the knowledge of how to
do it. As an example, a teacher should have profound knowledge about the processes and methods of
teaching and learning, which is considered as pedagogical knowledge in order to follow that process.
According to the study of Vélez-Rendon (2002), pedagogical knowledge is all the information teachers
have about their subject matter. In addition to that, Aydin et al. (2009) found in their study that
according to learners, a teacher should have pedagogical knowledge in order to teach effectively.

Subject-Matter Knowledge: this aspect can be defined as teachers being aware of the things they teach
during the class. Aydin et al, (2009) stated that subject matter knowledge is a feature that is used in
different stages of educational process, for example: making effective lesson plans, taking the learners'
background into consideration, having proficiency in a target language and using it in the lessons.
According to the study conducted by Shishavan and Sadeghi (2009), subject matter knowledge is
essential in order to be considered as an effective teacher. Teachers will teach better and more
effectively and they will get more successful results if they acquire the subject matter knowledge.

Personality characteristics: teachers like other professions, show their individual features in their place
of work. Other than subject-matter knowledge and pedagogical knowledge, in order to teach
effectively and have success in their profession, teachers should have some required personal
characteristics. Malikow (2006) lists characteristics according to the studies that have been conducted
in order to find out what personal qualities an ideal teacher should have, and here are some of the
personality characteristics he mentions: an ideal teacher is creative, has a good sense of humor, is
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cheerful, demanding and has expectations. There are some other characteristics that can be added to
the list of characteristics of an ideal teacher for instance being kind, easy-going and open-minded,
positive, tolerant and helpful for students (Cheung, 2006; Inan, 2014; Shishavan and Sadeghi, 2009;
Werbinska, 2009).

2. Purpose of the Study

Teachers are the most important members in education since they have a significant role in it. What
makes them important is their effectiveness in the view of the fact that teaching is a challenging job.
When we consider the importance of learning a foreign language and the attitude towards it, we more
strongly agree on the necessity of an "effective teacher". Accordingly, this study's aim is to investigate
how university level students, particularly freshmen and seniors define the ideal language teacher
characteristics; furthermore, it aims to see the difference of perception of an ideal teacher between
Kosovan and Turkish university students.

2. Methodology

In this qualitative study, the aim of the research was to find out whether or not there are differences
between the perceptions of Kosovan and Turkish University students regarding the ideal language
teacher's characteristics. Therefore, a qualitative approach whose main aim is to identify the meaning
people have made, their individual behaviour, and experiences (Merriam & Simpson, 2000; Bogdan &
Biklen, 2007) has been conducted.

The main instrument was a questionnaire, with some close and open ended questions. Data analysis
has been done through the answers students gave to open-ended questions, content analysis of
students open ended questions, particularly through the paragraph they have written on.

2.1. Setting and Participants

The study was carried out at Prishtina University- Faculty of Education, located in Prizren-Kosovo
and at Kocaeli University -Faculty of Education, located in Kocaeli-Turkey during the spring semester
of 2014-2015 academic year. (B.A program in English Language Teaching is offered by the Department
of Foreign Language Education). 240, in total, is the number of students that participated in this
study, in which 120 of them were from Kosovo and the other 120 from Turkey. The participants from
Kosovo were 60 freshman and 60 senior students. The students’ ages vary from 18 to 44 years old. In
terms of gender, there were 15 male students and 45 female students from senior classes and 12 male
students and 48 female students from freshmen classes. The participants from Turkey were 60
freshman and 60 senior students. According to the study, the students’ ages vary from 17 to 45 years
old. In terms of gender, there were 15 male students and 45 female students from senior classes and 13
male students and 47 female students from freshman classes.

2.2 Data Collection and Analysis

First, students were asked to order their preferences of an ideal Language Teacher Characteristics in
terms of importance. Students were supposed to give numbers from 1 to 4 to the following
characteristics: subject matter knowledge, student-teacher relationship, teacher personality and
classroom management. Number 1: very important; 2: important; 3: less important and 4: not very
important. These four characteristics were chosen because they were found as important for students
and ranked the most in several studies and some researchers (e.g. Brosh, 1996; Shishavan and Sadeghi,
2009; Ghasemi and Hashemi, 2011; and Park and Lee 2006) studied teachers' characteristics under
those features as well. Second, there is an open format question where the students wrote a paragraph
to describe the characteristics of a good language teacher. Analysis of this part was done by content
analysis method.

3. Data Analysis and Results

This paper is focusing on the differences in perceptions of how Kosovan and Turkish students see an
ideal language teacher. The other important consideration is the comparison of the perceptions
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between university freshmen and senior students since freshmen students of the faculty of education
are new in their department and have less knowledge about an ideal language teacher in comparison
to the seniors that took four years of education in teaching. The analyses of the data reveal that
Turkish students and Kosovan students do not show many differences from each other while defining
an ideal language teacher. Below some of the results of characteristics' rankings from the
questionnaire are presented.

Table 1. The Comparison of Kosovan Freshman and Senior Students' Rankings

Ranking Teacher Subject  matter Student-teacher Classroom
personality knowledge relationship management

Kosovan Freshman  Senio Freshma Senio Freshman Senior Freshman  Senior

r n r

% % % % % % % %

1* 27 25 40 37 23 27 10 11

2 20 10 18 33 47 37 15 20

3 28 37 19 18 23 18 9 27

4 25 28 23 12 7 18 45 42

*note: 1 -very important; 2-important; 3-less important; 4-not very important

The biggest similarity is in the subject matter knowledge category, where 40% of freshman students
and 37% of seniors ranked it as the most important. However, the other ranking which is almost equal
is where 10% of the freshman students and 11% of the senior students said that classroom
management is not very important.

Table 2. The Comparison of Turkish Freshman and Senior Students' Rankings

Ranking  Teacher personality = Subject matter Student-teacher Classroom
knowledge relationship management

Turkish Freshman Senior Freshman Senior Freshman Senior Freshman  Senior

% % % % % % % %
1* 25 33 47 43 18 17 10 7
2 20 23 23 25 38 27 19 25
3 11 9 20 20 36 33 33 38
4 44 35 10 12 8 23 38 30

*note: 1 -very important; 2-important; 3-less important; 4-not very important

Overall Turkish freshman and senior students produced similar rankings for three of the
characteristics. The two main differences occurring within students-teacher relationship are as follows:
In the 27 and 4% rankings, where 38% of Turkish freshman students ranked it as the second most
important quality compared to 27% of Turkish senior students. Comparatively, 8% of Turkish senior
students ranked it as the 4th most important quality contrasted by 23% of Turkish freshmen students.

Generally there are a few different rankings for three of the characteristics. The biggest variation
between them is in teacher personality. 28% of Kosovan freshman students ranked it as the third most
important characteristic compared to 11% of Turkish freshman students. Besides, 25% of Kosovan
freshman students ranked teacher personality as the least important characteristic, but the percentage
of the Turkish freshman students who considered it as the least important characteristic is 44%.
Another difference can be seen in the 4th rankings of subject knowledge where 23% Kosovan
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freshman students and 10% of the Turkish freshman students ranked it as the least important
characteristic. The third major difference is in students-teacher relationship where 23% of Kosovan
freshman students ranked it as the third most important characteristics, whereas the percentage of the
Turkish freshman students who ranked it is the third are 36%. Teacher personality in the second
ranking is the only characteristics which both Kosovan and Turkish freshman students ranked equally
with 20%.

Table 3. The Comparison of Kosovan Freshman and Turkish Freshmen Students' Rankings

Teacher Subject matter Student-teacher Classroom
personality knowledge relationship management
= = = = = = = =
g « o] g © ] & « < g © [}
SE 5 g SE  EE SE &g SE G E
o Xg o G = < o < o 5 < Z <
5 o 5 0 g o 5 0 8 o =50 8 o SRR
o = o B c = 5 & C = 5 = c = o T
Mo o N = o NS B /23 B o
% % % % % % % %
1* 27 25 40 47 23 18 10 10
2 20 20 18 23 47 38 15 19
3 28 11 19 20 23 36 30 33
4 25 44 23 10 7 8 45 38

*note: 1 -very important; 2-important; 3-less important; 4-not very important

In general, Kosovan senior students and Turkish senior students stated some similar and some
different rankings for three of the characteristics except subject knowledge. Kosovan senior students
ranked subject knowledge as the most important characteristic with 37%, and Turkish senior students
ranked it as the most important with 43%. 33% of Kosovan senior students thought that subject
knowledge is the second most important characteristic, but the percentage of the Turkish senior
students who ranked it as second most important characteristic is 25%. Another similarity can be seen
in the 3rd rankings of subject knowledge where 18% Kosovan senior students and 20% of the Turkish
senior students ranked it as third most important characteristic. Subject knowledge is the only
characteristic which both Kosovan and Turkish senior students ranked equally as the least important
characteristic with 12%.

Table 4. The Comparison of Kosovan Senior and Turkish Senior Students' Rankings

Teacher personality ~ Subject matter Student-teacher Classroom
knowledge relationship management

Kosovan Turkish Kosovan Turkish Kosovan Turkish Kosovan Turkish

Senior Senior Senior Senior Senior Senior Senior Senior
% % % % % % % %

1* 25 33 37 43 27 17 10 7

2 10 23 33 25 37 27 15 25

3 37 9 18 20 18 33 30 38

4 28 35 12 12 18 23 45 30

The biggest variation between Kosovan and Turkish senior students is in teacher personality. Kosovan
senior students ranked it as the most important characteristic with 25% compared to 33% of Turkish
senior students. For the 2nd rating, 10% of Kosovan senior students thought it is the second important
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characteristic, but it was the second most important characteristic for 23% of Turkish senior students.
Besides, 37% of Kosovan senior students ranked teacher personality as the third most important
characteristic, but the percentage of the Turkish senior students who thought it as the least important
characteristic is 9%, which shows the biggest percentage difference between these two nationalities.
Another difference can be seen in the 2nd and 4th rankings of student-teacher relationship where 37%
Kosovan senior students and 27% of the Turkish senior students ranked it as the second most
important characteristic. 18% of Kosovan senior students and 33% of Turkish senior students ranked
students-teacher relationship as the third most important characteristic. The last two differences are in
classroom management in the 3rd and 4th rankings, with 27% of Kosovan senior students and 38% of
Turkish senior students saying that it is the third most important characteristic. 42% of Kosovan
students thought that classroom management is the least important characteristic, the percentage of
Turkish senior students who ranked it as the least important characteristic is 30%.

4. Discussion

In this study, it is aimed to gather the data of Turkish and Kosovan university students” views on the
concept of the ideal language teacher. The participants of the study have ranked several aspects of
ideal language teachers' under teacher personality, subject matter knowledge, student-teacher
relationship and classroom management categories. Cruickshank et. al.(2003) declared that when a
teacher has deep knowledge, he/she becomes more competent to explain subject matters in ways
students can understand. In Demirel's (1990) study, where he investigates the qualities of an effective
foreign language teacher, having subject matter knowledge, and having personal strategies to teach
were very common.

Considering whole group results, it is important to note that the first aspect both Kosovan and
Turkish students considered when describing an ideal language teacher is his/her subject knowledge,
which is ranked highest. The percentages of both groups are very similar for the subject knowledge
category. The four groups think that no matter how strong language teachers’ personalities are, or
how good their relationships with their students are, first of all, they should have subject knowledge.
As a result, it can be argued that the subject knowledge of a language teacher is a great factor that
makes him/her a good teacher.

Establishing a positive relationship with the students is very important (Arikan and Sarag-Stizer 2008).
Telli, den Brok, and Cakiroglu (2008), investigated that students in their study considered student-
teacher relationship as one of the most important characteristics of an ideal teacher. The same findings
could be noticed in current research where student-teacher relationship was ranked as one of the most
prominent characteristics. It was almost equally ranked by both freshman and senior students that
took part in this study.

With respect to the statement that "having a good personality” is a quality that students associated
with good language teachers' consistent with Feldman's (1986) study on teachers' personality traits.
Furthermore Tagkafa (1989) stated that having a good personality is one of the most important
qualities expected from a teacher, that is very similar with the findings in the current study.

The main aim at having classroom management is to make sure that both learners and teachers are in
a stress-free learning environment. In a classroom where the teacher maintains this environment, it
lowers the affective filter and raises enthusiasm of the learners. However, classroom management is a
characteristic that was ranked as not very important by the students. In a study conducted by Arikan
and Sarag-Siizer (2008), university level students gave little importance to teacher's classroom
management skills. Similarly, the students in this study ranked classroom management as not a very
important characteristic an ideal language teacher should possess.

As stated in the introduction part, culture and university level are some of the factors that affect the
definition of an ideal language teacher. This study revealed the views of Kosovan and Turkish
university students’ of the English Language Teaching Department regarding the concept of the ideal
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language teachers. It respectively showed that there is a large agreement between Kosovan and
Turkish students as to the perceived qualities of ideal language teachers. One of the major findings of
the study is that students believe the most important characteristic of ideal language teachers is
subject matter knowledge.

References

Akiizel, G. (2006). Ilkdgretim 4-8 Smiflarda Yabanci Dil Ogretimindeki Basarisizlik Nedenlerinin
Incelenmesi (Adana Ornegi). Basilmamisg Yiiksek Lisans Tezi, Cukurova Universitesi Fransiz
Dili Egitimi Ana Bilim Dali, Adana.

Arikan, A., Taser, D., & Sarag¢-Siizer, H. S. (2008). The effective English language teacher from the
perspectives of Turkish preparatory school students. Education and Science, 33(150), 42-51.

Aydin, B., Bayram, F., Canidar, B., Cetin, G., Ergiinay, O., Ozdem, Z., &Tung, B. (2009).Views of
English language teachers on the affective domain of language teaching in Turkey. Anadolu
University Journal of Social Sciences, 9(1), 263-280.

Bogdan, R.C. & Biklen, S. K. (2003). Qualitative research for education: An introduction to theories and
methods. (4th ed.). Boston: Pearson Education Group, Inc.

Brosh, H. (1996). Perceived characteristics of an effective language teacher. Foreign Language Annals,
29(2), 125-138.

Brown, G., & Atkins, M. (1993). Effective teaching in higher education. London, ENG: Routledge.

Cheung, H. Y. (2006). The measurement of teacher efficacy: Hong Kong primary in-service teachers.
Journal of Education for Teaching: International Research and Pedagogy, 32(4), 435-451.

Cotton, K. (1995). Effective student practices: A research synthesis—1995 update. from Cruickshank, D. R,,
Jenkins, D. B., & Metcalf, K. K. (2003). The act of teaching. New York, NY: McGraw-Hill.
Retrieved on February 21, 2008, at URL: http://www.nwrel.org/scpd/esp/esp95.html

Demirel, O.(1990). Yabanci dil dgretmenlerinin yeterlikleri. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi, 5, 133-165

Feldman, K. A. (1986). The perceived instructional effectiveness of college teachers as related to their
personality and attitudinal characteristics: A review and synthesis. Journal of Higher Education,
24,139-213

Girard, D. (1977). Motivation: The responsibility of the teacher. ELT Journal, 31, 97-102

Ghasemi, B., and Hashemi, M. (2011).The study of the characteristics of successful English language
teachers from the view point of the English language students of Islamic Azad University,
Hamedan Branch. Procedia- Social and Behavioral Sciences, 28, 410-414.

Helterbran, V.R. (2008). The Ideal Professor. Student Perceptions of Effective Instructor Practices,
Attitudes, and Skills. Education ,129(1), 125-138

Highet, G. (1963). The art of teaching. London: Methuen & Co Ltd.

Inan, B.(2014) A Cross-cultural Understanding of the Characteristics of a Good Teacher, The
Anthropologist, 18:2, 427-432, DOI: 10.1080/09720073.2014.11891561

Levine, A. (1993). “Editorial: Student Expectations of College.” Change: The Magazine of Higher Learning
25 (5): 4. doi:10.1080/00091383.1993.9939896

Merriam, S., & Edwin S.. (2000). A Guide to Research for Educators and Trainers of Adults. (2nd Ed.)
Malabar, Florida: Krieger Publishing Company.

Ornstein, A. C. (1976). Can we define a good teacher? Peabody Journal of Education, 53(3), 210-207.

64



Nuray Ciirt, Firdevs Karahan &Banu Inan-Karagiil

Oruc, N. (2007). A Comparison of the Turkish and European Student-Teachers’ Definition of a Good
Teacher. GU, Gazi Egitim Fakiiltesi Dergisi, 28, 149-168.

Park, G. P. & Lee, H.W. (2006). The Characteristics of Effective English Teachers as Perceived by High
School Teachers and Students in Korea. Asia Pacific Education Review, 7(2), 236-248.

Perrot, E. (1982). Effective teaching: A practical guide to improving your teaching. New York: Longman
Prodromou, L. (1991). The good language teacher. English Teaching Forum, 29 (2), 2-7.

Stevenson, K., & Sander, P. (2002). Medical Students are from Mars-Business and Psychology Students
are from Venus - University Teachers are from Pluto. Medical Teacher, 24(1).

Shank, M., Walker, M. & Hayes, T. J. (1996). Cross Cultural Differences in Student Expectations.
Journal of Marketing for Higher Education, 7, 17-32.

Shishavan, H. B., & Sadeghi, K. (2009). Characteristics of an effective English language teacher as
perceived by Iranian teachers and learners of English. English Language Teaching, 2(4), 130-143.

Tagkafa, G. (1989). As teachers we are evaluating our students constantly: Have you ever thought how
our students evaluate us? Cagdas Egitim, 14, 27-30.

Telli, S.,, Den Brok, P., & Cakiroglu, J. (2008). Teachers” And Students” Views Of The Ideal Turkish
Teacher. Education and Science, 33, 118-129.

Vélez-Rendén, G. (2002). Second language teacher education: A review of the literature. Foreign
Language Annals, 35, 457-467.

Werbinska, D. (2009). A profile of effective teacher of English: A qualitative study from Poland.
Haccetepe University Journal of Education, 36, 306-315.

65



