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Purpose: Determining the relationship
between communication competence and
conflict management styles of school
principals, according to teacher perceptions,
is important for school principals to
effectively manage and foster a positive
school environment. Conflicts are inevitable
in all types of schools. Managing conflicts and

maintaining collaborations between partners
are among the numerous responsibilities of
school principals. This study may provide
some practical evidence for school
administrators and principals to manage
and solve conflicts. Research Methods:
Relational survey models were used in the
study. “The Communication Competence
Scale” and “the Organizational Conflict
Scale” were applied to attain data on 245
teachers working in primary schools.
Findings: A meaningful relationship between communication competence of school
principals and their conflict management styles was determined. It showed that the
communication competence of school principals predicted their conflict management
styles, according to teacher perceptions. Implications for Research and Practice: The
findings reveal that teachers think that principals use avoiding and obliging styles at
a medium level. When these styles are used to manage conflicts, the same problems
may repeat in time. In this sense, school principals need to keep in mind that a
current problem may be a source/potential of future problems. Therefore, it is
suggested that school principals use avoiding and obliging styles less often.
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Introduction

In recent years, communication has been an important research subject in the
administration field. Communication is a process of interaction in which individuals
construct meanings and derivations via symbols (Wood, 2011, p. 3-4). According to
Fielding (2006, p. 10), communication is an operation created with transactions of
symbols by participants. Communication has personal, organisational, and social
functions, such as informing, supervising, guiding, transmitting knowledge and
skills, educating, integrating, expressing feelings, setting up social relationships,
reducing anxiety and solving problems, giving performance feedback, entertaining,
warning, assuming necessary roles, information sharing, persuading, and expressing
emotions and innovations (Wood, 2012; Champoux, 2010; Tutar & Yilmaz, 2010). The
communication process is one of the most significant processes concerning the
success of administrators and the effectiveness of organisations, as it is a basic tool
for an administrator to successfully accomplish tasks (Kocel, 2013, p. 403). The
communication skills of administrators come into prominence when carrying out
administrative activities. Studies have been implemented to determine the
communication skills of school principals (Wee, 2011; Helmer, 2013; Uzun & Ayik,
2015). In the literature, conflict management has been discussed between teacher and
student, principal and teacher, and among teachers (Cornille, Pestle & Vanwy, 1999;
Laca, Alzate, Sanchez, Verdugo & Guzman, 2006; Morris-Rothschild & Brassard,
2006; Somech, 2008; Ikoya & Akinseindre, 2009; Ageng’a & Simatwa, 2011; Msila,
2012; Pinchevsky & Bogler, 2014).

Human beings are social creatures that communicate with numerous individuals
throughout their lives. During this interaction, conflicts may occur among
individuals due to countless reasons. Conflict may be defined as disagreements
through which the parties involved perceive a threat to their needs, interests, or
concerns (Polger, Poole and Stutman, 2013, p. 4; Tallo, 2008, p. 275). Putnam and
Poole (1987, p. 552) defines conflict as “the interaction of interdependent people who
perceive opposition of goals, aims, and values, and who see the other as potentially
interfering with the realization of these goals”. Conflict is a process in which one
party perceives that its interests are being opposed or negatively affected by another
party (Wall and Callister, 1995). According to Thomas (1992), conflict is the process
that begins when one party perceives that another has aggravated, or is about to
aggravate, some concern of his. Upon analysing definitions about conflict, it is seen
that the main factors of conflict are incompatibility, inscrutability, contradiction,
being opposite to each other, prevention, and clash of ideas (Guney, 2011). The
conflict process consists of five phases: potential contradiction or incompatibility,
perception and personalisation, intentions, behaviours, and outputs (Robbins &
Judge, 2012, p. 457). Conflict may have many several reasons to occur in any
organisation. Upon analysing the literature, it is seen that the factors causing conflict
are reasons related to communication, organisational structure, and personal
behaviours (Wall and Callister, 1995; Tallo, 2008; Eunson, 2012; Griffin, 2013).
“Conflict management at the organisational level is defined as finding a solution for
the conflicts occurring in an organisation or within organisations, which will add



Tevfik UZUN - Ahmet AYIK / Eurasian Journal of Educational Research 68 (2017) 167-186 | 169

value to the aims and objectives of an organisation,” (Guney, 2011, p. 307).
“Preventing organisational conflicts is one of the major problems that administration
encounters. However, conflicts are such to be managed” (Genc, 2007, p. 279).

There are different methods and styles used to manage conflicts in the
literature. Five different methods by Blake and Mouton (1964) are described to be
used to manage and solve conflicts: competing, accommodating, avoiding,
compromising, and collaborating (cited by Sokmen & Yazicioglu, 2005, p. 7). Another
conflict management approach, by Rahim and Bonoma (1979), is a two-dimensional
approach that deals with interpersonal conflict management styles. The approach
consists of two dimensions as an attempt to satisfy one’s own concerns and attempt
to satisfy the concerns of the other person.” “The approach consists of five conflict
management styles as integrating, obliging, avoiding, dominating, and compromise
(Rahim & Magner, 1995; Rahim, 2002).

The integrating style consists of high interest from both an individual and the
other person. This style is related to the collaboration of both sides in a conflict on
subjects such as openness, information sharing, and analysing differences (Rahim &
Magner, 1995). This style presumes coordination between managers and employees
on an open, sharing ground. For example, a school principal meets the conflicting
parties and negotiates probable solutions in an open, trusting way. The parties see
the problem, reason with each other, and try to figure out various solutions
regarding the problem.

The obliging style is about demonstrating a low concern for self and a high
concern for others. This style is about the individual attempts to play down the
differences and emphasise commonalities to satisfy the concern of others. A person
who exercises the obliging style puts aside his own concerns to satisfy the concerns
of the other party (Rahim, 2002). This style regards figuring out various solutions to
be meaningless, which causes principals at schools to exercise caution towards
conflictive solutions.

The dominating style is about demonstrating a high concern for self and a low
concern for others. This style is identified with a win-lose orientation, and the
expectations and needs of others are generally neglected in this style (Rahim, 2002).
This style is about a school principal who aligns with one side and ignoring the
needs and expectations of the other.

The avoiding style is related to a low concern for self and others. In this style, the
individual tends to withdraw or sidestep. Individuals who have this style fail to
satisfy his or her concerns and those of others. This style defines a school principal
who refrains from solving the problem, and taking no responsibility for resolving the
conflict.

The compromising style comprises intermediate concern for self and others. Both
sides give up something to arrive at a mutually acceptable decision. This style can be
useful if the both parties are equally powerful. This style may not be appropriate for
a complex issue requiring a problem-solving approach (Rahim, 2002). This style
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covers negotiation between the parties involved, as a school principal finds a
moderate solution, which is to be accepted by the two conflicting parties. Thomas
(1992) set his conflict management styles on two axes, labelled as “cooperativeness”
and “assertiveness”. This model involves five different styles of conflict: competing,
avoiding, accommodating, collaborating, and compromising.

According to research, there is a relationship between the conflict management
and problem-solving styles of school administrators and their leadership abilities
(Dogan, 2012), instructional leadership (Arslantas & Ozkan, 2012), personality traits
(Karakus & Cankaya 2009; Akinnubi, Oyeran, Fashuki & Durosaro, 2012), the
environment of the organisation (Tanriverdi, 2008), stress and anger management
(Gunduz, Tunc & Inandi, 2013), anger styles (Argon & Acikgoz, 2010), school climate
(Boucher, 2013), and coercive and legitimate power (Riasi & Asadzadeh, 2016).

Upon analysing the literature, it can be seen that numerous studies have analysed
the relationship between the communicational behaviours of the school
administrators and their conflict management styles (Tabor, 2001; Sahin, 2007;
Tekkanat, 2009; Firat, 2010; Demirkaya, 2012). A similar study has also analysed the
relationship between the communication competence of school administrators and
organisational conflict (Topluer, 2008).

Conflict management requires an interaction between a moderator and the third
parties. Principals are a third party in solving a conflict among employees. When
principals intervene, they start an interaction. Verbal and non-verbal communication
from both principals and the conflicting parties affect this interaction. During the
process, principals should listen to the parties carefully and try to show empathy.
Principals should be able to give effective feedback and persuade the parties by
affecting them. In order to achieve this, principals should demonstrate
communication competences like effective listening and speaking, and showing
empathy and understanding. Furthermore, employees think that conflict
management is one the most important skills among the communication
competences of a school principal. It is a fact that the relationship between
communication competences and conflict management skills of principals is crucial
for both effective management and a positive school environment.

Conflict in a school environment is inevitable. This study can provide applicable
findings for school administrators and principals to manage and solve conflicts. In
particular, considering the key role of the communication in interpersonal relations
and the importance of conflict management styles in solving conflicts, it is expected
that the findings of the study will provide a positive contribution to the literature.
Within this framework, the following questions will be addressed:

1. At what level is the communication competence of the school principals,
according to teacher perceptions?

2. What are the conflict management styles of the school principals, according
to teacher perceptions?
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3. Are there meaningful relationships between communication competence
and conflict management styles of the school principals?

4. Does the communication competence of the school principals predict their
conflict management styles at a meaningful level?

Method
Research Design

The present study is a correlational study that aims to determine the relationship
between communication competency and conflict management styles of school
principals. A correlational survey model was used as the main research approach.

Research Sample

The population of the study consisted of teachers working in 53 elementary
schools in Palandoken County, Erzurum, in the 2012-2013 academic year. There are
950 teachers at these schools, and the study sample involved 245 teachers determined
by the simple random sampling method from 15 elementary schools in Palandoken
County. Random sampling means that everyone has the same chance to be included
in the sampling. In order to implement simple random sampling, it is a must to know
and list the population units. Then, these units are picked until the specified size has
been reached (Buyukozturk, Cakmak, Akgun, Karadeniz and Demirel, 2014). In
accordance with this method, 53 schools were listed and 15 of them were selected. As
the next step, the number of teachers in these schools was listed, and the teachers
were selected randomly. These teachers were given research forms and 245 forms
were thought to be worthy of evaluation. Of the 245 teachers, 125 (51%) were females
and 120 (49%) were males; 46 (18.8%) of these teachers had 1-5 years” experience, 52
(21.2%) had 6-10 years” experience, 62 (25.3%) had 11-15 years’ experience, and 85
(34.7%) had 16 years and more of professional seniority.

Research Instruments and Procedures

“The Communication Competence Scale” developed by Wiemann (1977) and
“The Rahim Organizational Conflict Inventory-II” developed by Rahim (1983) were
used in the study.

Communication Competence Scale. The Communicative Competence Scale,
developed by Wiemann (1977), involves 36 items and five sub-dimensions in its
original form. The scale was adapted to Turkish by Topluer (2007). As a result of an
exploratory factor analysis, Topluer (2008) stated that the 36 items have five
dimensions. However, there is only one item under the fifth dimension, and only two
under the fourth. In addition, as the factor load was calculated to be high under more
than one dimension, five items were omitted. The remaining 31 items were subjected
to varimax rotation, and the factor analysis was repeated. After the procedure, the
scale was found to contain three sub-dimensions. These sub-dimensions are parallel
to the original scale: empathy (17 items), social relaxation (7 items) and
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affiliation/support (7 items). The scale was composed of a 5-point Likert Scale. The
internal consistency coefficient (Cronbach’s Alpha) of the scale and its sub-
dimensions was found to be .95 in the “empathy” dimension, .76 in the “social
relaxation” dimension, and .79 in the “affiliation/support” dimension.

The Rahim Organizational Conflict Inventory. The Rahim Organizational Conflict
Inventory-II (ROCI-II), developed by Rahim (1983), was used to determine the
conflict management styles of the school principals. The inventory has 28 items,
composed of a 5-point Likert Scale. The five sub-dimensions of the inventory are as
follows: integration (6 items), obliging (5 items), dominating (5 items), avoiding (6
items), and compromising (6 items). The inventory was adapted to Turkish by
Gumuseli (1994). The inventory used in the study has been obtained from Tanriverdi
(2008).

The reliability analysis of ROCI-II was redone for the study and the Cronbach’s
Alpha coefficient was found to .91. Cronbach’s Alpha of the inventory that
determines each conflict management style was .91 for the integrating dimension, .77
for the obliging dimension, .72 for the dominating dimension, .73 for the avoiding
dimension, and .89 for the compromising dimension. These values show that the
reliability of the inventory is high.

Data Analysis

To identify the communication competence and conflict management skills of the
school principals, arithmetic means were calculated. In addition, to determine the
relationship between communication competence and conflict management styles of
the school principals, the Pearson Moment Correlation method was implemented.
Furthermore, to determine whether the communication competence of the school
principals predicts their conflict management styles, a multiple regression analysis
was performed.

Results

The findings related to the communication competence and conflict management
styles of the school principals, in accordance with the perceptions of the participants,
are indicated in Table 1.

According to teacher perceptions in the working group, when analysing
distributions related to communication competence and conflict management styles
of the school principals, the highest value mean is observed to be (M: 3.88) in the
affiliating/support dimension, while the lowest value mean is (M: 3.85) in the social
relaxation dimension in terms of communication competence. Upon looking through
the distributions related to conflict management styles, it is seen that the highest
value mean is (M: 3.79) in the integrating dimension, while the lowest is (M: 2.75) in
the dominating dimension.
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Table 1

Arithmetic Mean and Standard Deviation Values Related to the Dimensions of
Communication Competence and Conflict Management Styles

Communication Competence M SD
1. Empathy 3.86 .68
2. Social Relaxation 3.85 .58
3. Affiliation/Support 3.88 .65
Conflict Management Styles M SD
1. Integration 3.79 .83
2. Obliging 3.35 77
3. Dominating 2.75 .82
4. Avoiding 3.32 73
5. Compromising 3.58 .89

The Pearson product-moment correlation method was used to determine the
relationship between the communication competence and conflict management
styles of the school principals, and the results are indicated in Table 2.

Table 2.

Relationship between Communication Competence and Conflict Management Styles of School
Principals

Variables 1 2 3 4 5 6 7 8
1. Empathy -

2. Soc. Relaxation 87%* -

3. Aff./Support 64** A45% -

4. Integration 88** 3% 59F*

5. Obliging 75%* 59 35 85**

6. Dominating =24 =11 -62%F 28 2%

7. Avoiding 52** A40*% 23%  59** 63** .07 -

8. Compromising .80** .61 .53** 93 B4 22 67

n=245, **p<.01, *p<.05

Upon analysing Table 2, a meaningful relationship can be observed between
communication competence and conflict management styles of the school principals
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based on the perceptions of the teachers who participated in the study. There is a
positive relationship between the understanding, empathy, social relaxation, and
support dimensions of the communication competence scale, and the integrating,
obliging, avoiding, and compromising dimensions of the conflict management scale.
r values range between .23 and .81. The relationship between the understanding,
empathy, and support dimensions of the communication competence scale and
dominating dimension of the conflict management scale is found to be negative. r
values range between -.24 and -62.

Prediction of integrating dimension. The results of the multiple linear regression
analysis related to the prediction of the integrating dimension are indicated in Table
3.

Table 3.

Regression Analysis Results related to Prediction of Integrating Dimension

Variable B Sh p t p

Fixed -.189 .200 - -.943 346
Empathy 1.212 .092 .994 13.135 .000
Social Relaxation -.207 .093 -144 -2.232 027
Affiliation/Support .025 .053 .019 464 .643

F (3.245) = 287.667, p<.05, R= .884, R2=.782

As seen in Table 3, the empathy dimension (=994, p<.01) of the communication
competence scale predicts the perceptions of the participants related to the
integrating dimension of the conflict management style inventory in a positive way
and at a meaningful level. Furthermore, it is seen that the social relaxation dimension
(B= -.144, p<.05) predicts the perceptions of the participants related to the integrating
dimension of the conflict management style inventory in a negative way and at a
meaningful level. However, the affiliation/support dimension ($=.019, p>.05) of the
communication competence scale is not a meaningful predictor of the integrating
dimension of the conflict management style inventory. All the dimensions of the
communication competence scale together explain 78% of the total variance of the
perception of the participants about the integration dimension of the conflict
management style inventory.

Prediction of obliging dimension. The results of the multiple linear regression
analysis related to the prediction of the obliging dimension are indicated in Table 4.
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Table 4

Regression Analysis Results related to Prediction of Obliging Dimension

Variable B Sh p t p

Fixed 1.259 232 - 5.431 .000
Empathy 1.537 107 1.372 14.392 .000
Social Relaxation -.601 107 -.455 -5.591 .000
Affiliation/Support -.395 .062 -.334 -6.395 .000

F (3.245) = 151.774, p<.05, R= .809, R?=.654

As seen in Table 4, the empathy dimension (p=1.372, p<.01) of the
communication competence scale predicts the perceptions of the participants related
to the obliging dimension of the conflict management style inventory in a positive
way and at a meaningful level. Furthermore, the social relaxation (p=-.455, p<.01)
and affiliation/support (p=-.334, p<.01) dimensions predict the perceptions of the
participants related to the obliging dimension of the conflict management style
inventory in a negative way and at a meaningful level. All the dimensions of the
communication competence scale together explain 65% of the total variance of the
perception of the participants about the obliging dimension of the conflict
management style inventory.

Prediction of dominating dimension. The results of the multiple linear regression
analysis related to the prediction of the dominating dimension are indicated in Table
5.

Table 5

Regression Analysis Results related to Prediction of Dominating Dimension

Variable B Sh p t P

Fixed 5.300 319 - 16.613 .000
Empathy .236 147 197 1.609 109
Social Relaxation 105 .148 .074 714 476
Affiliation/Support -.994 .085 -.784 -11.704 .000

F (3.245) = 60.969, p<.05, R=.657, R2=.431

As seen in Table 5, the affiliation/support dimension (B=-.784, p<.01) of the
communication competence scale predicts the perceptions of the participants related
to the dominating dimension of the conflict management style inventory in a
negative way and at a meaningful level. However, the empathy ($=.197, p>.05) and
social relaxation ($=.197, p>.05) dimensions are not predictors of the dominating
dimension of the conflict management style inventory. All the dimensions of the
communication competence scale together explain 43% of the total variance of the
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perception of the participants about the dominating dimension of the conflict
management style inventory.

Prediction of avoiding dimension. The results of the multiple linear regression
analysis related to the prediction of the avoiding dimension are indicated in Table 6.

Table 6.

Regression Analysis Results related to Prediction of Avoiding Dimension

Variable B Sh B t p

Fixed 2.067 309 - 6.695 .000
Empathy 1.104 142 1.029 7.763 .000
Social Relaxation -478 143 -378 -3.339 .001*
Affiliation/Support -.300 .082 -.265 -3.643 .000

F (3.245) = 39.636, p<.05, R=.575, R?2=.330

As seen in Table 6, while the empathy dimension (=1.029, p<.01) of the
communication competence scale predicts the perceptions of the participants related
to the avoiding dimension of the conflict management style inventory in a positive
way and at a meaningful level, the social relaxation (B=-378, p<.01) and
affiliation/support (f=-.265, p<.01) dimensions predict it in a negative way and at a
meaningful level. All the dimensions of the communication competence scale
together explain 33% of the total variance of the perception of the participants about
the avoiding dimension of the conflict management style inventory.

Prediction of compromising dimension. The results of the multiple linear regression
analysis related to the prediction of the compromising dimension are indicated in
Table 7.

Table 7

Regression Analysis Results related to Prediction of Compromising Dimension

Variable B Sh p t [4

Fixed 297 258 - 1.150 251
Empathy 1.553 119 1.196 13.071 .000
Social Relaxation -.616 120 -.403 -5.154 .000
Affiliation/Support -.088 .069 -.064 -1.278 .203

F (3.245) = 171.295, p<.05, R= .825, R?=.681

As seen in Table 7, the affiliation/support (f=.64, p>.05) dimension of the
communication competence scale is not a predictor of the compromising dimension
of conflict management styles. The empathy ($=1.196, p<.01) dimension of the
communication competence scale predicts teacher perceptions related to the
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compromising dimension of the conflict management style inventory in a positive
way and at a meaningful level. Furthermore, it is seen that the social relaxation (p=-
403, p<.01) dimension predicts the teacher perceptions related to the compromising
dimension of the conflict management styles inventory in a negative way and at a
meaningful level. All the dimensions of the communication competence scale
together explain 68% of the total variance of the perception of the participants about
the compromising dimension of the conflict management style inventory.

Discussion and Conclusion

In this study, the relationship between the communication competence and
conflict management styles of the school principals has been analysed in accordance
with teacher perceptions. According to the results of the study, there is a relationship
between the communication competence and conflict management styles of the
school managers, according to teacher perceptions, and the communication
competence of the school principals predicts their conflict management styles.

Based on the perceptions of the teachers in the working group, upon analysing
the distributions related to the communication competence level of the school
principals, it is seen that the highest average is in the affiliation/support dimension
in terms of the communication competence scale dimensions, while the lowest is in
the social relaxation dimension. The findings related to communication competence
show that the communication competence levels of the school managers are
adequately and highly perceived, according to teacher perceptions. The findings of
the study related to communication competence are parallel to the studies of Tabor
(2001), Jones (2006), Topluer (2008), Sahin (2007), Demirkaya (2012), and Uzun &
Ayik (2015). These studies were conducted to observe the communication
competence of school principals based on the perceptions of elementary and
secondary school teachers, and they stated that the communication competence of
the school principals was high.

The findings revealed that school principals use integrating skills “highly” in
managing conflicts. This result is also confirmed by the findings of Sahin (2007);
Tanriverdi (2008), Acikgoz (2009), and Kocak and Atanur-Baskan (2013). Principals
use the avoiding and obliging styles at a “medium” level when managing conflict.
These findings have previously been verified by the works of Tanriverdi (2008),
Acikgoz (2009), and Kocak and Atanur-Baskan (2013). Principals using
compromising and dominating styles at a “medium” level in conflict management
has also been examined by Sahin (2007). According to the perceptions of the teachers
in the working group, upon analysing the results related to the conflict management
styles of the school principals, the highest average can be seen is in the integrating
dimension, while the lowest is in the dominating dimension. These findings are
completely parallel to the findings of Topluer (2008), Acikgoz (2009), and Arslantas
and Ozkan (2012), determining that school principals use integrating the most and
dominating the least in conflict management; these findings are partially parallel to
those of Tanriverdi (2008), stating that school principals use integrating styles the
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most in the conflicts with teachers, according to teacher perceptions. Karakus and
Cankaya (2009), Firat (2010), and Kocak and Atanur-Baskan (2013) stated that school
administrators use integrating styles the most. These findings are parallel to the
results of this study.

According to the findings of the study, there is a meaningful relationship
between the teacher perceptions and the communication competence and conflict
management styles of the school principals. A meaningful, positive relationship has
been found between the empathy, social relaxation, and affiliation/support
dimensions of the communication competence scale, and the integrating, obliging,
avoiding, and compromising dimensions of the conflict management style inventory.
However, a meaningful, negative relationship was found between the empathy
dimension of the communication competence scale and the dominating dimension of
the conflict management style inventory, and between the affiliation/support
dimension and the dominating dimension. After evaluating the findings, the degree
of communication competence shows that the concern for both parties is high, and it
increases the use of the styles in which collaboration is dominant. The highest
positive relationship with communication competence was observed is in the
integrating style, followed by the compromising style. The results prove that the
hypothetical information and the data obtained through conducting the
questionnaires are consistent with each other. Analysing the literature, the findings
of the studies conducted by Tabor (2001), Tekkanat (2009), Sahin (2007), Firat (2010),
and Demirkaya (2012) correspond to the findings of this study. In addition, these
findings are parallel to the findings of Corn (2013), Ustuner and Kis (2014), and
Okcu, Dogan, and Dayanan, (2016).

According to the findings of the study, the empathy dimension of the
communication competence scale predicts the perceptions of the participants
towards the integrating, avoiding, obliging, and compromising dimensions of the
conflict management style inventory in a positive way and at a meaningful level. Yet,
the empathy dimension is not a meaningful predictor of the dominating dimension.
Furthermore, the social relaxation dimension of the communication competence scale
predicts the perceptions of the participants towards the integrating, obliging,
avoiding, and compromising dimensions of the conflict management style inventory
in a negative way and at a meaningful level. However, the social relaxation
dimension is not a meaningful predictor of the dominating dimension. The findings
of the study show that the affiliation/support dimension of the communicative
competence scale predicts the perceptions of the participants towards the obliging,
avoiding, and dominating dimensions of the conflict management inventory in a
negative way and at a meaningful level. The affiliation/support dimension is not a
meaningful predictor of the integrating and compromising dimensions. The findings
show that the communication competence of the school principals is a significant
predictor in conflict management. Therefore, it can be said that effective
communication is a key factor in managing and solving conflicts. It can also be
understood from the obtained data that school administrators who have an elevated
level of communication competence can manage conflicts more effectively. Upon
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analysing the literature, it can be seen that the findings of the studies executed by
Sahin (2007), Firat (2010), Okcu, Dogan and Dayanan, (2016), and Ustuner and Kis
(2014) are parallel to the findings of this study. After making a general evaluation
based on the findings of this study, it can be said that there is a relationship between
modes of communication and conflict management styles in terms of teacher
perceptions, and the mode of communication that school administrators use predicts
their conflict management styles.

In accordance with the findings, the following suggestions are recommended:

The findings reveal that the teachers think that the principals exercise avoiding
and obliging styles at a medium level. When these styles are used in managing
conflicts, the same problems may repeat in time. In this sense, school principals need
to keep in mind that the current problem may be a source/potential of future
problems. Therefore, it is suggested that school principals use avoiding and obliging
styles less often.

It is found that teachers think that principals exercise dominating styles at a
medium level. Principals tend to find temporary solutions to the problems via legal
power that they possess, when principals need to keep in mind that teachers may be
forced to work, which may foster a negative perception. This means that principals
need to use dominating styles less often in managing conflicts.

The results show that principals use compromising styles at a medium level. This
style regards a common way for all the conflicting parties negotiate with each other.
Hence, this style needs to be used more often. For future research, it is recommended
that the relationship between the school principals” conflict management styles and
the teachers’ job satisfaction, performance, motivation, and school culture and
climate may be studied.
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Okul Miidiirlerinin Iletisim Yeterlikleri Ile Catisma Yonetim Stilleri
Arasindaki Iliski

Ataf:

Uzun, T. & Ayik, A. (2017). Relationship between communication competence and
conflict management styles of school principals. Euraisan Journal of Educational
Research, 68, 169-188, http:/ /dx.doi.org/10.14689/ ejer.2017.68.9

Ozet

Problem Durumu: Ogretmen algilarina gore, okul miidiirlerinin iletisim yeterlikleri ile
catisma yonetim stilleri arasindaki iliskinin belirlenmesi hem okul miidiirlerinin
etkin yonetim sergilemesi, hem de olumlu bir okul iklimi agisindan énemlidir. Okul
ortaminda catismalarin olmast kacimilmaz goriilmektedir. Okul ortaminda
catismalarin yonetilmesi ve tim paydaslar arasinda isbirliginin saglanmas: okul
miidiirlerinin gorevleri arasinda bulunmaktadir. Bu ¢alisma tiim okul yoneticileri ve
miidiirlerine, catismalar1 yonetme ve ¢dzme konusunda uygulamaya yonelik bazi
bulgular saglayabilir. Ozellikle kisileraras: iliskilerde iletisimin anahtar rolii ve
anlasmazliklarin ¢6ztimiinde de catisma yonetim stillerinin 6nemi dustintildtigiinde,
arastirma sonuglarinin literatiire olumlu katkilar sunmasi beklenmektedir.

Aragtirmamn - Amaci:  Bu arastirmada ilkogretim okullarinda gorev yapan
ogretmenlerin algilarina gore, okul miidiirlerinin iletisim yeterlikleri ve catisma
yonetme bicimleri arasindaki iliskinin incelenmesi amaclanmistir. Bu baglamda
arastirmada su sorulara cevap aranmustir:

1. Ogretmen algilarina gére okul miidiirlerinin iletisim yeterlikleri ne
diizeydedir?

2. Ogretmen algilarma goére okul miidiirlerinin ¢atisma yonetme stilleri
nasildir?

3. Okul miudirlerinin iletisim becerileri ile catisma yonetme stilleri
arasinda anlaml iligkiler var midir?

4. Okul mudiirlerinin iletisim becerileri ¢catisma yonetme stillerini anlaml1
diizeyde yordamakta midir?

Aragtirmanin Yontemi: Aragtirmanin modelini tarama modellerinden iligkisel tarama
modeli olusturmaktadir. iIkogretim okulunda gorev yapan 245 6gretmene verilerin
toplanmasi icin Wiemann (1977) tarafindan gelistirilen “Tletisim Yeterlikleri Olgegi"
ve Rahim (1973) tarafindan gelistilen “Orgiitsel Catisma Olgegi” uygulanmistir.
Tletisim yeterlikleri 6lcegi, empati, sosyal rahatlik ve destekleme olmak iizere tig
boyuttan olusmaktadir. Olgegin giivenirli§i empati boyutu icin .95, sosyal rahatlik
boyutu igin .76, destekele boyutu igin .79 olarak hesaplanmustir. Orgiitsel Catisma
C)lgegi; tiimlestirme, 6diin verme, hiikkmetme, kaginma ve uzlasma olmak tizere 5 alt
boyuttan olugmaktadir. Olcegin giivenirligi .91 olarak hesaplanmustir.
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Aragtirmamin Bulgulari: Okul muidiirlerinin iletisim yeterlikleri, en yiiksek destekleme
boyutunda (M: 3.88), en diisiik sosyal rahathk boyutunda (M: 3.85)'dir. Okul
miidiirleri ¢atisma yonetim stillerinden, en yiiksek ttimlestirme (M: 3.79), en diistik
hiikmetme (M: 2.75) sitlini kullanmaktadir. Arastirmayaya gore; okul miidiirlerinin
iletisim yeterlikleri ve ¢atisma yonetme stilleri arasinda anlamli iligkilerin oldugu
gortilmektedir. Tletisim yeterlikleri olceginin, anlama empati kurabilme, sosyal
rahatlik ve destekleme boyutlari ile catisma yonetme stilleri 6lgeginin tiimlestirme,
odiin verme, kagcinma ve uzlagsma boyutlar: arasinda pozitif yonde anlamli bir iliski
bulunmustur. r degerleri, .23 ile .81 arasinda degismektedir. fletisim yeterlikleri
6lgeginin anlama empati kurabilme ve destekleme boyutu ile catisma yonetme stilleri
6lgeginin hitkmetme boyutu arasinda negatif yénde anlamli bir iliski bulunmustur. r
degerleri, -.24 ile -.62 arasinda degismektedir. Arastirma bulgulari, 6gretmen
algilarina gore, okul midiirlerinin iletisim yeterliklerinin catisma yonetim stillerini
yordadigim gostermektedir. fletisim yeterlikleri 6lceginin anlama empati kurabilme
(B=.994, p<.01) boyutu arastirmaya katilanlarin catisma yonetim stilleri Slceginin
timlestirme boyutuna yonelik algilarmi pozitif yénde ve anlamli diizeyde
yordamaktadir. Bunun yaninda, sosyal rahatlik (p= -.144, p<.05) boyutu ise catisma
yonetim stilleri 6lgeginin tiimlestirme boyutuna yonelik algilari negatif yénde ve
anlamali diizeyde yordadig1 goriilmektedir. Tletisim yeterlikleri 6lgeginin destekleme
(B=.019, p>.05) boyutu catisma yonetim stilleri olgeginin tiimlestirme boyutunun
anlamli yordayicist degildir. Tletisim yeterlikleri 6lgeginin anlama empati kurabilme
(B=1.372, p<.01) boyutu, arastirmaya katilanlarin catisma yonetim stilleri 6lgeginin
o6din verme boyutuna yonelik algilarini pozitif yonde ve anlamlhi diizeyde
yordamaktadir. Bunun yaninda, sosyal rahathik (=-.455, p<.01) ve destekleme (p=-
.334, p<.01) boyutlar ise ¢atisma yonetim stilleri tlgeginin 6diin verme boyutuna
yonelik algilar1 negatif yonde ve anlamli diizeyde yordamaktadir. {letisim yeterlikleri
Olgeginin destekleme (B=-.784, p<.01) boyutu, arastirmaya katilanlarin catisma
yonetim stilleri 6l¢eginin hiikmetme boyutuna yonelik algilarini negatif yonde ve
anlamli diizeyde yordamaktadir. Anlama empati kurabilme (=197, p>.05) ve
sosyal rahatlik (3=.197, p>.05) boyutlar: catisma yonetim stilleri 6l¢eginin hitkmetme
boyutunun anlamli yordayicisi degildir. Tletisim yeterlikleri 6lgeginin anlama empati
kurabilme (B=1.029, p<.01) boyutu, ¢atisma yonetim stilleri lceginin kaginma
boyutunu pozitif yénde ve anlamli diizeyde yordarken, sosyal rahatlik (B=-.378,
p<.01) ve destekleme (B= -.265, p<.01) boyutlar: ¢atisma yonetim stilleri Slgeginin
kacinma boyutunu negatif yonde ve anlamli diizeyde yordamaktadir. letisim
yeterlikleri 6lgeginin anlama empati kurabilme ($=1.196, p<.01) boyutu, catisma
yonetim stilleri 6lgeginin uzlasma boyutunu pozitif yonde ve anlamli diizeyde
yordamaktadir. Bunun yaninda, sosyal rahatlik (f=-.403, p<.01) boyutu ise catisma
yonetim stilleri 6lgeginin uzlasma boyutunu negatif yonde ve anlamli diizeyde
yordamaktadir.

Arastirmamin Sonuglart ve Onerileri: Arastirmanin 6nemli sonuclar: soyle 6zetlenebilir:
1) @gretmenlerin algilarina gore, okul miuidiirlerinin iletisim yeterliklerini en ytiksek
destekleme boyutunda en diistik sosyal rahatlik boyutunda kullandig1 ortaya
¢ikmustir. 2) Okul miidiirlerinin catisma yonetim stillerinden en ¢ok biittinlestirme en
az hitkmetme stilini kullandiklar1 ortaya ¢ikmustir. 3) Okul miidiirlerinin iletisim
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yeterlikleri olgeginin anlama empati boyutuyla; c¢atisma yonetim stillerinden
tiimlestirme, uzlasma ve 6diin verme stilleriyle pozitif yonde yiiksek, kagmnma
stiliyle pozitif yonde orta, hitkmetme stiliyle negatif yonde diisitk bir iliski
bulunmaktadir. 4) Okul miidiirlerinin iletisim yeterlikleri 6lceginin sosyal rahatlik
boyutuyla; ¢atisma yonetim stillerinden tiimlestirme stiliyle pozitif yonde yiiksek,
kaginma uzlasma ve o6diin verme stilleriyle pozitif yonde orta, hitkkmetme stiliyle
negatif yonde diistik bir iliski bulunmaktadir. 5) Okul miidiirlerinin iletisim
yeterlikleri 6lceginin destekleme boyutuyla; catisma yonetim stillerinden
timlestirme, uzlasma ve 6diin verme stilleriyle pozitif yonde orta, kaginma stiliyle
pozitif yonde diisiik, hitkmetme stiliyle negatif yonde orta bir iliski bulunmaktadar.
6) Okul miidiirlerinin iletisim yeterlikleri 6lceginin anlama empati boyutu; catisma
yonetim stillerinden ttimlestirme, 6diin verme, ka¢inma, uzlasma boyutlarimi pozitif
yonde anlamli diizeyde yordamaktadir. 7) Okul miidiirlerinin iletisim yeterlikleri
6lgeginin sosyal rahatlik boyutu; catisma yonetim stillerinden ttimlestirme, 6diin
verme, kaginma, uzlasma boyutlarina yonelik algilarini negatif yonde ve anlamli
diizeyde yordamaktadir. 8) Okul miidirlerinin iletisim yeterlikleri 6lceginin
destekleme boyutu; catisma yonetim stillerinden 6diin verme, kacinma, hitkmetme
boyutlarma yonelik algilarint negatif yonde ve anlaml diizeyde yordamaktadir.

Arastirma bulgulari, 6gretmen algilarina gore okul miidiirlerinin kacinma ve 6din
verme stillerini orta diizeyde kullandiklar1 yontindedir. Catismalarin ¢oztimiinde
kaginma ve 6din verme stili kullanildiginda, zaman icerisinde ayni problemler
yeniden ortaya ¢ikabilmektedir. Bu anlamda okul miidiirleri, kaginma ve &diin
verme stilini kullanirken mevcut sorunun ileriki donemlerde potansiyel ¢atismalara
kaynaklik edebilecegini dikkate almalidirlar. Bu agidan okul miidiirleri kaginma ve
odun verme stillerini daha az kullanmalidirlar.

Bulgular, okul miidiirlerinin hiitkmetme stilini orta dtizeyde kullandiklarin
gostermektedir. Okul miidiiri, hiikmetme stilinde yasal giictinti kullanarak
catismaya gecici ¢ozlimler getirmektedir. Bu durumda okul miidiirleri gretmenlerin
bir dizi olumsuz tutum iginde c¢alismak zorunda kalabileceklerini de dikkate
almalidirlar. Bu baglamda okul midtrleri hiikmetme stilini daha az
kullanmalidirlar.

Bulgular, uzlasma stilini orta diizeyde diizeyde kullandiklarimi gostermektedir. Bu
stil, okulda catisma yasayan taraflarin kabul edebilecegi ortak bir ¢6ztim yolu ile
ilgilidir. Bu baglamda okul miidiirleri bu stili daha fazla kullanmalidur.

Anahtar Sozciikler: Ogretmen algilari, empati, destek, biitiinlestirme, kaginma,
hitkmetme.



