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Purpose: A comfortable and happy work
environment, where all the teachers are sincere and
true to each other and sure that what they say and do

will not be used against them, is a basic need for a
teacher. It is thought that meeting this expectation is
up to the feeling of trust, especially in the principal,
and then in colleagues and students and parents. The
aim of the study is to reveal the relationship between
school principals’ leadership behaviors and teachers’
organizational trust, and at what level leadership
behaviors predict teachers’ organizational trust.
Research Methods: A correlational survey model
was used to select participants (n=722).

Findings: The results show a significant and positive relationship between democratic
leadership behaviors and all dimensions of organizational trust, while autocratic and laissez-
faire leadership behaviors have a significant and negative relationship with all dimensions of
organizational trust. When compared to autocratic and laissez-faire leadership behaviors,
democratic leadership is the most significant predictor of principal trust. In addition,
democratic leadership is the only significant and positive predictor of trust in colleagues,
students, and parents, even though it is at a low level.

Implications for Research and Practice: The results of the study show that democratic
principal behaviors affect not only teachers” principal trust but also their trust in colleagues,
students, and parents. Therefore, school principals should take education seminars to increase
their awareness about the importance democratic leadership.
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Introduction

Leadership is one of the most intriguing and foremost subjects in the
administration field. Leadership is briefly defined as influencing a group of people in
order to achieve a common goal (Northouse, 2010), but it also requires the leader to
consider many different organizational behaviors such as organizational support,
organization trust, citizenship, commitment, justice, culture, climate, and employee
job satisfaction. These behaviors may be affected by school principals’ leadership
styles and they may affect employee performance and the productivity of the
organization.

At schools that are considered educational organizations, teachers want and need
to trust their principal, colleagues, students, and parents. In this context, it is thought
that the leadership behaviors school principals show may satisfy the need of teachers’
feeling trust. In a service sector like education, the quality of the school output is
considered to be mainly related to school principals’ leadership behaviors and
teachers’ feelings of organizational trust depending on those behaviors. In this regard,
the aim of the present study is to reveal the relationship between school principals’
leadership behaviors and teachers’ organizational trust, as well as to determine at what
level principals” leadership behaviors predict teachers” organizational trust.

There are nearly as many leadership definitions as the number of people who try
to define it; researchers have defined it by using key terms such as personality traits,
leader behaviors, interaction between leader and followers, role relations, perception
of followers and its impact on followers, and organizational culture (Yukl, 1989). In
accordance with this explanation, a leader can be defined as a person who can gather
a group of people around himself for a common goal, and who has the abilities and
skills to inspire and influence those people. In other words, a leader influences others,
shows them where and how to go, and sets a clear mission and goal (Aksit, 2010).
Regarding these definitions, leadership is a process that implies complicated relations
between a leader and followers, and that requires a leader to influence them but not to
use authority. It is only possible to mention leadership when there is a group of people
seeking a common goal (Simsek, 2009). There are different classifications about
leadership styles in literature, but this study mainly focuses on autocratic, democratic,
and laissez-faire leadership behaviors and hereby these three leadership behaviors are
mentioned.

Autocratic leadership style: Autocratic leaders think that followers need to be
directed and kept under control all times. This kind of leader assigns tasks and defines
how to do them, but stays away from promoting communication between group
members. Autocratic leadership has both positive and negative aspects. This
leadership type especially helps new recruits learn the rules and standards for their
job, and effectively motivates followers to finish a given task. However, this type of
leadership may force followers to comply with rules, resulting in them becoming
dependent on the leader while not feeling free in the organization. As a result,
followers may lose their creativity, and their endeavors to improve themselves may
get damaged. They may also lose interest in their jobs, their job satisfaction may
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decrease, and their attitude towards their jobs may turn into hatred and anger
(Northouse, 2009).

Democratic leadership style: Democratic leaders collaborate with followers in order
to find solutions to the problems they face. They support followers, and propose
suggestions instead of giving orders. Their personal traits and struggles to elevate
group goals makes the followers like, respect, and trust them (Aksit, 2010). These
leaders make decisions by consulting their followers, and, except for the crisis, the
decisions taken by the whole group direct the organization. They also encourage the
followers to take part in activities such as planning and making decisions. These
leaders are open to communication in all directions, and the feeling of success ensures
job satisfaction for the group members. Through this method, conflicts in the
organization are solved and both motivation and productivity increase. The negative
side of this leadership type is that it may slow down the decision-making process
during a crisis (Sabuncuoglu & Tuz, 1998).

Laissez-faire leadership style: Laissez-faire leaders need the least amount of authority
to lead. They leave the followers on their own and let them make their own plans and
programs. What is positive about this leadership type is that it enables the followers
to determine their own plans and policies, making them feel free to make decisions
accordingly, and it also triggers their creativity. This leadership type is suitable in
research and development departments, or when the followers are professionals in
their field, for encouraging their creative and innovative ideas. However, it may cause
destructive results when division of labor or the sense of responsibility is poor between
group members (Eren, 1998).

Trust means having positive thoughts about others, relying on their words and
behaviors, and having a willingness to trust them (Cook & Wall, 1980). The concept of
trust also involves a sincere interest and affection towards other people (Wech, 2002).
Trust means volunteering to be vulnerable to the acts of the trustee without any need
to watch or control him/her, based upon the expectation that the trustee will do an
important thing for the truster (Mayer, Davis, & Schoorman, 1995).

Organizational trust is a multidimensional concept, emphasizing organizational
characteristics that constitute trust and ensure organization members act in a
particular way. Organizational trust also involves the creation of a safe atmosphere
where nobody is afraid of punishment so that the members of the organization
voluntarily make themselves vulnerable (Adams & Wiswell, 2008). Organizational
trust is the reliability of an organization perceived by the members, and it relies on the
belief that the organization will act in favor of members, at least not disfavoring them
(Tan & Tan, 2000). In other words, it is defined as the belief of the members that their
rights will be protected in the organization, and they will encounter ethical behaviors
(Cubukcu & Tarakcioglu, 2010). According to Tuzun (2007), organizational trust
consists of positive expectations about other group members’ intentions and attitudes,
and relies on organizational roles, relationships, and experiences.

In organizations where the feeling of trust is dominant, there is an open and
participative environment, the members adopt their responsibilities, productivity and
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organizational commitment is high, the culture of reconciliation is prevalent, and the
inclination to work in groups, job satisfaction and levels of taking part in decision
making process increase (Teyfur, Beytekin, & Yalcinkaya, 2013). In addition,
organizational trust decreases costs, increases cooperation between members, arouses
a feeling of contributing more to the workplace, makes it easy to obey organizational
rules, and minimizes conflicts (Erdem, 2003). In this study, organizational trust is
examined in terms of schools and is categorized into three dimensions: principal trust,
trust in colleagues, and trust in students and parents.

Principal trust: Positive relations, which are regarded as the most important sources
in an organization between the principal and followers, are based on the feeling of
trust. When the followers trust in the principal this implicitly makes them trust in the
organization. In general, as the trust in the principal and organization increases,
participation in the decision-making process, job satisfaction, performance,
organizational commitment, perceptions about organizational success and justice,
information sharing, search of consensus, willingness to try more for the wellbeing of
the organization, and productivity increase, while conflicts and intention to leave the
job decrease (Topaloglu, 2010). In schools, principal trust is about teachers’ trust in
their principal’s honesty, how well the principal is interested in teachers” problems,
consistent relationships between them, the level of proficiency of the principal in
his/her job, whether s/he keeps his or her promises, and whether they share
information about members with others (Yilmaz, 2009).

Trust in colleagues: This is defined as the belief that colleagues are competent, fair,
and reliable, and they are going to treat others in the organization ethically. Trust in
colleagues makes the employees support each other, and thus not exploit each other
in any way (Ferres, Connell, & Travaglione, 2004). In schools, trust in colleagues is
about relying on other teachers in the organization, not being suspicious of them,
believing in their words and promises, believing that what they talk about between
each other will not be shared, and that the relationship between teachers is open and
consistent (Yilmaz, 2009). Teachers always share information about their teaching
methods, deficiencies, and needs. However, if they do not think their colleagues are
reliable, they may not risk believing that their words may be used against them.

Trust in students and parents: Trust in students means teachers’ believing in
students” words, and that they will take charge of their duties. It also involves the
mutual feeling of trust between these two parties. Trust in parents expresses teachers’
belief that they will be supported by parents; parents will take charge of their duties
and keep their promises (Samanci, 2007). When the teachers consider their students as
reliable, they do their best to form learning environments in order to increase their
academic success. In return, when the students trust in their teachers, they tend to take
more risks to learn new things (Goddard, Tschannen, Moran, & Hoy, 2001).

Since a school’s management system based on legal authority makes the feelings
of risk and vulnerability in the principal-teacher relationship inevitable, trust becomes
the most natural and important part of this relationship. Leadership style plays an
important role in this relationship, and researches also show that leadership style is
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influential on the feeling of trust. In return, teachers’ perception of trust increases when
the principals take charge of their positions. School principals” supportive behaviors,
sensitivity to teachers’ needs, openness to teachers’ ideas and feedback, setting a good
example, creating a healthy climate at school, respecting teachers’ vocational
decisions, and collaborative attitudes enable them to be perceived as reliable by the
teachers (Adams, 2008).

Once the principals and teachers trust each other and feel the support of the
families, they easily try new implementations. In addition, the feeling of trust fosters
an exchange of information explicitly between the principals and teachers and allows
them to learn new things from each other. They also honestly talk about the
implementations that work or do not work, which means they disclose their
deficiencies and makes themselves vulnerable. Otherwise, without a feeling of trust it
is impossible for school stakeholders to communicate sincerely (Bryk & Schneider,
2003).

The leadership behaviors of school principals are influential on all stakeholders,
especially teachers. The leadership behaviors of the principal affects all the work
conducted at a school, or the organizational behaviors of the teachers may differ. One
of these organizational behaviors is organizational trust. All the things the principals
do, implement, and say may increase or decrease organizational trust. It is thought to
be quite normal that a feeling like trust, which is based on human relations, is affected
by the relationship with the principal and affects relationships with him or her.

It is known that school principals' leadership behaviors affect many organizational
behaviors in a school, such as organizational trust. At schools, the leadership behaviors
of the principals who are responsible for all administrative activities and their
approach to teachers, students, and parents may determine the environment of trust
expected to occur and the success of the school accordingly. So, this study will help
determine the leadership behaviors that create a school environment in which teachers
work comfortably and without care. It will also determine how leadership behaviors
effect teachers' perceptions about organizational trust. This study is also thought to be
significant as it points out which leadership behaviors increase teachers'
organizational trust levels. Accordingly, the results of the study will guide school
principals if they happen to work with teachers having troubles with trust issues.

According to a literature review within accessed resources, there are no studies
dealing with the relationship between democratic, autocratic, and laissez-faire
leadership types and teachers’ perceptions about organizational trust at schools.
Therefore, this study is thought to contribute to the educational administration field.
The main objective of the study is to indicate the relationship between principals’
leadership behaviors and teachers’ organizational trust. Within this context, the
following research questions will be addressed:

1. Is there a significant relationship between the teachers’ perceptions about school
principals’ leadership behaviors and their organizational trust levels?
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2. At what level do the teachers’ perceptions about their principals” leadership
behaviors predict their organizational trust levels?

Method
Research Design

This is a correlational study that aims to determine the relationship between school
principals’ leadership behaviors and teachers’ organizational trust, and at what level
school principals’ leadership behaviors predict teachers’ organizational trust. A
correlational survey model was used in this study. Survey models aim to describe the
current situation or as it has been in the past (Karasar, 2007).

Research Sample

The population of the current study comprises 7233 teachers working at 252 public
primary and secondary schools in the central districts (Akdeniz, Toroslar, Yenisehir,
and Mezitli) of Mersin, Turkey (Mersin Directorate of National Education [MoNE],
2017). The data were collected from 722 teachers (308 male and 414 female), selected
through simple random sampling. According to the calculation of sample size out of a
population whose number of members is certain (Saunders, Lewis, & Thornhill, 2009),
the study sample is at a 95% confidence level and a 5% error interval, which are
thought to be satisfactory numbers. Detailed information about gender, age,
educational status, school level, amount of time spent at a school, and union
membership status is given in Table 1:

Table 1
Descriptive Statistics for Participants’ Gender, Age, Educational Status, School Level, Amount
of Time Spent at a School, and Union Membership Status

Demographic Details N %
Male 308 427

Gender Female 414 57.3
Total 722 100

22-27 38 5.3

28-33 121 16.8

34-39 195 27.0

Age 40-45 152 21.1
46-51 125 17.3

52-57 62 8.6

58 + 29 4.0

Total 722 100
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Table 1 Continue

Demographic Details N %
Undergraduate 74 10.2
Educational Status Graduate 610 84.5
Postgraduate 38 5.3
Total 722 100
Primary 316 438
School Level Secondary 406 56.2
Total 722 100
0-5 years 441 61.1
6-10 years 131 18.1
Amount of Time Spent at a School 11-15 years 93 12.9
16 + years 57 7.9
Total 722 100
Yes 559 774
Union Membership Status No 163 22.6
Total 722 100

Research Instruments and Procedures

The data of the study were collected through the “Principal Behaviors Scale”,
developed by Kurt and Terzi (2005), and the “Omnibus Trust Scale”, developed by
Hoy and Tschannen Moran (2003).

The principal behaviors scale: developed by Kurt and Terzi (2005), this scale involves
29 items and 3 sub-dimensions that are democratic-participative principal behaviors
(9 items), autocratic principal behaviors (9 items), and laissez-faire principal behaviors
(11 items). These three sub dimensions comprising the principal behaviors scale
explained 43.698% of total variance. The reliability study of the scale was conducted
using an internal consistency coefficient. The Cronbach’s Alpha coefficient was .66.
The Cronbach’s Alpha coefficient of the sub dimensions of the scale was found to be
.85 in the “democratic-participative principal behaviors”, .87 in the “autocratic
principal behaviors”, and .83 in the “laissez-faire principal behaviors” (Kurt and Terzi,
2005). The reliability analysis performed for this study shows that the Cronbach’s
Alpha coefficient is .95 in the “democratic-participative principal behaviors”, .90 in the
“autocratic principal behaviors”, and .93 in the “laissez-faire principal behaviors”. The
scale is a 5-point Likert type scale that was assigned points from the most negative to
positive as never (1,00-1,79), scarcely (1,80-2,59), sometimes (2,60-3,39), mostly (3,40-
4,19), and always (4,20-5,00).

The omnibus trust scale: developed by Hoy and Tschannen Moran (2003), this scale
was used in the current study to measure teachers’ perceptions about organizational
trust. The scale was originally in the English language but was translated into Turkish,
and validity and reliability analyses were performed by Gokduman (2012). After the
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analysis, three sub dimensions were found: principal trust, trust in colleagues, and
trust in students and parents. The Cronbach’s Alpha coefficient of the scale was found
to be .87. Cronbach’s Alpha coefficient of the sub dimensions of the scale was found to
be .71 in the “principal trust”, .77 in the “trust in colleagues”, and .87 in the “trust in
students and parents” (Gokduman, 2012). The reliability analysis done for this study
shows that the Cronbach’s Alpha coefficient is .88 in the “principal trust”, .90 in the
“trust in colleagues”, and .88 in the “trust in students and parents”. The omnibus trust
scale consisting of 26 items is a 5-point Likert type scale that was assigned points from
the most negative to positive as strongly disagree (1,00-1,79), disagree (1,80-2,59),
partially agree (2,60-3,39), agree (3,40-4,19), and strongly agree (4,20-5,00).

Data Analysis

The SPSS 20.0 software pack was used to analyze the research data obtained from
the participants. A correlation analysis was conducted to reveal if there is a significant
relationship between the teachers’ perceptions about their principals’ leadership
behaviors and their organizational trust. In addition, a multiple regression analysis
was conducted in order to determine at what level the teachers’ perceptions about their
principals’ leadership behaviors predict their organizational trust.

The main objective in the regression models is to get the equality that is based on
the relationship between dependent and independent variables. In this study, the
bilateral relationship between dependent and independent variables is examined.
While creating regression models, it is desired that independent variables have
significant relationships with dependent variables. So, it is thought that these variables
will contribute to the regression model intended to be created. Incidentally, since the
bilateral relationship between independent variables is under .80, there is not a
multicollinearity (multiple relationships) problem, which is a main problem of
multiple linear regressions (Buyukozturk, 2012).

In order to determine whether the parametric test can be used or not, whether the
dependent variable is normally distributed in each condition of the independent
variable was determined. For this purpose, the size of the sample and the standard
values of the skewness of the data were taken together. As it was inferred from data
analysis that the number of units per each condition of the independent variable was
n>30, the standard values of the skewness of the dependent variable of organizational
trust (-3.00, -0.25, 1.48) were found to be in the range of -3 and +3 in the standard values
of the skewness (Buyukozturk, 2012; Klein et al., 2000), and the distribution was found
to be normal.

Results

The first question of the study concerns whether there is a significant relationship
between the teachers’ perceptions about their principals” leadership behaviors and their
organizational trust. The results of the correlation analysis are indicated in Table 2.
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Table 2

The Correlation Analysis Results about the Relationship between the Principals’ Leadership
Behaviors and Teachers’ Organizational Trust

1 2 3 4 5 6 Y SS
Democratic 1 3.59 91
Principal
Autocratic -.540** 1 2.47 .90
Principal
Laissez-faire  -.581** .640** 1 1.95 .88
Principal
Principal 726** -.552%* -.650%* 1 3.53 .79
Trust
Trust in .294** -166** =177+ 462% 1 3.44 74
Colleagues
Trust in 254** -.109** -109*%*  334**  589** 1 3.00 .63
Students
and Parents
*p<.01

According to the results of the correlation analysis in Table 2, there is a significant
and positive relationship between democratic principal behaviors and all sub
dimensions of organizational trust: principal trust (r=.72), trust in colleagues (r=.29),
and trust in students and parents (r=.25). According to these findings, the scores of
principal trust, trust in colleagues, and trust in students and parents increase with an
increase in democratic principal behaviors. However, autocratic principal behaviors
have a significant and negative relationship with principal trust (r=-.55), trust in
colleagues (r=-.16), and trust in students and parents (r=-.10). Furthermore, laissez-
faire principal behaviors also have a significant and negative relationship with
principal trust (r=-.65), trust in colleagues (r=-.17), and trust in students and parents
(r=-.10). According to these findings, the scores of principal trust, trust in colleagues,
and trust in students and parents decrease with an increase in autocratic and laissez-
faire principal behaviors.

The second question of the study concerns at what level the teachers” perceptions
about their principals’ leadership behaviors predict their organizational trust. The
results of the simple regression analysis are given in Tables 3, 4, and 5.
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Table 3

The Regression Analysis Results about at What Level Principal Behaviors Predict Teachers’
Principal Trust

Model Unstandardized Standardized
coefficients coefficients
t R R2
B Std Beta
error
1. (Constant) 1.270  .082 15.394**
Democratic 630 .022 726 28.304** 726  .527
Principal Behaviors
2. (Constant) 2501 128 19.607**
Democratic 456 .025 525 18.252** 778  .605
Principal Behaviors
Laissez-faire =311 .026 -.345 -11.966**
Principal Behaviors
3. (Constant) 2685 143 18.752%*
Democratic 437 026 503 16.912%*
Principal Behaviors 781 .609
Laissez-faire -272 029 -.301 -9.250**
Principal Behaviors
Autocratic Principal -077  .028 -.088 -2.776**
Behaviors

F democratic principal behaviors= 801,137**

F democratic principal behaviors, laissez-faire principal behaviors= 551.277**

F democratic principal behaviors, laissez-faire principal behaviors, autocratic principal behaviors=
373.516**

Dependent Variable: Principal Trust, **p<.05

As seen in Table 3, democratic, laissez-faire, and autocratic principal behaviors
predict principal trust at a significant level. According to step-by-step regression
analysis results, three steps are included in the analysis. Democratic principal
behaviors processed in the first step predict almost 53% of “Principal trust” [R=.726,
R2=.527]. In the second step, laissez-faire principal behaviors are included in the model
besides democratic principal behaviors, and these two variables predict 60,5% of
“Principal trust” [R=.778, R2=.605]. In the third step, autocratic principal behaviors are
included in the model besides democratic and laissez-faire principal behaviors, and
these three variables predict 60,9% of “Principal trust” [R=.781, R2=.609]. According to
Beta and R2values, the relative significance order of predictor variables on principal
trust is “democratic principle behaviors”, “laissez-faire principal behaviors”, and
“autocratic principle behaviors”.
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Table 4

The Regression Analysis Results about at What Level Principal Behaviors Predict Teachers’
Trust in Colleagues

Unstandardized  Standardized t R R2
coefficients coefficients
Model
B Std error Beta
1.(Constant) 2.593 107 241 294 .086
75**
Democratic .239 .029 2 8.24
Principal 9 1**
Behaviors 4

F democratic principal behaviors = 67.910**

Dependent Variable: Trust in Colleagues, **p<.05

As seen in Table 4, democratic principal behaviors predict trust in colleagues at a
significant level (R=.294, R2=.086, p<.05). According to these findings, democratic
principal behaviors account for 8,6% of the total variance in “Trust in colleagues”.
Democratic principal behaviors predict teachers’ trust in colleagues in a positive way
and at a significant level (Beta= .294, p<.05).

Table 5

The Regression Analysis Results about at What Level Principal Behaviors Predict Teachers’
Trust in Students and Parents

Unstandardized  Standardized t R R2
coefficients coefficients
Model
B Std error Beta
1.(Constant)  2.370 .093 25.425%* 254 .065
Democratic 177 .025 254 7.053**
Principal
Behaviors

F democratic principal behaviors = 49.743**

Dependent Variable: Trust in Students and Parents, **p<.05

As seen in Table 5, democratic principal behaviors predict trust in students and
parents at a significant level (R=.254, R2=.065, p<.05). According to these findings,
democratic principal behaviors account for 6,5% of the total variance in trust in
students and parents. Democratic principal behaviors predict trust in students and
parents in a positive way and at a significant level (Beta= .254, p<.05).
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Discussion, Conclusion, and Recommendations

In this study, the relationship between school principals’ leadership behaviors and
teachers’ organizational trust has been examined in accordance with teacher
perceptions. The results of the study show that there is a relationship between
teachers’ perceptions about their principals’ leadership behaviors and their
organizational trust, and democratic principal behaviors predict all dimensions of
organizational trust, but especially principal trust.

Upon analyzing the relationship between teachers’ perceptions about school
principals’ leadership behaviors and teachers” organizational trust, there is a positive
and significant relationship between democratic principal behaviors and all
dimensions of organizational trust, while there is a negative and significant
relationship between laissez-faire, autocratic principal behaviors and all dimensions
of organizational trust. According to these findings, it can be stated that as school
principals’ democratic behaviors increase, the level of teachers’ organizational trust
increases. Analyzing the literature, this result of the study is completely parallel to
Celik (2016), who found a positive, medium, and significant relationship between
democratic leadership and principal trust, trust in colleagues, and trust in students
and parents. In addition, he also found that the highest positive and significant
relationship is between democratic leadership and principal trust variables. In similar
studies, Cemaloglu and Kilinc (2012), and Ozyigit (2012) determined there is a
negative and significant relationship between laissez-faire principal behaviors and
trust in the principal and trust in school. In the accessed studies conducted abroad,
there is no study that deals with the relationship between organizational trust and
leadership behaviors handled in this study, but some studies dealing with the
relationship between leadership behaviors and other organizational behaviors were
found. Aunga and Masare (2017) revealed a medium and positive relationship
between democratic leadership and teachers’ performance. Bhatti, Maitlo, Shaikh,
Hashmi, and Shaikh (2012) examined the relationship between autocratic and
democratic leadership and teachers’ job performance in private and public schools,
and reached the result that democratic leadership has a high relationship with
teachers’ job performance. Ndaipa (2016) also found a significant relationship between
democratic leadership style and school climate. Regarding these results, it is possible
to say that the positive and significant relationship between democratic principal
behaviors and teachers’ organizational trust stems from teachers’ participation in
decision making and management, and the principals taking their offers seriously,
considering their individual differences and needs, and giving them opportunities to
show their creativity, all of which are considered to be desirable and positive for the
efficiency of the schools.

According to the findings of the study, democratic principal behaviors predict
teachers’ perceptions about principal trust in a positive way and at a high level, which
explains about 53% of the total variance in principal trust. It is also seen that
democratic leadership is the only significant predictor of teachers” perceptions about
trust in colleagues, students, and parents, even though it is at a low level. In the
accessed studies conducted in Turkey and abroad, there is no study that deals with
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whether democratic, autocratic, and laissez-faire leadership behaviors predict
organizational trust. Yet, there are some studies dealing with the predictive effects of
different leadership styles on organizational trust. According to Yilmaz's (2004) study,
supportive principal behaviors predict teachers” principal trust at a high level, while
they predict teachers’ trust in colleagues and in students and parents at a medium
level. Yilmaz and Altinkurt (2012) examined the relationship between leadership
behaviors, organizational justice, and organizational trust, and found that supportive
leadership and organizational justice are the significant predictors of teachers’
perceptions about organizational trust. They also reached the result that supportive
leadership and organizational justice account for two thirds of principal trust, one
third of trust in colleagues, and about one fifth of trust in stakeholders. Lima Rua and
Araujo (2013) revealed the predictive effect of transformational leadership on
organizational trust in their studies conducted in Portugal. Adiguzelli (2016) examined
the relationship between distributed leadership and organizational trust according to
teachers” views, and found that distributed leadership is a significant predictor of
organizational trust. Beycioglu, Ozer, and Ugurlu (2012) also found that distributed
leadership at schools positively affects trust among colleagues and trust in the
principals. Bas (2012) determined that all dimensions of instructional leadership
predict all dimensions of organizational trust, and Sendjaya and Pekerti (2010) found
that servant leadership is a significant predictor of organizational trust in their studies.
Teyfur, Beytekin, and Yalcinkaya (2013) reached the results in their studies that the
ethical leadership skills of school administrators significantly affect the organizational
trust level in primary schools. Based on the findings of this study, it is understood that
democratic leadership is the most significant predictor of teachers” perceptions about
principal trust. In addition, democratic principal behaviors in schools also affect
teachers’ trust in colleagues, and trust in students and parents. In accordance with this
finding, Reyhanoglu (2006) and Tuzun (2006) point out that it is possible to generalize
followers’ principal trust as trust in the organization, which supports the results of the
present study.

In conclusion, there is a relationship between school principals’ leadership
behaviors and teachers’ organizational trust, and school principals’ leadership
behaviors predict teachers’ organizational trust in terms of teacher perceptions.
Regarding the findings of the study, the following suggestions are recommended:

1. The results show that democratic principal behaviors presented by the leader are
highly effective on principal trust; likewise, principal trust also affects trust in
colleagues and trust in students and parents. So, school principals must take in-service
training organized by the Ministry of Education to show and understand the
importance of democratic leadership behaviors.

2. School principals must be more open to communication, deal with teachers’
problems more often, and be more transparent and consistent in their actions in order
to increase teachers’ perceptions about principal trust.

3. In the present study, the relationship between school principals’ leadership
behaviors and teachers’ organizational trust was examined according to teachers’
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perceptions. Therefore, it is recommended that similar studies be conducted
addressing school principals’ own views about their leadership behaviors.

References

Adams, C. M. (2008). Building trust in schools: A review of the empirical evidence. In
Hoy, W. K. & DiPaola, M. (Eds.). Improving Schools: Studies in Leadership and
Culture (p. 29-54). USA: Information Age Publishing.

Adams, S. & Wiswell, A. K. (2008). Dimensionality of organizational trust. Retrieved
October 24, 2016 from

http:/ /files.eric.ed.gov / fulltext/ ED504674.pdf

Adiguzelli, Y. (2016). Dagitilmis liderlik ile orgutsel guven arasindaki iliskinin
ogretmen goruslerine gore incelenmesi [Examining the relationship
between distributed leadership and organizational trust in accordance with
teacher perceptions]. Egitim ve Bilim, 41, 269-280.

Aksit, H. (2010). Yonetim ve yoneticilik [Managing and management] (2nd ed.). Istanbul:
Kumsaati Yayin Dagitim.

Aunga, D. A. O. & Masare, O. (2017). Effects of leadership styles on teacher’s
performance in primary schools of Arusha District Tanzania. International
Journal of Educational Policy Research and Review, 4, 42-52.

Bas, G. (2012). Correlation between school principals’ instructional leadership
behaviours and teachers” organizational trust perceptions. Middle Eastern &
African Journal of Educational Research, 1, 5-18.

Beycioglu, K., Ozer, N. & and Ugurlu, C. T. (2012). Distributed leadership and
organizational trust: the case of elementary schools. Social and Behavioural
Sciences, 46, 3316-3319.

Bhatti, N., Maitlo, G. M., Shaikh, N., Hashmi, M. A. & Shaikh, F. M. (2012). The impact
of autocratic and democratic leadership style and job satisfaction.
International Business Research, 5, 192-201.

Bryk, A. S. & Schneider, B. (2003). Trust in schools: A core resource for school reform.
Educational Leadership, 60, 40-45.

Buyukozturk, S. (2012). Sosyal bilimler icin veri analizi el kitabi [Data analysis handbook for
social studies] (16th ed.). Ankara: Pegem Akademi.

Cemaloglu, N. & Kilinc, A. C. (2012). Okul mudurlerinin liderlik stilleri ile
ogretmenlerin orgutsel guven duzeyleri arasindaki iliski [The relationship
between school principals’ leadership styles and level of teachers’
organizational trust]. Mehmet Akif Ersoy Universitesi Egitim Fakultesi Dergisi,
23, 132-156.


http://files.eric.ed.gov/fulltext/ED504674.pdf

Mehmet KARS — Yusuf INANDI / Eurasian Journal of Educational Research 74 (2018) 145-164 | 159

Cook, J. & Wall, T. (1980). New work attitude measures of trust, organizational
commitment and personal need non-fulfilment. Journal of Occupational
Psychology, 53, 39-52.

Celik, H. (2016). Demokratik liderlik ve orgutsel guven iliskisi: Balikesir merkez ilceleri ornegi
[The relationship between democratic leadership and organizational trust: Balikesir
central districts case]. (Unpublished master’s thesis), Balikesir Universitesi,
Balikesir.

Cubukcu, K. & Tarakcioglu S. (2010). Orgutsel guven ve baglilik iliskisinin otelcilik ve
turizm meslek lisesi ogretmenleri uzerinde incelenmesi [Examining the
relationship between organizational trust and commitment on the teachers
working at hotel management and tourism vocational high schools]. Isletme
Arastirmalari Dergisi, 2, 57-78.

Erdem, F. (2003). Orgutsel yasamda guven [Trust in organizational life]. In Erdem, F.
(Edt). Sosyal bilimlerde guven (p. 153-182). Ankara: Vadi Yayinlari.

Eren, E. (1998). Orgutsel davranis ve yonetim psikolojisi [Organizational behaviour and
management physchology] (5th ed.). Istanbul: Beta Basim.

Ferres, N., Connell, J. & Travaglione, A. (2004). Co-worker trust as a social catalyst for
constructive employee attitudes. Journal of Managerial Psychology, 19, 608-
622.

Goddard, R. D., Tschannen-Moran, M. & Hoy, W. K. (2001). A multilevel examination
of the distribution and effects of teacher trust in students and parents in
urban elementary schools. The Elementary School Journal, 102, 3-17.

Gokduman, D. (2012). Ilkogretim okulu ogretmenlerinin orgutsel guven algilarinin bazi
degiskenler acisindan incelenmesi [Examining primary school teachers’ perceptions
about organizational trust in terms of some variables]. (Unpublished master’s
thesis), Ahi Evran Universitesi, Kirsehir.

Hoy, W. K. & Tschannen-Moran, M. (2003). The conceptualization and measurement
of faculty trust in schools: The omnibus T-Scale. In Hoy, W. K. & Miskel, C.
G. (Eds.). Studies in leading and organizing schools (p. 181-208). Connecticut:
Information Age Publishing.

Karasar, N. (2007). Bilimsel arastirma yontemi: kavramlar, ilkeler, teknikler [Scientific
research method: concepts, principals, techniques] (17th ed.). Ankara: Nobel
Yayincilik.

Klein et al., 2000 - Klein, K.J., Bliese, P.D., Kozlowski, S.W.]., Dansereau, F., Gavin,
M.B., Griffin, M.A., Hofmann, D.A., James, L.R., Yammarino, F.J., & Bligh,
M.C. (2000). Multilevel analytical techniques: Commonalities, differences,
and continuing questions. In K. J. Klein & S.W.]. Kozlowski (Eds.). Multilevel
theory, research and methods in organizations: Foundations, extensions, and new
directions (p. 512-553). San Francisco, CA: Jossey-Bass.


http://mxtsch.people.wm.edu/Scholarship/SLOS_Trust_Scale.doc
http://mxtsch.people.wm.edu/Scholarship/SLOS_Trust_Scale.doc

160 | Mehmet KARS — Yusuf INANDI / Eurasian Journal of Educational Research 74 (2018) 145-164

Kurt, T. & Terzi, A. R. (2005). Ilkogretim okulu mudurlerinin yoneticilik
davranislarinin ogretmenlerin orgutsel bagliligina etkisi [The impact of
primary school principals’ leadership behaviours on teachers’
organizational commitment]. Milli Egitim Uc Aylik Sosyal Bilimler ve Egitim
Dergisi, 166. Retrieved May 25, 2016 from
http:/ /dhgm.meb.gov.tr/yvayimlar/dergiler/Milli_Egitim_Dergisi/166/i
ndex3-kurt.htm

Lima Rua, O.M.M.M. & Araujo, ].M.C. (2013). The influence of the transformational
leadership in the organizational trust. Harvard Deusto Business Research, 2,
55-66.

Mayer, R. C., Davis, J. H. & Schoorman F. D. (1995). An integrative model of
organizational trust. The Academy of Management Review, 20, 709-734.

MOoNE (2017). Mersin Directorate of National Education.

Ndaipa, C. ]. (2016). Leadership styles adopted by headteachers and the influence on
staff performance in primary schools of Chimoio cluster in Mozambique.
The Eurasia Proceedings of Educational & Social Sciences, 5, 107-115.

Northouse, P. G. (2009). Introduction to leadership: Concepts and practice (1st ed.).
California: Sage Publications.

Northouse, P. G. (2010). Leadership: theory and practise (5th ed.). California: Sage
Publications.

Ozyigit, P. (2012). Resmi ilkogretim okulu ogretmenlerinin okul mudurlerine duyduklari
guven ile okul mudurlerinin liderlik stilleri arasindaki iliski: Istanbul ili Anadolu
yakasi ornegi [The relationship between public primary school teachers’ trust in the
principal and leadership styles of the principals: Istanbul province Anatolian side
case]. (Unpublished master’s thesis), Maltepe Universitesi, Istanbul.

Reyhanoglu, M. (2006). Ar-ge isbirliklerinde guven: Ankara’daki teknoparklarda faaliyet
gosteren isletmelerde bir arastirma [Trust in research&development cooperation:A
research conducted at technopark enterprices in Ankara]. (Unpublished doctoral
dissertation), Ankara Universitesi, Ankara.

Sabuncuoglu, Z. & Tuz, M. (1998). Orgutsel psikoloji [Organizational psychology] (3rd
ed.). Bursa: Alfa Yayincilik.

Samanci, G. (2007). Orgutsel guven ve orgutsel vatandaslik davranisi [Organizational trust
and organizational citizenship behaviour]. (Unpublished master’s thesis),
Afyon Kocatepe Universitesi, Afyonkarahisar.

Saunders, M., Lewis, P. & Thornhill, A. (2009). Research methods for business students
(5th ed.). London: Pearson Education.

Sendjaya, S. & Pekerti, A. (2010). Servant leadership as antecedent of trust in
organizations. Leadership & Organization Development Journal, 31, 643-663.


http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/166/index3-kurt.htm
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/166/index3-kurt.htm

Mehmet KARS — Yusuf INANDI / Eurasian Journal of Educational Research 74 (2018) 145-164 | 161

Simsek, H. (2009). Toplam kalite yonetimi kuram, ilkeler, uygulamalar [Total quality
management theory, principals, applications] (1st ed.). Ankara: Seckin
Yayincilik.

Tan, H. H. & Tan C. S. (2000). Toward the differentiation of trust in supervisor and
trust in organization. Genetic, Social and General Psychology Monographs, 126,
241-260.

Teyfur, M., Beytekin, O. F. & Yalcinkaya, M. (2013). Ilkogretim okulu yoneticilerinin
etik liderlik ozellikleri ile okullardaki orgutsel guven duzeyinin
incelenmesi (Izmir ili 6rnegi) [Examining primary school principals’ ethical
leadership styles and the level of organizational trust at schools (Izmir
province case)]. Dicle Universitesi Ziya Gokalp EgQitim Fakultesi Dergisi, 21, 84-
106.

Topaloglu, 1. G. (2010). Isgorenlerin adalet ve etik algilari acisindan orgutsel guven ile
orgutsel baglilik iliskisi [The relationship between organizational trust and
organizational commitment in terms of workers’ perceptions about justice and
ethics]. (Unpublished master’s thesis), Atilim Universitesi, Ankara.

Tuzun, 1. (2006). Orgutsel guven, orgutsel kimlik ve orgutsel ozdeslesme iliskisi; uygulamali
bir calisma [The relationship between organizational trust, organizational identity
and organizational identification; an applied study]. (Unpublished doctoral
dissertation), Gazi Universitesi, Ankara.

Tuzun, LK. (2007). Guven, orgutsel guven ve guven modelleri [Trust, organizational
trust and trust models]. Karamanoglu Mehmetbey Universitesi Iktisadi ve Idari
Bilimler Fakultesi Dergisi, 13, 93-118.

Wech, B. A. (2002). Trust context, effect on organizational citizenship behaviour,
supervisory fairness, and job satisfaction beyond the influence of leader-
member exchange. Business and Society, 41, 353-360.

Yilmaz, K. (2004). Okul yoneticilerinin destekleyici liderlik davranislari ile okullardaki
guven arasindaki iliski konusunda ilkogretim okulu ogretmenlerinin
gorusleri [Primary school teachers” views about the relationship between
school principals” supportive leadership and and trust at schools]. Inonu
Universitesi Egitim Fakultesi Dergisi, 5, 117-131.

Yilmaz, K. (2009). Ozel dershane ogretmenlerinin orgutsel guven duzeyleri ile orgutsel
vatandaslik davranislari arasindaki iliski [The relationship between private
teaching institute teachers’ organizational trust levels and organizational
citizenship behaviours]. Kuram ve Uygulamada Egitim Yonetimi, 15, 471-490.

Yilmaz, K. & Altinkurt, Y. (2012). Liderlik davranislari, orgutsel adalet ve orgutsel
guven arasindaki iliski [The relationship between leadership behaviours,

organizational justice and organizational trust]. Cukurova Universitesi EQitim
Fakultesi Dergisi, 41, 12-24.

Yukl, G. (1989). Managerial leadership: a review of theory and research. Journal of
Management, 15, 251-289.



162 | Mehmet KARS — Yusuf INANDI / Eurasian Journal of Educational Research 74 (2018) 145-164

Okul Miidiirlerinin Liderlik Davranislar1 ile Ogretmenlerin Orgiitsel
Giivenleri Arasindaki fliski
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Ozet

Problem Durumu: Giintimiiz ¢agdas toplumlarinda ortak bir amact gerceklestirmek
tizere bir araya gelen insanlar orgiitleri olusturmaktadirlar. Bu orgiitlerde yer alan
insanlar bir taraftan orgiitiin ihtiya¢ ve amaglarina yonelik ¢alisirken bir taraftan da
kendi amaglarmi gerceklestirmeye ugrasmakta ve bunu yaparken bir takim
ihtiyaglarmin karsilanmasini beklemektedirler. Biitiin calisanlarin birbirine kars1 agik
ve dogru oldugu, iletisim kanallarinin her yoniiyle agik oldugu, calisanlarin
soylediklerinin ve yaptiklarinin daha sonra aleyhlerinde kullanilmayacagindan emin
oldugu rahat ve mutlu bir ¢alisma ortamu bir 6rgtit calisani i¢in en temel ihtiyaglardan
birisidir. Bu beklentinin gerceklesebilmesi ise en basta 6rgiitiin yoneticisine daha sonra
da meslektaglara ve paydaslara duyulan giivene baghdir. Okul 6zelinde
diisiiniildiigiinde de yonetimsel faaliyetlerden sorumlu olan okul miidiirii gosterdigi
liderlik davranislariyla ve 6gretmenlere, 6grenci ve velilere karsi yaklasimiyla okulda
olusmasi beklenen giiven ortamini ve buna bagli olarak okulun basarisini birinci elden
belirleyebilmektedir. Bu noktada okul miidiiriiniin gosterecegi demokratik liderlik
davranislarinin orgiitsel gtiveni saglamada ne kadar onemli oldugu goz ontine
alindiginda, arastirma sonuglarimin literatiire olumlu katkilarda bulunacag:
diistiniilmektedir.

Arastirmamin  Amaci: Bu aragtirmada kamu ilkokul ve ortaokullarinda c¢alisan
ogretmenlerin algilarina gore, okul miidiirlerinin gosterdigi demokratik-katilimei,
otokratik ve tam serbesti tanityan liderlik davranislar1 ile 6gretmenlerin o6rgiitsel
guvenleri arasindaki iliskinin incelenmesi amaclanmustir. Bu amaca iliskin su
arastirma sorularina cevap aranmistir:

1. Ogretmenlerin, okul miudirlerinin  gostermis  olduklart  liderlik
davranislarina iliskin algilari ile orgiitsel giiven diizeylerine iliskin algilar
arasinda anlaml bir iligski var midir?

2. (")gretmenlerin, okul miudurlerinin  gostermis  olduklar1  liderlik
davraniglarina iliskin algilar1 onlarin orgiitsel giiven diizeylerine iliskin
algilarini ne diizeyde yordamaktadir?

Arastirmanin Yontemi: Bu arastirmada okul miidiirlerinin liderlik davranislar ile
dgretmenlerin orgtitsel giiven algilar1 arasindaki iliskiyi belirlemek amaciyla iliskisel
tarama modeli kullanilmistir. Arastirmanin evrenini 2016-2017 egitim-6gretim yilinda
Mersin ili merkez ilgelerinde (Akdeniz, Toroslar, Yenisehir ve Mezitli) 252 kamu
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ilkokul ve ortaokulunda gorev yapan 7233 ogretmen olusturmaktadir. Calisma
evreninden oransiz eleman Srnekleme yoluyla secilen 6rneklemde, 308 erkek ve 414
kadin oOgretmen olmak tizere toplam 722 o6gretmenin Olcegi degerlendirmeye
alimustir. Arastirmanin verilerini toplamak amaciyla gerekli izinler alinarak Kurt ve
Terzi (2005) tarafindan gelistirilen “Yonetici Davranislar Olqegi” ve Hoy ve
Tschannen Moran (2003) tarafindan gelistirilip Gokduman (2012) tarafindan
Tiirkge'ye uyarlanan “Orgiitsel Giiven Olgegi” kullanilmustir. Yonetici davramglar:
olgegi, demokratik-katilimci yonetici davraruslari, otokratik yonetici davranislar: ve
tam serbesti tamyan yonetici davranislart alt boyutlarmdan olusmaktadir. Olgegin
guvenirligi demokratik-katilimc1 yonetici davranislart icin .95, otokratik yonetici
davranislar1 icin .90 ve tam serbesti tamiyan yonetici davramslari i¢in .93 olarak
hesaplanmistir. Orgiitsel giiven 6lcegi ise yoneticiye, meslektaslara ve dgrenci ve
velilere giiven alt boyutlarindan olusmaktadir. Olgegin giivenirligi yoneticiye giiven
icin .88, meslektaslara giiven icin .90 ve 6grenci ve velilere giiven i¢in .88 olarak
hesaplanmustir.

Ogretmen algilarina gore, okul miidiirlerinin gostermis olduklari liderlik davraniglar:
ile 8gretmenlerin orgtitsel gliven algilar1 arasinda anlaml bir iliskinin olup olmadigini
ortaya koymak icin korelasyon analizi yapilmistir. Yine 6gretmen algilaria gore, okul
midiirlerinin gostermis olduklar1 liderlik davramislarinin 6gretmenlerin trgtitsel
guven algilarmi ne diizeyde yordadigini belirlemek icin ise coklu regresyon
analizinden yararlanilmustir.

Arastirmamn  Bulgulari: Okul miidirlerinin liderlik davranisi alt boyutlarindan
demokratik yonetici davranisi boyutu ile crgtitsel giiven alt boyutlarindan yoneticiye
(r=.726, p<.01), meslektaslara (r=.294, p<.01), 6grenci ve velilere (r=.254, p<.01) giiven
arasinda pozitif yonde anlaml iliski bulunmustur. Liderlik davranisiin diger alt
boyutu olan otokratik yonetici davranisi boyutu ile drgiitsel giiven alt boyutlarindan
yOneticiye (r=-.552, p<.01), meslektaslara (r=-.166, p<.01), 6grenci ve velilere (r=-.109,
p<.01) given arasinda negatif yonde anlaml iliski bulunmustur. Liderlik davranisinin
son alt boyutu olan tam serbesti taniyan yonetici davranisi boyutu ile drgtitsel giiven
alt boyutlarmdan yoneticiye (r=-.650, p<.01), meslektaslara (r=-.177, p<.01), 6grenci ve
velilere (r=-.109, p<.01) giiven arasinda negatif yonde anlamh iliski bulunmaktadir.
Ogretmen algilarma gore demokratik, otokratik ve tam serbesti taniyan yonetici
davraniglarinin 6gretmenlerin yodneticiye giivenini ne diizeyde yordadiginin tespiti
icin adimsal regresyon analizi yapilmis ve regresyon analizinin birinci adiminda islem
goren demokratik yonetici davraruslari yordayici degiskeninin yoneticiye giivene
iliskin toplam varyansin yaklastk %53"tinii agikladig1 gorulmiistiir [R=.726, R2=.527].
Adimsal regresyon analizinin ikinci adiminda demokratik yonetici davranislarinin
yaninda tam serbesti taniyan yonetici davranislart degiskeni de modele girmistir.
Demokratik yonetici davranislart ve tam serbesti taniyan yonetici davranislari
degiskenlerinin birlikte yoneticiye giivenin %60,5'ini acikladig gortilmiistiir [R=.778,
R2=,605]. Admmsal regresyon analizinin tictincti adiminda demokratik yonetici
davraniglar1 ve tam serbesti taniyan yonetici davranislar1 degiskenlerinin yaminda
otokratik yonetici davramiglar1 degiskeni de modele dahil edilmistir. Demokratik
yonetici davranislari, tam serbesti taniyan yonetici davraruslar: ve otokratik yonetici
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davranislar1 degiskenlerinin ticii birlikte yoneticiye giivene iliskin toplam varyansin
yaklasik %60,9'unu aciklayabilmektedir [R=.781, R2=.609]. Buna ek olarak yine
Ogretmen algilarina gore okul miidiirlerinin demokratik yonetici davramslarinin
Ogretmenlerin meslektaslara giiveninin (R=.294, R2=.086, p<.05) ve 6grenci ve velilere
gtiveninin (R=.254, R2=.065, p<.05) anlaml1 bir yordayicis: oldugu tespit edilmistir.

Arastirmamn Sonuclart ve Onerileri: Bu arastrmanin sonuclar, Ogretmen algilarina
gore, okul mudirlerinin liderlik davraniglar ile 6gretmenlerin orgiitsel gtivenleri
arasinda iliski oldugunu ortaya koymustur. Bu iliski demokratik yonetici
davranislariyla orgiitsel giivenin alt boyutlar1 arasinda pozitif yonli ve anlamli
diizeydeyken otokratik ve tam serbesti taniyan yonetici davraruslariyla orgiitsel
giivenin alt boyutlar1 arasinda anlamli ve negatif yonliidiir. Buna gore okul
miuidirlerinin demokratik davranislarinin  6gretmenlerin  drglitsel gitivenlerini
artirmakta ancak otokratik ve tam serbesti taniyan davranislarmin gretmenlerin
kurumlarina karst duydugu orgiitsel giiveni azaltmakta oldugu soylenebilir.
Arastirma bulgulari, demokratik y6netici davranislarinin 6gretmenlerin miidiirlerine
giivenini pozitif yonde ve anlamli diizeyde yordadigini gostermektedir. Ayni
zamanda, demokratik yonetici davraniglarmin 6gretmenlerin meslektaglarma ve
ogrenci ve velilere giivenini de pozitif yonde ve anlamli diizeyde yordadigi
gorilmistiir.

Arastirma bulgular1 demokratik yonetici davramislarinin miidiire giiven tizerinde
oldukca etkili oldugunu ve miidiire duyulan giivenin de biitiin olarak kuruma,
meslektaslara ve 6grenci ve velilere duyulan giiveni olumlu yoénde etkiledigini
gostermektedir. Bu ytizden okul miidiirlerinin demokratik yonetici davranislarini
benimseyip sergilemelerini saglayacak gerekli hizmet i¢i egitimlerin bakanlikca
diizenlenmesi gerekmektedir. Okul mudiirleri kendilerine duyulan gtiveni artirmak
i¢in iletisim kanallarini acik tutmali, 6gretmenlerin sorunlari ile daha fazla ilgilenmeli
ve eylemlerinde daha seffaf ve tutarli olmalidirlar.

Bu arastirmada okul miidiirlerinin liderlik davranislariyla dgretmenlerin orgiitsel
gilivenleri arasinda iliski 6gretmen gortislerine gore incelenmistir. Benzer calismalar
okul yoneticilerinin liderlik davranislarina iliskin kendi gortisleri de alinarak
yapilabilir.

Anahtar Kelimeler: Demokratik liderlik, otokratik liderlik, tam serbesti tantyan liderlik,
okul miidurtine giiven.



