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The purpose of the current study was to examine the role of perfectionism, irrational
beliefs, need for social approval and gender as predictors of parent exam anxiety.
The participants of the study were 178 parents (113 (63.48%) female and 65
(36.52%) male) living in a province in the Central Black Sea Region in Turkey. The
mean age of the participants was 42.28, Sd = 5.90. Personal Information Form, Need
for Social Approval Scale, Irrational Beliefs Scale, Exam Anxiety Scale for Parents
and APS Perfectionism Scale were employed as the data collection tools in the
study. Pearson Correlation Coefficient for the correlation of variables and Multiple
Regression Analysis for the predictive power of independent variables were utilized
in analyzing the data. According to the results of the research, positive perfectionism
and social approval were significantly related to the parent exam anxiety, but the
contributions in the regression model were found non-significant. It was also found
that negative perfectionism, irrational beliefs and gender predicted 26% of parent
exam anxiety. Negative perfectionism, gender and irrational beliefs contributed to
the model most, respectively. Findings obtained from the research were discussed
and interpreted in the direction of the literature and further suggestions were made
for researchers and practitioners studying in the field of psychological counseling
and guidance.

Ebeveyn Sinav Kaygisinin Yordayicilar: Olarak Mitkemmelliyetgilik,
Akilci1 Olmayan Inanglar, Sosyal Onay Ihtiyaci ve Cinsiyet

Makale Bilgisi

Oz

DOI: 10.14686/buefad.417814

Makale Gegmisi:

Gelis 22.04.2018
Kabul 22.12.2018
Yayin 01.02.2019

Anahtar Kelimeler:
Ebeveyn sinav kaygisi,
Miikemmelliyetgilik,
Akiler olmayan inanglar,
Sosyal onay ihtiyaci,

Makale Tiirii:
Arastirma makalesi

Bu caligmanin amaci ebeveyn sinav kaygisinin yordayicilari olarak sosyal onay
ihtiyaci, akilci olmayan inanglar, milkemmeliyetgilik ve cinsiyetin roliinii
incelemektir. Arastirmanin ¢aligma grubunu Orta Karadeniz'de yer alan bir il
merkezindeki 113 (%63.48) kadin ve 65 (%36.52) erkek olmak iizere toplam 178
ogrenci velisi olusturmaktadir. Arastirmaya katilanlarin yas ortalamasi 42.28, Ss=
5.90’diir. Arastirmada veri toplama araglari olarak, Kisisel Bilgi Formu, Sosyal Onay
Ihtiyac1 Olgegi, Akilct Olmayan inanglar Olgegi, Ebeveyn Smav Kaygist Olgegi ve
APS Miikemmeliyetcilik Olgegi kullanilmustir. Verilerin analizinde degiskenler
arasindaki iliskilerin incelenmesi i¢in igin Pearson Momentler Carpimi Korelasyon
Katsayis1 ve bagimsiz degiskenlerin bagimli degiskenleri yordama giiciinii belirlemek
icin Coklu Regresyon Analizi kullanilmustir. Arastirma sonucunda olumlu
mitkemmeliyetcilik ve sosyal onay ebeveyn sinav kaygisi ile anlamli olarak iliskili
olsa da regresyon modelindeki katkilar1 anlamli bulunmamistir. Olumsuz
miitkemmeliyetcilik, cinsiyet ve akilc1 olmayan inanglarin hep birlikte ebeveyn sinav
kaygisinin  yiizde  26'stm agikladigit  bulunmustur.  Modele  sirasiyla,
miikemmeliyetciligin daha sonra cinsiyetin ve son olarak akilci olmayan inanglarin
katki sagladigi ortaya ¢cikmustir.

*Corresponding Author: kemalbaytemir@mail.com
a Asst. Prof. Dr., Amasya University/Turkey, https://orcid.org/0000-0002-7865-4325



Predictors of Parent Exam Anxiety

Introduction

Every year, millions of students are subjected to various exams to measure academic achievement at various
levels of education in Turkey (Baytemir and ilhan, 2018). Beginning from exam preparation to the time of
doing exams, not only students but also parents become an important part of this process. Exam, which is one
of the most important predictors of measuring achievement in education, causes negative feelings like anxiety
not only in students but also in parents (Harpell and Andrews, 2012). This feeling, called exam anxiety, may
lead to negative physiological, psychological and behavioral consequences on the individual when not well-
managed (Chin, Williams, Taylor and Harvey, 2017; Yildirim, 2007).

Exam anxiety, defined as a multidimensional structure including cognitive, social, behavioral, and
emotional reactions (Hong, 1998), is one of the obstacles to students’ academic achievement. Many studies
have concluded that exam anxiety have a negative impact on academic performance (McDonald, 2001; Morris
and Liebert, 1970, Trifoni and Shahini, 2011). Literature review showed there are many factors affecting
students' exam anxiety including perfectionism (Soysa and Weiss, 2014; Eum and Rice, 2011; Hanimoglu and
Inang, 2011), irrational beliefs (Giiler and Cakir, 2013; Wong, 2008), gender (Chapell et al, 2015; Giiler and
Cakar, 2013; Trifoni and Shahini, 2011) and parental factors (parents' high expectations for achievement,
extreme interventionist attitudes, anxious approach etc. (Besharat, 2003; Milgram and Toubiana, 1999;
Shadach and Ganor-Miller, 2013; Woodruff-Borden, Morrow, Bourland and Cambron, 2002). Parents’
expectations and attitudes towards exam along with the feeling of anxiety towards their children’s doing exams
constitute an important aspect of exam period. According to Baytemir and ilhan (2018) parents are anxious
about exams. In other words, the parents feel in the same way as the children prepare for exams in exam period.
Baytemir and ilhan (2018) stated it as parent exam anxiety. In their studies, parent exam anxiety was also
considered as a multi-dimensional structure such as students' exam anxiety and was expressed as a structure
containing the dimension of worry and physiological. A recent study (Baytemir, 2018) showed that parent
exam anxiety was significantly related to students’ exam anxiety.

Similar to exam anxiety, a number of studies have examined how parents' and children's anxiety are
correlated as a personality trait. The mentioned studies (Alisinanoglu and Ulutas, 2003; Burstein and Ginsburg,
2010) showed that children’s feeling of anxiety was significantly related to parent anxiety. Woodruff-Borden
et al. (2002) found anxious parents were not successful in teaching their children how to effectively cope with
stressful life events. In another experimental study (Burstein and Ginsburg, 2010), children were exposed to
two different experimental conditions based on vocabulary testing. In the first stage, parents were asked to talk
to their children in an anxious way, and in the other stage they were asked to talk to them safely and act
comfortably. Findings showed children were more anxious in the first experimental setting than they were in
the latter and were more averse to testing. As can be seen, parent anxiety levels have a significant impact on
children's anxiety.

Research in the literature reveals that similar intra- and interpersonal factors are influential not only on
children but also on adults. For instance, individuals who expect extra approval from others (Soygiit,
Karaosmanoglu and Cakir, 2009; Tanaka-Matsumi and Kameoka, 1986; Karasar and Ogiilmiis, 2016), who
have a perfectionist attitude (Chang, 2000; Mor, Day, Flett and Hewitt, 1995), and who reflect more irrational
beliefs towards various life circumstances (Bridges and Harnish, 2010) are more anxious. Upon analyzing the
relationship between exam anxiety and performance, this fact seems to be attributed mostly to the dimension
of anxiety which encompass individuals’ cognition (Cassady, 2002). According to the Cognitive Behavioral
Approach (Beck, 1993; Beck and Clark, 1997) the main reasons for anxiety are not the events but the meanings
attributed by the individuals to the situations/events. Automatic thought, intermediate beliefs and core beliefs,
also called cognitive triad, are cognitive structures that direct emotional reactions of individuals. Similarly,
Ellis (2010) emphasizes that irrational beliefs about situations lead to negative feelings. These irrational beliefs
may be sharply expressed by absolutely musts, illogical overgeneralization or awfulizing. According to this
approach, parents’ irrational beliefs such as "my child must get a good grade", "it is too bad if they get a
negative result” or "it is horrible if they cannot reach the desired result” cause anxiety. Like those who have
non-functional thoughts or irrational beliefs, parents with perfectionist attitudes about their children are also
anxious about not getting the desired results. Higher standards are often emphasized in the literature as one of
the characteristics of perfectionism (Castro and Rice, 2003). Perfectionists suffer, feel guilt and shame when
these high standards cannot be reached, and criticize themselves in a painful way (Silverman, 2007).
Perfectionism, mostly regarded as being flawless, is widely accepted as negative trait (Blatt, 1995; Pacht,

162



Baytemir

1984). Later on, the positive aspects were also emphasized besides the negativity of perfectionism (Ashby and
Rice, 2002; Hamachek, 1978; Silverman, 2007). Accordingly, negative perfectionists never get satisfied with
their endeavors and always have the feeling that they should do better. In contrast, positive perfectionists have
an intense desire to reach their goals and strive so that they have a sense of achievement and personal
satisfaction (Ashby and Rice, 2002; Silverman, 2007). Parents who set high standards for their children, who
have high expectations, and who do not find their children's efforts adequate can be worried about their
children’s reaching the specified goals.

In addition, parents can admire their children's achievement or be uncomfortable with their failures. This
may be related to the personality traits of the parents, as well as the comments and thoughts by close others or
relatives on children’s success and failure. In other words, this may be about parents’ need for social approval.
Need for social approval appears when someone needs others' admiration (Fehr and Falk, 2001) which is
resulted in anxiety fearing that close others will express their opinions about them (Karagar, 2014). Considering
the Turkish culture, it may be said to have a more relational self-construal. According to Kagit¢ibasi (2010),
what lies behind in the construal of relational self is being sensitive to others’ opinions and fulfilling the
expected duties and behaviors. Some of the individuals’ selves contain others’ selves. Self-construal affects
how individuals perceive themselves, others and the world, their emotions, thoughts and behaviors. In this case,
a parent may be vulnerable to failure if the child fails, or sensitive to evaluate others' children.

As has been stated so far, parent exam anxiety is significantly related to students’ exam anxiety. Moreover,
parent anxiety also seems related to perfectionism, irrational beliefs and the need for social approval. From this
point of view, the purpose of the current study is to examine the effects of perfectionism, irrational beliefs,
gender, and need for social approval on parent exam anxiety.

Method
Research Design

Correlational design was the design of the current study. According to Heppner, Wampold, and Kivlighan
(2013), correlational designs are used in order to examine relationships between two or more variables. The
predictive variables of the research were need for social approval, irrational beliefs, perfectionism and gender.
The predicted variable was the parent exam anxiety.

Study Group

The participants of the study consisted of 178 parents, 113 (63.48%) females and 65 (36.52%) males living
in a province in the Central Black Sea Region. The participants’ mean age was 42.28, Sd = 5.90. The
distribution of the children of the parents according to the classes is eighth grade, 77; ninth grade, 42; tenth
grade, 19; eleven, 8; it is a total of 178.

Data Collection Tools

Personal Information Form, The Need for Social Approval Scale, The Irrational Beliefs Scale, The Exam
Anxiety Scale for Parents and The APS Perfectionism Scale were employed as data collection tools. Below is
the information about the attributes of measuring instruments.

The APS Perfectionism Scale. The first form of the original scale, developed by Slaney and Johnson (1992),
was revised by Slaney et al. (Slaney and Ashby, 1996; Slaney et al., 2001). The revised final version of the
scale consists of 23 items in three dimensions as "High Standards" (7 items), "Order" (4 items) and
"Discrepancy" (12 items). Cronbach alpha values calculated for the reliability are .85 for High Standards, .82
for Order, .91 for Discrepancy, respectively. The Turkish adaptation was carried out by Sapmaz (2006). In the
adaptation study, an exploratory factor analysis was conducted to determine the validity of the scale. As a result
of the analysis, four factors were detected as differently from the original three ones. These dimensions are
called high standards, order, dissatisfaction and discrepancy. These factors predict 50.22% of the total variance.
Criterion validity was also analyzed. Accordingly, it was found that there was a correlation of .24 between
multidimensional perfectionism scale and adaptive perfectionism, and a correlation of .51 with maladaptive
perfectionism. In the reliability calculations, Cronbach Alpha values for each sub-dimension were determined
as .72 for High Standard, .83 for Order, .81 for Dissatisfaction, and .72 for Discrepancy. Overall reliability
coefficient for positive perfectionism (Consolidated subscales of Standard and Order) was found .79 for
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positive perfectionism; and .82 for negative perfectionism (combined subscales of Dissatisfaction and
Discrepancy).

The Irrational Belief Scale (IBS-S). The IBS-S, developed by Tirkiim (2003) in order to measure
undergraduates’ irrational beliefs, consists of three sub-dimensions (need for approval, interpersonal
relationships and self) and 15 items. It is a Likert-type scale as the lowest obtainable score is 15 and the highest
is 75. The higher the score is, the higher the level of irrational belief is. Structure and criterion validity were
also examined. As a result of exploratory factor analysis (AFA), three factors were determined to predict the
42.9% of the total variance. Upon analyzing criterion validity, it was found to be significantly related to the
Non-Functional Attitudes Scale (FOQ) in the positive direction. Nevertheless, there was no significant
correlation between exam anxiety and Beck Depression Inventory. For reliability practices, the internal
consistency coefficient was found .75 for all scales and the test-retest reliability coefficient was .81.

The Need for Social Approval Scale. The scale, developed by Karasar (2014) to measure the need for
approval is a five-point Likert scale consisted of three sub-dimensions, namely sensitivity to others’ judgments,
positive impression and social withdrawal which are related to need for social approval. Higher scores on the
Need for Social Approval Scale indicate that need for social approval is high, too. Confirmatory Factor
Analysis (CFA) was performed for validity practices of the scale. Basing on the CFA results from the two
samples, fit indices were found to be at proper levels. While the fit indices for the first group are; x¥sd=2.11,
RMSEA= .06, NNFI= .94, CFI= .95, RMR= .06, NFI= .90, IFI= .95, they are as follows for the second group;
x?/sd= 2.23, RMSEA= .06, NNFI= .95, CFI= .96, RMR= .06, NFI= .92, IFI=.96. The internal consistency
coefficients calculated for the reliability values of the sub-dimensions of the scale are as follows; .83 for
sensitivity to others' judgments, .80 for social withdrawal and .80 for positive impression. The overall inner
consistency scale, Cronbach alpha coefficient was found to be .90. The pretest - post-test reliability of the scale
was found to be .90.

The Exam Anxiety Scale for Parents (EASP). EASP was developed by Baytemir and ilhan (2018) to
measure parent exam anxiety. The validity and reliability practices of the scale were performed on two different
samples. Explanatory and confirmatory factor analyses (CFA) were performed on the data obtained from the
first sample. According to the results of the exploratory factor analysis (AFA), it was found that the scale was
composed of two dimensions and 18 items. These two factors were named as worry and physiologic basing on
the literature review. The total variance predicted for the two dimensions was 55.44%. The DFA was performed
to verify the result obtained from the AFA. The DFA results showed that the model produced adequate fit index
(x?/df=2.2, RMSEA = .058, CFI = .98, NFI = .97, TLI = .98). Criterion validity practice was performed on
the data obtained from the second sample. Accordingly, there was a moderate significant relationship between
parent exam anxiety and trait anxiety as .51, and as .39 between exam anxiety and state anxiety. For reliability
of the scale, Cronbach's Alpha values were examined in the two samples and found .91; .93 for the whole of
the scale, .88; .88 for the anxiety sub-dimension and .91; .91 for the physiological sub-dimension.

Data Collection

The data collection tools and the personal information form were administered face to face and mailed to
those who voluntarily participated in the research. Participants responded scale items approximately in 30-35
minutes

Data Analysis

Descriptive statistics, Pearson correlation coefficient and backward method of multiple regression analysis
methods were used in analyzing the data. Mahalanobis distance values were calculated to determine whether
the data had extreme values that would damage the assumptions of "linearity” and "normality". Mahalanobis
distance values were calculated. Two observations (multivariate outliers) with Mahalanobis value larger than
601 = 16.81 were excluded. Values of kurtosis and skewness were examined to determine the distribution
of normality. Values of kurtosis and skewness displayed that the data had a normal distribution (need for social
approval: skewness, .03 and kurtosis .38; irrational beliefs: skewness, -42 and skewness .20; parent exam
anxiety: skewness, .42 and kurtosis -.69, positive perfectionism: skewness, -67 and kurtosis .70; negative
perfectionism; skewness, .21 and kurtosis, -.26). The correlations between variables showed that the
correlation values varied between .20 and .51, and that there was no problem in multicollinearity.
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Findings

This section includes descriptive statistics and correlations among the variables (Table. 1). The findings of
the multiple regression analysis are listed below. Table 1 displays the descriptive statistics and correlation

values for the variables analyzed in the research.

Table 1. Pearson Correlation Coefficients and Descriptive Statistics

Variables 1 2 3 4 5 6 X Ss a
Gender

Need for social approval -11 7201 1645 .90
Irrational beliefs -.01 S51** 58.17  7.02 .69
Positive perfectionism 10 20%*  38** 59.75  9.77 .82
Negative perfectionism -12 39%*F  39%*F  44%* 4330 1369 .85
Parent Exam Anxiety -28**  31**  20%*%  20%*%  45** 4516 1590 .93

As seen in Table 1, gender was found to be significantly related only to parent exam anxiety (-.28, p
<.01), but not to other variables. The need for social approval showed the highest significant relationship with
irrational beliefs (r = .51, p <.01). Then, it was found to be positively significantly related to negative
perfectionism, parent exam anxiety and positive perfectionism, respectively. Irrational beliefs were observed
to be positively related to positive and negative perfectionism and parent exam anxiety. Both positive and
negative perfectionism were significantly related to each other and to parent anxiety. A multiple regression
analysis was conducted to determine what degree the independent variables, namely gender, need for social
approval, irrational beliefs, and positive and negative perfectionism predicted parent exam anxiety; the results
are presented in Table 2.

Table 2. Multiple Regression Analysis of The Effect Gender, Irrational Beliefs, Negative Perfectionism on
Parent Exam Anxiety

Model Predictive Variables B Standard B t p
Error

Model 1 Constant 16.42 9.65 1.701 .09
Gender -7.69 2.19 -.23 -3.52 .01
Irrational beliefs A9 .18 .08 1.04 .30
Need for social approval .10 .08 10 1.29 .20
Positive perfectionism 10 A2 .06 .83 40
Negative perfectionism .37 .09 .32 4.09 .00

Model 2 Constant 19.05 9.11 2.09 .04
Gender -7.41 2.16 -.23 -3.43 .01
Irrational beliefs .23 .18 10 1.29 .20
Need for social approval .09 .08 10 1.24 22
Negative perfectionism 40 .08 .34 4.74 .00

Model 3 Constant 19.646 9.112 2.156 .03
Gender -7.67 2.15 -.23 -3.57 .01
Irrational beliefs .32 .16 14 2.01 .04
Negative perfectionism 42 .08 .36 5.13 .00

R=52, R?=.26
F=21.23, p=.00
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In the first step of the analysis (Model 1), positive perfectionism, which had the weakest relationship (p=
.06, p > .05) with the dependent variable, was removed from the model since its contribution to the model was
little. In the second step of the analysis (Model 2), need for social approval, which had the weakest relationship
(B= .09, p > .05) with the dependent variable, was also removed from the model. Thus, with the backward
method, the variables contributing the least to the model among the independent variables were detected and
excluded. Hence, in the final model (Model 3), only gender, irrational beliefs, and negative perfectionism were
found to contribute significantly to the model. The model was consequently found significant as a whole (R =
.52, R?2= .26, F =21, 23, p <.01). Negative perfectionism, gender, and irrational beliefs predicted 26 % of the
total variance of parent exam anxiety.

According to the standardized regression coefficient (B), negative perfectionism (f=.36, p<.01, gender (B=
-.23, p<.01), and irrational beliefs (B= .14, p< .05) were observed to provide the most contribution. Basing on
that result, the most powerful variable in predicting parent exam anxiety was negative perfectionism; gender
was the second most powerful predictor. Irrational beliefs were found to be less powerful predictors of parent
exam anxiety compared to the first two variables.

Discussion and Conclusion

Negative perfectionism, gender, and irrational beliefs predicted 26 % of the total variance of parent exam
anxiety. Although positive perfectionism and need for social approval were significantly related to the parent
exam anxiety, their contributions in the regression model were found non-significant. According to the
standardized regression coefficient () the biggest contribution to the model is made by negative perfectionism
and, it is followed by gender and irrational beliefs provided. Although need for social approval and positive
perfectionism were significantly related to parent exam anxiety, they did not make a meaningful contribution
to the model. These findings are consistent with the findings in the literature. In many studies, negative
perfectionism is seen a better predictor of exam anxiety (Hanimoglu and Inang, 2011; Eum and Rice, 2011).
Perfectionism is often considered in a negative way. In negative perfectionism, individuals are never satisfied
with their endeavors, but the positive perfectionists intensely strive to achieve their goals and as a result they
enjoy satisfaction (Hamachek, 1978; Ashby and Rice, 2002; Silverman, 2007). Thus, parents having negative
perfectionism may experience higher levels of an anxiety on the exam performance of their children. Parents
having positive perfectionism focus on their children’s endeavors and achievements and thus feel less anxious
about their exams. For instance; when a child gets 90 out of 100, a parent with negative perfectionism asks the
reasons why his/her child has not got 100, but a positive perfectionist parents may think that the score 90 is
satisfying.

According to another finding from the study, not only parents with negative perfectionism but also parents
with irrational beliefs are pessimistic and worried about their children’s performance. These findings are
consistent with the findings in the literature exam anxiety is associated with irrational beliefs. (Giler and Cakar,
2013; Wong, 2008). Having successful results on exams are thought to be an essential condition in order to
be able to get a satisfying job in the future. Many people would appreciate good results that children get from
exams, and achievement in exams may be seen as an important indication of academic success. Therefore,
both child and parents may start thinking that the exam results must be very good. As a result, exams become
one of the very important matters for both children and parents. Just as children have irrational beliefs (Giiler
ve Cakir, 2013; Wong, 2008) parents may also have irrational beliefs about exams. As Ellis (2010) points out,
irrational beliefs determine feelings that people will experience. Irrational beliefs lead to improper results; facts
are often exaggerated and overgeneralised (El¢in Boyacioglu and Kiigiik, 2011). Parents having “must”
irrational beliefs may feel anxious. Apart from believing this way, parents may also have overgeneralizing and
awfulizing irrational beliefs. In this case, parents’ worst scenario attitude such as “what if my child cannot get
a good grade” worsens the situation and it might also lead parents to decision making on their children’s failure
or judge them when they keep this attitude overstated. Therefore, this irrational belief structure causes anxiety.

Gender seems to be a significant predictor of exam anxiety, similar to the results of the current study
(Trifoni and Shahini, 2011; Chapell et al., 2015). In other words, girls have more exam anxiety than boys. It
was also found that female parents were more worried about their children’s having a exam than male parents.
There may be many reasons behind this. First of all, anxiety disorder is more prevalent among women than it
is among men (Feingold; 1994; McLean Asnaani, Litz and Hofmann, 2011). In addition, it was seen that the
neurotoxicity levels of girls is higher than that of boys in personality studies (Chapman, Duberstein, Sérensen
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and Lyness, 2007;Tatlilioglu, 2014). Therefore, women may be more worried than men in the case of a more
specific anxiety such as exam anxiety. Another reason for gender differences can be interpreted by socio-
psychological processes. Accordingly, the cause of this differentiation may be related to the gender roles
imposed on women and men. Social gender roles are the internalization of expectations related to both men’s
and women’s personality traits and social behavior types (Costa, Terracciano and McCrae, 2001). Learning
about gender roles is achieved through the internalization of the characteristics and behaviors of the individual
in the process of socialization. The role of femininity is more associated with docility, understanding, courtesy,
being more aware of the emotions of others, while masculinity is more associated with aggression, hiding
emotions, competitiveness (Ersoz, 2010). Hence, the fact that a woman growing up in Turkish society is more
compassionate may be attributed to the fact that they are more worried than men, and that more intense
emotional life of them is more acceptable. At the same time, the perception that a Turkish woman is more
responsible for raising children (Ozensel, 2004) may cause mothers to feel to take on extra responsibility for
their children’s exams. Thus, the mother may be more worried that the child will get a lower score on the exam
or not be able to get adequate achievement.

Based on the findings of this study, the experts in the field of psychological counseling can conduct
individual and in particular group psychological counseling to reduce negative perfectionism and irrational
beliefs of parents on exam anxiety. Other personality traits (focus of control, self-esteem, Need for success,
self-acceptance etc.) that may affect parent exam anxiety may be examined on future parental exam anxiety
studies. Parental exam anxiety can be investigated according to gender, achievement, and the number of
children, regarding children’s educational levels. As women were found to be more worried about their
children's exams, the socio-psychological bases of this fact may be examined.. For example, in addition to
personality traits, the expectations of the society from the woman, the roles of the woman at the home, child
care, and parents' school-related tasks can be considered in this context. In different cultures, this and similar
models may be tested if parents' anxiety levels about their children’s doing exams are determined.

Finally, the current study has some limitations. Data were collected from parents living in a province in
northern part of Turkey. For this reason, this reality should be taken into account when making generalizations.
Considering the proportion of the participants, female participants outnumbered men. This fact can be
considered as another limitation. Future studies may consider larger sampels sizes for generalizability purposes
for representing Turkish population.

167



Baytemir, K. (2019). Perfectionism, Irrational Beliefs, Need for Social Approval and Gender as Predictors of Parent Exam Anxiety. Bartin
University Journal of Faculty of Education, 8(1), 161-178.

Ebeveyn Sinav Kaygisinin Yordayicilar1 Olarak Miikemmelliyetcilik, Akilci
Olmayan Inanclar, Sosyal Onay Ihtiyaci ve Cinsiyet

Giris
Her y1l Tirkiye'de milyonlarca dgrenci egitimin farkli kademelerinde basarilarinin 6lgiilmesi amaciyla
cesitli sinavlara tabi tutulmaktadir (Baytemir ve ilhan, 2018). Smavlara hazirlanma siirecinden sinav anina kadar
en basta 6grencinin kendisi olmak {izere 6grencinin ailesi de bu silirecin dnemli bir pargast haline gelmektedir.
Egitimde basariy1 6lgmenin en 6nemli yordayicilarindan biri olan sinav, sadece 6grencilerde degil, ayni zamanda
onlarin anne babalarinda da kaygi gibi (Harpell ve Andrews, 2012) bir takim olumsuz duygulara yol agmaktadir.
Sinav kaygist olarak adlandirilan bu duygu, iyi yonetilemediginde bireyler iizerinde fizyolojik, psikolojik ve

davranigsal bir takim olumsuz sonuglara neden olabilmektedir (Chin, Williams, Taylor ve Harvey, 2017; Yildirim,
2007).

Biligsel, sosyal, davranigsal, duyussal tepkileri i¢eren ¢ok boyutlu bir yap1 olarak tanimlanan sinav kaygisi
(Hong, 1998) 6grencilerin akademik basarilarinin dniindeki engellerden bir tanesidir. Pek ¢ok caligmada sinav
kaygisinin akademik performansi olumsuz yonde etkiledigi (McDonald, 2001; Morris ve Liebert, 1970; Trifoni ve
Shahini, 2011) sonucuna varilmistir. Ogrencilerde smav kaygisinin ortaya ¢ikmasinda kisisel ve sosyal faktorler
etkili olmaktadir. Alanyazinda 6grencilerin sinav kaygilarini bir ¢ok etmenin yani1 sira mitkemmeliyetcilik (Soysa
ve Weiss, 2014; Eum ve Rice, 2011; Hanimoglu ve Inang, 2011), akilc1 olmayan inanglar (Giiler ve Cakir, 2013;
Wong, 2008) cinsiyet (Chapell vd, 2015; Giiler ve Cakir, 2013; Trifoni ve Shahini, 2011) ve aile faktoriiniin
(ebeveynlerin yiliksek basart beklentileri, asir1 miidahaleci tutumlari, kaygili yaklasim vb.) etkili oldugu
bilinmektedir (Besharat, 2003; Milgram ve Toubiana, 1999; Shadach ve Ganor-Miller, 2013; Woodruff-Borden,
Morrow, Bourland ve Cambron, 2002).

Ebeveynlerin ¢ocuklarinin sinavlarina iligkin beklenti ve tutumlar: gibi ¢ocugunun sinavina iligkin sinav
kaygis1 yasamasi da simnav siirecinin dnemli bir ydniinii olusturmaktadir. Baytemir ve Ilhan'a (2018) gore
ebeveynler, ¢cocuklariin sinavlari i¢in kaygilanmaktadir. Bagka bir ifade ile gocuklar sinavlara hazirlanirken ve
sinav siiresince yasadiklar1 kaygilarin benzerini ebeveynler de yasamaktadir. Baytemir ve {lhan (2018) bu durumu
ebeveyn sinav kaygisi olarak ifade etmislerdir. Onlarin ¢alismalarinda ebeveyn sinav kaygisi da 6grencilerin sinav
kaygilar gibi ¢ok boyutlu bir yap1 olarak diistiniilmiis ve kuruntu ve duyussallik boyutlarini igeren bir yap1 olarak
ifade edilmistir. Son zamanlarda yapilan bir ¢aliymada (Baytemir, 2018) ebeveyn sinav kaygisi ile 6grencinin sinav
kaygisinin anlamli olarak iligkili oldugu goriilmiistiir.

Sinav kaygisina benzer sekilde bir kisilik 6zelligi olarak ebeveynin ve cocugun kaygilariin nasil iligkili
oldugunu inceleyen bir ¢ok calisma gergeklestirilmistir. Bu ¢alismalar (Alisinanoglu ve Ulutag, 2003; Burstein ve
Ginsburg, 2010) ¢ocuklarda goriillen kaygiin ebeveynlerin kaygilartyla iliskili oldugunu ortaya koymaktadir.
Woodruff-Borden vd., (2002) yapmus olduklar1 bir ¢alismada kaygili ebeveynlerin ¢ocuklarma stresli olaylarla
etkili bir sekilde nasil baga ¢ikmalar1 gerektigini 6gretmekte basarili olamadiklarini bulmuslardir. Deneysel olarak
yapilan bagka bir ¢alismada (Burstein ve Ginsburg, 2010) ¢ocuklar kelime testiyle ilgili iki farkli deneysel ortama
maruz birakilmistir. Birinci asamada ebeveynlerden ¢ocuklarina kaygili konusmalar yapmalarini, diger agamada
ise giivenli ve rahatlatict konusmalar yapmalar: ve davranmalarini istemislerdir. Bulgular, ¢ocuklarin ilk deney
ortaminda digerine gore daha fazla kaygilandiklarint ve testi yapma konusunda daha kaginmaci davrandiklarini
ortaya koymustur. Goriildiigii tizere ¢ocuklarin kaygilarinda ebeveynlerin kaygi diizeylerinin anlaml bir etkiye
sahip oldugu anlagilmaktadir.

Alanyazindaki arastirmalar sadece ¢ocuklarin degil, yetiskinlerin de kaygilarinda benzer kisi i¢i ve
kisileraras1 faktorlerin etkili oldugunu ortaya koymaktadir. Ornegin, baskalarindan daha fazla onay
bekleyen/sosyal begenirligi yiiksek (Soygiit, Karaosmanoglu ve Cakir, 2009; Tanaka-Matsumi ve Kameoka,1986;
Karasar ve Ogiilmiis, 2016), miikkemmeliyetci tutuma sahip (Chang, 2000; Mor, Day, Flett ve Hewitt, 1995) ve
durumlar karsisinda daha fazla akilci olmayan inanglar sergileyen bireyler (Bridges ve Harnish, 2010) daha fazla
kayg1 yasamaktadirlar. Sinav kaygisi performans iliskisi incelendiginde bunun daha ¢ok bireyin bilislerini igeren
kuruntu boyutuyla iligkili oldugu goriilmektedir (Cassady, 2002). Biligsel davranisg1 yaklagima (Beck, 1993; Beck
ve Clark, 1997) gore kaygilarin asil nedeni olaylar degil, bireylerin zihinlerinde olaylara/durumlara iliskin
yiikledikleri anlamlardir. Bilissel {iglii olarak da adlandirilan otomatik diisiinceler, ara inang¢lar ve temel inanglar,
bireylerin duygusal tepkilerini yoneten biligsel yapilaridir. Benzer sekilde Ellis (2010) durumdan ziyade duruma
iliskin akilci olmayan inanglari olumsuz duygulara neden oldugunu vurgulamaktadir. Bu akilci olmayan inanglar
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keskin bir sekilde meli-mali gibi zorunluluk ifadeleri, asir1 genellestirme ya da felaketlestirme olabilir. Bu
yaklagima gore bir ebeveynin, "¢ocugum mutlaka iyi bir yer kazanmali", "olumsuz bir sonu¢ alirsa bu ¢ok
kotidir", sinavlardan istedigi sonuca ulasamaz ise bu korkungtur" tarzinda akilct olmayan diisiinceleri beraberinde

kaygiy1 da getirmektedir.

Islevsel olmayan diisiinceler ya da akilci olmayan inanglar gibi cocugu hakkinda miikemmeliyetci tutuma
sahip ebeveyn de beklentilerinin ger¢eklesmeyecegi endisesi yasamaktadir. Yiiksek standartlar belirleme
miilkemmeliyetgiligin karakteristik 6zelliklerinden biri olarak alanyazinda siklikla vurgulanmaktadir (Castro ve
Rice, 2003) Miikemmeliyetciler, bu yiliksek standartlara ulasilamadiginda aci ¢ekmekte, sugluluk ve utang
duygular1 yasamakta ve kendilerini acimazsizca elestirmektedirler (Silverman, 2007). ilk baslarda kusursuz
olmaya yonelik olarak diisiiniilen mitkemmeliyet¢ilik yaygin olarak olumsuz degerlendirilirken (Blatt, 1995;
Pacht, 1984). sonralar1 mitkemmeliyetciligin olumsuzluklarinin yaninda olumlu yonlerinin oldugu {iizerinde
durulmustur (Ashby ve Rice, 2002; Hamachek , 1978; Silverman, 2007) Buna gore olumsuz mitkemmeliyetgiler
cabalarini asla yeterli bulmamakta ve her zaman daha iyisini yapmaliyim hissine sahip olmaktadirlar. Olumlu
miitkemmeliyetgiler ise amaglarina ulagsmak i¢in yogun bir arzu duymakta ve ¢abalamakta boylece basarma ve
hosnutluk hissi ve kisisel doyum yasamaktadirlar (Ashby ve Rice, 2002; Silverman, 2007). Cocuklari igin yiiksek
standartlar belirleyen, beklentileri yiiksek olan ve ¢ocuklarinin ¢abalarini yeterli bulmayan ebeveynler belirlenen
amaclara ulagma konusunda kaygi yasayabilmektedir.

Ayn1 zamanda ebeveynler ¢ocuklarinin basarilariyla dviinebilir ya da basarisizliklarindan rahatsizlik
duyabilir. Bu durum anne-babanin kisisel 6zellikleri ile ilgili olabilecegi gibi yakin ¢evresindeki es ve dostlarinin
cocugun basar1 ve basarisizligina iligkin yorum ve diisiinceleri ile ilgili olabilir. Bagka bir ifade ile bu durum
ebeveynin sosyal onay ihtiyaciyla iligkili olabilir. Sosyal onay ihtiyaci, baskalarinin hayranligin1 kazanmayla
(Fehr ve Falk, 2001) ve ¢gevremdeki insanlar benim hakkimda ne sdyler ne diisiiniir korkusuyla (Karasar, 2014)
ilgilidir. Tirk toplumunun kiltirii gz 6niine alindiginda daha ¢ok iligkisel benlik yapisina sahip oldugu
distintilebilir. Kagit¢ibasina gére (2010) iliskisel benlik yapisinda bagkalarmin goriislerine duyarli olma,
kendinden beklenen gorev ve davraniglari yerine getirme soz konusudur. Bireyin benliginin bir kismim
baskalarinin benligi olusturur. Benligin yapisi bireyin kendisini, bagkalarin1 ve diinyay1 nasil algilayacagini,
duygu, diisiince ve davranislarini etkiler. Bu durumda bir anne baba g¢ocugunun basarisiz olmasi durumunda
kendini de basarisiz olarak gorebilir ya da bagkalarinin ¢ocugu hakkinda degerlendirmelerine karsi hassas olabilir.

Buraya kadar ifade edildigi lizere dgrencinin sinav kaygisi ile ebeveyn sinav kaygisi anlamli olarak
iligkilidir. Bunun yaninda yetiskinlerin kaygilarinin mitkemmeliyetcilik, akilc1 olmayan inanglar ve sosyal onay
ihtiyaci ile iligkili oldugu goriilmektedir. Buradan hareketle bu arastirmanin amaci, ebeveyn sinav kaygisini
etkileyebilecegi diisliniilen miikemmeliyetgilik, akilci olmayan inanglar ve sosyal onay ihtiyacinin yordayici
roliiniin incelenmesidir.

Yontem
Arastirma Modeli

Bu calismada iliskisel desen kullanilmistir. Heppner, Wampold ve Kivlighan'a (2013) gore iliskisel desenler
iki ya da daha fazla degisken arasindaki iligkileri aragtirmak i¢in kullanilirlar. Aragtirmanin yordayici degiskenleri;
sosyal onay ihtiyaci, akilct olmayan inanglar, miitkemmeliyetgilik ve cinsiyettir. Yordanan degisken ise ebeveyn
smav kaygisidir.

Arastirma Grubu

Bu aragtirmanin katilimeilari Orta Karadeniz'de yer alan bir il merkezindeki 113 (%63.48) kadin ve 65
(%36.52) erkek olmak iizere toplam 178 6grenci velisi olusturmaktadir. Arastirmaya katilanlarin yas ortalamasi
42.28, Ss= 5.90’diir. Ebeveynlerin ¢ocuklarinin siniflara gore dagilimma bakildiginda sekizinci simf, 77;
dokuzuncu siif, 42; onuncu sinif, 19; on birinci sinif, 8; on ikinci sinif, 32 olmak iizere toplam 178'dir.

Veri Toplama Araclar

Calismada veri toplama araglar1 olarak APS Miikemmeliyetcilik Olgegi, Akilct Olmayan Inanglar Olgegi,
Sosyal Onay ihtiyact Olcegi, Ebeveyn Sinav Kaygis1 Olgcegi ve Kisisel Bilgi Formu kullamlmstir. Olgme
araglarinin 6zelliklerine iligkin bilgiler agsagida sunulmustur.
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APS Miikemmelliyetcilik Olgegi. Slaney ve Johnson (1992) tarafindan gelistirilen orijinal 6lgegin ilk formu Slaney
ve arkadaslan tarafindan (Slaney ve Ashby, 1996; Slaney vd., 2001) revize edilmistir. Olgegin revize edilen son
hali ““ Yiiksek Standartlar” (7 madde), “Diizen “(4 madde) ve“Celiski” (12 madde) olmak iizere ii¢ boyut ve toplam
23 maddeden olusmaktadir. Olgegin giivenirligi icin hesaplanan Cronbach alfa degerleri; Yiiksek Standartlar igin
,85; Diizen i¢in ,82 ve Celiski i¢in .91'dir. Tiirk¢ce uyarlamast Sapmaz (2006) tarafindan gerceklestirilmistir.
Uyarlama c¢alismasinda 6lcegin gecerligini belirlemek i¢in yapilan agimlayici faktdr analizinde orijinalinde ii¢
faktor olan yapidan farkli olarak dort faktor ortaya ¢cikmistir. Bu boyutlar, yiiksek standartlar, diizen, tatminsizlik
ve celiski olarak adlandirilmistir. Bulunan bu faktorler toplam varyansin %50.22’sini agiklamaktadir. Benzer
Olcekler gecerliginde, ¢ok boyutlu milkemmeliyetgilik Olgegi ile uyumlu miikemmeliyetcilik arasinda .24,
uyumsuz mitkemmeliyetgilikle .51 korelasyon oldugu ortaya ¢ikmistir. Giivenirlik hesaplamalarinda ise her alt
boyut i¢in Cronbach Alfa degerleri Standartlar .72, Diizen .83, Tatminsizlik .81, Celiski .72 olarak saptanmustir.
Olumlu mitkemmeliyetgilik (Standartlar ve Diizen birlestirilmis alt 6lgekleri) igin genel giivenirlik katsayist .79;
olumsuz mitkemmeliyetgilik (Tatminsizlik ve Celiski birlestirilmis alt 6l¢ekleri) igin ise .82 olarak bulunmustur.

Alaler Olmayan Inang Olgegi (A0I0-K). Akilcr olmayan inanglar1 6lgmek amaciyla Tiirkiim (2003) tarafindan
{iniversite dgrencileri iizerinde gelistirilen AOIO-K onaylanma ihtiyaci, kisilerarasi iligkiler ve ben olmak iizere
iic alt boyut ve 15 maddeden olusmaktadir. Olgek likert tipinde olup 6lgekten alinabilecek en diisiik puan 15, en
yiiksek puan 75'tir. Olcekten alnan yiiksek puan akilei olmayan inang diizeyinin yiiksek olduguna isaret
etmektedir. Gegerlik ¢aligsmalart i¢cin yapr gegerligi ve benzer o6lgekler gecerligi incelenmistir. Buna gore
Acimlayici faktor analizi (AFA) sonucunda {i¢ faktoriin toplam varyansin % 42.9'unu agikladigi ortaya ¢ikmustir.
Benzer dlgekler gecerliginde, Fonksiyonel Olmayan Tutumlar Olgegi (FOTO) ile olumlu yénde .40 anlamli olarak
iliskiliyken, Sinav Kaygisi ile -.03 ve Beck Depresyon Envanteri ile .16 olmak iizere anlamli bir iligki
goriilmemigtir. Glivenirlik ¢alismalarinda 6lgegin tiimii i¢in i¢ tutarlilik katsayisinin .75 oldugu, test- tekrar test
giivenirlik katsayisinin ise .81 oldugu ortaya ¢ikmistir (Tiirkiim, 2003)

Sosyal Onay Ihtiyaci Olgegi (SOIO). Sosyal onay ihtiyacini 6l¢mek amaciyla Karasar (2014) tarafindan gelistirilen
olgek 5°1i likert tipindedir. Olgek 25 madde olup, sosyal onay ihtiyacina iliskin; baskalarimin duyarlilik, olumlu
izlenim birakma ve sosyal geri ¢ekilme olmak iizere ii¢ boyuttan olusmaktadir. Sosyal Onay Ihtiyac1 Olcegi’nden
alinan puanlarin yiiksekligi sosyal onay ihtiyacinin da yiikseldigini gostermektedir. Olcegin gegerlik caligmalar
icin Dogrulayict Faktor Analizi (DFA) kullamlmistir. Olgege iliskin iki grup iizerinde yapilan DFA sonuclarmin
uyum degerlerinin iyi diizeyde oldugu bulunmustur (ilk grup icin uyum iyiligi degerleri; x%/sd=2.11, RMSEA=
.06, NNFI= .94, CFI= .95, RMR= .06, NFI= .90, IFI= .95 bulunurken; ikinci grup i¢in; x*/sd=2.23, RMSEA= .06,
NNFI= .95, CFI= .96, RMR= .06, NFI= .92, IF1=.96). Ol¢egin giivenirlik degerleri iliskin hesaplanan i¢ tutarlilik
katsayilar1 alt boyutlar i¢in sirasiyla; baskalarinin yargilarina duyarlilik igin .83, sosyal geri ¢ekilme igin .80,
olumlu izlenim birakma igin .80 bulunmustur. Olgegin genelinin i¢ tutarlilik katsayis1 .90°dir. Olgege giivenirligine
iliskin yapilan 6n test-son test giivenirligi ise .90 oldugu ortaya ¢ikmustir.

Ebeveyn Simav Kaygist Olcesi (ESKO). Ebeveynlerin ¢ocuklarinin sinavlarma iliskin kaygis1 6lgmek amaciyla
Baytemir ve ilhan (2018) tarafindan gelistirilmistir. Olgegin gecerlik ve giivenirlik ¢alismalar iki farkli calisma
grubu iizerinden gerceklestirilmistir. Birinci ¢aligma grubundan elde edilen veriler iizerinden agimlayici ve
dogrulayici faktor analizi (DFA) yapilmistir. Agimlayici faktor analizi (AFA) sonuglarina gore dlgegin iki boyut
ve 18 maddeden olustugu goriilmistiir. Alanyazindan yola ¢ikilarak bu iki faktdr, kuruntu ve fizyolojik olarak
adlandirilmistir. Iki boyut icin agiklanan toplam varyans % 55.44'diir. AFA sonucunda elde edilen yapiy1
dogrulamak i¢in DFA yapilmis ve modelin yeterli uyum degerleri iirettigi (y?/df= 2.2, RMSEA= .058, CFI= .98,
NFI =97, TLI = .98) goriilmiistiir. ikinci calisma grubundan elde edilen veriler iizerinden dlgegin dlgiit gecerlik
calismasi yapilmistir. Buna gére ebeveyn sinav kaygisi ile siirekli kaygi arasinda .51, durumluk kaygi arasinda .39
olmak iizere orta diizeyde anlamli iliskilerin oldugu goriilmiistiir. Olgegin giivenirligi icin iki galisma grubunda da
Cronbach Alfa degerleri incelenmis ve sirasiyla birinci ve ikinci ¢aligma gruplarinda tiim 6lgek icin .91; .93,
kuruntu alt boyutu i¢in .88; .88 ve fizyolojik alt boyutu i¢in .91;.91 oldugu goriilmiistiir.

Verilerin Toplanmasi

Veri toplama araglar1 ve kisisel bilgi formu, aragtirmaci tarafindan aragtirmaya goniillii olarak katilan 6grenci
velilerine yiiz yiize ve posta yoluyla uygulanmigtir. Arastirmaya katilan kisilerin yamitlar1 yaklasik 30-35 dakika
arast bir siire almustir.
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Verilerin Analizi

Verilerin analizinde betimsel istatistikler, Pearson korelasyon katsayist ve c¢oklu regresyon analizi
yontemlerinden olan backward yontemi kullanilmistir. Verilerin “dogrusallik” ve “normallik” sayiltilarina zarar
verecek ug¢ degerler olup olmadigimi anlamak amaciyla Mahalanobis uzaklik degerleri hesaplanmustir.
Mahalonobis uzaklik degeri y%s;01 = 16.81°den biiyiik 2 gozlem (multivariate outlier) degerlendirme disinda
birakilmistir. Verilerin normal dagilimi sahip olup olmadigini belirlemek i¢in basiklik ve carpiklik degerleri
incelenmistir. Basiklik ve carpiklik degerlerine bakildiginda ¢alismanin verilerinin normal bir dagilama sahip
oldugu goriilmiistiir (sosyal onay: ¢arpiklik, .03 ve basiklik .38; akilc1 olmayan inanglar: ¢arpiklik, -.42 ve basiklik
.20; ebeveyn sinav kaygist: ¢arpiklik, .42 ve basiklik -.69, olumlu miikemmelliyetgilik: ¢arpiklik, -.67 ve basiklik
.70; olumsuz miikkemmelliyet¢ilik; carpiklik, .21 ve basiklik, -.26). Degiskenler arasi iligkiler incelendiginde

korelasyon degerleri .20 ile .51 arasinda degistigi boylece ¢oklu baglanti problemi olmadigi goriilmiistiir.
Bulgular

Bu boliimde oncelikle degiskenler arasindaki iliskilere ve betimsel istatistiklere yer verilmistir. Daha sonra
¢oklu regresyon analizi sonuglari sunulmustur. Tablo 1'de degiskenler arasi iligkiler ve betimsel istatistikler
sunulmustur.

Tablo 1. Degiskenler Arasindaki Pearson Korelasyon Katsayilari ve Betimsel Istatistikler

Degiskenler 1 2 3 4 5 6 X Ss o
Cinsiyet

Sosyal Onay -11 72.01 16.45 .90
Akilc1 Olmayan Inanglar -.01 S1** 58.17 7.02 .69
Olumlu Mitkemmeliyet 10 20%*  38** 59.75 9.77 .82
Olumsuz Mitkemmeliyet -12 39**F  39%*F  44** 43.30 13.69 .85
Ebeveyn Sinav Kaygisi -28%*  31**  20%* 29%* A45%* 45.16 15.90 .93

N = 178, **p<.01,

Tablo 1'de goriildiigii lizere cinsiyetin sadece ebeveyn sinav kaygisi ile anlamli olarak iligkili oldugu (-.28,
p< .01), diger degiskenlerle anlamli olarak iligkili olmadig1 goriilmektedir. Sosyal onay ihtiyacinin en yiiksek
iliskiyi akilci olmayan inanglarla (r = .51, p< .01) gosterdigi daha sonra sirasiyla olumsuz miikemmeliyetgilik,
ebeveyn sinav kaygist ve olumlu miikemmeliyetgilik ile pozitif yonde anlamli olarak iligkili oldugu bulunmustur.
Akilc1 olmayan inanglarin, olumlu ve olumsuz miikkemmeliyetcilikle ve ebeveyn sinav kaygisi ile pozitif yonde
anlamli olarak iligkili oldugu goriilmektedir. Hem olumlu hem de olumsuz miikemmeliyetciligin kendi aralarinda
ve ebeveyn smav kaygisi ile anlaml olarak iliskili oldugu bulunmustur.

Arastirmanin bagimsiz degiskenleri olan cinsiyet, sosyal onay ihtiyaci, akilc1 olmayan inanclar ile olumlu
ve olumsuz mitkemmeliyetciligin ebeveyn sinav kaygisini ne 6l¢iide yordayip yordamadigini belirlemek amaciyla
coklu regresyon analizi yapilmig ve sonuclar Tablo 2'de sunulmustur.
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Tablo 2. Ebeveyn Sinav Kaygisinin Yordanmasina iliskin Coklu Regresyon Analizi

Model Yordayici Degisken B Standart B t p
Hata

Model 1 Sabit 16.42 9.65 1.701 .09
Cinsiyet -7.69 2.19 -.23 -3.52 .01
Akilc1 Olmayan Inanglar 19 18 .08 1.04 .30
Sosyal Onay Ihtiyaci A0 .08 10 1.29 .20
Olumlu Miikemmeliyetgilik .10 12 .06 .83 40
Olumsuz Milkkemmeliyetgilik .37 .09 .32 4.09 .00

Model 2 Sabit 19.05 9.11 2.09 .04
Cinsiyet -7.41 2.16 -.23 -3.43 .01
Akile1 Olmayan Inanglar .23 18 10 1.29 .20
Sosyal Onay Ihtiyaci .09 .08 .10 1.24 22
Olumsuz Miikemmeliyetgilik .40 .08 .34 4.74 .00

Model 3 Sabit 19.646 9.112 2.156 .03
Cinsiyet -7.67 2.15 -.23 -3.57 .01
Akilcr Olmayan Inanglar 32 .16 14 2.01 .04
Olumsuz Miikkemmeliyetgilik 42 .08 .36 5.13 .00
R=52, R?=.26
F=21.23, p=.00

Analizin ilk asamasinda (Model 1) bagimli degiskenle en giigsiiz iligkiye sahip olan olumlu
mitkemmelliyetciligin modele katkist az oldugundan analizden ¢ikartilmis (B= .06, p > .05) arkasindan (Model 2)
bagimli degiskenle iligkisi bakimindan diger degiskenler arasinda en giigsiiz olan sosyal onay ihtiyaci (B= .09, p >
.05) modelden ¢ikartilmigtir. Béylece geriye dogru eleme (backward) yontemi kullanilarak bagimsiz degiskenler
arasindan modele en az katki saglayan degiskenler belirlenmis ve modele dahil edilmemistir. Buna gore nihai
modelde (Model 3) sadece cinsiyetin, akilci olmayan inanglarin ve olumsuz mitkemmeliyet¢iligin modele anlamli
katki sagladigi ortaya ¢ikmistir. Buna gore modelin bir biitiin olarak anlamli oldugu (R =.52, R?= .26, F = 21, 23,
p < .01) gorilmektedir. Modelde yer alan degiskenlerden cinsiyet, akilct olmayan inanglar ve olumsuz
miikemmeliyetcilik ebeveyn sinav kaygisinin toplam varyansin yiizde 26'sin1 agiklamaktadir.

Standardize edilmis regresyon katsayisina (B) gore sirasiyla modele en fazla katkiyr olumsuz
mitkemmeliyet¢iligin (f= .36, p< .01), cinsiyetin (f= -.23, p<.01) ve akilc1 olmayan inanglarin (= .14, p< .05)
sagladig1 ortaya ¢ikmustir. Bu sonuca goére ebeveyn sinav kaygisini agiklamakta en giiclii degiskenin olumsuz
miilkemmeliyetgilik oldugu goriiliirken cinsiyetin ikinci sirada en giiglii yordayict oldugu goriilmiistiir. Akilci
olmayan inanglarin ise ilk iki degiskene gore ebeveyn sinav kaygisinin daha giigsiiz bir yordayicisi oldugu
bulunmustur.

Tartisma ve Sonu¢

Bu calismanin sonuglarina gére olumsuz miikemmeliyet¢ilik, cinsiyet ve akilci olmayan inanglarin hep
birlikte ebeveyn sinav kaygisimn yiizde 26'sim agikladigi bulunmustur. Bununla birlikte olumlu
miikemmeliyetcilik ve sosyal onay ebeveyn sinav kaygisi ile anlamli olarak iligkili olsa da regresyon modelindeki
katkilar1 anlamli bulunmamistir. Modele sirasiyla, miikemmeliyetciligin daha sonra cinsiyetin ve son olarak akilci
olmayan inanglarin katki sagladigi ortaya ¢ikmistir. Buna gore her ne kadar sosyal onay ihtiyaci ve olumlu
mitkemmeliyetcilik ebeveyn sinav kaygisi ile anlamli olarak iliskili olsa da modelde anlamli bir katki
saglamamistir. Bu bulgular, alanyazindaki bulgularla tutarlilik gostermektedir. Bir ¢ok ¢alismada olumsuz
miikemmeliyetgilik sinav kaygisinin daha iyi bir yordayicisidir (Hanimoglu ve inang, 2011; Eum ve Rice, 2011).
Miikemmeliyetgilik genellikle olumsuz diigtiniilmistiir (Blatt, 1995; Pacht, 1984). Olumsuz mikkemmeliyet¢ilikte
birey cabalar1 asla yeterli bulmamaktadir. Olumlu mitkemmeliyetciler ise amaglarina ulagsmak i¢in yogun bir
sekilde ¢abalamakta ve bunun sonucunda hosnutluk yasamaktadirlar (Hamachek , 1978; Ashby ve Rice, 2002;
Silverman, 2007) Buna gore ¢ocugunun cabalarini yeterli bulmayan ve olumsuza odaklanan ebeveynler
cocuklarinin sinavlari konusunda daha fazla kaygi yastyor olabilirler. Olumlu miikemmeliyetcilige sahip bir
ebeveyn de ¢ocugunun ¢abalarina ve basarilarina odaklaklanabilir ve béylece ¢ocugunun sinavlarina iliskin daha
az kaygi yasayabilir. Ornegin, olumsuz miikemmeliyetci tutuma sahip bir ebeveynin ¢ocugu bir sinavdan 100
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tizerinden 90 aldiginda ebeveyn neden 100 almadigini sorarken, olumlu milkemmeliyet¢i tutuma sahip ebeveyn
90 puanin gayet doyurucu oldugunu diisiinebilir.

Arastirmada elde edilen bir diger bulguya gore olumsuz miikemmeliyet¢i ebeveynlerin kaygi yasamalari
gibi akilci olmayan inanglara sahip ebeveynler de c¢ocugunun sinavlarina kotimser yaklagmakta ve
kaygilanmaktadir. Bu bulgu alanyazinla tutarliik gostermektedir. Sinav kaygisi akilei olmayan inanglardan
etkilenmektedir (Giiler ve Cakir, 2013; Wong, 2008). Sinavlar ¢ocugun ileride basarili mesleklere girebilmesinin
onemli kosullarindan biri olarak disiiniilebilmektedir. Birgok kisi tarafindan ¢ocugun sinavlardan aldigr iyi
sonuglar taktir edilmekte, sinav bagaris1 akademik yasam icin 6nemli bir gosterge olarak goriilebilmektedir. Bu
nedenle hem ¢ocugun kendisi hem de ailesi sinavlardan mutlaka iyi sonuglar alinmasi1 gerekiyor diisiincesine
kapilabilmektedirler. Béylece sinav hem ¢ocuklarin hem de ebeveynlerin hayatini etkileyen 6nemli konulardan
biri haline gelmektedir. Cocugun sinava iliskin iglevsel olmayan diistinceleri gibi (Giiler ve Cakir, 2013; Wong,
2008) ebeveynin de islevsel olmayan diigiinceleri olabilmektedir. Ellis'in (2010) ifade ettigi iizere bireylerin bu
akilc1 olmayan inanglar1 yasayacaklart duyguyu belirlemektedir. Akiler olmayan inanglar, uygun olmayan
sonuglara neden olmakta, gercekler siklikla abartilmakta ve asir1 genellestirilmektedir (Elgin Boyacioglu ve
Kiigiik, 2011). Cocugum bu sinavdan mutlaka iyi bir not almali, tiim sinavlart bagarmali gibi keskin meli-malt
climleleri kuran bir ebeveyn kaygilanabilir. Ebeveynler bu sekilde diisiinebilecegi gibi asir1 genelleme ve durumu
felaketlestiren akilc1 olmayan bir inanca da sahip olabilir. Bu durumda ebeveyn ¢ocugum smavdan iyi bir not
alamazsa bu ¢ok kotiidiir gibi durumu felaketlestirecegi gibi durumu daha fazla abartarak iyi bir not almazsa benim
cocugum basarisizdir ya da ben basarisizim sonucuna varabilecektir. Dolayistyla akilci olmayan bu diisiince yapisi
beraberinde kaygiy1 getirecektir.

Alanyazin incelendiginde bu ¢alismanin sonuglarina benzer sekilde cinsiyetin sinav kaygisinin anlamli bir
yordayicist oldugu goriilmektedir (Trifoni ve Shahini, 2011; Chapell vd, 2015). Baska bir ifade ile kizlar erkeklere
gore daha fazla sinav kaygisi yasamaktadirlar. Bu calismada da kadin ebeveynlerin erkek ebeveynlere gore
¢ocugunun sinavlarina iliskin daha fazla kaygi yasadiklari ortaya ¢ikmistir. Bu durumun birgok sebebi olabilir.
Oncelikle kaygi bozuklugu erkeklere oranla kadinlar arasinda daha yaygindir (Feingold; 1994; McLean Asnaani,
Litz ve Hofmann, 2011). Yine kisilik tizerinde yapilan ¢aligmalarda kizlarin nevrotiklik diizeylerinin erkeklere
gore daha yiiksek oldugu goriilmektedir (Chapman, Duberstein, Sérensen ve Lyness, 2007;Tatlilioglu, 2014).
Dolayisiyla sinav kaygist gibi daha 6zel bir kaygi durumunda da kadinlar erkeklerden daha fazla kaygilaniyor
olabilir. Cinsiyet agisindan farklilagsmanin bir diger nedeni sosyo-psikolojik siire¢lerle agiklanabilir. Buna gore bu
farklilagmanin nedeni kadin ve erkege yiiklenen toplumsal cinsiyet rolleri ile ilgili olabilir. Toplumsal cinsiyet
rolleri, kadin ve erkeklerin 6zelliklerine ve sosyal davranislarina iligkin beklentilerin erken yaslardan itibaren
bireyler tarafindan igsellestirilmesidir (Costa, Terracciano ve McCrae, 2001). Cinsiyet rollerinin 6grenilmesi
sosyallesme siirecinde hemcinsinin 6zelliklerini ve davranislarini igsellestirilme yoluyla gergeklesmektedir.
Kadinsilik rolii daha ¢ok yumusak baslilik, anlayis, nezaket, digerlerinin duygularinin daha ¢ok farkinda olmakla
iliskilendirilirken erkeksilik daha ¢ok saldirganlik, duygularin gizlenmesi, kolay heyecanlanmama, rekabetgilik
gibi 6zelliklerle iliskilendirilir (Ers6z, 2010). Buna gore Tiirk toplumunda yetisen bir kadinin bir erkege gore daha
merhametli olmasi, kaygilanmasinin ve {iziilmesinin daha normal karsilanmasi ve yogun duygular yagamasinin
daha kabul edilebilir olmasiyla iligkili olabilir. Ayni zamanda Tiirk toplumunda kadinin ¢ocugu yetistirmede daha
sorumlu oldugu (Ozensel, 2004) diisiincesi annenin c¢ocugun smavlarma iliskin daha fazla sorumluluk
hissetmesiyle sonuglanabilir. Bdylece anne, ¢ocugu smavdan diisiik not alacak ya da yeteri kadar basarili
olamayacak diye daha fazla endiselenebilir.

Bu arasgtirmanin bulgularina dayali olarak psikolojik danigma alanindaki uzmanlar, ebeveynlerin sinav
kaygilar1 tizerinde etkili olan olumsuz mitkemmeliyetgilik ve akilci olmayan inanglarini azaltmaya yonelik bireysel
ve Ozellikle grupla psikolojik danigma ¢alismalar1 yapilabilir. Yine ebeveynlere yonelik toplantilarda, ebeveynlerin
cocuklarinin sinavlaria iligkin kaygilarini fark etmelerine ve bu kaygilarin olusumunda miikkemmeliyetci tutumun
ve iglevsel olmayan diisiincelerin 6nemli rol oynadigina vurgu yapilabilir. Bundan sonraki ebeveyn sinav kaygisi
iizerinde yapilacak ¢aligmalarda ebeveyn sinav kaygisini etkileyebilecek diger kisilik 6zellikleri (denetim odagy,
0zsaygi, basar1 gereksinimi, kendini kabul vb) incelenebilir. Cocuklarin devam ettikleri egitim kademelerine gore,
cocuklarinin cinsiyetlerine, ¢ocuklarinin basar1 durumlarina, sahip olunan ¢ocuk sayisina gore ebeveyn sinav
kaygisi aragtirilabilir. Kadinlarin ¢gocuklarinin sinavlarina iliskin daha fazla kayg1 yasadigi ortaya ¢ikmistir. Bunun
sosyo-psikolojik temelleri incelenebilir. Ornegin, kisilik 6zelliklerinin yani sira toplumun kadindan beklentileri,
kadmin ev ve c¢ocuk bakimindaki rolleri, anne ve babalarin okula iligkin velilik gorevleri bu kapsamda
diisliniilebilir. Farkl: kiiltiirlerde ebeveynlerin ¢ocuklarinin smavlarina iligskin kaygi yasamalarinin belirlenmesi
durumunda bu ve buna benzer modeller sinanabilir.
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Son olarak bu galismanin baz1 sinirliklart vardir. Arastirma verileri Tiirkiye'nin kuzey bdlgesindeki bir il
merkezinde yasayan Ogrenci velilerinden toplanmistir. Bu nedenle genelleme yapilirken bu durum dikkate
almmalidir. Katilimeilarin oranina bakildiginda kadin katilimeilarin erkeklere goére ¢ok daha fazla oldugu
goriilmektedir. Bu durum da bagka bir sinirlilik olarak diisiiniilebilir. Gelecekteki ¢aligmalarda Tiirkiye evrenini
temsil edecek genis ¢apli 6rneklem gruplar iizerinde ¢alisma yapilabilir. Dolayisiyla hem bolgeler, yerlesim
merkezleri arasinda kargilagtirmalar yapilabilir hem de arastirmanin genellenebilirligi artar.
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