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Social media is very popular on the Internet and individuals utilize from social
media in different ways. This exploratory research investigated the educational
researchers’ social media uses and their opinions about using social media as a
research, teaching and learning environment for educational purposes within a
sample of Turkish educational researchers. A total of 207 researchers participated
in this study. The results showed that 62% of the researchers utilized from social
media for their previous educational studies and 90% of them planned to utilize from
social media for their educational studies in the near future. Most of the educational
researchers think positive about the usage of social media within educational
studies, but they have complained about the insufficiency of literature. It has been
seen that the researchers’ study at the Department of Computer and Instruction
Technologies Education use social media more effective and younger researchers
utilize from social media more and think to utilize more in faculties of education.
At the same time, researchers who use social media more effectively in their daily
lives, benefit more from social media in their educational studies. Some seminars
can be organized to overcome the technical knowledge deficiencies of educational
researchers. Education researchers can be encouraged to adopt and use social media
elements.
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Giintimiizde kullanim oranlar gittikge artan sosyal medyadan bireyler farkli yollarla
faydalanmaktadirlar. Bu kesif arastirmasinda, egitim arastirmacilarinin sosyal medya
kullanimlari ve sosyal medyayi egitim amagl bir arastirma, §gretim ve 6grenim ortami
olarak kullanmalar1 hakkindaki goriisleri arastirilmistir. Bu ¢alismaya egitim alaninda
calisma yapan toplam 207 aragtirmaci katilmistir. Sonuglar, arastirmacilarin
%62'sinin, 6nceki egitim calismalart i¢in sosyal medyadan yararlandigini ve bunlarin
%90'min, yakin gelecekte de egitim ¢aligmalari i¢in sosyal medyadan yararlanmay1
planladiklarint gostermektedir. Egitim aragtirmacilarinin ¢ogu, egitim ¢alismalarinda
sosyal medyanin kullanimi hakkinda olumlu diisiinceye sahiptirler. Ancak egitim
caligmalarinda sosyal medya kullanimiyla ilgili literatiiriin yetersizliginden
sikayetcidirler. Calismaya katilan aragtirmacilardan Bilgisayar ve Ogretim
Teknolojileri Egitimi Boliimii'nde ¢alisan akademik personelin sosyal medyadan daha
etkili yararlandiklar1 goriilmiistiir. Geng arastirmacilarin sosyal medyay: daha ¢ok
kullanma egiliminde olduklar1 bulunmustur. Ayn1 zamanda sosyal medyay1 giinliik
yasamlarinda daha etkin kullanan aragtirmacilar egitim ¢alismalarinda da sosyal
medyadan daha yogun yararlanmaktadirlar. Egitim arastirmacilarinin teknik bilgi
eksikliklerinin giderilerek sosyal medya Ogelerini benimsemeleri ve kullanmalari
tesvik edilebilir.
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Social Media Usage of Educational Researchers

Introduction

Web 2.0 was defined as the second generation of the web-based services and applications in 2004 (Poynter,
2010) and individuals started to socialize, collaborate, and share via the Internet (Lamb & Johnson, 2007). With
Web 2.0 technologies, Internet users can chat, interpret events and news, and share photo and video, instead of
viewing static web pages (Gonzales, Vodicka, & White, 2011). These actions constitute social media. Social media
is defined as “a group of Internet-based applications that build on the ideological and technological foundations of
Web 2.0 and that allow the creation and exchange of user-generated content” (Kaplan & Haenlein, 2010: 61).
Social media offers some features to people to cooperate, collaborate, and share through information and
communication technologies and social media interactions can occur through a variety of ways, from web browsers
to smartphone applications (Castro, 2012). Social media connections may involve one-to-one (email, instant
messaging), one-to-many (blogs, web postings), or many-to-many (wikis) communication (Murthy, 2008; Poynter,
2010).

The primary purpose of using social media is entertainment (Smith, Salaway, & Caruso, 2009). On the other
hand, the capacity of social media seems to be unlimited (Tyson, 2010) and educational specialists have positive
attitudes towards usable by students and instructors for educational purposes (Poellhuber & Anderson, 2011;
Wankel, 2009). At the same time, students had already wanted to use Web 2.0 and social media technologies for
class activities (Mazman & Kogak-Usluel, 2010; Yoo & Huang, 2011), because of they got bored with ordinary
classroom activities. This new generation of learners called as “digital natives” by Prensky (2001a; 2001b; 2005).
have different skills and interests. So some changes are needed in education systems (Moll & Nielsen, 2017). With
the steadily increasing of usage of social media by students, educators have begun to utilize from social media
services and tools for teaching subjects (Bozanta & Mardikyan, 2017; Chen & Bryer, 2012; Ferriter, 2010-2011;
Yoo & Huang, 2011). At this point, educators have seen that they can provide some important opportunities to
enhance students’ learning experiences with these environments (Bor$tnar, 2012; Bryant, 2006; McLoughlin &
Lee, 2007; Selwyn, 2007; Yoo & Huang, 2011). In their studies, Aspey (2011) and Castro (2012) found that
students join instruction activities easier with online lessons than traditional lessons and educators like to use social
media in their teaching process. Back (2013) stated that some social media tools such as Facebook are playing an
important role for language learners. Similarly, Meishar-Tal, Kurtz, and Pieterse (2012) used Facebook as a
learning management system (LMS) in their study. At the end of their study, the students were satisfied with
learning in Facebook and they wanted to continue using these online study groups in further courses. For academic
success, Friesen and Lowe (2012) and Veletsianos, Kimmons, and French (2013) point out that social networking
and other social media tools are new teaching environments for social learning experiences in education. At the
same time, we can see that using social media for educational purposes in different areas. For example; there are
some researches interested with interior architecture (Giiler, 2015), sport management (O’Boyle, 2014), marketing
and management (Al-Bahrani, Patel, & Sheridan, 2015), health and medical education (Galiatsatos, Porto-Carreiro,
Hayashi, Zakaria, & Christmas, 2016; Maloney, Moss, & llic, 2014; Roy, Taylor, Cheston, Flickinger, & Chisolm,
2016) and others. Most of studies reveal lots of advantages of using social media for higher education training
processes (Ada, Stansfield, & Baxter, 2017; Chu, Capio, van Aalst, & Cheng, 2017; Giilbahar, Rapp, Kilis, &
Sitnikova, 2017; Giiler, 2015; Matzat & Vrieling, 2016; Smith, 2016).

Although there are many studies in which social media is used in educational terms, it is mentioned that there
is a need for theoretical research in the literature in recent years (Greenhow & Lewin, 2016). According to
Giilbahar et al. (2017) and Matzat and Vrieling (2016), unsureness of how to soundly integrate social media in
teaching from an instructional design perspective and how to use social media in educational settings are important
challenges for the field. Every study is trying different things (Greenhow & Lewin, 2016). Evans (2014) states that
the use of social media in higher education is still at an early stage. To avoid misuse of using social media in
learning activities, academics, and other staff will need to consider how and when integrating social media into
those activities (Conway, 2011). The role of the educator is very important in these studies (Callaghan & Bower,
2012). The motivations of educators with their personal and pedagogical beliefs are among the key factors for
successful technology integration in education (Ertmer, 2005). However, to date, there is no more study that has
examined the educational researchers’ social media uses and their opinions about using social media as a research
and study environment or data source. Pimmer, Linxen and Grohbiel (2012) conducted an exploratory research
with health educators to use social media as educational environment. Celik, Kaplan Akilli and Onuk (2014)
examined the social media perceptions of academicians and the educational potential of social media in terms of
educators. Rochez (2015) examined education historians’ use of digital technologies and social media, Li and
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Greenhow (2015) explored how educational scholars incorporated the social media, Donelan’s (2016) focus was
on how Science, Technology, Engineering, and Mathematics (STEM) academics use social media, Knight and
Kaye (2016) compared the academics and students usage of Twitter in academic context, and Manca and Ranieri
(2016) tried to provide some empirical evidence on how higher education scholars are using social media for
personal, teaching and professional purposes. A new movement has begun to appear in model studies (e.g. Bozanta
& Mardikyan, 2017; Brech, Messer, Schee, Rauschnabel, & Ivens, 2017; Garcia & Costa Silva 2017; Greenhow
& Lewin, 2016). We need more educational researches for model studies. At the same time, there has been a lack
of examining education scholars’ usage of social media (Kimmons & Veletsianos, 2016; Li & Greenhow, 2015;
Manca & Ranieri, 2017; Veletsianos & Kimmons, 2016). It is important to study the situation of the educational
researchers for the teaching process and research designs with the studies conducted (Evans, 2014). However,
there are not enough studies examining the tendency of educational researchers to use social media as a research
and teaching environment. Also, Aydin (2012) and Celik and colleagues (2014) stated that there has not many
researches on utilizing from social media as an educational environment in Turkey. In the study conducted by
Celik et al. (2014), which is one of the rare studies conducted within the scope of national studies, not only
educational researchers, but also educators from the fields such as engineering and natural sciences were included
in the study. The most important responsibility for educational researchers is eliminating the theoretical and
empirical lack of social media integration into the teaching process (Evans, 2014). The main purpose of this
research is to determine the educational researchers’ use of social media in their daily lives and educational studies
and to examine their views on research design for the use of social media in educational research. Since the research
was carried out in an exploratory type, it was mostly focused on what and how questions, and also the relationships
of education researchers with the use of social media in terms of gender, age, experience, and departments. For
purposes of this study, the following five questions were addressed:

(1) What is the knowledge level of educational researchers about Web 2.0 and social media?
(2) How do scholars in the education field use social media?
(3) What is the state of utilizing from social media of educational researchers within educational researches?

(4) Is there any relation between the demographic characters of researchers and the using social media for daily
life or educational purposes?

(5) What are the researchers’ opinions about using social media within educational studies?

Method
Research Model

This study was constructed to shed light on the usage of social media for educational purposes and was based
on a survey model. It was designed as an exploratory research of knowledge levels, practices, and educational
researchers’ opinions regarding the use of social media within educational studies in Turkey. Exploratory research
is carried out to describe situations that have not been sufficiently experienced or examined before. This kind of
research provides some data for further studies. In exploratory researches, the question of what is more important
than the reasons (Reiter, 2017). The data were collected via an online survey which was developed by the author.
The survey info was sent via e-mail to over a thousand Turkish educational researchers whom info was found on
universities” websites. Three reminder e-mails were sent to who not completed the survey following the first
message after every forty-five days. Before the data analysis, the online survey was available for six months and
participants had as much time as they needed to complete the survey. They could access the online survey how
many times they want and save it to continue in another day but only submit it once.

Data Collection Tool

The items developed for the survey were prepared having completed a thorough literature review on research,
educational researches and studies, Web 2.0 technologies, social media tools, and utilizing from them in learning
and teaching activities in formal and informal learning. After review, focus group interview was conducted with 5
scholars from different disciplines at the faculty of education to determine survey questions. For survey validity,
expert opinions were attained to see if the questions were appropriate in measuring the intended research questions
and if the statements were understandable. Based on the feedback received from the experts, the survey was
modified. At the development stage, literature review, focus group interview and expert review steps were used.
The survey consisted of four sections with 25 questions and four of them were open-ended. In the first section,
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demographic characteristics of educational researchers such as university, department, title, gender, age, and
experience in educational research were collected through six questions. The results were compiled and reported
in participants section.

The second section was contained 13 Likert type questions to elicit the state of researchers’ knowledge, using,
and utilizing levels of information and communication tools, the Internet, Web 2.0, and social media. This section’s
questions are; What is your skill level in information and communication technologies? Are you familiar with
Web 2.0 technologies? Do you comment on the content on social media? Do you know the difference between
Micro Blog and Macro Blog applications? Do you follow the forums? Do you share on video sharing sites
(Youtube, izlesene, etc.)? and like these.

Part I11 consisted of two items that focused on the state of utilizing from social media of educational researchers
in past and future educational researches. The questions were; Did you use social media in your educational
research? and Do you consider using social media in your educational research in the future? Response choices
were “No, | didn't use, | used social networks, | used video sharing sites, | used photo sharing sites, | used forums,
I used instant messaging systems, | used other social media items” and future forms. Participants could choice
multiple. In the fourth section with four open-ended questions, educational researchers’ opinions on the using
social media in educational researches were gathered for the last research question. The open-ended questions
focus on social media strategies in educational researches, especially research design and methods.

Participants

The data reported in this article were collected as part of a larger educational researchers sampling. Requests
for participation in the study were emailed to the over a thousand educational researchers in Turkey. Because the
primary objective of the research is to examine the using of social media within educational researches, especially
connected with educational researchers. A total of 207 educational researchers (120 females (58%) and 87 males
(42%)) from 59 public and private universities across Turkey voluntarily completed the survey. Ages and
experiences of participants varied significantly. The mean age was 32 (range = 22-64) and the mean duration of
experience in educational researches was 7 years (range = 1-28). They were from various 6 departments at 59
universities. Departments are Computer and Instruction Technology Education (CITE), Primary Education,
Secondary Education, Mathematics Education, Science Education, and Educational Sciences from faculties of
education and educational sciences. The participants consisted of 9 professors (5%), 11 associate professors (5%),
39 assistant professors (19%), 77 research assistants and lecturers (37%), and 71 graduate and Ph.D. students
(34%). Only 2 researchers (1%) reported they did not have enough knowledge about using information and
communication technologies. While 41 researchers (20%) were feeling themselves a little competent, 164
researchers (79%) stated they had enough knowledge and skill. All educational researchers participated in this
study, use the Internet as a research environment. Then, the aim of using the Internet later than using as research
environment is the style of utilizing from communication services (n=202, 98%). The rates of using the Internet
of researchers as a learning environment (n=160, 77%), watching videos and listening to music (n=159, 77%), and
bank processes (n=164, 79%) are almost the same.

Statistical Analysis

The Statistical Package for the Social Sciences (SPSS) for Windows version 24.0 and Microsoft Office Excel
2016 were used to conduct the chi-square analysis and determine the frequencies and percentages. Descriptive
statistics and chi-square test for one sample were used to summarize and present the quantitative data from the
survey. To investigate whether levels of social media usage differ significantly in researchers’ gender, age,
experience, and department, chi-square test for one sample was performed. Additionally, qualitative data from the
open-ended survey questions were analyzed by content analysis method to provide more in-depth information on
educational researchers’ opinions. Given that there is relatively limited research on research strategies of using
social media in education, qualitative methods were used to explore the research questions through rich
descriptions and explanations. The responses to open-ended questions were evaluated by the researcher and an
expert in this field who uninformed about questions of this research, together. All qualitative data were reviewed
multiple times. After the categories had been formed, the data were coded in terms of categories, again. Analysis
basing on these codes was conducted. Krippendorff’s Alpha was calculated for the reliability of content analysis
and the Krippendorff’s Alpha coefficient was found .879.

182



Caligkan

Findings

The Knowledge and Use Levels of Educational Researchers About Social Media and Web 2.0
Technologies

The structure supplying the development of social media on the Internet is Web 2.0 technology. According to
the analysis results (Table 1), although the 142 of educational researchers (69%) have knowledge about social
media, only 60 researchers (30%) stated that they know Web 2.0 technologies. While 2 researchers (1%) do not
know anything about social media, 88 researchers (43%) do not have any knowledge of Web 2.0 technologies.
Besides, 167 researchers (81%) do not know the difference between micro and macro blogs. It has been presented
that educational researchers do not know how social technologies are named. In fact, they know what Twitter or
BlogSpot is. But they do not know the differences between them which one is a micro or a macro blog. However,
it can be said that the knowledge level of educational researchers about Web 2.0 and social media is fairly high
level. Only they need a bit technical support about this issue.

Table 1. The Knowledge Levels of Educational Researchers on Social Media and Web 2.0 Technologies

Social Media Knowledge Level Web 2.0 Knowledge Level
f % f %
I have enough information 142 69 | have enough information 60 29
I know partially 63 30 | know partially 59 28
No information 2 1 No information 88 43

Most of the educational researchers (n=177, 86%) have membership on a social networking system (SNS).
When the participation state to social media is examined (Table 2), it has been seen that only 42 researchers (20%)
write comments on sharing documents on social media. While 64 researchers (31%) never write a comment, 101
researchers (49%) do sometimes. Also, most of the researchers (n=126, 61%) do not have a blog page and do not
follow a blog belonging to others (n=108, 52%). Researchers have tendency of following forums (n=130, 63%)
and using instant messaging programs (n=172, 83%). They do not prefer sharing video or photographs on social
media. Educational researchers are accustomed to using forums and instant messaging programs in daily life. To
become a member of SNS stems from their popularity. But educational researchers do not use social media
effectively. In order to benefit from social media features in educational studies, educational researchers must be
aware of the benefits of social media and they should use all social media tools in their lives. They have a need for
guidance on this issue. Computer and information technologies educators, educational technologists or
instructional designers may help them.

Table 2. Social Media Usage Rates of Educational Researchers

Yes No
Have a... n % n %
...social network membership 177 86 30 14
...blog page 81 39 126 61
...followed blog belonging to others 99 48 108 52
...followed forum 130 63 77 37
...instant messaging system account 172 83 35 17
...shared video on video sharing sites 25 12 182 88
...shared photo on photo sharing sites 19 9 188 91

Most of the educational researchers (n=129, 62%) stated that they used social media in their previous
educational studies (Table 3). 78 researchers (38%) did not use social media in their previous researches and 18
of them (23%) do not think to use social media in their future educational studies. Only 3 of the researchers (2%)
used social media within their previous researches but do not think to use it in their future studies, again. So,
researchers who used social media within their previous researches plan using it within their future studies again
and most of the researchers who did not use social media within their previous researches think to use it for their
future studies. Basing on this finding, it can be said that social media will be used more intensely in educational
studies. The field experts have a great responsibility for the correct use. It has been seen that educational
researchers utilized (n=86, 42%) and will utilize (n=156, 75%) from SNS in their educational studies mostly. The
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other popular social media and Web 2.0 tools are forums, blogs, and instant messaging systems. At this point, it
can easily be said that educational researchers more utilize from social media elements which they know well and
use in their daily lives.

Table 3. The State of Social Media Utilization of Educational Researchers

The Rate of Using Social Media of Researchers in The Rate of Using Social Media of Researchers’
Their Previous Studies Thought for Future Studies

n % n %

No, | have not used. 78 38  No, | do not think. 21 10

I have used social networking sites. 86 42 | may use social networking sites. 156 75

I have used blogs. 58 28 | may use blogs. 103 50

I have used video sharing websites. 45 22 | may use video sharing websites. 88 43

I have used photograph sharing websites. 24 12 | may use photograph sharing 57 28
websites.

I have used forums. 63 30 I may use forums. 115 56

I have used instant messaging systems. 71 34 | may use instant messaging systems. 112 54

I have used other social media elements. 43 21 | may use other social media 74 36
elements.

The Relation Between Demographic Characters and Using Social Media

In this study, a significant relationship between the gender, categorized age (20-29, 30-39, 40 and over),
categorized research experiences (1-5, 6-10, 11-15, 15 and over) and the knowledge level of educational
researchers about social media, Web 2.0 technologies and blog has not been indicated. That means all educational
researchers in the same departments have same knowledge level about social media, Web 2.0, and blogs.

A significance relation between researchers’ departments and knowledge level about Web 2.0 technologies
(x%(t=10, n=207)=98.36, p=.00) and micro/macro blog (yut=s, n=207=61.74, p=.00) has been observed. When the
relation about the knowledge level of Web 2.0 technologies and blogs emerged from differences among
departments has been examined, it has been seen that researchers studying at the department of CITE have more
knowledge than other researchers study at the other departments. A similar situation has occured in following
blogs belonging to others (=5, n=207=11.54, p=.04) and general forums (y?wt=s, n=207=11.70, p=.04). An important
difference has been seen also in these behaviours. The main reason for this as CITE is more technical department
than others in faculties of education in Turkey.

The participants, over 40 ages and having 15 years and over experience duration, utilize from social media
within educational studies less and think to utilize less. The relation has been found significance statistically
(XPage(dt=5, n=20=13.90, p=.01; yZexperience(df=5, n=207=10.64, p=.01). Younger researchers’ utilizing from social media
more than others can arise from their adapting to social media and using more intensely.

The ability of to use information and communication technologies has not created any effect on using social
media within educational researches. It can be said that this state arises from the easiness of using social media
and needlessness of upper technological abilities.

It has been seen that using social media in upper level (knowing properties of blogs (%=1, n=207=4.87, p=.03),
following blogs belonging to others (y?wt-1, n=207=10.54, p=.001) and following forums (x?@t-1, n=201=10.63,
p=.001)) has a significance relation with usage of social media items within educational studies. This finding can
be commented so, educational researchers using social media in details want to use these detailed features in their
educational studies.

The participants from the CITE department utilizes from social media more than others (y?(qt=s5, n=207=13.90,
p=.016). The rate of using blogs (x%df=1, n=20n=18.74, p=.002) and forums (%=1, n=207=13.83, p=.017) of CITE
researchers are quite higher than other department researchers. This finding is in accordance with the finding that
researchers study at the department of CITE use blogs and forums more active and using social media in details
and they want to use these detailed features in their studies. This outcome points out that the state of utilizing from
social media within educational studies is related not only to educational researchers’ using social media but also
related with their recognizing the power of social media.
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Opinions About Usage of Social Media Within Educational Studies

The opinions of the researchers about using social media within educational studies are given in Table 4. Most
of the researches think positive about using social media within educational studies.

ER10: “I am currently using an elective course in topics such as giving instructions, sharing products, doing
research. According to age groups, various restrictions should be introduced.”

ERG61: “I follow closely because of my work areas. When | attend a computer course, | am giving hands-on
training to teacher candidates. Our age is an era in which technology and informatics have become indispensable
in our lives, so | find it useful for teachers and students to use it. Even young children spend hours on the internet
with their Facebook memberships, and I think it might be more interesting for them to use social networks for
educational purposes.”

Table 4. The Researchers’ Opinions About Being Used of Social Media within Educational Studies

Opinions About Using Social Media f %
Very important, it must be used 19 9
I have been using and will continue to use in the future 8 4
It can be used 154 74
I do not use, | may use within future 8 4
I do not use, 1 do not think to use within future 10 5
| see useless 8 4

Only 18 participants stated that they did not use social media in their educational studies and do not intend to

use them. They stated that they do not need social media or they do not have enough preparation for the studies in
this environment.

ER82: “I have not done any studies on the social networks because of my department.”
ER115: “For now, | am not using since not prepared enough material for sharing.”

ER194: “I didn't have the opportunity to study the works of social media. Frankly, I've never met before. | don't
know how I can use social media.”

The participant views of the contributions and limitations of social media within educational studies are also
presented in Table 5.

Table 5. The Views on the Contributions and Limitations of Social Media in Educational Studies

Contributions f % Limitations f %
Access to wide mass and data 45 29  Reliability 32 64
Actuality 36 23 Lack of literature 7 14
Effectiveness 31 20  Appropriateness for a specific 3 6
audience and content
Participation 26 17
Easiness of application 16 10

According to the participants, accessing to wide mass and data (f=45, 29%) is the most advantaged character
of social media.

ER2: “I think it should be used, it is saving time in educational research. For an educator, time is one of the
most important elements to pay attention to. Economically, many people can be reached without any cost.”

ER22: “I think it should definitely be used to reach more data.”

ER44: “| think that social media can be used in educational research by considering the huge increase in the
number of users in the past 1-2 years and the dependence of young people on these sites.”

ER85: “Social media can be used for education since its popularity and ability to easily reach wide mass.”

Researchers mentioned the actuality (f=36, 23%), effectiveness (f=31, 20%), participation (f=26, 17%) and
easiness of application (f=16, 10%) as the other positive characters of social media.
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ER13: “As day by day, the place of social media in our lives is increasing. So much so that now we are not
only when we are at the computer, but almost every moment we have become on social media. In my opinion, it is
unthinkable that applications that have such profound impact on our daily lives are not used in educational
studies.”

ER15: “People who have been freed from a formal structure often share their thoughts more easily with each
other on social media. | also think that it should be used in educational research when considering the power and
impact of social media.”

ER18: “I think it might be useful. Because | continue to use it because its effectiveness in my lessons.”

ER20: “I use blogging in my lessons. Sharing the course documents is very useful in terms of the discussions
about the course.”

ER24: “I think it should be used because I believe that the social media is up to date and wide on sharing. As
a result, actuality is important for educational researches, even in all kinds of research.”

ER27: “Especially, I think that it is a social environment for internet-supported education, it is easy to use and
it stands out with its features of expressing itself freely; and the fact that a large part of the current generation is
used is also an important reason.”

ERS55: I think social media environments are used by most of the students. So, these environments can be used
in educational research. | am using blog, video sharing and social media in my researches and | am very satisfied.
Because students know the environments, they can focus on the activities they will do rather than the use of these
technologies.”

ER121: “Our students have changed and they live in a digital life. We need to get to know them well in order
to give them 21st century skills. In this sense, social media offers educators a favourable environment.”

ER130: “We see that social media is used in most of the recent educational researches. Considering that
university students are now digital native, | think this is a necessity rather than a choice. Since the basis of
education is human and communication is the basic in the interaction of people, it is extremely common to use the
means of communication that the age requires.”

The most intense negative view about social media’s being used within educational studies of researchers is
that social media is an unsafe environment (f=32, 64%).

ER6: “I don't find it reliable enough.”
ER42: I think it's harder to maintain reliability.”

ER57: “I think it's difficult to maintain reliability in the process of use. Detailed information on the areas to
be used is required. The user must have a high level of competence.”

ER108: “It sounds to me that social media is virtual media.”
ER201: “I think there are concerns about its reliability.”

Besides, lack of background (f=7, 14%) and appropriateness to a certain mass and content (f=3, 6%) are
regarded as other negative states.

ER23: “I do not think that sufficient theoretical and practical studies have been carried out to ensure the
effective use of social media in educational studies.”

ER32: “Social media supports education. But | don't think social media is appropriate for every application. |
do not think that there is yet a consensus on social media and research methodology. According to the type, sample
and subject of the study, this difference should be determined by the researcher. Personally, | do not think that
both qualitative and quantitative information will be taken / received correctly. | think it's right to develop a new
discourse about getting and analysing information from social media.”

ER38: “It only addresses people who use the Internet and social media.”

ER116: “Today, the relationship between social media and education is a huge problem for us. The theoretical
foundations of the literature cannot be clearly defined.”
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The researchers’ opinions about the structure of an educational research, social media will be used, have been
presented in Table 6.

Table 6. Opinions About the Data Gathering Method and Research Design for The Educational Researches
Social Media Will Be Used

Preferred data gathering method Points paid attention in preferring the data gathering method
f % f %
Mix 82 42 Integrant of qualitative and quantitative 49 27
Only qualitative 37 19 Reliability 38 21
Only quantitative 37 19 It is indicated according to research 38 21
question
All of them can be used 41 20  The appropriateness of social media for 18 10
separately only qualitative design
The effort of accessing to more data 14 8
Application fast 11 6
The appropriateness of social media for 7 4
only quantitative design
The appropriateness of social media for 6 3
all research design
Preferred research design Points paid attention in designing research
f % f %
Experimental model 96 59 Reliability 58 45
Survey model 31 19 Research question 36 28
Mix model 35 22 Originality 13 10
Easiness of application 13 10

When the findings are examined, it has been seen that educational researchers prefer mix method (f=82, 42%)
within the experimental model (f=96, 59%) for the researches which social media will be used.

ER1: “If we want to be effective in the work that will take place on social media, experimental designs like
fictional research order are my choice.”

ER11: “I prefer the experimental model. The reason is that analysis of the data collected via a pre-arranged
system is easier than analysing the data obtained from a randomly prepared medium.”

ER13: “I think that social media is suitable for both qualitative and quantitative research. Therefore, the mixed
data collection method is quite appropriate. The model to be used may vary depending on the type of research,
but I think that a structured research can provide results that will facilitate the study to reach its goal. Therefore,
I give priority to experimental design.”

ER20: “I prefer mixed method. To compare the results obtained from two research methods, to investigate the
research sub-problems in depth.”

ER23: “Mixed. Because | believe that reliable results cannot be achieved with only quantitative or qualitative
data. | think selecting an experimental model can be more effective in achieving the desired results.”

ER26: “I prefer experimental research. Because it is very important that learners are guided in the teaching
process. Otherwise, it may be difficult for us to reach our goal.”

ER44: “| prefer experimental because originality is an important element in educational research.”

According to the educational researchers, the important points paid attention in preferring the data gathering
method are integrant of qualitative and quantitative (f=49, 27%), reliability (f=38, 21%), and research question
(f=38, 21%).

ERS: “It becomes quantitative. If we want to get a little more explanatory information qualitatively, we should
be able to ask questions.”

ER16: “A superficial and general information can be obtained by conducting a questionnaire study and deeper
and more specific information can be obtained through interviews. Thus, integrity is ensured.”
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ER39: “| prefer the method where | can find the best answer to my research question because the Qualitative,
Quantitative and Mixed methods have different properties and are related to different situations.”

ER46: “I prefer mixed data collection. Because | believe that only qualitative or quantitative studies are not
sufficient in terms of revealing situations. | think that the results obtained with quantitative data will increase the
reliability of the data obtained by supporting qualitative interviews and observations.”

ER57: I prefer qualitative or mixed method. My preferred reasons are to gain in-depth data, to increase
reliability by using different data sources and data collection tools, and to provide more comprehensive
information about people's experiences and perceptions.”

ER63: “I think I prefer mixed method. Qualitative data and quantitative data will need to be combined.”
ER88: “Mixed. Because | prefer to see whether the qualitative and quantitative findings support each other.”
ER184: “It depends on the subject and the data of the research.”

At the same time, participants stated that reliability (f=58, 45%), research question (f=36, 28%), originality
(f=13, 10%), and easiness of application (f=13, 10%) are important factors for research design to utilize from
social media within educational researches.

ER38: “The designs will vary according to the purpose and method of research.”
ER41: "It depends on my research question. 1'd prefer whichever is more appropriate.”

ER145: “The same approaches should be used in studies carried out by social media if educational scientists
are using normal conditions because it is important to ensure the reliability of the research.”

ERI187: “It should definitely be used, but data must be true”

Discussion, Conclusions, and Suggestions

It has been found that all the participating educational researchers use the Internet as a research environment.
Itis very normal because of the Internet’s features. Frankel and Siang (1999) also state that the Internet contributes
to the growing pool of knowledge and grants researcher potential access to a geographically and culturally diverse
population. Therefore, educational researchers like to utilize from the Internet for their researches. However, there
is not enough empirical study for the professional use of social media as educational environment (Popa and
Voinea, 2017). According to Grosseck and Holotescu (2011), a popular social media topic for researchers is the
use of microblogging in academic research. Similarly, Sullivan (2017) expresses that scholars utilize from Google
Scholar, RSS and Pinterest to find research and teaching materials. It has been seen that educational researchers
use the Internet for daily and professional lives such as communication, teaching and entertainment systems. For
these activities, Web 2.0 tools and social media are very important which offered via the Internet. Chen and Bryer
(2012) also found that their interviewees used social media, either for personal, academic, research, or professional
purposes. Similarly, Cao et al. (2013) and Veletsianos (2013) state that college faculty members and higher
education scholars use social media applications for personal and professional lives. Giilbahar et al. (2017) found
that higher education instructors from Germany, Russia, Switzerland, and Turkey actively use social media for
private purposes. Manca and Ranieri (2016) state that personal use is almost always associated with professional
use. Similarly, in this study, it has been seen that researchers who benefit from social media in their daily life more
benefit from these detail features in their educational studies.

Although Web 2.0 and social media are part of the Net, all Internet users do not use them. For example, while
all participants use the Internet in this study, 69% of them have knowledge about social media and only 30% know
Web 2.0 technologies. Though social media and Web 2.0 is very popular in our lives, it has been seen that 2
researchers (1%) do not know anything about social media and 88 researchers (43%) do not have any knowledge
about Web 2.0 technologies. Chen and Bryer (2012) stated that according to a survey 80% of the 4,600 faculty
members from 50 U.S. colleges and universities did not know or never used social media technologies such as
blogs, wikis, Google docs, video conferencing, video games, or virtual worlds, in 2009. In 2010, another survey
relevant to this issue points out that 61% of teachers, principals, and librarians are active in at least one social
media space. Many use those spaces for professional development—attending webinars, watching YouTube
videos, listening to podcasts, or participating in blogs (edWeb.net 2010: as cited in Ferriter, 2010-2011).
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Chu and colleagues (2017) state that there is little need for technological knowledge for the effective use of
social networking applications and sites. In this study, it has been seen that the level of information technology
skills of the participants does not make any difference between the social media usage. Because social media
elements are easy to use and do not require high level information technology skills, academicians have a high
percentage of membership in social media (Chu et al., 2017). However, educational researchers do not use social
media effectively. For example, in this study, most of the Turkish educational researchers (n=177, 86%) have a
membership of an SNS. But only 42 researchers (20%) write the comment on social media. While 64 researchers
(31%) state that they never write a comment, 101 researchers (49%) say that they sometimes write the comment.
At the same time, most of the researchers (n=126, 61%) do not have a blog page and do not follow a blog belonging
to others (n=108, 52%). Researchers have a tendency of following forums (n=130, 63%) and using instant
messaging programs (n=172, 83%) and they do not prefer sharing video or photographs on video or photograph
sharing websites. Similarly, it had been seen that educators in higher education in Turkey are not effective social
media users although they have membership in Celik and friends’ (2014) study.

According to Cao et al. (2013) educators use social media applications in class sessions. Different social
environments (eg Facebook, Flickr, PBworks, Twiter, WordPress, YouTube) offer educators and students special
tools for in-out classroom activities (Dabbagh & Kitsantas, 2012). Gao, Luo, and Zhang (2012) and Veletsianos
(2013) also state that blogs and other social media tools could help to faculty in their teaching activities because
they have great potential of promoting learning. In this exploratory research, it has been seen that 62% of the
researchers utilized from social media for their previous studies and 90% of them think to utilize from social media
for their future studies. Albion (2008) states the importance of using technologies like social media within an
educational environment and it is not in question to exclude educators from the development process.

While educators use social media in the learning and teaching process, they would prefer different ways (Cao
et al., 2013). For example, some scholars in China prefer to find teaching materials (Sullivan, 2017). In this study,
educational researchers stated that they especially preferred SNS (41.55%) and they might use them in future
studies (75%). Similarly, Celik et al. (2014) found that academicians were using social networks mostly. SNS’s
features are very appropriate for activities in formal and informal learning (Grosseck & Holotescu, 2011; Mazman
& Kogak-Usluel, 2010; Veletsianos et al., 2013). So, it is used extensively by educators (P. Amador & J. Amador,
2014; Grosseck & Holotescu, 2011; Sanchez, Cortijo & Javed, 2014; Sarapin & Morris, 2015).

The main problem with the use of social media in educational studies is the lack of knowledge and skills about
how to integrate effectively from an instructional design perspective (Donelan, 2016; Giilbahar et al., 2017; Neier
& Zayer, 2015; Rochez, 2015). As a result of the studies conducted, it is mentioned that social media can be used
for educational purposes (BorStnar, 2012; Wang, 2012). But many instructors are unsure how to use social media
in educational settings (Giilbahar et al., 2017). A Pearson report indicates that 88% of American faculty members
use institutional and user-generated videos that they have found online, through recommendation, or using online
rating and comments (Moran et al. 2012: as cited in Cao et al., 2013). There is no model or design on using social
media for educational purposes. In this study, educational researches have complained about the insufficiency of
literature. Similarly, Ajjan and Harsthone (2008) have also stated that there are so limited researches and analysis
about the usage of social media and Web 2.0 means within educational environments. Researches cannot be
conducted since the real potential of the Internet and social media in terms of social sciences has not been
recognized (Wilkinson & Thelwall, 2011). So, by focusing on using social media in future educational researches,
useful using styles should be formed. Higher education instructors need this support to overcome possible barriers
for effective use of social media in education (Giilbahar et al., 2017; Neier & Zayer, 2015; Rochez, 2015; Smith,
2016).

It has been seen that researchers studying in the department of CITE use social media more effective, and
younger ones utilize from social media more and think to utilize more. Similarly, it is stated that the young
generation started this information travel as digital natives have higher experience and older educators have
problems about this matter (Hanson et al., 2011; Wankel, 2009). In this study, it has been found that if educational
researchers use social media in details, they want to use these detailed features in their educational studies.
According to Dahlstrom (2012: as cited in Cao et al., 2013), faculty members adopt social media differently and
their adoption varies by age. The younger they are, the more likely they tend to adopt social media tools. Some
studies (Manca & Ranieri, 2016; 2017) also show that discipline and age are important factors to utilize social
media in education for scholars.
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Various uses of social media within education like sharing, social support, and increasing opportunities are
mentioned in the literature (McLoughlin & Lee, 2007; Muijs, West, & Ainscow, 2012). Within this study,
researchers said that accessing to wide mass, the compliance with the present, effectiveness, contributing and
easiness of application are the most important advantages of using social media within educational studies.
Appropriateness to a certain mass and content, lack of background, and being an unsafe environment of social
media have been stated as the negative characters. One of the most important matters in researches in which social
media will be used as a research environment is designing the research. Although online research models are
qualified as having important opportunities in terms of social sciences research, these research models have not
been explained adequately in the literature (Hookway, 2008). Generally, it is stated that qualitative and quantitative
researches can be conducted with various methods in terms of gathering data via the Internet (Hookway, 2008;
Wilkinson & Thelwall, 2011). In different areas, Eysenbach and Till (2001) stated that Internet postings are
accessible for qualitative research in health discipline and Back (2013) also pointed out that with gained trust,
triangulation of data, and consistent observation, Facebook interactions offer an important addition to research on
study abroad. In the present study, it has been found that educational researchers prefer mix methods in data
gathering for the educational researches social media will be used. Researchers also stated that research question
and reliability are important. Educational researchers expressed that they have the tendency of using experimental
model for an educational research will be conducted by using social media. Originality and easiness of application
are the other matters to be paid attention primarily.

Conclusions

e Educational researchers have general knowledge about Web 2.0 and social media. However, they do not
know much about the technical aspect of social media.

o Despite the lack of a theoretical literature for the use of social media in educational studies, educational
researchers plan to use social media in their future studies.

e The most of education researchers have social media membership. However, they do not participate
effectively on social media. They generally tend to follow forums and use instant messaging systems.

e Social networks are mostly used in educational studies. Forums and instant messaging systems are the
other most used social media elements.

e Educational researchers tend to benefit from social media elements in educational studies that they know
well and use in their daily lives more. Educational researchers who use social media more effectively also
think about using social media more intensively in their educational studies.

e The ability of using information and communication technologies has no impact on the use of social
media in educational research.

e Educational researchers from the same department have equal knowledge on social media, Web 2.0 and
blogs. Among the departments, CITE academicians have the most information and use tendency.

e Young education researchers are more enthusiastic about using social media in educational studies.

e The contributions of social media to education studies include access to wide mass and data, being actual
and effective, enabling participation, and ease of using.

e In terms of the limitations of the use of social media in education, it is stated that reliability, lack of
literature, and appropriateness for a specific audience and content.

e Educational researchers prefer experimental design as a research model for social media using. They pay
attention to reliability and research question in terms of research design. They prefer mix method for data
collection. Due to the qualitative and quantitative complementing each other.

Suggestions

e Educational researchers want to use social media in their educational studies. Researchers often tend to
benefit more from the social media elements they know and use well. Some information seminars, on the
integration of social media with technical aspects and correct use, can be organized by the field experts
in universities.
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Education researchers generally do not draw an effective profile on social media. Nevertheless, it was
observed that researchers who use social media more intensively benefited from educational research.
Therefore, educational researchers should be encouraged to adopt and evaluate social media technologies
for teaching because such use enhances student satisfaction and learning outcomes as cited in Cao et al.,
(2013), Chen and Bryer (2012), and Gao et al. (2012).

After this exploratory research, detailed researches can be conducted in other types. Thus, various
examples of different uses of social media as a research or teaching environment can be presented to
educators (Chen & Bryer, 2012; Veletsianos et al., 2013). At the same time, the ground can be prepared
for model studies on the use of social media in educational studies within Turkish culture.

Yoo and Huang (2011) stated that cultural difference can influence how students accept technology and
how this different use can affect learning. These changes can help educators to integrate appropriate Web
2.0 tools into educational environments efficiently. Similarly, Donelan (2016) states that culture has an
impact on the use of information technologies and social media. Therefore, it is advisable to consider
cultural differences in future studies.
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Egitim Arastirmacilar1 Sosyal Medyadan Nasil Yararlanmaktadir?
Giris

Web 2.0, 2004 yilinda web tabanli hizmet ve uygulamalarin ikinci kusagi olarak tanimlanmistir (Poynter,
2010). Web 2.0 ile birlikte bireylerin Internet iizerinden sosyallesme, is birligi ve paylasim etkinlikleri
kolaylasmistir (Lamb ve Johnson, 2007). Web 2.0 teknolojileri sayesinde, Internet kullanicilar1 sohbet edebilir,
olaylari ve haberleri yorumlayabilir ve duragan web sayfalarini goriintiilemek yerine fotograf ve video paylasabilir
konuma gelmistir (Gonzales, Vodicka ve White, 2011). Bu eylemler, sosyal medyay1 olusturmaktadir. Sosyal
medya, “Web 2.0'm ideolojik ve teknolojik temelleri {izerine kurulan ve kullanici tarafindan olusturulan igerigin
paylasilmasina izin veren Internet tabanl bir uygulama grubu” olarak tamimlanmaktadir (Kaplan ve Haenlein,
2010: 61). Sosyal medya, insanlarin is birligi yapmasi, ortaklik kurmasi ve bilisim teknolojileri yoluyla
paylasimlarda bulunmasi i¢in farkli 6zellikler sunmaktadir. Sosyal medya etkilesimleri web tarayicilarindan akilli
telefon uygulamalarina kadar cesitli sekillerde ortaya ¢ikabilir (Castro, 2012). Baglantilar1 bire ¢ok (e-posta, anlik
mesajlasma), bire bir (bloglar, web gonderileri) ya da ¢oktan ¢oga (Vikiler) iletisim bi¢imlerini i¢erebilir (Murthy,
2008; Poynter, 2010).

Sosyal medya kullanicilar tarafindan en ¢ok eglence amagh kullanilmaktadir (Smith, Salaway ve Caruso,
2009). Ote yandan, egitim uzmanlari sosyal medyanin kapasitesini sinirsiz gormekte (Tyson, 2010) ve egitim
amach kullanilmasina yonelik olumlu tutum sergilemektedirler (Poellhuber ve Anderson, 2011; Wankel, 2009).
Ogrenciler de siradan sinif etkinliklerinden sikildiklari igin Web 2.0 ve sosyal medya teknolojilerinin derslerde
kullanilmasim istemektedirler (Mazman ve Kogak-Usluel, 2010; Yoo ve Huang, 2011). Prensky (2001a; 2001b;
2005) tarafindan “dijital yerliler” olarak adlandirilan bu yeni nesil 6grencilerin farkli beceri ve ilgi alanlar1 vardir.
Onlar i¢in egitim sistemlerinde yontem ve ortam degisikligine gidilmesi 6nerilmektedir (Moll ve Nielsen, 2017).
Degisim siirecinde egitimciler, sosyal medya hizmetlerinden ve ders konularina yonelik araglarindan daha fazla
faydalanmaya baslamislardir (Bozanta ve Mardikyan, 2017; Chen ve Bryer, 2012; Ferriter, 2010-2011; Yoo ve
Huang, 2011). Gergeklestirilen ¢aligmalarda sosyal medyanin 6grencilerin 6grenim deneyimlerini gelistirmek
adma 6nemli firsatlar sagladigi goriilmiistiir (Bor$tnar, 2012; Bryant, 2006; McLoughlin ve Lee, 2007; Selwyn,
2007; Yoo ve Huang, 2011). Aspey (2011) ve Castro (2012) yaptiklar1 ¢alismalarinda 6grencilerin geleneksel
derslerden ziyade gevrimigi derslerde 6gretim etkinliklerine daha kolay katilim sagladiklarimi ve egitimcilerin
sosyal medyay1 kendi G6gretim siireglerinde kullanmaktan memnun kaldiklarint bulmuslardir. Back (2013)
Facebook gibi bazi sosyal medya araglarinin yabanci dil 6grenenler i¢in 6nemli bir rol oynadigini belirtmistir.
Benzer sekilde Meishar-Tal, Kurtz ve Pieterse (2012), 6grencilerin Facebook'ta 6grenmekten memnun olduklarini
ve bu gevrimi¢i ¢alisma gruplarimi gelecekteki derslerde de kullanmaya devam etmek istediklerini ifade
etmislerdir. Sosyal medyanin tiim egitim alanlarinda sosyal 6grenme deneyimleri ag¢isindan yeni 6gretim ortamlari
oldugu belirtilmektedir (Friesen ve Lowe, 2012; Veletsianos, Kimmons ve French, 2013). i¢ mimarlik (Giiler,
2015), spor yonetimi (O'Boyle, 2014), pazarlama ve yonetim (Al-Bahrani, Patel ve Sheridan, 2015), saglik ve tip
egitimi (Galiatsatos, Porto-Carreiro, Hayashi, Zakaria ve Noel, 2016; Maloney, Moss ve llic, 2014; Roy, Taylor,
Cheston, Flickinger ve Chisolm, 2016) ve digerleri gibi farkli alanlarda egitim amagli olarak sosyal medyanin
kullanildigi ¢aligmalara rastlamak miimkiindiir. Caligmalarin ¢ogu, yiiksekégretimdeki egitim siiregleri i¢in sosyal
medya kullaniminin birgok avantajini ortaya koymaktadir (Ada, Stansfield ve Baxter, 2017; Chu, Capio, van Aalst
ve Cheng, 2017; Giilbahar, Rapp, Kilis ve Sitnikova, 2017; Giiler, 2015; Matzat ve Vrieling, 2016; Smith, 2016).

Sosyal medyanin egitsel anlamda kullanildig: bir¢ok ¢aligma ile karsilasilmasina karsin son donemlerde alan
yazinda kuramsal arastirmalara gereksinim oldugundan bahsedilmektedir (Greenhow ve Lewin, 2016). Giilbahar
ve arkadaslar1 (2017) ile Matzat ve Vrieling (2016)’ya gore sosyal medyanin dgretim etkinlikleriyle giiglii bir
sekilde nasil biitiinlestirecegi heniiz tam olarak bilinememektedir. Her ¢alisma kendine ozgii farkli seyler
denemektedir (Greenhow ve Lewin, 2016). Bundan dolay1 sosyal medyanin egitim ortamlarinda nasil kullanacagi
konusu alanda karsilagilan 6nemli sorunlardan birisidir (Giilbahar ve ark., 2017). Evans (2014) yiiksekogretimde
sosyal medya kullaniminin baslangi¢ asamasinda oldugunu belirtmektedir. Degisen teknoloji ve yasanti
standartlarindan dolay1 sosyal medyanin 6gretim siireglerine ne zaman ve nasil entegre edilecegi iizerine
caligilmasi gerekmektedir (Conway, 2011). Bu ¢aligmalarda egitimcinin rolii gok 6nemlidir (Callaghan ve Bower,
2012). Ertmer (2005)’in de belirttigi gibi egitimcilerin kigisel ve pedagojik inanglariyla motivasyonlari egitimde
bagarili teknoloji entegrasyonu icin temel faktorler arasinda yer almaktadir. Egitimcilerin sosyal medya kullanim
durumlarina iligskin olarak; Pimmer, Linxen ve Grohbiel (2012) saglik alanindaki egitimcilerin sosyal medyay1
egitim ortami gibi kullanmalarina yonelik bir kesif arastirmasi yiiriitmisler, Celik, Kaplan Akilli ve Onuk (2014)
akademisyenlerin sosyal medya algilarini ve sosyal medyanin egitsel kullanim potansiyelini egitimciler agisindan
incelemisler, Rochez (2015) egitim tarihgilerinin dijital teknolojileri ve sosyal medya kullanimlarini incelemis, Li
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ve Greenhow (2015) egitim bilimcilerin sosyal medyadan nasil yararlandiklarini aragtirmiglar, Donelan (2016)'in
odak noktasi, Bilim, Teknoloji, Mithendislik ve Matematik (STEM) lizerine ¢aligan akademisyenlerin sosyal
medyay1 nasil kullandiklar iizerine olmus, Knight ve Kaye (2016) akademisyenlerin ve 6grencilerin Twitter
kullanimlarini akademik baglamda karsilagtirmiglar ve Manca ile Ranieri (2016) ise yiiksekdgretimde gorevli
egitimcilerin sosyal medyayi kisisel, dgretim ve mesleki amaglar i¢in nasil kullandiklarina iliskin durumlari ortaya
koymay1 hedeflemiglerdir. Son zamanlarda da sosyal medyanin egitsel kullanimina yonelik model gelistirme
calismalarinda hareketlenme goriilmeye baglanmustir (6rnegin, Bozanta ve Mardikyan, 2017; Brech, Messer,
Schee, Rauschnabel ve Ivens, 2017; Garcia ve Costa Silva 2017; Greenhow ve Lewin, 2016). Ancak hem model
caligmalari agisindan hem de egitimcilerin sosyal medyay1 kullanim durumlarinin incelenmesiyle ilgili hissedilen
eksiklik heniiz giderilememistir (Kimmons ve Veletsianos, 2016; Li ve Greenhow, 2015; Manca ve Ranieri, 2017;
Veletsianos ve Kimmons, 2016). Farkli alanlardaki egitimcilerle yiiriitiilen ¢alismalarla birlikte salt egitim
aragtirmacilarinin 6gretim siireci ve arastirma tasarimlari i¢in konuya iliskin durumlarinin ¢alisilmasi 6nem arz
etmektedir (Evans, 2014). Bununla beraber egitim arastirmacilarinin sosyal medya kullanim diizeylerini, sosyal
medyay1 arastirma ve dgretim ortamu olarak kullanma egilimlerini inceleyen yeterli ¢aligma bulunmamaktadir.
Tiirkiye’de de sosyal medyadan bir egitim ortami olarak yararlanilmasi konusunda arastirma eksikligi oldugu ifade
edilmektedir (Aydin, 2012; Celik ve digerleri, 2014). Ulusal ¢alismalar kapsaminda yapilan ender arastirmalardan
birisi olan Celik ve arkadaslarinin (2014) ¢alismalarinda da sadece egitim arastirmacilari degil aym zamanda
miihendislik ve doga bilimleri gibi alanlardan egitimciler de arastirmaya dahil edilmistir. Sosyal medyanin 6gretim
stireciyle biitlinlestirilmesi konusundaki kuramsal ve deneysel eksikliginin giderilmesinde en 6nemli sorumluluk
pedagojik acidan da konuya hakim olan egitim arastirmacilarina diismektedir (Evans, 2014). Bu kesif
aragtirmasinin temel amaci, egitim arastirmacilarinin sosyal medyayr giinliikk yasamlarinda ve egitim
calismalarindaki kullanim durumlarini belirlemek ve sosyal medyanin egitim arastirmalarinda kullanimina iliskin
aragtirma tasarimina yonelik gorislerini incelemektir. Boylelikle alan yazinda belirtilen eksikligin giderilmesiyle
sonraki ¢alismalara zemin olusturmak hedeflenmistir. Arastirma kesfedici tiirde gergeklestirildiginden dolay1 daha
¢ok ne ve nasil sorular1 lizerine odaklanilmis olup ayni zamanda egitim arastirmacilarimin sosyal medya
kullammlarinin cinsiyet, yas, deneyim ve boliimleriyle iliskileri de belirlenmeye caligilmigtir. Bu ¢aligmada
asagidaki bes soru ele alinmistir:

(1) Egitim aragtirmacilariin Web 2.0 ve sosyal medya ile ilgili bilgi diizeyi nedir?
(2) Egitim alanindaki akademisyenlerin sosyal medya kullanim egilimleri nasildir?
(3) Egitim aragtirmalarinda sosyal medyadan yararlanilma durumu nedir?

(4) Arastirmacilarin sosyal medya ile web teknolojilerine iliskin bilgi ve kullanim diizeyleri cinsiyet, yas,
deneyim ve boliimlerine gore degisiklik gostermekte midir?

(5) Egitim ¢aligmalarinda sosyal medyanin kullanimina iligkin arastirmact goriisleri nelerdir?
Yontem
Arastirma Modeli

Tarama modelinde yiiriitiilen bu ¢alisma, egitim arastirmacilarinin konuya iligskin bilgi diizeyleri, kullanim
egilimleri ile goriislerinin ortaya konulmasi adina kesfedici arastirma olarak tasarlanmistir. Kesfedici aragtirmalar
daha 6nce yeterince deneyimlenmemis ya da incelenmemis olan durumlarin betimlenmesi amaciyla yiiriitiiliirler.
Bu tiir aragtirmalar, arastirmacilarin deneyimlerini, fikirlerini ve becerilerini kullanmalarimi saglayarak daha
sonraki ¢aligmalar igin saglam bir zemin olusturur. Kesfedici aragtirmalarda nedenlerden daha ¢ok ne sorusu
tizerine durulmaktadir (Reiter, 2017). Caligsma i¢in gerekli veriler, yazar tarafindan gelistirilen ¢evrimici bir anket
ile toplanmistir. Goriisme istegi ve ¢cevrimici anket bilgileri, liniversitelerin web sitelerinde erisim bilgileri bulunan
binden fazla Tiirk egitim arastirmacisina e-posta aracihigiyla iletilmistir. i1k mesaji1 takip eden her kirk bes giinde
anketi tamamlamayan akademisyenlere {i¢ adet hatirlatma e-postasi génderilmistir. Veri analizine gegmeden 6nce
¢evrimigi anket alt1 ay boyunca yayimda kalmigtir. Katilimcilara anketi tamamlamak i¢in ihtiya¢ duyduklar1 kadar
zaman sunulmus ve isterlerse ¢evrimigi ankete baska bir giin devam etmek i¢in kaydetme olanagi sunulmustur.
Ancak, katilimc1 kendine gonderilen davet {izerinden sadece bir kez gonderme islemi yapabilmektedir.

Veri Toplama Araci

Gelistirilen anket formu i¢in egitim arastirmalari ve ¢aligmalari, Web 2.0 teknolojileri, sosyal medya araglari
ve ogretim etkinliklerinde kullanimlari iizerine alan yazin taramasi gergeklestirilmistir. Inceleme siirecinden sonra
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anket sorularini belirlemek adina egitim fakiiltesinde gorevli farkl disiplinlerden bes akademisyen ile aragtirmanin
problem durumu fiizerine bir odak grup goriismesi gergeklestirilmistir. Anketin gegerliligi i¢in, sorularin istenen
durumlarin dlgiilmesine uygun olup olmadigi ve ifadelerin anlasilabilir olup olmadigi konusunda uzman goriisleri
almmistir. Uzmanlar tarafindan alinan geri bildirimlere dayanarak, anket iizerinde ufak bir diizenlemeye gidilmis
ve son hali verilmistir. Alan yazin taramasi, odak grup goriismesi ile uzman gozden gecirme adimlar: kullanilarak
gelistirilen ve bes aragtirma sorusuna odaklanan anket formu dordii acik uglu olmak iizere 25 soru igeren dort
boliimden olusmaktadir. Ik béliimde, iiniversite, boliim, unvan, cinsiyet, yas ve egitim arastirmalarindaki
deneyimleri gibi arastirmacilarinin demografik 6zellikleri alti soruyla toplanmistir. Bu boliimle ilgili elde edilen
veriler katilimeilar boéliimiinde sunulmustur.

Ikinci boliim egitim arastirmacilarinin bilisim araclari, Web 2.0 ve sosyal medyaya iliskin bilgi, kullanma ve
yararlanma diizeylerine yonelik gelistirilmistir. Bu boliim; Bilgi ve iletisim teknolojileri beceri diizeyiniz nedir?
Web 2.0 teknolojileri hakkinda bilginiz var mi? Sosyal medyada yer alan igeriklere yorum yazar misiniz? Mikro
Blog ile Makro Blog uygulamalarimin farkini biliyor musunuz? Forumlar: takip eder misiniz? Video paylasim
sitelerinde (Youtube, Izlesene vb.) paylasimda bulunur musunuz? gibi Likert tipinde 13 soru icermektedir.

Bolim III, egitim aragtirmacilarinin gegmis ve gelecekteki egitim arastirmalarinda sosyal medyadan
yararlanma durumuna odaklanan iki maddeden olusuyordu. Egitim alaniyla ilgili arastirmalarinizda sosyal
medyayr kullandiniz mi? ve Gelecekte yapacaginiz egitim alaniyla ilgili arastirmalarinizda sosyal medyay:
kullanmay:  diisiiniir ~ muisiiniiz? ~ sorularmna;  “Haywr  kullanmadim/diisiinmiiyorum,  Sosyal  aglar
kullandim/kullanabilirim, Bloglari kullandim/kullanabilirim, Video paylasim sitelerini kullandim/kullanabilirim,
Fotograf paylasim sitelerini kullandim/kullanabilivim, Forumlar: kullandim/kullanabilivim, Anlik mesajlagma
sistemlerini kullandim/kullanabilirim, Diger sosyal medya ogelerini kullandim/kullanabilirim” yanitlarindan bir
ya da daha fazla isaretleme olanagi sunulmustur. Dort acik uglu sorudan olusan dordiincii boliimde, egitim
arastirmacilarinin son arastirma sorusu i¢in egitim arastirmalarinda sosyal medyay1 kullanma hakkindaki goriisleri
toplanmustir. Bu boliimdeki agik uglu sorular egitim arastirmalarinda, 6zellikle aragtirma tasarimi ve yontemleri
acisindan sosyal medyanin nasil kullamilabilecegine odaklanmaktadir.

Katilimeilar

Bu ¢alismada toplanan veriler biiyiik bir evrenin egitim arastirmacilari 6rnekleminden toplanmistir. Caligmaya
katilim istekleri Tirkiye'deki binden fazla egitim aragtirmacisina e-posta ile gonderilmistir. Arastirmanin temel
amact egitim arastirmalarinda sosyal medya kullanimini incelemek oldugundan dolay1 ozellikle egitim
arastirmacilarina ulagilmaya c¢alisilmistir. Tiirkiye genelinde 59 kamu ve 6zel tiniversiteden toplam 207 egitim
arastirmacisi (120 kadin (%58) ve 87 erkek (%42)) arastirmaya goniilli olarak katilmistir. Katilimeilarin yaslari
(ortalama yas 32; dagilim = 22-64) ve deneyimleri (ortalama deneyim siiresi 7 yil; aralik = 1-28) genis bir dagilim
gostermistir. Egitim aragtirmacilart egitim ve egitim bilimleri fakiiltelerinin alti farkli boliimiinde goérev
yapmaktadirlar. Katilimcilar arasinda 49 6gretim tiyesi (%29), 77 6gretim yardimcist (%37) ve 71 yiiksek lisans
ve doktora 6grencisi (%34) bulunmaktadir. Katilimcilardan sadece ikisi (%1) bilgi ve iletisim teknolojilerini
kullanma konusunda yeterli bilgiye sahip olmadigim bildirmistir. 41 egitim arastirmacisi (%20) bilisim
teknolojileri konusunda kendilerini biraz yeterli hissederken, 164 aragtirmaci (%79) oldukca yeterli bilgi ve
beceriye sahip olduklarini belirtmislerdir. Biitiin katilimcilar Internet’i bir aragtirma ortami olarak kullandiklarim
sdylemislerdir. Internet’in arastirma ortami olarak kullanilmasindan sonra gelen en yogun yararlanilma amaci
iletisim hizmetleridir (n = 202, %98). Arastirmacilarin Internet’i dgretim ortami olarak kullanim diizeyleri (n =
160, %77) ile video izleme - miizik dinleme (n = 159, %77) ve banka islemleri (n = 164, %79) kullanim oranlar
esit seviyededir.

istatistiksel Coziimlemeler

Frekans - yiizde belirlemek ve ki-kare analizlerini yapmak i¢in SPSS (Sosyal Bilimler igin Istatistik Paketi) ile
Microsoft Ofis Excel programu birlikte kullanilmigtir. Betimsel istatistikler ile tek 6rneklem i¢in kullanilan ki-kare
testinden nicel verilerin 6zetlenmesi ve sunulmasi adina yararlanilmistir. Katilimeilarin cinsiyet, yas, deneyim ve
boliimleriyle sosyal medya kullanim diizeyleri arasindaki iliskileri arastirmak icin ki-kare testi uygulanmustir. Ek
olarak, a¢ik uclu anket sorularindan elde edilen nitel veriler, egitim arastirmacilarinin goriislerinden daha
derinlemesine bilgi saglamak igin icerik analizi yontemiyle ¢oziimlenmistir. Sosyal medyanin egitim
calismalarindaki tasarimima yonelik sinirli sayida arastirma oldugu g6z Oniine alindiginda, egitim
aragtirmacilarinin gériglerinin irdelenmesi boyutunda kesfedici arastirmalarda da 6zellikle 6nerilen nitel yontem
kullanilmustir. Agik u¢lu sorulardan elde edilen cevaplar, arastirmaci ve arastirma sorularindan haberdar olmayan

194



Egitim Arastirmacilarinin Sosyal Medya Kullanimi

bir alan uzmamyla birlikte degerlendirilmistir. Ttim nitel veriler birden ¢ok kez gozden gegirilmistir. Elde edilen
kodlar olusturulan temalar igine yerlestirilmistir. Coziimlemeler bu kodlara dayali olarak yapilmistir. Arastirmanin
gecerligi konusunda elde edilen bulgularin birbiriyle tutarli oldugu ve genel olarak durumu yansittig
gdzlemlenmistir. igerik analizi giivenilirligi i¢in hesaplanan Krippendorff'un Alpha katsayisi .879 bulunmustur.

Bulgular
Egitim Arastirmacilarinin Sosyal Medya ve Web 2.0 Teknolojilerine iliskin Bilgi ve Kullanim Diizeyleri

Sosyal medyay1 gelistiren yapt Web 2.0 teknolojisidir. Coziimleme sonuglarina gore (Tablo 1), egitim
aragtirmacilarinin 142'si (%69) sosyal medya hakkinda bilgi sahibi olsa da sadece 60 arastirmaci (%29) Web 2.0
teknolojilerini bildiklerini belirtmistir. 2 arastirmaci (%]1) sosyal medya hakkinda bir sey bilmedigini s6ylerken,
88 egitim aragtirmacisi da (%43) Web 2.0 teknolojileri hakkinda bilgilerinin olmadigini ifade etmistir. Ayrica,
167 katilimer (%81) mikro ve makro blog arasindaki farktan habersiz olduklarimi dile getirmistir. Bu noktada
egitim arastirmacilarinin sosyal teknolojilerin nasil adlandirildiginin bilmedikleri ortaya konulmustur. Aslinda,
Twitter ve BlogSpot’'un ne oldugunu bilmelerine karsin bunlarin mikro ya da makro blog olarak
isimlendirilmelerine neden olan farkliliklardan haberdar degillerdir. Ancak, egitim arastirmacilarinin Web 2.0 ve
sosyal medya ile ilgili bilgi diizeylerinin olduk¢a yiiksek oldugu sdylenebilir. Biraz teknik destege gereksinim
duyuldugu ifade edilebilir.

Tablo 1. Egitim Arastirmacilarinin Sosyal Medya ve Web 2.0 Teknolojilerine iliskin Bilgi Diizeyleri

Sosyal Medya Bilgi Diizeyi Web 2.0 Bilgi Diizeyi
f % f %
Yeterli bilgim var 142 69  Yeterli bilgim var 60 29
Kismen biliyorum 63 30  Kismen biliyorum 59 28
Bilgim yok 2 1  Bilgim yok 88 43

Egitim arastirmacilarinin ¢ogu (n = 177, %86) bir sosyal ag iiyeligine sahiptir. Sosyal medyaya katilim
durumlart incelendiginde (Tablo 2), sadece 42 arastirmacinin (%20) sosyal medyada paylagimlar hakkinda genel
olarak yorum yazdigir gorilmiistiir. 64 katilimcr (%31) hi¢ yorum yazmazken, 101 arastirmaci (%49) bazen
yazdigini ifade etmistir. Ayrica, arastirmacilarin biiyiik cogunlugu (n = 126, %61) kendisine ait bir blog sayfasina
sahip degildir ve bagkalarina ait bir web giinliigiinii takip etmemektedir (n = 108, %52). Bunlarla beraber
katilimeilar forumlar1 takip etme egilimindedirler (n = 130, %63) ve anlik mesajlasma programlarim
kullanmaktadirlar (n = 172, %83). Bu noktada egitim arastirmacilarinin sosyal medyada paylagimda bulunmay1
tercih etmedikleri bunun yerine giinliik yasam gereksinimleri adina Internet iizerinde forum ve anlik mesajlasma
sistemlerini kullandiklar1 soylenebilir. Sosyal ag iiyelikleri bu ortamlarin popiilerliginden kaynaklanmakta,
kendileri i¢in kullanim diizeyleri olduk¢a diisiik kalmaktadir. Egitim arastirmacilarinin sosyal medyay: etkin
bi¢cimde kullanmadiklari goriilmistiir. Egitim ¢aligmalarinda sosyal medya &zelliklerinden yararlanmak adina
egitim arastirmacilarinin sosyal medya araglarindan haberdar olmalarmin olumlu yansimalart gériilebilir. Bu
konuda egitim arastirmacilarinin bilisim teknolojileri egitimcileri, egitim teknolojisi uzmanlar1 veya &gretim
tasarimcilari tarafindan sunulacak destek ve rehberlige gereksinimleri olabilir.

Tablo 2. Egitim Aragtirmacilarinim Sosyal Medya Kullanim Oranlari

Var Yok

n % n %
Sosyal ag hesabi 177 86 30 14
Kendine ait blog hesabi 81 39 126 61
Takip ettigi blog sayfasi 99 48 108 52
Takip edilen forumlar 130 63 77 37
Kullanilan anlik mesajlagsma programi 172 83 35 17
Video paylasim sitelerinde yapilmis paylasim 25 12 182 88
Fotograf paylasim sitelerinde yapilmig paylasim 19 9 188 91

Tablo 3 incelendiginde katilimcilarin ¢ogunun (n = 129, %62), 6nceki egitim caligmalarinda sosyal medyay1
kullandig goriilmektedir. Daha dnce yaptiklari arastirmalarda sosyal medyay1 kullanmamis olan 78 arastirmacidan
18'1 (%23) gelecekteki egitim ¢aligmalarinda da sosyal medyayr kullanmayi diisiinmediklerini ifade etmislerdir.
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Daha once yaptiklar1 arastirmalarda sosyal medyay1 kullanan arastirmacilardan ise sadece iicii (%2) gelecekteki
caligmalarinda tekrar kullanmayi diisiinmedigini sOylemistir. Toplamda tiim katilimcilarm sadece %10™u
gelecekteki egitim galismalarinda sosyal medyadan yararlanmayi diisinmemektedir. Bu noktada daha onceki
aragtirmalarinda sosyal medyay:r kullanan arastirmacilarin daha sonraki caligmalarinda da kullanmay:
planladiklari, ge¢misteki arastirmalarinda sosyal medyadan yararlanmayan egitim arastirmacilarinin da
cogunlugunun gelecekteki galigmalarinda sosyal medyayr kullanmayr diisiindiikleri goriilmistiir. Bu bulguya
dayanarak, egitim calismalarinda sosyal medyanin daha yogun olarak kullanilacagi sdylenebilir. Dogru kullanim
acisindan alan uzmanlarma biiylik sorumluluk diismektedir. Sosyal medya 6geleri agisindan katilimcilarin daha
cok sosyal ag hizmetlerini (n = 86, %42) kullandiklar1 ve egitim ¢aligmalarinda sosyal aglardan (n = 156, %75)
yararlanmay1 planladiklart goriilmistiir. Diger popiiler sosyal medya ve Web 2.0 araglari anlik mesajlasma
sistemleri, forumlar ve web giinliikleridir. Bu noktada, egitim aragtirmacilarinin iyi bildikleri ve giinliik
yasamlarinda kullandiklari sosyal medya 6gelerinden daha fazla yararlandiklar1 sdylenebilir.

Tablo 3. Egitim Arastirmacilarinin Calismalarinda Sosyal Medyadan Yararlanma Durumlari

Onceki Egitim Calismalarinda Sosyal Medyadan Gelecekteki Egitim Caligsmalarinda Sosyal
Yararlanilma Durumu Medyadan Yararlanilma Durumu

n % n %

Kullanmadim. 78 38  Kullanmay1 diistinmiiyorum. 21 10

Sosyal aglar1 kullandim. 86 42  Sosyal aglar1 kullanabilirim. 15 75
6

Bloglar1 kullandim. 58 28  Bloglar1 kullanabilirim. 10 50
3

Video paylasim sitelerini kullandim. 45 22 Video paylasim sitelerini kullanabilirim. 88 43

Fotograf paylasim sitelerini kullandim. 24 12 Fotograf paylasim sitelerini 57 28

kullanabilirim.

Forumlari kullandim. 63 30  Forumlar1 kullanabilirim. 11 56
5

Anlik mesajlagma sistemlerini kullandim. 71 34 Anlik mesajlagma sistemlerini 11 54
kullanabilirim. 2

Diger sosyal medya 6gelerini kullandim. 43 21  Diger sosyal medya 6gelerini 74 36

kullanabilirim.

Aragtirmaci Ozellikleri ile Sosyal Medya Kullammlar Arasindaki Tliski

Katilimcilarin; cinsiyet, yas (20-29, 30-39, 40 ve iizeri) ve arastirma deneyimleri (1-5, 6-10, 11-15, 15 ve tizeri)
ile sosyal medya, Web 2.0 teknolojileri ve web giinliiklerine iligkin bilgi diizeyleri arasinda herhangi anlamli bir
iligki goriilmemistir. Bu durum, ayni béliimlerdeki tim egitim aragtirmacilarinin sosyal medya, Web 2.0 ve bloglar
hakkinda benzer bilgi diizeyine sahip oldugunu gostermektedir.

Aragtirmacilarin boliimleri ile Web 2.0 teknolojilerine (y?t=10, n=207=98.36, p=.00) ve mikro / makro bloglara
(XP(dt=5, n=207=61.74, p=.00) iliskin bilgi diizeyleri arasinda anlaml bir iliski bulunmustur. Bu iliski incelendiginde
Bilgisayar ve Ogretim Teknolojileri Egitimi (BOTE) boliimiinde galisan arastirmacilarin Web 2.0 teknolojileri ve
web giinliikleri konusunda diger boliimlerdeki arastirmacilardan daha fazla bilgiye sahip olduklar1 goriilmiistiir.
Benzer bir durum digerlerine ait bloglarm (y?(t=s, n=207=11.54, p=.04) ve genel forumlarm (y?t=s, n=207=11.70,
p=.04) takibi konusunda da gegerlidir. Bunun ana nedeni olarak BOTE’nin Tiirkiye'deki egitim fakiiltelerinde
diger boliimlere oranla daha teknik bir boliim olmasi gosterilebilir.

15 yil ve tizeri deneyime sahip 40 yas ve Ustii aragtirmacilarin, egitim ¢aligmalarinda sosyal medyadan daha az
yararlandiklar1 ve gelecekte daha az yararlanmay1 diisiindiikleri gortilmiistiir. Bu durum istatistiksel olarak da
anlamli bulunmustur (¥%yasr=s, n-207=13.90, p=.01; ¥?deneyim(dt=5, n=207=10.64, p=.01). Geng arastirmacilarin sosyal
medyadan daha fazla yararlanmalari sosyal medyaya sagladiklari uyum ve daha yogun kullanimlariyla
iligkilendirilebilir.

Bilgi ve iletisim teknolojilerini kullanma yeteneginin egitim arastirmalarinda sosyal medyay: kullanma
tizerinde herhangi bir etki yaratmadigi goriilmistiir. Bu durumun sosyal medyanin kullanim kolayligindan ve tist
diizey biligim teknolojisi becerisi gerektirmemesinden kaynaklandigi sdylenebilir.
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Ancak, sosyal medyay iist diizeyde kullanmanim (bloglarn &zelliklerinin bilinmesi [x%(dt=1, n=207=4.87, p=.03],
digerlerine ait bloglarm [y%=1, n=207=10.54, p=.001] ve forumlarmn [}?@s=1, n=207=10.63, p=.001] takip edilmesi)
egitim ¢aligmalarinda sosyal medya &gelerinden daha yogun yararlanma arasinda anlamli bir iligki oldugu
gorilmiistiir. Sosyal medyay1 detayli olarak kullanan egitim arastirmacilarinin, bu ayrintili 6zellikleri egitim
caligmalarinda da kullanmak istedikleri ifade edilebilir.

BOTE béliimiinde gorevli arastirmacilarin sosyal medyadan daha fazla yararlandiklar1 bulunmustur (y?t=s,
n=20n=13.90, p=.016). BOTE béliimii akademisyenlerinin blog (x?af=1, n=20n=18.74, p=.002) ve forum (x%gs=1,
n=207=13.83, p=.017) kullanim oranlar1 diger egitim bolimlerinde gorevli arastirmacilarindan oldukga yiiksek
cikmigtir. Bu bulgu, daha 6nceden de bahsedilen sosyal medya ve Web 2.0 teknolojilerinin 6zelliklerini bilen ve
detayli bicimde kullanan arastirmacilarin akademik ¢alismalarinda da bu 6zelliklerden yararlanmayi istedikleri
bulgusuyla da uyumludur. Egitim arastirmacilariin egitim ¢alismalarinda sosyal medyadan yararlanma
durumlarinin yalnizca sosyal medyay1 kullanmalartyla degil, ayn1 zamanda sosyal medyanin giiciinii tanimalariyla
da iliskili oldugu sdylenebilir.

Sosyal Medyanin Egitsel Calismalar icerisinde Kullanimina iliskin Gériisler

Coziimleme sonucu elde edilen bulgular, aragtirmacilarin sosyal medyay:r egitim caligmalarinda kullanma
konusunda olumlu diigiindiiklerini géstermektedir (Tablo 4).

EA10: “Su anda se¢meli bir derste yonergeleri verme, iiriinleri paylasma, arastirma yapma gibi konularda
kullaniyorum. Yag gruplarina gore ¢esitli sumirlandirmalar getirilerek kullaniimasi taraftaryim.”

EAG6L: “Calisma alanlarim arasinda oldugundan dolayr yakindan takip ediyorum. Bilgisayar dersine
girdigimde dgretmen adaylarina kullanimi konusunda uygulamalr egitim veriyorum. Cagimiz teknoloji ve bilisimin
hayatimizda vazgegilmez olmaya basladigi bir ¢cag, bu nedenle 6gretmenlerin ve 6grencilerin kullanmasini faydali
buluyorum. Kiigiik ¢ocuklar bile facebook hesaplart ile internette saatler gegiriyorlar, bence bu sosyal aglar
egitim amacl kullanmak onlarin daha ¢ok ilgisini ¢ekebilir.”

Tablo 4. Sosyal Medyanin Egitim Calismalarinda Kullanilmasina iliskin Gériisler

Sosyal Medya Kullanimu ile Tlgili Goriisler f %
Cok 6nemli, kullanilmali 19 9
Kullaniyorum, gelecekte kullanmaya devam edecegim 8 4
Kullanilabilir 154 74
Kullanmiyorum, gelecekte kullanabilirim 8 4
Kullanmiyorum, gelecekte kullanmay1 diisiinmiiyorum 10 5
Ise yaramaz goriiyorum 8 4

Sadece 18 katilimer sosyal medyayr egitim ¢alismalarinda kullanmadigini ve kullanmayi disiinmedigini
belirtmistir. Yararlanma plani1 olmayan egitim arastirmacilar1 sosyal medya gibi bir ortama ihtiya¢ duymadiklarini
ya da bu ortamdaki ¢alismalar i¢in hazirlikl1 olmadiklarini ifade etmislerdir.

EAR82: “Boliimiim nedeniyle sosyal aglara yonelik herhangi bir ¢calisma yapmadim.”
EA11S: “Simdilik paylasim icin yeterli materyal hazirlayamadigim icin kullanmiyorum.”

EA194: “Sosyal medyanin kullanildigr ¢alismalart inceleme firsatim olmadi. A¢ik¢ast daha once hi¢ de denk
gelmedim. Sosyal medyayla ¢ok fazla hasir nesir olmadigim igin egitim alaminda nasi kullanilabilirim
bilmiyorum.”

Sosyal medyanin egitim g¢alismalarina saglayacag: katkilar ve smirliliklaria iliskin katilime1 goriisleri de
Tablo 5’de sunulmustur.

Tablo 5. Sosyal Medyanin Egitim Calismalarindaki Katkilar1 ve Simirliliklarina iliskin Gériisler

Katkilart f % Smurliliklart f %
Genis kitlelere ve verilere erisim 45 29  Giivenirlik 32 64
Giincellik 36 23 Alan yazn eksikligi 7 14
Etkililik 31 20  Belli bir kitle ve igerige uygunlugu 3 6
Katilimeilik 26 17
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Uygulama kolayligi 16 10

Katilimcilara gore genis kitlelere ve verilere erisim (f = 45, %29) sosyal medyanin egitim arastirmalarina
sagladig1 en 6nemli katkidir.

EA2: “Bence kullanilmali, egitim arastirmalarinda zaman konusunda tasarruf saglar. Bir egitimci i¢in zaman
en dikkat edilmesi gereken unsurlardan birisidir. Ekonomik yénden ise bircok kisiye masrafsiz rahathikla
ulasabilirsiniz.”

EA22: “Daha fazla veriye ulasma agisindan kesinlikle kullanilmast gerektigini diisiiniiyorum.”

EA44: “Sosyal aglarin ge¢mis 1-2 yildaki kullanici sayisindaki biiyiik artis ve genglerin bu sitelere olan
bagimhilig: diisiiniildiigiinde sosyal medyanin egitim arastirmalarinda kullanilabilecegini diisiiniiyorum.”

EA85: “Sosyal medyanin popiiler ve kullanim kolayliginin olmast ve bir¢ok kitleye kolayca ulagma ézelligi
egitim i¢in kullanilabilecegini gosterir.”

Arastirmacilar sosyal medyanin diger olumlu yonleri olarak giincelligini (f= 36, %23), etkili olmasini (f =31,
%20), katilimeiligini (f = 26, %17) ve uygulama kolayligini (f= 16, %10) gdstermislerdir.

EA13: “Giin gectikce sosyal medyanin hayatimizda kapladigi yer artmaktadir. Oyle ki artik sadece bilgisayar
basinda oldugumuz zaman degil hemen hemen her an sosyal medyayt takip eder hale geldik. Giinliik hayatimiza
bu kadar derinden tesir eden wuygulamalarin egitim arastirmalart alaminda da kullanilmamas: bence
diistiniilemez.”

EALS5: “Formal bir yapidan kurtulmus kisiler, cogunlukla sosyal medyada diistincelerini birbiriyle daha rahat
paylasirlar. Ayrica sosyal medyanin giicii ve etki alami diisiiniildiigiinde mutlaka bu ortamlarin da egitim
arastirmalarinda kullanilmasi gerektigini diisiiniiyorum.”

EA18: “Yararli olabilecegini diigiiniiyorum. Ciinkii derslerimde etkili olmasindan dolayr kullanmaya devam
ediyorum.”

EA20: “Derslerimde blog ortamindan yararlaniyorum. Ders dokiimanlarimi paylasilmasi, ders ile ilgili
tartismalarin gerceklestirilmesi agisindan oldukga faydal.”

EA24: “Sosyal medyamin giincelligine ve paylasim konusundaki genisligine inandigim i¢in kullanilmast
gerektigini diigiiniiyorum. Sonugta egitim arastirmalarinda hatta her tirlii arastirmada giincellik onemli.”

EA27: “Ozellikle internet destekli egitim icin sosyal bir ortam yaratmasi, kolay kullanilir olmasi ve ézgiirce
kendini ifade edebilme ozellikleri ile one ¢iktigini diisiiniiyorum,; ayrica giiniimiiz kusaginin biiyiik bir béliimiiniin
kullanyyor olmast da onemli bir neden olarak gosterilebilir.”

EAS55: “Bence sosyal medya ortamlart ogrencilerin ¢ogu tarafindan da kullamldigi icin arastirmalarda
faydalanilabilecek ortamlar. Ben blog, video paylasim ve sosyal medya ortamlarim arastirmalarimda
kullaniyorum ve ¢ok memnunum. Ciinkii 6grenci ortamlart bildigi i¢in bu teknolojilerin kullanimindan ¢ok
yapacaklar etkinliklere odaklanabiliyorlar.”

EA121: “Ogrencilerimiz tahmin edemeyecegimiz boyutta degistiler ve tamamen bir dijital yasamda yasiyorlar.
Biz egitimciler, 21. yiizyil becerilerini onlara kazandirabilmek icin onlari iyi tanimali ve 6grenme ortamlarini
caga uygun hale getirmemiz gerekiyor. Sosyal medya bu anlamda egitimcilere olduk¢a elverisli ortamlar
sunuyor.”

EA130: “Son dénem egitim arastirmalarinin bir¢ogunda sosyal medyadan faydalanildigini goriiyoruz. Artik
tiniversite 6grencilerinin de dijital yerli oldugu goz ontine almirsa, bunun se¢imden ziyade bir gereklilik oldugunu
diigiindiyorum. Egitimin temelinde insan, insanlarin etkilesiminde iletisim temel unsur olduguna gore, ¢agin
gerektirdigi iletisim araglarint kullanmak son derece siradan bir durum artik.”

Sosyal medyanin egitim ¢aligmalarinda kullanilmasina dair en yogun olumsuz goriis olarak giivensiz bir ortam
olmasi (f =32, %64) dile getirilmistir.

EAG: “Yeteri kadar giivenilir bulmuyorum.”

198



Egitim Arastirmacilarinin Sosyal Medya Kullanimi

EAA2: “Giivenirliligi saglamak daha zor diye diisiiniiyorum.”

EAS57: “Kullanim siirecinde giivenilirligi saglamanin gii¢ oldugunu, kullanilacak alanlar konusunda detayl
bilgi edinilmesi gerektigini ve kullanicinin yeterliginin iist diizeyde olmasi gerektigini diigtintiyorum.”

EA108: “Bana sosyal medya sanal medya gibi geliyor.”
EA201: “Giivenilirligi konusunda endiseler oldugunu diistiniiyorum.”

Ayrica alan yazin eksikligi (f = 7, %14) ve belli bir kitle ve icerige uygunlugu (f = 3, %6) diger sinirliliklar
olarak diistiniilmektedir.

EA23: “Sosyal medyanin egitim c¢alismalarinda etkili kullaniimasini saglayacak yeterli kuramsal ve
uygulamali calismalarin gergeklestirildigini diisiinmiiyorum.”

EA32: “Sosyal medya, egitimi bir ydniiyle kolaylastirip destekliyor. Konuya gére sosyal medyanin her
uygulama i¢in uygun oldugunu diistinmiiyorum. Uygun olanlarimin da kullanilmast i¢in bulunmaz bir ortam
oldugunu diisiintiyorum. Sosyal medya ve arastirma yontemi konusunda da heniiz bir fikir birligine varildigim
diigiinmiiyorum. Calismanin tiiriine, ornekleminde ve konusuna gére bu farki arastirmacimin tespit etmesi
(dogruya yakin bir tespit yapmasi) gerekir. Sahsen ben hem nitel hem de nicel bilginin dogru alinacagini/alindigin
diigiinmiiyorum. Sosyal medyadan bilgi alma ve analiz etme ile ilgili yeni bir soylemin (tiiriin) gelistirilmesinin
dogru oldugunu diistiniiyorum.”

EA38: “Sadece interneti ve sosyal medyay: kullanan kisilere hitap ediyor.”

EA116: “Bugiin sosyal medya ve egitim iliskisi bizim i¢cin pek ¢ok yoniiyle ele alinmasi gereken kocaman bir
sorun. Alan yazindaki kuramsal temelleri agik bigimde ortaya konulamamigtir.”

Arastirmacilarin sosyal medyanin kullanilacagi bir egitim arastirmasinin veri toplama ydntemi ve arastirma
tasarimina iligkin goriisleri Tablo 6'da sunulmustur.

Tablo 6. Sosyal Medya Kullanilacak Egitim Arastirmalari I¢in Veri Toplama Yéntemi ve Arastirma Tasarimina
[liskin Gériisler

Tercih edilen veri toplama yontemi Veri toplama yontemini tercih etmede dikkat edilen noktalar
f % f %
Karma 82 42 Nitel ve nicelin tamamlayicilig 49 27
Sadece nitel 37 19  Givenilirlik 38 21
Sadece nicel 37 19  Aragtirma sorusuna gore belirlenir 38 21
Hepsi ayr1 ayri 41 20 Sosyal medyanin sadece nitel tasarima 18 10
kullanilabilir uygunlugu
Daha fazla veriye ulasma cabasi 14 8
Hizli uygulama 11 6
Sosyal medyanin sadece nicel tasarima 7 4
uygunlugu
Tiim arastirma tasarimi igin sosyal 6 3
medyanin uygunlugu
Tercih edilen arastirma tasarimi Arastirma tasariminda dikkat edilen noktalar
f % f %
Deneysel model 96 59  Givenilirlik 58 45
Tarama modeli 31 19 Arastirma sorusu 36 28
Karma model 35 22 Ozgiinliik 13 10
Uygulama kolayligi 13 10

Tablo 6 incelendiginde, egitim aragtirmacilarimin sosyal medyanin kullanilacagi aragtirmalar igin deneysel
model (=96, %59) igerisinde karma yontemi (f = 82, %42) tercih ettikleri goriilmiistiir.

EAL: “Sosyal medyada gergeklesecek calismada etkili olmak istiyorsak eger, kurgulanmis aragtirma diizeni
gibi deneysel tasarimlar tercinimdir.”
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EAL1: “Deneysel model tercih ederim. Nedeni de onceden diizenlenmis bir sistem araciligi ile toplanan verinin
analizi, rastgele hazirlanan bir ortamdan elde edilen verinin analizinden daha kolaydir.”

EAL13: “Sosyal medyanin gerek nitel gerekse nicel arastirmalar i¢in uygun oldugunu diisiinmekteyim. Bundan
dolayt karma veri toplama yontemi olduk¢a uygun goriilmektedir. Kullanilacak model arastirmanin ¢esidine gore
degisebilir ancak yapilandirilnig bir arastirmanin, arastirmanin hedefine ulagmasini kolaylastiracak sonuglar
saglayabilecegini diisiinmekteyim. Bundan dolayr da deneysel desene oncelik veririm.”

EA20: “Karma yontemi tercih ederim. Iki arastirma yénteminden elde edilen sonuglart karsilastirma,
arastirma alt problemlerini derinlemesine inceleme amagli.”

EA23: “Karma. Ciinkii sadece nicel ya da nitel veri ile giivenilir sonuglara ulasilamayacagina inaniyorum.
Deneysel diizeni segmenin de istenen sonu¢lara ulagsmada daha etkili olabilecegini diistiniiyorum.”

EA26: “Deneysel arastirma diizenini tercih ederim. Ciinkii ogrenenlerin ogretim siirecinde yonlendirilmeleri
¢ok onemlidir. Diger tiirlii amacimiza ulagmamiz zorlasabilir.”

EA44: “Deneysel kullanmay: tercih ederim ¢iinkii egitimsel arastirmalarda 6zgiinliik 6nemli bir unsurdur.”

Egitim arastirmacilarina gore veri toplama yontemini tercih etmede dikkati ¢eken dnemli noktalar, nicel ve
nitelin biitiinliigi saglamasi (f = 49, %27), giivenirlik (f= 38, %21) ve arastirma sorusudur (f = 38, %21).

EAS5: “Nicel agwrlikli olur nitelde biraz daha aciklayict bilgi elde etmek istiyorsak duruma gére soru
sorabilmeliyiz.”

EAL6: “Bir anket caligmast yapilarak yiizeysel ve genel bilgiler elde edilirken, goriismeler ile daha derin ve
ozel bilgiler elde edilebilir. Boylece biitiinliik saglanmuis olur.”

EA39: “Nitel, Nicel ve Karma yéntemler birbirinden farkli ézellikleri olan ve farkli durumlar: ilgilendiren
yontemler oldugu i¢in arastirma soruma en iyi cevabi bulabilecegim yontemi tercih ederim.”

EA46: “Karma veri toplama yontemini tercih ederim. Zira sadece nitel veya nicel ¢alismalarin durumlarmn
ortaya konmast konusunda ¢ok yeterli olmadigi kanaatindeyim. Nicel verilerle alinan sonu¢larin nitel goriisme ve
gozlemler desteklenmesi elde edilen verilerin giivenirligini arttiracagin diistiniiyorum.”

EAST: “Nitel basta olmak iizere Nitel ya da Karma yontemi tercih ederim. Tercih nedenlerim ise derinlemesine
veri elde etmek, farkll veri kaynaklarini ve veri toplama araglarim kullanarak giivenilirligi artturmak, kisilerin
yasantilar: ve algilarina iliskin daha kapsamli bilgi etmek olarak siralanabilir.”

EAGB3: “Karma ydntem olur sanurim. Nitel veriler ve nicel verilerin birlikteligi gerekecektir.”

EA88: “Karma. Ciinkii nicel olarak yapilan ¢aligmanin nitel olarak da yapildiginda elde edilen bulgularin
birbirini destekleyip desteklemedigini gormek agisindan tercih ederim.”

EA184: “Arastirmanin konusuna, verilerine gére degisir kullanacagim yontem.”

Sosyal medyadan yararlanilacak egitim aragtirmalarinin tasariminda da gilivenilirlik (f = 58, %45), arastirma
sorusu (f= 36, %28), dzgiinliik (f= 13, %10) ve uygulama kolayliginin (f = 13, %10) énemli oldugu katilimcilar
tarafindan belirtilmistir.

EA38: “Tasarumlar arastirmanin amacina ve metoduna gore degisecektir.”
EA41: “Arastirma soruma baglt olur bu durum. Hangisi duruma daha uygunsa onu tercih ederim.”

EA145: “Egitim bilimciler normal sartlarda hangi yaklasimlar kullaniyorlarsa sosyal medya araciligiyla
yapilan ¢alismalarda da ayni yaklagimlar kullaniimalidwr ¢iinkii arastirmanin giivenirligi saglamak onemlidir.”

EA187: “Kesinlikle kullanilmalr ancak dogru bilgiler olmali kesinlikle.”

Tartisma, Sonug ve Oneriler

Katilimcilarin tamaminin internet’i bir arastirma ortanm olarak kullandiklar1 bulunmustur. Internet’in sagladig
olanaklardan dolayr bu oldukc¢a dogal karsilanmaktadir. Frankel ve Siang (1999), Internet'in biiyiiyen bilgi
havuzuna katkida bulundugunu, arastirmacilara cografi ve kiiltiirel agidan farkli bir popiilasyona potansiyel erisim
sagladigini belirtmektedirler. Bu nedenle, egitim arastirmacilari da ¢aligmalarinda Internet’ten yararlanmay1
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istemektedirler. Ancak sosyal medyanin egitsel ortam olarak profesyonel kullaniminda yonelik yeterli ampirik
calisma bulunmamaktadir (Popa ve Voinea, 2017). Grosseck ve Holotescu (2011)'ya gore, akademik
aragtirmalarda mikro blog kullanimi aragtirmacilar igin popiiler bir sosyal medya konusudur. Benzer sekilde
Sullivan (2017), aragtirmacilarin arastirma ve &gretim materyalleri bulmak i¢in Google Akademik, RSS ve
Pinterest'ten yararlandiklarini ifade etmektedir. Calismada egitim arastirmacilarinin Internet’i iletisim, 6gretim ve
eglence gibi giinliik ve profesyonel amagl kullandiklar1 goriilmiistiir. Bu aktiviteler icin Internet iizerinden sunulan
Web 2.0 araglar1 ve sosyal medya olduk¢a onemlidir. Chen ve Bryer (2012) sosyal medyanin kisisel ya da
akademik ve arastirma gibi mesleki amaglar igin de kullanildigini belirtmislerdir. Benzer sekilde, Cao, Ajjan ve
Hong (2013) ile Veletsianos (2013), akademisyenlerin kisisel ve mesleki amaglar i¢in sosyal medya
uygulamalarini kullandiklarini ifade etmektedirler. Giilbahar ve arkadaslarinin (2017) galismasinda ise Almanya,
Rusya, Isvicre ve Tiirkiye'de calisan 6gretim elemanlarmin sosyal medyay1 dzel amaglar icin daha aktif olarak
kullandiklar1 tespit edilmigtir. Manca ve Ranieri (2016)'nin ¢aligmasinin genel yargisi, kisisel kullanimin
neredeyse her zaman mesleki kullanimla iliskili oldugu yoniindedir. Benzer olarak bu ¢alismada da sosyal
medyadan giinliik hayatinda daha ayrintili faydalanan arastirmacilarin egitim caligmalarinda da bu detay
ozelliklerden yararlandiklar1 goriilmiistiir.

Web 2.0 ve sosyal medya Internet'in &nemli bir parcasi olsa da her Internet kullanicist bunlar
kullanmayabilmektedir. Bu calismada da tiim katilimeilar Internet’i kullanmaktayken, %69°’u sosyal medyay: ve
%30°’u Web 2.0 teknolojilerini bilmektedir. Sosyal medya ve Web 2.0’mn giinliik yasamda olduk¢a popiiler
olmasina kargin iki arastirmacinin (%1) sosyal medya hakkinda higbir sey bilmedigi ve 88 arastirmacinin (%43)
da Web 2.0 teknolojileri hakkinda bilgiye sahip olmadiklar1 goriilmiistir. 2009 yilinda Amerika Birlesik
Devletleri’ndeki 50 yiiksekokul ve tiniversiteden 4 bin 600 6gretim iiyesinin katildig1 bir ankete gore katilimcilarin
%80'inin bloglar, vikiler, Google dokiimanlar, video konferanslar, video oyunlar ve sanal diinyalar gibi sosyal
medya teknolojilerini bilmedikleri ya da hi¢ kullanmadiklar1 ortaya konulmustur (Chen ve Bryer, 2012). 2010
yilinda, bu konuyla ilgili bir bagka arastirma, 6gretmenlerin, miidirlerin ve kiitiiphanecilerin %61'inin en az bir
sosyal medya alaninda faaliyet gosterdigine isaret etmektedir. Bu kullanim ¢ogunlugunu web seminerlerine
katilim, YouTube videolarini izleme, Pod yayinlarint dinleme ya da bloglara katilim gibi mesleki gelisim i¢in
oldugu belirtilmektedir (edWeb.net 2010: akt. Ferrit, 2010-2011).

Chu ve digerleri (2017) sosyal ag uygulama ve sitelerinin etkili bir sekilde kullanmasi i¢in ¢ok az teknolojik
bilgiye ihtiya¢ duyuldugunu belirtmektedirler. Bu ¢alismada da katilimcilarin bilisim teknolojileri becerileri
diizeylerinin sosyal medya kullanimlar: arasinda fark olusturmadigr goriilmiistiir. Kullanimin kolay olmasi ve {ist
diizey bilisim teknolojileri becerisi gerektirmemesinden dolay1 akademisyenlerin sosyal medya 6gelerine iiye olma
yiizdeleri de yiiksektir (Chu ve digerleri, 2017). Ancak egitim arastirmacilar1 sosyal medyay1 yeterince etkin
kullanmamaktadirlar. Ornegin bu galismada, katilimeilarin énemli bir ¢ogunlugu (n = 177, %86) sosyal ag
iyeligine sahip olmasina karsin sadece 42 arasgtirmacinin (%20) sosyal medyadaki paylagimlarda yorum yazdigi
gorilmiistiir. 64 arastirmaci (%31) hi¢ yorum yazmadigim belirtirken, 101 arastirmaci (%49) bazen yorum
yazdigim soylemistir. Ayni zamanda aragtirmacilarin gogunun (n = 126, %61) bir blog sayfasina sahip olmadigi
ve bagkalarina ait bir blogu takip etmedikleri (n = 108, %52) bulunmustur. Katilimcilar forumlari takip etme (n =
130, %63) ve anlik mesajlagsma programlarini kullanma (n = 172, %83) egilimi gosterirken video ya da fotograf
paylagmay1 tercih etmemektedirler. Benzer bicimde Celik ve digerlerinin (2014) ¢alismalarinda da Tiirkiye’deki
yiiksekogretimde gorevli egitimceilerin sosyal medya hesaplarina sahip olmalarina kargin etkin bir sosyal medya
kullanicisi olmadiklar1 goriilmistiir.

Cao ve arkadaslarma (2013) gore egitimciler simif etkinliklerinde sosyal medya uygulamalarim
kullanmaktadirlar. Farkli sosyal ortamlar (6r. Facebook, Flickr, PBworks, Twiter, WordPress, YouTube), sinif i¢i-
dis1 etkinlikler agisindan egitimciler ile 6grencilere 6zel araglar sunmaktadir (Dabbagh ve Kitsantas, 2012). Gao,
Luo ve Zhang (2012) ile Veletsianos (2013) de bloglarin ve diger sosyal medya araglarinin sahip olduklar1
Ogrenmeyi tesvik etme potansiyelinden dolay1 6gretim etkinliklerinde 6gretim elemanlarina yardimci olabilecegini
belirtmektedirler. Bu kesif arastirmasinda da Tiirk egitim aragtirmacilarimin %62'sinin daha 6nce yaptiklari
calismalarda sosyal medyadan yararlandiklar1 ve %90'imin gelecekteki aragtirma ve 6gretim etkinlikleri gibi egitim
caligmalar1 i¢in sosyal medyadan yararlanmay1 diigtindiikleri goriilmiistiir. Albion (2008) egitim ortamlarinda
sosyal medya gibi teknolojilerin kullanilmasinin 6nemini belirtmekte ve egitimcilerin kalkinma siirecinden
dislanmasinin s6z konusu olamayacagini ifade etmektedir.

Egitimciler sosyal medyay1 6grenme ve 6gretme siirecinde kullanirken farkli yollari tercih edebilirler (Cao vd.,
2013). Ornegin, Cin'de bazi akademisyenler &gretim materyalleri bulmak adma bu teknolojilerden
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yararlanmaktadir (Sullivan, 2017). Bu ¢alismada, katilimcilar 6zellikle sosyal aglar1 tercih ettiklerini (%41,55) ve
gelecekteki calismalarda da tercih edebileceklerini belirtmislerdir (%75). Benzer sekilde Celik ve digerleri (2014)
de akademisyenlerin yogunlukla sosyal aglar1 kullandiklarimi bulmuslardir. Sosyal ag siteleri sahip olduklari
ozellikler ile formal ve informal 6grenmedeki faaliyetler icin oldukca uygun oldugundan (Grosseck ve Holotescu,
2011; Mazman ve Kogak-Usluel, 2010; Veletsianos ve ark., 2013) egitimciler tarafindan yogun bigimde
kullanilmaktadir (P. Amador ve J. Amador, 2014; Grosseck ve Holotescu, 2011; Sanchez, Cortijo ve Javed, 2014;
Sarapin ve Morris, 2015).

Sosyal medyanin egitim ¢alismalarinda kullanilmasiyla ilgili asil sorun 6gretim tasarimi perspektifinden etkin
bir sekilde nasil biitiinlestirebilecegine iliskin bilgi ve beceri eksikligidir (Donelan, 2016; Giilbahar ve digerleri,
2017; Neier ve Zayer, 2015; Rochez, 2015). Yapilan ¢alismalar sonucunda sosyal medyanin egitim amach
kullanilabileceginden bahsedilmektedir (Borstnar, 2012; Wang, 2012). Ancak pek ¢ok egitmen, sosyal medyayi
egitim ortamlarinda nasil kullanacaklarindan emin degillerdir (Giilbahar ve digerleri, 2017). Bir Pearson raporu,
Amerikan 6gretim iyelerinin %88'inin ¢evrimigi olarak bulduklari kurumsal ve kullanici tarafindan olusturulan
videolar1 tavsiye durumlari ya da cevrimigi derecelendirme ve yorumlarmma bagli olarak kullandiklarim
gostermektedir (Moran ve ark., 2012:akt. Cao ve ark., 2013). Kullanim agisindan iizerine konulmusg bir model ya
da tasarim goriilmemektedir. Calismaya katilan egitim arastirmacilar1 da alan yazin yetersizligini 6nemli bir
siirlilik olarak giindeme tagimiglardir. Benzer sekilde, Ajjan ve Harsthone (2008) egitim ortamlarinda sosyal
medya ve Web 2.0 araglariim kullanimu ile ilgili ¢ok smirh arastirma ve analizlerin oldugunu belirtmislerdir.
Internet ve sosyal medyanin gercek potansiyelinin sosyal bilimler agisindan tam olarak taninmamasindan dolay1
yeterli arastirma yapilamamaktadir (Wilkinson ve Thelwall, 2011). Dolayisiyla, gelecekteki egitim
arastirmalarinda sosyal medyay1 kullanmaya odaklanarak, etkili kullanim bigimleri olusturulmalidir. Ogretim
elemanlari, egitimde sosyal medyay1 etkin kullanma konusunda 6nlerindeki engelleri kaldirmak adina bu destege
ihtiya¢ duymaktadirlar (Giilbahar ve ark., 2017; Neier ve Zayer, 2015; Rochez, 2015; Smith, 2016).

BOTE béliimiinde ¢alisan arastirmacilarin sosyal medyay: daha etkili kullandiklari, genglerin sosyal medyadan
daha fazla faydalandiklar1 ve daha fazla yararlanmay1 diisiindiikleri goriilmiistiir. Benzer sekilde alan yazinda geng
neslin bu bilgi yolculuguna dijital yerliler olarak basladiklarindan daha fazla deneyime sahip olduklari ve yasl
egitmenlerin bu konuda sorun yasadiklar1 belirtilmektedir (Hanson ve ark., 2011; Wankel, 2009). Calismada
katilimcilarin sosyal medyay: ayrintili olarak kullanmalart durumunda, bu ayrintili 6zellikleri kendi egitim
caligmalarinda da kullanmak istedikleri bulunmustur. Dahlstrom (2012: akt. Cao ve ark., 2013) 'a gbre 6gretim
iiyeleri sosyal medyay: farkli sekilde benimserler ve uyum durumlari yaslarina gére degisir. Genglerin sosyal
medya araglarini benimseme egilimi daha yiiksek goriilmektedir. Baska ¢aligmalarda da (Manca ve Ranieri, 2016;
2017) akademisyenler agisindan disiplin ve yasin egitimde sosyal medyay1 kullanmanin 6nemli faktorleri olduguna
isaret edilmektedir.

Sosyal medyanin egitimde paylasim, sosyal destek ve firsatlar1 artirma gibi ¢esitli kullammlarinin oldugu
literatiirde yer almaktadir (McLoughlin ve Lee, 2007, Muijs, West ve Ainscow, 2012). Bu ¢alismada,
arastirmacilar, egitim ¢aligmalarinda sosyal medyanin kullanilmasinin en 6nemli avantajlari olarak; genis kitlelere
ulagilmasi, glinlimiiz sartlarina uygunlugu, etkili olmasi, katilimcili1 ve uygulama kolayligimni belirtmislerdir.
Sinirliliklar olarak ise belirli bir kitle ya da igerige uygun olmast, alan yazin eksikligi ve sosyal medyanin giivenilir
bir ortam olmayist gosterilmistir. Sosyal medyanin aragtirma ortami olarak kullanilacagi arastirmalarda en 6nemli
konulardan biri arastirmanin nasil tasarlanacagidir. Cevrimigi arastirma modelleri, sosyal bilimler aragtirmalart
acisindan Onemli firsatlar yaratmasina karsin bu arastirma modelleri literatiirde yeterince agiklanmamistir
(Hookway, 2008). Genel olarak, internet iizerinden veri toplamak acisindan nitel ve nicel arastirmalarimn cesitli
yontemlerle gerceklestirilebilecegi belirtilmektedir (Hookway, 2008; Wilkinson ve Thelwall, 2011). Farkli
alanlarda yapilan galisma drneklerine bakildiginda, Eysenbach ve Till (2001), saglik disiplinde Internet iizerindeki
mesaj ya da gonderi kayitlarinin nitel arastirmalar agisindan erisilebilir oldugunu vurgularken Back (2013) da
ekonomi alaninda giiven kazanimu, veri iiclemesi ve tutarli gézlem ile Facebook etkilesimlerinin yurtdisi ¢alisma
konusunda 6nemli bir veri saglayacagina isaret etmektedir. Bu ¢alismada, egitim arastirmacilarinin, sosyal medya
kullanacaklar1 egitim arastirmalari igin veri toplamada karma yontemi tercih ettikleri bulunmustur. Katilimeilar
ayrica arastirma sorusunun ve giivenilirligin de 6nemli oldugunu belirtmisler ve sosyal medyanin kullanilacagi bir
egitim aragtirmasi igin deneysel model kullanma egilimine sahip olduklarini ifade etmislerdir. Ozgiinliik ve
uygulama kolaylig1 da dikkat edilmesi gereken diger konular olarak belirtilmistir.

Egitim arastirmacilarinin sosyal medya kullanim durumlarimi ve egitsel caligmalarda sosyal medyanin
kullanimina yoénelik kesfedici tiirde gergeklestirilen ¢aligsmanin sonuglarint su sekilde siralayabiliriz;
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Egitim arastirmacilart Web 2.0 ve sosyal medya ile ilgili genel bilgiye sahiplerdir. Ancak, sosyal medyanin
islevselligini saglayan teknik boyut hakkinda fazla bilgileri yoktur.

Sosyal medyanin egitsel ¢alismalarda kullanilmasi konusundaki kuramsal temel eksikligine ragmen egitim
arastirmacilari gelecek ¢alismalarinda sosyal medyadan faydalanmay1 planlamaktadirlar.

Egitim arastirmacilarinin ¢ogunlugu sosyal medya hesaplarina sahiptir. Ancak sosyal medya iizerinde
etkin bir katilim gerceklestirmemektedirler. Genellikle forumlari takip etme ve anlik mesajlagma
sistemlerini kullanma egilimi gostermektedirler.

Egitsel ¢aligmalarda ¢ogunlukla sosyal aglar kullanilmaktadir. Forumlar ve anlik mesajlagma sistemleri
ise sosyal aglardan hemen sonra gelmektedir.

Egitim arastirmacilari iyi bildikleri ve giinliik yasamlarinda kullandiklar1 sosyal medya 6gelerinden egitim
calismalarinda daha fazla yararlanma egilimindedirler. Ayni zamanda sosyal medyay1 daha etkin kullanan
egitim arastirmacilart egitim c¢alismalarinda sosyal medya Ogelerini daha yogun kullanma
diisiincesindedirler.

Bilgi ve iletisim teknolojilerini kullanma yetenegi egitim arastirmalarinda sosyal medyayi kullanma
tizerinde herhangi bir etki yaratmamaktadir.

Ayni bolimde gdrev yapan egitim aragtirmacilari sosyal medya, Web 2.0 ve bloglar hakkinda esit bilgi
diizeyine sahiptirler. Boliimler arasinda en fazla bilgi ve kullanim egilimine BOTE akademisyenleri
sahiptir.

Geng egitim aragtirmacilari sosyal medyadan egitim ¢aligmalarinda kullanma konusunda daha isteklidirler.

Sosyal medyanin egitim ¢aligmalarina sagladig: katkilar arasinda genis kitlelere ve verilere erigim, giincel
ve etkili olmasi, katilimeiligi saglamasi ve uygulama kolayligi goriilmektedir.

Egitim ¢aligmalarinda sosyal medya kullanimi konusundaki sinirliliklar agisindan giivenirlik, alan yazin
eksikligi, belli bir kitle ve igerige uygunlugu ifade edilmektedir.

Egitim arastirmacilart sosyal medya kullanilacak egitsel ¢aligmalarda arastirma modeli olarak deneysel
deseni tercih etmektedirler. Arastirma tasarimi agisindan giivenirlik ve aragtirma sorusuna dikkat
etmektedirler. Veri toplama yontemleri agisindan ise nitel ve nicelin birbirini tamamlamasi goz Oniine
alinarak karma yontem segme egilimi 6n plani ¢ikmaktadir.

Arastirma kapsami, sinirliliklar1 ve sonuglarina bagh olarak asagidaki 6neriler sunulabilir.

Egitim arastirmacilar1 egitim calismalarinda sosyal medyadan yararlanma konusunda isteklidirler.
Aragtirmacilar genellikle iyi bildikleri ve kullandiklar sosyal medya 6gelerinden daha fazla yararlanma
egilimindedirler. Sosyal medyanin etkin ve dogru kullanimi agisindan egitim arastirmacilarina teknik
konularda ve 6gretim siireglerine entegrasyonu hakkinda iiniversitelerdeki alan uzmanlar1 tarafindan
tanitim ve bilgilendirme seminerleri diizenlenebilir.

Egitim arastirmacilar1 genel olarak sosyal medya iizerinde etkin bir profil ¢izmemektedirler. Bununla
beraber sosyal medyay1r daha yogun kullanan arastirmacilarin egitim arastirmalarinda da daha fazla
yararlandiklar1 goriilmiistiir. Bundan dolay1 Cao ve digerleri (2013), Chen ve Bryer (2012) ve Gao ve
arkadaslarinin  (2012) da ifade ettigi gibi egitim arastirmacilari, O6gretim siireclerinde Ogrenci
memnuniyetini ve 0grenme ¢iktilarimi arttirmak adina sosyal medya teknolojilerini benimsemeye ve
kullanmaya tesvik edilebilirler.

Gergeklestirilen bu kesfedici aragtirma sonrasi diger arastirma tiirlerinde de detayli galismalar
gergeklestirilebilir. Boylece sosyal medyamin bir aragtirma ya da Ogretim ortamu olarak farkli
kullanimlarma iliskin ¢esitli 6rnekler egitimcilere sunulabilir (Chen ve Bryer, 2012; Veletsianos ve dig.,
2013). Ayni zamanda Tirk kiiltiirii igerisinde sosyal medyanin egitim ¢alismalarinda kullanilmasina
iligkin model ¢aligmalarina zemin hazirlanabilir.

Yoo ve Huang (2011), kiiltiirel farkliligin dgrencilerin teknolojiyi nasil kabul ettiklerini ve bu farklhi
kullanimin 6grenmeyi etkileyebilecegini, bu degisikliklerin bilinmesinin egitimcilerin uygun Web 2.0
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araglarmi egitim ortamlarina verimli bir sekilde entegre etmelerine yardime1 olabilecegini belirtmiglerdir.
Benzer sekilde, Donelan (2016) da kiiltiiriin bilisim teknolojileri ve sosyal medya kullanim {izerinde etkili
oldugunu belirtmektedir. Bu nedenle, gelecekteki ¢aligmalarda kiiltiir farkliliklarinin da dikkate alinmasi
Onerilebilir.
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