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The aim of this research is to determine music teachers’ participation status in in-
service training programs and their expectations. This research, which was
structured on survey model, was conducted with 48 music teachers in the center of
Tokat city, Turkey. The data were obtained through personal data form and
standardized interview form and analysed by means of descriptive analysis
technique. According to the research results, the participation rate of music teachers
in in-service training activities is low. Teachers tend to participate in the activities
organized by the Provincial Directorate of National Education instead of the events
organized by the Ministry of National Education. Activity topics are mainly aimed
at the presentation of the curriculum. Music teachers demand that in-service training
activities be organized in teaching methods, technology, Turkish music and
instruction, guidance and personal development. The teachers’ expectations with
regard to the process of planning, implementation and evaluation of the activities
are concentrated on the determination of the activity content by themselves, the
presentation of the subjects by field experts from universities, the organization of
the activities in the cities they work and during seminar seasons. Research results
are discussed within the framework of the existing problems in the literature.
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Bu arastirmanin amaci, miizik 6gretmenlerinin hizmeti¢i egitim programlarina katilma
durumunu ve beklentilerini saptamaktir. Tarama modeline gore yapilandirilan ¢alisma
Tiirkiye’nin Tokat il merkezinde gorevli 48 miizik &gretmeni ile yuriitiilmiistiir.
Veriler, kisisel bilgi formu ve standartlastirilmis goriisme formuyla elde edilmis ve
betimsel analiz teknigine gore ¢Oziimlenmistir. Arastirma sonucuna goére, miizik
dgretmenlerinin hizmetigi egitim etkinliklerine katilim orani diisiiktiir. Ogretmenler
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Midiirliigii tarafindan diizenlenen etkinliklere katilma egilimindedir. Etkinlik
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yaptiklari sehirde ve seminer dénemlerinde diizenlenmesi yoniinde yogunlagmaktadir.
Arastirma sonuglar1, alanyazinda konuyla ilgili var olan sorunlar gergevesinde
tartigtlmustir.
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Introduction

One of the basic components of the education systems is ‘schools’. Schools are institutions where we can
produce a reflection of the social order we want to achieve and transform society into larger scale and more resilient
motives by shaping the minds accordingly (Dewey, 2004). Many factors, such as education policies, curricula,
integration of technology into educational processes, socio-cultural changes etc. determine the quality of schools.
In this sense, teacher is one of the most influential components in the realization of social ideals through schools.

Today’s educational research concentrate on professional competencies and professional development of
teachers. Teaching profession, which is a dynamic process and complex structure (Deneme & Celik, 2016;
Kiigiikaydin, Sagir & Kosterelioglu, 2017), requires the updating and development of teacher competencies. The
transforming socio-cultural structure, the current reforms in education, the expectations of new qualifications from
the growing individual by the usual lifestyle dissolved in the context of globalization and individualization, the
change of purpose and content in all branches by the spread of program development theories or the effect of
technology on education (Kalyoncu, 2004) are essential bases that impose the improvement of teacher
competencies.

It is necessary to constantly rearrange the system of teacher training with regard to structure, functioning, and
curriculum in accordance with educational realities and current needs (Ozden, 2010). Although pre-service training
programs are revised in many countries in line with the trends, currents, and changing paradigms in certain periods,
they lag behind rapid changes and fail to be effective in gaining teacher competencies (Deneme & Celik, 2016;
Hugh, 2001; Phin, 2014; Seferoglu, 2004; Ucar & Ipek, 2006; Yoo & Lee, 2014). Therefore, current educational
policies are being renewed in the direction of the search for systematic and sustainable solutions to fill the gap
stemming from pre-service training and meet the needs and demands of rapidly changing education in the 21
century. One of the main bases that guide these quests is in-service training of teachers (Azad, Tavakoli & Ketabi,
2017; Raud & Orehhova, 2017).

In-service training is a systematic practice designed to develop pedagogical practices and teaching skills, to
solve challenges encountered in the professional process through scientific methods and in the light of socio-
economic facts, and to encourage teachers in promoting professional development (Egitim-Bir Sen, 2004; Jan &
Hameed, 2016; OECD, 2016). In Turkey, the aims of in-service training organized by the Ministry of National
Education (MoNE) are explained briefly according to the related regulation (Milli Egitim Bakanligi [MEB], 1994)
as; a) to complete the deficiencies of pre-service training in terms of professional competence, b) to gain the
knowledge, skills, and behaviors required by the innovations and developments in the field of education, c) to
improve professional competence and understanding of the staff, d) to obtain integrity in the interpretation of
Turkish national education policy, and, e) to provide unity in the implementation of principles and techniques of
education. In-service training, which directly affects the quality of education systems and learning outputs, is a
necessity for teachers today (Guskey, 2002; Jan & Hameed, 2016; Raud & Orehhova, 2017). Ozyiirek (1981)
attributes this necessity upon the developments and advancements in science, society, schools, and teaching
processes, and upon the expectations in teachers’ fields of personal interest (Altinisik, 1996; Kiigiikahmet, 1998).
In-service training provides teachers with the opportunity to acquire knowledge and skills in adapting to structural
and cultural changes at schools (Nawab, 2017), to transform contemporary theories and models into educational
activities, to operationalize educational reforms by ensuring coordination between theory and practice (Bush,
2007; Slingerland et al. 2017), and to create changes in classroom practices, attitudes, beliefs, and learning
outcomes (Guskey, 2002).

Research reveal that in countries such as Finland, Canada, Singapore, where success has been achieved in
education, professional development of teachers is put in the center, and the execution of in-service training is
driven by an approach that prioritizes continuity and control (Abazaoglu, 2014; Avrupa Komisyonu, 2013; Y00 &
Lee, 2014). By the beginning of teacher training in 1848, it is seen in Turkey that in-service training was
experimented from time to time till a certain date. For example, it is known that an in-service training event was
organized by Sati Bey, the director of Istanbul Dariilmuallimin, in 1909. Usul-ii tedris, namely the method of
teaching, was taught by specialists to two teachers (per province) selected from each province in this context
(Ergun, Ergezer, Cevik & Ozdas, 1999). Similarly, in 1926, in-service training was given under the name of
‘holiday courses’ in order to overcome the problems arising from the fact that primary school physical education,
music, handicraft, and art lessons were instructed by teachers who did not receive subject matter training (Oztiirk,
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2007). Notwithstanding the existence of these practices, in-service training programs in Turkey were officially
included in the system for the first time in 1960. Today, in-service training activities for teachers are planned and
carried out centrally by the Professional Development Support and Monitoring Department of the MoNE.
Furthermore, provincial organizations were delegated the power by the Ministry of Education to arrange in-service
training programs to solve the problems experienced in in-service training, to meet the training needs of teachers
on-site and on time, and to put the activities into practice more effectively and widely (Bayram, 2010; Sahin,
1999). In recent years, it can be argued that in-service training has been made an effective structure thanks to the
projects that are put into practice by the cooperation of the MoNE and private organizations (Abazaoglu, 2014;
Seferoglu, 2004).

Despite these developments, studies in the literature show that various problems related to in-service training
have been experienced in Turkey. One of the outstanding results in the studies is intentional/unintentional non-
participation of teachers in the activities (European Commission, 2015). Nevertheless, it has been observed that
the subjects of the activities are not taught using appropriate methods, techniques, tools and equipment in line with
the scope of the teachers’ needs, consequently, that the information and skills aimed at the programs are not gained
to the participants (OECD, 2010; Ozaver & Celikten, 2017; Sahin, 2012), that a narrative-based and theory-
weighted approach is pursued and practice is excluded (Gokmenoglu, 2012; Karaca, 2010; Ozen, 2006), that the
participants’ opinions are not taken in the pre- and post-activity period (Kizilarslan, 2012; Ugar & Ipek, 2006) and
that the people chosen for the events are not determined according to objective criteria (Ciftci, 2008; Sahin, 2012).
In the studies conducted by the MoNE, it is observed that professional development guidance was insufficient,
everyone could not benefit sufficiently from in-service training due to the large number of staff, and the efficiency
of in-service training and the level of motivation and organizational commitment of employees are not anticipated
(MEB, 2008, 2009, 2017).

Today, the learning-teaching paradigm has shifted towards the autonomy of the learners and the role of the
teacher has turned into a facilitator’s and a manager’s role in the learning process. Learning and teaching has
evolved into a more learner-centric and more flexible structure, which is supported by new technologies (Raud &
Orehhova, 2017). The current transformation also directly affects music education and requires music teachers to
use technology effectively in classroom teaching processes and to prefer technology-supported teaching methods.
On the other hand, Kalyoncu (2004) reports that the image of the traditional music lesson has been going through
a transformation, that the new targets, contents, and methodological developments demand from the music lesson
and teacher beyond an activity of merely singing and playing an instrument, and that the functioning area of the
music teacher has widened. In this context, one of the biggest challenges in the music teaching profession is
teachers’ competency to stay up-to-date on new practices and approaches in music education (Clements, 2010).
In-service training is an effective method for the music teacher to be able to respond to the expectations and adapt
to the current transformation. However, it is observed that the problems related to in-service training are also
experienced in the music teaching profession. The results of the research indicate that music teachers have a low
participation rate in the INSET activities. Besides, teachers find in-service training programs inadequate in quantity
and quality. Teachers need in-service training in the areas of the planning, implementation, and evaluation of music
lesson, education technologies, music teaching methods and techniques, accompaniment, composition, school
instruments and educational music repertoire, relations among the school, the family, and the environment (Akdiiz,
2006; Andirici, 2006; Ciftgi, 2008). It is reported that in-service training needs of music teachers cannot be
generally met and that a new structuring in in-service training is required to ensure continuity in professional
development (Ciftci, 2008). It is considered according to the research results that music teachers are in need of in-
service training and tend to participate; however, they have developed a negative attitude to attend the activities
despite this expectation and tendency.

The success of in-service training depends on the identification of the needs and learning characteristics of
teachers as the target audience, and the consideration of the basic principles of planning, implementation, and
evaluation of in-service training activities (Guskey, 1991; Hakan et al. 2011; O’Sullivan, 2000). However, the
current problems with in-service training programs organized for music teachers demonstrate that the principles
of needs analysis are not taken into consideration in the process of program planning. In the light of these views,
the aim of the study is to identify music teachers’ status of participation in in-service training activities and to set
forth their expectations. This study is expected to draw attention to the problem of professional development in

247



Oztiirk & Oztiirk

the music teaching profession and to contribute to the practice of some plans that could positively affect
participation rates through the suggestions presented. The following questions are addressed in the research:

1. What is the participation status of music teachers in the in-service training activities arranged by the
Ministry of National Education and Provincial Directorate of National Education?

2. What is their participation status with regard to gender, institution of employment, graduate education, and

professional seniority?

What are the subjects of in-service training participated?

What are their expectations regarding the content of in-service training activities?

What are their expectations regarding the processes of planning, implementation, and evaluation of in-

service training activities?

ok w

Method

This study, which has a qualitative research characteristic, is structured according to single survey model. The
main aim of the survey model is to reveal the emotions, thoughts, and opinions of individuals on any subject
without any interference and to construct knowledge (Karasar, 2014). In this research, the participation status of
music teachers in in-service training activities and their expectations are determined through teacher opinions.

Study Group

Survey studies cover large groups. In practice, however, it is practically impossible to examine the whole
universe that constitutes the subject of the research. For this reason, data are collected by field survey conducted
over a sample (Gokge, 1992). In this context, the sample consisted of 48 music teachers working at the center of
Tokat city, and in public schools. Permission for the study group from the relevant institution has been obtained
in advance. Personal characteristics of the study group are exhibited in Table 1.

Table 1. The Distribution of the Study Group According to Personal Characteristics

Personal Characteristics f %
Gender Female 24 50,0
Male 24 50,0
Secondary School 20 41,7
A Fine Arts High School 13 27,1
Institution of Employed High School 9 188
Special Education Institution 6 12,5
. Yes 12 25,0
Graduate Education No 36 750
1-5 years 6 12,5
Professional seniority 6-10 years 17 354
11-15 years 17 354
16 and above years 8 16,7

According to Table 1, 50% of the teachers are female and 50% are male. According to the same table, 41,7%
of the teachers are in secondary schools, 27,1% in Fine Arts High Schools, 18,8% in high schools, and 12,5% in
special education institutions. On the other hand, it is seen that 25% of teachers received graduate education,
whereas the 75% majority did not. According to the professional seniority, 12,5% of the teachers have 1-5 years,
35,4% have 6-10 years, 35,4% have 11-15 years, 16,7% have 16 and above years of professional experience.

Data Gathering

The study data were collected through interview technique. Interview is the most important data gathering tool
for descriptive studies aimed at deciphering the lives, perceptions of individuals and the common meanings
ascribed to these by them in relation to certain subjects. The experiences gained as a result of individual or
collective interviews are defined and the themes are revealed (Patton, 2014). Personal information form and
standardized open-ended interview form were used to obtain the study data. There were questions in the personal
information form relating to the gender of the teachers, the institution of employment, the status of graduate
education, professional seniority, participation status in in-service training activities, and the subjects of the
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activities attended. The questions in the interview form had two different structures. In the form, there were ordinal
and open-ended questions aimed at determining the teachers’ expectations and rationales related to the content of
in-service training and to the planning, implementation, and evaluation processes of activities. Below are some
sample questions from the interview form.

Table 2a. Sample Question Prepared to Determine the Expectations Regarding the Contents of the Activities

Field of Expectation Question Expectations

Which subjects would you like to be included in the in-service training ;

Content of the activities  activities? (Specify according to the order of significance!) 3

Please explain the reason for your order of preference.

Table 2b. Sample Question Prepared to Determine the Expectations Regarding the Formal Structure of the
Activities

When should in-service training

Field of Expectation Comments activities be held?

During summer holiday
Planning, Sort the options on the list on the right according to Dur!ng semester holiday
- . ] - o During education season
implementation, and your need. (1 being the highest priority!) - -

. During seminar season

evaluation of the -
activities Other (Please explain!)...........

Please explain the rationale for the prioritization of
your requirements.

Data Analysis

The study data were analyzed through descriptive analysis technique. Descriptive analysis is mostly applied in
cases where the conceptual framework of the research is clearly defined beforehand. Further, in qualitative studies
it is possible to reduce written data to the numbers at a certain level. Numerical analysis is the converting of study
data into numbers. The main purpose of digitizing qualitative data is; to increase reliability, to reduce bias, to allow
comparison between data, and to allow re-examining, again on over a large sample, the results of a small scale
research or a case study (Yildinm & Simgek, 2006). In this research, frequency analyses and percentage
calculations are used for the analysis of the data.

Validity and Reliability

In qualitative research, validity secures reliability to a great extent, and the importance given to validity should
at the same time be perceived as a measure taken to ensure reliability. Detailed reporting of the data gathered and
the researcher’s explanations of how he/she has arrived at the results are among the most important criteria of
validity in qualitative research (Yildirim & Simsek, 2006). In order to ensure validity in this study, a field survey
was conducted on the subject, a conceptual framework was built, and the interview form was prepared according
to the conceptual framework. The opinions of two experts in the field of educational sciences have been consulted
to determine the clarity of the interview form and its suitability for the purpose of the study. The final version of
the form was shaped by making necessary revisions in line with incoming feedbacks. The data obtained were
organized, analyzed simultaneously, and compared thereafter by the authors.

The data were interpreted through quantification and by the support of tabulation in the results section, and
some opinions of the teachers were used directly to underpin interpretations. In qualitative studies, ‘participant
confirmation’ is an important method for reliability. In this approach, it is aimed at ensuring reliability by
minimizing the loss of data through an open-ended question, where participants can convey their perceptions
and/or experiences that they think are relevant but not addressed by the standard questions.

Results

This section includes the participation status of the music teachers in in-service training activities, the topics
of the organized activities, and the expectation of the teachers from in-service training. In the presentation of the
findings, the abbreviation ‘MoNE’ stands for the Ministry of National Education, ‘PDoNE’ stands for the
Provincial Directorate of National Education, and ‘INSET” stands for in-service training.
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Results related to the 1 and 2" sub-problem: Participation status of music teachers in INSET activities
and frequency distribution according to gender, institution of employment, graduate education, and
professional seniority

Table 3. The Frequency Distribution of the Participation Status of Music Teachers in the Activities Held by the
MoNE and the PDoNE

N Yes No
Participation Status f % F %
I have participated in the activities held by the MoNE 7 14,6 41 85,4
I have participated in the activities held by the PDoNE 12 25,0 36 75,0
I have participated in the activities held by the MoNE and/or PDoNE 17 354 31 64,6

According to Table 3, 14,6% of the music teachers participated in the activities organized by the MoNE and
85,4% majority did not participate in any activities organized by the Ministry. It is also observed that 25% of the
teachers participated in the activities organized by the PDoNE and 75% majority did not participate in any activity
organized by the Directorate. On the other hand, although 35,4% of the teachers attended the activities arranged
by the MoNE and/or the PDoNE, 64,6% did not participate in any activity organized by the two institutions.
Findings indicate that music teachers have a low participation rate in the INSET activities. It can be argued that
teachers are more inclined to participate in the events organized by the PDoNE instead of the MoNE. This tendency
can be attributed to the fact that the PDoNE activities are arranged in the city where teachers live and are easily
accessible.

Table 4. The Distribution of Participation Status according to Gender, Institution of Employment, Graduate
Education, and Professional Seniority

- Participated Not Participated
Personal Characteristic r % r %

Gender Female 6 25,0 18 75,0
Male 11 45,8 13 54,2

Primary School 7 40,0 13 60,0

Institution Employed Sgcondary S_chool 2 22,2 7 77,8
Fine Arts High School 4 30,8 9 69,2

Special Education Institution 4 66,7 2 33,3

. Yes 3 25,0 9 75,0

Graduate Education No 14 389 > 6L1
1-5 years 2 33,3 4 66,7

Professional Seniority 6-10 years 3 17,6 14 824
11-15 years 9 52,9 8 47,1

16 and above years 3 375 5 62,5

According to Table 4, the participation rate of female music teachers in the INSET activities (25%) is lower
than that of male teachers (45,8%). When the findings related to the institution of employment is examined, it is
observed that the attendance rates of music teachers in secondary education (22,2%) and Fine Arts High Schools
(30,8%) are lower than those in primary education (40%) and special education institutions (66,7%). According to
these results, it is noteworthy that the attendance rate of music teachers in special education institutions (66,7%)
is higher than teachers in other institutions. According to another finding, there is also a difference in the
participation rates of teachers with and without a graduate education. The participation rate of teachers who have
amaster degree (25%) is lower than that of the teachers without a master degree (38,9%). In the case of professional
seniority, it is observed that the participation rate of the teachers who have experience between 6-10 years is lowest
(17,6%), that the participation rate of teachers with 1-5 years (33,3%) and 16 and more years (37,5%) are again
low and close to each other, and that the participation rate of the teachers with 11-15 years of experience (52,9%)
are higher than the other groups. According to this finding, it can be said that participation in activities in the first
10 years of the profession is at a lower level. On the other hand, the fact that 62,5% of teachers who are experienced
16 or more years do not participate in any activity is thought-provoking. In addition, the proportion of teachers
(75%) who received graduate education but did not participate in any INSET activities is noteworthy. This can be
interpreted in a way that INSET activities do not attract the interest of the teachers who received graduate education
or that the activities do not meet their expectations.
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Results related to the 3™ sub-problem: The subject of the INSET activities attended by the music
teachers

Table 5. The Distribution according to the Last Activity Attended by the Music Teachers

Organizing Institution Topics Total

Promotion of music lesson curriculum

Membership to Turkish folk music jury
MoNE Book review

Orff-Schulwerk

Music education for highly talented students

10

Promotion of music lesson curriculum
PDoNE Problems of teaching profession and solutions
Orff-Schulwerk

RPINWIRFRIFRPINNA=—

According to Table 5, the topic of the INSET events organized by the MoNE and the PDoNE are mainly (f=4
and f=3) the promotion of the curriculum of music lesson. Apart from this, it is observed that the MoNE organized
activities on the subjects of jury membership for Turkish folk music (f=2), book review (f=2), Orff-Schulwerk
training (f=1), music education for gifted students (f=1), and that the PDoONE arranged activities on the subjects of
the problems of teaching profession and solutions (f=2) and Orff-Schulwerk training (f=1). According to the
findings, it can be said that INSET activities are mostly preferred by the MoNE and the PDoNE for the purpose of
promoting updated/renewed educational programs, whereas the contents for teachers’ professional and personal
development are not planned in the expected direction.

Results related to the 4™ and 5™ sub-problem: INSET expectations of the music teachers

Table 6. The Distribution of Expectations regarding the Content of the Activities

Content _

Expectations f Excerpts from Teacher Opinions

Music/Educational 33 “Technology, technology, technology, this is the era of technology! The students are
Technologies technological! Everything must be associated with technology”

“General music teaching methods are not effective in populous classrooms. Different

Music Teaching 30  methods should be introduced in in-service trainings. But, the promotions should be supported

Methods with best practices”
“I often teach melodica now. When I want to accompany a song I teach, I have difficulty
School . ”
even though my harmony knowledge is enough
Instruments and 28

“I am having difficulty preparing a program for important days and weeks. If I can teach

Accompaniment - - ”
P different instruments, more colourful events can be prepared

Turkish Music and 24 “I am having difficulty in teaching maqam music because I, myself, do not have a full
Training grasp. I want to learn a Turkish music instrument”

“Student profiles are very different; we are experiencing disciplinary problems both
within the classroom and outside the classroom arising from the free dress regulation,
Guidance 20  crowded classes, and family. It’s harder to keep students under control compared to the past.
Effective classroom management, communication, guidance, etc. seminars for teachers should
be given”

“Professional development should not only be perceived theoretically, activities that are
informative and encouraging for graduate study should be organized”
18 “Seminar topics are usually based on narrative, there are no topics related to our
personal development, and that does not interest me. For example, activities such as effective
speaking and communication, foreign language, project development can be organized”

Personal
Development

Music Lesson “The curriculum is an important guide for me. I think that I can teach an effective course
Curricula if I master the program. I also want to be aware of the latest update on the program”

According to Table 6, music teachers mostly (f=33) want music/educational technology topics to be included
in the activities. This demand is followed by music teaching methods (f=30), and school instruments and
accompaniment (f=28). Teachers, furthermore, demand activities on the subjects of Turkish music and training
(f=24) and guidance (f=20) as well. It is observed that the general tendency in expectations is concentrated on the
field subjects. It should be noted that although Table 5 includes teachers’ demand for activities regarding music
lesson curricula (f=4), it should be underlined that program promoting activities were not requested by most
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teachers when compared to other topics. This can be attributed to the concentration of activities attended by the
teachers mostly on program promotion subjects, as can also be seen in Table 5.

Table 7. The Distribution of Expectations related to the Planning, Implementation, and Evaluation of the
Activities.

Field of

Expectation Opinions f Excerpts from Teacher Opinions

) “My 12th year in my profession. I joined seminars 4 times
My views should be taken 42 put nobody came and asked my opinion. It does not matter
when and where, | am expecting an approach or a method

Method of that considers my expectations”
SDjttﬁg;mmg Universities should determine 18 “The number of events is very small and | think it’s
) boring. In this era where technology use is widespread, the
MONE/PDoNE should determine 6  ministry should focus on distance in-service training
method”
Lecturers from universities 40 “The teaching of lecturers from universities is different
should carry out and enjoyable”
Trainer(s) Universities and the MoNE 12 “I do not think that the coordinator teacher who makes
should carry out in partnership the program promotion does have a full grasp of the
PDoNE should carry out 8  program”
It should be held at my place of 33
duty “The financial support of the MoNE is limited, I am
. - spending my own budget when | go to another city for a
City It should be held on seaside 6 seminar. | think that the budget should be increased or it
It should be held in a 4 should be held inthe city where I am on duty”
metropolitan city
It should be held during seminar 39 “People cannot concentrate in the events during holidays.
season I think seminar periods are ideal for in-service training. We
Time It should be held during teaching 10 do not actually do anything in this period. If it is done during
term the seminar period, it will be more productive and more
It should be held in holiday time 9 participatory”
Should last 1 week 28
. “Teaching time is more effective if it is done once a week
Duration 2223:3 ::2: istZ;s 166 or one week in each semester”
Place 2223:3 EZ E::g :2 Vn\:iudselchglﬁjs ig “First of all, courses should be given in the field of music
—— and activities should be held in field-specific halls”
Should be held at universities 12 :
Accommodation },g ;::EZ; Z:Zy ZI z(ﬁgteel ij “If it is held in the city that I live, I will stay at home and
Td rathor stag at a guesthouse 7 will not have trouble paying for accommodation”
No exam should be applied 17 “When I am judged by paper and pen, I feel strange and
nervous”
Measurement 5h0{1|d be done on electronic 15 “There should be an academic incentive system as in
and Evaluation environment universities. Examinations should be done through the

module, and incentives should be given according to the

should be done as oral evaluation 10 ,,
results of the exam

According to the findings presented in Table 7 and the findings achieved by ordering according to the
preference area with the highest frequency status, the music teachers demand that the topics of the INSET be
determined by themselves (f=42) and that the topics be presented by university lecturers (f=40). On the other hand,
a significant majority of the teachers state that the activities should be organized in the city where they work (f=33)
and during seminar seasons (f=32). More than half of the teachers, however, expect the activities to last for one
week (f=28) and to be performed in music halls/rooms (f=26). According to the table, half of the teachers want to
stay at their home during the activity period (f=24). For the last finding, teachers’ opinions against measurement
and evaluation are notable (f=17), as well. A significant part of the teachers who think that evaluation should be
done prefer electronic environment (f=15), while others prefer oral evaluation (f=10).
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Conclusion and Recommendations

In this study, which is conducted in order to determine music teachers’ participation status and expectations
regarding in-service training (INSET) programs, it is found that the participation level of the teachers in the
activities is low, and that there are various expectations regarding the planning, implementation, and evaluation
process of the activities.

The research revealed that 64,6% of the music teachers did not participate in any professional development
activities organized by the MoNE or the PDoNE. This result is in agreement with the results of the other research
on the subject. In a comprehensive survey conducted all across Turkey, Ciftci (2008) disclosed that 65,7% of the
music teachers did not participate in the INSET activities. Similarly, Andiric1 (2006) found that 91,3% of the music
teachers in Istanbul and Akdiiz (2006) determined in a study on a sample from the city of Ankara that 40% of the
music teachers did not participate in any professional development activities related to their branches. Similarly,
according to a recent report, in Turkey, classroom teachers’ and branch teachers’ rates of participation in
professional development activities are quite lower compared to the average of the countries participating in
TIMSS (MEB, 2016).

According to another finding, the events organized by the MoNE and the PDoNE are mainly aimed at
promoting the curriculum. On the other hand, music teachers demand INSET primarily on the use of technology
and teaching methods in the field of music and then school instruments and accompaniment, Turkish music and
training, and guidance and personal development. It is observed that this finding is in agreement with the results
in the literature. For example, in a survey conducted by the MoNE (MEB, 2008), it was revealed that the teachers’
expectations from INSET were distributed among 68 subjects and the lowest demand was for ‘the promotion of
changing programs’. According to research conducted by the MoNE, the vast majority of teachers expected
activities to be organized on new approaches in education, the use of new educational technologies, the methods
and techniques of teaching-learning, methods of coping with stress, classroom communication and interaction,
student recognition techniques, classroom management models, and human relations (MEB, 2008, 2013, 2014). It
is determined in the research conducted in the field of music that the teachers have firstly INSET requirements on
the subjects of technology and teaching methods in music education (Akdiiz, 2006; Ciftci, 2008). On the basis of
results of the current research, it can be argued that music teachers have not participated in the INSET activities at
the expected rate, activity topics have not met teacher expectations and these two basic problems have been lasting
in the music teaching profession for a long time.

The last finding of the study reveals that the teachers have expectations regarding the planning, implementation,
and evaluation process of the INSET activities. Almost all the music teachers expect to be consulted at the stage
of specification of activity subjects and that the content of the activities to be presented by field specialist lecturers
from universities. In addition, the teachers request that the activities are organized in their home city and during
seminar seasons, last one week, no examinations are held in the measurement and evaluation stage, or examinations
are held in electronic environments. It is possible to support these results with the results of existing studies in the
literature (Gokmenoglu, 2012; Giinbay1r & Tasddgen, 2012; Ozaver & Celikten, 2017; Satmaz & Gencel, 2016;
Sahin, 2012). The authors of this study consider significant the expectations of music teachers that their views
should be taken during the planning of the INSET programs. Professional development is as personal as it is
institutional and must be managed by the individual to be effective (Browell, 2000, cited in Bush, 2007).
Determination of topics in line with the needs of teachers will encourage the participation of teachers, increase
their motivation, and create a change that can be transferred to the classroom (Colwell, 1996/1997, cited in Bush;
2007).

Teachers pass through various stages in their professional lives and have different interests and needs at each
stage. From the moment entering upon the career, teacher’s interest and curiosity concentrate at certain points at
certain times, and such concentrations require the application of different in-service training models (Saban, 2000).
On the other hand, their beliefs are the things that attract teachers to professional development (Guskey, 2002;
Senel, 2014). However, professional development programs often fail, notwithstanding many factors, especially
because they do not take into account factors that motivate teachers for professional development and the processes
in which teachers typically go through a change (Guskey, 1986). The results of this research and other studies in
the literature show that the situation is also valid for Turkey. Teachers in Turkey think that professional
development is not adequately valued (Ceylan & Ozdemir, 2016) and it comes out that music teachers’
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expectations, as of other branch teachers, are not considered at satisfactory levels by the concerned units. This
situation justify the opinion that ‘a healthy, effective, and organized in-service training policy for teachers does
not exist’ (Budak & Demirel, 2003; Karaca, 2010; Ugar & ipek, 2006) and ‘it has become inevitable to make a
new arrangement regarding the planning, implementation, and evaluation of in-service training activities’ (Sahin,
1999). It is evident that professional development programs that are planned without due attention to teachers’
needs and without links to practice will not be effective. For this reason, it is believed that the problems experienced
about INSET should be intervened urgently and effectively by the MoNE, and that there is a need for a radical
change in professional development. Some suggestions can be made in the light of these views:

Teacher population is large and the budget for professional development is limited in Turkey (MEB, 2009;
Seferoglu, 2004), which is one of the most important problems in the INSET planning process. Further, there are
music teachers in the education system who have not participated in INSET activities, although they have been on
duty for many years. Therefore, the research findings suggest the inclusion of the universities within the process,
the establishment of ‘In-service Training Institutes’ by the corporation of the MONE and the universities, and the
stipulation of the arrangement of professional development activities by every university that has a faculty of
education.

Teachers give due consideration to professional development and believe that in-service training activities
make beneficial contributions to their organizational and individual developments (Giiltekin & Cubukg¢u, 2008;
Ozen, 2006; Pepeler, Murat & Akmence, 2016; Sarigdz, 2011; Satmaz & Gencel, 2016); however, they are in a
negative attitude towards in-service training (Karasolak, Tanriseven & Konokman, 2013). In recent years, the
INSET needs of teachers are being determined by means of the modules applied by the MoNE and the participant
teachers are asked to evaluate the activities within this context. It could be said depending on the results of the
research scrutinized in this study above that this application is in point but not effective. It should be born in mind
that one of the primary ways of increasing the organizational commitment of teachers is to increase their
satisfaction level with regard to meeting their expectations from the organization (Tiirk Egitim Dernegi [TED],
2014). For better outcomes, all teachers should be included in the system by the Department of Professional
Development Support and Monitoring in the MoNE through the installation of a more functional and powerful
informatics network, and a distinct unit should be established where the demands and evaluations will be tracked
and analyzed meticulously.

This study demonstrated that music teachers are inclined to attend the activities which are held by the PDoNE
instead of the MoNE. Seminars at the local level contribute more to teachers, and seminar success and the in-
service training approach of the Provincial Directorate of National Education are closely related (Sahin, 2012). In
this sense, participation can be at higher rates if the activities are held in their cities of work and by the Provincial
Directorate, particularly when economic factors are considered. Thus, a well-directed policy could include the
broadening of the INSET powers delegated to the local authorities in 1993, reporting of the activities arranged at
the provincial level, and sharing of the reports with those concerned.

There is movement and accompaniment in the nature of music and in its teaching process. Music teachers
demand for practicable INSET activities, instead of theoretical presentations, that they can put into practice during
in-class teaching processes. Besides, it is a fact that the workshops performed with group teachers in the seminars
held at the beginning and end of the education-teaching term are found more beneficial by teachers (Pepeler et al.
2016). For this reason, the planning of best practice activities with practical content for music teachers by the
academics working in departments of music teacher training program and the delivery of these programs with
active participation methods during seminar seasons should be put into practice.

There is a need for up-to-date and thorough studies that draw attention to music teachers’ expectations for
professional development. A limited number of research studies in the literature present starting points for
prospective studies and are valuable in this regard. Researchers who have an interest in the subject should develop
practicable projects, along with theoretical studies, that can meet teachers’ expectations, and participatory
activities, such as workshops, for INSET should be arranged accordingly.
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Miizik Ogretmenlerinin Hizmeti¢i Egitim Programlarina Katilma
Durumu ve Beklentileri

Giris
Egitim sistemlerinin temel bilesenlerinden biri okullardir. Okullar, ger¢eklestirmek istedigimiz toplumsal
diizenlerin bir yansimasini iiretebilecegimiz ve zihinleri buna gore sekillendirerek toplumu daha genis dlgekli ve
daha direngen motiflere doniistiirebilecegimiz kurumlardir (Dewey, 2004). Egitim politikalar, 6gretim
programlari, teknolojinin egitim-6gretim siiregleriyle biitiinlesmesi, sosyo-kiiltiirel degisimler vb. birgok etken
okullarin niteligini belirlemektedir. Bu anlamda, toplumsal ideallerin okullar {izerinden hayata gecirilmesindeki
en etkili bilesenlerden biri de 6gretmendir.

Gliniimiiz egitim arastirmalari, Ogretmenlerin mesleki yeterlikleri ve mesleki gelisimleri iizerine
yogunlagmistir. Dinamik bir slire¢ ve karmasik bir yapi olan 6gretmenlik meslegi (Deneme ve Celik, 2016;
Kiiciikaydin, Sagir ve Kosterelioglu, 2017) dgretmen yeterliklerinin giincellenmesini ve gelistirilmesini zorunlu
kilmaktadir. Doniigiim gegiren sosyo-kiiltiirel yapi, egitim alanindaki giincel reformlar, kiiresellesme ve
bireysellesme baglaminda ¢6ziilen alisilmig yasam bigimlerinin yetisecek bireyden yeni nitelikler beklentisi,
program gelistirme teorilerinin yayginlik kazanmasiyla tiim branglardaki amag ve igeriklerin degismesi ya da
teknolojinin egitime olan etkisi (Kalyoncu, 2004) 6gretmen yeterliklerinin gelistirilmesini zorunlu kilan temel
dayanaklardir.

Ogretmen yetistirme sistemini yapy, isleyis ve dgretim programu olarak egitim gercekleri ve giincel ihtiyaglar
dogrultusunda siirekli yeniden diizenlemek gerekir (Ozden, 2010). Ciinkii, 6zellikle hizmet &ncesi egitim
programlari, c¢ogu ilkede, belli donemlerdeki egilimler, akimlar ve degisen anlayislar dogrultusunda
yenilenmesine karsin, hizli degisimlerin gerisinde kalmakta, 6gretmen yeterliklerinin kazandirilmasinda etkili
olamamaktadir (Deneme ve Celik, 2016; Hugh, 2001; Phin, 2014; Seferoglu, 2004; Ugar ve Ipek, 2006; Yoo ve
Lee, 2014). Bu nedenle, giincel egitim politikalar1, hizmet dncesi egitimden kaynaklanan agig1 kapatmak ve 21.
yiizyilin hizla degisen egitime iliskin ihtiyag ve taleplerine cevap verebilmek i¢in sistemli ve siirdiiriilebilir ¢6ziim
arayislari dogrultusunda yenilenmektedir. Bu arayiglara yon veren temel dayanaklardan biri de 6gretmenlerin
hizmetici egitimleridir (Azad, Tavakoli ve Ketabi, 2017; Raud ve Orehhova, 2017).

Hizmetigi egitim, egitimsel uygulamalar1 ve 6gretim becerilerini gelistirmek, mesleki siiregte karsilasilan
gicliikleri bilimsel yontemlerle ¢6zmek ve 6gretmenleri mesleki gelisime 6zendirmek amaciyla tasarlanan sistemli
uygulamalardir (Egitim-Bir Sen, 2004; Jan ve Hameed, 2016; OECD, 2016). Ulkemizde, Milli Egitim Bakanlig1
(MEB) tarafindan diizenlenen hizmetigi egitimin amaglari, ilgili yonetmelige (MEB, 1994) gore 6zetle; a) mesleki
yeterlilik agisindan hizmet Oncesi egitimin eksikliklerini tamamlamak, b) egitim alanindaki yeniliklerin,
gelismelerin gerektirdigi bilgi, beceri ve davranislar1 kazandirmak, ¢) personelin mesleki yeterlik ve anlayiglarim
gelistirmek, d) Tiirk milli egitim politikasin1 yorumlamada biitlinliik kazandirmak, e) egitime ait temel prensip ve
teknikleri uygulamada birlik saglamak seklinde agiklanmistir. Egitim sistemlerinin niteligini ve 6grenme
¢iktilarin1 dogrudan etkileyen hizmetigi egitim, giinliimiizde 6gretmenler igin bir zorunluluktur (Guskey, 2002; Jan
ve Hameed, 2016; Raud ve Orehhova, 2017). Bu zorunluluk; bilimde, toplumda, okullarda ve 6gretim siire¢lerinde
ortaya ¢ikan gelisim ve ilerlemeler ile 0gretmenlerin kisisel ilgi alanlarindaki beklentilerine dayanmaktadir
(Altimisik, 1996; Kiiciikahmet, 1998). Hizmeti¢i egitim 6gretmenlere, okullardaki yapisal ve kiiltiirel degisimlere
uyum saglama konusunda bilgi ve beceri kazandirma (Nawab, 2017), ¢agdas teorileri ve modelleri egitim
etkinliklerine doniistiirme, teori ile pratik arasindaki esglidiimii saglayarak egitim reformlarina islevsellik
kazandirma (Bush, 2007; Slingerland ve digerleri, 2017) ve sinif i¢i pratiklerde, tutumlarda, inanglarda ve 6grenme
¢iktilarinda degisiklik yaratma firsat1 sunar (Guskey, 2002).

Arastirmalar, Finlandiya, Kanada, Singapur gibi egitimde basarty1 yakalayan iilkelerde 6gretmenin mesleki
gelisiminin merkeze alindigini, hizmetigi egitimin siirekliligi ve denetimi 6n plana alan bir yaklagimla
yiiriitiildiigiinii ortaya koymaktadir (Abazaoglu, 2014; Avrupa Komisyonu, 2013; Yoo ve Lee, 2014). Ulkemizde
de, 1848 yilinda baslayan 6gretmenlik egitimiyle birlikte hizmeti¢i egitimin belli bir tarihe kadar zaman zaman
denendigi goriilmektedir. Ornegin, 1909 y1linda Istanbul Dariilmuallimin miidiirii Sati Bey tarafindan bir hizmetici
egitim etkinligi diizenlendigi bilinmektedir. Her vilayetten se¢ilen iki 6gretmene uzmanlar tarafindan usul-ii tedris
yani 6gretim yontemi dersi verilmistir (Ergun, Ergezer, Cevik ve Ozdas, 1999). Benzer sekilde 1926 yilinda
ilkokullardaki beden egitimi, miizik, el igleri ve resim derslerinin 6zel alan egitimi olmayan 6gretmenler tarafindan
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yiiriitilmesinden kaynaklanan sorunlarin giderilmesi igin ‘tatil kurslari’ adiyla hizmetigi egitim verildigi
goriilmektedir (Oztiirk, 2007). Bu uygulamalarin varhigima karsin iilkemizde hizmetici egitim programlari resmi
olarak ilk kez 1960 yilinda sistemde yer almistir. Gliniimiizde, 6gretmenlere yonelik hizmetigi egitim etkinlikleri
MEB Mesleki Gelisimi Destekleme ve Izleme Daire Baskanhigi tarafindan merkezi olarak planlanmakta ve
yiriitiilmektedir. Ayrica MEB, hizmetici egitim uygulamalarinda yasanan sorunlari ¢c6zmek, 6gretmenlerin egitim
gereksinimlerini yerinde ve zamaninda karsilamak, etkinlikleri daha etkili ve yaygin sekilde hayata gegirmek i¢in
tagra Orgiitlerine de hizmetici egitim programlar1 diizenleme yetkisi vermistir (Bayram, 2010; Sahin, 1999). Son
yillarda, MEB ve 6zel kuruluslarin isbirligiyle hayata gegirilen projeler sayesinde (Abazaoglu, 2014; Seferoglu,
2004) hizmetigi egitimin etkin bir yaptya kavusturuldugu sdylenebilir.

Bu gelismelere karsin alanyazin ¢aligmalari, tilkemizde hizmeti¢i egitim ile ilgili ¢esitli sorunlarin yagandigini
gostermektedir. Arastirmalarda 6ne ¢ikan sonuglardan biri 6gretmenlerin etkinliklere katil(a)mama sorunudur
(European Commission, 2015). Bununla birlikte, etkinlik konularinin 6gretmenlerin ihtiya¢ duydugu kapsamda,
uygun yontem, teknik, ara¢ ve gere¢ kullanilarak islenmedigi, dolayisi ile programda amaglanan bilgi ve
becerilerin katilimcilara kazandirilmadigi (OECD, 2010; Ozavcr ve Celikten, 2017; Sahin, 2012), konu
sunumlarinda anlatima dayali ve kuramsal agirlikli bir yaklasim izlendigi ve uygulamaya yer verilmedigi
(Gékmenoglu, 2012; Karaca, 2010; Ozen, 2006), etkinlikler oncesinde ve esnasinda katilimcr gériislerinin
alinmadig1 (Kizilarslan, 2012; Ugar ve Ipek, 2006) ve etkinliklere alman kisilerin objektif kriterlere gore
belirlenmedigi (Ciftci, 2008; Sahin, 2012) goriilmektedir. MEB tarafindan yapilan ¢aligmalarda ise mesleki
gelisime yonlendirmenin yetersiz oldugu, personel sayisinin ¢cok olmasi nedeniyle herkesin hizmetigi egitimlerden
yeterince yararlanamadigi, hizmeti¢i egitimlerin verimliligi ile ¢aliganlarin motivasyon ve orgiitsel baglilik
diizeylerinin beklenen yénde olmadigi (MEB, 2008, 2009, 2017) ortaya ¢ikmuistir.

Giliniimiizde 6grenme-6gretme anlayisi, 6grencinin 6zerkligine ve 6gretmenin 6grenme siirecini kolaylastiric
ve ydnetici bir rol iistlenmesine dogru kaymustir. Ogrenme ve 6gretme, yeni teknolojilerle desteklenen, daha
Ogrenen merkezli ve daha esnek bir yapiya doniismiistir (Raud ve Orehhova, 2017). Mevcut doniisiim, miizik
egitimini de dogrudan etkilemekte, miizik 6gretmenlerinin sinif i¢i 6gretim siire¢lerinde teknolojiyi etkin bigimde
kullanmasii ve teknoloji destekli 6gretim yontemlerini tercih etmesini zorunlu kilmaktadir. Diger taraftan
Kalyoncu (2004) geleneksel miizik dersi resminin doniisiim gegirmekte oldugunu, yeni hedef, igerik ve yontem
bilimsel gelismelerin, miizik dersinden ve miizik 6gretmeninden salt sarki syleyip ¢algi ¢calma isleminin Gtesinde
de taleplerde bulundugunu ve miizik 6gretmeninin islev alaninin artik olduk¢a genisledigini ifade etmektedir. Bu
baglamda, miizik 6gretmenligi meslegindeki en biiyiik zorluklardan biri 6gretmenlerin miizik egitimi alanindaki
yeni uygulama ve yaklasimlar konusunda giincel kalabilmeleridir (Clements, 2010). Hizmetici egitim, miizik
Ogretmeninin bahsedilen beklentilere cevap verebilmesi ve mevcut doniisiime uyum saglamasi i¢in etkili bir
uygulama yontemidir. Ancak, hizmeti¢i egitim ile ilgili yasanan sorunlarin miizik 6gretmenligi mesleginde de
yasandig1 goriilmektedir. Arastirma sonuglar1, miizik gretmenlerinin HiE etkiliklerine katilim oranlarmin diisiik
oldugunu gostermektedir. Bu sorunun yami sira, 6gretmenler hizmetigi egitim programlarim nicelik ve nitelik
bakimindan yetersiz bulmaktadir. Ogretmenler, miizik dersini planlama, uygulama ve degerlendirme, egitim
teknolojileri, miizik d6gretim yontem ve teknikleri, eslik, besteleme, okul ¢algilar1 ve egitim miizigi dagari, okul,
aile ve gevre iligkisi konularinda hizmeti¢i egitime ihtiya¢ duymaktadir (Akdiiz, 2006; Andirici, 2006; Ciftei,
2008). Miizik 6gretmenlerinin hizmetigi egitim ihtiyaglarinin genel olarak karsilanamadigi ve mesleki gelisimde
stirekliligin saglanmasi igin hizmeti¢i egitimde yeni yapilanmaya gidilmesi gerektigi (Ciftgi, 2008) ifade
edilmektedir. Arastirma sonuglarina dayanarak, miizik 6gretmenlerinin hizmeti¢i egitime ihtiyag duyduklar1 ve
katilma egiliminde olduklar1 ancak bu beklenti ve egilime karsin, 6gretmenlerin etkinliklere katilma konusunda
olumsuz bir tutum gelistirdikleri diisiiniilmektedir.

Hizmeti¢i egitimin basarisi, hedef kitle olan Ogretmenlerin ihtiyaglarinin ve 6grenme Ozelliklerinin
saptanmasina ve hizmetici egitim etkinliklerinin planlanmasi, uygulanmasi ve degerlendirilmesiyle ilgili temel
ilkelerin dikkate alinmasina baglhidir (Guskey, 1991; Hakan ve digerleri, 2011; O’Sullivan, 2000). Ancak miizik
Ogretmenlerine yonelik diizenlenen hizmetici egitim programlarina iligkin var olan giincel sorunlar, programlari
planlama siirecinde ihtiya¢ belirleme ilkelerinin dikkate alinmadigini gostermektedir. Bu goriisler 1s1ginda
caligmanin amaci, miizik 6gretmenlerinin hizmeti¢i egitim etkinliklerine katilma durumlarini belirlemek ve
beklentilerini ortaya koymaktir. Caligmanin, miizik 6gretmenligi mesleginde mesleki gelisim sorununa dikkat
cekmesi ve sunulan oneriler yoluyla katilim oranlarint olumlu yonde etkileyebilecek bazi planlamalarin hayata
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gecirilmesine katki saglamasi beklenmektedir. Arastirmada asagidaki sorulara cevap aranmustir. Miizik
Ogretmenlerinin;

1. Milli Egitim Bakanlig1 ve il Milli Egitim Miidiirliigii tarafindan diizenlenen hizmetici egitim etkinliklerine
katilma durumu nedir?

2. Cinsiyet, ¢aligilan kurum, lisansiistii egitim ve mesleki deneyime gore hizmetici egitim etkinliklerine

katilma durumu nedir?

Katildiklar1 hizmetici egitim etkinliklerinin konular1 nelerdir?

Hizmetici egitim etkinliklerinin igerigine iligkin beklentileri nelerdir?

Hizmetici egitim etkinliklerini planlama, uygulama ve degerlendirme siireglerine iliskin beklentileri

nelerdir?

ok w

Yontem

Nitel aragtirma 6zelligi tasiyan bu ¢alisma tekil tarama modeline gére yapilandirilmistir. Tarama modellerinin
temel amaci, ge¢miste ya da halen var olan bir durumu herhangi bir miidahalede bulunmadan ortaya ¢ikarmak ve
kendi kosullar i¢inde tanimlamaya caligsmaktir (Karasar, 2014). Bu aragtirmada da, miizik 6gretmenlerinin
hizmetici egitim etkinliklerine katilma durumu ve beklentileri 6gretmen goriisleri {izerinden saptanmaya
calisilmugtir.

Calisma Grubu

Tarama arastirmalart genis gruplar1 kapsar. Ancak pratikte arastirma konusunu olusturan evrenin tiimiiniin
incelenmesi olanaksizdir. Bu nedenle veriler bir érneklemle yapilan alan aragtirmasi yoluyla toplanir (Gokge,
1992). Bu baglamda, arastirmanin 6rneklemini, Tokat il merkezinde gorevli ve devlet okullarinda ¢alisan 48 miizik
dgretmeni olusturmaktadir. lgili kurumdan, bu ¢alisma grubu icin gerekli izinler alinmistir. Calisma grubunun
kisisel 6zellikleri Tablo 1°de verilmistir.

Tablo 1. Calisma Grubunun Kisisel Ozelliklere Gére Dagilimu

Kisisel Ozellikler f %
Cinsiyet Kadin 24 50,0
Erkek 24 50,0
Ortaokul 20 41,7
Cahisilan Kurum G_iizel Sanatlar Lisesi 13 27,1
Lise 9 18,8
Ozel Egitim Kurumu 6 12,5
. e el Var 12 25,0
Lisanstistii Egitim Yok 3% 750
1-5 yil 6 12,5
N 6-10 y1l 17 35,4
Calisma Siiresi 11_15}]}/]] 17 354
16 ve iizeri yil 8 16,7

Tablo 1’e gore ogretmenlerin %50’si kadin, %50’si erkektir. Ayni tabloya gore Ogretmenlerin %41,7
cogunlugu ortaokullarda, %27,1’1 Giizel Sanatlar Lisesi’nde, %18,8’1 liselerde, %12,5’1 ise 0Ozel egitim
kurumlarinda gorevlidir. Diger taraftan 6gretmenlerin %25’inin lisansiistii egitim aldigi, buna karsin %75
¢ogunlugunun lisansiistii egitim almadig gorilmektedir. Calisma siirelerine gore 6gretmenlerin %12,5°1 1-5 yil,
%35,4’1 6-10 y1l, yine %35,4°1 11-15 y1l, %16,7’s1 16 ve iizeri y1l meslek tecriibesine sahiptir.

Verilerin Toplanmasi

Bu ¢alismanin verileri goriigme teknigiyle toplanmistir. Bireylerin belli konulara iliskin yasantilarini, algilarim
ve bunlara ylikledigi ortak anlamlar1 desifre etmeyi amaglayan betimsel ¢aligmalarin en 6nemli veri toplama araci
gorliismedir. Bireysel ya da toplu yapilan goriigmeler sonucunda elde edilen deneyimler tanimlanir ve temalar
ortaya cikarilir (Patton, 2014). Calismanin verilerini elde etmek i¢in kigisel bilgi formu ve standartlagtirilmis agik
uclu goriigsme formu kullanilmigtir. Kisisel bilgi formunda; dgretmenlerin cinsiyeti, ¢aligtiklart kurum, lisansiistii
egitim durumlari, ¢aligma siireleri, hizmetigi egitim etkinliklerine katilma durumlari ve katildiklar: etkinliklerin
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konularint belirlemeye yonelik sorular bulunmaktadir. Goriisme formundaki sorular iki farkli yapiya sahiptir.
Formda, 6gretmenlerin hizmetigi egitimin igerigine ve etkinlikleri planlanma, uygulama ve yiiriitme siireglerine
iligkin beklentilerini ve gerekgelerini belirlemeye yonelik siralamali ve agik uglu sorular yer almaktadir. Goriisme
formunda yer alan sorulardan 6rnekler asagida verilmistir.

Tablo 2a. Etkinliklerin I¢erigine iliskin Beklentileri Belirlemeye Y&nelik Hazirlanan Soru Ornegi

Beklenti Alan1 Soru Beklentiler
Hizmetici egitim etkinliklerinde hangi konularin yer almasini istersiniz? %
Etkinliklerin Icerigi ~ (Onem sirasma gére belirtiniz!) 3

Liitfen tercih siralamanizin gerekgesini agiklayiniz.

Tablo 2b. Etkinliklerin Sekilsel Yapisina iliskin Beklentileri Belirlemeye Yonelik Hazirlanan Soru Ornegi

Hizmetici egitim etkinlikleri ne zaman

Beklenti Alam Aciklama yapilmalidir?
Yaz tatilinde
Etkinliklerin Ara (15) tatilde

Planlanmasi, Yandaki segenekleri ihtiyag Onceliginize gore 1-5 Egitim-0pretim zamanmda

A
Uygulanmast ve arasinda siralaymiz. (1 en oncelikli!) Seminer doneminde

Degerlendirilmesi .....  Diger (Liitfen aciklaymiz!).........

Liitfen tercih siralamanizin gerekgesini agiklaymiz.

Verilerin Analizi

Calisma verileri, betimsel analiz teknigi kullanilarak ¢6ziimlenmistir. Betimsel analiz daha ¢ok, aragtirmanin
kavramsal yapisinin dnceden acik bigimde belirlendigi durumlarda kullanilir. Diger taraftan nitel ¢aligmalarda
yazili bicimdeki verinin belirli bir diizeyde sayilara indirgenmesi miimkiindiir. Sayisal analiz, ¢aligma verilerinin
sayilara veya rakamlara dokiillmesidir. Nitel verinin sayisallastirilmasinin temel amaci; giivenirligi arttirmak,
yanlilig1 azaltmak, veriler arasinda karsilastirma yapmaya olanak vermek ve yapilan kiiciik 6lgekli bir aragtirmanin
veya bir durum c¢aligmast sonuglarinin daha sonra genis bir drneklem iizerinden tekrar sinanmasina olanak
saglamaktir (Yildirim ve Simsgek, 2006). Bu arastirmada, verilerin analizi i¢in frekans ve yiizde hesaplamalari
yapilmigtir.

Gegerlik ve Giivenirlik

Nitel aragtirmalarda gegerlik, giivenirligi 6nemli 6l¢iide giiven altina alir ve gegerlige verilen 6nem ayni
zamanda giivenirligi saglamaya yonelik alinmis bir 6nlem olarak algilanmalidir. Toplanan verilerin ayrintili olarak
rapor edilmesi ve aragtirmacinin sonuglara nasil ulagtigini agiklamasi nitel aragtirmalarda, gegerligin onemli
Ol¢iitleri arasinda yer alir (Yildirim ve Simsek, 2006). Bu ¢alismada gegerligi saglamak i¢in konu ile ilgili alan
taramast yapilmis, kavramsal bir ¢ergeve olusturulmus ve goriigme formu kavramsal ¢ergeveye gore hazirlanmustir.
Goriisme formunun anlasilirligini ve ¢alisma amacina uygunlugunu belirlemek i¢in egitim bilimleri alanindan iki
uzmanin goriislerine bagvurulmustur. Gelen doniitler dogrultusunda gerekli diizeltmeler yapilarak forma son sekli
verilmistir. Elde edilen veriler yazarlar tarafindan diizenlenmis, eszamanli analiz edilmis ve daha sonra
kargilagtirma yapilmastir.

Veriler, bulgular kisminda sayisallastirilarak ve tablolarla desteklenerek yorumlanmis, ayrica yorumlari
giiclendirmek i¢in 0gretmenlere ait bazi goriisler dogrudan aktarilmistir. Nitel caligmalarda ‘katilimcr teyidi’
giivenirlik icin dnemli bir yontemdir. Bu yaklasim dogrultusunda, katilimcilarin, diger sorularda karsiligi
bulunmayan ve konuyla ilgili oldugunu diisiindiikleri algilarini ve/veya deneyimleri aktarabilecekleri agik uglu bir

soruyla veri kaybini en aza indirerek giivenirligin saglanmasi amaglanmaistir.

Bulgular

Bu bolimde, miizik 6gretmenlerinin hizmetigi egitim etkinliklerine katilma durumu, diizenlenen etkinliklerin
konular1 ve 6gretmenlerin hizmetigi egitimden beklentileri yer almaktadir. Bulgularin sunumunda Milli Egitim
Bakanlig1 igin ‘MEB’, 1l Milli Egitim Miidiirliigii icin ‘IMEM’ ve hizmetigi egitim i¢in ‘HIE’ kisaltmalari
kullanilmustir.
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1. ve 2. Alt Probleme iliskin Bulgular: Miizik 6gretmenlerinin HiE etkinliklerine katilma durumu ve
cinsiyet, calisilan kurum, lisansiistii egitim ve mesleki kidem degiskenlerine gore dagilim

Tablo 3. Miizik Ogretmenlerinin MEB ve IMEM Tarafindan Diizenlenen Etkinliklere Katilma Durumuna iliskin
Dagilim

Evet Hayir
Katilma Durumu f % f %
MEB tarafindan diizenlenen etkinliklere katildim 7 14,6 41 85,4
IMEM tarafindan diizenlenen etkinliklere katildim 12 25,0 36 75,0
MEB ve/veya IMEM tarafindan diizenlenen etkinliklere katildim 17 35,4 31 64,6

Tablo 3’e gore, miizik dgretmenlerinin %14,6’s1t MEB tarafindan diizenlenen etkinliklere katilmis, %85,4
cogunlugu ise bakanligin diizenledigi herhangi bir etkinlige katilmamistir. Yine dgretmenlerin %25’inin IMEM
tarafindan diizenlenen etkinliklere katildig1, %75 ¢cogunlugunun ise miidiirliigiin diizenledigi herhangi bir etkinlige
katilmadig1 goriilmektedir. Diger taraftan dgretmenlerin %35,4’ii MEB ve/veya IMEM tarafindan diizenlenen
etkinliklere katilmis olmasina karsin %64,6’s1 iki kurum tarafindan diizenlenen herhangi bir etkinlige
katilmamustir. Bulgular miizik 6gretmenlerinin HIE etkinliklerine katilim oranlarinin  diisiik oldugunu
gdstermektedir. Ogretmenlerin MEB yerine daha cok IMEM tarafindan diizenlenen etkinliklere katilma egiliminde
olduklar1 sdylenebilir. Bu egilim ise IMEM etkinliklerinin, 6gretmenlerin yasadiklari sehirde diizenlenmesine ve
kolay ulasilir olmasina baglanabilir.

Tablo 4. Katilma Durumunun Cinsiyet, Calisilan Kurum, Lisansiistii Egitim ve Mesleki Kidem Ozelliklerine Gore
Dagilim

s e . Katilan Katilmayan
Kisisel Ozellikler f % f %
Cinsiyet Kadin 6 25,0 18 75,0

Erkek 11 45,8 13 54,2
[Ikogretim 7 40,0 13 60,0
Calisilan Kurum Ortadgretim - 2 22,2 7 77,8
Giizel Sanatlar Lisesi 4 30,8 9 69,2
Ozel Egitim Kurumu 4 66,7 2 33,3

. e s Var 3 25,0 9 75,0

Lisanstistii Egitim Yok 14 38.9 > 611
1-5 yil 2 33,3 4 66,7

. 6-10 yil 3 17,6 14 82,4
Mesleki Kidem 11-15yy11 9 52,9 8 471
16 ve {istii y1l 3 37,5 5 62,5

Tablo 4’e gore, kadin miizik 6gretmenlerinin HIE etkinliklerine katilma orani (%25) erkek gretmenlere gore
(%45,8) daha diisiiktiir. Caligilan kuruma iliskin bulgu incelendiginde; orta 6gretimde (%22,2) ve Giizel Sanatlar
Lisesi’nde (%30,8) gorevli miizik Ogretmenlerinin katilma oranlarinin ilkdgretim (%40) ve ozel egitim
kurumlarinda (%66,7) gorevli 6gretmenlere gore daha diisiik oldugu goriilmektedir. Bu bulguda, 6zel egitim
kurumlarinda gorevli miizik 6gretmenlerin katilma oraninin (%66,7) diger kurumlarda gorevli 6gretmenlere gore
daha yiiksek oldugu dikkat cekmektedir. Diger bir bulguya gore, lisansiistii egitim alan ve almayan 6gretmenlerin
katilma oranlarinda da fark vardir. Lisansiistii egitim alan 6gretmenlerin katilma orani (%25) lisanstistii egitim
almayan Ogretmenlere gore (%38,9) daha distiktiir. Mesleki kideme iligkin bulguda ise 6-10 yil arasi tecriibeye
sahip dgretmenlerin katilma oraninin en diisiik oldugu (%17,6), 1-5 y11 (%33,3) ile 16 ve iistii y1l (%37,5) tecriibeye
sahip Ogretmenlerin katilma oranlarinin yine diisiik ve birbirini yakin oldugu, 11-15 yil tecriibeye sahip
ogretmenlerin katilma oraninin ise (%52,9) diger gruplara gore yiiksek oldugu goriilmektedir. Bu bulguya gore,
meslegin ilk 10 yilinda etkinliklere katilimin disiik oldugu sdylenebilir. Diger taraftan 16 ve tstii yil tecriibeli
ogretmenlerin %62,5’inin herhangi bir etkinlige katilmamasi ise diisiindiiriiciidiir. Bununla birlikte lisansiisti
egitim alan ancak hicbir HIE etkiligine katilmayan dgretmenlerin oram da (%75) dikkat cekmektedir. Bu durum,
HIE etkinliklerinin yiiksek lisans egitimi alan dgretmenlerin ilgisini gekmedigi veya beklentilerini karsilamadig
seklinde yorumlanabilir.

3. Alt Probleme iliskin Bulgular: Miizik 6gretmenlerinin katildiklar1 HIE etkinliklerinin konusu
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Tablo 5. Miizik Ogretmenlerinin En Son Katildiklar1 Etkinliklerin Konularina Gére Dagilimi

Diizenleyen Kurum Konular f Toplam
Miizik dersi 6gretim programi
Tiirk Halk Miizigi jiiri tiyeligi

MEB Kitap inceleme
Orff-Schulwerk egitimi
Ustiin yetenekli 6grencilerde miizik egitimi
Miizik dersi 6gretim programi tanitimi
IMEM Ogretmenlik mesleginin sorunlari ve ¢dziim yollart

Orff-Schulwerk egitimi

10

RPN WP INN| &

Tablo 5’e gore, MEB ve MEM tarafindan diizenlenen HIE etkinliklerinin konusu ¢ogunlukla (f=4 ve £=3)
miizik dersi 6gretim programi tanitimi amagladir. Bunun disinda MEB’in, Tiirk halk miizigi jiri iiyeligi (£=2),
kitap inceleme (f=2), Orff-Schulwerk egitimi (f=1) ve fistiin yetenekli 6grencilerde miizik egitimi (f=1)
konularinda etkinlikler diizenledigi, IMEM’in ise 6gretmenlik mesleginin sorunlar1 ve ¢dziim yollar1 (£=2) ve yine
Orff-Schulwerk egitimi (f=1) konularinda etkinlikler diizenledigi goriilmektedir. Bulgulara gore HIE
etkinliklerinin, MEB ve IMEM tarafindan cogunlukla giincellenen/yenilenen &gretim programlarmi tanitim
amaciyla tercih edildigi, buna karsin 6gretmenlerin mesleki ve kisisel gelisimlerine yonelik iceriklerin beklenen
yonde planlanmadigi sdylenebilir.

4. ve 5. Alt Probleme iliskin Bulgular: Miizik 6gretmenlerinin HiE’den beklentileri
Tablo 6. Etkinliklerin Icerigine iliskin Beklentilerin Dagilimi

icerik . - .
Beklentileri f Ogretmen Goriislerinden Alintilar
Miizik/Egitim “Teknoloji, teknoloji, teknoloji, ¢ag teknoloji ¢cagi! Ogrenciler teknolojik! Her konunun
Teknolojileri mutlaka teknolojiyle iligkilendirilmesi gerekir

L “Kalabalik simiflarda klasik miizik é6gretim  yontemleri etkili olmuyor. Hizmetigi
Miizik Ogretim . N .
Yéntemlori 30 egitimlerde farkli yontemler tamitilmalidir. Ancak tamtimlar ornek uygulamalarla

desteklenmelidir”
“Su an siklikla melodika 6gretivorum. Ogrettigim bir sarkiya eslik yapmak istedigimde
Okul Calgilari ve 28 armoni bilgim yeterli olmasina ragmen zorlaniyorum”

Eslik “Onemli giin ve haftalarla ilgili etkinliklerde program hazirlamakta zorlantyorum. Farkl
calgilarin 6gretimini yapilabilsem daha renkli etkinlikler hazirlayabilir”
Turk Miizigi ve 24 “Makam gretiminde zorlaniyorum ¢iinkii kendim hakim degilim. Bir Tiirk miizigi ¢algist
Ogretimi ogrenmek istiyorum”
“Ogrenci profili c¢ok farkl, kilik-kiyafet serbestisi, kalabalik simiflar ve aileden
Rehberlik 20 kaynaklanan hem sinif i¢ci hem de sinif disi disiplin problemleri yastyoruz. Ogrencileri sinifta

kontrol altinda tutmak eskiye gore daha zor. Ogretmenler icin etkili sitmf yonetimi, iletigim,
rehberlik vb. seminerler verilmeli”

“Mesleki gelisim sadece teorik algilanmamali, lisansiistii egitime ydnlendirici ve
bilgilendirici etkinlikler diizenlenmeli”
Kisisel gelisim 18 “Seminer konular: genellikle anlatima dayali oluyor, kisisel gelisimimizle ilgili konular
ver almiyor bu da ilgimi ¢ekmiyor. Mesela etkili konusma ve iletisim, yabanci dil, proje
gelistirme gibi etkinlikler diizenlenebilir”

Miizik Dersi “Ogretim programi benim igin 6nemli bir kilavuz. Programa hakim olursam etkili bir ders
Ogretim 4 yiiriitebilecegimi diistiniiyorum. Ayrica programla ilgili son giincellemeden haberdar olmak
Programlari istiyorum”

Tablo 6’ya gore, miizik 6gretmenleri etkinliklerde cogunlukla (f=33) miizik/egitim teknolojileri konularinin
yer almasim istemektedir. Bu talebi miizik 6gretim yontemleri (f=30) ile okul calgilar1 ve eslik (f=28)
konularindaki talepler izlemektedir. Bununla birlikte 6gretmenler Tiirk miizigi ve 6gretimi (f=24) ile rehberlik
(f=20) konularinda da etkinlik talep etmektedir. Beklentilerdeki genel egilimin alan konularinda yogunlastigi
goriilmektedir. Tabloda, 6gretmenlerin miizik dersi 6gretim programlarina iliskin etkinlik talebi (f=4) yer almasina
karsin diger konu bagliklariyla karsilagtirildiginda, program tanitim amagli etkinliklerin ¢ogu 6gretmen tarafindan
talep edilmedigini belirtmek gerekir. Bu durum, tablo 5’de de goriildiigi iizere, dgretmenlerin katildiklar:
etkinliklerin ¢ogunlukla program tanitim konularinda yogunlasmasina baglanabilir.
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Tablo 7. Etkinliklerin Planlanmasi, Yiiriitiilmesi ve Degerlendirilmesine iliskin Beklentilerin Dagilim1

Beklenti

Alanlar Goriisler f Ogretmen Gériislerinden Alintilar
o “Meslegimde 12. yilim. 4 defa kursa katildim ama kimse
Fikrim almmalt 42 gelip fikrimi sormadi. Nerde, ne zaman yapildigi onemli
Konu Belirleme - degil sadece beklentilerimin dikkate alindigi bir yaklasim
Yéntemi Universiteler belirlemeli 18 veya yb'ntem bekliyorum ”
“Etkinlik sayilar1 ¢ok az ve bence sikici. Teknoloji
MEB/IMEM belirlemeli 6 kullanimimin yayginlastg bu devirde bakanlik e-hizmetici
egitim yontemine odaklanmalr”
Universiteden dgretim .
elemanlar yﬁrﬁtgmeli 40 “Universiteden gelen hocalarin anlatimi daha farkl ve
e s . eglenceli oluyor”
Egitimei(ler) I’T..Il;.;,t?rrlselltie ile MEB ortak 12 “Program tamtimini yapan formator ogretmenin
%’;I/IEM ratmeli 5 programa hakim oldugunu diigtinmiiyorum”
yiiriitmeli
Gérev yerimde yapilmalt 33 “MEB’in maddi destegi kisith, baska bir sehre seminere
Sehir - gittigimde kendi biitcemden harcama yapiyorum. Bence
¢ Deniz kenarinda yapilmal 6 yolluk-yevmiye gibi biitceler arttirilmalt veya gorevii
Biiyliksehirde yapilmali 4 bulundugumuz sehirde yapilmalr”
Seminer doneminde 32 “Tatil dénemindeki etkinliklerde insan konsantre
yapilmali olamuyor. Bence seminer donemleri hizmetigi egitim igin ¢ok
Zaman Ders zamani yapilmali 10 ideal. Bu dénemde aslinda hicbir sey yapmiyoruz. Seminer
Tatil zamant yapiimal: 9 doneminde yapilirsa daha verimli ve ¢ok katilimly olur”
1 hafta siirmeli 28
Siire 5 ?nasi?rltl;lnelﬁ . 16 “Egitim-ogretim zamani haftada bir giin veya her dénem
| Sg;ﬁn sirmeli 6 bir hafta yapilsa daha etkili olur”
Miizik sinifi Imal 2 « . . -
Mekan Geunzil szllnol nlltal;i(?aya:z?rl]?alh li “Oncelikle miizik alaninda kurslar verilmeli ve etkinlikler
Univsersiteler I ye}llpﬁmah 2 alana 6zel salonlarda gergeklestirilmelidir”
Kendi evimde kalmak isterim 24
— Yasadigim sehirde yapilirsa kendi evimde kalacagim icin
Konaklama I(\)/Itlesle(ljf?rﬁz:]rz(?: Ilgle r:;ll sterim ];14 konaklama masrafim ve sorunum olmaz”
Smav olmamali 17 “Kagit ve kalemle degerlendirilince kendimi tuhaf
Oleme ve hissediyorum ve geriliyorum”

“Universitelerdeki akademik tesvik sistemi getirilmelidir.
Stnavlar modiil iizerinden yapilmali ve sinav sonucuna gore
S6zlii yapilmali 10 tesvik verilmelidir”’

Degerlendirme Elektronik ortamda yapilmali 15

Tablo 7°de yer alan ve siklik durumunun en fazla oldugu tercih alanina gore siralanarak sunulan bulgulara
gbre, miizik dgretmenlerin tamamima yakini HIE konularmin kendileri tarafindan belirlenmesini (f=42) ve
konularin iiniversiteden gelen 6gretim elemanlari tarafindan sunulmasini (f=40) talep etmektedir. Diger taraftan
ogretmenlerin dnemli bir cogunlugu etkinliklerin goérev yaptiklar: sehirde (f=33) ve seminer déneminde (f=32)
diizenlenmesi gerektigini belirtmistir. Bununla birlikte 6gretmenlerin yarisindan fazlasi etkinliklerin 1 hafta
stirmesini (f=28) ve miizik salonlarinda/odalarinda yapilmasini (f=26) beklemektedir. Tabloya gore dgretmenlerin
yarist etkinlik doneminde kendi evinde kalmak istemektedir (f=24). Son bulguda ise 6gretmenlerin 6l¢gme ve
degerlendirme yapilmamasi yoniindeki goriisleri dikkat gekmektedir (f=17). Degerlendirme yapilmasi gerektigini
diislinen 6gretmenlerin onemli bir kismu elektronik ortami tercih ederken (f=15) diger bir kismi sozlii yapilmasini
(f=10) tercih etmektedir.

Sonuc ve Oneriler

Miizik 6gretmenlerinin hizmetici egitim (HIiE) programlarina katilma durumunu ve beklentilerini saptamak
amaciyla yiiriitiilen bu ¢alismada, 6gretmenlerin etkinliklere katilim oraninin diisiik oldugu, etkinlikleri planlama,
uygulama ve degerlendirme siireglerine iliskin ¢esitli beklentilerinin bulundugu sonucuna ulagilmustir.
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Arastirmada, miizik dgretmenlerinin %64,6 cogunlugunun Milli Egitim Bakanligi (MEB) veya il Milli Egitim
Miidiirliigii IMEM) tarafindan diizenlenen herhangi bir mesleki gelisim etkinligine katilmadig: belirlenmistir. Bu
sonug, konuya iligkin yapilan arastirma sonuglariyla ortiismektedir. Ciftci (2008), Tiirkiye genelinde yaptigi
kapsamli bir aragtirmada miizik 6gretmenlerinin %65,7’sinin HIE etkinliklerine katilmadigini ortaya koymustur.
Benzer sekilde Andirict (2006), istanbul’da gérevli miizik gretmenlerinin %91,3iiniin, Akdiiz (2006) ise Ankara
ili drneklemi iizerinden yaptig1 calismada yine miizik dgretmenlerinin %40’ 1nin branslartyla ilgili herhangi bir
mesleki gelisim etkinligine katilmadigini belirlemistir. Benzer sekilde, gilincel bir arastirmada, Tiirkiye’de sinif
Ogretmenleri ve brans 6gretmenlerinin mesleki gelisim etkinliklerine katilma oranlarinin TIMSS’e katilan tilkeler
ortalamasina gore oldukca diisiik oldugu belirlenmistir (MEB, 2016).

Aragtirmanin diger bir bulgusuna goére, MEB ve IMEM tarafindan diizenlenen etkinlikler cogunlukla dgretim
programi tanitimi amacglidir. Buna karsin miizik dgretmenleri oncelikle miizik alaninda teknoloji kullanimi ve
Ogretim yontemleri olmak iizere okul ¢algilart ve eslik, Tiirk miizigi ve 6gretimi, rehberlik ve kisisel gelisim
konularinda HIE talep etmektedir. Alanyazinda var olan ¢alisma sonuglari ile bu calismada ortaya ¢ikan sonuglarimn
ortiistiigii goriilmektedir. Ornegin, MEB (2008) tarafindan yapilan bir arastirmada Ogretmenlerin HIE’den
beklentilerinin 68 konuda dagilim gosterdigi ve en diisiik talebin ‘degisen programlarn tanitimi’ oldugu
goriilmektedir. Yine ilgili kurum tarafindan yapilan arastirmalara goére dgretmenlerin biiylik cogunlugu egitimde
yeni yaklagimlar, yeni egitim teknolojilerinin kullanimi, 6gretme-6grenme yontem ve teknikleri, stresle basa ¢ikma
yontemleri, sinif i¢i iletisim ve etkilesim, 6grenciyi tanima teknikleri, sinif yonetimi modelleri ve insan iliskileri
konularinda etkinlikler diizenlenmesini beklemektedir (MEB, 2008, 2013, 2014). Miizik alaninda yapilan
aragtirmalarda da Ogretmenlerin oncelikli olarak miizik egitiminde teknoloji ve miizik 6gretim yOntemleri
konularinda HIE taleplerinin oldugu gériilmektedir (Akdiiz, 2006; Ciftci, 2008). Mevcut arastirma sonuglarina
dayanarak, miizik 6gretmenlerinin HIE etkinliklerine beklenen oranda katilim saglamadiklar, etkinlik konularmin
ogretmen beklentilerini kargilamadigi ve bu iki temel sorunun miizik 6gretmenligi mesleginde uzun siiredir devam
ettigi sOylenebilir.

Calismanin son bulgusu, miizik &gretmenlerinin HIE etkinliklerini planlama, uygulama ve degerlendirme
stiregleriyle ilgili beklentilerinin oldugunu gdstermistir. Miizik 6gretmenlerinin tamamina yakini etkinlik
konularinin belirlenmesi asamasinda kendilerinden goriis alinmasimi ve etkinliklerin alan uzmani 6gretim
elemanlar: tarafindan sunulmasint beklemektedir. Bununla birlikte 6gretmenler etkinliklerin ¢aligtiklari sehirde
diizenlenmesini, seminer donemlerinde yapilmasini, bir hafta stirmesini, 6lgme ve degerlendirme agamasinda sinav
yapilmamasini veya sinavlarin elektronik ortamda yapilmasini talep etmektedir. Bu sonuglari alanyazinda konuyla
ilgili var olan ¢aligma sonuglariyla desteklemek miimkiindiir (Gokmenoglu, 2012; Giinbay1 ve Tagd6gen, 2012;
Ozaver ve Celikten, 2017; Satmaz ve Gencel, 2016; Sahin, 2012). Bu arastirmanin yazarlari, miizik
ogretmenlerinin HIE programlari planlanirken goriislerinin alinmasi yoniindeki beklentilerini nemli gérmektedir.
Ciinkii, mesleki gelisim kurumsal oldugu kadar kisisel bir meseledir ve etkili olmak i¢in birey tarafindan
yonetilmelidir (Browell, 2000: aktaran Bush, 2007). Konularin 6gretmenlerin ihtiyaglar1 dogrultusunda
belirlenmesi, 6gretmenlerin katilimint 6zendirecek, motivasyonlarini artiracak ve siniflara taginabilecek
degisimlerin olugsmasini saglayacaktir (Colwell, 1996/1997, aktaran, Bush; 2007).

Genel bir degerlendirme yapmak gerekirse; 6gretmenler, meslek yasamlarinda gesitli evrelerden gegerler ve
her bir evrede farkli ilgi ve gereksinimlere sahiptirler. Meslege basladigi andan itibaren, dgretmenin ilgisi ve
meraki belirli zamanlarda belirli noktalarda yogunlasir ve bu gibi yogunlagmalar farkli hizmeti¢i egitim
modellerinin uygulanmasin gerekli kilar (Saban, 2000). Diger taraftan 6gretmenleri mesleki gelisime ¢eken sey,
onlarin inanglar1 ve giidiilenmeleridir (Guskey, 2002; Senel, 2014). Ancak mesleki gelisim programlari, kuskusuz
birgok etken bulunmakla birlikte, 6zellikle &gretmenleri mesleki gelisim i¢in motive eden etkenleri ve
ogretmenlerdeki degisimin tipik olarak gerceklestigi siiregleri dikkate almadigindan dolay1 ¢cogu zaman basarisiz
olmaktadir (Guskey, 1986). Gerek bu arastirmanin gerekse alanyazinda yer alan diger aragtirmalarin sonuglari,
durumun tilkemiz icin de gegerli oldugunu gostermektedir. Tiirkiye’de 6gretmenler mesleki gelisime yeterince
onem verilmedigini diisiinmekte (Ceylan ve Ozdemir, 2016) ve diger brans dgretmenlerinde oldugu gibi miizik
ogretmenlerinin beklentilerinin ilgili birimler tarafindan yeterince dikkate alinmadig1 anlasilmaktadir. Bu durum,
‘ogretmenlere yonelik saglikli, etkili ve diizenli bir hizmeti¢i egitim politikasi mevcut degildir’ (Budak ve Demirel,
2003; Karaca, 2010; Ucar ve Ipek, 2006) ve ‘hizmetici egitim etkinliklerinin planlanmasi, uygulanmasi ve
degerlendirilmesi ile ilgili yeni bir diizenlemeye gidilmesi kaginilmaz hale gelmistir’ (Sahin, 1999) goriislerini
hakli ¢ikarmaktadir. Miizik 6gretmenlerinin ihtiyaglar1 géz Oniine alinmadan planlanan ve uygulama ile bagi
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olmayan mesleki gelisim programlarimin etkili olamayacag1 agiktir. Bu nedenle ilgili kurumlar tarafindan HIiE
konusunda yasanan sorunlara ivedi ve etkin bigimde miidahale edilmesi gerektigi ve mesleki gelisim konusunda
radikal bir degisime ihtiya¢ oldugu disiiniilmektedir. Bu goriisler 1s18inda bazi 6neriler sunulabilir.

Ulkemizde 6gretmen Kkitlesi biiyiiktiir ve mesleki gelisim icin ayrilan biite kisithdir (MEB, 2009; Seferoglu,
2004). Bu durum HIE etkinliklerini planlama siirecindeki en énemli sorunlardan biridir. Diger taraftan egitim
sistemimizde uzun yillardir gorev aldigi halde HIE etkinliklerine katilmayan miizik 6gretmenlerinin oldugu da
bilinmektedir. Bu nedenle {iniversitelerin siirece dahil olmasi, MEB ve {iniversite igbirligi ile “Hizmeti¢i Egitim
Enstitiileri” kurulmasi ve egitim fakiiltesi bulunan her tiniversite tarafindan mesleki gelisim etkinlikleri diizenleme
sart1 getirilmesi Onerilmektedir.

Ogretmenlerin, mesleki gelisimi dnemsedikleri, hizmetici egitimi kurumsal ve bireysel bakimdan kendilerine
katk1 getiren bir etkinlik olarak gordiikleri (Giiltekin ve Cubukcu, 2008; Ozen, 2006; Pepeler, Murat ve Akmenge,
2016; Sarigdz, 2011; Satmaz ve Gencel, 2016), ancak HIE etkinliklerine iliskin olumsuz tutuma sahip olduklar
goriilmektedir (Karasolak, Tanriseven ve Konokman, 2013). Son yillarda MEB tarafindan uygulanan modiiller
araciligryla Ogretmenlerin HIE ihtiyaclar1 belirlenmekte ve &gretmenlerden etkinlikleri degerlendirmeleri
istenmektedir. Bu uygulamanin dogru oldugu ancak yukaridaki arastirma sonuglarina dayanarak etkili olmadigi
soylenebilir. Orgiitsel baglihig artirmanin dncelikli yollarindan birinin 6gretmenlerin &rgiitten beklentilerinin
karsilanma diizeyini artirmak (Tirk Egitim Dernegi [TED], 2014) oldugu unutulmamahidir. MEB Mesleki
Gelisimi Destekleme ve izleme Daire Baskanlig1 tarafindan daha islevsel ve giiclii bir bilisim ag1 kurularak biitiin
Ogretmenlerin sisteme dahil edilmesi, talep ve degerlendirmelerin titizlikle takip ve analiz edilebilecegi ayr1 bir
birim kurulmasi dnerilmektedir.

Aragtirmamzda miizik dgretmenlerinin MEM yerine IMEM tarafindan diizenlenen etkinliklere katilma
egiliminde olduklar1 goriilmiistiir. Mahalli diizeyde yapilan seminerlerin 6gretmenlere daha gok katki sagladigi ve
seminerlerin bagarisi ile 11 Milli Egitim Miidiirl{igii’niin hizmetigi egitime yaklasimimin yakindan iliskili oldugu
bilinmektedir (Sahin, 2012). Bu anlamda, 6zellikle ekonomik etkenler diistiniildiigiinde, etkinlikler 6gretmenlerin
gorev yaptig1 sehirde ve ilgili miidiirliik tarafindan diizenlendigi takdirde katilim yiiksek olabilir. Bu nedenle, 1993
yilinda HIE ile ilgili mahalli yonetimlere verilen yetki alaninin genisletilmesi, il bazinda yapilan etkinliklerin
raporlastirilmasi ve ilgililerle paylasilmast onerilmektedir.

Miizigin dogasinda ve dgretim siireclerinde devinim ve eslik vardir. Miizik 6gretmenleri teorik sunumlar
yerine sinif ici dgretim siireclerinde hayata gegirebilecekleri, uygulamaya déniik HIE etkinlikleri talep etmektedir.
Diger taraftan egitim-6gretim basinda ve sonunda yapilan seminerlerde ziimre 6gretmenleriyle birlikte yiiriitiilen
caligmalarin 6gretmenler tarafindan daha faydali goriildiigii bilinmektedir (Pepeler ve digerleri, 2016). Bu nedenle,
miizik 6gretmenligi programi bulunan iiniversitelerde gorevli 6gretim elemanlarinin miizik 6gretmenleri igin
pratik agirlikli 6rnek uygulama etkinlikleri planlamasi ve bu planlamalarin seminer dénemlerinde aktif katilimli
yontemlerle sunulmasi dnerilmektedir.

Miizik 6gretmenlerinin mesleki gelisim beklentilerine dikkat ¢eken giincel ve kapsamli ¢aligmalara ihtiyag
oldugu diistiniilmektedir. Alanyazinda var olan az sayidaki ¢alisma, bu konuda yapilacak olan arastirmalar igin
onemli ¢ikis noktalar1 sunmakta ve bu yoniiyle degerli goriilmektedir. Konuya ilgi duyan arastirmacilarin, teorik
caligmalarin yani sira, 6gretmenlerin beklentilerine cevap verebilecek uygulamaya doniik projeler gelistirmeleri
ve calistay gibi katilimli HIiE etkinlikleri diizenlemeleri dnerilmektedir.
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