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The purpose of this study is to analyze in a descriptive way the published work
within the context of lifelong learning in the last decade. For this purpose, the SCI-
Expanded, SSCI and A&HCI citation indexes in the Web of Science were used. The
following search terms were used as appropriate: “Lifelong Learning” and “Life-
long Learning”. A total of 297 articles were found in the search results and these
studies were analyzed according to the journal they published, the language, the
research methods and their participants. This research was prepared using the
document review technique within the scope of the survey research model. The data
were collected by a form developed by the researchers. The collected data are
analyzed descriptively and the results were shown graphically. According to
findings, it can be said that the articles were published in 205 different journals, the
English language was used the most, the most qualitative methods were preferred
as the research method and the participants concentrated on very different samples.
It is expected that this research will be a guide for future researches, since such
researches on the field of lifelong learning are rarely seen in the literature.
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Bu ¢aligmanin amaci, alanyazinda son on yil iginde hayat boyu 6grenme konusunda
yaymlanmig caligmalarin betimsel olarak analizini yapmaktir. Bu amagla Web of
Science’da yer alan ve SCI- Expanded, SSCI ile A&HCT atif indekslerinde taranan
makalelerden yararlanilmigtir. Amaca uygun olarak tarama siirecinde “Lifelong
Learning”, “Life-long Learning” anahtar kelimeleri kullanilmigtir. Yapilan tarama
sonuglarinda toplam 297 makalenin tam metnine ulagilmis ve bu caligmalar
yaymnlandiklar dergilere, yazildiklari dillere, kullandiklar1 arastirma ydntemine ve
katilimcilarina gore ¢6ziimlenmistir. Bu aragtirma tarama modeli kapsaminda
dokiiman incelemesi teknigi kullanilarak yiiriitiilmistiir. Veriler arastirmacilar
tarafindan gelistirilen bir form ile toplanmistir. Toplanan veriler betimsel olarak analiz
edilmis olup grafiksel olarak gosterilmistir. Arastirma bulgularina gére makalelerin
205 farkli dergide yaymlandigi, makaleler yazilirken en ¢ok Ingilizce dilinin
kullanildig1, aragtirma yontemi olarak en ¢ok nitel yontemlerin tercih edildigi ve
katilimcilarin ¢ok farkli 6rneklemler iizerinde yogunlastigi soylenebilir. Hayat boyu
O6grenme alant ile ilgili bu tiir inceleme aragtirmalarinin alanyazinda pek
rastlanmamasindan dolay1 bu arastirmanin gelecek arastirmalar adma yol gosterici
olmasi beklenmektedir.
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Introduction

When looked at the history of the world, it is always possible to see an unceasing change and improvement.
Living beings at all times and in every term adapt to changes taking place. And we human beings both change our
environment and change ourselves. Especially in the very latest century, the things that have been underwent
contributed to the increasing of the knowledge that exists on the world by long odds. Increasing of the knowledge
and its always being in change urges us, human beings, to be up to date and tend to continual learning. Because of
this fast changings and improvements, individuals always feel the needs of learning. To maintain their positions
in professional life and to meet the requirements of the era in daily life and even to talk with their own children
language of the era, they are obliged to improve themselves. The concept of lifelong learning come to surface at
this point in order to meet these needs. Lifelong learning emphasizes the ability to update people from their births
to deaths according to the needs of the time they live in, their knowledge, skills or attitudes from their lives, from
their surroundings or from anywhere (Aygigek, 2016). Hanemann (2015) states that lifelong learning is becoming
a necessity, not only in formal education, but especially in those who are disadvantaged or formally not educated.

In the European Commission's (2000), it is defined as all-purpose learning activities undertaken unceasingly
in order to improve knowledge, skills and mastery. In the report the importance of lifelong learning is emphasized
in order to encourage the transformation of individuals into active citizens and to increase employability. As a
result of the current economic and social change in Europe, it is emphasized that a fundamentally new approach
to education should be introduced and that all kinds of teaching and learning should be brought together. As a
result of globalization, in the new order formed by the disappearance of borders, countries have undergone a
process of restructuring, and as a result of this rapid change and development reflected in all fields, the existing
mentality of classical education has been shifting towards developing approaches to developing technologies and
educational programs compatible with new generation individuals. For this reason, even the most developed
countries continually improve their education systems and improve the quality of education. Almost every country
is making changes in their education policies and trying to adapt their education systems to this new information
system so that today's individuals can gain lifelong learning habits. In other words, countries now need to structure
their education systems together with “lifelong learning” policies.

When we take lifelong learning practices of the past into consideration, firstly distance education studies come
to mind. Distance education is a teaching method where the limitations of traditional learning - teaching
environments are eliminated and communication and interaction between teachers and learners are provided
through a variety of specially prepared environments (Alkan, 1987). With the distance education systems, almost
everyone can receive education regardless of age and level (Geligli, 2015). The system, which started with a letter
in the USA in the 1700s and continued with the sending of written course materials by post, is the first
implementation that can be considered as a distance education (Ergiiney, 2015). Implementations which printed
materials are sent to people by post / mail can be accepted as the oldest form of distance education (Gelisli, 2015).
As approached to our day, radio and television broadcasting applications have started to offer alternative
opportunities for distance education systems due to the digitalization of visual and audio content together with
new media (Atik & Ata, 2018). With the computer and internet technologies’ opening new gates to education
horizon, distance learning platforms have started to attract more attention of individuals. Digital platforms offer
both simultaneous and asynchronous training with a self-learning structure. This allows individuals to plan their
own training. In recent years, mobile technologies have become widely used as distance education applications.
These devices are more easily accessible and cheaper than computers (Karaoglan Yilmaz, Dilen, & Durmus, 2018;
Oran & Karadeniz, 2007). Mabile learning applications can vary to the needs of the people. Mobile performance
support systems that improve occupational and user performance, mobile assisted applications as warning and
notification, tests and exercises designed for users to evaluate themselves, games and simulations for both
entertainment and learning, counselling and guidance services that support interaction and cooperation
applications are carried out via mobile devices (Ozdamar Keskin, 2010). Together with developing technologies,
lifelong learning practices are also changing and developing. These new generation systems, which can be
continuously developed and capable of meeting the educational needs of future generations, play an important role
in individuals becoming lifelong learners.

The process of acquiring lifelong learning skills should be gained at an early age. Lifelong learning; it includes
all kinds of learning that people try to fulfil throughout their lives with the aim of developing knowledge, skills
and individual's potential with an individual, social or employment related perspective. Lifelong learning aims to
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involve all individuals who can actively participate in all areas of life, regardless of age, religion, gender, race, or
social, economic status (Aksoy, 2008). Therefore, it is very important to place lifelong learning activities in all
levels of education and to give these learnings to individuals at an early age. It is necessary to re-emphasize the
importance of the concept of lifelong learning for societies. Because, especially in the last few decades, study has
been done about the concept of lifelong learning in many countries and new structuring studies are carried out to
integrate with this concept. In today's world, where the boundaries have disappeared and the economic order
prevails, all societies should better understand the concept of lifelong learning and adapt to their existing systems,
and even update their systems if necessary, in order to maintain competitiveness among existing countries.

The changing structure of societies and the development of lifelong learning practices along with the
developing technologies make the studies related to the field more valuable. The study to be carried out will reveal
the necessary arrangements or needs to develop these practices and to meet the needs of the individuals to the
desired extent. The amount of information produced in the new world order, which is in a constant change,
increases more and more so the needs of individuals are changing almost every day. On the one hand, technologies
make it easier for individuals to reach information, while on the other hand they force individuals to learn and
improve themselves. With this change, the continuous updating of the existing branches of profession and new
professional groups lead people to keep themselves up to date and to develop their individual skills. With this
change, the continuous updating of the existing branches of profession and new professional groups lead people
to keep themselves up to date and to develop their individual skills. In this existing order, lifelong learning is
important for individuals (Binay Eyiiboglu & Karaoglan Yilmaz, 2018). Although studies on the field of lifelong
learning have grown even more in recent years, there is hardly any study that analyses and compiles articles in the
field. The most effective method in determining the tendencies of the studies in this area and the direction in which
these studies are conducted is to analyze the studies carried out in this area (Yenen et al., 2016). When such studies
are carried out systematically in certain criteria and within a certain period of time, they are of great importance
for drawing a general framework on the subject of study and for having an idea about the studiers who will work
in the field (Bikmaz, Aksoy, Tatar, & Altinyiiziik, 2013). From this point, it is aimed to analyze the articles
published in the Web of Science from January 2007 to December 2017 on Lifelong Learning subject. Together
with this study, it is expected that compiling studies related to lifelong learning will create an important knowledge
and fill the gap in the field. Based on the general purpose of the study, the following questions were sought:

1) How is the distribution of the articles to the journals they are published in?

2) How is the distribution of the articles according to the languages they are written?
3) How is the distribution of methods used in articles?

4) How is the distribution of data analysis methods specified in articles?

5) How is the distribution of data collection tools used in articles?

6) What are the rates of participants in the articles?

7) How is the distribution of participants by age?

8) How is the distribution of the sample sizes specified in the articles?

9) How is the distribution of the keywords in the articles?

Method
Research Model

This study was prepared using the survey model. The survey model is a researches that are intended to describe
the features of a wide range of topics. This kind of researches allows you to answer questions such as “what, where,
when, how often, what level, how”. The purpose of this type of researches is to take a picture of the current situation
of the study subject to describe it (Biyiikoztiirk, Cakmak, Akgiin, Karadeniz, & Demirel, 2016). The aim of this
study is to analyze the articles published in the SCI-Expanded, SSCI and A&HCI citation indexes that are in the
Web of Science between January 2007 and December 2017 in the field of lifelong learning. The following search
terms were used as appropriate: “Lifelong Learning” and “Life-long Learning”. A total of 297 articles were found
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in the search results and these studies were analyzed according to the journal they published, the language, the
research methods and their participants. This research was prepared using the document review technique within
the scope of the survey research model. The data were collected by a form developed by the researchers. The
collected data are analyzed descriptively and the results were shown graphically.

Data Collection and Analysis

This study has been carried out by document analysis technique within the framework of the survey model. In
the search results of the SCI-Expanded, SSCI and A&HCI citation indexes published in the Web of Science
database between January 2007 and December 2017, 297 articles were analyzed. In the scope of the study, the
article review form developed by researchers was used and the data obtained from the articles reviewed were
analyzed by using descriptive methods. Findings are presented graphically by giving percentage and frequency
information.

Findings

In this section, the findings and comments obtained for the purpose of the study are given.

Distribution of Articles to the Journals They are Published in

In line with the purpose of the study, 297 articles obtained after the “Lifelong Learning” search carried out in
the Web of Science were published in 205 different journals. “The distribution of these 205 journals to the
number of articles that they are published in” is shown in Figure 1.

180
160
140
120
100

80

60

40

0 - — — — — JR—

1 Journal 2 Journal 3 Journal 4 Journal 5 Journal 6 Journal 8 Journal 12 Journal
Published Published Published Published Published Published Published Published

Figure 1. The distribution of these 205 journals to the number of articles that they are published in.

When the journals have been analyzed at, it is seen, articles was published by 169 (79.51%) journals 1 times,
25 (12.20%) journals published 2 times, 7 (3.41%) journals published 3 times, 2 (0.98%) journals published 4
times, 3 (1.46%) journals published 5 times, 2 (each (0.98%)) journals published 6 and 2 (0.98%) journals
published 8 times, 1(0.49%) journal published 12 times. According to these data, for the purpose of the study, only
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1 journal on the “lifelong learning” field between January 2007 and December 2017 has published more than 10
publications.

The graphical distribution of 10 journals that published most article is shown in Figure 2. When the data in
Figure 2 is analyzed, it is seen that with the number 12 (4.04%) articles in 297 articles, “European Journal of
Education” published the most of articles that were published on journals. This is followed by respectively “Asia
Pacific Education Review” and “KEDI Journal of Educational Policy” with the number 8 (2.69%). with the
numbers 6 for each (2.02%) “Adult Education Quarterly”, and “Studies in Continuing Education” journals, with
the number 5 (1.68%) “Australian Journal of Adult learning”, “Educational Gerontology” and the “International
Journal of Engineering Education” with the number 4 (1.35%) “Journal of Education Policy” and “Academic
Medicine”. According to these findings, it can be said that the number of journals related to the field of education
is higher than the other fields in the top 10 publications.
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Figure 2. The graphical distribution of 10 journals that published most article

As a result of the studies, after the searches that are carried out, it is seen the number of journals published in
those articles in Turkey are 5 (2.43%) out of 205 journals. Those journals are with the number 3 (1.01%) for each
one “Education and Science” and “Hacettepe University Journal of Education”, with the number 1 for each one
“Public Administration Journal/Amme Idaresi Dergisi”, “Bilig” and “TOJET: The Turkish Online Journal of
Educational Technology”. Graphic distribution of journals that published articles in Turkey shown in Figure 3.
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Figure 3. Distribution of journals that published articles in Turkey

Distribution of Articles according to the Language They are Written in

When the articles are analyzed according to the language they are written in, it is seen English is dominant than
the other languages. The distribution of the articles according to the languages they are written in is given in Figure
4,
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Figure 4. The distribution of the articles to the languages they are written in

When the “distribution of the articles to their languages they are written in” is analyzed, the number of articles
written in English is 270 (90.9%), the number of articles written in German is 11 (3.7%), the number of articles
written in Turkish is 7 (2.4%), in Dutch, Croatian and Spanish are 2 (0.7%) and 1 was written in Swedish.
According to this, the articles in the search results of the Web of Science is seen they are written in English. At
this point, it can be said that the English language is the common language used all over the world. The number
of articles written in the Turkish language after the English and German languages can be interpreted as a sign of
interest in this field in our country.

Distribution of Methods Used in the Articles

According to the methods used in the search results of the study, the qualitative methods (n=185, 62.3%) are
preferred in more than half of all studies. Qualitative study was followed by quantitative (n=88, 29.6%) and mixed
methods (n=24, 8.1%). The distribution of the articles according to the methods that are used is given in Figure 5.
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Figure 5. The distribution of the articles according to the methods that are used

When the articles, published in journals that are published in Turkey, are analyzed to the methods they used
out of 9 article 4 (44.4%) are qualitative methods, 4 (44.4%) quantitative methods, and 1 of them (11.1%) are
found to use mixed methods. To the method used by articles published in journals that are in Turkey are given in
the graph of Figure 6 shows the distribution.
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Figure 6. The distribution of the method used by articles published in journals that are in Turkey
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Distribution of Data Analysis Methods Specified in the Articles

When the data analyze methods articles that are analyzed in the scope of study are examined, while in 198
studies (66.66%) qualitative data analyze methods is encountered, in 152 studies (51.17%) quantitative data
analyze methods are encountered. Only qualitative data analyze method is used in 135 studies (45.45%) and only
guantitative data analyze is used in 89 studies (29.97%). Both data analyse methods are used in 63 articles (21.21).
In the scope of the research, any data analyze methods isn’t specified in 10 articles (3.37%). Distribution of data
analyze methods that are specified in articles is shown in graphic of Figure 7.

B Qualitative Data Analysis Method
B Quantitative Data Analysis Method
m Both Analysis Methods

B Analysis Method Not Specified

Figure 7. Distribution of data analyze methods that are specified in articles
When the 198 articles are analyzed (66.66%), it has been seen descriptive analyze methods are preferred more
than other qualitative data analyze methods (n=102, 51.52%). Content analyse method is used in 83 studies

(41.92%). In 13 articles (6.56) other qualitative data analyze methods are used. Distribution of other data analyze
methods in articles is shown in graphic of Figure 8.
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Figure 8. Distribution of other data analyze methods in articles
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In the articles that are analyzed in the scope of this study, in 152 studies that used quantitative data analysis, it
has been seen only the descriptive statistics is more than the studies that only used predictive statistics (n=67;
44.08%). In 36 articles (44.08%). While in 36 articles (23.68%) used only predictive statistics, it has been seen in
49 articles both type of statistics are used. Distribution of quantitative data analysis in itself is shown in graph of
Figure 9.
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Figure 9. Distribution of quantitative data analysis in itself

In 112 articles (73.68%) of 152 articles that are used quantities data analyse method used descriptive statistics.
When these studies are analyzed, it is seen the frequency/percentage statistics are given in only 32 studies
(28.57%), average/standard deviation statistics are given in only 2 studies (1.79%), graphical representation are
given only in 43 studies (38.39%). Both frequency/percentage statistics and mean/standard deviation statistics are
7 (6.25%) while the number of surveys with frequency/percentage statistics and graphical representation is 25.
Mean/standard deviation and graphical representation are not included in any study but 3 (2.68%) studies are used
in all three descriptive statistics. The graphical distribution of the descriptive statistics that used in the articles has
been shown in. Distribution of descriptive statistics used in the articles is shown in graphic of Figure 10.
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Figure 10. Distribution of descriptive statistics used in the articles

Out of 152 (51.17%) articles that used quantitative data analysis method, 86 articles use predictive statistics.
When these methods are analyzed it has been seen 19 times correlation analyze (22.35%), 23 times t-test (27.06%),
20 times Anova/Ancova analyze (23.53%), 4 times (4.71%) Manova/Mancova analysis, 17 times factor analysis
(20%), 28 times regression analyse (32.94%), 9 times (10.59%) analysis that are not parametric, 31 times predictive
statistics (36.47%) is used. Distribution of predictive statistics used in articles is shown in graph of Figure 11.

Correlation Analysis %22.35
t-test %27.06
ANOVA / ANCOVA %23.53
MANOVA / MANCOVA %4.71
Factor Analysis %20
Regression Analysis %32.94
Non-parametric tests %10.59

Other Predictive Statistics %36.47

o
N
S
)]

8 10 12 14 16 18 20 22 24 26 28 30 32 34

Figure 11. Distribution of predictive statistics used in articles
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Distribution of Data Collection Tools Used in the Articles

When the articles are analyzed in terms of data collection tools, 269 studies (90.57%) has been found at least
one data collection tool. The number of articles that is studies without using any data collection is 28 (9.43%).
When the collection tools are analyzed as studies are carried out, the number of studies that are observed is 9
(3.03%), the number of studies that are interviewed is 40 (13.47%), the number of studies that used scales is 30
(10.10%), the number of studies that used questionnaires is 68 (22.90%), the number of studies that made use of
the documents is 101 (34.01%) and the number that are used data collection tools that are except those or the
number that created its own data collection tool is 91 (30.64%). Distribution of data collection tools that articles
used is shown in the graphic of Figure 12.
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Figure 12. Distribution of data collection tools that articles used

Distribution of the Participants in the Articles to the number of Articles

The number of articles, their participants are mentioned, on the scope of the study are 101 (34%). In these 101
articles, distribution of participants to the number of articles is has been shown on Figure 13.
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Figure 13. Distribution of participants to the number of articles

According to the data in Figure 13, 51 (50.5%) of the articles that mentioned those who participated in studies
also included in other studies with participants in the "category of others". In this category, there are people from
different profession groups such as employed or non-employed individuals, professional captains, persons with
various types of ship using license, doctors, nurses, pharmacists, adults, government and representatives of semi-
official organizations, policy-makers, managers, sports trainers, psychiatrists, visually impaired musicians,
companies, school and office workers, vets, dentists. After the other participants’ category, it is category of under-
graduate education students with 44 articles. Afterwards, respectively, faculty members included in 10 articles
(9.9%), teachers in 8 articles (7.9%), students of post-graduate education in 7 articles (6.9%), students of
elementary school in 3 articles (3%), students of high school in 2 articles (2%), students of primary school in 1
articles (1%). In the light of these findings, it can be said that studies on lifelong learning field are conducted
mostly on working individuals or individuals who are prepared for working life and it can be said that the
individuals who are in pre-university education are quite rare in this field.

Distribution of the Participants in the Articles by the Age

In the articles searches within the scope of the study, it has been seen 49 articles mentioned the age groups of
participants. The age groups mentioned in these 49 studies are divided into 9 age groups that are “0-5” years, “6-
8” years, “9-14” years, “15-18” years, “19-30” years, “31-40” years, “41-50 years, “51-60” years and “61 and
above” and total 146 groups has been found out. There are no articles in this group with 0-5 age group (n=0%). It
has been seen there are 2 groups in "6-8 age range", 3 groups in "9-14 age range", 6 groups in "15-18 age range",
31 groups in "19-30 age ranges", 32 groups in "31-40 age range", 27 groups in "41-50 age range", 25 groups in
"51-60 age ranges", 18 groups in "61 and above age range". According to these obtained results, it has been
observed that there are 102 groups (69.86%) over the age of 31 and 44 groups (30.14%) below the age of 30. The
graph showing the distribution of the participants to the age is shown in Figure 14.
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Figure 14. The distribution of the participants to the age

Distribution of Sample Sizes Specified in the Articles

Out of the 297 articles analyzed in this study, 127 (49.76%) sample sizes are specified. Size of these samples
are analyzed under 6 groups which are "1-10 participants", “11-30 participants”, “31-100 participants”, "101-300
participants", ”301-1000 participants” and “more than 1000 participants. 10 studies (7.87%) analyzed with 1-10
participants, 21 studies (16.54%) analyzed with 11-30 participants, 18 studies (14.17%) analyzed with 301-100
participants, 30 studies analyzed with 101-300 participants (23.62%), 23 studies (18.11%) analyzed with 301-1000
and 25 studies (16.69%) are analyzed with more than 1000 participants. 78 studies are analyzed with 101
participants (61.42%). The graph showing the distribution of sample sizes is given in Figure 15.
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Distribution of Key Words in Articles

In 82 (27.61%) of 297 articles analyzed within the scope of the study are not specified any keyword. When
215 articles (72.39%) are analyzed, it has been found out that 774 different words are used 1230 times. In these
words 1 word 120 times (9.76%), 1 word 12 times (0.98%), 1 word 11 times (0.89%), 1 word 10 times (0.81%), 2
words 9 times (0.73%), 1 word 8 times (0.65%), 5 words 6 times (0.49%), 2 words 5 times (0.41%), 8 words 4
times (0.33%), 15 words 3 times (0.24%), 49 words 2 times (0.16%) and 688 words 1 times (0.08%) have been
used. The graph showing the numerical distribution of the keywords mentioned in the articles is given in Figure
16.
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Figure 16. The numerical distribution of the keywords mentioned in the articles

The most used word among the key words is "Lifelong Learning” (n=120, 9.76%). The most used word among
the key words is "Lifelong Learning" (n=120, 9.76%). Apart from this, the most used word is "Adult Education”
(n=12, 0.98%), “Life-long Learning” (n=11, 0.89%), “Education” (n=10, 0.81%), “Learning” and “Continuing
Education” (n=9, 0.73%). The graph of the top 5 keywords used in the articles is given in Figure 17.
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Figure 17. Top five keywords used in the articles
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Discussion and Conclusion

Learning is not something we do in people's daily life; it is the center of anything we do in daily life as productive
people. Improving learning is one of the most important activities individuals, policy makers and governments
need to invest in (Wagner, 2015). That is why lifelong learning has been one of the most popular fields of interest
in recent years (Kabatas & Karaoglan Yilmaz, 2018). One of the most important reasons for this is the complexity
of today's society- with the dynamic and ever-changing information, the mass use of internet, multimedia and
educational technology- has demand for a more flexible workforce and has ever- changing labour market. In order
to overcome this complex structure, societies tend to engage in lifelong learning and work more intensively in this
field (Dochy, Segers, Van den Bossche, & Gijbels, 2003). It is very important that people improve lifelong learning
skills and be aware of this every time to keep up with the world we live in. Lifelong learning is primarily aimed at
closing the difference between the constantly updated requirements of human life and the new information that is
increasing day by day. New technological developments, new formations and structuring that we encounter in
daily life expects the individual to renew himself/herself and to increase his/her existing knowledge. All these
circumstances don’t let individuals live with the education he/she receives only from the school (Topakkaya,
2013). To be able to exist in today's business world based on economy, to be able to work in daily life, to keep up
with the constantly developing technology world depends on the lifelong learning skills of individuals. To be able
to acquire and develop these skills, the renewal and development of education systems, methods or materials is
highly dependent on the quality of the work to be done in this field (Sezer, Karaoglan Yilmaz, & Yilmaz, 2017).
From this point, in line with its purpose of the study, the articles that were obtained from the search results of the
SCI-Expanded, SSCI and A&HCI citation indices in the Web of Science between January 2007 and December
2017 were analyzed in the context of the journals they were published, the languages they were written, the
methods used and the participants.

According to the findings obtained from the study, it has been observed that studies on lifelong learning field
have been published in many different journals. The publication of 297 articles in 205 different journals is a sign
of the diversity of academic journals. At the same time, the large number of academic journals shows that academic
studies have big interest in lifelong learning. However, in the diversity of so many academic journals. There are
very few academic journals published in Turkey (n=5). That there aren’t not so many departments on lifelong
learning in universities in Turkey, this subject has been just recently finding place in different occupational
departments’ courses, insufficient number of post-faculty graduates in this field can be said as reasons for these.
Council of Higher Education has started to show interest in this issue especially after 2005 and in recent years, it
has tried to bring the issue to the agenda of academics (Topakkaya, 2013). The concept of lifelong learning is not
widespread, as well as not a new concept for Turkey and carried out quite far from the present existing conditions
(Tasg1 et al., 2015). When the growing interest of Europe since 1900s is taken into consideration, it is possible to
say Turkey is coming back. To the distribution of the languages of articles they are written, almost all of the articles
are written in English (90.9%). The reason for this is that in all parts of the world, the most preferred common
language is English compared to other languages. People prefer English as a second language other than their
mother tongue. English is today the common language of the world of technology and science, and it continues to
be an increasingly common communication language in almost every field (Smith, 2015). It is natural for scientists
to want to write their work in a language that everyone can understand, and to choose the English, common
language of communication that almost all countries use. The number of articles written in Turkish is 7 (2.4%).
Turkish is ranked 3rd in 9 languages. It can be said that the growing interest on lifelong learning field is higher
than other countries. Thesis related to this field in Turkey has started in 2007, it is improvement has been gaining
more importance nowadays. However, this interest has not been not yet at the desired level (Yenen et al., 2016).
More studies are needed in this field and it should contributed to the literature.

In the articles analyzed in line with the purpose of this study, qualitative methods are preferred more than other
study methods. When the used study methods are analyzed, it can be said qualitative methods are used in more
than half of all studies (62.3%). Qualitative study follows a process for realizing events in a realistic and holistic
manner in their natural environment, in other words, it is studies that connecting social phenomena with the
environment that they are in; understanding and studying it foregrounding like that (Yildirim & Simsek, 2016).
Lifelong learning is actually a process rather than an outcome. It is fact that observation and monitoring them takes
a long time (Yenen et al., 2016). For these reasons, qualitative study methods may be preferred more than other
methods in studies related to the field of lifelong learning. When looked at the methods of articles, published in
Turkey, it can be concluded that qualitative and quantitative methods are preferred at the same number. Similarly,
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Yenen, Kiling and Bulut (2016) analyzed the thesis on lifelong learning and found out that both quantitative and
qualitative methods were used in equal numbers. However, they did not drop a cross any experimental study in
their theses.

Articles that are analyzed in the scope of study are written in 9 languages. Qualitative data analysis methods
are the most preferred data analysis methods among the data analysis methods used in the articles. While there are
10 articles (3.37%) no data analysis are used, 135 articles (45.45%) used in qualitative data analysis and 89 articles
(29.97) are used in quantitative data analysis method. The number of articles using both data analysis methods is
63 (21.21%). Qualitative data analysis methods are used in 198 studies (66.66%) and quantitative data analysis
methods are used in 152 studies (51.17%). These results demonstrates the support the methods used in articles,
qualitative data analysis methods are more preferred in process-oriented subjects such as lifelong learning. At the
same time, the number of articles that use both quantitative data analysis and qualitative analysis methods together
can be interpreted as the indicator of a defect for this issue. The combined use of different data analysis methods
together is important in order to analyze the data correctly and to obtain stronger results (Goktas, et al., 2012). The
combination of both quantitative and qualitative data analysis methods will make the results stronger (Cakmak, et
al., 2016; Giilbahar & Alper, 2009). The use of different data analysis methods together in the next studies can be
recommended to eliminate this deficiency. When the qualitative data analysis methods are analyzed in itself, it can
be said that descriptive data analysis methods are more preferred than other qualitative data analysis methods
(n=102, 51.52%). As a reason for this, it can be said that descriptive data analysis can be made carried out easier
than other methods in qualitative data analysis methods. When the quantitative data analysis methods are analyzed
in itself, it is seen that articles that only use the descriptive statistics that are more preferred than the articles which
only use predictive statistics. Likewise, descriptive statistics can be carried out easier than predictive statistics.

While in descriptive statistics graphic demonstration (n=43, 36.39%) and frequency percentage (n=32 28.57%)
are prominent, in predictive statistics regression analysis came the fore. In terms of data collection tools, almost
all of the studies used at least one data collection tool (=269, 90.57%). Data were collected from the documents
in these data collection tools (n=101, 34.01%). Among these data collection tools, mostly from the documents data
were collected. Among these data collection tools, mostly from the documents data were collected (n=101,
34.01%). This result supports the methods used in the articles and the data analysis methods used. There are also
a lot of articles (n=91, 30.64%) that make up and use their own data collection tool. In the process of evaluations,
it can be said that the studiers create their own data collection methods and it is quite common for them to develop
or update these tools according to the process. These two data collection tools are followed by questionnaires
(n=68, 22.90%). These results contradict the results obtained by Cakmak et al., (2016) and Giilbahar and Alper
(2009). In the studies, it is concluded that the questionnaires are the most widely used data collection tool. The
reason why the results of this study is different may be interpreted as studies in different fields need different data
collection tools. In the majority of articles, there are no participants. The number of the participants is 101 (34%).
Almost half of the participants are different occupational groups or individuals with different tasks (n=51, 50.5%).
Language students, lecturers, post faculty education students 61 (60.4%). From this point of view, it is seen that
individuals who are in contact with universities take part in studies related to the field of lifelong learning. It is
possible to say that individuals attending pre-university education have the least participation in this field.
Secondary, junior high school and primary school students are included in 6 articles (6%). Lifelong learning with
more adult education can be a factor in the emergence of these results. However, lifelong learning is a very broad
field. It is important to provide lifelong learning skills to individuals at an early age. In this context, it is also very
important to conduct further study on individuals who attend pre-university education. When the distribution of
the participants according to age was analyzed, it is found that there are very few studies indicating the age of the
participants (n=49, 16.49%). When the participant ages mentioned in these studies are grouped, it is seen that there
are a total of 146 groups and the majority of the participants aged 30 years or older (h=102, 69.86%). The reason
for this is that the field of lifelong learning is interpreted by studiers as an area for adults. Older individuals may
have been preferred as participants in these studies to measure the success of educational policies. However,
lifelong learning is not just an adult-oriented field. Lifelong learning skills are a type of skill that should be acquired
at an early age (Budak, 2009). It is evident that studies on lifelong learning should focus more on younger age
groups. More data can be obtained on how to acquire lifelong learning skills through active studies on active
individuals in formal education and contribute to the development of educational policies. The sample size of the
articles is 127 (49.76%). More than half of these studies were conducted with 101 participants (n=78, 61.42%).
Study mostly conducted with 101-300 people (n=30, 23.62%) and secondly studied with 1000 or ore participants
(n=25, 16.69%). In parallel with these results, Bozkaya, Aydin and Kumtepe (2012) found out in their study that
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the majority of the studies with more than 200 participants are carried out. However, Cakmak et al., (2016) and
Goktas et al. (2012) found that the results they obtained in their studies that in the studies smaller sample sizes
preferred. This difference may also arise from the difference between the mentioned study fields. Findings from
large sample groups provide more general results (Bozkaya, Aydin, & Kumtepe, 2012). It is possible to say that
larger sample groups are preferred in studies conducted in the field of lifelong learning since the results that address
the general public in the field of education policy may be more useful. When the keywords used in the articles are
considered, it is seen that the “Lifelong Learning” keyword is used the most. However, other words apart from
this keyword are almost non-existent. Accordingly, the field of lifelong learning can be interpreted as a field of
study that can be associated with almost every field.

As a result, the diversity of the journal published in the field of lifelong learning is numerous but among those
journals, the number of those which are published in Turkey is few, while articles are written, English is the
language that mostly preferred, as method qualitative method is the mostly preferred, as data analysis method the
descriptive method is the mostly used, wide variety of samples chosen by participants, with adult age groups
studied more, sample size is usually large and mostly “Lifelong Learning” keyword used most. In the literature,
there has been seen no studies analysing the articles related to the field of lifelong learning. In this study, articles
related to the field of lifelong learning have been analyzed according to certain variables and suggestions have
been conducted to give an idea about the future studies.

Lifelong learning is a field that has been gaining growing interest in Turkey. In this respect, it is advisable to
conduct further study and to contribute to the literature. Giving more space to studies on educational publishing in
Turkey on lifetime of journals, researchers can encourage them to do more studies related to the field in question.
As well as studding on different types of samples, deficiencies in this field can be eliminated by studying with
individuals especially pre-university students. Content analysis or meta-analysis studies on lifelong learning are
not common. Further studies in this field is crucial for understanding lifelong learning and for guiding future
studies.
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Hayat Boyu Ogrenme Kapsaminda Son 10 Y1l icerisinde Yayinlanan
Makalelerin Betimsel Analizi

Giris

Diinya tarihine bakildiginda siirekli bir degisim ve bir gelisim gormek miimkiindiir. Yasayan varliklar,
meydana gelen degisimlere her zaman ve her donemde adapte olurlar. Biz insanlar da hem ¢evremizi degistirir,
hem de kendimiz degisiriz. Ozellikle son yiizyil icerisinde yasanan gelismeler, diinyadaki var olan bilginin
katbekat artmasina katkida bulunmustur. Bilginin artmasi ve siirekli degisim i¢inde olmasi, biz insanlart giincel
kalmak ve siirekli 6grenme egiliminde bulunmak zorunda birakmaktadir. Yasanan bu gelismeler, toplumlari bilgi
toplumuna doéniismeye zorlamaktadir. Bu doniigiime ayak uydurabilmek i¢in ise bireyler siirekli 6grenmeye ihtiyag
duymaktadirlar. Insanlar mesleki yasamlarinda kalici olabilmek, giinliik hayatlarinda ¢agin gereksinimlerini
kargilayabilmek ve hatta kendi ¢ocuklariyla ¢agin dilini konusabilmek adina siirekli 6grenmek ve kendilerini
gelistirmek zorundadirlar. Hayat boyu 6grenme kavrami tam da bu noktada, bu ihtiyaclart gidermek adina
kargimiza c¢ikar. Hayat boyu 6grenme, insanlarin dogumlarindan dliimlerine dek, yasantilarindan, ¢evrelerinden
veya herhangi bir yerden edindikleri bilgi, beceri veya tutumlari i¢inde yasadiklari zamanin gerekliliklerine gore
giincelleyebilmeyi vurgulamaktadir (Aygicek, 2016). Hanemann (2015) hayat boyu 6grenmenin yalnizca formal
egitimde degil, 6zellikle dezavantajli durumda olan veya resmi olarak bir egitim almayan kisiler i¢in bir zorunluluk
haline geldigini belirtmektedir.

Avrupa Komisyonu (2000) hayat boyu 6grenmeyi bilgi, beceri ve yetkinligi gelistirme amaciyla siirekli olarak
tistlenilen biitiin amagh 6grenme faaliyetleri olarak tanimlanmaktadir. Raporda bireylerin aktif birer vatandasa
dontistiiriilmesini tesvik etmek ve istihdam edilebilirligin artirilmasi adina hayat boyu §grenmenin 6nemine vurgu
yapilmigtir. Avrupa’daki mevcut ekonomik ve sosyal degisimin sonucu olarak egitime temelde yeni bir yaklagimin
getirilmesi gerekliligi vurgulanmis olup, her tiirlii 6gretim ve Ogrenimin bir araya getirilmesi gerektigi
belirtilmistir. Kiiresellesmenin sonucu olarak sinirlarin ortadan kalkmasiyla olusan bu yeni diizende, iilkeler
yeniden yapilanma siirecine girmis bulunmakta ve bu hizli degisim ve gelisimin biitiin alanlara yansimasinin
sonucu olarak var olan klasik egitim anlayisi, yerini gelisen teknolojilerle ve yeni nesil bireylerle uyumlu egitim
programlarini gelistirme yaklagimina dogru degigsmektedir. Bu nedenle, egitim sistemlerinin siirekli gelistirme ve
niteligini arttirma arayigi igine girilmigtir. Gilinlimiiz bireylerinin hayat boyu &grenme aligkanliklarini
kazanabilmeleri adina, hemen her iilke egitim politikalarinda degisiklikler yapmakta ve egitim sistemlerini bu yeni
bilgi diizenine adapte etmeye calismaktadirlar. Bir bagka deyisle iilkeler artik egitim sistemlerini hayat boyu
6grenme politikalariyla birlikte yapilandirmaya ihtiya¢ duymaktadir.

Gegmis donemlerdeki hayat boyu 6grenme uygulamalarini gz 6niine aldigimizda akla ilk gelen uzaktan egitim
caligmalar1 olmaktadir. Uzaktan egitim geleneksel 6grenme — 6gretme ortamlarinin getirmis oldugu sinirliliklarin
ortadan kalktig1, 6greticiler ve 6grenenler arasindaki iletisim ve etkilesimin 6zel olarak hazirlanmis ¢esitli ortamlar
yoluyla saglandig1 bir 6gretim yontemidir (Alkan, 1987). Uzaktan egitim sistemleri ile hangi yasta ve diizeyde
olursa olsun hemen herkes egitim hizmeti alabilmektedir (Gelisli, 2015). 1700’1 yillarda Amerika’da mektup
yoluyla baslayan, ardindan yazili ders materyallerinin postayla gonderilmesi ile devam eden sistem, uzaktan egitim
uygulamasi sayilabilecek ilk uygulamadir (Ergiiney, 2015). Basili materyallerin mektuplasma/posta yoluyla
kisilere gonderildigi uygulamalar uzaktan egitimin en eski bi¢imi olarak kabul edilebilir (Gelisli, 2015).
Gilinitimiize yaklastikca radyo ve televizyon yayinlari ile ¢esitlenen uygulamalar, gorsel ve isitsel igerigin yeni
medyayla birlikte dijitallesmesine bagli olarak uzaktan egitim sistemlerine oldukca alternatif firsatlar sunmaya
baglamistir (Atik & Ata, 2018). Bilgisayar ve internet teknolojilerinin egitim uygulamalarina yeni kapilar
acmasiyla dijital uzaktan egitim platformlar1 bireylerin daha ¢ok ilgisini ¢ekmeye baslamistir. Dijital platformlar
kisilerin kendi kendine 6grenmesini destekleyen yapisiyla hem eszamanli hem de eszamansiz egitim olanagi sunar.
Bu da bireylerin kendi egitimlerini planlamalarina olanak saglar. Son yillardaysa mobil teknolojiler uzaktan egitim
uygulamalari olarak oldukga yaygin bir sekilde kullanilmaya baslamistir. Bu araglar bilgisayarlara gore daha kolay
erigilebilir ve ucuzdur (Karaoglan Yilmaz, Dilen, & Durmus, 2018; Oran & Karadeniz, 2007). Mobil 6grenme
uygulamalariysa kigilerin gereksinimlerine gore degisebilmektedir. Meslege yonelik yetistirme ve kullanict
performansi gelistiren mobil performans destek sistemleri, uyari ve bildiri niteligindeki mobil destekli
uygulamalar, kullanicilarin kendilerini degerlendirmelerine yonelik hazirlanan testler ve alistirmalar, hem eglence
hem de 6grenmeye yonelik oyun ve simiilasyonlar, etkilesim ve ig-birligini destekleyici danigmanlik ve rehberlik
hizmetleri gibi uygulamalar giiniimiizde mobil cihazlar iizerinden gerceklesmektedir (Ozdamar Keskin, 2010).
Gelisen teknolojilerle birlikte hayat boyu 6grenme uygulamalar: da degismektedir ve gelismektedir. Stirekli
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gelistirilebilir ve gelecek nesillerin egitim ihtiyaglarim karsilayacak yeterlikte olan bu yeni nesil sistemler,
bireylerin hayat boyu dgrenen bireyler haline gelmelerinde biiyiik bir rol oynamaktadirlar.

Hayat boyu &grenme becerilerinin kazanilmas: siireci erken yaslarda bireye kazandirilmalidir. Hayat boyu
O0grenme; bireysel, sosyal veya istihdam ile iliskili bir bakis agis1 ile bilgi, beceri ve bireyin sahip oldugu
potansiyeli gelistirmek amaciyla insanlarin hayatlar1 boyunca yerine getirmeye calistigi her tiirlii 6grenmeyi
kapsamaktadir. Hayat boyu 6grenme, yasamin tiim alanlarina, yasa, dine, cinsiyete, irka veya sosyal, ekonomik
statiiye bakilmaksizin aktif olarak katilim saglayabilen biitiin bireylerin toplumda yer almasini amaglamaktadir
(Aksoy, 2008). Bundan dolay1 egitimin her diizeyinde hayat boyu 6grenme etkinliklerinin yerlestirilmesi ve
bireylere erken yaglarda bu kazanimlarin verilmesi ¢ok dénemlidir. Hayat boyu 6grenme kavraminin toplumlar
acisindan ne kadar énemli oldugunu tekrar vurgulamak gereklidir. Ciinkii 6zellikle son birka¢ on yildir birgok
tilkede hayat boyu 6grenme kavrami hakkinda arastirmalar yapilmakta ve bu kavram ile biitiinlesecek sekilde yeni
yapilanma ¢aligmalari yapilmaktadir. Sinirlarin ortadan kalktigi, ekonomik diizenin hakim oldugu giiniimiizde
biitiin toplumlar, mevcut iilkeler arasi rekabette tutunabilmek adina hayat boyu 6grenme kavramini daha iyi
anlamali ve mevcut sistemlerine uygun olacak sekilde adapte edebilmelidir ve hatta gerekiyorsa sistemlerini
giincellemelidir.

Toplumlarin degisen yapist ve gelisen teknolojilerle birlikte hayat boyu 6grenme uygulamalarinin da
gelistirilmesi, alanla ilgili yapilacak arastirmalar1 daha da degerli hale getirmektedir. Yapilacak olan arastirmalar
bu uygulamalar: gelistirmek ve bireylerin ihtiyaglarini istenilen 6l¢iide karsilamak i¢in gerekli diizenlemeleri veya
ihtiyaclar1 ortaya koyacaktir. Siirekli bir degisim i¢inde olan yeni diinya diizeninde iiretilen bilgi miktar1 katbekat
artmakta dolayisiyla bireylerin ihtiyaglari da bu oranda hemen her giin degismektedir. Teknolojiler bir yandan
bireylerin bilgiye ulasmasini kolaylastirirken diger yandan bireyleri siirekli 6grenmeye ve kendilerini gelistirmeye
zorlamaktadir. Bu degisimle birlikte var olan meslek dallarimin siirekli giincellenmesi ve ortaya ¢ikan yeni meslek
gruplari kisilerin kendilerini giincel tutmaya ve devamli bireysel becerilerini gelistirmeye yonlendirmektedir. Var
olan bu diizende hayat boyu 6grenmenin bireyler acisindan 6nemi ortadir (Binay Eyiiboglu & Karaoglan Yilmaz,
2018). Hayat boyu 6grenme alani ile ilgili yapilan aragtirmalar son yillarda daha da ¢ogalsa da, alanda yazilan
makaleleri analiz ederek derleyen bir ¢alismaya pek rastlanmamaktadir. Belirli bir konunun arastirilmasi
noktasinda konuyla ilgili alanda yapilan ¢aligsmalarin egilimlerinin ve bu ¢alismalarinin hangi yonde ilerlediginin
ortaya konmasinda en etkili yontem bu alanda yiiriitiilen ¢aligmalari analiz etmektir (Yenen ve digerleri, 2016).
Bu tiir ¢aligmalar belirli 6lgiitler dahilinde ve belli bir zaman araliginda sistematik bir sekilde yapildigi zaman,
arastirma konusuyla ilgili genel bir ¢er¢ceve ¢izmede ve alanda ¢alisacak arastirmacilara fikir sahibi olmalari
acisindan biiyiilk dnem arz etmektedirler (Bikmaz, Aksoy, Tatar, & Altinyiiziik, 2013). Buradan hareketle, hayat
boyu ogrenme konusuyla ilgili Ocak 2007 — Aralik 2017 yillart arasinda Web of Science’da yayinlanan
makalelerin analiz edilmesi amaglanmistir. Bu arastirmayla birlikte hayat boyu &grenme ile ilgili yapilan
caligmalarin bir araya getirilmesinin 6nemli bir bilgi birikimi olusturmasi ve alandaki boslugu doldurmasi
beklenmektedir. Arastirmanin genel amacindan hareketle asagidaki sorulara yanit aranmustir:

1- Makalelerin yayimlandiklar: dergilere gére dagilimi nasildir?

2- Makalelerin yazildiklari dillere gére dagilimi nasildir?

3- Makalelerde kullanilan yontemlerin dagilimi nasildir?

4- Makalelerde kullanilan veri analiz yontemlerinin dagilimi nasildir?
5- Makalelerde kullanilan veri toplama araglarinin dagilimi nasildir?
6- Makalelerde belirtilen katilimcilarin oranlar nelerdir?

7- Makalelerde belirtilen katilimcilarin yasa gore dagilimlari nasildir?
8- Makalelerde belirtilen 6rneklem boyutlarinin dagilimi nasildir?

9- Makalelerde belirtilen anahtar s6zciiklerin dagilimi nasildir?
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Yontem
Arastirma Modeli

Bu caligma tarama modeli kullanilarak hazirlanmistir. Tarama modeli genis kapsamli konularin 6zelliklerini
betimlemeyi hedefleyen arastirmalardir. Bu tiir aragtirmalar, daha ¢ok “ne, nerede, ne zaman, hangi siklikta, hangi
diizeyde, nasil” gibi sorularin cevaplandirilmasina olanak tanir. Bu tiir arastirmalarin amaci genellikle aragtirma
konusunun mevcut durumunun fotografini gekerek bir betimleme yapmaktir (Biiyiikoztiirk, Cakmak, Akgiin,
Karadeniz, & Demirel, 2016). Yapilan bu arastirmada hayat boyu 6grenme alaninda Ocak 2007 — Aralik 2017
yillar1 arasinda Web of Science’da yer alan ve SCI-Expanded, SSCI ile A&HCI atif indekslerinde yayimlanan
makaleleri incelemek amaglanmustir.

Verilerin Toplanmasi ve Analizi

Bu ¢alisma tarama modeli ¢ergevesinde dokiiman incelemesi teknigi ile gergeklestirilmis olup, Ocak 2007 —
Aralik 2017 yillar1 arasinda yayinlanan ve Web of Science’da SCI-Expanded, SSCI ile A&HCI atif indekslerinde
yapilan arama sonuglarinda ¢ikan 297 makale incelenmistir. Arastirma kapsaminda arastirmacilar tarafindan
gelistirilen makale inceleme formu kullanilmis olup, incelenen makalelerden elde edilen veriler betimsel
yontemler kullanilarak analiz edilmistir. Elde edilen bulgular yiizde ve frekans bilgileri verilerek grafik halinde
sunulmustur.

Bulgular

Bu béliimde, arastirmanin amact dogrultusunda elde edilen bulgular ve yorumlari verilmistir.

Makalelerin Yayimnlandiklar1 Dergilere Gore Dagilimi

Arastirmanin amaci dogrultusunda Web of Science’da makale bagliklari igerisinde yapilan “Lifelong Learning”
taramasindan sonra ¢ikan sonuglarda elde edilen 297 makale, toplamda 205 farkli dergide yayinlanmigtir. Bu 205
derginin yayinlanan makale sayisina gore dagilimi Sekil 1°de gosterilmistir.
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Sekil 1. Yayinlanan makale sayisina gore dergilerin dagilinu
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Yayinlanan makale sayisina gore dergiler incelendiginde, 1 yayin yapan dergi sayisinin 163 (%79.51) oldugu,
2 yayin yapan dergi sayisinin 25 (%12.20), 3 yayin yapan dergi sayisinin 7 (%3.41), 4 yayin yapan dergi sayisinin
2 (%0.98), 5 yayin yapan dergi sayisinin 3 (%1.46), 6 ve 8 yayin yapan 2’ser (%0.98) dergi oldugu ve 12 yayin
yapan 1 (%0.49) dergi oldugu goriilmiistiir. Bu verilere gére arastirmanin amaci dogrultusunda Ocak 2007 ile
Aralik 2017 arasinda hayat boyu 6grenme alani ile ilgili sadece bir derginin 10°dan fazla yayin yaptig1 sdylenebilir.

En fazla makale yaymlayan 10 derginin grafiksel dagilim Sekil 2°de gosterilmektedir. Sekil 2°deki veriler
incelendiginde 297 makale icerisinde, 12 yayin (%4.04) sayisiyla en fazla yayin yapan derginin “European Journal
of Education” oldugu goriilmektedir. Bunu sirasiyla “Asia Pacific Education Review” ve “KEDI Journal of
Educational Policy” dergileri 8’er yayinla (%2.69) takip etmektedir. Sirasiyla, 6’sar yayin (%2.02) yapan “Adult
Education Quarterly” ve “Studies in Continuing Education” dergileri, 5’er yaym (%1.68) yapan “Australian
Journal of Adult Learning”, “Educational Gerontology” ve “International Journal of Engineering Education”
dergileri ve 4’er yayin (%]1.35) yapan “Journal of Education Policy” ve “Academic Medicine” dergileri takip
etmektedir. Bu bulgulara gore en fazla yayin yapan ilk 10 dergi icerisinde egitim alaniyla ilgili dergilerin sayisinin
diger alanlara gére daha fazla oldugu sdylenebilir.
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Sekil 2. En fazla makale yayimlayan ilk 10 dergi

Arastirma kapsaminda yapilan arama sonuglarinda ulasilan 205 dergi igerisinde Tiirkiye’de yayin yapan
dergilerin say1s1 5°tir (%2.43). Bu dergiler 3’er yayin (%1.01) yapan “Egitim ve Bilim” ve “Hacettepe Universitesi
Egitim Fakiiltesi Dergisi”, 1’er yayin (0.34) yapan “Amme Idaresi Dergisi”, “Bilig” ve “TOJET: The Turkish
Online Journal of Educational Technology” dergileridir. Tiirkiye’de yayin yapan dergilerin grafiksel gosterimi
Sekil 3’te gosterilmistir.
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M Egitim ve Bilim

m Hacettepe Universitesi Egitim Fakiiltesi Dergisi

B Amme idaresi Dergisi

B TOJET: The Turkish Online Journal of Educational Technology

= Bilig

Sekil 3. Tiirkiye’de yaymlanan dergilerin dagilim1

Makalelerin Yazildiklar: Dillere Gére Dagilim

Arastirma kapsaminda incelenen makaleler, yazildiklari dillere gore incelendiginde “Ingilizce” dilinin diger

dillere gore baskin oldugu goriilmektedir. Makalelerin yazildiklari dillere gore dagilimi Sekil 4’te verilmistir.
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Sekil 4. Makalelerin yazildiklar1 dillere gore dagilimu
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Makalelerin yazildiklar dillere gore dagilimi incelendiginde, “Ingilizce” dilinde yazilan makale sayisinin 270
(%90.9) oldugu, “Almanca” yazilan makale sayisinin 11 (%3.7) oldugu, “Tiirk¢e” yazilan makale sayisinin 7
(%2.4) oldugu, “Felemenkge”, “Hirvatca” ve “Ispanyolca” 2 makale (%0.7) yazildig1 ve “Estonca”, “Portekizce”
ve “Isvegce” 1 makale (%0.3) yazildign goriilmiistiir. Buna gére ISI Web of Science’da arastirmanin amaci
dogrultusunda yapilan arama sonuglarinda ¢ikan makalelerin en fazla “Ingilizce” dilinde yazildig1 anlasiimaktadir.
Bu noktada “Ingilizce” dilinin biitiin diinyada kullanilan ortak dil olmasinin etkisinin biiyiik oldugu sdylenebilir.
“Tiirkge” dilinde yazilan makale sayisinin “Ingilizce” ve “Almanca” dillerinden sonra gelmesi, iilkemizde bu alana
duyulan ilginin gostergesi olarak yorumlanabilir.

Makalelerde Kullanilan Yontemler

Arastirma kapsaminda yapilan arama sonuglarinda ulagilan makaleler, kullandiklar1 yontemlere gore
incelendiginde nitel yontemlerin (n=185, %62.3) tiim arastirmalarin yarisindan fazlasinda tercih edildigi
goriilmektedir. Nitel arastirmalari, nicel (n=88, %29.6) ve karma yontem (n=24, %8.1) izlemektedir. Makalelerin
kullandiklar1 yontemlere gore dagilimi Sekil 5°te verilmistir.

B Nitel Arastirma M Nicel Arastirma B Karma Yontem

Sekil 5. Makalelerin Kullandiklar1 Y6nteme Gore Dagilimi

Tiirkiye’de yaym yapan dergilerde yaymlanan makalelerin, kullandiklar1 yontemler incelendiginde toplam 9
makalenin 4’iiniin (%44.4) nitel yontem, 4’iiniin (%44.4) nicel yontem ve 1 tanesinin (%11.1) karma yontem
kullandig1 goriilmiistiir. Tiirkiye’de yayin yapan dergilerde yayinlanan makalelerin kullandiklart yontemlere gore
dagilimini gosteren grafik Sekil 6°da verilmistir.
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Nitel Yontem Nicel Yontem Karma Yontem

Sekil 6. Tiirkiye’de yayimn yapan dergilerde yayinlanan makalelerin kullandiklar1 ydonteme gore dagilimi

Makalelerde Belirtilen Veri Analiz Yontemlerinin Dagilim

Arastirma i¢in incelenen makalelerin veri analiz yontemleri incelendiginde 198 calismada (%66.66) nitel veri
analiz yontemlerine rastlanirken, 152 calismada (%51.17) nicel veri analiz yontemlerine rastlanmistir. Biitiin
makalelerin igerisinde sadece nitel veri analizi kullanilan 135 calisma (%45.45) bulunurken, sadece nicel veri
analizi kullanilan 89 calisma (%29.97) bulunmaktadir. 63 makalede de (%21.21) her iki veri analiz yontemi
kullanilmustir. Arastirma kapsaminda incelenen makalelerin igerisinde 10 ¢alismada (%3.37) herhangi bir veri
analiz yontemi belirtilmemistir. Makalelerde belirtilen veri analiz yontemlerinin dagilimini gosteren grafik, Sekil
7’de verilmistir.

B Sadece Nitel Veri Analiz YOntemi
B Sadece Nicel Veri Analiz Yontemi
m Her iki Analiz Yontemi

M Analiz Yontemi Belirtilmemis

Sekil 7. Makalelerde belirtilen veri analiz yontemleri

Nitel veri analiz yontemleri kullanilan 198 makale (%66.66) kendi igerisinde incelendiginde, betimsel analiz
yonteminin diger nitel veri analiz yontemlerine gore daha fazla tercih edildigi goriilmektedir (n=102, %51.52).
Icerik analizi yontemini kullanan 83 galisma (%41.92) bulunmaktadir. 13 makalede de (%6.56) diger nitel veri
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analiz yontemleri kullanmilmistir. Sekil 8’deki grafikte makalelerde kullanilan nitel veri analiz yontemlerinin
dagilimini gosterilmistir.

W icerik Analizi Yontemi

M Betimsel Analiz Yontemi

m Diger Nitel Veri Analiz
Yontemleri

Sekil 8. Makalelerde kullanilan nitel veri analiz yontemlerinin dagilimi

Bu ¢alisma kapsaminda incelenen makalelerde nicel veri analiz yontemleri kullanilan 152 ¢alisma (%51.17)
kendi aralarinda incelendiginde, sadece betimsel istatistikleri kullanan ¢aligmalarin sadece kestirimsel istatistik
kullanan ¢aligmalara gore daha fazla kullanildigi bulunmustur (n=67; %44.08). 36 makalede (%23.68) sadece
kestirimsel istatistikler kullanilirken her iki istatistik tiiriinii kullanan 49 ¢alisma (%32.24) oldugu goriilmiistiir.
Nicel veri analiz yontemlerinin kendi aralarindaki dagilimini gosteren grafik Sekil 9°da gosterilmistir.
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Sekil 9. Makalelerde kullanilan nicel veri analiz yontemlerinin dagilimi

Nicel veri analiz yontemi kullanilan 152 makalenin (%51.17) icerisinde 112 makalede (%73.68) betimsel
istatistikler kullanilmistir. Bu caligmalar kendi igerisinde incelendiginde yalnizca frekans/yiizde istatistikleri
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verilen 32 ¢alisma (%28.57), sadece ortalama/standart sapma istatistigi kullanilan 2 ¢alisma (1.79), sadece grafikle
gosterim yapan 43 c¢alisma (%38.39) oldugu goriilmiistiir. Hem frekans/yiizde istatistigi hem de ortalama/standart
sapma istatistigi kullanilan aragtirma sayis1 7 (%6.25) iken hem frekans/yiizde istatistigi hem de grafikle gosterim
yapan arastirma sayisi 25°tir (%22.32). Ortalama/standart sapma istatistigi ile grafikle gdsterim birlikte hicbir
calismada yer almazken her {i¢ betimsel istatistigin birlikte kullanildigi 3 (%2.68) calisma bulunmaktadir.
Makalelerde kullanilan betimsel istatistiklerin grafiksel olarak dagilimi Sekil 10°da yapilmistir.

Frekans/Yiizde istatistigi
Ortalama/Standart Sapma istatistigi [l %1.79
Grafikle Gosterim
Frekans/Ylizde ve Ortalama/Standart Sapma...
Frekans/Yiizde istatistigi ve Grafikle Gosterim...
Ortalama/Standart Sapma Istatistigi ve Grafikle...| %0

Her Ug istatistik Tirii Birlikte [l %2.68
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Sekil 10. Makalelerde kullanilan betimsel istatistiklerin dagilimi

Nicel veri analiz yontemi kullanilan 152 makalenin (%51.17) igerisinde 85 makalede (%55.92) kestirimsel
istatistikler kullanilmigtir. Bu istatistikler kendi i¢inde incelendiginde 19 defa (%22.35) korelasyon analizi, 23 defa
(%27.06) t-testi, 20 defa (%23.53) Anova/Ancova analizi, 4 defa (%4.71) Manova/Mancova analizi, 17 defa (%20)
faktor analizi, 28 defa (%32.94) regresyon analizi, 9 defa (%10.59) parametrik olmayan analizler ve 31 defa
(%36.47) diger kestirimsel istatistikler kullanildigi goriilmiistiir. Makalelerde kullanilan kestirimsel istatistiklerin
dagilimini gosteren grafik Sekil 11°de gosterilmistir.
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Sekil 11. Makalelerde kullanilan kestirimsel istatistiklerin dagilimi

Makalelerde Belirtilen Veri Toplama Arag¢larinin Dagilimlar
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Bu ¢alisma kapsaminda incelenen makaleler veri toplama araglar1 bakimindan incelendiginde en az bir tane
veri toplama araci kullanan 269 ¢aligma (%90.57) oldugu goriilmiistiir. Higbir veri toplanmadan hazirlanan ¢aligma
sayist 28°dir (%9.43). Arastirmalar yapilirken kullanilan veri toplama araglart incelendiginde gézlem yapilan
calisma sayis1 9 (%3.03), goriisme yapilan ¢aligma sayist 40 (%13.47), 6l¢ek kullanilarak yapilan arastirma sayist
30 (%10.10), anket kullanilarak yapilan aragtirma sayis1 68 (%22.90), dokiimanlardan yararlanilan aragtirma sayisi
101 (%34.01) ve bunlardan farkl1 veri toplama araci kullanan veya kendi veri toplama yontemini gelistiren calisma
say1st 91 (%30.64)’tiir. Arastirma kapsaminda incelenen makalelerin kullandiklar1 veri toplama araglarina goére
dagilimimi gosteren grafik Sekil 12°de verilmistir.
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Sekil 12. Makalelerde kullanilan veri toplama araglarinin dagilimi

Makalelerde Belirtilen Katilimecilarin Makale Sayisina Gore Dagilimlar:

Aragtirma kapsaminda incelenen makalelerde katilimcilar1 belirtilen makale sayis1 101°dir (%34). Bu 101
makale igerisinde belirtilen katilimcilarin makale sayisina gore dagilimi Sekil 13°te gosterilmistir.
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Sekil 13. Makalelerde belirtilen katilimeilarin makale sayisina gore dagilimlari

Sekil 13°deki verilere gore arastirmalarda yer alan katilimcilarin belirtildigi makalelerin 51’1 (%50.5) diger
katilimcilar kategorisinde bulunan bireylerle ¢alismislardir. Bu kategoride, istihdam edilmis veya istihdam
edilmemis bireyler, profesyonel kaptanlar, ¢esitli tiirde gemi kullanim lisansina sahip kisiler, doktorlar, hemsireler,
eczacilar, yetiskinler, hiikiimet ve yari-resmi kuruluglarin temsilcileri, politika yapicilar, yoneticiler, spor
antrendrleri, psikiyatrlar, gorme engelli miizisyenler, sirketler, okul ve ofis ¢aligsanlari, veterinerler, dis hekimleri
gibi degisik meslek gruplarindan veya farkli gérevlerden bireyler bulunmaktadir. Diger katilimeilar kategorisinden
sonra 44 makale (%43.6) ile lisans 6grenimi goren bireyler gelmektedir. Daha sonra sirasiyla 6gretim elemanlari
10 makalede (%9.9), 6gretmenler 8 makalede (%7.9), lisansiistii egitime devam edenler 7 makalede (%6.9),
ortaokul dgrencileri 3 makalede (%3), ortadgretime devam eden 6grenciler 2 makalede (%2) ve ilkokul 6grencileri
1 makalede (%]1) yer almislardir. Bu bulgular 15181nda hayat boyu 6grenme alani ile ilgili yapilan ¢alismalarin daha
cok calisan bireyler veya caligma hayatina hazirlanan bireyler tizerinde gerceklestirildigi, dzellikle iiniversite
Oncesi egitim alan bireylerin bu alandaki ¢caligmalarda oldukga az goriildiigii sdylenebilir.

Makalelerde Belirtilen Katilmeilarin Yasa Gore Dagilimlar:

Arastirma kapsaminda yapilan arama sonuglarinda ulagilan makalelerde, ¢aligmalara katilan katilimeilarin yas
durumlarinin belirtildigi 49 makale (%16.49) oldugu goriilmiistiir. Bu 49 caligmada belirtilen yas gruplar1 “0-5
yas”, “6-8 yas”, “9-14 yag”, “15-18 yas”, “19-30 yas”, “31-40 yas”, “41-50 yas”, “51-60 yas” ve “61 ve iizeri”
olmak iizere 9 yas grubuna ayrilmig ve toplam 146 grup oldugu bulunmustur. Bu 146 grup igerisinde “0-5 yasg”
grubuyla calisilan hi¢bir makale bulunmamaktadir (n=0, %0). “6-8 yas” araliginda 2 grup (%1.37), “9-14 yas”
araliginda 3 grup (%2.05), “15-18 yas” araliginda 8 grup (%5.48), “19-30 yas” araliginda 31 grup (%21.23), “31-
40 yas” araliginda 32 grup (%21.92), “41-50 yas” araliginda 27 grup (%18.49), “51-60 yas” araliginda 25 grup
(%17.12), “61 ve lizeri” yas grubunda 18 grup (%12.33) oldugu goriilmiistiir. Ulasilan bu sonuglara gore
caligmalarda 31 yas ve iizerinde 102 grup (%69.86) oldugu ve 30 yas ve altinda 44 grup (%30.14) bulundugu
goriilmektedir. Makalelerde belirtilen katilimcilarin yasa gore dagilimlarini gosteren grafik Sekil 14°te
gosterilmistir.
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Sekil 14. Makalelerde belirtilen katilimcilarin yasa gore dagilimlar

Makalelerde Belirtilen Orneklem Boyutlarimin Dagili

Bu calisma kapsaminda incelenen 297 makalenin 127 tanesinde (%49.76) 6rneklem boyutlar1 belirtilmistir. Bu
orneklem boyutlart “1-10 arasi katilimer”, “11-30 arasi katilimer”, “31-100 arasi katilimer”, “101-300 arasi
katilimer”, “301-1000 arasi katilime1” ve “1000°den fazla katilimer” olmak tizere 6 grup altinda incelenmistir. 1-
10 aras1 katilimci ile galisilan 10 arastirma (%7.87), 11-30 aras1 katilimciyla caligilan 21 arastirma (%16.54), 31-
100 aras1 katilimeiyla galisilan 18 arastirma (%14.17), 101-300 aras1 katilimeiyla galisilan 30 arastirma (%23.62),
301-1000 aras1 katilimciyla ¢aligilan 23 aragtirma (%18.11) ve 1000°den fazla katilimciyla ¢aligilan 25 arastirma
(%16.69) oldugu saptanmistir. 78 g¢alisma 101 kisi ve lizerinde katilimciyla gergeklestirilmistir (%61.42).
Orneklem boyutlarinin dagilimini gdsteren grafik Sekil 15°de verilmistir.

22
20
18
16
14
12
10 I

1-10 Arasi 11-30 Arasi 31-100 Arasi  101-300 Arasi 301-1000 1000’den
Katilimci Katihmci Katihmci Katilimecr  Arasi Katilimci Fazla Katilimcl

ON PO

Sekil 15. Makalelerde belirtilen 6rneklem boyutlarinin dagilimlar
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Makalelerde Belirtilen Anahtar Sozciiklerin Dagihim

Calisma kapsaminda incelenen 297 makalenin 82 tanesinde (%27.61) anahtar kelime belirtilmemistir. Anahtar
kelime belirtilen 215 makale (%72.39) incelendiginde toplam 774 farkli kelimenin toplam 1230 defa kullanildig:
bulunmustur. Bu kelimeler igerisinde 1 kelime 120 defa (%9.76), 1 kelime 12 defa (%0.98), 1 kelime 11 defa
(%0.89), 1 kelime 10 defa (%0.81), 2 kelime 9 defa (%0.73), 1 kelime 8 defa (%0.65), 5 kelime 6 defa (%0.49), 2
kelime 5 defa (%0.41), 8 kelime 4 defa (%0.33), 15 kelime 3 defa (%0.24), 49 kelime 2 defa (%0.16) ve 688
kelime 1 defa (%0.08) kullanilmistir. Makalelerde belirtilen anahtar sozciiklerin sayisal olarak dagilimini gosteren
grafik Sekil 16’da verilmistir.
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Sekil 16. Makalelerde belirtilen anahtar sdzciiklerin sayisal olarak dagilmi

Kullanilan anahtar kelimeler igerisinde en ¢ok kullanilan kelime “Lifelong Learning” kelimesidir (n=120,
%9.76). Bunun diginda en ¢ok kullanilan ilk 5 kelime sirasiyla “Adult Education” (n=12, %0.98), “Life-long
Learning” (n=11, %0.89), “Education” (n=10, %0.81), “Learning” ve “Continuing Education” kelimeleri (n=9,
%0.73) kelimeleridir. Makalelerde en ¢ok kullanilan ilk 5 anahtar kelimenin grafigi Sekil 17°de verilmistir.
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Sekil 17. Makalelerde en ¢ok kullanilan ilk 5 anahtar kelime

Tartiyma ve Sonu¢

Ogrenme, biz insanlarin giinliik hayatta yaptigi herhangi bir sey degil; iiretken insanlar olarak giinliik
hayatimizda yaptigimiz her seyin merkezidir. Ogrenmeyi gelistirmek, insanlarin, politika yapicilarin ve
hiikiimetlerin yatirim yapmasi gereken en 6nemli faaliyetlerden biridir (Wagner, 2015). iste bu yiizden hayat boyu
6grenme alani son yillarda oldukga popiiler olan, aragtirmacilarin yogun ilgi gosterdigi ¢aligma alanlarindan biridir
(Kabatas & Karaoglan Yilmaz, 2018). Bunun en 6nemli sebeplerinden birisi giiniimiiz toplumunun karmasik
yapisinin, dinamik ve siirekli degisen bilgiyle, internet, multimedya ve egitim teknolojisinin kitlesel kullanimiyla,
daha esnek bir isgiicii talep eden ve siirekli degisen isgiicii piyasastyla daha da karmasik hale gelmesidir. Toplumlar
bu karmasik yapinin iistesinden gelebilmek i¢in, hayat boyu 6grenme alanina yonelmekte ve bu alanda daha yogun
calismalarda bulunmaktadirlar (Dochy, Segers, Van den Bossche, & Gijbels, 2003). insanlarm iginde yasadiginmiz
diinyaya ayak uydurmasi i¢in hayat boyu Ogrenme becerilerini gelistirmeleri, bunun farkinda olmalar1 ¢ok
onemlidir. Hayat boyu 6grenme Oncelikle insan yasaminin siirekli giincellenen gereklilikleri ve her gecen giin
artan yeni bilgilerin ortaya ¢ikardig: farki kapamaya yoneliktir. Giinliik yasantida karsimiza ¢ikan yeni teknolojik
gelismeler, yeni olusumlar ve yapilanmalar bireyden siirekli olarak kendini yenilemesi ve mevcut bilgi birikimini
artirmasint beklemektedir. Tiim bunlar bireyin sadece okuldan aldig:1 egitimle hayatin1 siirdiirmesine izin
vermemektedir (Topakkaya, 2013). Ekonomiye dayali olan gliniimiiz is diinyasinda var olabilmek, giinliik
hayattaki isleri yapabilmek, siirekli gelisen teknoloji diinyasina ayak uydurabilmek gibi eylemleri gergeklestirmek
bireylerin hayat boyu 6grenme becerilerine baglidir. Bu becerilerin kazandirilabilmesi ve gelistirilebilmesi igin
egitim sistemlerinin, metotlarinin veya materyallerinin yenilenmesi, gelistirilmesi bu alanda yapilacak olan
calismalarin niteligine olduk¢a baglidir (Sezer, Karaoglan Yilmaz, & Yilmaz, 2017). Bu kapsamda arastirmanin
amact dogrultusunda Ocak 2007 ve Aralik 2017 yillar1 arasinda Web of Science’da SCI-Expanded, SSCI ile
A&HCI atif indekslerinde yapilan arama sonuglarinda ¢ikan makaleler yayinlandiklari dergiler, yazildiklari diller,
kullanilan yontemler ve katilimcilar baglaminda incelenmistir.

Calismadan elde edilen bulgulara gore hayat boyu 6grenme alaniyla ilgili yapilan ¢alismalarin birgok farkli
dergide yaymlandigi gorilmiistiir. Arastirma kapsaminda incelenen 297 makalenin 205 farkli dergide
yaymlanmas: akademik dergi ¢esitliliginin ¢ok oldugunun bir gdstergesidir. Ayni1 zamanda akademik dergi
cesitliliginin ¢ok olmasi, akademik calismalarin hayat boyu o6grenmeye olan ilgisinin yogun oldugunu
gostermektedir. Ancak, bu kadar cok akademik dergi ¢esitliliginin icerisinde ¢ok az sayida Tiirkiye’de yayin yapan
akademik dergi vardir (n=5). Bunun sebebi olarak, Tiirkiye’deki tliniversitelerde hayat boyu 6grenme ile ilgili
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boliimlerin az olmasi, farkli meslek gruplar ile ilgili boliimlerin verdigi derslerde igerik olarak yeni yeni yer
almasi, bu alandaki lisansiistii mezunlarin sayisimin azlig1 gosterilebilir. Yiiksek Ogretim Kurulu zellikle 2005
yilindan sonra bu konuya ilgi gostermeye baslamig ve son yillarda giderek artan bir sekilde konuyu akademi
cevrelerinin giindemine getirmeye ¢alismistir (Topakkaya, 2013). Hayat boyu 6grenme kavramu Tiirkiye i¢in yeni
bir kavram olmamakla birlikte yaygin da degildir ve giiniimiizde mevcut sartlarin olduk¢a uzaginda
yiriitiilmektedir (Tas¢1 ve digerleri, 2015). Avrupa’nin bu konuya 1900’11 yillardan itibaren artan ilgisi goz dniine
alindiginda, Tirkiye’nin bu konuda biraz geriden geldigini sdylemek miimkiindiir.

Makalelerin yazildiklar1 dillere gore dagilimina gore makalelerin tamamia yakim “Ingilizce” dilinde
yazilmistir (%90.9). Bunun sebebi olarak diinyanin her yerinde, diger dillere oranla, en cok tercih edilen ortak
dilin ingilizce olmasi gosterilebilir. Insanlar anadillerinin disinda ikinci bir dil olarak Ingilizceyi tercih
etmektedirler. Ingilizce bugiin teknoloji ve bilim diinyasinin ortak dilidir ve hatta her gecen giin hemen her alanda
giderek artan bir ortak iletisim dili olmaya da devam etmektedir (Smith, 2015). Bilim insanlarmin yaptiklari
calismalar1 herkesin anlayabilecegi bir dilde yazmak istemeleri ve bunun i¢in hemen hemen biitiin {ilkelerin
kullandig1 ortak iletisim dili olan Ingilizceyi segmeleri gok dogal bir davranistir. Arastirma kapsaminda incelenen
makaleler toplamda 9 farkli dilde yazilmustir. Tiirkge yazilan makale sayis1 7°dir (%2.4). Bu 9 dil igerisinde Tiirkge
3. siradadir. Hayat boyu 6grenme alaniyla ilgili olarak Tiirkiye’de artan ilginin diger iilkelere oranla daha yiiksek
oldugu soylenebilir. Tiirkiye’de bu alanla ilgili tez ¢alismalar1 2007 yil1 itibariyle baglamis olup, giiniimiizde daha
da 6nem kazanarak ilerlemektedir. Ancak bu ilgi heniiz istenen seviyede degildir (Yenen ve digerleri, 2016). Bu
alanda daha fazla ¢aligsma yapilmasi ve alanyazina katkida bulunulmasi gerekmektedir.

Bu arastirmanin amaci dogrultusunda incelenen makalelerde, nitel yontemler diger aragtirma yontemlerine
gore daha ¢ok tercih edilmistir. Kullanilan aragtirma yontemleri incelendiginde nitel yontemler tiim arastirmalarin
yarisindan daha fazlasinda kullanilmistir (%62.3). Nitel arastirmalar olaylarin dogal ortamlarinda gergekei ve
biitliinciil bir bigimde ortaya konmasina yonelik bir siirec izler, bir baska deyisle sosyal olgulart bagl bulunduklari
cevre igerisinde aragtirmay1 ve anlamay1 6n plana alan arastirmalardir (Yildinm & Simgek, 2016). Hayat boyu
6grenme aslinda bir sonugtan ziyade siirectir. Gézlenmesi ve izlenmesi uzun zaman alan bir olgudur (Yenen ve
digerleri, 2016). Bu sebeplerden dolay1 hayat boyu &grenme alaniyla ilgili arastirmalarda nitel arastirma
yontemleri diger yontemlere gore daha fazla tercih edilmis olabilir. Tiirkiye’de yayin yapan dergilerde yayimlanan
makalelerin kullandiklar1 yontemlere bakildigindaysa nitel yontemler ve nicel yontemlerin ayni sayida tercih
edildigi sonucuna ulasilmigtir. Ayni sekilde Yenen, Kiling ve Bulut (2016) yilinda yaptiklari ¢alismada hayat boyu
ogrenme ile ilgili yapilan tezleri incelemis ve sonug¢ olarak hem nicel hem de nitel yontemlerin esit sayida
kullanildigin1 bulmuslardir. Ancak inceledikleri tezlerin igerisinde deneysel bir ¢aligmaya rastlamamislardir.

Elde edilen bulgulara gére makalelerde kullanilan veri analiz ydontemleri i¢erisinde nitel veri analiz yontemleri
en cok tercih edilen veri analiz yontemleridir. Higbir veri analiz yontemi kullanilmayan 10 makale (%3.37)
bulunurken, sadece nitel veri analiz yontemi kullanilan 135 makale (%45.45) ve sadece nicel veri analiz yontemi
kullanilan 89 makale (%29.97) bulunmaktadir. Her iki veri analiz yontemini de kullanan makale sayis1 63°tiir
(%21.21). Genel olarak nitel veri analiz yontemleri 198 calismada (%66.66), nicel veri analiz yontemleri 152
caligmada (%51.17) kullanilmistir. Bu sonuglar makalelerde kullanilan yontemleri de destekler sekilde bulunmus
olup, nitel veri analiz yontemlerinin hayat boyu 6grenme gibi siire¢ odakli konularda daha ¢ok tercih edildigini
ortaya koymaktadir. Ayn1 zamanda hem nicel hem de nitel veri analiz yontemlerinin birlikte kullanildigi makale
sayisinin en az olmasi, bu konudaki eksikligin bir gostergesi olarak yorumlanabilir. Arastirmalarda farkli veri
analiz yontemlerinin birarada kullanilmasi verilerin dogru analiz edilebilmesi ve daha gii¢lii sonuglar elde
edebilmek adina 6nemlidir (Goktas, ve digerleri, 2012). Hem nicel hem de nitel veri analiz yontemlerinin birlikte
kullanilmas1 sonuglar1 daha giiglii kilacaktir (Cakmak, ve digerleri, 2016; Giilbahar & Alper, 2009). Bundan
sonraki yapilacak olan ¢aligmalarda farkl: veri analiz yontemlerinin birlikte kullanilmasi bu eksikligin giderilmesi
adma tavsiye edilebilir.

Nitel veri analiz yontemleri kendi icinde incelendiginde elde edilen bulgulara goére betimsel veri analiz
yontemlerinin diger nitel veri analiz yontemlerine gore daha fazla tercih edildigi sdylenebilir (n=102, %51.52).
Bunun sebebi olarak nitel veri analiz yontemleri igerisinde betimsel veri analizinin diger yontemlere gore daha
kolay yapilabilmesi sdylenebilir. Nicel veri analiz yontemleri kendi igerisinde incelendigindeyse sadece betimsel
istatistik kullanilan makalelerin sadece kestirimsel istatistik kullanilan makalelere oranla daha ¢ok tercih edildigi
gorilmektedir. Ayni sekilde burada da betimsel istatistiklerin kestirimsel istatistiklere gore daha kolay
yapilabilmesi bir etken olabilir. Betimsel istatistiklerin igerisinde en fazla grafikle gosterim (n=43, %36.39) ve
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frekans/yiizde (n=32 %28.57) istatistikleri 6n plana g¢ikarken, kestirimsel istatistiklerde regresyon analizi (n=28,
%32.94) 6n plana ¢ikmustir.

Arastirma kapsaminda incelenen makaleler veri toplama araglari bakimindan incelendiginde ¢aligmalarin
tamamina yakininin en az bir veri toplama araci kullandig1 goriilmektedir (n=269, %90.57). Bu veri toplama
araglarinin igerisinde en ¢ok dokiimanlardan veri toplanmistir (n=101, %34.01). Bu sonu¢ makalelerde kullanilan
yontemleri ve kullanilan veri analiz yontemlerini destekler niteliktedir. Kendi veri toplama aracini olusturan ve
kullanan makaleler de olduk¢a fazladir (n=91, %30.64). Siire¢ degerlendirmelerinde arastirmacilarin kendi veri
toplama yontemlerini olusturmasi, siirece gore bu araglari gelistirmesi veya giincellestirmesi oldukca yaygindir
denebilir. Bu iki veri toplama aracini anketler takip etmektedir (n=68, %22.90). Bu sonuglar Cakmak ve digerleri,
(2016) ve Giilbahar ve Alper (2009)’in ¢alismalarinda elde ettigi sonuglarla ters diismektedir. S6z konusu
calismalarda anketin en ¢ok kullanilan veri toplama araci oldugu sonucuna ulagilmistir. Bu ¢aligmanin ulastigi
sonuglarin farkli ¢gitkmasinin nedeni, farkli alanlardaki ¢aligmalarin farkli veri toplama araglarina ihityag duydugu
seklinde yorumlanabilir.

Makalelerin biiylik ¢ogunlugunda katilimcilara rastlanmamaktadir. Katilimeilarin belirtildigi makale sayist
101°dir (%34). Katilimcilarin hemen hemen yaris1 farkli meslek gruplar veya farkli gérevlerde bulunan bireylerdir
(n=51, %50.5). Lisan 6grencileri, 6gretim elemanlar1 ve lisansiistii egitime devam eden katilimcilar toplamda 61
(%60.4) makalede katilimer olarak yer almaktadir. Bu agidan bakildiginda ise iiniversitelerle iliski i¢inde olan
bireylerin hayat boyu 6grenme alaniyla ilgili calismalarda daha cok yer aldig1 goriilmektedir. Universite dncesi
egitime devam eden bireylerin de bu alandaki ¢aligmalara en az katildigini sdylemek miimkiindiir. Ortadgretim,
ortaokul ve ilkokula devam eden 6grenciler toplamda 6 makalede yer almaktadir (%6). Hayat boyu 6grenmenin
daha ¢ok yetiskin egitimi ile anilmasi bu sonuglarin ortaya ¢ikmasinda etken olabilir. Ancak hayat boyu 6grenme
¢ok genis kapsamli bir alandir. Hayat boyu 6grenme becerilerinin erken yaglarda bireylere kazandirilmasi
6nemlidir. Bu baglamda iiniversite dncesi egitime devam eden bireyler iizerinde daha fazla aragtirma yapilmasi da
¢ok onemlidir.

Makalelerdeki katilimcilarin yasa gore dagilimlari incelendiginde katilimeilarin yagini belirten ¢cok az sayida
calisma oldugu gorilmiistir (n=49, %16.49). Bu ¢alismalarda belirtilen katilimc1 yaslar1 gruplandiginda toplam
146 grup oldugu ve bu gruplarin igerisinde 30 yas ve lizeri katilimcilarin biiyiik ¢ogunlugu oluturdugu
goriilmektedir (n=102, %69.86). Bunun sebebi olarak, hayat boyu 6grenme alani, arastirmacilar tarafindan daha
cok yetigkinlere yonelik bir alan gibi yorumlandig1 seklinde diisiiniilebilir. Egitim politikalarinin basarisini 6lgmek
icin de daha yagli bireyler bu ¢alismalarin katilimcilari olarak tercih edilmis olabilir. Ancak hayat boyu 6grenme
yalnizca yetiskinlere yonelik bir alan degildir. Hayat boyu O6grenme becerileri bireylere erken yaslarda
kazandirilmasi gereken bir beceri tiiriidiir (Budak, 2009). Hayat boyu 6grenme alaniyla ilgili caligmalarin kiigiik
yas gruplarina daha fazla odaklanmasi gerekliligi ortadadir. Orgiin egitim i¢indeki aktif bireyler iizerinde bu alanda
yapilacak olan g¢aligmalar ile hayat boyu 6grenme becerilerinin nasil kazandirilacagi adina daha fazla veri elde
edilebilir ve egitim politikalarinin gelistirilmesine katkida bulunulabilir.

Incelenen makaleler igerisinde {izerinde ¢alisilan 6rneklem boyutlar: belirtilen makale sayis1 127°dir (%49.76).
Bu ¢alismalarin yarisindan fazlasi 101 kisi ve lizerinde katilimciyla ¢alismistir (n=78, %61.42). En ¢ok 101-300
kisiyle calisilmig olup (n=30, %23.62), ikinci sirada 1000 ve tizeri sayidaki katilimciyla ¢aligilmigtir (n=25,
%16.69). Bu sonuglara paralel olarak Bozkaya, Aydin ve Kumtepe (2012) yaptiklari ¢alismada da 200’{in iizerinde
katilimciyla gergeklesen ¢alismalarin ¢ogunluga sahip oldugunu bulmuslardir. Ancak Cakmak ve digerleri, (2016)
ve Goktag ve digerleri (2012) yaptiklart ¢calismalarda ulastiklart sonuglar, aragtirmalarda daha kiigiik 6rneklem
biiytikliiklerinin tercih edildigi yoniindedir. Bu farklilik yine bahsi gegen arastirma alanlari arasindaki farkliliktan
kaynaklaniyor olabilir. Biiylik 6rneklem gruplariyla yapilan ¢alismalardan elde edilen bulgular daha genel
sonuglara ulasmamiz1 saglar (Bozkaya, Aydin, & Kumtepe, 2012). Egitim politikas1 belirleme noktasinda genele
hitap eden sonuglar daha kullanish olabileceginden, hayat boyu 6grenme alaninda yapilan ¢alismalarda daha biiyiik
orneklem gruplar tercih edilmektedir denebilir.

Makalelerde kullanilan anahtar sozciiklere bakildiginda en ¢ok “Lifelong Learning” anahtar sozciigiiniin
kullanildig1 goriilmektedir. Ancak bu anahtar kelimenin disinda 6n plana ¢ikan baska kelimeler yok denecek kadar
azdir. Buna gore hayat boyu 6grenme alani hemen her alanla iliskilendirilebilecek bir ¢aligma alanidir seklinde
yorumlanabilir. Sonug olarak, hayat boyu 6grenme alaninda yapilan ¢aligmalar1 yayinlayan dergi ¢esitliliginin gok
oldugu ancak bu dergilerin iginde Tiirkiye’de yayin yapan dergi sayisinin az oldugu, makaleler yazilirken en ¢ok
Ingilizce dilinin tercih edildigi, arastirma yontemi olarak en gok nitel ydntemlerin kullanildig1, betimsel veri analiz
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yontemlerinin en ¢ok tercih edilen oldugu, katilimecilar bakimindan ¢ok ¢esitli 6rneklemler segildigi, yas grubu
yiiksek katilimcilarla daha ¢ok galisildigi, drneklem boyutlarimin genellikle biiyiik oldugu ve en ¢ok “Lifelong
Learning” anahtar sozcligiiniin kullanildigr bulunmustur. Alanyazinda hayat boyu O6grenme alaniyla ilgili
makalelerdeki egilimleri inceleyen ¢alismalarin sinirhi oldugu gérlmektedir. Bu ¢aligmayla birlikte, hayat boyu
O6grenme alaniyla ilgili makaleler belirli degiskenlere gore analiz edilmis olup, s6z konusu alanla ilgili olarak
gelecek caligmalara fikir vermesi agisindan onerilerde bulunulmustur.

Hayat boyu 6grenme alani Tiirkiye’de yeni yeni ilgi gormeye baslayan bir alandir. Bu bakimdan daha fazla
arastirma yapilmasi ve alanyazina katkida bulunulmasi 6nerilebilir. Tiirkiye’de yayin yapan dergilerin hayat boyu
egitimle ilgili ¢alismalara daha fazla yer vermesi, arastirmacilar1 s6z konusu alanla ilgili daha fazla calisma
yapmast i¢in tesvik edebilir. Yapilacak olan ¢alismalarda pek ¢ok farkli 6rneklem tiirii izerinden ¢aligilabilecegi
gibi 6zellikle iiniversite Oncesi egitime devam eden bireylerle ¢alisilarak bu konudaki eksiklikler giderilebilir.
Hayat boyu 6grenme alaniyla ilgili i¢erik analizi veya meta analiz ¢aligmalarina pek rastlanmamaktadir. Bu alanda
daha fazla ¢alisma yapilmasi hayat boyu 6grenmenin anlasilmasi ve gelecek aragtirmalara yon gostermesi adina
¢ok onemlidir.
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