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Abstract

The purpose of this study is to evaluate past and present teacher training programs in line with
ideas of experienced teachers and give suggestions about the future system. Partici-pants were 20
experienced teachers who graduated from Ordu-Persembe Primary Teacher Training School and
who have worked as teachers for at least 25 years. Qualitative re-search design was conducted and
a semi-structured form including 12 questions was used. Content analysis was performed on the
answers. The findings show some differences in teacher training system and teachers’ roles.
Teachers were more social and prestigious in the past. However, most of them are now unwilling,
distant from society and seen as official workers. The most important advantages of today’s teacher
training system are technology usage and knowledge about global issues. Disadvantages are lack of
practice and performance evaluation, and lack of emphasis on the affective domain of the teaching
profession. It is thought that this study may provide new contributions to the construction of
today’s teacher training system.
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Ozet

Arasgtirmanin amaci, deneyimli 6gretmenlerin goriisleri dogrultusunda gegmisteki ve sim-diki
Ogretmen yetistirme programlarini degerlendirmek ve gelecek Ogretmen yetistirme sistemine
yonelik onerilerde bulunmaktir. Arastirmanin  6rneklemini  Ordu-Persembe ik Ogretmen
Okulu’ndan mezun olmus ve en az 25 yil dgretmenlik mesleginde aktif olarak gorev almis 20
Ogretmen olusturmaktadir. Nitel arastirma dizayninin kullanildig arastir-mada veri toplama araci
olarak 12 sorudan olusan yari-yapilandirilmig form kullanilmis-tir. Veriler iizerinde igerik analizi
yapilmistir. Bulgular, Ogretmen yetistirme sisteminde ve Ogretmen rollerinde degisimlerin
oldugunu gostermektedir. Ogretmenler gegmiste daha sosyal ve prestij sahibi goriiliirken yetisen
yeni nesil 6gretmenlerin daha az istekli, top-lumdan uzak ve normal bir memur gibi gériildiikleri
tespit edilmistir. Ancak yeni nesil 6gretmenler teknoloji kullanimi ve kendilerini kiiresellesen
diinyaya gore giincelleme konusunda daha iyi goriilmiiglerdir. Giliniimiiz &gretmen yetistirme
sisteminin en biiyiik avantajlar1 teknoloji kullanimi ve evrensel bilgilerden haberdar olabilme
olarak goriiliir-ken dezavantaji pratikten yoksun ve dgretmenlik mesleginin duyugsal 6zelliklerine
vurgu yapilmadan mezun olan &gretmenlerin varligi olarak tespit edilmistir. Bu ¢alismanin, bu-
giiniin 6gretmen yetistirme sistemine katkilar saglayabilecegi diisiiniilmektedir.
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Introduction

Imagine a class that contains all the equipment needed for education, has most
brilliant students in it and has a perfect training program ready to be applied. However,
it lacks a qualified teacher. What do you think it might be in this case? Are the students
able to use the equipment appropriately, is the training program applied and does edu-
cation move forward in an appropriate manner? If the answer is no, it means that in the
process of education, one of the most important elements is the teacher.

Teachers’ place in the educational process requires continuous development of
the teacher training system. For this reason, the teacher training system has been a
concept emphasized from past to present both in our country and in the world. In our
country, we can separate the teacher training system as before and after the Republican
era. According to Akyiiz (1994), the beginning of the studies conducted on teacher
training are based on the time of Fatih Sultan Mehmet. In his time in Fatih, Eyiip and
Ayasofya Madrasas a lesson named ‘discussion rules and teaching methods’ was given
to primary school teacher candidates. It can be said that Fatih was a program construc-
tor who organized a teacher training program according to the features of the branches
for the first time.

After that time, the Dar’tilmuallimin (teacher training school) was founded in
1848. Graduating from Riisdiye, Idadi or Sultani, the students were educated in 2 years
in this school. In 1882, this kind of schools were established outside Istanbul and the
number increased to 12 and then in 1908 to 31. In the Turkish training system, the 1913
‘Tedrisat1 Iptidaiye Kanunu Muvakkati” remained in force for 48 years and decided on
the opening of Dariilmuallimini Iptidaiye in each province to train teachers.

After the foundation of the Republic of Turkey, from 16th July to 15th August, the
‘Heyeti [Imiye’ decide on the duration of the teacher training program as 5 years. On
26th March 1926, teacher training schools were divided into two and named ‘Primary
Teacher Training Schools’ and ‘Village Teacher Training Schools’. In the 1930s-40s,
85-90% of the population lived in villages and ‘teacher training for villages’ issues
came to the fore. For that reason, teacher training institutes, named Village Institutes’,
were founded on 22nd April 1940. These institutes were built in farming villages and
teacher candidates were only from the villages. Furthermore, graduated students had to
work as teachers in the places where they were appointed for at least 20 years. Village
Institutes led to the development of people in villages (Kapluhan, 2012). However,
Village Institutes were closed within a short period of time. Then these institutes were
converted into Primary Teacher Training Schools by combining the Village Institutes
and teacher schools and then into 2-year Educational Institutes.

Between 1950 and 1960, education policies changed significantly according to
the expectations of the public and studies were done for improvement of the teacher
training system (Tangiilli, 2012). However, in the 1960s, the number of teachers were
not enough, especially in primary schools. For that reason, students who graduated



Journal of Teacher Education and Educators 93

from high school and could not complete their university education had the right to be
primary school teachers after taking the required courses. However, this solution was
for increasing the number of teachers instead of for raising their quality. In the 1970s,
terror and anarchy affected the Education Institutions. In these years, taking teaching
diplomas after a 40-50 day program came to the fore. Other than this, people could
be teachers by taking education with letters. Although qualifications deteriorated, el-
ementary school teacher needs were met to a large extent between the years 1971-
1980. Parallel to the university reform in 1982, the 11th National Council of Education
emphasized the importance of teacher training (MONE, 1982) and the teacher training
system was transferred to the Higher Education Institution (Official Gazette, 20 July
1982).

In 1993, teacher training systems were updated and incorporated into the univer-
sity’s faculty system. Teacher training for secondary education and higher education
also became a current issue in this period. Finally, the teacher training system was
reorganized with a project of the Ministry of Education, Board of Higher Education
and World Bank.

The importance of the teacher training system has led to some discussions about
its quality. Teachers who graduated from Village Institutes or Primary Teacher Train-
ing Schools argue that former training systems were better than today’s system. It is
thought that despite increased duration of education, today’s teachers cannot have the
spirit and required ideals of the teaching profession. In other words, it is emphasized
that the affective dimension of the teaching profession is ignored.

The purpose of this study is to evaluate past and present teacher training programs
in line with ideas of experienced teachers and give suggestions about the future sys-
tem. Sub-topics are defined as meaning of teaching profession, personal values and
professional skills the teachers should have, differences between the training system
in the past and present and expectations for the future, differences in teacher roles,
efficacy in school, family and community relations, advantages and disadvantages of
today’s teacher training system and lastly suggestions to improve the system of teacher
training.

Method

The research method was selected as the qualitative research method. 20 experi-
enced teachers who graduated from Ordu-Persembe Primary Teacher Training School
and working as teachers for at least 25 ears were asked 12 open ended questions and
content analysis was performed on the data collected.

Participants
Participants were selected by using purposive sampling method. The purposes
were defined as graduation from Ordu-Persembe Primary Teacher Training School and
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working as a teacher for at least 25 years. 20 experienced teachers participated in the
research and their seniority years are shown below:

Table 1. Years of seniority

Years of seniority f %
25-30 5 25
31-35 6 30
35-40 6 30
Up to 40 3 15
TOTAL 20 100

Data Collection Tool

Qualitative research design was conducted for this research and a semi-structured
form including 12 questions was used as a data collection tool. For validity of the form
and the questions, 5 curriculum and instruction experts’ opinions ware consulted and
according to their suggestions, the form was restructured.

Data Analysis

Content analysis was performed for this qualitative research. While the semi-
structured form was analyzed, firstly the concepts used in the content were identified,
then units of analysis were determined, coding categories were constructed and lastly
content analysis was performed on the research. For reliability of the analysis content
analysis was performed on the answers by multiple researchers and when the equiva-
lence was provided in concepts, it took place in the findings. Reliability level was
determined with the formula of ‘Reliability level= Agree/agree+disagree’ (Miles &
Hubermas, 1994). According to this, reliability level was found as .85.

Findings

In this research, sub-topics are determined as meaning of teaching profession,
personal values teachers should have, professional skills teachers should have, differ-
ences between past and present teacher training system, differences in teacher roles,
efficacy in school-family and community relations and advantages and disadvantages
of today’s teacher training system respectively.

Meaning of Teaching Profession

The first question asked to experienced teachers was ‘What is the meaning of the
teaching profession for you?’ Teachers see the teaching profession as shaping the fu-
ture, devotion/sacrifice, a prestigious profession, training qualified people, a life-style,
modernity, a sacred profession, guiding the people, continuous self-development,
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labor, tolerance, patience, loving learning and teaching respectively. Table 2 shows
teachers’ opinions and their frequencies:

Table 2. Meaning of teaching profession

f %
Shaping the future 6 30
Devotion/sacrifice 4 20
A prestigious profession 3 15
Training qualified people 3 15
A life-style 3 15
Modernity 3 15
A sacred profession 2 10
Guiding the people 2 10
Continuous self-development 1 5
Labor 1 5
Tolerance 1 5
Patience 1 5
Loving learning and teaching 1 5

The following sentences are examples of the teachers’ statements.

‘Educate individuals who generate society, give direction to the future.’ (03,1)
‘Beyond a profession, teaching is a life-style for me.’ (017, 1)

Personal Values Teachers Should Have
The second question is related to the personal values teachers should have and the

teachers answered this question as follows:

Table 3. Personal values

f %
Full of love (people, nature, children, 18 90
animals)
Reliable/honest 8 40
Be a model 6 30
Be patient/tolerant 6 30
Open to new events/concepts 5 25
Develop him/herself continuously 4 20
Be self-confident 3 15
Be a leader 3 15
Have communication skills 3 15
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Other than these values, experienced teachers indicated that teachers should be
moral, fair, empathetic, friendly, contemporary, hardworking, helpful to others, open
to criticism, and able to appreciate others. The example statements are as follows.

‘The teacher should be a model with his/her behaviors, be self-confident and develop
him/herself continuously.” (01, 10-11)

‘First of all, they should have leadership features.” (04, 9)

Professional Skills Teachers Should Have
The skills teachers should have in the professional area were identified by experi-
enced teachers as seen in Table 4

Table 4. Professional skills

f %
Knowledgeable about professional 10 50
field/sophisticated
Love his/her job 8 40
Open to new events/concepts in his/her 6 30
field
Use technology effectively 5 25
Knowledgeable about child 5 25
psychology
Be self-developed 4 20
Be a researcher/active reader 4 20
Use language effectively 3 15
Be objective/fair 3 15
Knowledgeable about educational 2 10
programs
Use the time in an effective way 2 10

Other professional skills are listed as being creative, paying attention to individual
differences, and knowledgeable about culture/cultural events in society, and the state-
ments of teachers are as follows.

‘The important thing is love rather than knowledge.’ (05, 4)
‘Academic knowledge and child psychology should be taught to teachers.” (09, 6)

Differences between the Past and Present Teacher Training System and

Expectations for the Future

When the experienced teachers were asked about the differences between the past
and present teacher training system, it was seen that they especially put emphasis on
the theory-practice balance. They indicate that in the past applied education and prac-
tice was in the forefront. However, now the teachers and teacher candidates have a lot
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of theoretical field knowledge but cannot use it in practice.

The experienced teachers also think that in the past teachers were sensitive to so-
cial problems and events but that now they are distant from society and its problems.
The teachers who knew about social problems were strong enough to tackle these dif-
ficulties in the past but now they expect everything to be handed to them on a silver
platter. In the past, teachers were brought up as skilled in many fields. Nevertheless,
today’s teachers are skilled in technological fields. This is because of the requirements
of the era for the experienced teachers. Other than these, they state that teachers were
more eager and ambitious in the past but that now, although they are equipped with
field knowledge, they are not eager and ambitious about their professions. Lastly, the
teachers point out that in the past teachers were more productive than now. Today’s
teachers are mostly strict on memorization.

Differences between the past and present teacher training system and what can we
suggest for the future is shown in Table 5.

Table 5. Past, present and future systems

Past

Present

Future

Practice is in the forefront

Sensitivity to social

problems/events

Strong enough to tackle difficulties

Skilled in many fields

Eager and ambitious

Productive

Theory is in the forefront

Distant from social
problems/events

Expect everything to be handed to

them on a silver platter

Skilled in technology

Knowledgeable but not ambitious

Strict on memorization

Combine theory with practice

Sensitivity to society

Knowledgeable about difficulties
and problems and able to tackle
them

Skilled in different fields and
technology

Eager, ambitious and
knowledgeable

More productive teachers

As seen in the table, we need to combine theoretical knowledge with practice,

raise teachers sensitive to society and able to tackle the problems, skilled in different
fields and also having technological knowledge. Willingness of the teacher candidates
is very important for the future generation of teachers. Teacher candidates should be
selected according to their willingness to this profession. Lastly, we need more produc-
tive teachers for our future.

‘In our time, teachers were raised with internship in the city center and also in villages.
However, no teacher candidates lacked practice.’ (06,11-14).

Differences in Teacher Roles
According to experienced teachers, teachers were determined, willing, innova-
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tors, practical, problem solvers, seen as a source of information, prestigious and had
the spirit of teaching. However, now they give up immediately when they encounter
a problem, they are not willing to be a teacher, are materialist, distant from society,
work like ordinary officials and the affective dimension is neglected in the teaching
profession. Teacher roles in the past and present, and what we expect in the future are
seen below:

Table 6. Teacher roles
Past Present Future
Innovator, distant from technology  Innovator, use technology in an Innovator, use technology

effective way

Model Seen as discredited Model
Practical Theoretical Both theoretical and practical
Had the spirit of teaching Affective dimension is neglected Empbhasis on affective dimension
Source of information Guide Source of information and guide
Prestigious An ordinary official Prestigious

As seen in the table, in the future we need teachers who are more determined,
willing, innovative, knowledgeable about theory and practice, and idealistic, and who
are models, problem solvers, sources of information and prestigious. We also need an
emphasis on the affective dimension of the teaching profession.

‘We respect and love our profession but now teachers are not willing to do their
Jjob.” (07, 18)

‘Now, teachers are distant from society and also society sees teachers as ordinary
officials. In the past, the teaching profession was more prestigious.’ (010, 13-14)

Efficacy in School-Family and Community Relations

Most of the experienced teachers think that today’s teachers are not efficient in
school-family and community relations. For efficacy in this field a teacher should con-
sider the impact of social structure, communicate in time and effectively, collaborate
with guidance services, express him/herself properly, gain the trust of society, be a
model with his/her behaviors, be patient, calm, a good listener, sensitive, nonjudgmen-
tal, tolerant, trustworthy, determined, extroverted and a problem solver, and improve
reasoning skills and contact with families all the time.

‘Now, teachers and families do not connect with each other; families interfere in
educational concerns, but unconsciously.” (012, 12-13)

‘Teachers should be involved in society and be a model for it.” (016, 28)
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Advantages and Disadvantages of Today’s Teacher Training System

Experienced teachers think that in today’s teacher training system, the teacher
candidates are in search of systematic innovation. They think about the innovations
and try to keep up with these innovations. They also have enough theoretical knowl-
edge in their fields and they are able to use technology in an effective way. Other than
this, they learn a foreign language in university education and most of them are able to
use a foreign language. They are able to follow science and technology closely through
globalization.

The disadvantages experienced teachers point out are lack of practice and per-
formance evaluation in university education. They think that the teacher candidates
have great field knowledge but that they do not know how to use it in a real classroom
environment. Furthermore, the teacher candidates are unaware of the problems and
needs of society. Also, most of the teacher candidates do not want to be teachers so
they are not willing to participate in the lessons or learn new things about the teaching
profession.

Being teachers with pedagogical formation is another problem teachers stated.
They think that after taking one or two semesters’ education, people cannot be real
teachers. These teacher candidates lack appropriate pedagogical knowledge. For this
reason, pedagogical formation certificates should not be enough for being teachers.

Lastly, experienced teachers think that first of all, enough qualified academicians
should be raised for qualified teacher education. Academicians should be models for
teacher candidates with their knowledge and behaviors.

Advantages and disadvantages are seen in Table 7

Table 7. Advantages and disadvantages

Advantages Disadvantages

In search of systematic innovation Lack of practice

Equipped with theoretical knowledge Lack of performance evaluation

Adaptation to today’s requirements Unaware of the needs of society

Usage of technology Lack of desire

Knowledge of a foreign language Being a teacher with pedagogical formation certificate
Equipped with global knowledge Not enough qualified academicians

Follow science and technology closely through

globalization

Discussion, Conclusion and Suggestions

In this research, experienced teachers’ opinions about the teaching profession,
teachers’ features and past, present and future training systems are examined. These
teachers highlight some important points by expressing their ideas.

First of all, it is seen that experienced teachers attribute different meanings to the
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teaching profession. Most frequently used ones are shaping the future and devotion/
sacrifice. These two features are also indicated in most of the studies. For instance,
Semerci and Semerci (2004) state that to be confident about society’s future, teachers
should be selected carefully because they will educate future generations and construct
the future. Also in their research with teacher candidates, Ozbek, Kahyaoglu and Oz-
gen (2007) point out the importance of sacrifice in the teaching profession. Teacher
candidates think that the most important features teachers should have are ‘teachers
are important for society’s future’, ‘teaching is a profession that requires responsibil-
ity’ and ‘teaching is a profession that requires sacrifice’.

The most important personal value teachers should have is seen as ‘love every-
thing (people, children, nature, animals etc.)’ for experienced teachers. This feature is
seen as ‘loving his/her job’ in professional skills. In other researches, this feature is lo-
cated near the top. In a study done for finding necessary features of qualified teachers,
‘love their job/profession’ is seen as most important features of teachers (Anil &Giiler,
2006). In this research, experienced teachers express that the most important profes-
sional feature teachers should have is being knowledgeable about their professional
field. Knowledge and efficacy of teachers in their field are also indicated in many
researches about the qualification of the teaching profession (Beijaard et al.,2000;
Borko, 2004; Celikten et al.,2005; Shulman, 1994; Ozer & Gelen, 2008).

Experienced teachers’ thoughts about the past and present teacher training system
are also asked for in this research. Most of them indicate that in the past, practice was
in the forefront and teacher candidates had to practice their knowledge for graduation.
However now, theoretical knowledge is seen as sufficient and most of the teacher
candidates graduate from the teacher training system without enough application. Sen-
sitivity to social problems is another difference experienced teachers pointed out. Ac-
cording to them, in the past, teachers were sensitive to social problems and events but
now they are away from them. This also causes teachers to be distant from students’
parents and the community and they cannot establish a balance between school-family
and community relations. For this reason, teachers should be knowledgeable and sen-
sitive to the events and problems of society.

Teacher roles have also changed from past to present according to experienced
teachers. According to them, the teachers were more prestigious in the past but now
they are seen as ordinary officials. They were seen as a model in the past but now they
are seen as discredited. They had the spirit of teaching in the past. However, now the
affective dimension of teaching is ignored.

Furthermore, experienced teachers comment about today’s teacher training sys-
tem and list the advantages and disadvantages of it. The advantages are listed as being
in search of systematic innovation, being equipped with theoretical knowledge, adap-
tation to today’s requirements, technological knowledge, knowledge about a foreign
language and following science and technology closely through technology usage and
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globalization. In contrast, the disadvantages are listed as being insufficient in practice
and performance evaluation, being unaware of the needs of society, lacking desire, be-
ing teachers with a pedagogical formation certificate and a lack of qualified academi-
cians in faculties of education to raise teacher candidates. Being teachers with peda-
gogical formation produces unqualified and inexperienced teachers (Azar, 2011). The
qualified academician problem is also indicated in different researches (Sen&Erisen,
2002; Okgabol, 2004). First of all, we should raise qualified academicians if we want
to raise qualified teachers.

The suggestions for future teacher training system can be listed as

» working for devoted and eager studies for our teacher training system and
continuous development of the training system: both educational faculties
and the Ministry of Education should give importance to the teacher training
system and provide continuous development in the training system of
teachers in accordance with improvements in science and technology.

* providing desire to the teaching profession: as seen in the findings,
individuals do not want to be teachers for reasons such as low salaries and
being discredited in society. Studies should be done for increasing the
prestige of the teaching profession in society.

* providing love and respect to their profession: especially, the affective
domain of teacher candidates should not be neglected. It is important to
select individuals who are willing to take part in the teaching profession and
love people, children and the environment, especially children. Selection of
teachers with interviews can be an option in our system.

* updating information constantly: in educational studies, academicians,
faculties, the Ministry of Education and teachers should develop themselves
continuously by updating information with the help of developments in the
fields of science and technology.

* teaching technology use in teaching: technology’s opportunities cannot

be denied. As in other areas, it is important in education. The importance of
technology should be known in educational areas and technology usage
should be increased in the teacher training system.

* teaching individuals to be better people, bringing up better generations: as
well as being knowledgeable in different areas, teachers should have basic
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characteristics. If prospective teachers are taught to be better people, they
can bring up better generations. For this reason, the affective domain of
prospective teachers should not be ignored and the focus should be on their
characteristics.

* bringing up our prospective teachers as models for society: teachers’
attitudes affect not only the students, but also society because the students
make up the society itself. So the teachers should be brought up as models
for students and society.

* ensuring that the teachers have reasoning and critical thinking skills:
teachers’ reasoning and critical thinking skills can be a model for their
students and new generations can have these skills with the help of their
teachers. Therefore, having reasoning and critical thinking skills as a
teacher is important in the educational system.

* bringing up teachers who are problem solvers, researchers, patient, calm,
good listeners, sensitive, nonjudgmental, tolerant, trustworthy, determined,
extroverted, self-confident, and develop themselves continuously.

Ozet

Giris

Ogretmenlerin egitim sistemindeki yeri 6gretmen yetistirme alaninda siirekli
gelisimi gerekli kilmaktadir. Bu nedenle, diinya ¢apinda oldugu gibi {ilkemizde de
dgretmen yetistirme sistemlerine vurgu yapilmaktadir. Ulkemizde dgretmen yetistir-
me sistemini Cumhuriyetten 6nce ve sonra olarak ikiye ayirmak miimkiindiir. Akyiiz
(1994)’e gore, 6gretmen yetistirme sisteminin baglangict Fatih Sultan Mehmet’e kadar
uzanmaktadir. Fatih, alanlara gore 6gretmen yetistirme programlari olusturan ilk ku-
rucudur.

1848 yilinda kurulan Dar il Muallimin (6gretmen okulu), 6gretmen yetistirme-
ye yonelik ilk kurum olarak goriilmektedir. Daha sonra bu okullar diger illerde de
acilmis ve 1913 yilinda cikarilan ‘Tedrisati Iptidaiye Kanunu Muvakkat:’ ile her ilde
‘Dariilmuallimin-i Iptidaiye’ adinda 6gretmen yetistirme kurumlarinin agilmasi sag-
lanmustir.

Cumbhuriyet doneminde 6gretmen yetistirmede ¢esitli asamalardan gecildigi go-
riilmektedir. Kiz ve erkek dgretmen okullart uygulamalar1 6gretmen yetistirmede bu
asamalardan biridir. 194011 yillarda niifusun %85-90’1nin koylerde yasadig: Tiirk top-
lumunda ‘koye gore 6gretmen yetistirme’ sorunu 6n plana ¢ikarilmis, kdy enstitiileri
adiyla 6gretmen yetistiren kurumlar agilmistir. Koy Enstitiileri koydeki insanlarin geli-
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simine katki saglamistir (Kapluhan, 2012). Ancak bu kurumlar, 10 yil gibi kisa bir siire
icinde kapatilmistir. Daha sonra Koy Enstitiileri ilk Ogretmen Okullaria, sonra da 2
yillik Egitim Enstitiilerine doniistiiriilmiistiir. 1950 ve 60l yillarda egitim politikalari-
na gore cesitli degisikliklere tabii tutulan 6gretmen yetistirme sistemi (Tangiilii, 2012),
1982 yilinda 11. Ulusal Egitim konseyinde 6nemi tizerinde durulan konulardan biri
olmustur (MEB, 1982). Bu yillarda 6gretmen yetistirme Yiiksek Ogretim Enstitiilerine
birakilmistir (Resmi Gazete, 20 Temmuz 1982). Daha sonra 1993 yilinda dgretmen
yetistirme sistemi Fakiilte diizeyine yiikseltilerek {iniversiter sistemin igine dahil edil-
mistir. Bu donemlerde ortadgretime 6gretmen yetistirmede de Egitim Enstitiileri ve
Yiiksek Ogretmen Okullar1 5nemli asamalardir. Son olarak dgretmen yetistirme siste-
mi Milli Egitim Bakanligi ile YOK ve Diinya Bankas1 arasinda imzalanan bir projeyle
yeniden organize edilmis ve buglinkii haline kavusturulmustur. .

Yapilan degisikliklere ve gelismelere ragmen Ogretmen yetistirme sistem hala
giindemde yerini almaktadir. “Bu sistemi nasil daha iyi bir hale getirebiliriz?” sorusu
Ogretmen yetistiren her kurumun ve 6gretmenlik meslegiyle i¢ ice olan her bireyin
kendine yonelttigi sorular arasinda yer almaktadir. Bu aragtirmanin amaci, deneyimli
Ogretmenlerin gorisleri dogrultusunda gegmis ve giinlimiiz 6gretmen yetistirme prog-
ramlarii degerlendirmek ve gelecek 6gretmen yetistirme sistemine yonelik dnerilerde
bulunmaktir.

Yontem

Aragtirma, nitel aragtirma yontemi kullanilarak yapilandirilmistir. Orneklemi,
amagsal 6rneklem yontemi ile segilen Ordu-Persembe Ik Ogretmen Okulu’ndan me-
zun olmus ve en az 25 yil 6gretmenlik mesleginde aktif olarak gorev almis 20 6gret-
men olusturmaktadir. Veri toplama araci olarak 12 sorudan olusan yari-yapilandirilmis
form kullanilmistir. Formun gegerliginin saglanmasi amaciyla 5 egitim programlari ve
Ogretimi alan uzmaninin goriisleri alinmig, form bu goriisler dogrultusunda yeniden
yapilandirilmigtir. Veriler iizerinde yapilan igerik analizinin glivenirligi i¢in ise analiz-
ler iki ayr1 arastirmact tarafindan yapilmis ve Miles ve Hubermas (1994)’1n ‘Giivenir-
lik diizeyi=katilma diizeyi/katilma diizeyi+katilmama diizeyi’ formiiliinden yaralani-
larak giivenirlik diizeyi .85 olarak tespit edilmistir.

Bulgular

Arastirmadaki bulgularin alt basliklari; 6gretmenlik mesleginin anlami, 6gret-
menlerin sahip olmas1 gereken kisisel ozellikler, mesleki beceriler, ge¢cmis ve gelecek
Ogretmen sistemleri arasindaki farklar, 6gretmen rollerindeki degisiklikler, okul-aile
ve toplum iliskisinde yeterlik, ve glinlimiiz 6gretmen yetistirme sisteminin avantaj ve
dezavantajlari olarak verilmistir.

Deneyimli 6gretmenler ‘0gretmenlik meslegi’ni gelecege yon verme, fedakarlik,
saygin meslek, kaliteli insan yetistirme, bir yagsam stili, ¢cagdaslik, kutsal meslek, in-
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sanlara rehber olma, siirekli kendini gelistirme, emek, hosgori, sabir, 6grenme ve 6g-
retmeyi sevme olarak gérmektedirler.

Ogretmenlik mesleginde bulunan 6gretmenlerin kisisel 6zellikleri insanlara, ¢ev-
reye, cocuklara, hayvanlara kisacasi her seye karsi sevgi duyabilmek, diiriist, davra-
niglartyla model, sabirli, yeni olay ve durumlara acik, kendini siirekli gelistirebilen,
kendine glivenen, liderlik 6zelliklerine ve iletisim becerilerine sahip bir birey olarak
siralanmistir. Bu 6zelliklerin disinda ahlakli, adil, empati kurabilen, arkadasca dav-
ranabilen, ¢aliskan, yardimsever, elestiriye agik, giizellikleri takdir edebilen bireyler
olmak da kisisel 6zellikler olarak siralanmaistir.

Mesleki beceriler ise alaninda bilgi ve donanima sahip olma, meslegini sevime,
alanindaki gelismelerden haberdar ve gelismelere acik olma, teknolojiyi kullanabilme,
cocuk psikolojisinden haberdar olma, kendini gelistirebilme, arastirmaci-aktif oku-
yucu olma, dili giizel kullanabilme, adil olma, egitim programlar1 hakkinda bilgiye
sahip olma ve zamani iyi kullanabilme olarak belirtilmistir. Bu becerilerin yani sira
yaraticilik, bireysel farkliliklarin farkinda olma, toplumsal ve kiiltiirel olay ve olgu-
lardan haberdar olma da 6gretmenin sahip olmasi gereken mesleki beceriler arasinda
yer almistir.

Deneyimli 6gretmenlere gegmis ve simdiki 6gretmen yetigtirme programlari ara-
sinda gordiikleri farklar belirtmeleri istendiginde en biiyiik farkin teori-pratik dengesi
oldugu agiga ¢ikmistir. Goriigii alinan 6gretmenlere gore daha dnceki sistemde 6gret-
menler sadece kendi alanlarinda degil farkli alanlarda da bilgi sahibi ve bu bilgileri
pratik olarak kullanma yetenegine sahipken giiniimiiz 6gretmenleri alanlar1 hakkin-
da teorik bilgiye sahipken bunu uygulamakta giiclilk cekmektedirler. Bir diger bulgu
Ogretmenlerin daha onceleri toplumla i¢ i¢e iken su an kendilerini toplumsal olay ve
olgulardan soyutlamis olmasi olarak gdsterilmektedir. Glinlimiiziin ihtiyaglarinin de-
gismesi nedeniyle daha Once tarim, saglik gibi alanlarda da ciizi de olsa bilgi sahibi
olmasi gereken 6gretmenler su an teknolojik yenilikler hakkinda bilgi sahibi olarak bir
adim one ¢ikmaktadirlar. Gegmis sistemlerden mezun olan d6gretmenlerin bu alanlar-
da yetersiz kalmis olmasi ve kendilerini gelistirmelerinin gerekliligi belirtilen 6nemli
bulgulardan biridir. Glintimiiz 6gretmenlerinin daha istekli ve liretken hale getirile-
bilmesi i¢in ¢aba harcamalarmin gerektigi de deneyimli 6gretmenler tarafindan ifade
edilmistir.

Deneyimli 6gretmenlerimize gore gelecekte 6gretmen yetistirme sisteminin daha
iyi hale getirilebilmesi i¢in teorik bilginin pratikle desteklenmesi, toplumsal olayla-
rin farkinda, farkli alanlarda bilgi sahibi, teknolojiyi egitim alaninda etkin bir sekilde
kullanabilen ve giicliikklere kars1 direngli 6gretmenlerin yetistirilmesi gerekmektedir.
Ayrica 6gretmen adaylarinin 6gretmenlik meslegine karsi olumlu tutumlar sergilemesi
saglanmali, 6gretmenlik meslegi sevdirilmelidir. Gelecekte daha iiretken 6gretmenle-
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rin yetistirilmesi i¢in 6gretmen adaylar1 bu meslegi yapmaya goniillii insanlar arasin-
dan secilmelidir.

Gegmisten glinlimiize 6gretmen rollerinde de bazi degisiklikler gozlemlenmistir.
Gegmiste 6gretmenlerin yenilikei ancak teknolojiden uzak, pratik, sorun ¢oziicii, bil-
ginin kaynagi olarak goriilen, model olan, prestijli ve 6gretme ruhuna sahip oldugu an-
cak giliniimiizde 6gretmenlerin kiiresel olaylarin farkinda, teknolojiyi kullanabilen an-
cak toplumdan uzak, devlet memuru gibi goriilen ve 6gretmenlik mesleginin duyugsal
Ozelliklerinin {izerinde durmayan bireyler olarak yetistigi 6gretmenlerimiz tarafindan
belirtilmistir. Gelecekte 6gretmen yetistirme sistemimizin teknolojiyi etkin bir sekilde
kullanabilen ve bunun yaninda topluma uzak olmayan, toplumsal sorunlara karsi du-
yarli, 6grencilere model olabilecek, teori-pratik dengesini saglayabilecek, 6gretmenlik
mesleginin duyussal 6zelliklerinin farkinda bireyler olarak yetistirilmesi 6n goriilmek-
tedir. Boylece gretmenlerin toplumun goziindeki degeri artacaktir. Ogretmenlerin bil-
gi kaynagi yerine rehber olarak goriilmesi gliniimiiz ihtiyaclarinin bir sonucudur. An-
cak, 6gretmenlerimiz bilgi kaynagi gibi goriilmedikleri i¢in daha az 6nemli degillerdir.

Giiniimiiz 6gretmen yetistirme sisteminin avantajlari yeniliklere agik olmasi, te-
orik bilginin aktarilabilmesi, gliniimiiz diinyasina adapte olunabilmesi, teknoloji kul-
laniminin yayginlastirilmasi, yabanci dil bilgisinin 6n planda tutulmasi, kiiresel bilgi-
lere sahip 0gretmenlerin yetistirilmesi, bilim ve teknolojinin yakindan takip edilmesi
olarak gosterilmistir. Siirliliklar ise 6gretmen adaylarinin pratikten yoksun olarak
yetigsmesi, performans degerlendirmenin tam anlamiyla yapilamamasi, toplumsal ihti-
yaglarin goz ardi edilmesi, 6gretmenlik meslegine istegin azalmasi, pedagojik formas-
yon sertifikasiyla 6gretmen olunabilmesi ve yeterince kaliteli akademisyen yetistirile-
memis olmasi olarak siralanmustir.

Tartisma, Sonuc ve Oneriler

Deneyimli 6gretmenlerin goriisleri dogrultusunda gegmis ve bugiiniin 6gretmen
sistemlerinin karsilastirildig1 ve gelecege yonelik ¢6ziim Onerilerinin iiretilmeye ¢ali-
s1ldig1 bu ¢aligmanin ilk alt baslig1 olan 6gretmenlik mesleginin anlam1 konusunda 6g-
retmenler en ¢ok bu meslegin ‘gelecege yon vermek’ ve ‘fedakarlik’ anlamlarina gel-
digini belirtmislerdir. Bu bulgu Semerci ve Semerci (2004) tarafindan yapilan ¢alisma
ile paralellik gostermektedir. Ayrica Ozbek, Kahyaoglu ve Ozgen (2007)’de yaptiklari
calismada 6gretmenlik mesleginde fedakarligin 6neminden bahsetmislerdir.

Ogretmenlerin sahip olmasi gereken mesleki beceriler arasinda en ¢ok tekrar edi-
len beceri ‘alaninda bilgi sahibi olma’ olarak belirtilmistir. Ogretmenlik mesleginde
alan bilgisi ve yeterliligi yapilan bir¢ok arastirmada da bu 6zellik yer almaktadir (Bei-
jaard ve dig., 2000; Borko, 2004; Celikten ve dig., 2005; Shulman, 1994; Ozer ve Ge-
len, 2008). Ayrica bulgular arasinda yer alan ‘meslegi sevme’ 6zelligi de Anil ve Giiler
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(2006)’nin yaptig1 ¢alismanin 6nemli bulgulari arasinda yer almaktadir.

Gegmis ve simdiki Ogretmen yetistirme sistemi arasindaki en biiyiik fark teori-
pratik dengesi olarak goriilmektedir. Deneyimli 6gretmenlere gore gegmiste dgretmen-
ler 6grendikleri her seyi alanda uygulama zorunlulugu hissederken simdi 6gretmenler
bir¢ok teorik bilgiye sahip olmasina ragmen bu bilgileri uygulama firsat: bulamamak-
tadir. Boylece 6gretmen yetistirme sisteminde uygulamaya daha fazla nem verilmesi
gerekliligi ortaya ¢ikmaktadir. Ciinkii 6gretmenlik meslegi ile ilgili uygulamalan bil-
meden 6gretmen olan bireyler toplumdan uzak kalmakta, toplumsal sorunlara egile-
memekte ve okul-aile ve toplum dengesini saglayamamaktadir.

Bir diger alt baslik olan 6gretmen rolleri konusunda da 6gretmenlik meslegine
olan saygimin yitirilmis olmasi, daha 6nce biiyiik prestije sahip olan bu meslegin su
an memurluktan farksiz goriilityor olmasi ifade edilen farkliliklar arasinda en biiyiik
yeri kaplamaktadir. Gegmiste 6gretmenler toplum i¢in model olarak goriiliirken su an
degersizlesmeye baslamistir.

Gliniimiiz egitim sisteminin en biiylik avantaji sistemin yenilige a¢ik olmasi ola-
rak gosterilmistir. Ogretmen adaylari kiiresel bilgi ve teknolojiler 1s18ida yetistiril-
meye calisilmakta, bilim ve teknolojiyi takip eden 6gretmenler yetistirilmektedir. En
biiyiik sinirliligi ise 6gretmenlik meslegi igin yetisen bireylerin uygulamadan yoksun
olmasi olarak ifade edilmistir. Ayrica pedagojik formasyon sertifikasi alarak 6gretmen
olan bireylerin kalitesiz 6gretmen yetismesine neden oldugu 6ne siiriilmektedir. Bu
bulgu Azar (2011) tarafindan yapilan ¢calismanin bulgulariyla da ortiismektedir. Bunun
yani sira kaliteli akademisyen eksikligi de 6gretmen yetistirme sisteminin eksik yan-
larindan biri olarak goriilmektedir. Bu durum farkli ¢aligmalarda da belirtilmistir (Sen
&Erisen, 2002; Okcabol, 2004). Kaliteli 6gretmen yetistirmek i¢in kaliteli akademis-
yenlere ihtiyacimiz vardir.

Arastirmanin bulgular1 dogrultusunda gelecek 6gretmen yetistirme sisteminin
daha nitelikli olmasi icin ¢alismalarin sayisinin arttirilmasi, 6gretmen yetistirme sis-
teminin siirekli gelistirilmeye caligilmasi, 6gretmenlik meslegine olan ilginin arttiril-
ma yollarinin bulunmasi, bu meslege karsi sevgi ve saygi gelistirilmesi, akademik ve
toplumsal bilgilerin giincellenmesi, egitimde teknoloji kullanimimin tesvik edilmesi,
iyi bir nesil i¢in iyi insan yetistirilmesi, aday 0gretmenlerin topluma model olacak
niteliklerle yetistirilmesi gerekmektedir. Ayrica 6gretmenlerin muhakeme ve elestirel
diisiinme becerilerine sahip olmasi, sorun ¢dziicii, arastirmaci, sabirli, sakin, iyi dinle-
yici, duyarli, adil, hosgoriilii, diiriist, kararli, disa doniik, 6z giiven sahibi ve kendisini
siirekli gelistirmeye calisan bireyler olarak yetismesine dikkat edilmelidir.
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