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Abstract

The present study intends to focus on the concept of “student voice” in higher education.
Since democracy necessitates freedom and contribution, it cannot be underestimated that
democracy can be maintained by the involvement of students in administration. The re-
search conducted aims to shed a light onto the university students’ perception of “student
voice” in university administration. Within this framework, classroom representatives of
preparatory school elementary level students of a foundation university in Istanbul were
analyzed. The data of the study were collected by focus group interviews and analyzed
by content analysis using the qualitative analysis software Nvivo 10. According to the
results, the classroom representatives consider themselves important and assume that their
ideas are being valued. However, there are still some concerns about the future decisions
of the administration in that some of their ideas might not be taken into account. They
assume that the class representative meetings should be held more frequently to enable
a more democratic university environment. The results of this study will be the basis for
a larger scale study that includes the perception of more classroom representatives from
different levels. In further studies the leadership style of the administrators will also be
studied to find out the rationale behind the students’ attitudes towards the concept of stu-
dent participation at the administration level.

Keywords: democracy, equality, freedom, student views, democratic university environ-
ment

Ozet

Mevcut ¢alisma yiiksekogrenimde “dgrencinin sesi” kavramina dikkat ¢ekmeyi hedefle-
mistir. Demokrasi kavrami, 6zgiirliik ve katkida bulunmay1 gerektirdiginden 6grencilerin
yonetime dahil edilmesinin demokrasinin saglanmasi yoniinde 6nemli bir adim oldugu
gz ardi edilmemelidir. Bu ¢alisma “liniversite yonetiminde dgrencinin sesi” kavrami
hakkinda 6grencilerin algisina 151k tutmay1 hedeflemistir. Bu ¢ergevede Istanbul’daki bir
vakif tiniversitesi hazirlik siniflarinda baslangi¢ seviyesinde 6grenim goren sinif temsilci-
leri galismaya dahil edilmistir. Odak grup goriismeleri yapilarak mevcut veri toplanmis ve
Nvivo 10 programi dahilinde icerik analizi ile toplanan veri, analiz edilmistir. Yapilan veri
analizi sonucuna gore sinif temsilcileri kendilerini dnemli olarak tanimlamis ve fikirleri-
ne deger verildigini belirtmislerdir. Ancak 6grenciler okul yonetiminin gelecekte alacagi
kararlarda kendilerinin 6ne siirdiigii fikirlerden bazilarini dikkate almayacaklar1 konusun-
da endiselerini dile getirmislerdir. Daha demokratik bir tiniversite ortaminin yaratilmasi
icin smuf temsilcisi toplantilarinin daha sik yapilmas: gerektigine inanmaktadirlar. Bu
calismadan elde edilen sonuglar farkli seviyelerde 6grenim géren daha fazla sayida simif
temsilcisinin katildig1 bir ¢alisma i¢in alt yap1 niteliginde olacaktir. Ileriki ¢aligmalarda
ogrencilerin yonetime katilimi1 konusundaki algilarinin temeli yoneticilerin liderlik tiirle-
riyle paralel olarak da incelenebilir.

Anahtar sozciikler: demokrasi, esitlik, 6zgiirliikk, 6grenci gortisleri, demokratik tiniver-
site ortami
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Introduction

Democracy is defined as a system of government by the whole population or all
the eligible members of a state, typically through elected representatives (ND, 2013).
The term “democracy” is not only used as a political term in the present day. It is a
common term used in different fields, one of which is education. As Dewey (2008)
stated, education is a necessity for human beings from their birth to their death. Since
a society consists of individuals, education can be considered as indispensable for the
existence of communities. It opens the doors of a civilized society and is necessary for
the well-being of individuals. Dewey considers education as a concept that is beyond
the borders of politics. It is associated with life and experience. As an example, Plato’s
revolutionary philosophy of education can be given. Plato’s ideal of democratic educa-
tion is based on adherence of people in society to each other.

Various studies have underlined the fact that democracy is needed to make people
express themselves freely. Once this atmosphere is maintained, individuals become
more creative and productive (Zencirci, 2010.). A democratic school atmosphere is
closely linked to a democratic administration where students and teachers can realize
themselves. Therefore, “democracy” is related to what the administrators and educa-
tors understand from this concept. In the process of relating individuals to freedom,
what individuals are not allowed to do should be regulated by laws, not by what they
can do. In this way, individuals can have more freedom (Zencirci, 2010 as cited in
Gtlilmez, 2001). In his study Zencirci (2010) examined 400 class teachers, 347 branch
teachers and 90 administrators. It was found out that more than half of the branch
teachers have a democratic tendency whereas more than half of the class teachers
were found to have an autocratic tendency. Also, female class teachers were found to
be more democratic than their male colleagues. Male branch teachers were found to
be more democratic than their female colleagues. Among class teachers the difference
between male and female teachers was found out to be significant. However, there
was no significant difference between the genders of the branch teachers. In another
study conducted by Cankaya (2010) school principals’ attitude towards democracy
was studied. Most of the participants stated that collaboration, responsibility and trust
have influence on their perception of democracy.

As administrators are considered as a primary source of the problem solving pro-
cess, a real involvement in problem solving and offering a solution to the problem is
needed.

As democracy has become a common concept in education, there has been a
change in the behavior of administrators as well. They have started to focus on lo-
cal problems and try to find solutions for the problems of the students and their par-
ents (Mutchler, 2011). In her study, Mutchler studied potential future administrators
to understand their attitudes towards democracy in action. Reflective writings were
assigned to the students to understand their views on the possible local problems of
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the parents and other people who are not educators. Students were interested in inter-
acting with people who were not educators and who were not engaged in education
due to the fact that these people were able to perceive educational issues or problems
from a different perspective. They also liked the idea of a safe environment in which
they could exchange ideas freely with the people who were not in the field of educa-
tion. They already knew that discussing ideas with others does not mean that they
have to accept it. However, they knew that exchanging ideas is crucial and they were
also aware that effective solutions can be found by consulting others and providing a
democratic atmosphere. Many parents consider themselves as outsiders to the existing
problems that their children have. By means of interacting with them, they were able
to be given a chance to speak out. Involving parents in the process enabled them to
become familiar with student needs and problems. This study can be considered as an
initial step in shaping potential administrators’ concepts of democracy and manage-
ment. People who are not involved in the field of education are not the only group that
is excluded from the decision making process, as different genders and people from
different social classes can also be excluded from the decision making process, which
is an important issue about democracy.

Carlile (2012), who was a teacher, developed a project where students could ex-
press their ideas about some issues related to democracy such as ethnicity and racism
so that students could raise their voices as they took a step into the democratic school
atmosphere. While their voices were being recorded with their permission, some of
them were still hesitant and asked what the researcher was going to do with their
recordings. They had the fear that something bad might happen if they told the truth.
After their views were taken for the study, there were some attempts to maintain a
democratic atmosphere where students’ ideas were to be evaluated. However, none of
these attempts were put into practice.

Smith (2003) also thinks that giving students the opportunity of freedom in their
choices turns them into democratic citizens. In his article, he mentioned the student
based governance system at Parker school in the U.S. While constituting the school
laws, American laws were taken into consideration. Student voice was integrated into
the decision making process and the judicial department was in charge of negotiation
in case of disputes. In this way, people with different ideas could come to an agree-
ment without any disputes. Parker school started applying the system with different
concerns in their minds, such as counting on the students’ ideas. It was highlighted that
the students who were in student congress at Parker showed respect towards each other
in the decision making process. One student explained briefly that freedom and stu-
dent autonomy made their school special. In the study, it was also found out that when
excessive freedom was given, the responsibility of the students increased respectively
and this responsibility became a heavy burden on their shoulders. It means creating a
democratic atmosphere in schools is a challenge as much as a necessity. However, in
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many institutions student comments are considered as a treat to the institution. Stu-
dents do not tend to question the institution. They just want to know why things are
done in a certain way. They have reasonable expectations. That is the reason why
new hierarchies should be set in schools in which students can consult and participate
(Fielding &Rudduck, 2002).

In another geographic region, Lesotho located in Africa, student participation is
not supported by administration. The school atmosphere was found out to be authori-
tarian. Learners had little or no power on decisions. They were aware of the fact that
they did not have control over decisions. When they were not happy with their teach-
ers, they did not have the right to complain about them (Morojele&Muthukrishna,
2011).When we move from Africa to South East Asia (i.e. Pakistan), successful demo-
cratic leadership practices and sharing were found out to be the key elements for the
improvement of schools. When students learn in a better way, the solidarity among
teachers improves too. As a result, there will be cooperation among administration,
teachers and students. This kind of atmosphere can only be enabled through a demo-
cratic atmosphere (Saadi et al., 2009).

Though there are various studies about democratic decision making in schools,
there is no clear evidence about what the outcomes of democracy in education are. In
another study conducted by Kirkpatrick (1999) the reasons for making democratic de-
cisions were explained. It is mentioned that in democratic organizations where there is
consensus and cooperation, the leaders will be able to move on, unlike in strict hierar-
chal organizations in which the managerial staff is stable. In democratic management
the common good is targeted instead of self-interest. Common good means giving
students autonomy and this creates an atmosphere where people respect each other
(Smyth 2006). Showing respect is an asset which is found in democratic settings. In
school environments where a democratic atmosphere is established and where students
would feel valued with understanding teachers guiding them, disciplinary problems
are likely to decrease (Bear, 2010). The drop-out problem in schools with a serious dis-
ciplinary problem might be solved by respecting and caring for young people. Students
having little or no voice at all might show resistance to learning. That explains why
this issue should be studied in more detail. Also, teachers should feel flexible to mold
their teaching on their own (Mitra et al., 2012). Students can only raise their voices in
a teaching atmosphere where teachers make flexible decisions.

Biermann (2006), a gap year student who works for the English Secondary
Schools’ Association, claims that there are good examples of democratic applications
that target young people’s ideas and give importance to their decisions. Students in
Greenford School are given the freedom to be involved in the decision process, such
as deciding on the new curriculum. School councils are another way of establishing
an atmosphere where students can have debates and try to find possible solutions
to existing problems. School councils should not be restricted by the barriers of the
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school’s interference. Consultation is another way of reflecting student voice accord-
ing to Biermann’s study. It is suggested that student questionnaires, surveys, dialogues,
interviews, feedback sessions can be beneficial for the consultation process. Teachers
should not be the only means of transmitting information to the administration level.
There should be a body representing students.

In order to give students an opportunity to comment on educational issues, soft-
ware was developed. CEQuery, with which students can comment on educational top-
ics, is used to provide students with an opportunity to pass on their comments on
various educational issues. Student comments on course design, structure, student ad-
ministration, practical experience, feedback, expectations and marking were addressed
by the academic staff of the university (Grebbennikov & Shah, 2013, p.615). In this
way, the deficiencies which are underlined by students are corrected.

In Whitman High School students were inquired through surveys and interviews
and it was aimed to ensure student participation. One student explained the importance
and opportunities that young people have when they are given power and authority
(Mitra, 2006). Among the studies mentioned so far instances are given from schools in
Pakistan, America, England and South Africa (Lesotho). However, as Diindar (2013)
suggested in his study, there has been little research on student participation in the
decision making process in Turkey. (p.853). In Diindar’s (2013) study, in which she
targeted university students, both the student council members and non-members par-
ticipated in the study. Non-members felt more comfortable whereas members did not
feel independent in the classroom. Both groups claimed that they did not have any
authority in the administration. Council members stated that they felt themselves as a
part of authority and that they represented teachers. Non-members saw the authorities
as inapproachable but members claimed that they were always welcomed by the mem-
bers of administration. Both council members and non-members agreed on the issue
that students did not act actively in the decision-making process. However, members
had a different approach in that it was the students’ responsibility to defend their rights.
Non-members described themselves as passive participants. (p.871). Both groups
were aware that they had difficulties in expressing themselves. The council members
thought that they had bonding with the teachers and administrators via regular meet-
ings with the administration. They also became more social with council meetings and
projects. The issue of ethics is another outcome of the study. Both council members
and non-members highlight the importance of students’ and instructors’ responsibili-
ties to maintain an ethical atmosphere in the university.

Purpose

The purpose of this study is to present the perception of students who are actively
engaged in the decision making process of administration. The School of Languages
holds classroom representative (CR) meetings in every academic module, which con-
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sists of seven weeks. This means five CR meetings are held in a year. In addition to CR
meetings, students fill out module evaluation surveys at the end of each module. These
applications are being held to integrate student voice into the decisions made by the
administration level. Of these two applications, CR meetings will be studied in detail.

Teacher and instructor ideas are evaluated via questionnaires, surveys and in-
terviews and their ideas have been considered as crucial incentives for a democratic
school atmosphere. However, students have been neglected and underestimated. This
might be due to the rigid structure of the Turkish education system that is based on
vertical hierarchy. In the study conducted by Biggart (1977) it was pointed out that
rigid hierarchy discouraged and demotivated peers at any level.

In the present study, it is aimed to improve the existing structure of class rep-
resentative meetings in the light of the feedback received by the students. Their re-
sponses will be the basis for further improvements. The structure of the CR meetings
can be taken as a role model for other institutions in higher education. The outcome of
such applications based on student views will trigger motivation and students will be
able to be engaged in administration more actively. In the current study the following
questions are addressed and focused on:

1. What are the views of classroom representatives on CR meetings that are held
on a regular basis?

2. What do classroom representatives think that needs to be done to improve CR
meetings in order to enable a more democratic educational environment?

Method

The study was conducted with the qualitative approach. Focus group interview
was used in data collection. A focus group is an effective tool to collect data due to
saving time and it is also an incentive to initiate new discussions with new inspirations
by the help of different perspectives of the participants (Gibbs, 1997). In the report of
NOAA Coastal Services Center (2009) it was mentioned that focus group interview is
distinctive because of the fact that it is conducted in less time with more participants
compared to other research methods. A fixed design was used to conduct the study, and
questions were asked following an order. An important disadvantage of a fixed design
is that the researcher should stick to the questions and there should be a certain stand-
ardization in asking questions. It is also important to define the objectives of the study.
What information is needed to reach the aims of the study and which part of the col-
lected information is more important? During focus group interviews, the interviewees
can help each other to perceive the meaning of the interview questions.

Research Group
The research was conducted at a foundation university in Istanbul, Turkey. 12
elementary level classroom representatives were notified by e-mail and 8 of them were
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willing to participate in the research. All of the participants were elementary level
students consisting of 5 males and 3 females. In order for the participants to answer
the questions sincerely, their names were not used. Students were given random names
like (Student A, Student B) when the results were interpreted.

Data Collection

Data were collected using convenience sampling due to the fact that the researcher
was familiar with the elementary level students. 12 elementary level classes were noti-
fied about the focus group interview by e-mails. The university organizes CR meet-
ings every module (once in seven weeks) regularly. There are five modules in an aca-
demic year and five CR meetings per year. The research group consists of only class
representatives since they represent the expectations, ideas and comments of their
classmates. Instructors inform the CRs before the meetings and remind them that they
should take notes about each and every single comment from their classmates. Data
were collected via focus group interviews with one focus group. 12 elementary class
representatives were informed about the time and place of the interview and also about
the details of the study. 8 of them attended the meeting. The focus of the interview was
defined as “The perception of the class representatives about their influence on admin-
istrational issues.” A list of questions was asked to the administrational staff to find out
more about the focus and structure of the CR meetings. After meticulous examination
of the literature, interview questions were prepared and given to experts in the field.
After receiving feedback on the interview questions, the answerability of the questions
was tested with one class representative. As stated by Creswell (1998), it is important
to allocate sufficient time to each participant. Throughout the interview, the students
were recorded and fieldnotes were taken about their body language or facial expres-
sions when they passed on their comments.

Reliability & Validity

In qualitative research validity is related to the accuracy of the research results.
The external validity is about transferring the results to similar groups. Internal valid-
ity is about the adequacy of the process which was followed in the process of reaching
the results (Yildirim & Simsek, 2011). In order to enhance internal validity interview
questions were discussed with other instructors and the administration. Necessary
changes were made in the light of their feedback and comments. The participants were
made sure that confidentiality would be provided by keeping their personal details se-
cret. To provide reliability, the research process was explained in detail so that it could
be repeated. For internal reliability student responses were given and coded without
any comments.
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Analysis of the Data

The most crucial part of the focus group interview was the analysis part of it.
There might be some possible problems as Smithson (2000) mentioned, such as domi-
nant participants trying to override the conversation. In this case it is the researcher’s
duty to maintain a balance among the participators in the study. Having a modera-
tor from a similar background, an instructor teaching English to elementary students,
made it easier to analyze the data accurately. “As in other qualitative methods, focus
group research requires an awareness of the contexts and the constraints on people’s
accounts of their lives, and an acknowledgement of the things which are left unsaid”
(Smithson, 2000).

The data collected was scrutinized by content analysis, transcribed and coded via
qualitative analysis software Nvivo 10. Codes were used to get an overall picture of the
most frequently mentioned words and phrases which were tried to be associated with
the responses of the participant. In parallel with the results analysis of the software,
they were interpreted and commented on in accordance with the studies conducted in
the field. Selective coding technique was used to revise the data and study the relation-
ship between the codes collected by content analysis.

Findings

Within the framework of the study, the most frequently used 20 words were listed
and codes were attributed to the frequently used words according to the connotations.
As it is illustrated in Table 1 the most frequently used word, “student”, is usually used
in a context related to “student voice” so it is given as a separate topic. Another com-
mon word is “attention”, which is placed under the category “being valued”. “Meeting”
is given under the category of “CR meetings”, while “democracy” and “administra-
tion” are the other frequently used words. In brief, there are five categories which are
“student voice”, “being valued”, “CR meetings”, “democracy” and “administration”.
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Table 1. Distribution of the most frequently words

Word Length Count Weighted Similar Words
Percentage (%)

Student’s 10 13 1.12 Student’s

Student 7 13 1.12 Student

Attention 7 13 1.12 Attention

I think 5 13 1.12 I think

I do not think 11 11 0.95 1 do not think

Meeting 8 10 0.86 Meeting

Our 5 9 0.78 Our

It seems 7 8 0.69 It seems

When you say 7 8 0.69 When you say

Democracy 9 8 0.69 Democracy

As much as 5 6 0.52 As much as

Its influence 6 6 0.52 Its influence

Already 5 5 0.43 Already

Time 5 5 0.43 Time

Management 7 5 0.43 Management
To the
Management

Administration 5 5 0.43 Administration

A little 5 5 0.43 A little

To my mind 6 5 0.43 To my mind

1 do not think 12 4 0.34 1 do not think

It is not 5 4 0.34 It is not

Student Voice: One of the most frequently used words in the study, “student”, is
given under the heading “student voice”. Some participants do not have an idea what
“student voice in administration” really means. This might be because they are not
familiar with the term “student voice”.

“Nothing comes to my mind when you say student voice”. Student B

“Student Voice” reminds some of the participants of “democracy” and “participat-
ing in administration”. When they were asked whether their voice had ever been taken
into account by administration in their school life, a few of them stated that when they
demonstrate against a situation, their ideas are valued. Some participants had been
representatives before and they said that they did not really feel that they were part of
the administration.

One student said

“In high school we wanted a separate class for the department that we wanted

to study in. The administration did not accept our offer at first. However,

after having reacted against their decision, they accepted our request”.

Student D.

On the other hand student E alleged that students ask for the rights that suit their
purposes so, they should not be given too much autonomy in administration. When
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student G shared his frustration because of an incident in which he did not feel sup-
ported by the administration staff, student E contradicted him, reminding him that he
had been warned by his teachers, so he did not have the right to do such a thing. He
insisted on his stance so he should accept the consequences. Student F explained the
term “student voice” as the blossom of dreams. The CR responses show us that some
of them were not familiar with the idea. However, they were happy to be given a
chance so that their voices could be heard.

Student F

“I went out of the meeting room with a positive impression. We were

approached in a friendly way and that is the way it is supposed to be.”

Being valued: Being valued is a very crucial issue raised by class representatives.
According to one CR, student G,

“Administration should make students feel valued. Also, students should not give

up saying what they want thinking that they are not valued. However, I accept

that administration should not accept each and every demand of students.

If students are undervalued, they will feel demotivated. On the other hand,

it is a step forward to nominate class representatives and assemble them

under a common objective.”

Although they have some concerns about student voice being taken into account
by university administration, they all said that it is a positive attribute of administra-
tion.

CR Meetings: There has been a concern of the students that the structure of the
CR meetings has a kind of defense mechanism.

“CR meetings should not defend the administration. If the target is to get our

ideas, we should be listened to more closely.” Student A

Another representative said that the meetings should be held more often.
“The system of the foreign languages program was clearly explained in the
CR meeting.”

Another CR made a comparison with other universities,

“I have a lot of friends in other universities. We usually share our experience
about our universities with each other. They do not have such a system

in their universities.” Student C

“I left the meeting with very positive feelings.” Student E
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“In the meeting it was explained that cases of illness would be tolerated in case of
exceeding the absenteeism limit. This is a very positive attitude. We did not know
that the administration had such a friendly attitude towards students. In the
meeting we have heard about some of our rights for the first time.” Student F

“There should be at least 2 CR meetings in one academic module (7 weeks)”
Student G

Democracy: Democracy in all historic forms has played a crucial role in shap-
ing public education (Provenzo, 2008). The influence of democracy on education is
inevitable. When we look at the data collected by the students, most of the participants
associated “democracy” with equality and the term “student voice” is closely related
to the term “democracy”.

“Reaching large groups of people is only possible by “democracy.” Student A.

CR student C also related “democracy” to “student voice”. However, he says
“I have not seen a clear application of democracy in our university so far. There
are some attempts, though.”

Student F “I do not think that democracy is applicable in education.”

As it can be concluded from the CR excerpts, most of the participants related
“democracy” with “student voice” and “equality”. However, they do not seem to be
optimistic about its use and real meaning. They said that CR meetings are a kind of
application of democracy in education but they do not think it is entirely applied.

Administration: Before meeting with the class representatives, the administra-
tor and vice administrator of the school of languages were asked questions about the
decisions that they had made. They have made a lot of changes in the structure of the
preparatory program in accordance with student comments and demands. “CR meet-
ings have been held regularly since the foundation of the university and student repre-
sentatives also attend our staff meetings from time to time to see the decision making
process of the instructors and administration. “Our objective is to do things that our
students can benefit from academically.” Vice administrator.

CR comments on administration are as follows:

“I was in student congress in the last year of high school. I talk to my high school
friends from time to time. They are in school congress and they say that they are
given more autonomy than in previous years.” Student C.

From this comment it can be concluded that there has been a positive change in
terms of integrating students more into administration.
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Student E is very optimistic and content with the administration and their policy.
“It is impossible to give students unlimited freedom.”

Student G “Administration should negotiate with students, decisions should be
determined mutually.”

Conclusion

It can be deduced from the participants’ responses that some of them were not fa-
miliar with the concept of “student voice”. Their requests and demands were only tak-
en into account when they demonstrated against a situation. Classroom representative
meetings gave them a positive impression and they felt that they were being valued.
However, they had a feeling that the administrators were defending their own ideas
and students should be listened to more closely in order to provide real democracy.
They also claimed that they had not heard of any other similar applications like CR
meetings when they talked to their friends from other universities. When their views
on “democracy” were asked for, they stated that it is the only way of reaching large
groups. When the administrator and vice administrator were asked about the objective
of the CR meetings, they said that these meetings had been held since the university
was founded and that they aimed to benefit from students academically. Finally, when
students were asked about their views on the administration of their previous schools,
one of them said that he had a chance to get in touch with one of his friends from high
school and he came to know that there had been a positive change compared to previ-
ous years. All in all, there were some certain positive steps towards democracy in the
field of education.

Discussion

Student voice is a new concept in educational administration and there are only
a few studies in our country (Diindar, 2013). There have been educational reforms in
Turkey recently and some of these reforms are based on the needs and demands of the
students. By conducting such studies, student participation in education will stand out.

Higher education is considered as a crucial step in people’s lives. Since it gives
students the confidence and ability to take responsibility for their own continuing per-
sonal and professional development;

e it prepares students to be personally effective within the circumstances of their
lives and work;

* it promotes the pursuit of excellence in the development, acquisition and ap-
plication of knowledge and skills (Stephenson& Yorke, 1998).

In higher education individuals start to explore their potentials and skills. Giv-
ing students a chance to become responsible for their own lives will prepare them for
their future lives. Higher education molds students’ future lives to a great extent. As a



Journal of Teacher Education and Educators 239

result, their voices should be listened to more carefully and interpreted correctly. The
present study is a pilot research to initiate the process of raising the topic of student
voice. Attending CR meetings, instant feedback sessions and creating a “student voice
survey” will bring new dimensions to the field. The current study can be applied to a
larger group of classroom representatives in order to make it a role model for other
institutions in higher education.

Ozet

Giris

Demokrasi niifusun ya da devletin belirli sartlar1 yerine getiren tiim iiyelerinin
olusturdugu sistemdir (ND, 2013). Demokrasi hayatimizin bir¢ok alaninda oldugu gibi
egitim alaninda da oldukg¢a 6nemlidir. Dewey nin (2008) belirttigi gibi egitim, insanin
dogumundan 6liimiine kadar gereklidir ve tiim tarih boyunca demokrasinin toplumla-
rin egitimlerinde dnemli bir roliiniin oldugu goriilmektedir (Provenzo, 2008)

Birgok ¢alisma demokrasinin insanlarin kendilerini 6zgiirce ifade edebilmeleri
icin gerekli oldugunu vurgulamaktadir. Demokrasi bireylerin neleri yapabilecekleri-
ni belirten kurallar1 degil neleri yapamayacaklarini belirten diizenlemeleri igermelidir
(Giilmez, 2001). Boyle bir ortam olustugunda bireyler daha yaratici ve iiretken hale
gelmektedir (Zencirci, 2010). Demokratik bir egitim ortami dgrenci ve egitmenlerin
kendilerini 6zgiirce ifade ettikleri demokratik bir okul yonetimi ile yakindan ilgilidir.
Zencirci, 2010 yilinda yaptig1 arastirmada 400 sinif 6gretmeni ve 90 yoneticiden yari-
dan fazlasmin otokrat (zorba) yonelimli oldugunu, kadin sinif 6gretmenlerinin erkek
meslektaglarindan daha demokratik oldugunu ortaya koymustur. Cankaya da (2010)
caligmasinda okul yoneticilerinin demokrasiye karsi tutumlarini incelemistir. Cogu
katilimez; isbirligi, sorumluluk ve giivenin demokrasinin algilanmasi iizerinde biiyiik
etkisi oldugunu ifade etmistir.

Glinlimiizde okul yoneticileri, problem ¢6zme merkezi konumunda olduklart igin
ogrencilerin ve velilerin yasadiklari problemlere ve okuldaki demokratik siirece odak-
lanmaya baslamiglardir (Mutchler, 2011). Mutchler okul yoneticilerine yonelik yaptigt
calismada okul yoneticilerinin demokrasiye yonelik tutumlarini incelemistir. Ayrica
veliler ve 6grencilerden yansitici giinliik tutmalarini istemis ve egitim problemlerine
farkli agilardan bakmistir. Bu giinliikler velilerin 6grencilerin problemlerine kendi-
lerini yabanci hissettiklerini gostermistir. Bu nedenle ydneticiler, velileri de egitim
stirecine dahil ederek demokratik bir yonetim ortami saglamislardir. Ayrica 6grenci
velilerinin yonetim kararlarina dahil edilmesinin egitim alaninin disinda kalan sosyal
smiflarin da egitim siirecine katki saglamasi agisindan oldukca énemli oldugu goriil-
miistir.

Ayni sekilde Carlile de (2012) ¢alismasinda 6grencilerin kendilerini ve fikirlerini
Ozgiirce ifade ettikleri bir proje gelistirmistir. Proje kapsaminda dgrencilerin sesleri
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kaydedilmistir. Seslerinin kaydedilecegi kendilerine bildirilmesine ragmen &grenci-
ler dogruyu soylerlerse kotii seyler olacagindan korktuklarini belirtmiglerdir. Smith
(2003) ise ogrencilere kendilerini ifade etme firsatt vermek amaciyla Amerika’da bir
okuldaki 6grencileri kongre iiyesi yapmistir. Ogrencilerden olusan bu kongrede ka-
rarlar fikir birligi ile alinmaktadir. Amerika’daki Parker Okulu gibi bazi okullarda bu
tiir uygulamalar yapilsa da bazi egitim kurumlarinda 6grenci fikir ve yorumlari kurum
acisindan bir nevi tehdit olarak algilanmaktadir. Halbuki 6grenciler sadece islerin na-
sil yiiriitiildigiinii 6grenmek istemektedirler. Bu ylizden 6grencilerin danisacaklari ve
cekinmeden katilim saglayacaklari yeni yapilanmalar ve hiyerarsik diizenler olusturul-
malidir (Fielding&Rudduck, 2002).

Afrika Losotho’da 6grencilere karar verme ve se¢cim yapma firsatinin taninmadigi
bir okulda yiiriitiilen bir ¢aligmada, okul yonetimi 6grenci katilimimi desteklenmedi-
i i¢in otoriter okul ortaminin olustugu sonucuna varilmistir. Bu okulda 6grencilerin
ogretmenlerinden memnun olsalar da fikirlerini agikga dile getiremedikleri gézlemlen-
mistir (Morojele&Muthukrishna,2011).

Glineydogu Asya’ya (Pakistan) bakildiginda ise basaril liderlik uygulamalarinin
oldugu goriliir. Bunun nedeni 6grencilerin, okul yonetiminin ve 6gretmenlerin is bir-
ligi yaptig1 demokratik egitim ortaminin saglanmis olmasidir (Saadi ve dig., 2009).

Kirkpatrick (1999) demokratik kararlar vermenin dnemini su sekilde belirtmistir:
Fikir birligi ve is birliginin oldugu demokratik egitim orgiitleri; hiyerarsik diizenin
kat1 oldugu ve yoneticilerin sabit oldugu orgiitlerin aksine daha hareketlidir. Bu tiir
orgiitlerde kisisel ¢ikarlarin aksine ortak fayda hedeflenir. Ortak fayda, 6grencilerin
bagimsiz hissetmelerini saglar ve bu da insanlarin birbirlerine saygi duydugu bir ortam
olusturur (Symth, 2006). Sayg1 géstermek demokratik ortamin en 6nemli 6zelliklerin-
ifade ettikleri bir egitim ortaminda disiplin problemleri de azalmaktadir (Bear, 2010).
Bu nedenle 6gretmenler, 6grencilerine bu 6zgiir ortami saglamalidir (Mitra ve dig.,
2012).

Ingiliz Ortaokullar Birligi’'nde calisan bir dgrenci olan Biermann (2006) okul
miifredati olusturmada 6grencilerin s6z sahibi oldugu Greenford Okulu’nu 6rnek ve-
rerek bu okulda diyaloglar, goriismeler, geribildirim seanslari ile 6grencilerin seslerini
duyurdugunu ifade etmistir. Whitman Lisesi de bu tarz uygulamalarin yapildigi bir
egitim ortamidir. Burada egitim gdren bir 6grenci de Biermann gibi, 6grencilere ve-
rilen gii¢ ve otoritenin dgrenciler agisindan ne kadar énemli oldugundan bahsetmistir
(Mitra, 2006).

Ogrencilerin yonetime katilimmi saglamak ve demokratik bir ortam elde etmek
amaciyla bir veri taban1 gelistirilerek CEQuery adinda bir yazilim hazirlanmis ve 6g-
rencilere egitim konulartyla ilgili yorum yapma imkani sunulmustur. Bu yazilimin
kullanildig1 {iniversitede akademisyenler ders tasarimini, yapisini, tecriibelerini, geri-
bildirimlerini, beklentilerini ve notlamalarini paylasilmaktadir. Bu sayede eksiklikler
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de giderilmektedir (Grebbennikov & Shah, 2013). Biggart’in (1977) ¢aligsmasinda be-
lirttigi gibi kat1 hiyerarsik diizende olan bir egitim ortami 6grencilerin cesaretini kirar
ve motivasyonunu diistiriir.

Buraya kadarki kisimda Pakistan, Amerika, ingiltere ve Lesotho (Giiney Afrika)
gibi lilkelerdeki demokratik okul uygulamalarindan bahsedilmistir. Ancak Diindar’in
(2013) calismasinda belirttigi lizere iilkemizde bu konuda yeterince arastirma bulun-
mamaktadir. Bu nedenle Diindar, tiniversite 6grencilerini hedef alarak konsey iiyesi
olan ve olmayan dgrencilerle bir calisma gerceklestirmistir. Uye olanlar da olmayanlar
da ayni dogrultuda goriislerini bildirmigler ve karar verme stirecinde aktif olarak bu-
lunamadiklarimi belirtmislerdir. Oysaki bu tiir girisimlerde 6nemli olan 6grencilerin
karar siirecine dahil edilmesidir.

Yontem

Calisma nitel yaklasimla, odak grup goriismeleriyle yiriitilmiistiir. Odak grup
caligmas1 zamandan tasarruf saglayan bir veri toplama yontemi olmasinin yani sira
katilimcilarin degisik bakis agilarini ortaya koymalarina firsat sundugu icin etkili bir
veri toplama yontemidir (Gibbs, 1997). NOAA Hizmet Merkezi’nin (2009) odak grup
goriismesi raporuna gore odak grup goriismesi, diger arastirma yontemlerine nazaran
daha az zamanda daha fazla kisiyle goriisme yapilmasini saglamasi agisindan diger
yontemlerden ayrilmaktadir. Bu nedenle arastirmamiz istanbul’da bir vakif iiniversi-
tesinin hazirlik programinda 6grenim gdren ve baslangic seviyesi siniflarinda okuyan
5 erkek, 3 bayan sinif temsilcisi ile yapilan odak grup goriismeleri ¢ergevesinde yiirii-
tillmiistiir. Arastirma sorular1 belirli bir sira iginde sorulmustur. Ayrica yabanci diller
yiiksekokulu miidiir ve miidiir yardimeisina da sinif temsilcisi toplantilarinin amaci ve
genel yapist sorulmustur. Creswell (1998) tarafindan da belirtildigi gibi dgrencilere
yeterli zaman vermek ¢ok dnemlidir. Bu nedenle her bir katilimciya sorunun cevabini
diisiinebilmesi i¢in yeterli zaman verilmistir.

Calisma odak grup goriismeler ¢ercevesinde yiiriitiildiigli icin Smithson’un (2000)
belirttigi gibi katilimcilardan biri veya birkaginin konugmaya yon vermeye ¢alismasi
durumu s6z konusu olabilir. Boyle bir durumda arastirmacinin gorevi katilimcilar ara-
sinda bir denge kurmaktir. Gorligmelerimizde de bu denge saglanmistir. Toplanan veri-
ler igerik analizine gére kodlanmis ve kodlama i¢in Nvivo 10 programi kullanilmistir.
Calisma boyunca calismanin gegerliligi ve giivenilirligi saglanmaya calisiimistir. I¢
gecerlilik sonuca ulasirken izlenen siirecin yeterliligi ile ilgilidir (Y1ildirnm & Simsek,
2011). I¢ gecerliligi saglamak igin goriisme sorulari diger 6gretim gorevlileri ve boliim
yoneticileri ile tartisilmistir. Alinan geribildirim ve yapilan yorumlar 1s18inda sorular-
da gerekli degisiklik ve diizenlemeler yapilmistir. Calismanin tekrar edilebilmesini ve
giivenilirligini saglamak igin arastirma siireci detaylariyla verilmistir. i¢ giivenilirligi
saglamak amaciyla aragtirmacinin yorum ve fikirlerine yer verilmemistir.
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Sonuc

Calisma ¢ergevesinde en sik kullanilan 20 kelime listelenmis ve bunlarin ciimle
icinde hangi sekilde gectigiyle ilgili baglantilar kurulmustur. Buna gore en sik kul-
lanilan “6grencinin sesi” kavramiyla baglantili olarak kullanilan kelime “0grenci”
kelimesi olmustur. Sik kullanilan diger kelime “deger verilmek™ kategorisinde “ilgi
gosterme” olarak belirlenmistir. “Toplant1” kelimesi “sinif temsilcisi toplantis1” kate-
gorisinde yer almaktadir. Ozetle, “dgrencinin sesi”, “deger verilmek”, “sinif temsilcisi
toplantis1” , “demokrasi” ve “yonetim” en sik kullanilan bes kategori olarak belirlen-
mistir. Katilimeilarin bazilart “6grencinin sesi” hakkinda higbir bilgilerinin olmadigini
belirtmistir. Ayrica bazi1 6grenciler istek ve taleplerinin ancak bir seye kars1 tepki gos-
terip direndikleri zaman dikkate alindigini dile getirmislerdir. Ogrenciler, simif temsil-
cisi toplantilariin kendilerine deger verildigi hissini uyandirdigindan bahsetmislerdir.
Ancak yine de 6grencilerin daha yakindan dinlenmesi gerektigini savunmusglardir. Y 6-
netimin kendi fikirlerini savundugu goériisiinii savunan siif temsilcisi “yonetim kendi
goriislerini savunma mekanizmasi yaratmadan ve 0grencileri daha fazla 6n plana ¢1-
kararak dile getirirse” ger¢ek demokrasiden sz edilebilecegini belirtmistir. Diger tini-
versitelerden arkadaslariyla goriisenler diger iiniversitelerde bu tiir uygulamalara pek
rastlanmadigindan bahsetmistir. Ogrencilere demokrasi hakkindaki fikirleri soruldu-
gunda ogrenciler demokrasinin genis kitlelere ulasmanin tek yolu oldugunu séylemis-
lerdir. Liseden bir arkadasiyla gortstiigiinii sOyleyen bir siif temsilcisi ise orada da
benzer uygulamalara yer verildigi bilgisine ulastigini ve bunun da demokrasi yoniinde
atilan 6nemli bir adim oldugunu belirtmistir.

Tartisma

“Ogrencinin sesi” egitimde yeni bir kavramdir ve iilkemizde bu kavramin énemi
ile ilgili ¢alismalarin sayisi olduke¢a azdir (Diindar, 2013). Son dénemde iilkemizde
onemli egitim reformlar1 yapilmis ve bu reformlar 6grencilerin istek ve taleplerine
dayandirilmigtir.

Yiiksekogretim insanlarin hayatlarinda ¢gok 6nemli bir adimdir ve yiiksekogretim:

+ Ogrencilerin kisisel ve mesleki gelisimlerine devam edebilmeleri icin 6greci-
lere gerekli sorumluluk ve giiveni verir,

+ Ogrencileri yasam cevrelerine ve islerine etkin bicimde hazirlar,

* Yeni bilgilere ulasilmasi, uygulamalarin yapilmasi ve gelistirilmesinde mii-
kemmeliyet saglamay1 hedefler (Stephenson & Yorke, 1998).

Yiiksekogretim 6grencilerin potansiyel ve yeteneklerini kullanmalar1 agisindan
oldukc¢a 6nemlidir. Yiiksekdgretim, dgrencilere kendi yagamlarini bicimlendirme igin
sans vererek onlar1 gelecege hazirlar. Bu yiizden 6grencilerin sesleri daha yakindan
dinlenmeli ve 6grencilerin sdylemek istedikleri dogru yorumlanmalidir. Mevcut ¢a-
lisma, egitimde demokrasinin énemini kavrama yoniinde bir pilot calisma olarak dii-
stiniilebilir ve bu ¢alisma genisletilerek egitim kurulu geneline uygulanabilir. Boylece
tilkemizde bu tarz caligmalarin sayis1 artacak ve dgrenciler seslerini daha rahat ifade
edebileceklerdir.
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Appendix

Interview Questions

1. What does “democracy” remind you of?

2. What does the concept of “student voice” remind you of?

3. Do you think that students should get involved in the administration level?

4. How do you think a democratic atmosphere can be maintained in an educa-
tional environment?

5. What are your general views on CR meetings that are regularly held by the
school of languages of your university?

6. Do you believe in some changes in near future according to student needs?

7. Were there any democratic applications in your previous schools that are based
on student view? If yes, what is your opinion of such applications?

8. Do you have any other suggestions about CR meetings?
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