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ABSTRACT

The purpose of this study is to find out the opinions of the students on the learning objects
designed for ‘I Get to Know Myself’ unit in the course of ‘Studying the Individual and Community’.
The research was carried out with qualitative research methods and the data obtained were analyzed
with NVivo8 programme. The study group consists of 30 students of 4th grade at an Elementary
School in Cayeli, district of Rize. As a means of data collection, the compositions, including the
opinions of the students were used throughout the 5 week course carried out by the researcher. As a
result, it was identified that the students had positive opinions on learning objects and in such an
environment the students found the Social Studies lesson entertaining and enjoyable, moreover the
learning objects used in the lessons influence their opinions and help having different feelings at the
same time. It is envisioned that the usage of learning objects in Social Studies lesson will aid students
to overcome many of the problems encountered in this course and affect the attitudes of the students
to Social Studies positively.
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I1kégretim Ogrencilerinin Ogrenme Nesnelerine Yonelik
Diisiinceleri: Sosyal Bilgiler Dersi Ornegi

OZET

Bu arastirmanin amaci, ilkdgretim 4. siuf 6grencilerinin Sosyal Bilgiler dersinde “Birey ve
Toplum” 6grenme alaninin “Kendimi Taniyorum” iinitesine yonelik hazirlanan 6grenme nesnelerine
yonelik diisiincelerini ortaya koymaktir. Arastirma nitel arastirma yontemleri ile gerceklestirilip,
veriler NVivo8 programi ile analiz edilmistir. Calisma grubunu, Rize ili Cayeli ilgesindeki bir
ilkogretim okulunun 4. simnifinda okuyan 30 6grenci olusturmaktadir. Veri toplama araci olarak, 5
hafta boyunca arastirmaci tarafindan yiiriitiilen derslerin sonunda 6grencilerin goriiglerini igeren
kompozisyonlar kullanilmistir. Arastirmanin sonucunda; Ogrencilerin &grenme nesnelerini
begendikleri ve boyle bir ortamda Sosyal Bilgiler dersini islemenin eglenceli, zevkli oldugunu
belirttikleri, aynm1i zamanda derslerde kullanilan Ogrenme nesnelerinin bu derse karsi olan
diisiincelerini etkiledigi ve farkli duygular: bir arada yasamalarini sagladig: tespit edilmistir. Sosyal
Bilgiler dersinde 6grenme nesnelerinin kullaniminin bu ders kapsaminda karsilasilan bir¢ok soruna
¢ozlim olacag1 ve Ogrencilerin Sosyal Bilgiler dersine karsi tutumlarini olumlu yonde etkileyecegi
distinilmektedir.

Anahtar Kelimeler: Sosyal Bilgiler Egitimi, [lkogretim, Ogrenme Nesnesi

1 This study was presented as a paper at The Second International Congress of Educational Research (29 April-2 May 2010).
2 Ress. Asst. Rize University Education Faculty — seheryarar@gmail.com
3 Assist. Prof. Karadeniz Technical University Fatih Education Faculty — aysegulseyihoglu@gmail.com
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INTRODUCTION

Today’s information and technology era makes changing in education inevitable as it
is in many other areas. Considering this necessity, an education system based on
constructivist approach and in which students are more active is tried to be developed.
According to researches (Oztiirk & Unal, 1998; Ozkal, Kilig¢ & Ceting6z, 2004; Iskender &
Altunaysam, 2006; Aykag, 2007; Giiven & Alp, 2008) as the importance of supporting
learning with different educational activities with the renewed curriculum has increased, the
necessity of using different materials in the courses has also increased. That necessity
becomes more important for courses including abstract concepts and courses in which
students are at the concrete stage. For example, Social Studies is a basic course which can
inform students about their natural and social environment and researches (Issa, Cox &
Killingsworth, 1999; Mistler-Jackson & Songer, 2000; Altimisik & Orhan, 2002; Iskender &
Altunaysam, 2006; Aktung & Ozginar, 2008) prove that equipments play important roles in
teaching many abstract subjects which are parts of the lesson by converting them into
concrete state. In litterateur (Oztﬁrk & Unal, 1998; Ozkal, Kili¢ & Ceting6z, 2004), inadequacy
or lack of this situation appears as an important factor which has a negative effect on
students’ attitude towards the lesson.

Computers have been used as teaching-learning material because of their feature of
providing for students one-to-one teaching environment sitting at the computer. The
facilities which this teaching still, called as “Computer Assisted Learning” in litterateur will
provide for teaching-learning process, have been tried to be proved by many researches and
developed learningware applications (Akarsu, Askar & Ersoy, 1988; Ozbagi, 1996; Doyle,
2001; Sezgin & Koymen, 2002; Atilboz, 2004; Aric1 & Dalkilig, 2006; Bakar, Tiiziin & Cagiltay,
2008; Tiirksoy & Askar, 2009).

Computer Assisted Learning is a kind of teaching that students can use according to
their own learning speed by interacting with each other with a course software having been
prepared by taking the students’ probable reactions into consideration and it is a research
and practice area related with this subject (Koksal, 19818). According to another description,
Computer Assisted Learning means introducing and teaching the subjects to students,
assessing and evaluating the knowledge via computer in educational environment As a
result, CAL is considered as using computer as a teacher supporting material to enrich and
rarefy the education during the education process (Giiran, 1988; Agaoglu, 1989 cited in
Arslan, 2003).

In this sense, learning objects can be seen as the most current and important factor of
multimedia whose training is supported by the potential of providing opportunities in which
students can interact with each other and involve in educational practices. Multimedia can
be defined as learning environments in which learning materials are used with the help of
various tools in order to reify learning and enrich learning environment depending on the
course and subject pattern (Atinisik & Orhan, 2002).

Learning object is a teaching purpose means which can be complete in itself and at
the same time can be a part of whole, defined with its high level, and can be shared and
reusable after designed just once (Askar, 2003). Students go beyond learning just by listening
and reading when suitable learning objects are planned to be used; students learn by seeing
and doing, so they are active in learning.

Among learning objects, thanks to the learning ware in which animations are used,
also the topic of this study, the difficulties of embodying and envisioning the target subjects
that are aimed to be taught to students can be eliminated. (Akpinar, Aktamis & Ergin, 2005,
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Aria1 & Dalkilig, 2006; Bakar et al., 2008; Cakiroglu, Baki & Akkan, 2009; Tiirksoy & Askar,
2009). By this way, it is possible to form a rich learning environment for students. In such
learning process (Caliskan, 2002), students do not contented with bare information; in
addition to it, they will have the opportunity to understand how things happen by seeing
them.

Related with using the educational investments in a more useful way, various studies
that can determine the students’” opinions and attitudes toward technological materials
should be conducted on behalf of giving importance to form necessary educational policies
and strategies, developing a critical point of view (Yavuz & Coskun, 2008).

For this purpose, applied studies have been carried out in various disciplines both in
the world and in our country. In litterateur, while there are studies on computer assisted
learning which is a superset of learning objects in Social Studies, there isn’t any study on the
usage of learning objects. In other words, although in litterateur, there are studies on using
learning objects in science, mathematics and language training, the lack of studies in social
studies area is at a remarkable level. So, the aim of this study having conducted in the Fall
term of 2009-2010 academic year is to reveal elementary school students’ opinions about
using learning objects in social studies and to make up the discussed deficiency somewhat.

METHOD
The purpose of this study which was conducted in Fall term, 2009-2010 academic year
is to investigate students’ opinions about using learning objects in 4t year elementary school
social studies. With this aspect, the study is a qualitative one and the data obtained by the
content analysis method were tabulated descriptively and interpreted.

Practice Setting

This study was conducted at an elementary school in Cayeli district, Rize. As a result
of the interviews done with school administrators and 4% year class teachers, it was
determined that they are receptive to technological innovations and different practices.
Considering the fact that their positive attitudes had a contribution to the study in order to
be sound, school administrators and teachers were informed about the study, then the class
in which the study would be carried out was determined. Having a computer with
connectivity with to internet, delinea scope and its motion picture screen influenced the
choice of the sample class from 3 fourth year classes in the school.

Study Group

This study includes 30 fourth year students, 18 of whom are female and 12 of whom
are male, at a randomly selected elementary school in Cayeli, Rize in 2009-2010 academic
year, fall term. The class including these students was selected among 3 classes by taking the
infrastructure facilities into consideration and in accordance with the school administrative
and teachers’ opinions.

Used Learning Objects: “Adventurous Siblings Can and Canan”

“Adventurous Siblings Can and Canan” was prepared with flash program regarding
“I Get To Know Myself” unit taking place in the scope of Individual and Social learning area
for elementary school 4t grade students, by the researcher. This prepared learning object is
composed of 3 different parts in which siblings called Can and Canan’s three different stories
were told: “Competition”, “ Various Faces (Binbir Surat)” and “Clay Tablet in Egypt”.
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Making the learning object interactive by animating it with the flash program, enabled
students to learn at their own learning speeds and take active roles in learning environment.
While the stories of the adventures in the learning objects were being made up, unit gains
studied in social studies learning program at 4" grade elementary school, students’ levels
and their socio-economic environment were taken into consideration. Besides, the principles
that are to be careful are taken into consideration while the teaching materials are being
prepared. This designed learning object was developed to be used in every stage of the 5E
Model which is in the frame of constructivism theory. During the research, the plans of all
courses are prepared according to 5E model.

Data Collection Tool

The research data were gathered from the students’” compositions written to express
their ideas about the lessons after the courses taught together with the researcher. Before
starting to write the composition an explanation was made to students by the first
investigator. In this explanation students were asked to tell about what they think courses
are conducted in conjunction with learning objects, what are the positive and negative
aspects of these courses and what the most like and dislike elements are in this learning
objects. Also they were asked to submit their proposal about learning objects. While the
students are writing these compositions, any intervention did not make them.

After this writing, all papers are numbered to distinguish between and to use
presentation of findings.

Data Analysis

Data were analyzed with content analysis. In content analysis of the qualitative
research, basically, the similar data were put together in the frame of certain concepts and
themes and, they were arranged and interpreted in a way the reader can understand
(Yildirim & Simsek, 2006, 227).

In order to analyze the data collection tool reliably, compositions were firstly read
and analyzed with the content analysis by the first writer; then, two writers came together
and discussed until reaching a consensus about the composed codes and themes and the last
version of themes were decided. After that, codes were subsumed under themes; their
frequencies were calculated and interpreted. For this purpose, while the content analysis was
being done in this study, codes and themes were determined considering students” opinions
via NVivo 8 program. Also, all codes and themes are shown together in the created model
and presented in Table 1. In order to understand the codes and themes better, examples from
the related students” ideas are presented.

Nvivo 8.0 used for analyzing the data is a program which makes it possible for the
researcher to subsume the codes under special themes, compare a number of sample data,
repeat the procedure quickly and correct it when necessary, reach the obtained results, create
a relationship between codes and the researcher’s notes and summarize the obtained data as
models, matrix, graphic or report (Cassell et al., 2005 cited in Alaz & Birinci Konur, 2009).
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FINDINGS
The results of the content analysis of 4" year elementary school students” opinions
toward learning objects are shown in Table 1.

Table 1. The analysis of elementary school students ‘ideas toward learning objects
Theme Code Repeated Students f
30, 29, 28, 27, 26, 25, 24, 23, 21, 20, 19,
Liked, Liked very much, Enjoyed 18,17, 16,15, 14,13,12,11, 10,9, 8, 7, 6, 29

.§ In Terms 54,321
—éa o of Attitude My opinion towards the lesson has 30,24, 18, 7 4
S 2 changed
E 3 Surprised, Excited 20, 16, 15 3
& % Intermsof Group Work 21,16,14,11,8,3, 1 7
g Methods Game 30,11,9,4 4
E and Various Activities 29, 28,23, 18 4
E Technique  prama 93 2
.g v Had Difficulty 22,17,15,12,8 5
‘B £ Bored 21,16,15,12,6 5
© & Some of the activities were easy 22,17,16,3 4
z Sounds, Visuals could be different 22,16 2

In Table 1, it is seen that students’” opinions about the learning objects are classified
into themes as positive and negative. However, total frequency of expressing negative (f=16)
ideas is lower in comparison with positive (f=53) ones.

If these themes are examined in details, it is seen that positive expressions are related
with attitudes towards the lesson and used method and technique. Positive attitude theme
that students developed toward Social Studies lesson includes codes such as liking the lesson
and enjoys it, changing opinions toward the lesson, being surprised / excited. Among these
codes, 29 students stated that they liked the course and enjoyed it, 4 stated that their opinion
towards the course changed, 2 stated that they were surprised by the things they
encountered in the lesson and 1 student stated that he/she was excited in the lessons.

The following statements can be given as examples for students” opinions toward
these codes: While - S 28 were expressing idea as: “All lessons were very beautiful and
enjoyable”, other students expressed their feelings as: -S 25: “I enjoyed all of the tasks that
my teacher gave. I enjoyed in lessons, I thank for all lessons.”, =S 26: “Social Studies Lesson is
very beautiful, I like it very much. My favorite lesson is Social Studies.” —S 18: “I like Social
Studies very much. All of the lessons were beautiful and my teacher changed my ideas.”, -S
20: “I was surprised very much by the finger print study at first, then, I enjoyed it very
much.”, -S 16: “I was both excited at the twins activity very much and also enjoyed very
much.”

The reason of students’ having positive opinions in terms of method and technique is
working in groups, playing games and having different contents as activities and preparing
dramas. 7 of the students stated that since the learning objects gave the opportunity for
group work, it contributed to their positive attitudes toward lesson in terms of using
methods and techniques. Also, from the codes under the title of “Method-Technique” theme,
it was revealed that “game” affected 4 students’, “drama” affected 2 students’ opinions
toward the lesson in a positive way. Learning objects feature of giving the opportunity to use

123.



YARAR-KAPTAN & SEYIHOGLU
Elementary Students’ Opinions of Learning Objects: A Social Studies Course Case

different learning objects together influenced 4 students to develop positive attitude towards
the method and technique used in the lesson.

Students expressed their opinions like that: for example, they used such statements; S
8 “You have worked very hard for group work, thank you.”, S 9: “It was very nice to play
games, dramas and sing songs in Social Studies lesson.”, S 3:” While we were being taught
the subject, we expressed our feelings by playing dramas and role playing.” S 28: “I liked the
lessons taught by our teacher Seher because I enjoyed and we did many activities.”, S 29: “It
was the most beautiful and most enjoyable lesson I had experienced. I liked this lesson very
much because we did many activities.”

Using learning objects in Social Studies lesson has also caused some negative feelings
on students, besides the positive opinions. The reasons lying behind the negative opinions
caused by using learning object in Social Studies are having difficulty, being bored, finding
them easy and disliking sounds/visual objects. Related with this fact, 5 students stated that
they had difficulty especially in “Family Tree” group work and 5 other students stated that
they were bored. There were also 4 students who found the activities easy. 2 students stated
that the sounds and visual things used in learning objects could be different.

For example; S 22: “Family tree could be more oriented. For instance, some
ornaments could be used besides the family tree. Things used in Charade could be a bit more
difficult such as imitating animals. Can’s funny babyhood pictures could be put into Can’s
album. Twins activity could be more surprising. “, S 17: I had a lot of difficulty in Family
Tree group work, it could be a bit easier. But Clay Tablet in Egypt activity was so easy for
me, it could be more difficult.”, S 15: “Family Tree activity was a bit difficult but I was able
to doit.”, S 6:“I was a bit bored in Family Tree activity because it was a bit difficult.”, S 16:
“I felt a bit sleepy during “Can and Canan” activity because of its sounds.”, S 3: “Some of the
group works we did in Social Studies lesson were very easy, I would rather more difficult

7

one.

RESULTS, DISCUSSION AND RECOMMENDATIONS
A model was designed in Nvivo 8 program in order to make them more
understandable by visualizing the findings obtained by the research.
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Figure 1. Elementary students” opinions of learning objects
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As it can be seen in Figure 1, among the students’ positive opinions about using
learning objects in Social Studies according to the positive frequencies on methods-
techniques used in lessons are respectively group work, game, different activities and drama.
When the litterateur was examined, it was seen that students have positive attitudes toward
using educational games in lessons and they prefer game based learning to traditional
learning methods (such as reading book, listening the teacher) (Karakus, Inal & Cagiltay,
2008; Bakar, Tiiziin & Cagiltay, 2008). These results overlap with the results of this study.

As a result of the study, it was proved that in terms of the attitude to Social Studies
students liked learning objects and they stated that it was enjoyable to study Social Studies in
such an environment, also the learning objects used in these courses had an influence on
their ideas about these lessons and enabled them to experience different feelings at the same
time. It is also possible to see the results of another research claiming that students” using
technological tools and materials in education has a positive effect on their attitudes (Yavuz
& Cogkun, 2008).

Students’ negative opinions affected by the learning objects were stated as the
difficulty or easiness of the activities and being bored. It is a very hard work to be able to
appeal to each student’s level during the lesson. The activities that are not suitable for their
levels lead students to have negative opinions. Studies done by Cakir (2006) and Ozsoy
(2007) include results stressing the importance of suitable level for educational process.

In this study, another negative idea on learning objects is the wish of using different
colour, visual and sounds instead of the ones used in the study. Additionally, these
technological facilities, such as learning objects, providing many opportunities in the web
environment can be effective when they are prepared sufficiently not only as contents but
also as visuals. Researches prove that besides the fact that vision-based elements and
stimulus has become common, while an increasing efficiency is expected, there are teaching
environments composed of teaching materials prepared consciously or unconsciously and
there are projections of these environments in education. (Kili¢ & Seven, 2003; Yazar, 2003;
Lord 2001; @zay & Hasenekoglu, 2007; Bean vd. 1990; Reid, 1990; Diindar, 1995; Giines, 2002
cited in Seyihoglu & Seyihoglu, 2009)

Considering the mentioned results and the results of the studies done on this issue,
some suggestions are tried to be offered with the thought that learning objects can solve
frequently faced problems in the scope of Social Studies.

e The study has revealed the importance of accordance between visuals used in
learning objects and students’ interest and levels. It should be careful about the choice of the
visuals, colours, plots and background music used for this purpose. They should be chosen
from the students” worlds and they should appeal to their interest and needs, development
and background knowledge. Otherwise, the practice might be under or above the level so
that students might be bored and have negative feelings or prejudices towards the lesson.
For convenience in the visuals, colours and students” levels, it can be suggested to take the
graphic organizer experts” opinions to develop objects.

e Considering the result that students like group work and develop positive
attitude towards the lesson by this interaction, it is offered to use methods and techniques
including group work by which students have the opportunity to do themselves in Social
Sciences.

e Teachers should be informed about the local and foreign learning object storage
where they can find and use learning objects, and enable them to reach these sites easily.
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e In educational faculties where teachers are trained, in addition to courses in
which teachers are trained to be able to use technological tools and materials in their lessons,
there should be courses in which they are provided to use different computer software such
as flash program which they can benefit from to develop materials. By this way not only the
usage of tools and materials that have technological infrastructure, but also their production
for individual needs can be provided.

e For teachers going on their jobs, in-service training programs on the efficient
usage of programs that can be benefitted from to design learning objects should be organized
cooperating with the teachers and lecturers at Computer Technologies Educational Program.

e This study is limited to the study group and studied unit. This research done for
the first time in Social Studies should be applied to other learning areas of Social Studies and
to different age groups; then the practicability of learning objects should be discussed.

e Not only the students’ opinions but also the teachers’, pre-service teachers’,
school administrators” and parents” opinions can be taken in order to direct the investments
for teaching technologies in a more healthy way.
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ilkégretim Ogrencilerinin Ogrenme Nesnelerine Yonelik
Diisiinceleri: Sosyal Bilgiler Dersi Ornegit

Seher YARAR KAPTAN?, Aysegiil SEYIHOGLU?

GIRIS

Yasadigimiz bilgi ve teknoloji ¢agi, bircok alanda oldugu gibi egitim sisteminde de
degisimi kagimilmaz kilmaktadir. Bu zorunluluktan hareketle yapilandirmaci yaklasimi
temel alan, 6grencinin daha ¢ok aktif oldugu bir egitim sistemi gelistirilmeye ¢alisilmaktadir.
Aragtirmalara gore (Oztiirk & Unal, 1998; Ozkal, Kilig & Cetingoz, 2004; Iskender &
Altunaysam, 2006; Aykag, 2007, Giiven & Alp, 2008), yenilenen miifredatla birlikte
ogrenmenin farkli egitsel etkinliklerle desteklenmesinin dneminin artmasi, derslerde farkh
materyallerden faydalanma gereksinimini arttirmistir. Bu gereksinim, soyut kavramlar
iceren dersler ile Ogrencilerin somut evrede oldugu derslerde daha 6nemli bir hal alir.
Ornegin; Sosyal bilgiler dersi, ogrencileri dogal ve toplumsal cevreleri hakkinda
bilgilendirebilecek temel derstir ve arastirmalar; (Issa, Cox & Killingsworth, 1999; Mock,
1999; Mistler-Jackson & Songer, 2000; Altinisik & Orhan, 2002; Iskender & Altunaysam, 2006;
Aktung & Ozgmar, 2008) ders kapsaminda bulunan bir¢ok soyut konunun somut duruma
getirilerek Ogretilmesinde, arag-gerecler biiyiik rol oynadigimi ortaya koymaktadir. Bu
durumun eksikligi veya yetersizligi, literatiirde (Oztijrk & Unal, 1998; Ozkal, Kilig &
Ceting6z, 2004), 6grencilerin derse yonelik tutumlarimi olumsuz yonde etkileyen 6nemli bir
faktor olarak karsimiza ¢ikmaktadir.

Bilgisayarlar, diger teknolojik araclarla biitiinlesik olarak birebir 6gretim ortami
saglayabilme ve bilginin kalici sekilde aktarilmasinda etkili olma Ozellikleri nedeniyle
dgrenme-dgretme araci olarak kullanilmaktadir. Literatiirde “Bilgisayar Destekli Ogretim”
olarak tanimlanan bu 6gretim bi¢iminin 6grenme-6gretme siirecine saglayacagi faydalar pek
cok arastirma ve gelistirilen egitim yazilimi uygulamalar: ile kamitlanmaya calisilmistir
(Akarsu, Askar & Ersoy, 1988; Ozbagl, 1996; Doyle, 2001; Sezgin & Kdymen, 2002; Atilboz,
2004; Arica & Dalkilig, 2006; Bakar, Tiiziin & Cagiltay, 2008; Tiirksoy & Askar, 2009).

Ogrenme nesnesi ise kendi basina bir biitiin olan, ayn: zamanda bir biitliiniin de
pargast olabilen, tist verisi ile birlikte tanimlanan, bir kere tasarlandiktan sonra,
paylagsilabilen ve yeniden kullanilabilen 6grenme amagh bir varliktir (Agkar, 2003). Uygun
tasarlanmig 6grenme nesnelerinin kullanildig1 6grenme ortamlarinda ogrenciler sadece
dinleyerek ve okuyarak 6grenmenin Otesine gegerler; 6grenciler 6grenme sirasinda aktiftir,
gorerek ve yaparak ogrenirler.

Ogrenme nesneleri iginde, ¢alismanin da konusu olan, animasyonlarin kullanildig:
egitim yazilimlar1 sayesinde Ogrencilere 6gretilmek istenen soyut olaylar1 veya varliklar
somutlastirma ve zihinde canlandirma giigliikleri ortadan (Akpinar, Aktamis & Ergin, 2005,

1 Bu ¢alismanin bir kismi II. Uluslararas: Egitim Arastirmalar: Kongresi'nde sozlii bildiri olarak sunulmustur (29 Nisan-2 Mayis
2010).

2 Ars. Gor. Rize Universitesi Egitim Fakiiltesi — seheryarar@gmail.com

3Yrd. Dog. Dr. Karadeniz Teknik Universitesi Fatih Egitim Fakiiltesi — aysegulseyihoglu@gmail.com
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Aria & Dalkilig, 2006; Bakar, Tiiziin & Cagiltay, 2008; Cakiroglu, Baki & Akkan, 2009;
Tiirksoy & Agkar, 2009). Boylece Ogrenci igin zengin bir 6grenme ortami olusturmak
miimkiin olabilmektedir. Boyle bir ortamdaki egitim siireci ile (Caliskan, 2002), 6grenci
sadece kendisine verilen kuru bilgilerle kalmamakta, aym1 zamanda bu olaylarin nasil
gergeklestigini de gorerek anlama imkanina kavusmaktadir.

Egitim ve 0gretime yapilacak yatirimlarin daha akilcr kullanilmasina iliskin, gerekli
egitim politika ve stratejilerin olusturulmasina 6nem verilmesi ve elestirel bir bakis agis1
getirilebilmesi adina, 6grencilerin teknolojik arag¢ gereglere yonelik diisiince ve tutumlarini
belirleyebilecek cesitli calismalar yapilmalidir (Yavuz & Coskun, 2008).

Bu amagcla, gerek diinyada gerekse tilkemizde cesitli disiplinlerde uygulamal
arastirmalar yiriitiilmiistiir. Literatiirde, Sosyal Bilgiler dersinde 6grenme nesnelerinin {ist
kiimesi olan bilgisayar destekli 6grenme konusunda c¢alismalar mevcut iken Ogrenme
nesnesinin kullanimz ile ilgili herhangi bir ¢alismaya rastlanilmamaistir. Bagka bir ifade ile;
literatiirde fen, matematik ve dil egitiminde Ogrenme nesnelerinden yararlanilmasina
yonelik ¢alismalarin mevcudiyetine ragmen, sosyal bilgiler alanindaki ¢aligmalarm eksikligi
dikkat cekici boyuttadir. Bu sebeple; 2009-2010 egitim-0gretim yilnin giiz déneminde
gerceklestirilen bu ¢alismanin amaci, ilkdgretim sosyal bilgiler dersinde Ogrenme
nesnelerinin kullanimina iligkin ilkdgretim 6grencilerinin goriislerini ortaya ¢ikararak soz
konusu eksikligi bir parga da olsa gidermektir.

YONTEM
2009-2010 egitim-6gretim yilmin Giliz doneminde gergeklestirilen bu arastirmanin
amaci, ilkogretim 4. smif Sosyal Bilgiler dersinde 0grenme nesnesi kullanimina iliskin
ogrenci goriislerini ortaya ¢ikarmaktir. Calisma bu yoniiyle nitel 6zellik gostermekte olup,
icerik analizi yonteminden sonra elde veriler betimsel tarzda tablolagtirilarak
yorumlanmustir.

Uygulama

Arastirma, Rize ili Cayeli Ilcesinde bulunan bir ilkogretim  okulunda
gerceklestirilmistir. Okul idarecileri ve 4. smif 6gretmeni ile yapilan goriismeler sonucunda,
teknolojik yeniliklere ve farkli uygulamalara agik olduklar tespit edildikten sonra okulda
bulunan {i¢ adet dordiincii smiftan, ¢alismanin yiiriitiildiigii smifin segilmesinde; internet
baglantili bir bilgisayar, bir projeksiyon cihazi ile perdesi ve beyaz perde mevcudiyeti etkili
olmustur.

Calisma Grubu

Bu arastirma, 2009-2010 egitim 6gretim yili giiz doneminde, Rize ili Cayeli ilgesinde
rastgele secilen bir ilkogretim okulunda, 6grenim goren 18’i kiz 12’si erkek olmak iizere 30
dordiincii sinif 6grencisini kapsamaktadir.

Uygulama Siireci

Uygulamanin basinda, 6grencilere simif 6gretmeni ve arastirmaci tarafindan 6grenme
nesneleri ve uygulama siireci ile ilgili bilgi verilmistir. Uygulamalar haftada ii¢ saat olmak
{izere 5 hafta boyunca birinci yazar tarafindan gergeklestirilmistir. Ogrenciler, Sosyal Bilgiler
dersi “Kendimi Taniyorum” {initesinin konularini, 6grenme nesnesine dayali olarak
yapisalcilik 5E modeline uygun hazirlanan ders planlar1 dahilinde tamamlamaiglardar.
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Veri Toplama Araci

Arastirmanin verileri, arastirmaci ile birlikte yiriittiikleri derslerin ardindan,
Ogrenciler tarafindan, dersle ilgili diisiincelerini ifade etme amagcli, yazilan
kompozisyonlardan toplanmistir. Kompozisyon yazilmasina baslanmadan 6nce 6grencilere
yazacaklar1 kompozisyonlarda 6grenme nesneleri ile birlikte yiiriitiilen dersler hakkinda
neler diistindiiklerini, bu derslerin olumlu ve olumsuz yoOnlerinin neler olduklarini,
derslerde en ¢ok hoslandiklar: ve hoslanmadiklari unsurlarin neler olduklarini ve onerilerini
sunabilecekleri agiklanmustir. Ogrenciler kompozisyonlarini yazarken onlara herhangi bir
miidahale bulunulmamistir. Yazma islemi tamamlandiktan sonra kagitlar1 birbirinden ayirt
edebilmek amaciyla her birine numara verilmis ve bulgularin sunumunda da bu
numaralardan faydalanilmistir.

Verilerin Analizi Céziimlenmesi

Ogrencilerin yazdiklar: kompozisyonlara igerik analizi yapilmistir. Analizin giivenilir
olmasi amac ile kompozisyonlar dnce birinci yazar tarafindan okunarak igerik analizi ile
¢oziimlenmis, daha sonra iki yazarla biraya gelinerek olusan kodlar ve temalar hakkinda
fikir birligine varana kadar tartisilmis ve temalara son sekli verilmistir. Ardindan kodlar
temalar altinda toplanarak, frekanslar1 hesaplanarak yorumlanmistir. Bu amagla ¢alismada
igerik analizi yapilirken, NVivo 8 programi araciligy ile dgrencilerin goriislerinden yola
cikilarak temalar ve kodlar belirlenmistir. Yine NVivo 8 programi vasitasiyla tiim tema ve
kodlar olusturulan modelde bir arada gosterilmis, Sekil 1 olarak sunulmustur. Kodlar ve
temalarin daha iyi anlasilabilmesi i¢in, ilgili 6grencilerin goriislerinden 6rnekler verilmistir.

BULGULAR

ilkbgretim dordiincii siif 6grencilerinin 6grenme nesnelerine yonelik diisiincelerinin
icerik analizi sonuclarma gore Ogrencilerin 6grenme nesneleri hakkindaki diisiinceleri
olumlu ve olumsuz olarak 2 tema altinda toplanmistir. Ancak toplamda olumsuz goriis
bildirme siklig1 (f=16), olumlu goriise gore (f=53) azdir. Bu temalar detayl olarak incelenecek
olursa; olumlu ifadelerin; derse yonelik tutumlar ile kullanilan yontem ve tekniklere dair
olduklari goriilmektedir. Ogrencilerin Sosyal Bilgiler dersine yonelik gelistirdikleri olumlu
tutum temasi;, dersi begenme/sevme ve derste eglenme, derse yonelik diislincelerinin
degismesi, sasirma/heyecanlanma seklinde kodlar1 kapsamaktadir.

Ogrencilerin bu kodlara yonelik goriislerine asagidaki ifadeler ornek olarak
verilebilir: -O 28: “Her ders cok giizel ve eglenceli oldu.” seklinde goriis bildirirken baska
ogrenciler ise bu durumu su sekilde ifade etmistir; -O25: “Ogretmenimin verdigi biitiin
calismalarda e§lendim. Derslerde cok eglendim, biitiin dersler icin tesekkiir ediyorum demistir.”

Ogrencilerin yontem ve teknik agisindan olumlu diisiincelerinin kaynagi; grup
calismas1 yapilmasi, oyun oynanmasi, etkinlikler olarak farkli igerikler tasimasi ve drama
yapilmasidir. Ogrenciler, bu tema altinda dile getirdikleri diisiincelere rnek olarak su
ifadeler gosterilebilir; NoX:’ “Grup ¢alismasina ¢ok emek verdiniz, tesekkiir ederim.”, -0 3: “Sosyal
bilgiler dersinde bircok grup calismas: yaptik.”, -O 21: “Sosyal Bilgiler dersinde en cok grup
calismalarini sevdim.”

Ogrenme nesnelerinin sosyal bilgiler dersinde kullanilmasi olumlu diisiincelerin yan1
sira Ogrencilerde olumsuz diisiincelerin de olusmasma sebep olmustur. Sosyal Bilgiler
dersinde O6grenme nesnesi kullanmanin getirdigi olumsuz diisiincelerin altinda yatan
sebepler; zorlanma, sikilma, kolay bulma ve sesleri/gorselleri begenmemedir. Ogrenciler bu
diisiincelerini ise su sekilde dile getirmislerdir; -O 17: “Soyagact grup calismast etkinliginde cok
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zorlandim, biraz daha kolay olabilirdi. Ama Muisir’daki Kil Tablet etkinligi de ¢cok kolay geldi bana, onu
daha zor yapabilirdiniz 6§retmenim.”, -O 15: “Soyagact grup calismast biraz zordu ama yine de
yapabildim.”

SONUCLAR, TARTISMA VE ONERILER
Aragtirmadan elde edilen bulgular degerlendirildiginde ortaya c¢ikan sonuglarin,
gorsel hale getirilerek daha anlasilabilir olmasi igin NVivo 8 programinda model

olusturulmustur (Sekil 1).
& Gm
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Sekill. [ikdgretim 63rencilerinin 6grenme nesnelerine yonelik diigiincelerinin modeli

Sekil 1'de goriilebilecegi gibi; 6grencilerin Sosyal Bilgiler dersinde 6grenme nesnesi
kullanimina yo6nelik olumlu diisiincelerinin baginda derslerde kullanilan yontem-teknikler
konusundaki olumlu diistinceleri frekanslarma gore sirasiyla; grup calismasi, oyun, farkh
etkinlikler ve dramadir. Literatiirde incelendiginde; 6grencilerin derslerde egitsel oyun
kullanimimna olumlu yaklastigi ve oyun-tabanli 6grenmeyi klasik 6grenme yontemlerine
(kitaptan okumak, ogretmeni dinlemek gibi) tercih ettikleri goriilmiistiir (Bakar, Tiiziin &
Cagiltay, 2008; Karakus, Inal & Cagiltay, 2008). Bu sonuglar ¢alisma sonuglariyla paralellik
gostermektedir.

Aragtirmanin sonucunda Sosyal Bilgiler dersine yonelik tutum agisindan; 6grencilerin
ogrenme nesnelerini begendikleri ve bdyle bir ortamda Sosyal Bilgiler dersini islemenin
eglenceli, zevkli oldugunu belirttikleri, ayn1 zamanda derslerde kullanilan 6grenme
nesnelerinin bu derse karsi olan diisiincelerini etkiledigi ve farkli duygular1 bir arada
yasamalarini sagladigi tespit edilmistir. Ogrencilerin 6gretimde teknolojik arag gerecleri
kullanmalarmin, o6grencilerin tutumlarmi olumlu etkiledigi yoniinde, bagka arastirma
sonuglarina da rastlanmistir (Yavuz & Cogkun, 2008).

Ogrenme nesnelerin &grencilerde olusturdugu olumsuz diisiinceler ise etkinliklerin
zor ya da kolay olmasi ve sikilma ifadeleri seklinde dile getirilmistir. Ders esnasinda tiim
ogrencilerin seviyesine hitap edebilmek oldukg¢a gii¢ bir istir. Seviyeye uygun olmayan
etkinlikler 6grencilerin olumsuz diisiincelere sahip olmasina neden olabilir. Cakir (2006) ve
Ozsoy’a (2007) ait caligmalar da Ogretim siirecinin seviyeye uygunluguna vurgu yapan
sonuglar icermektedir.
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Yukarida sozii edilen sonuglar ve bu konuda yapilan diger aragtirmalarin sonuglarina
dayal1 olarak gelistirilmeye calisilan 6nerilerden bazilar1 sunlardir;

e Ogrenme nesnelerinde kullanilan gorseller, renkleri, senaryolar ve fon
miiziklerinin, 6grencinin diinyasindan segilerek ilgi ve ihtiyaglarina, gelisim seviyeleri ve
onbilgileri hitap eder nitelikte olmasma dikkat edilmelidir. Gorseller ve renklerin 6grenci
seviyesine uygunlugu igin ise; grafik tasarim wuzmanlar1 goriisleri alinarak nesne
gelistirilmesi 6nerilebilir.

e Sosyal bilgiler dersinde, 0Ogrencilerin kendilerini gerceklestirme imkani
bulduklari, grup calismasi iceren yontem ve tekniklere daha ¢ok yer verilmelidir.

e Ogretmenlerimiz 6grenme nesnelerini bulup kullanabilecekleri yerli ve yabanci
Ogrenme nesnesi ambarlari1 hakkinda Dbilgilendirilmeli, bu alanlara erisimleri
kolaylastirilmalidur.

e Egitim fakiiltelerinde Ogretmenlerin teknolojik arag¢ gereglerini derslerinde
uygulamalar: icin gerekli bilgi ve becerilerin kazandirildig1 derslerin yani sira, derslerde
materyal gelistirmede faydalanabilecekleri flash programi gibi farkl bilgisayar yazilimlarinm
kullanmalarini saglayacag: derslere yer verilmelidir.

e GoOreve devam eden Ogretmenler igin, egitim fakiiltelerinin Bilgisayar
Teknolojileri Egitimi Bolimii Ogretim elemanlar1 ile Ogretmenlerin isbirligi yapilarak
O0grenme nesnesi tasarlamada faydalanilabilecek programlarin etkin kullanimi konusunda
hizmet i¢i egitim programlar1 diizenlenmelidir.

e Milli Egitim Bakanlig1 biinyesi (www.egitim.gov.tr) 6grenme nesnesi ambarinda
bulunan nesnelerin, ilkogretim seviyesinde olanlarinin sayisi arttirilarak, 6gretmenlerin
gelismelerden haberdar edilmesi ve derslerinde kullaniminin yaygmlastirilmas: tesvik
edilmelidir.
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