Egitim Bilimleri Arastirmalar1 Dergisi Journal of Educational Sciences Researcl
ULUSLARARASI E-DERGI EBAD -J ESR INTERNATIONAL E-JOURNA
Cilt:3 Say1:1 Nisan 2013 Vol:3 No:1 Apr

Investigating Graduate and Non-graduate Teachers’ Views

about Educational Research

Derya YILMAZ!, Gokhan KILICOGLU?

ABSTRACT
The purpose of this study is to explore views of teachers who have graduate degrees vs.
those who do not, regarding educational research with respect to concepts, conductors, and
the value of educational research, in addition to sources that teachers follow and how those
sources contribute to their professional life, if at all. In this study, survey research design is
utilized. Participants of the study were chosen by random sampling technique and include
61 teachers with graduate degrees and 67 teachers without graduate degrees. The study
findings revealed that teachers’ views about educational research are generally positive.
Graduate degree holders state that educational research is valuable for society, university
faculty, teachers, school principals and Ministry of National Education, while teachers with
non-graduate degrees point out its value for society and teachers. Graduate degree teachers
mostly follow educational research from websites, academic journals, books and graduate
courses while half of the teachers who do not have graduate degrees follow forums, such as
websites. Teachers with graduate degrees assert that educational research contributes to their
professional life in terms of classroom practices, as well as in individual and professional
development. More than half of teachers who do not have a graduate education indicate that
educational research studies contribute to professional knowledge and practice; one-forth of
them think that educational research studies comprise studies that stay in theory without

becoming actualized in practice.
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INTRODUCTION

One of the most important constitutive elements of education system is undoubtedly
acknowledged as “teachers” through their indispensible roles on implementing the
instruction program. It is therefore obvious that teachers need to know how to handle the
problems aroused in the classroom while implementing the instruction program (Davies,
2005). In that sense, teachers are also expected to follow recent developments related to
teaching with being aware of educational changes in order to be considered qualified
teachers (Lewis & Munn, 1997). In this context, teachers should realize the latest
developments in their field by means of paying attention to recent educational research. It is
clear that following and implementing findings of educational research would lead to an
increase in teaching quality and improve professional practices (Everton, Galton & Pell, 2000;
Brown & Sharp, 2003).

Even though educational research is defined by Bill Radford as “an activity carried
out by the researchers located either in universities, research institutes or the research
branches of large state education bureaucracies” (Lingard & Gale, 2010, 31) and as
“structures, processes, products and persons that are part of the systematic development of
knowledge of education” (Broekkamp & Van Hout-Wolters, 2007, 205), there are
controversies concerning the understanding and aims of educational research. Some
researchers point out that educational research emphasizes developing educational practices
while some authors believe that educational research frames development of educational
policies (Bassey, 1999; Lingard & Gale, 2010). More specifically, it is believed that educational
research focuses on providing pedagogical practice and enhances school improvement
(Hemsley-Brown & Sharp, 2003; Clark, 2005; Nisbet, 2005). Therefore, the understanding of
educational research requires us to put the stress on education and for education (Biesta,
2007). Disagreements about the aims of educational research by the researchers come
forward as well. Some authors assert that the main goal of research conducted in the field of
education is to elaborate teaching practices by improving educational processes and
outcomes (Elliot, 1991; Zeichner, 1995) while others state that these research focus on
producing theoretical knowledge (Kemmis & McTaggart, 1992). On the one hand, some
researchers also support both of the goals of educational research; improvement in
educational practices and production of knowledge (Mortimore, 2000; Bauer & Fisher, 2007).

Contributions of educational research are undeniable when returns of educational
research are considered. In fact, aside from relating practitioner and the policy maker
practices, educational research develops understanding and enlightenment. In addition, it is
claimed that educational research contributes to democratic discourse of government, society
and humanity with enhancing policy making of progressive education (Lingard & Gale,
2010).

In order to have activities and projects conducted in the field of education and to
develop professionalism in education, teachers need to participate in graduate education
programs. Even though the purposes of graduate programs differ across different regions,
these programs often emphasize increasing professionalism and pedagogical skills of
teachers. Specifically, graduate programs provide students to comprehend research methods
and pedagogical knowledge. Graduate programs offer teachers the ability to learn
knowledge, as well as improve understanding of quality research for being creative
producers of research (Moulding & Hadley, 2010). Actually, it is asserted that teachers
performing both informal mini-research study with collecting data and formal study with
traditional methods enable teachers gaining classroom practice (Reis-Jorge, 2007). More
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specifically, teaching should be based on research, and teachers are expected to utilize
research findings in their daily practices and conduct research (Hangreaves, 2000). However,
there are limited studies empirically conducted to determine perspectives of teachers and
their attitudes toward educational research (Isakson & Ellsworth, 1978, 1979; West & Rhoton,
1994; Sckedi, 1998; Everton, Galton & Pell, 2000; Gore & Gitlin, 2004; Ekiz, 2006; Sari, 2006;
Ozturk, 2010, 2011) and graduate students’ views on educational research (Demircioglu,
2008; Moulding & Hadley, 2010). Given the lack of empirical data, the aim of this study is to
explore the views of teachers on educational research. In the study, the following research
questions were formulated:
1. What are the views of teachers (with or without a graduate degree) about
educational research concept?
2. What are the views of teachers (with or without a graduate degree) regarding the
people conducting educational research?
3. What are the views of teachers (with or without a graduate degree) on the value
of educational research?
4. What are the views of teachers (with or without a graduate degree) about the
sources for following educational research results?
5. What are the views of teachers (with or without a graduate degree) about the
contribution of educational research to their professional life?
6. What are the views of teachers without a graduate degree with respect to
conducting educational research and learning research methodology?

METHOD
In this study, survey research design is utilized in order to determine the views of
teachers with or without graduate degrees about educational research. In fact, survey
research design comprises procedures in quantitative research in which the survey is
administered to a sample or entire population of people in order to provide characteristics,
opinions, attitudes and behaviors of the population (Creswell, 2005).

Participants

Participants of the study include 61 teachers with graduate degrees and 67 teachers
without graduate degrees. The participant teachers are chosen by random sampling
technique; teachers who have graduate degrees received their graduate education in the
Department of Educational Sciences at Eskisehir Osmangazi University, Ege University and
Dokuz Eyliil University. Other non-graduate teacher participants are composed of teachers
working at primary schools in Izmir, Bornova (See Table 1).

Data Collection Tool

As a data gathering tool, the ‘Educational Research Form’ developed by the
researchers is utilized for this study. The form administered to teachers with graduate
degrees is composed of eight open-ended questions while the other form distributed to
teachers without graduate degrees is comprised of nine open-ended questions. Used open-
ended questions in the form are generated through examining the related literature
(Demircioglu, 2006; Sar1, 2006; Taylor, 2007; Moulding & Hadley, 2010). In order to ensure
content validity of the generated questions in the form, three academicians in educational
sciences were consulted. The form was also shown to two Turkish language teachers for
meaning and language validity.
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Table 1. Demographic characteristics of the participants

Having Graduate Not Having Graduate
Degree* Degree**
n % n %
Men 29 47.5 28 41.8
Gender Women 32 52.5 39 58.2
20-25 11 18 2 3.0
26-30 36 59 6 9.0
Age 31-35 11 18 10 14.9
36+ 3 5 49 73.1
1-5 28 459 4 6.0
Seniority 6-10 26 42.6 10 149
10+ 7 11.5 53 79.1
Graduat Master of Science (MS) 18 29.5 - -
ra uz? © Non-thesis Master of Science (NT MS) 32 525 - -
Education ]
Doctor of Philosophy (PhD) 11 18.0 - -
Graduate Educa.tional Administ?ation, Supervision, 16 75 4 ) i
Planning and Economics
Program . .
Curriculum and Instruction 15 24.6 - -

*Teachers having graduate degree: n=61
**Teachers not having graduate degree: n=67

Procedure

The data gathered from open-ended questions in the study is analyzed through
descriptive statistics (percentage and frequency) and categorical analysis of the content
analysis techniques. In the process of categorical analysis, i) data coding, (i7) identifying
themes [categories], (iii) organizing the themes, and (iv) interpretation of the findings steps
are followed (Corbin & Strauss, 2007). Specifically, views of teachers are coded depending on
the research questions. The following step is identifying themes [categories] in which
common featured codes are brought together to construct main structure of the study
findings. Analysis process is continued by placing the coded data into identified themes. In
the last phase, interpretation of the findings is provided in order to give the data meaning,
clarify the relationship between findings, and demonstrate the importance of obtained
findings. For ensuring confidentiality, codes like G1 and G17 are used for teachers with a
graduate degree while codes like T5 and T17 are used for teachers without a graduate
degree.

Validity and Reliability

In order to assure content validity of the study, obtained findings are firstly presented
in the findings section with clear specifications, and then the interpretation is done. In
addition, the findings are examined by two academicians who specialize in the field of
educational sciences. For guaranteeing external validity, obtained data is presented with
detailed descriptions through direct quotations from participants. Likewise, external
reliability of the study is aimed to be enhanced through providing detailed descriptions
about procedures displayed in design, sampling, data gathering tool, and data analysis parts
in the method section. For ensuring internal reliability of the study, two academicians
specialized in qualitative research are invited to recode the identified themes. Percentage of
agreement (number of code agreements / number of coding decisions + 100) suggested by
Miles and Huberman (1984) is used and 84% of reliability is found. Since 70% and upper
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percentage of agreement is considered as sufficient intercoder reliability, it is assumed that
reliability of the data is ensured. Hence, only codes that are agreed upon by the intercoders
are taken in order to get through the themes and codes that are not agreed upon, which are
not given a place in the analysis part.

FINDINGS
The findings will present respectively: teachers’ views about educational research
concepts; who conducts educational research; what the value of educational research is; the
reasons behind why educational research is seen as valuable; sources for following the
results of educational research; contributions of educational research on teachers’
professional life; conducting educational research and learning research methodology with
the reasons.

Teachers’” Views (Having Graduate Degree or not) about Educational Research Concepts
Views of graduate degree holding teachers about educational research concepts are

presented in Table 2.

Table 2. Views of teachers with graduate degrees about educational research concepts (n=61)

Themes f %
Improving function and quality of education 23 37.7
Producing knowledge in education field 11 18.1

Most of the teachers with graduate degrees assert that educational research concepts
refer to studies for improving function and quality of education (37.7%) as seen from Table 2.
The other distinctive view of teachers (18.1%) is that education research is the study for
producing knowledge in the education field.

G2: All initiatives on behalf of improving education quality. G16: Refers to endeavor
for increasing the level of education quality. G23: Studies with the purpose of
increasing quality in education and rising to contemporary civilizations. G42:
Necessary research for optimizing new practices in education or the education itself.
Gb5: Systematic research conducted through scientific methods in order to produce
knowledge in educational concepts. G12: The process of producing knowledge in
order to learn the reasons of any issue about education or any deficiency in education
and to develop solutions for these. G61: Putting forward a snapshot in any field of
educational sciences and producing knowledge.

Views of teachers without graduate degrees about educational research concepts are
presented in Table 3.

Table 3. Views of teachers without graduate degrees about educational research concepts (n=67)

Themes f Yo

Improving function and quality of education 42 62.6
Studies for the society 8 11.9
Professional development 2 29
Useless studies and staying in theory 2 2.9
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Greater than half of the teachers without graduate degrees (62.6%) indicate that
educational research studies are studies for improving the function and quality of education.
The other themes about the concept of educational research acquired from teachers refer to
studies for the society (11.9%), professional development (2.9%) and useless studies or those

that stay in theory (2.9%).

T15: Studies for determining how education can be more qualified and identifying
the best methods for reaching the objectives. T50: Studies for improving education.
T67: Educational researches are the studies for increasing education quality,
ensuring greater achievement and identifying the mistakes done.

13: Envisioning the future. T36: Awareness in society and providing a comfortable
and a peaceful life in the future. T46: Shaping the future of society and reaching for a
better life. T2: Enables a better understanding for educational concepts and methods.
T64: The results of educational research contribute to solving our professional
problems. T32: 1 see educational research as studies not passing beyond the research
phase. T63: Useless studies with unreliable results.

Teachers” Views (Having Graduate Degree or not) Regarding the People Conducting

Educational Research

Teachers” views regarding the people conducting educational research are presented

in Table 4.

Table 4. Teachers’ views regarding the people conducting educational research

Having Graduate Degree Not Having Graduate Degree
Yes
f % f % f % f %
University faculty 58 95.1 3 49 50 74.6 17 254
School principals 29 47.5 32 52.5 18 26.9 49 73.1
Teachers 31 50.8 30 49.2 33 49.3 34 50.7
Ministry of National Education 39 63.9 22 36.1 29 433 38 56.7
Inspectors 24 39.3 37 60.7 16 239 51 76.1
Undergraduate students 23 37.7 38 62.3 28 41.8 39 58.2
Graduate students 56 91.8 5 8.2 43 64.2 24 35.8

A great majority of the teachers, whether they have graduate degrees or not, think
that university faculty (95.1%; 74.6%) and graduate students (91.8%; 64.2%) are conductors of
educational research. Participants with graduate degrees point out that the Ministry of
National Education (63.9%) is the other implementer organ of educational research while
greater than half of the non-graduate degree teachers think the opposite (56.7%). Besides,
greater than half of the teachers exclude inspectors (60.7%; 76.1%), school principals (52.5%;
73.1%) and undergraduate students (62.3%; 58.2%) from this process while half of them
perceive themselves as conductors of educational research (50.8%; 49.3%), as can be seen

from Table 4.

70



Egitim Bilimleri Arastirmalar1 Dergisi — Journal of Educational Sciences Research

Teachers’ Views (Having Graduate Degree or not) on the Value of Educational Research
Teachers’ views on the value of educational research are presented in Table 5.

Table 5. Teachers’ views on the value of educational research

Having Graduate Degree Not Having Graduate Degree
Yes No Yes No

f % f %o f %o f %
For society 51 83.6 10 16.4 59 88.1 8 119
For university faculty 46 75.4 15 24.6 29 43.3 38 46.7
For school principal 39 63.9 22 36.1 27 40.3 40 59.7
For teachers 42 68.9 19 31.1 47 70.1 20 299
Eglfaegéfl Ministry of National =5 639 2 361 22 328 45 672
FNo:ﬁlj) f;lggig/lﬁgimy of 35 574 26 426 14 209 53 791
Parliamentarian 26 42.6 35 57.4 9 13.4 58 86.6

Teachers with graduate degrees state that educational research is valuable for society
(83.6%), university faculty (75.4%), teachers (68.9%), school principals (63.9%), and the
Central Ministry of National Education (63.9%), respectively. Non-graduate degree teachers
think that educational research is valuable for society (88.1%), and teachers (70.1%), as can be
seen from Table 5.

Views of teachers having graduate education regarding why educational research is
seen as valuable are presented in Table 6.

Table 6. Views of teachers having graduate education regarding why educational research is seen as
valuable (n=61)

Themes f Yo

Having contributions to society 15 24.5
Helping the constitution of politics of education 11 18.1
Academic development and promotion 8 13.1

Teachers with graduate degrees assert that educational research is seen as valuable
due to having contributions to society (24.5%), helping the constitution of politics of
education (18.1%) and enhancing academic development and promotion (13.1%) (See Table
6).In the following, some of the expressions are given related to these contributions:

G11: In order to create a country with high standards of living and to nurture happy
individuals. G60: It is important for a country with high standards of living. G38:
Society will go forward as a result of implementation of obtained findings from
educational research.

G10: Due to helping people who make decisions about politics of education and the
implementers of education. G23: It is important for directing all the concerning
actors, determining the needs of society, planning, constructing new legislations and
teacher training. G42: Conducted educational research should guide Ministry of
National Education for constituting educational politics. Obtained findings from
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educational research and suggestions derived from the results can be considered in
the implementation step.

G2: It is valuable for developing me academically. G32: 1 get benefit from these
educational researches in my studies. G40: Titles of the academicians will be
promoted with these researches.

Views of teachers without graduate education regarding why educational research is
seen as valuable are presented in Table 7.

Table 7. Views of teachers without graduate education regarding why educational research is seen as
valuable (n=67)

Themes f %

Improving quality of education and practices 16 23.8
Having contributions to society 8 11.9
Inspection of educational problems 7 10.4
Bringing innovations in education 6 8.9
Having scientific qualifications 2 2.9

Teachers without graduate degrees think that educational research is valuable due to
improving quality of education and applications (23.8%), having contributions to society
(11.9%), facilitating inspection of educational problems (10.4%), bringing innovations in

education (8.9%), and finally because of possessing scientific qualifications (2.9%) as seen

from Table 7. Some given expressions for these reasons are:

T18: Necessary for increasing quality of education. T55: If obtained findings from
educational researches are used properly, they will help to increase quality of
education. T56: In order to increase the level of education.

T9: To develop society, social justice and to nurture good individuals. T38: It is
valuable for shaping the future of the country and forming a happier, more
prosperous and healthier society. T62: It is valuable for raising awareness.

T10: Educational researches identify lacking and missing areas in education and
help strengthen these points. T12: It may be useful for contributing to education and
detecting educational problems. T51: By means of research, lacking parts and
shortcomings of education are identified. T47: I found it valuable in terms of
revealing real issues in education.

T22: Educational research is a process bringing innovations. T37: In order to step
out of traditional practices and to implement innovations. T42: Due to emergence of
new ideas and adapting these ideas into education.

T8: Because of withstanding scientific basis. T67: Due to presenting us the findings
achieved through science as evidence.
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Teachers” Views (Having Graduate Degree or not) about the Sources for Following
Educational Research Results

Teachers” views about following the results of educational research are presented in
Table 8.

Table 8. Teachers’ views about following the results of educational research

Yes No Total
f % f % n
Having graduate degree 54 88.6 7 11.4 61
Not having graduate degree 39 58.2 28 41.7 67

A great majority of the teachers (88.6%) with graduate degrees state that they follow
the results of educational research while this rate decreases to 58.2% for teachers without
graduate degrees, as can be seen from Table 8.

Teachers’ views about the sources for following educational research results are
presented in Table 9.

Table 9. Teachers’ views about the sources for following educational research results

Having graduate education Not having graduate education
Yes No Yes No

f % f Y% f Y% f %
Academic journals 44 721 17 27.9 13 194 54 80.6
Colleagues 29 475 32 52.5 23 343 44 65.7

Graduate friends 24 39.3 37 60.7 - - - -
Books 44 72.1 17 27.9 25 37.3 42 62.7

Graduate courses 41 67.2 20 32.8 - - - -
Websites 52 85.2 19 14.8 36 53.7 31 46.3
Professional journals 28 459 33 54.1 25 37.3 42 62.7

When the sources of educational research that the teachers follow are examined,
teachers with graduate degrees mostly follow educational research results from websites
(85.2%), academic journals (72.1%), books (72.1%), and graduate courses (67.2%). However,
nearly half of the teachers without graduate degree (53.7%) specify that they reach the results
of educational research from websites.

Teachers” Views (Having Graduate Degree or not) about the Contribution of Educational
Research to Their Professional Life

Teachers” views about the contribution of educational research to their professional
life are presented in Table 10.

Table 10. Teachers’ views about the contribution of educational research to their professional life

Yes No Total
f % f Yo n
Having graduate degree 50 81.9 11 18.1 61
Not having graduate degree 51 76.1 16 23.9 67
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As seen from Table 10, a great majority of the teachers with graduate degrees (81.9%)
and without graduate degrees (76.1%) state the contribution of educational research to their
professional life.

Views of teachers with graduate degrees regarding the way of contribution of
educational research to their professional life are presented in Table 11.

Table 11. Views of teachers with graduate degrees regarding the way of contribution of educational
research to their professional life (n=61)

Themes f Yo

Classroom practices 22 36.1
Individual and professional development 15 24.5
Attitudes toward education 7 11.4
Academic development 4 6.5

Teachers with graduate degrees assert that educational research contributes to their
professional life in terms of classroom practices (36.1%), individual and professional
development (24.5%), attitudes towards education (11.4%) and academic development
(6.5%), as seen from Table 11. To exemplify these contributions, teachers point out the
following statements:

G45: It helped me in being aware that direct teaching has serious shortcomings and
visuality should always be in the foreground. G29: I do different preparations in my
classroom activities. G53: In light of research findings, I get benefit in classroom
practices. G22: I have started to practice new techniques in the classroom
management area.

G1: I am better equipped in a professional sense. G50: It helped me to develop
myself. G31: A research about communication skills has developed my
communication and communication power. G23: It helped me be more tolerant and
qualified. G27: It was effective in terms of developing me and ameliorating
deficiencies and mistakes in my practices.

G7: It caused a change in my attitude and behaviors towards education. G40:
Research emphasizing preschool children is successful and made me give importance
to these studies. G11: I comprehend the importance of education in the world and my
point of view has changed towards education. G37: I have become more questioning
than before by means of research results.

G48: It made me learn how to research. I have learned the research process and I
have conducted research. G20: It will help me get promoted academically.

Views of teachers without graduate degrees regarding the way of contribution of
educational research to their professional life or not are presented in Table 12.
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Table 12. Views of teachers without graduate degrees regarding the way of contribution of educational
research to their professional life or not (n=67)

Contribution  Themes f Yo
Yes Developing professional knowledge and practice 29 432
No Staying in theory 11 16.4

Of the graduate teachers who think educational research is beneficial for their
professional life (43.2%), they assert that educational research contributes in terms of
developing professional knowledge and practices effectively. Another teacher group (16.4%)
states that educational research stays in theory without actualizing in practice. Therefore,
they believe that educational research does not contribute to their professional life. In the
following, teachers’ views related to this issue are given:

T37: Research results ensure knowledge accumulation as it regards to professional
life. T29: It helps us to reach new information and allows us to use it. T12: It lets me
learn new methods and techniques. T22: The results of educational research provide
development of professional practices of the individual. T62: According to recent
studies, we renew the information that we deliver to the students and we develop our
practices in that direction.

130: I think that educational research just left in agendas does not add much to our
society or us. T32: It mostly does not contribute because theory and practice do not
match with each other. T59: Mostly it does not go into practice. T34: Because it does
not have a meaning more than formalism.

Views of Teachers without Graduate Degrees with respect to Conducting Educational
Research and Learning Research Methodology

Views of teachers without graduate degrees with respect to conducting educational
research and learning research methodology are presented in Table 13.

Table 13. Views of teachers without graduate degrees with respect to conducting educational research
and learning research methodology (n=67)

Yes No
f Y% f %
Conducting educational research 47 70.1 20 299
Learning research methodology 59 88.1 8 11.9

The results revealed that most of the teachers without graduate degrees are willing to
conduct educational research (70.1%) and want to learn research methodology (88.1%) while
one-third of the teachers step out from conducting educational research (29.9%).

Views of teachers without graduate degrees about the reasons of conducting/not
conducting educational research are presented in Table 14.
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Table 14. Views of teachers without graduate degrees about the reasons of conducting/not conducting
educational research (n=67)

Choice Themes f Yo

Yes Individual and professional development 23 34.3
Ameliorating the system 11 16.4
Non-implementation of educational research findings in practice 4 5.9

No Methodological knowledge deprivation 3 4.4
Non-speciality in conducting educational research 2 2.9
Lack of resources 2 2.9

As can be seen from Table 14, teachers without graduate degrees explain the reasons
why they want to conduct educational research by specifying individual and professional
development (34.3%) and ameliorating the education system (16.4%). In the following,
teachers” expressions are given:

T10: I think that it contributes to me. I follow innovations; therefore, I force my
boundaries. T11: I want to be better at my profession and to be more useful for my
students. T49: In order to develop myself. T50: To be more effective. T37: In order to
investigate deficiencies, problems and methods related to my field and learn these
comprehensively.

T8: To lighten distortions in education. T65: Willing to develop failing aspects of the
system due to being in the system for many years. T12: In order to contribute to
problems in education a little bit. T9: To correct the errors in the system.

On the other side, teachers without graduate degrees explain the reasons why they do
not want to conduct educational research by addressing non-implementation of educational
research findings in practice (5.9%), methodological knowledge deprivation (4.4%), non-
speciality in conducting educational research (2.9%), and lack of resources (2.9%). In the
following, statements of the teachers are presented:

132: I know that they will remain in the research stage; for that reason I found them
unnecessary. T43: Beyond the need, unnecessary investigations are not applicable.
T44: I think that I will not succeed as regards to methodology. T30: I don’t believe
that I am competent enough. T16: Researchers should conduct educational research.
T18: Specialists in this field should do this work. T45: Due to not enough resources.
T53: There are not enough documents and they are not up-to-date.

CONCLUSION, DISCUSSION AND SUGGESTIONS

In this study, teachers’ (with or without a graduate degree) views regarding
educational research are determined. More specifically, teachers with graduate degrees
perceive educational research as studies for improving function and quality of education,
and studies for producing knowledge in the education field. Likewise, teachers without
graduate degrees express that educational research studies are the studies for improving
function and quality of education. The other meanings that teachers who do not have
graduate degrees attach to educational research concepts, involve studies for society and
research for professional development. The negative meaning attached to the concept
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perceives educational research as unnecessary and theory-based. When the related literature
about concepts of educational research is examined, educational research is characterized as
studies producing knowledge, enhancing the development of educational practices, solving
problems in education, and determining educational policies with the aim of preparation
(Bartlett, 1989; Mortimore, 2000; FEC, 2007; Lingard & Gale, 2010). However, some of the
authors and councils address negative thoughts and they are pessimistic against educational
research by acknowledging educational research as far from implementing mentioned
purposes with being useless studies (Bracey, 1989; Shkedi, 1998; DETYA, 2000; NERF, 2000;
Broekkamp & Vanltout-Wolters, 2007).

When teachers are asked about the conductors of educational research, both teachers
with graduate degrees or not see university faculty and graduate students as conductors of
educational research. Teachers who do not have graduate degrees exclude the Ministry of
National Education compared to other group, while majority of teachers in both groups
expel school principals and teachers from conducting educational research. Similarly, Cepni
and Kiigiik (2002) indicate in a study that teachers in Turkey are far from doing educational
research. Likewise, in a study conducted by Moulding and Hadley (2010), teachers state that
university faculty, district staff, state agency staff and department of education perform
educational research. Therefore, conductors of educational research are seen as educational
institutions in USA rather than individuals. However, it is thought-provoking that the
Ministry of National Education that determines educational politics, provincial and district
national education, and implements these politics in practice in addition to school principals
are not seen as mechanisms performing this process.

Contribution of educational research to schools and to the constitution of educational
politics depends on taking the results of educational research, following educational studies,
and taking value into account (Hillage, Pearson, Anderson & Tamkin, 1998; Brown & Sharp,
2003). According to results of this study, teachers with graduate degrees believe that
educational research would be valuable to society, university faculty, teachers, Ministry of
National Education and themselves, due to having contributions to society, helping the
constitution of politics of education and enhancing academic development. In addition to
these, the graduate teacher group in this study use academic journals, books, graduate
courses and websites while following educational research as in Moulding and Hadley’s
(2010) study. Using various sources can be considered as the given value to educational
research. In another study, Gore and Giflin (2004) explain that teachers mostly value research
emphasizing classroom practices. Similarly, Everton, Galton and Pell (2000) state that if
educational research is related to classroom practices, teacher-student interaction and
assessment of the teachers, teachers give greater importance to educational research and they
assert that teachers follow educational research from courses, official print media,
newspapers, journals and colleagues.

Regarding the value of educational research, teachers who do not have graduate
degrees claim that educational research is valuable due to improving quality of education,
having contributions to society, facilitating inspection of educational problems, bringing
innovations in education, and possessing scientific qualifications. Even though the teachers
in this group assert that they find educational research valuable, this value does not reflect
itself in following publications; it stays in the idea stage and does not turn into action. If
followed sources are examined, nearly half of the teachers not having graduate degrees
follow educational research results from websites like forums rather than following real
sources like books, academic and professional journals. A study conducted in Turkey shows
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that teachers do not value educational research and they follow newspapers, TV, radio,
Internet, Ministry of National Education publications and announcements for getting the
results of educational research (Sari, 2006). Likewise, Vanderlinde and Broak (2010) assert
that teachers look at the value of educational research with suspicion and they do not follow
these studies. At this point, it can be supported that the other group of teachers who have
graduate degrees are sensitive in following educational research with utilizing original
sources.

The most discussed topic related to educational research is the contribution of these
studies to educational practices; unfortunately many authors have negative thoughts on this
matter (Castle, 1988; Bracey, 1989; White, 1992; Englert & Tarran, 1993; Kaestle, 1993;
Kennedy, 1997; Shkedi, 1998; Bates, 2002; Berliner, 2002; Stevens, 2004; Sar1, 2006; Broekkamp
& Vantout-Wolters, 2007; Vanderlinde & Broak, 2010). The reasons of these negative
thoughts are behind the ideas that educational research stay in theory and do not turn into
practice, fail to discuss the problems of education, handle boring subjects, have unconvincing
results and the used jargon and statistical procedures are not qualified enough for the
comprehension of teachers. Moreover, the communication gap between teachers and
researchers, non-interest of teachers on research literature, conducting educational research
for self and academic promotion, and teachers’ lacking ability to use the results of
educational research are the other reasons why authors have pessimistic outlooks. In contrast
to this pessimistic view, other authors support educational research as studies encouraging
educational development, solving aroused problems in education, shaping politics of
education and educational practices with an optimistic view (Everton, Galton, & Pell, 2000;
Mortimore, 2000; Brown & Sharp, 2003; Levin, 2004). In this study, teachers with graduate
degrees approach the related question with an optimistic standpoint and they state the
contribution of educational research to educational practices. The study results also reveal
that teachers with graduate degrees find that educational research contributes to classroom
practices like the use of new methods and techniques, providing effective classroom
management and preparation of various activities in class. On the other side, in addition to
referring individual and professional development and positive change in the attitudes
towards education, teachers also emphasize their academic development by means of
educational research. In a similar way, teachers without graduate degrees claim that
educational research influences educational practices and these studies enhance the
professional knowledge of teachers. However, a substantial majority of participants have
similar thoughts with the authors who have a pessimistic outlook; they assert that
educational research are the studies staying in theory without actualizing in practice, far
from solving problems in education with being useless.

The last issue handled in the study is the willingness of teachers who do not have
graduate degrees to conduct educational research. Teachers are also found as enthusiastic in
conducting educational research and in learning research methodology; the reason for these
requests deal with their willingness to ensure individual and professional development and
to ameliorate the education system. Similar to this finding, teacher candidates are also
willing to perform educational research and to learn research methods in Demircioglu’s
study (2008). However, a minority of the teachers does not see this process as their own
profession and believe that the results of educational research do not turn into practice and
they have lack of resources with methodological knowledge deprivation.

To conclude, a great majority of the participant teachers, especially teachers having
graduate degrees, states that they get benefit from the results of educational research and get
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them into practice with a belief that educational research enhances individual and
professional development of teachers, improves quality of education and has contributions
to society. However, it is essential to put an emphasis on insensitiveness of teachers without
graduate degrees while following educational research, thoughts of their non-speciality in
conducting educational research with a belief that academicians and graduate students
should perform educational research, and their thoughts about the research staying in
theory. At this point, school culture following educational research and spending time for
sharing study results should be created at schools. Teachers may be encouraged to take
courses offering research methodology, while processes giving opportunities to conduct
educational research may be created and teachers may be encouraged to enroll in graduate
education programs. Lastly, educational researchers should take care of educational research
topics by considering actualization of the findings in practice and they should conduct their
studies with this direction. Educational researchers may even design their studies with
teachers from the step of determining educational problems to the application process and
all can get benefit from the findings.
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Lisansiistii Ogretim Alan ve Almayan Ogretmenlerin Egitim Aragtirmalarina
iliskin Gériislerinin Incelenmesi
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Giris

Ogretmenlerin nitelikli 6gretmen olarak kabul edilebilmesi igin egitimsel
degisimlerin farkinda olarak egitim-6gretim ile ilgili son gelismeleri takip etmeleri
beklenmektedir. Egitim arastirmalarinin takip edilmesi ve arastirma bulgularinin
uygulanmasi egitim-6gretim kalitesinin artmasina ve mesleki uygulamalarin gelismesine yol
acacag1 aciktir. Aslinda, geleneksel yontemlerle veri toplayarak kiigiik bir arastirma yapan
dgretmenlerin sinif deneyimi kazandiklari iddia edilmektedir. Ozellikle belirtmek gerekirse,
Ogretim arastirmaya dayali olmali ve Ogretmenlerin giinliik uygulamalarinda arastirma
bulgularini kullanmalar1 ve arastirma yapmalar1 beklenmektedir. Ancak o6gretmenlerin
egitim arastirmalarina iliskin bakis agilarini ve tutumlarini belirleyen simirli sayida galisma
bulunmaktadir. Veri eksikligi goz oniine alindiginda, bu calismanin odagi 6gretmenlerin
egitim arastirmalarma yonelik goriiglerini ortaya koymaktir. Bu aragtirmanin amac
lisansiistii Ogretim alan ve almayan oOgretmenlerin egitim arastirmalar1 kavramina,
gerceklestiricilerine,  degerliligine, takip  ettikleri =~ kaynaklara ve  mesleklerini
gerceklestirmeleri tizerindeki katkilarina iliskin gortislerini incelemektir.

Yontem

Bu arastirmada lisansiistii Ogretim goren ve gormeyen Ogretmenlerin egitim
arastirmalarma iligkin goriislerinin belirlenmesi igin tarama modeli kullanilmistir.
Aragtirmanin ¢alisma grubunu lisansiistii 6gretim goren 61 ve lisansiistii 6gretim gormeyen
67 Ogretmen olusturmaktadir. Calisma grubundaki 0gretmenler seckisiz drnekleme teknigiyle
belirlenmis olup; lisansiistii 6gretim goren dgretmenler, Eskisehir Osmangazi Universitesi,
Ege Universitesi ve Dokuz Eyliil Universitesinde Egitim Bilimleri anabilim dalinda
lisansiistii 6grenim almaktadirlar. Diger dgretmen grubu ise Izmir Bornova’da ilkégretim
okullarinda gorev yapan oOgretmenlerden olusmaktadir. Arastirmada veri toplama arac
olarak arastirmacilar tarafindan gelistirilen ‘Egitim Arastirmalar1 Formu’ kullanilmustir.
Lisansiistii 0gretim goren Ogretmenlere uygulanan form 8, lisansiistii 6gretim almayan
o0gretmenlere uygulanan form ise 9 agik uglu sorudan olusmaktadir. Formda kullanilan agitk
uglu sorular, konu ile ilgili literatiir (Demircioglu, 2006; Sar1, 2006; Taylor, 2007; Moulding &
Hadley, 2010) incelenerek olusturulan soru maddeleri arasindan segilmistir. Segilen
sorulardan olusturulan formun kapsam gecerligini saglamak {izere egitim bilimlerinde
uzman ii¢ akademisyenin goriisiine bagsvurulmustur. Formun anlasilirli1 ve dil gegerligi i¢in
ise form iki Tiirkce 6gretmenine inceletilmistir.

islem

Arastirmada agik uglu sorulardan elde edilen veriler, betimsel istatikler (ytizde ve
frekans) ve icerik analiz tiirlerinden kategorisel analiz teknigi kullanilarak ¢oziimlenmistir.
Kategorisel analiz siirecinde; (i) verilerin kodlanmasi, (ii) temalarin [kategorilerin]

3 Doktora 6grencisi. Eskisehir Osmangazi Universitesi Egitim Fakiiltesi Egitim Bilimleri ABD - dyilmaz@ogu.edu.tr
4 Doktora dgrencisi. Eskisehir Osmangazi Universitesi Egitim Fakiiltesi Egitim Bilimleri ABD - gknklc@hotmail.com
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olusturulmasi, (iii) temalarn diizenlenmesi (iv) bulgularin yorumlanmasi asamalar:
izlenmistir (Corbin & Strauss, 2007). Arastirmada Oncelikle lisansiistii 0gretim alan ve
almayan Ogretmenlerin verdikleri yanitlar, arastirmanin alt problemleri ve soru basliklar:
dikkate alinarak gore kodlanmugtir. Veri kodlamasmi tamamlanmasimi izleyen siireg
temalarin [kategorilerin] olusturulmasidir. Bu asamada kodlama isleminden sonra elde edilen
kodlar bir araya getirilerek ortak yonleri belirlenmistir. Boylece calisma bulgularmin ana
hatlarini olusturan temalar elde edilmistir. Bu asamanin devaminda kodlanan verilerin,
diizenlenen temalara [kategorilere] yerlestirilmesi ile silirece devam edilmistir. Verilerin
¢ozlimlenmesinin son asamasi ise bulgularin yorumlanmasidir. Bu asamada toplanan
verilere anlam kazandirmak ve bulgular arasindaki iligkileri agiklamak ve elde edilen
sonuglarin 6nemine iliskin agiklamalar yapilmistir. Katilmer gizliligini saglamak amaciyla
lisansiistii 6gretim alan ogretmenler igcin L1, L15 vb. kodlar, lisansiistii egitim almayan
ogretmenler igin ise 05, 017 vb. kodlar kullanilmistir.

Gegerlik ve Giivenirlik

Aragtirmanin i¢ gecerligini saglamak icin, elde edilen veriler, bulgular boliimiinde
sunulurken s6z konusu duruma iliskin bilgiler ortaya konulduktan sonra yorumlama yoluna
gidilmistir. Ayrica sonuglar egitim bilimleri alaninda uzman iki Ogretim {iyesine
inceletilmistir. Arastirmanin dis gegerligini saglamak icin ise katilimcilardan elde edilen
veriler sunulurken dogrudan alintilarla ayrintili betimlenme yapilmasinin yan sira yontem
boliimiinde, desen, O6rneklem, veri toplama araci, verilerin ¢oziimlenmesi siireglerindeki
islemlere ayrintilh olarak yer verilerek aragtirmanin dis giivenirligini arttirmak
hedeflenmistir. Arastirmanin i¢ giivenirligini saglamak igin ise nitel arastirma konusunda
uzman iki 6gretim tiyesine temalar yeniden kodlamalari: amaciyla verilmistir. Arastirmacilar
ve Ogretim {lyelerinin yaptiklari kodlamalar {izerinde Giivenirlik= Goriis birligi/ Gortis
ayriig1+100 formiilii uygulanmis ve kodlayicilar arasindaki uyusum ytizdesi % 84 olarak
hesaplanmistir (Miles & Huberman, 1984). Uyusum ytizdesinin % 70 veya daha iistii yeterli
goriildiiginden veri analizinin giivenirli§inin saglandig1 varsayilmis ve sadece uyusum
gosteren kodlara temalara ulasmada ele alinmig, uyusum gostermeyen kodlara aragtirmanin
analizinde yer verilmemistir.

Bulgular

Arastirma bulgular1 lisansiistii 6gretim alan ve almayan Ogretmenlerin egitim
arastirmalar1 kavramini daha ¢ok egitim kalitesini gelistirmek amaciyla ve egitim alaninda
bilgi iiretmek i¢in yapilan ¢alismalar olarak ifade ettiklerini ortaya koymaktadir.

Ogretmenlerin biiyiik ¢ogunlugu egitim aragtirmalarinin gergeklestiricisi olarak
ogretim tiyelerini (% 95.1; % 74.6) ve lisansiistii 6grencileri (% 91.8; % 64.2) gormektedirler.
Lisanstistii 6gretim alan 6gretmenler egitim arastirmalarinin diger bir gerceklestiricisi olarak
Milli Egitim Bakanligini [MEB] (% 63.9) isaret ederken; lisansiistii Ogretim almayan
ogretmenlerin yarisindan fazlasi (% 56.7) MEB’in egitim arastirmalarini yapmadigmi
diisiinmektedir. Ayrica, 6gretmenlerin yarisindan fazlasi mifettisleri (% 39.3; % 23.9), okul
yonetimini (% 47.5; % 26.9) ve lisans ogrencilerini (% 37.7; % 41.8) bu siirecin disinda
tutarken; yarisi (% 50.8; % 49.3) ise kendilerini egitim arastirmalarinin gergeklestiricisi olarak
ifade etmektedirler.

Lisanstistii 6gretim goren O0gretmenler egitim arastirmalarinin sirasiyla toplum (%
83.6), Ogretim tiyesi (% 75.4), 6gretmen (% 68.9), okul yonetimi (% 63.9) ve MEB merkez
teskilati (% 63.9) i¢in deger tasidigimni ifade etmektedirler. Lisansiistii 6gretim almayan
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Ogretmenler ise egitim arastirmalarinin toplum (% 88.1) ve 6gretmenler (% 70.1) agisindan
deger tasidigmni Dbelirtmislerdir. Lisansiistii Ogretim goren Ogretmenlerin egitim
arastirmalarini topluma fayda saglamasi (% 24.5), egitim politikalari yonlendirmesi (%
18.1) ve akademik gelisim ve yiikselmeyi (% 13.1) saglamasi nedeniyle degerli bulduklar:
goriilmektedir. Lisansiistii 6gretim almayan Ogretmenlerin yarisindan fazlasi egitimin
kalitesini ve uygulamalar1 gelistirmesi, topluma katki saglama, egitimsel problemlerin
¢ozlimii, egitime yenilikler getirme ve bilimsel nitelik tasima nedeniyle egitim
arastirmalarini degerli bulmaktadir.

Lisanstistii Ogretim goren Ogretmenlerin tamamia yakini (% 88.6) egitim
arastirmalarmi takip ettiklerini belirtirken, lisansiistii 0gretim almayan Ogretmenlerde bu
oran % 58.2'ye diismektedir. Ogretmenlerin egitim arastirmalarimi takip ettikleri kaynaklar
incelendiginde, lisansiistii Ogretim alan Ogretmenler daha cok web sayfasi (% 85.2),
akademik dergi (% 72.1), kitap (% 72.1) ve lisanstistii ders (% 67.2) gibi kaynaklardan egitim
aragtirmalarmni takip ederken; lisansiistii 6gretim almayan Ogretmenlerin sadece yarist (%
53.7) web sayfalarindan egitim arastirmalarma ulastiklarini belirtmistir.

Lisanstistii 0gretim alan ve almayan 6gretmenlerin biiyiik cogunlugu (% 81.9; % 76.1)
mesleklerini icra etme siirecinde egitim arastirmalarinin katki sagladigini ifade ederken
lisanstistii 6gretim almayan Ogretmenler % 23.9'u egitim arastirmalarinin teoride kaldigini,
uygulamada hayat bulamadigini diisiinmektedir. Lisansiistii 6gretim alan 6gretmenler smuf-
ici uygulamalar (% 36.1), kisisel ve mesleki gelisim (% 24.5), egitime kars1 tutum (% 11.4) ve
akademik agidan (% 6.5) egitim arastirmalarinin meslegi gergeklestirme siirecine katki
sagladigini belirtmektedirler. Lisansiistii Ogretim almayan Ogretmen grubunda egitim
aragtirmalarmin meslekleri ic¢in faydali olduguna inananlar ise (% 43.2) egitim
aragtirmalariin mesleki bilgi ve uygulamalara katkida bulundugunu ifade etmektedirler.
Ancak lisansiistii  Ogretim almayan oOgretmenlerden bazilar1 (% 16.4) ise, egitim
aragtirmalarnin meslegi icra etme siirecine faydasi olmadigimi diistinmekte ve egitim
arastirmalarini teoride kalan arastirmalar olarak gormektedirler.

Lisanstistli 0gretim almayan Ogretmenlerin biiyiik ¢ogunlugu arastirma yontemleri
dersi alma (% 88.1) ve egitim arastirmasi yapma (% 70.1) konularinda istekliligini ifade
ederken; Ogretmenlerin tigte biri (% 29.9) egitim arastirmasi yapmaktan kagimnmaktadir.
Lisanstistii 6gretim almayan ogretmenler egitim arastirmasi yapma isteklerinin nedenlerini
kisisel ve mesleki gelisim (% 34.3) ve egitim sistemini diizeltme (% 16.4) olarak
belirtmislerdir. Egitim arastirmasi yapma konusunda isteksiz olan o6gretmen grubu ise bu
durumun nedenini aragtirma sonuglarinin uygulamaya ge¢cmemesine (% 5.9), metodolojik
bilgi yoksunluguna (% 4.4), uzmanlik alanlarinin arastirma yapmak olmadigma (% 2.9) ve
kaynak eksikligine (% 2.9) baglamaktadirlar.

Sonug, Tartisma ve Oneriler

Lisansiistii 6gretim goren 0gretmenler, egitim arastirmalarina iliskin goriislerinde egitim
aragtirmalarimi faydali arastirmalar olarak gormekte ve bu arastirmalar1 mesleklerini icra
ederken kullandiklarini ifade etmektedir. Bu 6gretmen grubunun aksine lisansiistii 6gretim
almayan oOgretmenler her ne kadar egitim arastirmalarimi faydali arastirmalar olarak
gordiiklerini ve mesleklerini gercgeklestirme de bu aragtirmalardan faydalandiklarmi ifade
etseler de; bu 6gretmenlerin sadece yarisinin egitim arastirmalarini forum niteligi tasiyan
web sayfalarindan takip etmeleri, arastirmalarin gerceklestiricisi olarak sadece akademisyen
ve lisanstistli 0grencileri gormeleri, bazilarinin arastirmalarin teoride kaldigini diistinmeleri
ve buna ragmen egitim arastirmasi gerceklestirme isteklerinin olmasi {izerinde durulmas:
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gereken hususlardir. Bu noktada okullarda egitim arastirmalarmin takip edildigi,
sonuclarinin paylasildigi ve bu arastirmalarin sonuglarina zaman ayrildigr bir kiiltiir
olusturulabilir. Ogretmenlere arastirma ydntemlerinin dgretilecegi kurslar ve onlara egitim
arastirmasi yapma firsat1 saglayacak siirecler yaratilabilecegi gibi 6gretmenlerin lisanstistii
O0gretim almalarinda tesvikler yapilabilir. Son olarak da egitim arastirmacilari ele alacaklar:
konularda uygulamada hayat bulabilecek konularin se¢imine 6zen gostermeli ve bu
dogrultuda calismalarmi yiiriitmelidir. Ayrica egitim arastirmacilar1 olasi arastirmalar:
ogretmenlerle problem belirlenmesinden uygulama siirecine kadar birlikte tasarlayabilir ve
sonuclarindan faydalanabilirler.

Anahtar Sozciikler: Egitim arastirmalari, Lisanstistii 6grenim goren ogretmenler, Lisanstistii
O0grenim gormeyen ogretmenler
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