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The aim of this study is to develop a scale of subjective well-being
strategies used by preschool teachers for pre-school education children.
This study covers the 2018-2019 academic years. The research was
conducted with the participation of pre-school teachers in Istanbul. 230
pre-school teachers participated in the study. In this study, the stages of
scale development were followed. Firstly interviews were made with
teachers. During the interviews, an information gathering tool was
developed, including demographic information. The following steps
were followed in the study: Creation of item pool, creation of the scale
trial form, implementation of scales, item analysis, explanatory factor
analysis, reliability. According to the results of the study, a three-
dimensional scale was reached. Dimensions of the scale; positive
relationships with children, to satisfy the wishes of the children and
play the game with the children are called. In this process, studies can
be carried out with this scale.
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Introduction

Pre-school period is a very important period in the development of children. This

period refers to critical years in terms of gaining basic knowledge, skills and habits to
children (Akgiin, Yarar & Dinger, 2011; Amca & Klvang—Oztug, 2016; Sapsaglam, 2016a). Pre-
school experiences provide important contributions to the child's personality and
socialization processes (Yumus, 2013). The effect and role of early childhood education on
the lives of children and their families are increasing rapidly throughout the world (Lee &
Hayden, 2009). Pre-primary education institutions are the first educational institution
encountered by the child and the preschool teachers are the first teachers in the life of the
child and have a significant impact on the child (Sapsaglam, 2016b). Teachers are laying the
foundations for the future happiness of the child with their positive effects on their students
(Bilgin-Aydin, 2003). The preschool teacher is the most important factor in the education
process and the quality of pre-school education is the same as the quality of the teacher

(Barnett, 2003).
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Children's mental health should be handled according to constantly changing and

evolving mental, physical and social competencies, critical periods and environmental
factors in these critical periods (Seven, 2018). The American National Association for Mental
Health (ANSM), in accordance with the age of children with mental health facilities; open
and healthy thinking, appropriate social development, to learn new skills, self-confidence,
healthy emotional stresses should be emphasized (Palut, 2001). The child forms the first
spiritual structure that forms the basis of his/her personality at the age of 0-6. Persons who
will make the child feel that he/she is an individual and that will be the first building blocks
of his/her personality are the parents and then the other members of the family (Bilgin-
Aydi, 2003). Happiness, which is one of the basic feelings that children realize first, is
considered as a positive indicator, determinant, direction transmitter and output of their
development (Demiriz & Ulutas, 2016). Happiness is based on common sense, life
satisfaction, pleasure-based and perceived desire satisfaction (Eryilmaz, 2016).

The increase in the level of happiness of children provides positive and positive
interaction with the people around them. The feeling of happiness should be strong in terms
of being able to look at life positively and feed hope in the first years of life (Demiriz &
Ulutasg, 2016). In the pre-school period, children experience the first institutional experience
and spend their whole day without a break with an adult (teacher) for the first time in
addition to his / her family and his / her immediate surroundings (Akgiin, Yarar, & Dinger,
2011). Therefore, teachers are also among the people responsible for the happiness of
children in the first childhood of 2-6 years (Eryilmaz, 2016). From this point of view, the
strategies used by the teachers to make their students happy in the preschool period are
worth researching.

Decrease in happiness and life satisfaction of children can lead to problems such as
decrease in academic achievement, weakening of friendship relations, loneliness, depression
and drug addiction (Yucel & Vogt Yuan, 2015). Increasing children's happiness supports the
child in vital skills such as self-realization, positive relations with other people and success
(Bird & Markle, 2012). Today, happiness education courses are given in different countries of
the world. For example, a happiness education program has been implemented for children
between 3-5 years of age in Korea since 2013 (Ministry of Education, 2013).

When the literature on developing a measurement tool for pre-school age children is

examined, the scale of happiness increase strategies used by mothers with 1-5 years old
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children (Eryilmaz & Sapsaglam, 2018), anxiety level scale for preschool children (Giingor &

Bulus, 2016), scale of parental opinions (C)zyiirek, 2017), the scale of beliefs of parents about
children's emotions (Kilig & Kumandas, 2017), pre-school social skills assessment scale
(Omeroglu et al., 2014), pre-school acceptance scale (Ahmetoglu, Sphendi & Acar, 2018),
scale of determining the philosophical attitudes and behaviors of preschool children (Dirican
& Deniz, 2017), communication skills scale for pre-school age children (Ergin, 2004), behavior
scale for preschool children (Ozbey & Alisinanoglu, 2009), there is no scale development
study for the strategies they use to make their students happy. While there are studies on
subjective well-being strategies of adults and adolescents (Eryilmaz, 2010, 2015, 2017), there
are very few studies conducted on preschool children (Eryilmaz & Sapsaglam, 2018). It is
thought that this study is important because it contains a measurement tool on a subject not

yet studied in the literature and will contribute to the literature.

Method

Research Design

The aim of this study was to develop a scale of subjective well-being strategies used
by preschool teachers for pre-school children. The study was conducted in the relational
screening model. The study was conducted in the context of scale development. The
following steps were followed in the study: Creation of item pool, creation of the scale trial
form, implementation of scales, item analysis, explanatory factor analysis, reliability. In this
study, the stages of scale development were followed. Firstly, interviews were made with
teachers. During the interviews, an information gathering tool was developed, including
demographic information. In this tool, the question “What are you doing to make happy
children in your class” was asked. Sentence based content analysis method was applied to
the answers given to this question. As a result of this application a pool of 30 items was
created.

The items formed were converted to scale pretest forms. In the area of scale
development, two experts (with a doctorate degree) were evaluated in terms of the
appropriateness, clarity and clarity of the items. As a result of the evaluation, 10 items were
excluded and 20 items were included in the scale trial form. These 20 items were applied to

230 preschool teachers.
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The scales filled by the teachers were transferred to the electronic environment for
statistical analysis. First of all, item analysis was performed based on 27% lower and upper
group criterion. After item analysis, exploratory factor analysis was performed with the
Upright Rotation Method. Then, reliability analysis of the scale was performed based on the
internal consistency method. Finally, the validity analysis of the scale was made by the

Positive Teacher Scale.
Instruments

In order to examine the criterion-based validity of the scale developed in the study,
Positive Teacher Scale (Eryilmaz & Bek, 2018) was used. This scale consists of five
dimensions and 21 items. In the construct validity study conducted on the basis of both
exploratory and confirmatory factor analysis, it was found that the scale gave good fit
values. The explained variance of the scale was 63.230%. The reason for using the Positive
Teacher Scale is that positive teachers are teachers who produce positive emotions in
students. Strategies for increasing happiness are also used by teachers. The use of strategies
makes children happy. As a result, teachers using strategies are expected to have positive

teacher characteristics.
Study Group

This study covers the 2018-2019 academic years. The research was conducted with the
participation of pre-school teachers in Istanbul. 230 pre-school teachers participated in the
study. The demographic status of the teachers participating in the research is: 224 (97.4%) of
the teachers were female and 6 (2.6%) were male. The number of teachers between the ages
of 25 and under age was 91 (39,6%), the number of teachers in the 26-35 age group was 98
(42,6%), the number of teachers in the 36-45 age group was 33 (14,3%) and 46-55. The number
of teachers in the age range is 8 (3.5%). Of the teachers participating in the study, 95 (41.3%)
were employed in the official preschool education institution and 135 (58.7%) in the private

pre-school education institution.
Findings
In this part of the study, first item analysis results are given. Then, the results of

factor analysis were discussed. Then, the findings related to reliability analysis were

mentioned. Finally, the findings of the validity analysis are presented.
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Table 1. Results of item analysis

Group n M SD t

M1 1,00 61 4,0984 ,81045 -7,164%*
2,00 61 4,9063 ,38704

M2 1,00 61 4,0000 ,48305 -13,245**
2,00 61 4,9219 ,27049

M3 1,00 61 3,8033 ,40082 -20,159**
2,00 61 4,9531 ,21304

M4 1,00 61 3,4918 ,62244 -18,241**
2,00 61 4,9688 ,17537

M5 1,00 61 3,5082 ,62244 -11,100%*
2,00 61 4,6406 ,51539

M6 1,00 61 3,9180 ,27659 -27,993**
2,00 61 4,9844 ,12500

M7 1,00 61 3,3443 ,96411 -11,598**
2,00 61 4,8438 ,36596

M8 1,00 61 2,9508 1,08668 -13,177%*
2,00 61 4,8594 ,39308

M9 1,00 61 2,9508 ,86460 -10,466**
2,00 61 4,4063 ,68357

M10 1,00 61 3,5902 ,61582 -14,377%*
2,00 61 4,9063 ,38704

Mi1 1,00 61 3,3115 ,569276 -17,109**
2,00 61 4,8750 ,41786

Mi12 1,00 61 4,1148 ,81850 -5,136**
2,00 61 4,7188 ,45316

M13 1,00 61 3,9344 ,44230 -18,245**
2,00 61 4,9844 ,12500

M14 1,00 61 3,8197 ,38765 -22,827%*
2,00 61 4,9844 ,12500

M15 1,00 61 3,7377 ,44353 -21,608**
2,00 61 4,9844 ,12500

Mi16 1,00 61 4,0000 ,44721 -16,083**
2,00 61 4,9688 ,17537

M17 1,00 61 3,5410 ,64740 -17,004**
2,00 61 4,9688 ,17537

M18 1,00 61 3,5082 ,78789 -14,797%*
2,00 61 4,9844 ,12500

M19 1,00 61 3,4098 ,88274 -14,124**
2,00 61 4,9844 ,12500

M20 1,00 61 4,0492 ,66899 -6,579%*
2,00 61 4,7188 ,45316

Table 1 shows the results of item analysis. According to the results of the item
analysis conducted based on the technique of upper and lower group of 27%, it was found

that all of the substances at the level of p <0.01 had high discriminative power.
Findings of explanatory factor analysis

The sample group included in the study should have a sufficiently large sampling for
exploratory factor analysis. In this study, KMO (Kaiser-Meyer Olkin) and Bartlett Test were

performed before exploratory factor analysis. According to the results of the analysis, KMO
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value was 0.823 and the mean value was 2680.452 (p <0.01). These findings showed that the

sample was large enough for exploratory factor analysis.

Factor analysis was performed based on the method of perpendicular rotation. The
four-dimensional structure was 76.44%. However, the items with a small difference between
0.100 and 0.300 factor loadings were excluded from the analysis. The rotation was then
continued. Finally, a 12-item and three-dimensional scale was reached.

Table 2. Results of explanatory factor analysis

Dimension
Items First Second Third
dimension dimension dimension

1 ,883 ,259 ,252
2 ,843 ,166
3 ,798 ,249
4 ,775 ,217
5 ,731
6 ,123 ,874 273
7 , ,795
8 ,261 ,770
9 ,719 ,197
10 ,110 ,154 ,849
11 ,722
12 ,258 ,704

As a result of factor analysis, a three dimensional structure was reached. The explained
variance of this three-dimensional structure was found as 79.203%. The variance explained
by the first dimension is 33.32%. The variance explained by the second dimension is 25.827%.

The variance explained by the third dimension is 20.057%.

Scree Plot

Eigenvalue
)
|

T T T T T T T T T T T T
1 2 3 4 =) =] 7 =] a 10 11 1z

Component Number

Figure 1. Scatter plot
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The dimensions obtained from the factor analysis are named after the item contents. In
this direction, the first dimension of the scale is called “play the games with the children”,
the second dimension of the scale is called positive relationships with children”, the second
dimension of the scale is called “to satisfy the wishes of the children”. The scale was named

as “The Scale of Happiness Strategies for Children Used by Preschool Teachers”.
Findings on the Reliability of the Scale

The reliability of the scale developed in the study was based on internal consistency
analysis (Cronbach Internal Coherence Analysis). In this respect, the reliability of the first
dimension of the scale was found to be 0.92. The reliability of the second dimension of the
scale was found to be 0.91. The reliability of the third dimension of the scale was found to be

0.80. The reliability of the whole scale was found to be 0.93.
Findings for the Validity of the Scale

The validity of The Scale of Happiness Strategies for Children Used by Preschool
Teachers was examined with Positive Teacher Scale. In this respect, Pearson Correlation
Analysis technique was applied. Analysis results are given in Table 3.

Table 3. Pearson correlation

Variables 1 2

1.Positive teacher 1 ,435™
2. Total point of the scale of happiness strategies for

children used by preschool teachers

Discussion and Conclusions

The aim of this study is to develop a scale of subjective well-being strategies used by
preschool teachers for pre-school education children’s. According to the results of the
research, “The Scale of Happiness Strategies for Children Used by Preschool Teachers” was
reached. Developed scale; there are three important dimensions: Establishing a positive
relationship with children, satisfying children’s desires and playing games to children.

When the literature is examined, empirical studies (Eryilmaz, 2010, 2012a, 2012b;
Eryilmaz & Sapsaglam, 2018) can be seen in experimental studies aiming to increase
happiness (Eryilmaz, 2014a, 2014b; Fordyce, 1983) and theoretical explanations (Buss, 2000).

In this regard, it is seen that there are no studies on the strategies used by preschool teachers
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for children. Thus, this study has contributed to the literature because it has been done on a
subject that has little work on the literature.

One of the dimensions of the scale developed in this study was named “Playing
games with children. When the literature is examined, it is stated that the game is an
important tool in the development of the child (Frost, Wortham & Reifel, 2001). It is even
stated that the child's work is to play games (Papalia, Olds & Feldman, 2007). Especially in
preschool education programs, it is stated that play is important and must have free play
times (File, 1994). All these information and findings reveal the importance of the game. At
this point, the size obtained in the scale is consistent with the literature.

In this study, another dimension of the scale was named as “satisfying children’s
desires”. The strategy of satisfying the requests took place as a strategy in previously
developed scale studies (Eryilmaz, 2010; Eryilmaz & Sapsaglam, 2018). Its involvement in
this study points to a common aspect of humanity. According to Eryilmaz (2016), the
strategy to satisfy the wishes represents the hedonic dimension of happiness and has a
biological aspect. As a result, we can link the strategy of satisfying the requests in this study
to the relationship of the strategy with biological structures.

The final dimension of the scale is called “Positive relation with children”. The
importance of relationships in people's lives cannot be denied. Human is a relationship-
oriented entity (Prager, 1997). Positive relations with students have very important results.
For example, as a result of positive relationships with students, students' academic success is
increasing and their participation in school and class increases (Roorda, Koomen, Spilt &
Oort, 2011). Positive relationships have positive effects on students' development (Hughes,
Cavell & Willson, 2001). According to Eryilmaz (2014a), the relations of teachers with the
children’s have an important place in their happiness. All these findings indicate the

importance of positive relationships.
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Below are the expressions made to make your students happy. Please make your assessment of the
intensity of the strategies in each statement from the previous week to the present.

First Dimension: Positive relationships with children (1, 2, 3, 4)
Second Dimension: Satisfy the desires of the children (5,6,7)
Third Dimension: Play the games with the children (8,9,10,11,12)

Never

Very little

Some

Mostly
Too much

1- To make my students happy; I told them good words.

2- To make my students happy, I made them feel they were valuable.

3- To make my students happy; I gave them praise speeches in class.

4- To make my students happy; I listened to them.

5- To make my students happy; from time to time I did surprises.

6- To make my students happy; I did activities that enjoyed to them.

7- To make my students happy; I gave them their favorite cookies and desserts.
8- To make my students happy; I played the games they loved with them.
9- To make my students happy; I played their favorite games.

10- To make my students happy; I participated in their game activities
11- To make my students happy; I danced with them.

12- To make my students happy; I prepared musical activities.

Asagida Ogrencilerinizi mutlu etmek igin yaptiklariniza yonelik ifadeler yer almaktadir. Liitfen her
ifadede yer alan stratejileri GECEN haftadan BUGUNE ne kadar yogun gerceklestirdiginize yonelik

degerlendirmenizi ilgili yere X isareti koyarak yapiniz.

Birinci Boyut: Cocuklarla pozitif iliski kurmak (1, 2, 3, 4)
ikinci Boyut: Cocuklarin isteklerini doyurmak (5,6,7)
ﬁgﬁncﬁ Boyut: Cocuklarla oyun oynamak (8,9,10,11,12)

Hig

Cok Az

Biraz

Cogunlukla

Cokfazla

1- Ogrencilerimi mutlu etmek igin; onlara giizel sézler sdyledim.

2- Ogrencilerimi mutlu etmek igin benim icin degerli olduklarini hissettirdim.

3- Ogrencilerimi mutlu etmek igin; onlara sinif iginde 6viicii konugmalar yaptim.
4- @grencilerimi mutlu etmek i¢in; onlara kulak verdim.

5- Ogrencilerimi mutlu etmek icin; zaman zaman siirprizler yaptim.

6- Ogrencilerimi mutlu etmek igin; onlara hitap eden etkinlik yaptim.

7- Ogrencilerimi mutlu etmek icin; onlarm sevdigi kurabiyeleri ve tatlilar1 verdim.

8- Ogrencilerimi mutlu etmek igin; sevdigi oyunlar onlarla birlikte oynadim.
9- Ogrencilerimi mutlu etmek igin; onlarin sevdigi oyunlari oynattim.

10- Ogrencilerimi mutlu etmek igin; onlarin oyun aktivitelerine katildim

11- C)grencilerimi mutlu etmek i¢in; onlarla dans ettim.

12- C)grencilerimi mutlu etmek icin; miizikli etkinlikler hazirladim.
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