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ABSTRACT
This study aimed to examine the variables predicting academic procrastination behavior of
prospective primary school teachers and is conducted using the correlational survey model.
The study group is composed of 294 undergraduate students studying primary school
teaching programs in faculties of education at Adnan Menderes, Pamukkale, and Mugla Sitki
Kog¢man Universities in Turkey. The data collection instruments used were the Procrastination
Assessment Scale Students (PASS), Academic Self-Efficacy Scale (ASES), and Academic
Motivation Scale (AMS). While analyzing the gathered data, descriptive analysis techniques
were utilized. Moreover, while analyzing the data, power of variables namely reasons of
academic procrastination, academic motivation, and academic efficacy to predict prospective
primary school teachers” academic procrastination tendencies were tested. For that purpose,
stepwise regression analysis was employed. It was found that nearly half of the prospective
primary school teachers displayed no academic procrastination behavior. Participants’
reasons for procrastination were fear of failure, laziness, taking risks, and rebellion against
control. An average level significant correlation was found between participants” academic
procrastination and other variables. As a result, it was identified that prospective primary
school teachers had less academic procrastination than reported in literature and laziness, fear

of failure, academic motivation predicted academic procrastination.
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INTRODUCTION

People delay their responsibilities, duties or jobs for various reasons. Procrastination
concept was tried to be explained by statements like leaving the tasks to the last minute, last
minute, delay (Cakici, 2003). Procrastination behavior is defined as delaying the duties until the
last minute, leaving duties do be done, or decisions to be taken and responsibilities to the last
minute (Haycock, McCarthy & Skay, 1998). Solomon and Rothblum (1984) stated that
academic procrastination was delaying the preparation of a term paper, preparation for exams,
or completing weekly task participation for classes for certain reasons. Moreover, it was
emphasized that different from procrastination, academic procrastination was perceived as
situation-specific and the basic intuitive of it was the fear of failure. In other words, academic
procrastination is leaving homework, exam preparation, or perhaps a term paper that should
be handed in at the end of the term to the very last minute.

Conducted studies have indicated that procrastination is very common among
university students, with inadequacy in completing projects quite relevant to a lack of
ambition and procrastination (Dewitte & Schouwenburg, 2002) and one of the factors that
negatively affects academic success (Onwuegbuzie, 2004; Akinsola, Tella, & Tella, 2007; Balkis
& Duru, 2010). In different studies, not liking the task (Milgram, Sroloff, & Rosebaum, 1988),
laziness (Senécal, Lavolie, & Koestner, 1997), exam anxiety (Cassady & Johnson, 2002), low
self-respect (Beswick, Rothblum, & Mann, 1988; Klassen, Krawchuk, & Rajani, 2007; Ferrari &
Landreth, 2015), fear of negative evaluation (Ferrari, 1992), fear of failure and avoiding duties
(Solomon & Rothblum, 1984), lack of motivation (Franziska, Manfred, & Stefan, 2007), and
inadequacy of the individual to manage his/her time (Burns, Dittman, Nguyen, & Mitchelson,
2000) were stated as the variables that caused procrastination.

Some studies (Tuckman, 1998; Fritzsche, Young, & Hickson, 2003; Balkis & Duru, 2009,
2010) suggest that a negative correlation exists between academic procrastination and
academic success/performance. Again, it was stated that procrastination behavior is related to
low academic achievement (Tuckman, 2002; Fritzsche et al., 2003; Balkis, Duru, Bulus, & Duru,
2006; Seo, 2011), fear of negative evaluation (Saddler & Buley, 1999), perfectionism (Flett,
Blankstein, Hewit, & Koledin, 1992; Akkaya, 2007), interest in the task (Schraw, Wadkins, &
Olafson, 2007), tasks perceived as challenging (Milgram, Batori, & Mowrer, 1993), low effort
for success (Saddler & Buley, 1999), low self-efficacy (Haycock et al., 1998; Akbay & Gizir,
2010), low motivation (Senécal, Koestner, & Vallerand, 1995), no internal motivation
(Brownlow & Reasinger, 2000; Lee, 2005), and fear of failure (Onwuegbuzie, 2004; Uzun Ozer,
2005).

In meta-analysis studies, it was found that academic procrastination behavior
negatively correlates to responsibility, self-efficacy, motivation for success and academic GPA;
and positively correlates to avoidance of work, fear of failure and success tendency. In the
same way, negative correlations were identified between procrastination and success aim
tendency (Nien & Duda, 2008; Stewart, Stoot, & Nuttall, 2015), self-respect (Ferrari, 2000;
Klassen et al., 2007; Aydogan, 2008; Kandemir, 2010), and external locus of control (Deniz,
Tras, & Aydogan, 2009). In the study carried out by Ozer and Altun (2011), factors that
adversely affect students” academic development, such as fear of failure and laziness causing
procrastination, were examined. It was found that students with performance avoidance-aim
tendency and low responsibility feeling delayed their academic studies because of fear of
failure and also laziness.

44.



Egitim Bilimleri Arastirmalar1 Dergisi — Journal of Educational Sciences Research

Students with low self-respect and self-efficacy demonstrate high levels of
procrastination behavior (Beck, Koons, & Milgrim, 2000; Sirois, 2004). Wolters (2003) found a
significant correlation between procrastination and self-efficacy. Haycock et al. (1998) stated
that sufficient motivation and skills would reveal self-efficacy in an individual and help
him/her to start a task and to continue with it. Moreover, it was revealed that low self-efficacy
and high anxiety were significant predictors of increased procrastination behavior. In this
context, academic self-efficacy defined as “students’ belief in succeeding in an academic task
individually” (Chun & Choi, 2005) is an important variable confronted for academic
procrastination behavior.

Findings of studies have shown that academic self-efficacy directly correlates to
individual’s performance (Bong, 2004). Furthermore, it affects student’s cognitive and
metacognitive strategy use, and accordingly, self-regulation. There is a correlation between
academic self-efficacy and tasks in the classroom, homework, examinations, preparation of
reports, motivation and academic success (Schunk & Pajares, 2005). It can be argued that
students can overcome difficult tasks when their self-efficacy increases, but that they avoid
difficult tasks when their self-efficacy is low (Margolis & McCabe, 2004). A number of studies
have shown that self-efficacy has an effect on academic motivation, and learning and success
(Bandura, 1997; Linnenbrink & Pintrich, 2003). When students’ belief in themselves to achieve
something decreases, their tendency to delay their academic tasks increases (Haycock et al.,
1998; Wolters, 2003; Klassen et al., 2007).

One of the most important factors that affect learning process is academic motivation,
defined as “generating necessary energy for academic tasks” (Bozanoglu, 2004). Academically
more motivated individuals set higher goals for themselves, and to reach these goals they put
in a high performance and enjoy this process (Kagan, 2009; Aydin, 2010). As Akbay and Gizir
(2010) emphasized, high level of motivation for the tasks in hand helps students to focus on
their tasks better and to have clearer goals. In the literature, there are study findings indicating
that procrastination is an opposite phenomena to motivation, and as an individual’s
motivation decreases, his/her tendency to procrastinate increases (Lee, 2005; Balkis et al., 2006;
Klassen et al., 2007; Akbay & Gizir, 2010). Tuckman (1998) stated that procrastination was
correlated to self-regulation and lower motivation, and that procrastinators had difficulty with
motivation and postponed preparing for examinations and school tasks until the last minute;
resulting in their academic success depending on variables like previous knowledge, social
background, self-confidence and motivation.

Conducted studies have revealed that academic motivation correlates to self-respect
(Bozanoglu, 2005) and exam anxiety (Acat & Dereli, 2012). Also, students’ motivation
tendencies affect their self-efficacy. In a research conducted by Senécal et al. (1995), findings
supported that procrastination was a problem related with motivation rather than laziness
tendency or poor time-management skills. When the studies carried out in Turkey about
procrastination behavior are examined, it is seen that academic procrastination was analyzed
with a number of variables (Cakici, 2003; Uzun Ozer & Topkaya, 2005; Uzun Ozer, 2005, 2009,
2010; Balkas et.al., 2006; Balkis & Duru, 2009, 2010; Akkaya, 2007; Aydogan, 2008; Kagan, 2009;
Deniz et al., 2009; Klassen & Kuzucu, 2009; Uzun Ozer, Demir, & Ferrari, 2009; Akbay & Gizir,
2010; Kandemir, 2010; Iskender; 2011; Ozer & Altun, 2011; Pala, Akyildiz, & Bagci, 2011; Sirin,
2011).
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It can be claimed that primary school is the first level where academic behavior is
acquired. Therefore, being a primary education teacher is especially important as a role model
for children. Identifying academic procrastination behavior and variables that predict
procrastination during pre-service training for teachers is important in order to develop
possible solutions, and most importantly the models to educate qualified teachers and
consequently to contribute to the literature.

Based on that point of view, this study aims to examine academic procrastination
situations and the reasons for academic procrastination; fear of failure, laziness, risk taking,
and rebellion against control in terms of participants’ self-efficacy and academic motivation
level. Accordingly, the general objective of this study is to determine factors predicting
academic procrastination behavior, and the sub-objectives of the study are as follows:

1. What is the level of academic procrastination behavior of prospective primary
school teachers?

2. What are the possible reasons for academic procrastination behavior in prospective
primary school teachers?

3. What is the academic self-efficacy level of prospective primary school teachers?

4. What is the academic motivation level of prospective primary school teachers?

5. Is there any significant difference between academic procrastination behavior,
reasons of academic procrastination, academic self-efficacy, and academic
motivation levels?

6. What are the factors predicting academic procrastination level?

METHOD

The study aims to examine academic procrastination situations, and the reasons for
academic procrastination as fear of failure, laziness, risk taking, and rebellion against control
in terms of participants’ self-efficacy and academic motivation level. Therefore, the design of
the study is relational screening model, which is one of the general screening models.

Study Group

The study group is composed of 294 volunteers who all students studying at Faculties
of Education are attending the Primary School Teacher program at universities in Turkish
cities identified as TR32, according to Nomenclature of Territorial Units for Statistics (NUTS).
The universities are Adnan Menderes University (Aydin province), Pamukkale University
(Denizli province), and Mugla Sitk1 Kogman University (Mugla province). Distribution of the
participant students according to universities is as follows; 35.4% (n=104) are studying at
Adnan Menderes University, 33% (n=97) at Pamukkale University, and 31.6% (n=93) are
studying at Mugla Sitki Kogman University. Of the total participants, 57.5% (n=169) are female
and 42.5% (n=125) are male, and 134 (n=46) of them are freshman, whilst 160 (n=54) are senior
students. The average age of the students is X=21.04 (+ 1.82), with ages ranging between 17
and 27. Participants” average GPA is X=2.89 (+ .38), with GPA ranging between 1.80 and 3.79.

Data Collection Instruments

In this study the Procrastination Assessment Scale Students (PASS), Academic Self-
Efficacy Scale (ASES), and Academic Motivation Scale (AMS) were used as data collection
instruments.
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Procrastination Assessment Scale Students. The Procrastination Assessment Scale
Students (PASS) was a scale developed by Solomon and Rothblum (1984), and later adapted
into Turkish by Uzun Ozer (2005). PASS is a five-point Likert-type scale, consisting of two
parts and 44 items. The first part, Prevalence of Procrastination, consists of 18 items. There are
three sub-dimensions in this section; “Frequency of Procrastination”, “Whether
procrastination is considered as a problem or not”, and “Willingness to decrease
procrastination behavior”. The total score for PASS is calculated by adding the two sub-
dimension scores. Total scores that can be obtained from the scale range from 12 to 60. Higher
scores are indicative of greater procrastination. Intermediate values were described as an
“average procrastination level. The second part of PASS is Reasons for Procrastination
Behavior, and it consists of 26 items. While adapting the scale into Turkish, reasons of
procrastination in the second part of the scale was grouped into four dimensions; fear of
failure, laziness, risk taking, and rebellion against control (Uzun Ozer, 2005). In Uzun Ozer’s
reliability study (2005), the internal consistency coefficient for the first part (Prevalence of
Procrastination) was calculated as .76; and for the second part (Reasons for Procrastination
Behavior) it was calculated as .81. For the whole scale it was calculated as .86 and in this current
study, reliability coefficients were calculated as .88, .92. and .93 respectively.

Academic Self-Efficacy Scale. The Academic Self-Efficacy Scale (ASES) was developed by
Jerusalem and Schwarzer (1981) and adapted into Turkish by Yilmaz, Giircay, and Ekici (2007).
The scale is a four-point Likert-type and has only one dimension with seven items. The lowest
score can be obtained from the scale is seven and the highest score is 28. Higher scores mean
higher self-efficacy levels. Jerusalem and Schwarzer calculated Cronbach’s Alpha reliability
coefficient of the original ASES as .87, and Yilmaz et al. (2007) calculated Cronbach’s Alpha
internal consistency coefficient as .79. In this study reliability coefficient was calculated as .77.

Academic Motivation Scale. The Academic Motivation Scale (AMS) was developed by
Bozanoglu (2004) and consists of 20 items. AMS is a five-point Likert-type scale. Minimum
and maximum scores that can be obtained from the scale range from 20 to 100. Higher scores
obtained from the scale indicate higher levels of academic motivation. AMS consists of three
subscales; overcome oneself, utilizing knowledge, and discovery. Of the total variance of
42.2%, the first factor explained 30.3%, the second factor 6.9%, and the third factor explained
5.0%. Reliability coefficient of the scale was found to be .77 by Bozanoglu (2004), and in this
current study it was determined as being .88.

Data Analysis and Interpretations

In the first phase of the data analysis, percentiles (%), arithmetic means, standard
deviation, and minimum and maximum values were computed. In the second phase, first of
all multiple regression premises were analyzed. For this purpose, scattered diagrams were
examined to see whether or not the scores in each scale were normally distributed, and then
to see whether or not there was a linear correlation between predictor variables (academic self-
efficacy and academic motivation) and the predicted variable (level of academic
procrastination). Considering the Mahanolist test results, Pearson correlation coefficients were
computed according to the totals. Finally, in order to test the power of academic motivation
and academic self-efficacy variables on predicting prospective primary school teachers’
tendency for academic procrastination, stepwise regression analysis was utilized. Importance
level was accepted as p<0.05.
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FINDINGS AND DISCUSSIONS
Prospective Primary School Teachers” Academic Procrastination Behavior

The mean score for prospective primary school teachers’ academic procrastination
behavior was determined as X=32.52, with scores from the first part of PASS ranging from 12
to 54. Participants” scores from the first part of PASS were divided into two from the median
point (median=34.00) and were then classified as “procrastinators” and “non-procrastinators”.
As suggested in the literature (Brownlow & Reasinger, 2000; Konig & Kleinmann, 2004), to
identify the procrastination level, median was used as the cut point to classify participants as
procrastinators and non-procrastinators. Of the participants in the study, 42.5% stated they
often procrastinated over their academic tasks, whilst 49% of them stated that they rarely or
never procrastinated over academic tasks.

When the literature is examined, it is seen that Haycock (1993) reported that academic
procrastination is prevalent among students, from 25% to 50%. In other studies which
examined the prevalence of the procrastination, it was stated that 90% of them at least once,
50% of them often, and 35% of them sometimes procrastinated over their academic tasks
(Solomon & Rothblum, 1984; Klassen et al., 2007). This rate is predicted as being approximately
50% with Turkish university students (Balkis & Duru, 2009; Uzun Ozer et al., 2009). Indeed,
Uzun Ozer (2005) found that 52% of students delayed their academic tasks. In the study by
Balkis and Duru (2009), it was identified that 23% of prospective teachers had high levels of
procrastination behavior. In the study conducted by Uzun Ozer and Topkaya (2005, it was
identified that half of the students enrolled at the Faculty of Education (51%) often
procrastinated over their academic tasks. In another study by Uzun Ozer (2011), 53% of
undergraduate students, 53% of high school students, and 39% of graduate students
demonstrated academic procrastination behavior. According to the findings of this current
study, it can be said that 42.5% of participants had a lower level of academic procrastination
when compared to the general mean.

When participants mean scores (X=32.52) one standard deviation score above and
below were considered, 18.0% of them (n=53) had no academic procrastination behaviors. On
the other hand, 70.7% (n=208) had average and 11.2% (n=33) of them had high levels of
academic procrastination behavior. Cetin (2009) studied prospective teachers and reported
that 33% had high levels, and 4% of them had average levels of procrastination behavior. In
this current study, only 11% of the participants had high levels of academic procrastination,
which can be considered as a positive finding.

For participants” prevalence of procrastination in terms of different academic tasks, the
participants stated that they delayed 26.2% of reading tasks, 23.2% of exam preparations,
17.4% of generally attending to school activities, 17.3% of preparing term papers, 12.9% of
taking part in tasks, and 12.6% of administrative tasks regarding the school. These values are
lower than the values seen in the studies conducted by Solomon and Rothblum (1984),
Onwuegbuzie (2004), and Uzun Ozer (2005, 2011).

Possible Reasons for Academic Procrastination Behavior of Prospective Primary School
Teachers.

Participants’ total scores were divided by standard deviation scores and reasons of
procrastination were ranked by; fear of failure (X=4.28), laziness (X=3.77), risk taking (X=3.57),
and rebellion against control (X=3.40). Accordingly, the first reasons of academic
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procrastination are fear of failure and laziness. In the study by Uzun Ozer and Topkaya (2005),
similar reasons were reported to have caused academic procrastination. Similar results were
reported in studies carried out by Uzun Ozer et al. (2009) and Uzun Ozer (2011). Haghbin,
McCaffrey, and Pychyl (2012) stated that fear of failure was the most frequent reason to
postpone an important task. In this context it can be claimed that findings of these studies
overlap with the current study.

For students’ scores concerning academic procrastination according to their class, there
was a statistical difference over fear of failure (t=2.42; p<0.05) and rebellion against control
(t=2.59; p<0.05). Accordingly, in terms of reasons for procrastination, fear of failure for
freshman and rebellion against control for senior students differs significantly. This situation
can be based on their anxiety during orientation process for the freshman students.

Academic Self-Efficacy Level of Prospective Primary School Teachers.

Participants” academic self-efficacy mean score was x=20.90 (55=3.43) which indicated
that their self-efficacy level was rather high. These findings are in accordance with the findings
of Yilmaz et al. (2007) (x=20.43, SS=3.38) and Oguz (2012) who gathered data from students
enrolled at a Faculty of Education Primary School Teacher Program (X=2.90; S5=0.42). As a
result, it can be stated that prospective teachers’ self-efficacy scores are quite positive.

Academic Motivation Level of Prospective Primary School Teachers.

Participants’ academic motivation levels from subscales were seen as average for
overcoming oneself (X=2.78, SS= .62), utilizing knowledge (X=3.20, SS= .63), and discovery
(Xx=3.25, SS=.63), with the whole scale determined as (§=3.39, SS=.58) average-high level. AMS
can be used with subscales as well as with one dimension (Bozanoglu, 2004). In this study
AMS was used with total scores. Accordingly, it can be suggested that prospective primary
school teachers” academic motivation level is average to high level.

Correlation between Prospective Primary School Teachers” Academic Procrastination
Behavior and other Variables.

Whether or not there was a correlation between prospective primary school teachers’
academic procrastination behavior and reasons of procrastination, academic self-efficacy,
academic motivation and GPA was computed using Pearson correlation coefficients. The
results are presented in Table 1.

Table 1. Correlation table about the variables influencing participants’ academic procrastination

1 2 3 4 5 6 7
Academic Procrastination (1) 1 =192 -.260 434 .389 461 342
Academic Self-Efficacy (2) -.192%* 1
Academic Motivation (3) -.260** .316%* 1
Fear of Failure (4) A434** -.308** -.108 1
Risk taking (5) .389** -.188** -.258** .667** 1
Laziness (6) A461%* -.168** -.164** .648** .562%* 1
Rebellion against control (7) .342%* -.202%* -121% .618** .651** 574%* 1

It has been identified that there is a negative and low correlation between participants’
academic procrastination behavior and their academic self-efficacy and academic motivation
(see Table 1). Academic procrastination behavior has the highest correlation coefficients, with
academic procrastination reasons of laziness, fear of failure, risk taking, and rebellion against
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control, respectively. These correlations are considered both positive and average. While there
is a positive average correlation between academic self-efficacy and academic motivation, it
negatively correlates to academic self-efficacy, fear of failure, rebellion against control, and
risk taking and laziness. There is a negative low correlation between academic motivation and
risk taking, laziness, and rebellion against control.

Klassen et al. (2008) stated that motivation and procrastination behaviors are opposite
phenomena and that there was a significant correlation between academic procrastination and
academic motivation. In studies conducted with university students (Senécal, Julien, & Guay,
2003; Kandemir, 2014a; Kaya & Kaya, 2014; Stewart et al., 2015), a negative significant
correlation was identified between academic procrastination and academic motivation. It was
identified that procrastination behavior correlates to low self-efficacy (Haycock et al., 1998)
and inadequate motivation (Senécal et al., 1995). In a similar way, it was found that individuals
with lower motivation level demonstrate higher levels of procrastination behavior (Senécal
et al., 1995; Tuckman, 1998; Brownlow & Reasinger, 2000; Lee, 2005; Akbay, 2010). Moreover,
when the related literature was examined, there were studies found that state a negative
significant correlation between academic procrastination and self-efficacy belief (Haycock
et al., 1998; Wolters, 2003; Klassen et al., 2007; Aydogan, 2008; Celikkaleli & Akbay, 2013). In
the study by Akbay and Gizir (2010), they reported a negative significant correlation between
academic procrastination and academic motivation and academic self-efficacy. In the current
study, a positive and significant correlation was found between academic self-efficacy and
academic motivation. Results of the current study are consistent with the abovementioned
study results. As a result, it can be suggested that when prospective primary school teachers’
academic motivation and self-efficacy levels increase, their academic procrastination behavior
decreases.

Factors Predicting Academic Procrastination Behavior of Prospective Primary School
Teachers.

Multiple regression results based on the data gathered from participants are presented
in Table 2.

Table 2. Factors predicting academic procrastination behavior of prospective primary school teachers.

Variable B Standard Error B t p Pair r Partial v
(Constant) 25.127 4.035 6.227 .000

Academic Self-efficacy -.048 129 -.021 -372 710 -.192 -.022
Academic Motivation -118 .037 -173 -3.144 .002* -.260 -.182
Fear of Failure 226 094 194 2.420 .016* 434 141
Risk taking .092 126 .056 733 464 .389 043
Laziness 567 147 268 3.846 .000* 461 221
Rebellion against Control ~ .022 245 .006 .089 .929 342 .005
R=.530, R?= .281 F(6, 287=18.649 p=.000

*p<0.05

With regard to pair and partial correlations between predicting variables and
dependent variable (see Table 2), it is seen that there is a negative and low correlation (r=-.26)
between academic procrastination and academic motivation. However, when other variables
are controlled, correlation between two variables was identified as r=-.18. Although there is a
positive average level correlation (r=.46) between academic procrastination and laziness, when
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other variables are controlled the correlation is calculated as r=.22. Again, a positive average
level correlation (r=.43) between academic procrastination and laziness was reported, but
when other variables are controlled, the correlation was calculated as r=.14.

Academic procrastination behaviors of the participants have a significant correlation
at an average level with all variables. The aforementioned variables all together (R=0.530,
R?=0.281, p<0.01) explain 28% of the total variance. According to standardized regression
coefficient (B), predictor variables’ relative order of importance is; laziness, fear of failure, and
academic motivation. When t-test results concerning the significance of the regression
coefficients were examined, it is understood that laziness, academic motivation, and fear of
failure are significant predictors of academic procrastination. It was concluded that other
variables had no significant influence.

Klassen, Krawchuk, and Rajani (2007) stated that academic motivation was a
significant predictor for academic procrastination behavior. In the study by Akbay and Gizir
(2010), it was found that academic motivation ($=-0.193) and academic self-efficacy variables
significantly predicted academic procrastination tendency of the university students. In a
study conducted by Celikkaleli and Akbay (2013), self-efficacy was one of the factors that
predicted procrastination behavior. Akbay (2010) also claimed that academic self-efficacy was
a variable that predicted academic procrastination behavior. At the end of the regression
analysis of their study, Stewart et al. (2015) revealed that motivational beliefs affect academic
procrastination. Sirin (2011) suggested that the only variable that predicted academic
procrastination was general procrastination behavior, and that motivation as a variable was
not affective. In a study conducted by Kandemir (2014a), it was claimed that academic
procrastination was predicted by self-efficacy beliefs. In another study by Kandemir (2014b) it
was found that the most important predictor of academic procrastination was academic
motivation. However, in the current study, although there was a correlation between academic
self-efficacy and academic procrastination, it was not a factor that predicts procrastination

CONCLUSION AND SUGGESTION
Conclusion

The current study aimed to examine the variables predicting academic procrastination
behavior of prospective primary school teachers. In this current study, it was revealed that
half of the prospective primary school teachers had no level of academic procrastination.
Prospective primary school teachers’ reasons for academic procrastination were ranked as fear
of failure, laziness, risk taking, and rebellion against control. It was determined that
prospective primary school teachers had high academic self-efficacy level. Participants’
academic motivation level was average-high.

Academic procrastination has the highest correlations with reasons of academic
procrastination; fear of failure, risk taking, and rebellion against control. The abovementioned
correlations are positive and of an average level. While there is a positive average level
correlation between academic motivation and academic self-efficacy, there is a negative
correlation between fear of failure, rebellion against control, risk taking, and laziness.

Prospective primary school teachers’ academic procrastination behavior has an
average and significant correlation with all other variables. The aforementioned variables
explain 28% of the total variance. Predictor variables were primarily ranked in terms of relative
importance for academic procrastination as being laziness and academic motivation.
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Moreover, it is understood that laziness, academic motivation, and fear of failure are
significant predictors of academic procrastination. Consequently, it can be claimed that
prospective primary school teachers had less academic procrastination than reported in the
literature, and that laziness, fear of failure, and academic motivation predicted academic
procrastination.

Suggestions

1. It is thought to be necessary to design and put into practice interesting activities
that might attract prospective primary school teachers’ attention and support their
academic motivation.

2. By examining the predictor variables of laziness and fear of failure, activities to
eliminate that problem should be designed.

3. Qualitative and longitudinal studies that examine academic procrastination and its
reasons might be conducted.
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Sinif Ogretmeni Adaylarinin Akademik Erteleme
Davranisini Yordayan Degiskenler

Asuman Seda SARACALOGLU? & Ibrahim GOKDAS*

Giris

Insanlar cesitli neden ve gerekgelerle sorumluluklarmi ertelemektedirler. Erteleme
davranigi Ozellikle tiniversite Ogrencileri arasinda yaygindir ve basariyr olumsuz yonde
etkileyen onemli faktorlerden birisidir (Akinsola, Tella & Tella, 2007; Balkis & Duru, 2010).
Gorevden hoslanmama (Milgram, Sroloff & Rosebaum, 1988), smav kaygis1 (Cassady &
Johnson, 2002), diisiik 6z-saygi (Ferrari & Landreth, 2015; Klassen, Krawchuk & Rajani, 2007),
motivasyon eksikligi (Franziska, Manfred & Stefan, 2007) gibi degiskenler ertelemeye neden
olan faktorler arasinda sayilmaktadir. Baz1 ¢alisma bulgular1 (Balkis & Duru, 2009; 2010;
Fritzsche, Young & Hickson, 2003; Tuckman, 1998) akademik erteleme ile akademik
basari/performans arasinda negatif iliskiler oldugu yoniindedir. Yine erteleme davranismin
diisiik akademik basar1 (Owens & Newbegin, 2000; Tuckman, 2002; Tuckman, Abry & Smith,
2002; Young & Hickson, 2003; Carden, Bryant & Moss, 2004; Balkis, Duru, Bulus & Duru, 2006;
Fritzsche, & Seo, 2011), miitkemmelliyetgilik (Flett, Blankstein, Hewit & Koledin; Steel, 2007),
goreve karsi ilgi (Schraw, Wadkins & Olafson, 2007), 6z-yeterlilik (McCarthy & Skay, 1998;
Akbay & Gizir, 2010; Haycock,), gibi bircok degisken ile iligkili oldugu belirtilmektedir.

Erteleme davranisinda diisiik 6z-yeterlilik ve yiiksek kaygi anlamli bir yordayicidar.
Aragtirma bulgular;, akademik Oz-yeterligin bireyin performans: ile dogrudan iligkili
oldugunu gostermektedir (Bong, 2004). Akademik 6z-yeterlik, 6grencinin biligsel ve iistbilissel
strateji kullanimini ve buna bagh olarak da 6z-diizenleme siirecini etkilemektedir. Birgok
arastirma, 0z-yeterligin akademik giidiilenme, 6grenme ve basar1 {izerinde etkili oldugunu
gostermektedir (Bandura, 1997; Linnenbrink & Pintrich, 2003). Ogrencilerin bir seyleri
basarabileceklerine yonelik inanglar1 azaldik¢a akademik islerini erteleme egilimleri de
artmaktadir. (Wolters, 2003; Klassen, Krawchuk & Rajani, 2007; Steel, 2007).

Alanyazinda erteleme davramisinin giidiillenme karsiti bir olgu oldugu ve bireyin
glidiilenmesi diistiikge daha fazla erteleme egilimi igerisine girdigine yonelik bulgular ortaya
konulmustur (Lee, 2005; Balkis, Duru, Bulus & Duru, 2006; Klassen, Krawchuk & Rajani 2007;
Akbay & Gizir, 2010). Yapilan calismalar, akademik giidiilenmenin benlik saygis1 (Bozanoglu,
2005), smav kaygist (Hancock, 2001), akademik basari (Acat & Dereli, 2012), ile iligkili
oldugunu ortaya koymaktadir. Tiirkiye’de akademik erteleme davranisma iliskin yapilmis
bir¢ok c¢alisma vardir. Ancak akademik erteleme davraniglarini akademik Ozyeterlik ve
akademik giidiilenme agisindan inceleyen arastirmalar ¢ok smirlidir. Bu nedenle, akademik
erteleme davranislarinin akademik 6zyeterlik ve akademik giidiilenme agisindan incelenmesi
gerekli goriilmektedir. Yapilan bu arastirmada akademik erteleme durumlari ile alt boyutlari
basarisizlik korkusu, tembellik, risk alma davranis: ve kontrole karsi gelme olan akademik
erteleme nedenlerinin akademik 6z-yeterlik ve akademik giidiilenme diizeylerine bagh olarak
incelenmesi amaclanmistir. Arastirmanin alt amaglari ise asagida ifade edilmistir:

1. Smif 6gretmeni adaylarinin akademik erteleme davranislar: ne diizeydedir?

3 Prof. Dr. - Adnan Menderes Universitesi, Egitim Fakiiltesi - sedasaracal@adu.edu.tr
4Yrd. Dog. Dr. - Adnan Menderes Universitesi, Egitim Fakiiltesi - ibrahimgokdas@adu.edu.tr
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2. Smif o6gretmeni adaylarmin akademik erteleme davranisinin olasi sebepleri
nelerdir?
3. Sinf 6gretmeni adaylarinin akademik 6zyeterlik diizeyleri nedir?

~

Smif 6gretmeni adaylarmin akademik giidiilenme diizeyleri nedir?

5. Smif Ogretmeni adaylarinin akademik erteleme davramisi, akademik erteleme
sebepleri, akademik 6zyeterlik ve akademik giidiilenme diizeyleri arasinda iligki
var midir?

6. Smif 6gretmeni adaylarmin Akademik erteleme davramisini yordayan faktorler

nelerdir?

Yontem

Arastirma iliskisel tarama modelinde c¢alismadir. Arastirma grubunu, Adnan
Menderes Universitesi, Pamukkale Universitesi ve Mugla Sitki Kogman Universitesi egitim
fakiiltelerinin sinf 6gretmenligi programlarinda 6grenim gormekte olan ve goniillii olarak
calismaya katilan 294 6grenci olusturmaktadir. Arastirmaya katilan 6grencilerin %35.4'1i
(n=104), Adnan Menderes, %33"li (n=97) Pamukkale ve %31.6"s1 (n=93) da Mugla Sitk1i Kogman
Universitelerine devam etmektedir. Katilimcilarm %57.5'i (n=169) kadmn ve %42.5'i (n=125)
erkek olup, 134’11 (n=46) 1. sinifta ve 1601 (n=54) 4. siniftadur.

Bu calismada, Erteleme Davranisi Degerlendirme Olgegi (EDDO), Ozyeterlik Ol(;egi ve
Akademik Giidiilenme C)lgegi veri toplama araglar1 olarak kullanilmistir. Erteleme Davranigini
Degerlendirme Olgegi (EDDO) Solomon ve Rothblum (1986) tarafindan gelistirilmis ve Ozer
(2005) tarafindan Tiirkge'ye uyarlanmustir. Besli Likert tipi EDDO, iki boliim ve 44 maddeden
olusmaktadir. Birinci boliim, Erteleme Davramisinin Yaygmlig: 18 maddeden olusmaktadir.
[kinci boliim, Erteleme Davranisinin Sebepleri, 26 maddeden olugsmaktadir. EDDO'niin Birinci
bolimii ti¢ faktorden; ikinci boliimi ise dort faktorden olusmaktadir. Solomon ve Rothblum
(1984), orijinal EDDO'niin  alfa guvenirlik katsayisin1 .75, bulmuslardir. Ozer’in (2005)
arastirmasinda, giivenirlik ¢calismalar1 sonucunda, 6lgegin i¢ tutarhilig birinci boliim igin .76;
ikinci boliim igin .81 ve tiim Olgek igin .86 olarak hesaplanmistir. Akademik Oz—yeterlik Olgegi
(AOO) Jerusalem ve Schwarzer (1981) tarafindan gelistirilmis; Tiirkce’ye uyarlamasi Yilmaz,
Glircay ve Ekici (2007) tarafindan yapilmistir. Tek boyutlu bir yapiya sahip olan 06lgek,
akademik ozyeterlik i¢in anlaml bir yap1 gosteren ve 4’lii esit aralikta hazirlanmis toplam 7
maddeden olugmaktadir. Jerusalem ve Schwarzer (1981) orijinal AOO'niin Cronbach Alfa
glvenirlik katsayismni .87, Yilmaz, Giirgay ve Ekici (2007) ise dlgegin Cronbach Alfa i¢ tutarlhilik
katsayisini .79 olarak tespit etmislerdir. Akademik Giidiilenme Olgegi (AGO) Bozanoglu (2004)
tarafindan gelistirilmistir. AGO 20 maddeden olusmaktadir. Olgekteki Likert tipi 5'li
dereceleme olanag1 sunmaktadir AGO kendini asma, bilgiyi kullanma ve kesif olarak
adlandirilan 3 alt &lgekten olugsmaktadir. Olgegin giivenirlik katsayisi .77 olarak belirlenmistir.

Arastirma verilerinin ¢oztimlenmesinde oncelikle ytizde dokiimler alinmais, aritmetik
ortalama, standart sapma, minimum ve maksimum degerler hesaplanmistir. Sonraki asamada
¢oklu regresyon analizi sayiltilar1 incelenmistir. Tiim Olgeklerde puanlarin normal dagilip
dagilmadigy;, yordayict degiskenlerle (akademik Ozyeterlik ve akademik giidiilenme)
yordanan degisken (akademik erteleme diizeyi) arasinda dogrusal bir iliski olup olmadig:
sacilma diyagrami ile incelenmistir. Mahanolobis testi sonuglar1 da dikkate almarak,
degiskenler arasindaki Pearson Korelasyon Katsayilar1 toplama gore hesaplanmistir. Son
olarak, akademik giidiilenme ve akademik oOzyeterlik degiskenlerinin smif o6gretmeni
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adaylarmin akademik erteleme egilimlerini yordamadaki giiglerini smamak amaciyla
stepwise regresyon analizi uygulanmistir. Onem diizeyi p<0.05 olarak alinmustir.

Bulgular ve Yorum

Smif O6gretmeni adaylarinin akademik erteleme davramisi ortalamasi x=32.52 ve
dgrencilerin EDDO birinci bdliimiinden aldigi puanlarin 12 ve 54 arasinda oldugu
hesaplanmistir. Katilimeilarm EDDO'niin birinci boliimiinden aldiklar1 puanlar ortancadan
(medyan=34.00) boliinerek “erteleme davramisi gosterenler” ve “erteleme davranisi
gostermeyenler” olarak smiflandirilmistir. Akademik erteleme diizeyini tespit igin ortanca,
katilimcilar1 erteleme davranigsi sergileyenler ve sergilemeyenler olarak iki gruba ayirmak igin
kesme noktas: olarak kullanilmistir. Calismaya katilan 6grencilerin % 42.5"inin akademik
konulari siklikla ertelediklerini, % 49" unun akademik konular1 ¢ok az ya da hig ertelemedikleri
belirlenmistir.

Ertelemenin yaygmhiginin arastirildig1 ¢alismalarda, 6grencilerin %90"inin en az bir
kere, % 50’sinin siklikla, % 35’inin ara sira akademik islerini erteledikleri ifade edilmektedir
(Solomon & Rothblum, 1984; Klassen, Krawchuck & Rajani, 2007). Uzun Ozer (2005)
calismasinda 6grencilerin %52’sinin akademik gorevlerini ertelediklerini bulmustur. Balkis ve
Duru (2009) arastirmalarinda 6gretmen adaylarnin % 23’iinde yiiksek diizeyde erteleme
davranisi oldugunu saptamislardir. Uzun Ozer ve Topkaya'nin (2005) gergeklestirdigi calisma
da Egitim Fakiiltesi ogrencilerinin yarisiin (% 51) akademik gorevlerini siklikla
ertelediklerini gostermistir. Uzun Ozer (2011) bir baska arastirmasimnda da lisans ogrencilerinin
% 53'lUniin akademik erteleme davranisi gosterdigini belirlemistir. Bu arastirmada ise
katilimcilarin (% 42.5) genel ortalamaya gore daha diisiik diizeyde akademik erteleme
yaptiklar1 soylenebilir. Katilimcilarin gesitli akademik gorevleri erteleme davranis: sikliklar:
incelendiginde, % 26.2’si okuma odevlerini, % 23.2’si sinavlara hazirlamayi, % 17.4'ii genel
olarak okul etkinliklerine katilmayi, % 17.3’ii donem 6devi hazirlamayi, % 12.9'u gorevlere
katilmay1 ve % 12.6’s1 da okulla ilgili idari isleri ertelediklerini belirtmiglerdir. Bu degerler,
Solomon ve Rothblum (1984), Onwuegbuzie (2004) ile Uzun Ozer (2005; 2011) tarafindan
gerceklestirilen arastirmalardaki degerlerden daha diisiik bulunmustur.

Katilimcilarin akademik erteleme davranislarinin olasi sebepleri erteleme nedenlerinin
basarisizlik korkusu (x=4.28), tembellik (X=3.77), risk alma (X =3.57) ve kontrole kars: isyan
(x=3.40) seklinde siralandig1 belirlenmistir. Buna gore, katillmcilarin akademik erteleme
nedenlerinin basinda basarisizlik korkusu ve tembellik gelmektedir. Uzun Ozer ve
Topkaya'nin (2005) arastirmasinda da benzer nedenlerin ertelemeye yol agtig1 belirlenmistir.
Haghbin, McCaffrey ve Pychyl'm (2012) calismasinda da basarisizlik korkusu, erteleme
nedenleri arasinda gosterilmistir. Bu baglamda, s6z konusu arastirma bulgularinin
birbirleriyle ortiistiigii soylenebilir.

Katilimcilarin akademik 6zyeterlik puanlar: X =20.90’d1r. Bu bulgular, Yilmaz, Giircay
ve Ekici'nin (2007) (X=20.43) ve Firat Durdukoca’nin (2010) (X=21.27) arastirma bulgulariyla
benzerlik gostermektedir. Bu baglamda, 6gretmen adaylarinin 6zyeterlik puanlarmin oldukca
olumlu oldugu ifade edilebilir.

Katilimcilarin akademik giidiilenme toplam puanlari ile alt boyut puanlar1 betimsel
istatistik sonuglar1 incelenmistir. Katilimcilarin kendini asma boyutunda (X=2.78) orta, bilgiyi
kullanma alt boyutunda (x=3.20) orta, kesif alt boyutunda (X=3.25) orta ve toplam 0l¢ekten
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elde ettikleri puan ortalamasi (X=3.39) orta-uist diizeydedir. Genel olarak, katihimealarin
akademik giidiilenme diizeyi orta-iist diizeydedir, denilebilir.

Yapilan Pearson korelasyon katsay1 hesaplamasi ile katiimcilarin akademik erteleme
davranislar ile akademik 6zyeterlik ve akademik gilidiilenme arasinda negatif ve diisiik
diizeyde bir iliski oldugu belirlenmistir. Akademik erteleme davranisi en yiiksek
korelasyonlar1 akademik erteleme sebepleri ile gostermektedir. Bunlar sirasiyla tembellik,
basarisizlik korkusu, risk alma ve kontrole karsi gelmedir. S6z konusu iligkiler pozitif ve orta
diizeydedir. Akademik 6zyeterlik, akademik giidiilenme ile pozitif ve orta diizeyde bir iliski
icindeyken, basarisizlik korkusu, kontrole kars1 gelme, risk alma ve tembellik ile negatif bir
iliski gostermektedir.

Klassen, Krawchuk ve Rajani (2007) ¢alismalarinda akademik erteleme davranisi ile
akademik giidiilenme arasinda anlamli bir iligki belirlemislerdir. Kandemir (2014a), Kaya ve
Kaya (2014), Senécal, Julien ve Guay (2003), Stewart, Stoot ve Nuttall (2015) tarafindan yapilan
aragtirmalarda da, akademik erteleme davranis ile akademik giidiilenme arasinda negatif
yonde anlamli bir iliski bulunmustur. Yine giidiilenme diizeyi diisiik olan bireylerin daha
fazla erteleme davranisi gosterdikleri saptanmistir (Akbay, 2010; Brownlow & Reasinger, 2000;
Cohen, Ferrari & Diaz-Morales, 2008; Lee, 2005).

Akademik erteleme ile Ozyeterlik inanci arasinda negatif yonde anlamli iliskinin
oldugunu belirten ¢aligmalar da bulunmaktadir (Aydogan, 2008; Celikkaleli & Akbay, 2013;
Klassen, Krawchuk & Rajani, 2007; Steel, 2007; Wolters, 2003). Eldeki arastirmada da akademik
ozyeterlik ile akademik giidiilenme arasinda pozitif ve anlamh bir iliski bulunmustur. Sozii
edilen arastirma bulgulari ile bu arastirmanin bulgular: birbirini desteklemektedir.

Yapilan ¢oklu regresyon analizi sonucunda akademik erteleme davranisi ile akademik
gilidiilenme arasinda negatif ve diisiik diizeyde iliski (r=-0.26) oldugu saptanmistir. Akademik
erteleme davraniglar: ile tembellik arasinda pozitif ve orta diizeyde (r=0.46) iliski oldugu
saptanmstir. Yine akademik erteleme davranisi ile basarisizlik korkusu arasinda pozitif ve
orta (r=.43) diizeyde iliski oldugu hesaplanmistir. Regresyon katsayilarinin anlamliligina
iliskin t-testi sonuglarina gore tembellik, akademik giidiilenme ve basarisizlik korkusunun
akademik erteleme iizerinde anlamli bir yordayici oldugu anlasilmaktadir. Klassen,
Krawchuk ve Rajani (2008) de akademik giidiilenmenin akademik erteleme davranis: igin
anlamli bir yordayic oldugunu belirtmektedir.

Alan yazinda akademik giidiilenme ve akademik ozyeterlik degiskenlerinin,
universite Ogrencilerin akademik erteleme egilimlerini anlamli diizeyde yordadig:
vurgulanmistir (Akbay & Gizir, 2010; Akbay, 2010; Celikkaleli & Akbay, 2013; Stewart, Stoot
& Nuttall, 2015) Ancak eldeki ¢calismada akademik 6zyeterlik akademik erteleme davranisi ile
iligkili bulunmakla birlikte erteleme davranisini yordayan bir faktor degildir. Bu durumda;
glidiilenme diizeyi yiiksek olan tiniversite 0grencilerinin akademik gorevlerine yonelik
erteleme davranisini daha az gostermeleri beklenen bir durum olarak degerlendirilebilir.

Sonuc ve Oneriler

Smif 6gretmeni adaylarinin akademik erteleme davranislarini yordayan degiskenleri
belirlemeye yonelik bu arastirmada; katilimcilarin yariya yakini akademik erteleme davranis:
gostermektedir. Erteleme nedenleri basarisizlik korkusu, tembellik, risk alma ve kontrole karsi
gelme seklinde siralanmaktadir. Simif Ogretmeni adaylarmin akademik oOzyeterlik
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diizeylerinin oldukga ytiiksek, akademik giidiilenme diizeylerinin ise orta-iist diizeyde oldugu
sonucuna ulasilmistir.

Akademik erteleme davranisi en yiiksek korelasyonlar: akademik erteleme sebepleri
olan tembellik, basarisizlik korkusu, risk alma ve kontrole kars1 gelme ile gostermektedir. Siuf
Ogretmeni adaylarinin akademik erteleme davranislari tiim degiskenlerle birlikte orta
diizeyde ve anlamli bir iliski vermektedir.

Yordayic1 degiskenlerin akademik erteleme davraniglarindaki goreli 6nem sirasi
tembellik, akademik giidiilenme, basarisizlik korkusu biciminde yer almistir. Ayrica
tembellik, akademik giidiilenme ve basarisizlik korkusunun akademik erteleme {izerinde
anlaml yordayicilar oldugu anlagilmaktadir.

Oneriler

1. Ogretmen adaylarimin akademik giidiilenmelerini destekleyecek ilgi gekici
etkinlikler uygulamaya konulmalidur.

2. Tembellik ve basarisizlik korkusunu yordayan degiskenlerin incelenerek bu sorunu
giderecek etkinliklerin diizenlenmesi gerekmektedir.

3. Akademik erteleme davramiglari ve nedenlerini irdeleyen nitel ve boylamsal
arastirmalar gergeklestirilebilir.

Anahtar Sozciikler: Akademik erteleme, Akademik Ozyeterlik, Akademik giidiilenme,
Ogretmen aday1
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