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ABSTRACT
In this study, it is emphasized that examinations which aim at monitoring student
achievement and decide about student development may result in harmful consequences
instead of contributing to school education if their results are misused. In addition, exams
that are defined as “high-stakes tests/testing/assessment” which is a new concept in
education literature in Turkey and their influences on stakeholders of education is discussed.
It is thought that this study, which is a compilation, will inform about the concept of “high-
stakes tests/ testing/ assessment” and negative effects of examinations used in education

when they are used outside of the intended purpose.
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KUMANDAS & KUTLU
High Stake Tests

INTRODUCTION

Education is a learning process and in this process it is aimed to teach skills to use
knowledge within an individual’s life. The policymakers of the countries who understand
the importance of raising individuals who can use knowledge in life, extend efforts to
increase the quality of education. Several examinations are held to determine the quality of
education provided by formal education institutions and to reveal whether or not the system
is properly functioning. In addition, many countries comprehending the importance of
education participate in international examinations to monitor success status. Several
decisions are made depending on results of these examinations and system changes may be
applied. However, adaptation to alter systems that can be named as ‘reformations in the
education system’ may take a long period of time. For this reason, all changes made within
education should be well-conceived, planned, and all relevant infrastructures should be
prepared properly and benefit-loss situations should be analyzed.

Examinations which are made to monitor the success of the education system and to
determine the success levels of students go beyond its purpose, and as a result students,
teachers and schools are compared to each other and falsely pushed into competition
(Looney, 2009). As a result, the misuse of examinations actually cause damage, instead of
contributing to the education system. In this study, it was discussed what affect
examinations are on the shareholders of education. This is a review study and it was deemed
necessary to provide information to researchers about the concept of “high-stakes
tests/testing/assessment” and the negative effects of examinations when they are outside the
bounds of the intended purpose.

Student Success and High-Stakes Tests

Success is defined as being able to complete a task in the way it is expected (TDK,
2012) or as a progress towards accessing the desired result (Wolman, 1973) in general terms.
In another definition, success is the work to converse the idea of “I can’t” to “I can” in one’s
mind while overcoming an obstacle or difficulty (Holt, 1998). Academic success is defined as
students’ level of achieving aimed behaviors in school life (Silah, 2003).

Successful individuals are seen as the most important element in the forming of a
qualified workforce. Failures such as those who dropout, or being unsuccessful in proportion
to skills emerging during the education process (for various reasons), are prevented from
participation in the workforce potential in the desired numbers and/or at the standard
required in order to develop the community (Hoge, Smit, & Crist, 1997; Korkmaz & Kaptan,
2002 Yilmaz, 2000). From this perspective, developed countries redefine the concept of
student success and emphasize the concept that students’ success at school or in
examinations is used as a criteria in determining whether or not the desired level of
behaviors have developed and are then taken into account in areas such as entrance to
university or in job applications. These examinations, the results of which affect lives of the
individual, may sometimes have negative effects (Popham, 2001). These examinations are
described as “high-stakes tests/ testing/ assessment” in the literature (Hamilton, Stecher, &
Klein, 2003; Jones, Jones, & Hargrove, 2003; Meier, 2002).

This concept, which is quite new in the literature of Turkish educational sciences, has
been translated into Turkish as “High Level Examinations” (Yiiksek ¢itali sinavlar) (Basaran,
2005), and “Fate Examination” (Kader Sinavi) (Bastiirk, 2005; Bastiirk 2007), which has
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important consequences for both educators and students. However, the word “stake” means
betting, danger, stick, pile, share, hazardous thing, endangering, jeopardizing, and
supporting (Arikan, Yenal, & Taspmar, 1989; OED, 2011). The word “stake” corresponds to
the word “risk”, both because it's meaning in dictionaries, and according to the opinions of
linguists. The word “risk” means in danger of being damaged (TDK, 2012). From this point,
for the concept of “high stakes tests”, the Turkish words “yiiksek risk iceren smavlar” have
been used (Kumandas & Kutlu, 2010).

Some high stakes tests for students are examinations meaning something in terms of
determining whether or not special academic necessities are met, transition to a higher class
or to a higher education level, or the gaining of a diploma. In other words, transition to
higher education or to the business world and gaining some knowledge or skills necessary
for life (Basaran, 2005).

High stakes tests are described as examinations necessary for students to pass in
order to finish school, sign up to an education program, to enter university, to gain a
scholarship or proving a certain proficiency for an application (Cizek, 2001; Resnick, 2004).
At the same time, this concept has also been associated with examinations whose results are
considered vital for the individuals; creating anxiety for them as a result (Casbarro, 2004).

According to Madaus (1998), if the results of examinations are used in the making of
important decisions affecting students, teachers, administrators, societies, schools and
districts, they are considered ‘high stake’. High-stakes tests are also accepted as a part of
political agreements or regulations (Schneider & Ingram, 1997). As a result, scores gained
through these examinations are used in conjunction with scores of alma mater. In some
countries, scores gained from high stakes tests in a school are used in decisions regarding the
salaries of teachers or managers working in that school, or even regarding whether or not
these educators or managers should keep their positions (Orfield & Wald, 2000).

As a part of an educational accountability movement, these kinds of examinations
and their results are accepted as quite important. Moreover, results obtained through such
examinations are, at the same time, used in the arrangement or classification of schools and
students.

Donlevy (2000) emphasized that using a single examination as a determinator in
important subjects related to education, like graduation or the granting of diplomas, would
obstruct the way to higher education and the future of young people. This is because
decisions given dependent on a single examination would be inappropriate for the
aspirations of students about to start their working life, or for those wanting to continue on
to higher education, and may cause negative situations contrary to expectations.

Negative Effects of High Stake Tests on Education

Domain experts assert that high stakes exams, even though they provide benefit in
determining the quality of education, are not beneficial in shaping education. According to
examination results, especially in the area of education, schools are swept unwittingly into a
competition and race (Donlevy, 2000). In this point, the source of problem is affecting of
precautions (about control and predictability of results) taken for examinations to teachers
and students.
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Using high or low scores obtained from examinations especially prepared from
multiple-choice answers for the purpose of rewarding or punishing is one of the negative
effects of high stakes tests on education (Johnson, 2007). Another problem related to high
stakes tests is that instruction schedules are limited according to the results of these tests
(Paris, 2000). Particularly, the failure to assess upper-level cognitive skills on the basis of
these exams results in the failing of such skills or focusing on teaching lower cognitive skills.
From this respect, in education, instructions about preparing one for life decreases over time.
As a result, while number of individuals prepare for examination increases, the number and
quality of individuals gaining life skills decrease.

Teachers choose to teach information that is given in examinations instead of making
them skillful in using that information (Jehlen, 2003). From this perspective, it is thought that
high risk stakes weaken education and is not an efficient tool for revealing real success of
students. It is observed especially, that teachers teach subjects not according to their place in
education programs, but dependent on their being exam subjects; that is, they tend to
instruct based on the extent of examinations (Etsey, 1997; Johnson, 2007).

It should be noted that the pressure of simply trying to increase exam scores may
direct teachers to instruct according to tests (Madaus, West, Harmon, Lomax, & Viator, 1992)
or that students may tend to use unethical means (cheating) (Clarke & Gregory, 2003).

Smith (1991), and Jones, Jones, Hardin et al. (1999) emphasize that reporting of
examination results in the media creates anxiety, distress and discomfort in schools. It is
especially seen that while schools unsuccessful in these exams are criticized by the media,
there are limited or no news stories related to school successes. In a source commentating on
the secondary effects of the publication of examination results, this observation stood out:

“No one will ask whether the teacher did her best with the crew of kids she had or the teaching
time he was allotted. No one will ask whether there is a connection to the curriculum or what was
done in the previous grades or students” enthusiasm in the final weeks of the school year. No one will
ask how far the kids came during the year or whether they became more confident in their ability to
learn. All the public will see is the bottom line score” (Dyck, 2002).

When the results of high risk stakes examinations students get are used as reward or
punishment for schools, administrators or educators, they may bring some undesirable
negative consequences listed below (Looney, 2009):

e Students, administrators and teachers feel themselves under pressure;

¢ The anxiety that students experience about being successful increases;

e Teachers tend to or are directed to teach contents of questions taking place in the
test (teaching the test), this situation is supported by shareholders like parents,
school administrators;

e Teachers adopt an understanding of education bringing cognitive processes to the
forefront that students could be successful in the test and slur over sensory and
psychomotor sills which are quite difficult to measure;

e Teachers (especially in preparatory schools) tend towards an education style that
get students to answer questions that ignore their acquisition of basic skills in
their education program.
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High risk stakes exams include only a small proportion of education or a narrow part
of education programs. From this respect, educators focus on the contents of exams and
teaching behavior that teach how to pass examinations (Popham, 2001). Although these
kinds of examinations have some benefits, defining what is taught to students according to
tests brings negative consequences, and the concept of education handled with only a quite
limited perspective. Especially while interpreting results of these examinations, students
who have developed individual abilities beyond those required for the content of exams or
behaviors the exams evaluate, are accepted as less hardworking, are ignored and deemed
unsuccessful within the education process (Donlevy, 2000).

Successful students are described as the individuals who do not simply use what s/he
learned, but reshape what s/he learned depending upon real life conditions (Kutlu, Dogan, &
Karakaya, 2014). From this respect, algorithmic calculation (making calculation), memorized
knowledge, transferring too much concept and principle without depth, and the transferring
of information from written material that matches teaching outputs, only serves to decrease
the importance of the school as institutions which should be preparing students for real life
conditions. For this reason, it is necessary that schools should not adhere to a single question
format (style) (especially not multiple-choice) and should avoid questions measuring
information based simply on memorized knowledge (Berberoglu, 2006).

Classical measurement methods like multiple-choice and true-false, that are used for
the evaluating of student behaviors, are insufficient in determining skills of students like
reading comprehension, written expression, presentation, research, investigation, etc. which
are expected to be observed (Kutlu et.al., 2014). From this point of view, it is emphasized that
such examinations, which are applied for several reasons and used to evaluate this kind of
lower level cognitive skills, have negative consequences on school learning (Jehlen, 2003).
Especially when education focuses on these examinations, students tend to learn only
information within the scope of examination (Looney, 2009).

Berger (2006) states that high risk stakes exams could force teachers to make changes
in their teaching styles and contents of their teaching programs. High risk stakes exams
cause students who enter these exams, to reveal a condition of exasperation and suppression
and trigger tendency to show mechanical (made without thinking) behaviors in teachers,
students and administrators. That is, when students who crave learning and teachers who go
‘to the ends of the earth’ in order to share their knowledge, are aggrieved when they get into
this process (Amrein & Berliner, 2002

Research (Stecher, Barron, Kaganoff, & Goodwin, 1998; Stecher, Barron, Chun, &
Ross, 2000; Pedulla et al., 2003) shows that teachers’” educating not according to education
programs or defined criteria but according to examination, is the greatest obstacle to the
development of education. Especially for examination-focused education, the most
important classroom activities become second-placed and important behaviors that should
be gained are put at risk. This is because teachers do not make classes for the purpose of
educating children, but only have a desire that students be able to answer questions
equivalent to questions they will face in the exam (Mirshah-Bayer, 2003). It is of no doubt
that this kind of education method would prepare students for the examinations they will
enter; however, it is clear that this kind of an understanding ignores the basic aim of school
education (Jehlen, 2003). It is quite important to discuss the disadvantages as a result of this
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understanding and to give proposals that might obtain decisions which could prevent these
disadvantages.

High Stakes Tests in Turkey

The examination system in Turkey is making schools more distant from the purposes
of everyday education and school education is of secondary importance. Curriculum is being
downgraded to subjects from which exam questions may be sourced, and the development
of students as a whole is being ignored. In this process, students and parents, in short, all
stakeholders inevitably focus on just the exams, because these exams determine which high
school and then which university the student might attend. Decisions that will direct the life
of the individual are constituted depending on scores obtained from examinations (TED,
2010). From this respect, it should be discussed which exams are high risk stakes and what
kinds of affect they have on education shareholders. This should be undertaken by people
who have a voice in education, and any and all necessary precautions should be taken in
order to address the negative consequences identified.

Generally, selection processes in education should be applied if demand for
education exceeds availability, or where there are essential prerequisites sought for entrance
to an education program. Only where one or both are applicable, should the selection
process become a prerequisite (Baykal, 2006). Interaction of supply and demand could not be
balanced in Turkey as the “entrance” to secondary education and higher education is
dependent upon “examination”. Candidates have to go through a long preparation process,
competing against each other. Most of the time, preparation for the examinations begins long
before secondary education and with extra courses attended at schools or private education
institutions. As a result, entrance to higher education is experienced as an anxious, difficult
and expensive process. Sometimes, this process is supported with “private lessons” taught
by teachers and by psychological counseling from psychologists and psychological
counselors (Tanhan & Tanriverdi, 2010).

In Turkey, while preparing according to national examination question types,
students fall behind many other countries in the areas of mathematics, science and reading
comprehension, according to international exam participation since 1999 - including the
PISA exam entered in 2012. From this respect, negative effects of exams should be reviewed
once again and effort made to reveal damaging (instead of contributing) educational
processes. Examination-focused education systems should especially be prevented, with
precautions taken and a policy of education adopted that provides for individuals using
learned information in their life.
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Yiiksek Risk Iceren Sinavlar

Hatice KUMANDAS? & Omer KUTLU*

Giris

Egitim genel olarak bir 6grenme siirecidir ve bu siiregte bireylere bilgiyi yasamda
kullanabilme becerisinin 6gretilmesi amaclanmaktadir. Bilgiyi yasamda kullanabilen bireyler
yetistirmenin onemini anlayan {ilkeler egitim kademelerindeki niteligi arttirma cabasi
igerisinde yer almaktadir. Orgiin egitim kurumlarinda verilen egitimin niteligini belirlemek
ve sistemin etkili sekilde isleyip islemedigini ortaya koymak amaciyla cesitli sinavlar
yapilmaktadir. Ayrica egitimin 6nemini kavrayan bircok tiilke, basar1 durumunu izlemek igin
yapilan uluslararas: sinavlara katilmaktadir. Bu sinavlarin sonuglarina dayali olarak cesitli
kararlar alinmakta ve sistem degisikliklerine gidilebilmektedir. Ancak egitim sisteminde
reform olarak nitelendirilebilecek degisikliklerin, sistem igerisinde uyumu, uzun zaman
almaktadir. Bu nedenle 6zellikle egitim alaninda yapilacak her tiirlii degisimin cok iyi
planlanmis olmasi, gerekli tiim alt yapilarinin iyi hazirlanmig ve yarar-zarar durumlarmin
iyice analiz edilmis olmasi gerekir.

Tiirkiye’de gerek egitim sistemini izlemek gerekse Ogrenci basarisini belirlemek
amaciyla yapilan smavlar, bazen kullanim amaglarinin disina tasmakta, ogrenciler,
ogretmenler ve okullar birbirleriyle karsilastirilarak bir yaris igine itilmektedirler (Looney,
2009). Bu tiir amag dis1 ve yanlis kullanim nedeniyle egitimde kullanilan smnavlar okul
egitimine katki saglamak yerine zarar verici sonuglara yol agabilmektedir. Bu calismada
smavlarin egitim paydaglar tizerindeki etkilerinin neler olabilecegi tartisilmistir. Derleme
tirtindeki bu ¢alismanin arastirmacilara, gerek “yiiksek risk igeren smavlar” kavramina
iliskin gerekse egitimde yapilan smavlarin kullanim amaci disina ¢ikildiginda olusturacag:
olumsuz etkilere yonelik bilgiler verecegi diistintilmiistiir.

Genel anlamda basari, baglanilan bir isi istenilen sekilde bitirebilme (TDK, 2012) ya
da istenilen sonuca ulagsabilme yoOniinde bir ilerleme (Wolman, 1973) olarak
tanimlanmaktadir. Bagka bir anlatimla bagari, bir engelin ya da zorlugun iistesinden gelirken
zihindeki diisiinceyi “yapamam” fikrinden “yapabilirime” ¢evirme isidir (Holt, 1998).
Akademik basar1 ise, 0grencilerin okul yasaminda amaglanan davranislara ulasma diizeyi
olarak tanimlanmaktadir (Silah, 2003). Gelismis iilkeler, istenilen basar1 diizeyine ulasmak
icin egitim sistemlerinde yasam boyu 6grenmeye 6nem vermekte ve ogrencilerin elestirel
diistinme, problem ¢6zme, analiz etme, esnek diisiinme, kendini yonetme vs. gibi, iist diizey
zihinsel becerilerini gelistirmeye odaklanmaktadirlar. Bu agidan 6grencilerin okulda ya da
sinavlarda gosterdikleri basari, istendik diizeyde davranislarin olusup olusmadiginin
belirlenmesinde bir Olgiit olarak kullanilmakta ve {iniversiteye giris, is basvurusu gibi
alanlarda da dikkate alinmaktadir.

Ogrenci bagarisini izleme ve onun gelisimi hakkinda kararlar almak amaciyla
kullanilabilecek smavlar, bazen kullanim amaglarinin disina tasmakta, Ogrenciler,
ogretmenler ve okullar birbirleriyle karsilastirilarak bir yaris igine itilmektedirler (Looney,
2009). Bu tiir yanlis kullanim nedeniyle egitimde kullanilan smnavlar okul egitimine katki
saglamak yerine zarar verici sonuglara yol acgabilmektedir. Olumsuz sonuglara yol agan

3Yrd. Dog. Dr. - Artvin Coruh Universitesi Egitim Fakiiltesi - haticekumandas@yahoo.com.
4Yrd. Dog. Dr. - Ankara Universitesi Egitim Bilimleri Fakiiltesi - omerkutlu@ankara.edu.tr
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smavlar alanyazinda “yiiksek risk igeren smavlar/0lgmeler (high-stakes tests / testing /

assessment)” olarak ifade edilmektedir (Hamilton, Stecher & Klein, 2003; Jones, Jones &
Hargrove, 2003; Meier, 2002).

Tiirk egitim bilimleri alanyazininda yeni olan bu terim, Tiirkgeye egitimciler ve
ogrenciler icin onemli sonuglar1 olan “Yiiksek Citali Smnavlar” (Basaran, 2005), “Kader
Smav1” (Bastiirk, 2005; 2007) olarak g¢evrilmistir. Ancak “stake” sozcligii bahis, tehlike, direk,
kazik, hisse, sansa baglh olan sey, tehlikeye atmak, riske atmak, desteklemek anlamlarina
gelmektedir (Arikan, Yenal & Taspinar, 1989; OED, 2011). “Stake” sozciigiiniin hem
sozliiklerde yer alan anlami nedeniyle hem de dil bilimcilerden alman goriisler
dogrultusunda, risk sozciigline karsihik geldigi kabul edilmistir. Risk sozciigii, zarara
ugrama tehlikesi olarak tamimlanmaktadir (TDK, 2012). Bu agidan “high stakes tests”
kavrami igin “yiiksek risk igeren smavlar” karsilig1 kullanilmistir (Kumandas & Kutlu, 2010).

Ogrenciler igin yiiksek risk iceren smavlardan bazilari, 6zel akademik
gerekliliklerinin kazanilip kazamilmadiginin belirlenmesi, bir {ist smifa ya da bir iist
o0grenime gegisi, diploma almay1 diger bir deyisle is diinyasina ya da yiiksekogrenime gegisi
ve yasam igin gerekli baz1 bilgi ve becerilerin kazanilmasi anlaminda “bir seyler ifade eden”
sinavlardir (Basaran, 2005). Yiiksek risk igeren sinavlar, 6grencilerin bir okulu bitirebilmesi,
bir 6gretim programina kayit olabilmesi, iiniversiteye girebilmesi, burs alabilmesi ya da bir
uygulama icin yeterlik alabilmesi i¢in ge¢mesi gereken smavlar olarak tanimlanmaktadir
(Cizek, 2001; Resnick, 2004). Ayn1 zamanda bu kavram, bireyler icin sonuglar1 ¢ok 6nemli
olan ve onlarda kayg yaratan smavlar icin de kullanilmaktadir (Casbarro, 2004).

Madaus’a gore (1998) smav sonuglar1 Ogrencileri, Ogretmenleri, yoOneticileri,
toplumlari, okullar1 ve bolgeleri etkileyen onemli kararlar vermede kullaniliyorsa yiiksek
risk icermektedir. Yiiksek risk iceren sinavlar, politik anlagmalarin ya da yonetmeliklerin bir
parcast (Schneider & Ingram, 1997) olarak kabul edilmektedir. Bunun sonucunda da bu
smavlardan elde edilen puanlar, mezun olunan okul puanlarn ile baglantih olarak
kullanilmaktadir. Bazi iilkelerde yiiksek risk igeren smavlardan aliman puanlar
ogretmenlerin, miidiirlerin maaslariyla ilgili kararlarda ya da onlarin memuriyete devam
edip etmeme kararlarinda etkili rol oynamaktadirlar (Orfield & Wald, 2000).

Egitimde hesap verilebilirlik (educational accountability) hareketinin bir parcasi
olarak bu tiir smnavlar ve onlarin sonuglar1 oldukc¢a onemli kabul edilmektedir. Ciinkii bu
smavlardan elde edilen sonuglar ayn1 zamanda okullarin, 6grencilerin siralanmasinda ya da
siniflandirilmasinda da kullanilmaktadirlar. Donlevy (2000) mezun olma ya da diploma
alma gibi egitimle ilgili 6nemli konularda belirleyici olarak tek smav olmasmnin, ozellikle
genglerin  yiiksekogrenim ve  gelecekle ilgili yolunu kapamaya baslayacagini
vurgulamaktadir. Cilinkii tek smava bagh olarak alinan kararlar, ¢alisma yasamina atilacak
ya da bir meslek edinmek i¢in yiiksekogrenime devam edecek Ogrencilerin hedeflerine
uygun olabilecegi gibi beklenenin aksine olumsuz durumlara da neden olabilmektedir.

Yiiksek risk iceren sinavlar, egitimin kalitesini belirlemede yarar saglasa bile alan
uzmanlari, bu smavlarin 6gretime sekil vermede yararli olmayacagini belirtmektedirler.
Ozellikle egitim alaminda uygulanan sinavlardan alinan sonuglara gore okullar basar
agisindan bir rekabetin, yarigsmanin igine siiriiklenmektedirler (Donlevy, 2000). Bu noktada
problemin kaynagi, sinavlarla ilgili olarak alinan Onlemlerin (kontrol ve sonuglarin
kestirilebilirligi ile ilgili) 6gretmenler ve 6grencileri etkilemesi durumudur.
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Ozellikle ¢oktan segmeli sorulardan hazirlanan bu sinavlardan elde edilen yiiksek ya
da diisiik puanlarin, 6diil ya da ceza olarak kullanilmasi yiiksek risk iceren smavlarin egitim
tizerindeki 6nemli ve olumsuz etkilerindendir (Johnson, 2007). Yiiksek risk iceren sinavlarla
ilgili bir diger problem ise smavlara bagh olarak 6gretim programinin daraltilmasidir (Paris,
2000). Ogretmenler &grencilerine bilgiyi kullanabilme becerisini kazandirmak yerine
smavlarda verilen bilgileri 6gretme yolunu se¢mektedirler (Jehlen, 2003). Bu acidan yiiksek
risk iceren smavlarin egitimi zayiflattig1 ve 6grencilerin gercek basarilarini ortaya koymada
etkili bir ara¢ olmadigi diisiiniilmektedir. Ozellikle &gretmenlerin, smif ici ders
etkinliklerinde 6gretim programlarinda yer alan kapsam yerine sinav kapsaminda yer alan
konular1 ogrettikleri, yani smavda kullanilan testin kapsamini Ogretme davranisina
yoneldikleri goriilmektedir (Etsey, 1997; Hess, 2002; Johnson, 2007). Baz1 durumlarda sinav
sonuglarin1 yiikseltmek igin olusan baskinin, Ogretmenleri testle Ogretim yapmaya
yoneltebilecegi (Madaus, West, Harmon, Lomax & Viator, 1992) ya da olusan baski
nedeniyle 6grencilerin bir takim etik dis1 uygulamalara (kopya skandallarina) yonelebilecegi
goz ardi edilmemelidir (Clarke ve Gregory, 2003).

Ogrencilerin yiiksek risk iceren sinavlardan aldiklar1 sonuglar; okullar, yoneticiler ve
ogretmenler igin Odiil ya da ceza olarak kullanildii zaman asagida belirtilen bazi
istenmeyen olumsuzluklar: beraberinde getirebilmektedir (Looney, 2009):

o Ogrenciler, yoneticiler ve gretmenler kendilerini baski altinda hissetmektedirler.

. Ogrencilerin basarili olabilmek i¢in yasadiklar: kaygi yiikselmektedir.

o Ogretmenler, testte yer alan sorularin iceriklerini (kapsam, bilgi boyutu) 8gretme
davranisina (testi 0gretme) yonelmekte ya da yoneltilmektedirler, bu durum
veliler, okul yoneticileri gibi paydaslar tarafindan da desteklenmektedir.

. Ogretmenler, ogrencilerin testte basarili olabilecekleri biligsel stiregleri 6n plana
¢ikaran bir egitim anlayisin1 benimsemekte, testlerle 6l¢iilmesi oldukga zor olan
duyussal ve psiko-motor beceriler tizerinde durmamaktadirlar.

o Ogretmenler (6zellikle dershaneler), dgrencilerin 6gretim programlarinda yer
alan temel becerileri kazanmalarim1 goz ardi ederek, soru ¢ozme aliskanhig:
kazandiran bir 6gretim anlayisina yonelmektedirler.

Yiiksek risk iceren sinavlar, 6gretimin kiigiik bir parcasini ya da 6gretim programinin
son derece dar bir boliimiinii kapsamaktadir. Bu agidan Ogretmen smavin igerigine
odaklanmakta ve smavda kullanilacak testi, 6gretme davranisi gostermektedir (Popham,
2001). Bu gibi smavlarin bazi yararlar1 oldugu halde, 6grencilere Ogretilenlerin smavlara
bagli olarak tamimlanmasi, olumsuz sonuglar1 da beraberinde getirmekte, O0grenme
kavraminin son derece sinirl bir yaklagimla ele alinmasma neden olmaktadir. Ozellikle bu
smavlarin sonuglar1 yorumlanirken smavin igeriginde yer alan ya da smavin yokladig:
davranislar disinda bireysel yetenekleri gelismis ve sinav basarisi agisindan daha az galigkan
olarak kabul edilen 6grenciler gormezden gelinmekte ve egitim siirecinde basarisiz kabul
edilmektedirler (Dovnley, 2000).

Basarili 6grenci, ogrendiklerini oldugu gibi kullanan degil 6grendiklerini gercek
yasam durumlarinda bagh olarak yeniden sekillendiren bireyler olarak tanimlanmaktadir
(Kutlu, Dogan & Karakaya, 2014). Bu agidan algoritmik hesaplama (islem yapma), ezber
bilgi, derinligi olmadan ¢ok fazla kavram ve prensibi, yazili materyaldeki bilgileri aynen
aktarma gibi 6grenme c¢iktilarinin 6nemi, okullarin 6grencileri gercek yasam kosullarina
hazirlayan kurumlar olmasi dogrultusunda azalmaktadir. Bu nedenle okullarin tek bir soru
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formatina (tiiriine) bagli kalmamas: (6zellikle ¢oktan se¢meli soru tiiriine) ve ezbere dayali
bilgilerin 6l¢tildiigii sorulardan kaginmasi gerekmektedir (Berberoglu, 2006).

Glintimiizde oOgrenci davraniglarini degerlendirmek amaciyla kullanilan g¢oktan
se¢gmeli, dogru-yanlis gibi bazi klasik 6l¢me yontemleri 6grencilerde gozlenmesi istenen
okudugunu anlama, yazili anlattm, sunu yapma, arastirma, inceleme vb. becerileri
belirlemede yetersiz kalmaktadir (Kutlu, Dogan, & Karakaya, 2014). Bu agidan cesitli
amagclarla yapilan ve bu tiir alt diizey zihinsel becerilerin yoklandig1 smavlarin okul
dgrenmeleri iizerinde olumsuz etkilerinin oldugu vurgulanmaktadir (Jehlen, 2003). Ozellikle
bu smavlara odakl egitim yapildig1 zaman 6grenciler yalnizca sinav kapsaminda yoklanan
bilgileri 6grenmeye yonelmektedirler (Looney, 2009).

Berger (2006), yiiksek risk igeren smavlarin, 6gretmenleri 6gretim stillerinde ve
programin igeriginde degislik yapmak zorunda biraktigini belirtmektedir. Yiiksek risk iceren
smavlar, bu sinava giren 6grencilerde bir bikkinlik ve baski durumunun ortaya ¢ikmasina
neden olurken, Ogretmen, Ogrenci ve yoneticilerde mekanik (diisiintilmeden yapilan)
davranislar gosterme egilimini tetiklemektedirler. Yani okula basladig: yillarda 6grenmeye
can atan ogrenciler ile sahip olduklar bilgiyi paylasmak icin ellerinden gelen her seyi yapan
ogretmenler, bu siireg igerisine dahil olduklar1 zaman derinden yaralanmaktadirlar (Amrein
& Berliner, 2003).

Yapilan arastirmalar (Pedula vd. 2003; Stecher vd., 2000; Stecher vd., 1998),
ogretmenlerin 6gretim programina ya da belirlenen olgiitlere degil de sinava gore 6gretim
yapmasinin egitimdeki gelismelere karsi en biiyiik engel olarak gosterilmektedir. Ozellikle
sinav odakli egitim yapildiginda en onemli simf etkinliklerinden, deneylerinden bazilari
yapilmamakta ya da kazandirilacak oOnemli davramislar riske atilmaktadir. Ciinki
ogretmenler 6grencileri egitme amaciyla ders yapmamakta yalnizca 6grencilerin girecekleri
smavda sorulan sorulara esdeger nitelikteki sorular1 yanitlayabilmesini arzu etmektedirler
(Mirshah-Bayer, 2003). Boyle bir egitim yonteminin, Ogrencileri girecekleri sinavlara
hazirlayacagina siiphe yoktur. Ancak boyle bir anlayisinin, okulda verilen egitimin temel
amacini goz ardi ettigi agiktir (Jehlen, 2003). Bu anlayisin sonucunda olusacak zararlarin
neler olabilecegini tartismak ve =zararlar1 engelleyici kararlarin alinmasimi saglayacak
onerilerde bulunmak son derece énemlidir.

Diger iilkelerde oldugu gibi, Tiirkiye’de de sinav sistemi giin gectikce okullar1 egitim
Ogretimin amaglarindan uzaklagtirmakta ve okul egitimi ikinci planda kalmaktadir.
Okullarda dersler sinavlarda soru gelebilecek konulara indirgenerek, 6grencinin bir biitiin
olarak gelisimi g6z ardi edilmektedir. Bu siirecte 6grenciler, anne-babalar ve 6gretmenler,
kisacasi herkes caresizlik icinde daha c¢ok sinava odaklanmaktadir. Ciinkii o sinavlar
ogrencinin hangi liseye, sonrasinda hangi tiniversiteye gidecegini belirlemektedir. Bireyin
yasamina yon verecek kararlar sinavlardan elde edilen puanlara gore olusturulmaktadir
(TED, 2010). Bu agidan Tiirkiye’de yiiksek risk igeren sinavlarin neler oldugu ve bu
sinavlarin nasil etkilerinin oldugu egitim paydaslar1 ve egitimde soz sahibi olanlar
tarafindan iyi tartisiimali ve olumsuz etkilerin giderilmesi i¢in gerekli énlemlerin alinmasi
saglanmalidir.

Genel olarak, egitimde se¢me islemi, egitim talebi arzin1 agsmigsa ve girilecek 6gretim
programi i¢in olmazsa olmaz 6nkosullar aranacaksa yapilabilir. Bu iki gerekceden herhangi
biri ya da ikisi ayn1 anda gerceklesirse se¢me islemi zorunlu olur (Baykal, 2006). Tiirkiye’de
de arz talep iliskisi denklestirilemedigi i¢in ortadgretime ve yiiksekdgretime giris “smav”
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esasmna dayali olarak gerceklestirilmektedir. Adaylar uzun ve zorlu bir hazirlik dénemini
yasamak zorunda kalarak birbirleriyle yarismaktadirlar. Hatta gogunlukla bu sinava hazirhik
siireci, ortadgretim doneminden c¢ok Once baglamakta ve okullarda veya oOzel O6gretim
kurumlarinda verilen ilave derslerle ¢alismalarini desteklenmeye ¢alisiimaktadir. Bu nedenle
yliksekogretime gegis siireci 6grenci ve velileri agisindan kaygili, zorlu ve pahali bir siireg
olarak yasanmaktadir. Kimi durumlarda bu siire¢ 6grencilere aldirilan “6zel dersler” ve
psikolog ve psikolojik danismanlarla desteklenmektedir (Tanhan & Tanriverdi, 2010).

Tiirkiye’de Ogrenciler ulusal smavlarin soru tiirlerine dayali olarak hazirlik
calismalar1 yaparken, 1999 yilindan beri katildig1 uluslararas: sinavlarda (2012 yilinda
katildig1 PISA smavi da dahil olmak iizere) matematik okuryazarligi, fen okuryazarlhig: ve
okudugunu anlama alanlarinda birgok iilkenin gerisinde kalmistir. Bu agidan smavlarin
olumsuz etkileri bir kez daha gozden gecirilmeli egitime katki saglamak yerine zarar veren
durumlarin ortadan kaldirilmast yoniinde caba harcanmalidir. Ozellikle smav odakli
ylritilen bir egitim sistemi olusmasi engellenmeli bu noktada oOnlemler alinmali ve
ogrenileni yasamda kullanabilme becerisi kazandiran bir egitim anlayis1 benimsenmelidir.

Anahtar Sozciikler: Ogrenci basarisi, Yiiksek risk igeren smavlar, Ulusal sinavlar
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