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ABSTRACT
Oral communication is an interactive process in which an individual alternately takes the
roles of speaker and listener. Thus, rather than focusing on each skill separately, these skills
should be considered integratedly. In order for students to overcome the burdens in listening
and speaking skills, they need to develop communicative competence, especially strategic
competence. With reference to speaking, strategic competence points out the ability to know
how to keep a conversation going, how to terminate the conversation, and how to clear up
communication breakdowns and comprehension problems (Shumin, 1994). Therefore, the
aim of this quantitative study is to investigate both speaking and listening strategies (so
called “communication strategies”) used by EFL students to cope with problems during
communication so they can be integrated into language teaching in order to develop
students’ strategic competence. Two hundred ninety-one Turkish EFL university students
participated in this study. Researchers used the “Communication Strategy Inventory”, a 5
point Likert-type scale developed by Yaman, Irgin and Kavasoglu (2011). The findings of this
study revealed that EFL students used negotiation for meaning, compensatory, and getting the
gist strategies in communication. It also found that female students used communication

strategies more than males and advanced level students.
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INTRODUCTION

Over the past three decades there has been a growing body of research on
communication strategies. However, these studies have defined communication strategies in
various ways, creating the concept of problematicity in the field of linguistics and language
learning (Kasper & Kellerman, 1997). For many people, communication is accepted as the
main goal of learning a foreign language. It is thought that people send and receive messages
and negotiate meaning via communication (Rubin&Thompson, 1994). Also, it is believed that
learners’ communicative skills can be improved by developing strategies for communication.
Cohen, Weaver and Li (1998) claimed the use of strategies in communication raises learners’
language awareness and solves the interlocutors” potential communication problems. Also,
Dornyei (1995) asserted that communication strategies develop learners’ oral proficiency.

Considerable studies have been done on communication strategies, most of which
search for the conceptualization of communication strategies (Bialystok, 1990) and outline
the classification of communication strategies (Brown, 2000). For McDonough (1995) and
Oxford (1996), language learners need to use communication strategies because the use of
specific communication strategies plays a great role in learning the target language.
Language learners need to use communication strategies to overcome difficulties in
communication. According to Bialystok (1990), “the familiar ease and fluency learners sail
from one idea to the next in the first language is shattered by some gap in the knowledge of a
second language” (p. 1). Learners need to overcome these gaps—words, structure, phrases,
tense markers, and idioms (Wenden & Rubin, 1987).

In addition, Dornyei and Scott (1997) said oral communication is an interactive
process in which an individual alternately takes the roles of speaker and listener. In order for
students to overcome the burdens in listening and speaking skills, they need to develop
communicative competence, especially strategic competence. With reference to speaking,
strategic competence is defined as the ability to know how to keep a conversation going,
terminate a conversation, and clear up communication breakdowns and comprehension
problems (Shumin, 1994). Thus, this study aims to integrate listening and speaking skills
rather than focusing on each skill separately.

Taxonomies of Communication Strategies

Bialystok (1990) defined communication strategies as a systematic technique
employed by a speaker to express his/her meaning when faced with some difficulty. For
Tarone (1980), it is a mutual attempt of two interlocutors to agree on a meaning in situations
where requisite meaning structures are not shared. Also, communication strategies are
potentially conscious plans for solving problems in reaching a particular communicative goal
(Faerch & Kasper, 1983). They are the techniques of coping with difficulties in
communicating in an imperfectly known second or foreign language (Stern, 1983).

Communication strategies negotiate meaning where either linguistic structures or
sociolinguistic rules are not shared between a foreign language learner and a speaker of the
target language (O’Malley & Chamot, 1990). They facilitate learners’” communicative
competence in a foreign language and focus on interaction and interlocutors” negotiation
behavior for coping with communication breakdowns. Furthermore, communication
strategies enhance the effectiveness of communication (Canale, 1983). They involve both
listening and speaking which contribute to the foreign language learners. Communication
strategies are used to negotiate meaning and to maintain the conversation (Tarone, 1980).
Faerch and Kasper (1983) said communication strategies handle difficulties or
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communication breakdowns. Dornyei and Scott (1997) found the existence of a mismatch
between L2 speaker’s linguistic knowledge and communicative intentions caused a crucial
need for communication strategies to help L2 learners in their efforts to speak English as a
target language.

There are two approaches to investigating communication strategies: the interactional
view and the psycholinguistic view. The interactional view of communication strategies is
based on the interaction process between language learners and their interlocutors and the
negotiation of meaning (Tarone, 1980). Communication strategies were defined as “tools
used in negotiation of meaning where both interlocutors are attempting to agree as to a
communicative goal and a shared enterprise in which both the speaker and the hearer are
involved rather than being only the responsibility of the speaker” (Tarone, 1980, 140). The
psycholinguistic view sees communication strategies as the speaker’s cognitive process with
a focus on comprehension and production (Nakatani, 2005). Faerch and Kasper (1983) define
communication strategies in terms of the individual’s mental response to a problem rather
than a joint response by two people. Therefore, the psycholinguistic view of communication
strategies has been associated mainly with strategies for overcoming limitations in lexical
knowledge.

From the perspective of the interactional view, Tarone (1977) identified several
communication strategies: approximation, word coinage, circumlocution, literal translation,
language switch, appeal for assistance, mime, and avoidance. From a psycholinguistic view,
Faerch and Kasper (1983) adopted the criteria of process or plan, conscious or unconscious,
problem-oriented or problem-free. They proposed two possible strategies for solving a
communication problem: avoidance and achievement strategies. While avoidance strategies
include formal reduction strategies —using reduced systems to avoid producing non-fluent
or incorrect utterances—and reduction strategies—avoiding a specific topic or giving up
sending a message —achievement strategies consist of compensatory strategies and retrieval
strategies. The former consist of code switching, transfer, inter-language based strategies,
cooperative strategies, and nonlinguistic strategies in which learners find an alternative
solution for reaching the original goal by means of whatever sources are available. The latter
are used when learners have difficulties retrieving specific items. Also, Dornyei (1995)
classified communication strategies into two groups: reduction and achievement strategies.
In addition, he offered stalling or time-gaining strategies that help a speaker gain time to
keep the communication channel open if they face a problem. In this study, we adopted the
interactional view since we plan to integrate speaking and listening skills that require the
interaction process between interlocutors to negotiate for meaning.

METHOD
The aim of this survey method study is to investigate both speaking and listening
strategies (communication strategies) used by EFL students to cope with problems during
communication so they can be integrated into language teaching in order to develop
students’ strategic competence. The following research questions guided the present study:
1. What are the communication strategies of the EFL university students at the
department of English Language Teaching at Mersin University in Turkey?
2. Do the communication strategies used by the EFL university students differ in
terms of gender?
3. Do the communication strategies used by the EFL university students differ in
terms of proficiency levels?
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Participants

Two hundred ninety-one (215F/76M) Turkish EFL preparatory, freshman,
sophomore, junior, and senior students of Department of English Language Teaching at
Mersin University during the 2010-2011 academic year participated in this study. Their ages
ranged from 18 to 27. They were informed about how to complete the inventory and were
required to answer each item. Also, they were asked to identify themselves with their
nicknames in the inventory and to write their gender and classes. The participants were a
homogenous group in terms of their educational and socio-cultural backgrounds. The
participants” proficiency level in the English language was determined as intermediate
(independent user, Bl & B2) and advanced (proficient user, C1 & C2) based on the
proficiency levels in Common European Framework (CEF). The participants in preparatory
grade were independent users while freshman, sophomore, junior, and senior participants
were classified as proficient users.

Data Collection Tools

Researchers used the Communication Strategy Inventory (CSI), a 5-point Likert-type
scale developed by Yaman, Irgin and Kavasoglu (2011). Participants were asked to respond
on the five frequency uses of each item, ranging from “Never true of me” to “Always true of
me”. The 21 items on the CSI were classified into five groups: Factor 1, negotiation for
meaning while using listening strategies (items 5, 11, 16, 19, 20, 21); Factor 2, getting the gist
strategies (items 8, 9, 10, 14, 15, 17); Factor 3, scanning strategies (items 1, 6, 12, 18); Factor 4,
nonverbal strategies (items 2, 7, 13); and Factor 5, word-oriented strategies (3, 4).The 21 items
in CSI were put in random order without considering the factors to which they belong. The
inventory showed highly acceptable internal consistency as shown: Factor 1, negotiation for
meaning while using listening strategies, .82; Factor 2, getting the gist strategies .76; Factor 3,
scanning strategies, .67; Factor 4, nonverbal strategies, .61; and Factor 5, word-oriented
strategies, .74. According to the results of the reliability analysis, all the items are internally
consistent with each other because Cronbach’s Alpha value was .84. The researcher
administered the inventory in the classrooms and the entire procedure lasted approximately
10 minutes.

Data Analysis

Researchers used correlation analysis, descriptive statistics and independent samples
t-test as data analysis methods. The correlation analysis was implemented to determine the
relationship between listening strategies and speaking strategies in the Communication
Strategy Inventory. The independent samples t-test was used to see whether communication
strategy use differs according to the participant’s gender and to compare the participants’
proficiency level and their strategy use.

RESULTS AND DISCUSSIONS

The results will be presented in order of research question and discussed in relation
to current literature.
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What are the communication strategies of the EFL university students in the Department
of English Language Teaching at Mersin University in Turkey?

Descriptive statistics were applied to determine the rank order of any statement in the
Communication Strategy Inventory from the most preferred to the least preferred. Table 1
presents the results of the descriptive statistics.

Table 1. Descriptive statistics (n=291)

Factors Minimum Maximum Mean Std. Deviation
Compensatorystrategies 9.00 30.00 22.43 4.32
Negotlatlgn for meaning while listening 14.00 30.00 2412 3.0

and speaking strategies

Getting the gist strategies 8.00 20.00 15.15 2.57

Table 1 shows that negotiation for meaning while using listening and speaking
strategies (M=24.12) is the most preferred factor among the study participants.
Compensatory strategies (M=22.43) is the second according to the means of the descriptive
statistics results. Then, getting the gist strategies (M=15.15) rank third in the order in the
frequent use of strategies.

Negotiation for meaning while using listening and speaking strategies is
characterized by negotiating behavior in listening and speaking when students have
problems during interaction. They are used to maintain the conversational goal with
speakers (Nakatani, 2006). The inventory developed by Yaman, Irgin and Kavasoglu (2011)
found that Turkish EFL students prefer to use communication strategies. While Turkish
students listen, they ask for repetition when they do not understand what the speaker has
said. They use gestures when they have difficulty understanding. The listener clarifies what
they could not understand. Also, Turkish students pay attention to their rhythm and
intonation during communication. They know they use expressions that fit a rule they have
learned and they give examples if the listener does not understand what they are saying.

Compensatory strategies are one of the strategy categorizations that Turkish EFL
students use in communication. Compensatory strategies are accepted as achievement
strategies that solve problems in the planning phase due to insufficient linguistics resources
(Yang & Gai, 2010). Compensatory strategies (CS) are subcategorized into code switching,
inter-lingual transfer/L1-based CS, inter-intralingual transfer/L2-based CS, and interlanguage
based strategies (Faerch & Kasper, 1983). Turkish EFL students use an alternative word that
expresses the meaning as closely as possible when they cannot think of the word they want
to say. They reduce the message and use simple expressions if they cannot express
themselves. When they feel incapable of executing their original intent, they try to express
themselves in a different way. Additionally, getting the gist strategies help a listener get the
basic idea of a speaker’s utterance. Learners pay attention to general information contained
in speech rather than specific utterances. They consider the context and the speaker’s
previous sentences to guess the overall meaning (Nakatani, 2006). It is difficult for EFL
learners to follow every single detail;, therefore the gist strategies could be useful for
understanding what the interlocutor is saying by activating their schemata of background
information (Dornyei & Scott, 1997). Turkish EFL students use getting the gist strategies but
not frequently. They try to understand every single detail while listening, which is used
mostly by less active students in listening instead of paying attention to catch the speaker’s
main idea. However, students can help understanding if they prepare their mind to what
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they will hear before listening. They can use their prior knowledge to understand the main
idea. Anticipating what the speaker is going to say based on the context is another tactic of
good listeners.

Do the communication strategies used by the EFL university students differ in terms of
gender?

Table 2 presents the results of the indipendent samples t-test in terms of gender.

Table 2. Independent samples t-test in terms of gender (n=291)

Factors Gender n X S sd t p

Negotiation for meaning while Female 215 22.82 4.28 291 716 .01%
listening and speaking strategies Male 76 2130  4.33

Compensation stratesies Female 215 1537 250 291 .032 .03*
ompensatio 8 Male 76 1457 273

. . . Female 215 2422 312 291 .840 .00*

Getting the gist strategies

Male 76 23.86  3.48

*p<.05

According to the results of the independent samples t-test, there is a significant
difference between female and male EFL learners in terms of communication strategy use
named “negotiation for meaning strategies” (teon=.716, p<.05), “getting the gist strategies”
(te1=.840, p<.05), and “compensation strategies” (teo1=.032, p<.05). Both female and male
students use getting the gist strategies more frequently than compensation strategies.
Moreover, the use of strategy in terms of gender shows a change in different studies applied
to different cultures.

Studies indicate that females show more interest in social activities than males and
they are more cooperative than males. A number of researchers continue to assume female
superiority in language development (Ehrman & Oxford, 1989; Oxford, 1993; Ellis, 1994). The
results of the study by Ehrman and Oxford (1989) indicate that females use cognitive,
compensation and metacognitive strategies more frequently than males (Macaro, 2006). Li’s
study (2010) found that female university students in Taiwan apply CS more often than male
students. However, some findings reveal that males employ more learning strategies than
females (Wharton, 2010). Such findings are important because they show us that there might
be differences in the way females and males learn a language. In contrast, the results of Lai’s
study (2010) show that Chinese male and female learners use strategies in the same way. Lai
(2010) claimed this may be because both male and female Chinese learners learn English in
the same language context.

Do the communication strategies used by the EFL university students differ in terms of
proficiency levels?

Table 3 shows the results of the independent samples t-test in terms of prociency
level.
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Table 3. Independent samples t-test in terms of proficiency level (n=291)

Factors Proficiency level n X S sd t p

Negotiation for meaning while Intermediate 90 2347  4.64 291 782 .02%
listening and speaking strategies Advanced 201 2214 414

C tion strategi Intermediate 90 23.06  3.46 291 .023 04*
ompensation stategies Advanced 201 2443 3.03

. . . Intermediate 920 14.54 2.53 291 .860 .02*

Getting the gist strategies

Advanced 201 15.87  2.58

*p<.05

The results of the independent samples t-test show a significant difference between
intermediate and advanced EFL learners in terms of the use of communication strategies
named “negotiation for meaning strategies” (teo=.782, p<.05),“getting the gist strategies”
(teon=.023, p<.05), and “compensation strategies” (two1=.860, p<.05).

The results of the independent samples t-test to understand whether communication
strategies used by EFL university students differ in terms of proficiency levels show a
significant difference between intermediate and advanced level EFL learners in terms of
communication strategy use. Advanced level learners use “getting the gist strategies” while
intermediate level learners use “negotiation for meaning strategies more frequently.”

Furthermore, various studies dealing with the relationship between the use of oral
communication strategies and English language proficiency level show differences, making
it difficult to define the relationship. One study of English proficiency level and the use of
communication strategies was carried out by Chen (1990), who conducted an experiment to
identify the communication strategies used by EFL learners from on different levels. The
study’s results showed the frequency, type and effectiveness of communication strategy use
varied in relation to proficiency levels. Chen (2009) also conducted a study using Nakatani’s
Oral Communication Strategy Inventory (2006).

Gokgoz (2008) also investigated whether there is a correlation between reported use
of strategies for coping with speaking problems and the students” speaking grade levels. She
found a difference between low and high proficiency groups. The high oral proficiency
group reported more use of social affective strategies, fluency-oriented strategies and
negotiation for meaning strategies. The students from low speaking grade levels also scored
low in reporting use of strategies for coping with speaking problems.

In contrast to the results of the studies that show that learners with low linguistic
proficiency use fewer communication strategies, Paribakht (1985) found that learners with
low linguistic proficiency use communication strategies more frequently than learners with
high linguistic proficiency because learners with high linguistic proficiency confront fewer
communication problems. Si-Qing (1990) supported the findings that communication
strategy use decreases when linguistic proficiency increases. Wharton (2000) reported that
learners with low linguistic proficiency appeal to communication strategies more often
because of communication problems due to their limited command of L2. Learners with high
linguistic proficiency, on the other hand, resort to fewer communication strategies because
they are better equipped.

Similarly, Glimiis (2007) investigated the communication strategy use of EFL students
of a Turkish Anatolian High School and the impact of language proficiency on the use of
communication strategies. She found that low-level learners used modification devices more
often than high level students. The analysis of the qualitative data of the same study revealed
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that non-preparatory (low level) learners employ communication strategies more frequently
than preparatory (high level) learners. Research into communication strategy use revealed
controversies in terms of the relationship between proficiency level and use of
communication strategies.

CONCLUSIONS

Communication strategies (both listening and speaking) have a direct influence on
communication and play a constructive role in foreign language learning. EFL learners are
expected to use communication strategies in a meaningful way. They also are expected t to
be highly motivated for initiating oral communication, to increase participation during
interactions as well as solve their communication problem so as to achieve communicative
goals, and to be able to send the right messages. It is important to motivate foreign language
learners to take risks in communication and use communication strategies. Clearly, learners
should be instructed to use strategy in their listening and speaking activities. They should
use available resources without being afraid of making mistakes in communication;
however, they should be aware of communication strategies used by the proficient students
such as social affective strategies, fluency oriented strategies and nonverbal strategies while
speaking. Turkish EFL learners should pay attention when using strategy in both speaking
and listening to gain competence in communication.

This study shows significant differences in the use of communication strategies in
terms of gender and proficiency level. It implies that gender variables are determining
factors in the preference of communication strategies, but they should not be perceived on
their own because there are controversies in the use of communication strategies by females
and males, even in the same cultures. Also, other variables such as individual differences,
background knowledge and motivation should be considered in identifying communication
strategies used by students.

Finally, recent studies on communication strategies have witnessed encouragement in
the use of communication strategy. However, there is still a lack of investigation in issues
such as raising EFL learners’ awareness of the communicative potential of communication
strategies, understanding how EFL learners use communication strategies in interactive
listening and speaking activities, and drawing EFL teachers’ attention to strategy instruction
to broaden learners” repertoires. Further research should study the issues stated above to
improve the viewpoints on communication strategy.
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Giris

Son yillarda iletisim stratejileri iizerine yapilan ¢alismalarin sayisinda kayda deger
olctide bir artis olmustur. Kasper ve Kellerman’in (1997) belirttigi gibi iletisim stratejilerinin
dilbilim ve dil 6gretiminde kavramsallastirilmasinda degisiklikler vardir ve bu degisiklikler
halen devam etmektedir. Pek ¢ok arastirmaci igin iletisim, yabanci dil 6grenmenin esas
amaci olarak kabul edilmektedir. fletisim araciligi ile insanlarmn etkili bir sekilde mesaj alip
verdikleri ve anlam c¢ikardiklar1 distintilmektedir (Rubin & Thompson, 1994). Ay
zamanda, dil Ogrenenlerin iletisim becerilerinin iletisime yonelik strateji gelistirerek
ilerleyebilecegine inanilmaktadir. Cohen, Weaver ve Li (1998) iletisimde strateji kullanimimin
ogrencilerin dil farkindaligini arttiracagini ve iletisim kuran kisilerin karsilastiklar: olasi
iletisim problemlerini ¢ozebilecegini ileri stirmiistiir. Bunun yaninda Dornyei (1995), iletisim
stratejilerinin ogrencilerin sozlii iletisim yeterliliklerini gelistirdigini iddia etmistir. Belirtilen
calismalarin  ardindan, Brown (2000) iletisim stratejilerinin de kendi igerisinde
smiflandirilmasi gerektigini 6ne stirmiistiir. Yabanci dili 6grenmek i¢in 6grecilerin belli bagli
stratejilerin kullanimina yonelmesi ve 6zellikle de iletisim stratejilerinin kullanimina ihtiyag
duymasy; iletisim stratejilerinin kavramsallastirilmasive stratejilerde smiflandirilmaya
gidilmesinde ©nemli bir adimdir. Ayrica, alan yazinda gosterildigi gibi dil 6grenenler,
iletisimdeki zorluklarin {istesinden gelmek icin iletisim stratejisi kullanmaya ihtiyag
duymaktadir. Bialystok’e gore (1990) ana dilde ileri diizeyde bir hakimiyet gostererek bir
fikirden baska bir fikre hig¢ dili yapisal agidan diisiinmeden konusabilen Kkisiler, ikinci dil
Ogrenimi asamasinda bazi ifadeleri olustururken belli basl zorluklarla karsilasmaktadirlar.
Wenden ve Rubin’in de (1987) belirttigi gibi dil dgrenenler, iletisim sirasinda kurduklar:
ctimlelerdeki kelime, yapi, kisa ya da uzun ifade, dilbilgisi kurali ve deyim kullanimi1 gibi
zorluklarin tistesinden gelmeye etkili bir iletisim kurmak igin ihtiya¢ duyarlar. Ayni
zamanda bireyler iletisim sirasinda hem dinleyici hem de konusmaci olarak iletisimde aktif
bir sekilde rol alirlar, bu doniisimlii stire¢ sozel iletisim olarak adlandirilmaktadir. Bu
ylzden sozel iletisimde her bir beceriye ayri ayri odaklanmak yerine beceriler
biitlinlestirilmis diistiniilmelidir. Dinleme ve konusma becerilerinde 6grenciler iizerilerinde
olan ytiikiin {istesinden gelmek i¢in iletisim yeterliklerini 6zellikle de stratejik yeterliklerini
gelistirmeye ihtiya¢ duyarlar. Konusma ve dinleme becerilerinde stratejik yeterlik; iletisime
nasil ge¢meyi, iletisimi nasil siirdiiriip sonlandirmayr ve anlama problemleri yani sira
iletisim sirasinda olusan kopukluklar: nasil gidermeyi bilme yetenegini vurgulamaktadir
(Shumin, 1994).

Yontem

Tarama modelindeki bu galismanmin amaci, Ingilizceyi yabanci dil olarak &grenen
ogrenciler tarafindan iletisim sirasinda karsilastiklar1 problemlerin {istesinden gelmek igin
kullanilan hem konusma hem de dinleme stratejilerini (sozde iletisim stratejileri)
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aragtirmaktir. Bu galismaya, Ingilizce’yi yabana dil olarak &grenen 291 (215K/76E) Tiirk
tiniversite Ogrencisi katilmustir. Katilmalar, 2010-2011 akademik yilinda Mersin
Universitesi, Egitim Fakiiltesi Ingilizce Ogretmenligi programinda egitim gdrenhazirlik,
birinci, ikinci, {iglincli ve dordiincii smif dgrencilerinden olusmaktadir. Yaslar: 18 ile 27
arasinda degisenkatihmcilar, egitim durumlar: ve kiiltiirel birikimleri agisindan homojen bir
gruptur. Katilimeilarn  Ingilizce’deki  yeterlik seviyeleri Ortak Avrupa Cergeve
Programiyeterlik seviyelerine gore orta (dili bagimsiz kullananlar, Bl & B2) ve ileri seviye
(dili ileri diizeyde kullananlar, C1 & C2) olarak belirlenmistir. Hazirlik smifinda yer alan
ogrenciler yabanc dili bagimsiz olarak kullanan 6grencilerden olusurken birden dérdiincii
smifa kadar olan 6grenciler dili ileri diizeyde kullanan 6grenciler arasinda bulunmaktadir.

Bu ¢alismada, Yaman, Irgin ve Kavasoglu (2011) tarafindan gelistirilen ve 51i Likert
tipi cevap dlgegi olan iletisim Strateji Envanteri kullamlmigtir. Iletisim Strateji Envanteri2l
maddeden olusmaktadir ve 5 faktorle siniflandirilmistir. Faktor 1: Dinlerken anlam ¢ikarma
stratejileri (madde 5, 11, 16, 19, 20, 21), Faktor 2: Ana fikri ¢ikarma stratejileri (madde 8, 9, 10,
14, 15, 17), Faktor 3: Tarama stratejileri (madde 1, 6, 12, 18), Faktor 4: Sozel olmayan stratejiler
(madde 2, 7, 13), Faktor 5: Kelime temelli stratejiler (madde 3, 4). ileti§im Strateji Envanteri'nde
yer alan 21 madde, ait olduklar1 faktorleri goz oniinde bulundurmadan Olgekte rastgele
siralanmigtir. Ayrica, dlgegin gecerlik ve giivenirlik katsayis1 .84’diir ve bu deger calismada
kullanilan veri toplama aracinin giivenilir bir 6lgme arac1 oldugunu gostermektedir.

Bu calismada, korelasyon analizi, betimsel istatistik analizi ve bagimsiz gruplar igin t-
testi, veri analizi yontemleri olarak kullanilmistir. Calismada uygulanan korelasyon analizi
[letisim Strateji Envanteri'nde yer alan dinleme ve konusma stratejileri arasindaki iliskiyi
gormek igin yapilmistir. Betimsel istatistik analizi ile Ingilizce’yi yabanci dil olarak kullanan
Tiirk 6grencilerinin kullandiklar iletisim stratejilerine aciklik getirilmistir. Bagimsiz gruplar
icin yapilan t-testi veri analizi, iletisim strateji kullanimmin calismaya katilanlarin
cinsiyetlerine gore degisip degismedigini gormek ve yabanc dil seviyeleri ile strateji
kullanimini karsilastirmak igin yapilmistir.

Bulgular ve Yorum

Galismanin bulgulari, Ingilizceyi yabana dil olarak dgrenen dgrencilerin iletisimde
anlam ¢ikarma, telafi etme ve ana fikri ¢ikarma stratejilerini kullandigini ortaya ¢ikarmistir.
Bu caligmada gelistirilen envanterdeki maddelerden, yabanai dili Ingilizce olarak &grenen
Tiirk 6grencilerin iletisim stratejileri 0grenmeyi tercih ettikleri sonucuna ulasilmistir. Tiirk
ogrenciler iletisim esnasinda anlayamadiklar1 yerleri konusmaciya sozel olarak ya da viicut
dilini kullanarak gostermektedirler. Konusmaci dinleyicinin anlayamadig yerlerde
konusmasma Orneklendirme yaparak netlik kazandirmaktadir. Ayni zamanda, Tiirk
ogrenciler iletisim sirasinda konusmacmintonlamasma ve vurgusuna dikkat etmektedirler.
Ogrenciler konugsmacinin ne sdyledigini anlamaya cahsirlarken bir taraftan da konusmacinin
kullandig1 ciimlelerdeki yapilarin 6grendikleri kurallara uygun olup olmadiklarinadzen
gostermektedirler. Tiirk kiiltiiriinde, telafi stratejileri iletisim sirasinda Ingilizce’yi yabanci
dil olarak Ogrenen Ogrencilerin en ¢ok kullandig1 stratejilerden bir tanesidir. Telafi
stratejileri, yetersiz dilbilgisine bagh olarak konusmanin planlanma asamasinda problem
¢ozmenin amaglandig1 bas etme stratejileri olarak kabul edilmektedir (Yang & Gai, 2010).
Telafi stratejilerialt gruplara ayrilmaktadir: Dil degistirme, anadile bagh iletisim stratejileri,
yabanci dile bagl iletisim stratejileri, dilleraras1 kullanilan stratejiler(Faerch & Kasper, 1983).
Ingilizce’yi yabanci dil olarak konusan Tiirk dgrenciler, tam olarak ifade etmek istedikleri
uygun kelimeyi bulamadiklarinda o ifadeyi veren olabildigince yakin anlamdaki baska bir
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kelimeyi kullanmaktadirlar. Kendilerini ifade etmekte yetersiz hissettiklerinde daha basit
acgiklamalarla ya da yakin anlamli ifadeler kullanarak vermek istedikleri mesaji aktarirlar.
Buna ek olarak, ana fikri ¢ikarma stratejileri konusmacinin soylediklerinin 6ziinii anlamak
icin kullanilan stratejilerdir. Dil 6grenenler konusmada yer alan belirli ifadelerden daha ¢ok
konusmanin igerigindeki genel bilgilere dikkat ederler. Baglami ve konusmacinin bir 6nceki
climlesini géz oniinde bulundurarak genel anlama ulasmaya calismaktadirlar (Nakatani,
2006). Ingilizce’yi yabanai dil olarak dgrenen dgrencilerin iletisim sirasinda her detay takip
etmesi zor olacag icin ana fikri ¢ikarma stratejileri 6grencilerin var olan bilgilerini aktif hale
getirerek konugsmacinin ne sdyledigini anlamak icin faydali olabilir (Dérnyei & Scott, 1997).

Bayan oOgrencilerinerkek oOgrencilerden daha ¢ok iletisim stratejisi kullandig:
bulunmustur. Dahasi, cinsiyete bagli strateji kullanimu farkli  kiiltiirlere de
uygulandigindabenzer sonuglar gostermektedir. Calismalarda bayanlarin erkeklerden sosyal
aktivilerde daha ilgili oldugu ve erkeklerden daha igbirlik¢i oldugu ortaya ¢ikmustir. Pek ¢cok
arastirmaci dil gelisiminde bayanlarin iistiinlii§iine inanmay1 siirdiirmektedir (Ehrman &
Oxford, 1989; Oxford, 1993; Ellis, 1994; Li, 2010). Bayanlar bilissel, telafi etme ve bilististii
stratejileri erkeklerden daha sik kullanmaktadir (Macaro, 2006). Ayrica, bagimsiz gruplar
icin yapilan t-testi sonucunda iletisim stratejisi kullanimi agisindan orta ve ileri diizeydeki
ogrenciler arasinda anlamh bir fark oldugu bulunmaktadir. ingilizce’de ileri diizeyde olan
ogrenciler, iletisim stratejilerini en ¢ok kullanan 6grencilerdir. Orta seviyedeki 6grenciler
siklikla anlam ¢ikarma stratejilerini kullanirken, ileri diizeydeki 6grenciler ana fikri ¢tkarma
stratejilerini kullanmaktadirlar.

Tartisma

Konusma ve dinlemeyi kapsayan iletisim stratejilerinin iletisim {izerinde direk bir
etkisi vardir ve yabanci dil dgreniminde yapilandirict bir rol oynamaktadir. Ingilizce’yi
yabanca1 dil olarak ogrenenlerinyabanci dil 6grenimini anlamli ve etkili kilmak, sozel
iletisimde ytiiksek oranda motivasyonu saglamak, karsilikli konusma esnasinda konusmaya
katilimi artirmak ve dogru mesaji gondermek igin iletisim stratejilerini kullanmalar:
beklenmektedir. Ozetle, cinsiyet ve dil vyeterliligi agisindan iletisim stratejilerinin
kullaniminda 6nemli farkliliklar vardir. Cinsiyet degiskeni iletisim stratejileri se¢iminde
belirleyici bir faktor olarak vurgulanabilir fakat ayni kiiltiirdeki bayan ve erkekler tarafindan
kullanilan  iletisim  stratejilerindeki farkliiklardan dolayr cinsiyet tek basma
degerlendirilmemelidir. Ayni zamanda, cinsiyet ve dil yeterliligi disindaki bireysel
farkliliklar, bireylerin bilgi birikimleri ve motivasyon gibi diger degiskenler Ggrenciler
tarafindan kullanilan iletisim stratejilerini belirlemede g6z Oniinde bulundurulmalidir.
Alanyazinda hala, iletisim stratejilerinin potansiyel olarak Ingilizce’yi yabanc dil olarak
kullanan 6grencilerin iletisimdeki farkindali$ini arttirma, 6grencilerin karsilikli dinleme ve
konusma aktivitelerinde iletisim stratejilerini nasil kullandigini anlamave Ogrencilerin
strateji dagarciklarini gelistirmek icin yabanci dil Ogretmenlerinin dikkatini strateji
o0gretimine ¢ekme gibi konularda eksiklikler bulunmaktadir. Gelecekte, belirtilen bu konular
tizerine c¢alismalar yapmak iletisim stratejilerinin  kullanimi agisindan yabanct dil
ogrenenlere ve 0gretenlere katki saglayacaktir.

Anahtar Sozciikler: Tletisim, Strateji, Ingilizceyi Yabanci Dil Olarak Ogrenenler
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