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ABSTRACT
The purpose of this research is to analyze the relationship between prospective teachers’
dysfunctional attitudes and their attitudes to the teaching profession. In this study, the
“Dysfunctional Attitudes Scale”, developed by Weissman and Beck (1978) and adapted into
Turkish by Sahin and Sahin (1992) is used along with the “Attitude Scale of Teaching
Profession” developed by Ustiiner (2006). The sample of the study comprises of 286 students
from different departments of Mugla Sitki Kogman University, Turkey. According to the
findings, dysfunctional attitudes of prospective teachers differ according to gender and the
dysfunctional attitude scores of male prospective teachers are higher than that of their female
colleagues. Female prospective teachers’ attitudes towards the teaching profession are more
positive than that of male prospective teachers. Besides, the perfectionist attitude, which is a
dysfunctional attitude and attitudes towards the teaching profession differ according to the
class levels of the prospective teachers. Finally, the prospective teachers” attitudes towards
the teaching profession are found to be at a high level, whilst their dysfunctional attitudes
are at a moderate level. It is concluded that there is no significant relationship between these

two variables.
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INTRODUCTION

One of the main focuses of this research is attitudes towards the teaching profession.
Therefore it is important to first explain the notion of attitude. The attitudes of people are
considered as a factor affecting the quality of a profession. It is common belief that if one has
positive attitudes towards a profession; the quality of the outcomes for the profession would
develop. In this context, the attitudes of prospective teachers are considered to be important
for the teaching profession. At this point, it is significant to understand the notion of attitude.
In the body of literature available, attitude is defined as “a regular tendency that forms the
thoughts, emotions and behaviors of someone about a subject or situation” (Kagitgibasi,
1999). In other words, attitude is a kind of behavioral form regarding facts and objects. Based
on these definitions, attitude scales about different subjects are used to determine a subject’s
thoughts and emotions about something/someone, besides just how much they care or value
something (Yesilyaprak, 2006). Attitudes based on the belief of people are considered as the
factors that affect how they evaluate themselves, the people around them and the world in
general. According to Williams and Burden (1997 Cited in: Atay, 2003), attitudes are
significant factors that determine the teachers” system of thought, development and views of
teaching.

Knowing the attitude of a person towards something helps us estimate their future
behaviors connected to this situation. This may be more important in practice rather than for
any theoretical framework because one of the main aims of vocational training is to prepare
people for the field. In vocational training, it is important that one gains the knowledge and
skills for practice in the future. This aim is also important for the training of teachers as in
teacher training programs. Knowledge and skills about being a teacher are taught for the
vocational behaviors of teachers so that they can effectively perform their job in the future. In
this context, a positive attitude towards the teaching profession is a key factor to performing
the job properly. Thus, determining prospective teachers’ attitudes towards the teaching
profession provides valuable information about how we should best train prospective
teachers in faculties of education.

Another focus of the research is on the notion of dysfunctional attitudes, developed
by Beck (Beck, Rush, Shaw & Emery, 1979 Cited in: Hamarta & Demirbas, 2009) based on
cognitive theory. Developed by Beck in the 1960s, cognitive therapy focuses on the role of
human thoughts’ on the conceptualization of spiritual pathology. Besides this, it gives the
human thoughts an important role on the perception of the world, making sense of the
emotions and patterns of behaviors. At this point, the perception and interpretation of the
experiences are more important than the facts themselves. The emotions and behaviors of
people are affected by their interpretations of experiences (Savasir, Boyacioglu & Kabakgi,
1996; Beck, 2001). According to cognitive theory, the cognitive structure of a person consists
of three main components; and these are automatic thoughts, intermediate beliefs and core
beliefs. Core beliefs are defined as the deepest beliefs, while automatic thoughts are cognitive
processes which are closer to the surface (Beck, 2001). As another main component of
cognitive theory, intermediate beliefs sit in the middle of this hierarchical taxonomy
(Tirkgapar, 2011). Core and intermediate beliefs (or attitudes, rules, assumptions) may
appear in two ways, as functional and dysfunctional. As one of the main focuses of this
research, the main features of dysfunctional attitudes are as follow: (1) they are not realistic;
(2) they are strict and resistant to change; (3) they have inhibitory effects on revealing of
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actual performance of an individual; (4) and they don’t change even after different
experiences (Savasir et al., 1996). These attitudes affect the perspective and authentic
thoughts of an individual for all of life’s events.

As it is seen, dysfunctional attitudes are examined under the scope of cognitive
theory, and dysfunctional attitudes are considered as the main component of cognitive
structure. Based upon this idea, it is believed that there is a relationship between prospective
teachers’ dysfunctional attitudes and their attitudes towards the teaching profession.

In the Turkish literature, it is possible to find a great deal of research about attitudes
towards the teaching profession (Giirbiiztiirk & Geng, 2004; Oral, 2004; Ustiin, Erkan &
Akman, 2004; Aslan & Akyol, 2006; Bozdogan, Aydin & Yildirim, 2007; Capri & Celikkaleli,
2008; Cigek Saglam, 2008; Temizkan, 2008; Bagbay, Unver & Biimen, 2009; Bulut, 2009; Dogan
& Coban, 2009; Durmusoglu, Yanik & Akkoyunlu, 2009; Ozder, Konedrali & Zeki, 2010;
Tekerek & Polat, 2011; Sandik¢i & Oncti, 2013; Akgiin & Ozgﬁr, 2014). Yet there has been but
a few researches on dysfunctional attitudes (Dilekmen, Ada, Alver & Kilig, 2009), whilst the
relationship between different variables and dysfunctional attitudes have been examined in
some research (Ozgﬁven, 1999; Hamama & Duy, 2005; Hamarta & Demirbas, 2009; Sahin &
Sari, 2010; Dilmag, Hamarta, Yigit, Yildiz & Biiyiikyildirim, 2011; Topal, 2011). Finally there
were no studies found by the researches on the relationship between prospective teachers’
dysfunctional attitudes and their attitudes towards the teaching profession.

The quality of education is intrinsically linked to the quality of the teachers.
Therefore, it is important to examine attributes like dysfunctional attitudes of prospective
teachers, because prospective teachers will form part of the education system of the future.
On the basis of this, the main purpose of this research is to examine prospective teachers’
dysfunctional attitudes and their attitudes towards teaching as a profession. This research
study seeks answers to these questions:

1. What are prospective teachers’ dysfunctional attitudes and their attitudes
towards the teaching profession?

2. Is there a significant difference in prospective teachers’ attitudes towards the
teaching profession according to gender and grade level?

3. Is there a significant difference in prospective teachers’ dysfunctional attitudes
according to gender and grade level?

4. Is there a significant relationship between prospective teachers’ dysfunctional
attitudes and their attitudes towards the teaching profession?

METHOD
Population and Sample

Designed as a survey research, the population consists of 3,233 prospective teachers
(undergraduate students), studying within different departments of the Faculty of Education
in Mugla Sitki Ko¢gman University, during Spring Semester of the 2012-2013 Academic Year.
The participants for the research were chosen randomly and the sample size is 8.84% of the
population. The sample consists of 286 of these prospective teachers, studying at any of the
four grades within their undergraduate program.
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The sample consists of 93 males (32.5%) and 193 females (67.5%) and these are 98
(34.3%) participants from the preschool education program; 47 participants (16.4%) from
Psychological Counseling and Guidance; 30 participants (10.5%) from Social Sciences
Education; 38 participants (13.3%) from German Language Teaching and 39 participants
(13.6%) from the Turkish Language Education program.

Data Collection

The two scales used for this research are the “Dysfunctional Attitudes Scale” and the
“Attitude Scale of Teaching Profession”. These scales were applied to the randomly
determined classes by asking the participants whether or not they wanted to volunteer to
take part in the research. The characteristics of the scales are as follows:

Attitude Scale of Teaching Profession: This scale was developed by Ustiiner (2006) to
determine attitudes towards the teaching profession of the students studying in faculties of
education. The lowest possible score of the scale is 34, while the possible highest score is 170.
It has one dimension and no subscales, being a Likert-type attitude scale. According to the
construct validity results, it consists of 34 items, with factor loadings ranging between .41
and .74. The total factor explains the 30% of the total variance. Other than that, correlation
tests for the total score of the scale and for each item were also conducted and it was seen
that the item correlation values ranged between .74 and .42. The criterion validity score of the
scale is .89 and the test-retest coefficient is .72. The internal consistency coefficient of the scale
was found to be .93 while it is .95 for the sample of this research.

Dysfunctional Attitude Scale (DAS): The scale was developed by Weissman and Beck
(1978), based on cognitive theory. It aims to evaluate the intermediate beliefs caused by the
depressive mood which is a result of negative evaluation of an individual. It is a seven
Likert-type, self-assessment scale and consists of 40 items, 10 of which are reversed. The
score range of the scale is 40 — 280. Higher scores received from the scale indicate the high
frequency of the dysfunctional attitude. The items contained on the original DAS are based
on Beck’s cognitive therapy model and present seven major value systems: Approval, Love,
Achievement, Perfectionism, Entitlement, Omnipotence, and Autonomy. According to the
adaptation of the scale into Turkish (Savasir & Sahin, 1997), it has four sub-scales
(perfectionist attitude, the need for approval, independent attitude and variable attitude).
The internal consistencies of the subscales were estimated by means of Cronbach’s Alpha
coefficient; the perfectionist attitude subscale (.81), the need for approval subscale (.74), the
independent subscale (.26) and the variable subscale (.10). The scores of the total scale and
subscales for the Turkish form range between .87 and .92. It is stated that the average of the
item-total correlations score is r=.34. It has been found that the two-half test reliability of the
scale is r=72. The test-retest coefficient of the scale for the total and the subscales range
between r=.54 and r=.84. Finally, the internal consistency of the scale for this research is
estimated by Cronbach’s Alpha, and found to be .86.

Data Analysis

For the analysis of the data gathered from the undergraduates, Pearson product
moment correlation coefficient was used to determine the relationship between the
prospective teachers’ dysfunctional attitudes and their attitudes towards the teaching
profession. Besides that t-test, ANOVA and Tukey test were applied to the data for
determination of any significant difference in gender and grade levels of the participants.
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FINDINGS

In this section, the findings are presented according to the analysis of the data. First,
the descriptive findings about prospective teachers’ dysfunctional attitudes and their
attitudes towards teaching profession are presented. Then, the findings about the analysis of
gender and grade levels on these two main topics are shown. Finally, the relationship
between prospective teachers’ dysfunctional attitudes and their attitudes towards the
teaching profession are represented in the related table.

Table 1 shows the average scores and standard deviation scores of the participants
with the average scores of the two scales and subscales. The sub-dimensions of dysfunctional
attitudes are analyzed separately.

Table 1. The descriptive findings on prospective teachers’ dysfunctional attitudes (DA) and their
attitudes towards the teaching profession (ATTP)

Independent Variable

DA ATIP Etetftfj zt:’(gi) A:rp h;r?ve;fi (E‘z) Attitude Attitude
(DA) (DA)
X 127.03 134.83 46.41 41.35 17.23 17.63
S 28.38 26.30 14.86 11.61 5.54 3.97
Average of the Scale 160 102 68 48 24 20

According to the findings in Table 1, it may be said that prospective teachers’
attitudes towards teaching is positive (X=134.83, 5=26.30) and their dysfunctional attitudes
are of an average level (X=127.03, S=28.38). Looking at the sub-dimensional scores of
dysfunctional attitudes, the variable attitude score (X=17.63, S=3.97) and the score of the need
for approval (X=41.35, S=11.61) of the prospective teachers are on a high level, while the other
two dimensional scores (perfectionist attitude and independent attitude) are of average
levels.

In Table 2, the number and the average score of the participants according to gender
are shown. The findings as a result of the analysis are presented in the table.

Table 2. The findings on the analyses of the prospective teachers’ attitudes towards teaching
profession according to gender

Scale Gender N X S t p
Attitudes Towards Teaching Female 193 13891 23.67 386 000*
Profession (ATTP) Male 93 126.38 2945 ' ‘
*p<.001

As seen in Table 2, there is a significant difference [tess=2.25, p<.001] between
prospective teachers’ attitudes towards the teaching profession and their gender. It is
possible to see that female prospective teachers” attitudes towards the teaching profession
are more positive (X=138.91, S=23.67) than male prospective teachers’ attitudes (X=126.38,
5=29.45).
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Table 3 presents the findings of the analysis of the prospective teachers’ attitudes
towards the teaching profession according to their grade levels. The levels, numbers and

average scores of the participants are also represented in the table.

Table 3. The findings of the analysis of the prospective teachers’ attitudes towards the teaching
profession according to their grade levels

Grade = Significant Difference
Scale Levels X 5 F P i (Tukey)
1 64 141.85 22.70
Attitudes Towards Teaching 2 98 134.77  24.05 9318 o7
Profession (ATTP) 3 92 131.42 29.89
4 32 130.81  26.97

*p<.05

According to the findings in Table 3, there is no significant difference [F-285=2.318,
p>.05] between prospective teachers’ attitudes towards the teaching profession and their

grade levels.

The findings of the analysis of prospective teachers” dysfunctional attitudes and its
sub-dimensions (perfectionist attitude, the need for approval, independent attitude and
variable attitude) according to gender are presented in Table 4. It is possible to see significant
levels of difference according to the gender of the prospective teachers.

Table 4. The findings of the analysis of the prospective teachers’ dysfunctional attitudes according to

gender

Scale & Subscales Gender N X S t P
Female 193 124.43 27.84

Dysfunctional Attitude (DA) 2.25 .025
Male 93 132.44 28.87
Female 193 44.42 14.32

Perfectionist Attitude 3.32 .001*
Male 93 50.54 15.17
Female 193 40.72 11.54

The Need For Approval 1.31 .188
Male 93 42.65 27.84
Female 193 17.20 5.60

Independent Attitude .14 .888
Male 93 17.30 5.44
Female 193 17.54 3.94

Variable Attitude 51 .609
Male 93 17.80 4.04

* p<.05

The findings in Table 4 shows that there is no significant difference between the total
score of prospective teachers’ dysfunctional attitudes and their gender [tess=2.25, p>.001].
However, the score of perfectionist attitude [tess= 3.32, p<.05] differs significantly according
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to gender. Based on this score, male prospective teachers’ scores for perfectionist attitudes
(X=50.54, S=15.17) are higher than for the females’ (X=44.42, S=14.32). Finally, it can be seen
that there is no significant difference between the other dysfunctional attitudes (the need for
approval, independent attitude and variable attitude) and gender.

In Table 5, the findings of the analysis based on prospective teachers’ grade levels can
be seen. The grade levels, numbers of undergraduates that participated in the research,
average scores and standard deviation of the scores are also presented in the table.

Table 5. The findings of the analysis of the prospective teachers’ dysfunctional attitudes according to
their grade levels

Grad Significant
Scale & Subscales ade N X S F p Difference
Levels
(Tukey)
1 64 44.39 13.82
ioni 2 98 46.51 15.26 -

Per.fectlomst 3033 0* 4-3
Attitude 3 92 45.19 13.72 4-1

4 32 53.68 17.09

1 64 41.96 10.83

2 98 40.78 12.13
The Need For 376 77 _
Approval 3 92 40.96 11.95

4 32 42.96 10.77

1 64 10.83 4.53

2 98 12.13 6.11
Ind'ependent 546 88 B
Attitude 3 92 11.95 5.81

4 32 10.77 4.79

1 64 16.95 3.87

2 98 17.22 3.95
Variable Attitude 2.262 .08 -

3 92 18.20 3.99

4 32 18.59 3.95

1 64 125.82 25.03

2 98 126.06 29.72
DA Total Scores 1.363 .25 -

3 92 125.59 28.82

4 32 136.56 28.71
p<.05

The analysis of the prospective teachers’ dysfunctional attitudes and their grade
levels show that there is a significant difference (Fp-2s5= 3.233, p<.05) between prospective
teachers” perfectionist attitudes and their grade levels. Tukey test was applied to the data to
find the source of this intergroup difference. According to the findings, the average of
perfectionist attitude scores (X=53.68, S=17.09) of the 4 grade undergraduates is higher than
for the 1% grades’ (X=44.39, 5=13.82) and the 3= grades’ (X=45.19, S=13.72). Based on this
finding, it is possible to state that 4% grades are more perfectionist that the 1+t and the 3+
grades. As a visible finding on the table, prospective teachers’ scores for the need for
approval [Fp-25=.207, p>.05], the independent attitude scores [F3-285=.649, p>.05], the variable
attitude scores [F-285=1.692, p>.05] and the total dysfunctional attitude scores [F-285=2.292,
p>.05] show no significant difference according to their grade levels.
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In the final table presented in this paper, Table 6 shows the findings for the
comparison of prospective teachers’ dysfunctional attitudes and their attitude towards the

teaching profession. In the table, the correlation coefficients of both DA and ATIP are
shown.

Table 6. The findings of the correlation coefficients of prospective teachers” dysfunctional attitudes
and their attitudes towards the teaching profession

1 2 3 4
1. Perfectionist Attitude -
2. The Need For Approval .601(*%) 1
3. Independent Attitude A23(%%) A76(*%) 1
4. Variable Attitude .194(**) 123(%) 264(**) 1
5. ATTP Total Score .003 .073 -.019 -.109

** p<0,01, *p<0.05

According to the data shown in Table 6, there is no significant difference between
prospective teachers’ sub-dimensions of dysfunctional attitudes (r=.003, r=.073, r=.019 and
r=109, p>.05) and their attitudes towards the teaching profession. Related to this, no
significant difference was found between the total DA scores and ATTP scores of prospective
teachers.

RESULT, DISCUSSION AND SUGGESTIONS

This research was conducted to examine prospective teachers” dysfunctional attitudes
and their attitudes towards the teaching profession. The purpose of the research was to
determine the relationship between these two variables. The findings were presented based
on the research questions of the study, and so the results of the study that follow are also
presented according to the research questions of the study.

First, positive ATTP of prospective teachers are found to be high. It is possible to find
similar results in the literature (Usti'm et al., 2004; Temizkan, 2008; Dogan & Coban, 2009;
Tekerek & Polat, 2011). On the contrary to this result, Oral (2004) states that the positive
ATTP of prospective teachers are of an average level. However, it must be stated that a
different attitude scale was used in Oral’s (2004) study to measure the ATTP of prospective
teachers which may be the cause of the difference.

As another result of this study, prospective teachers’” ATTP shows significant
difference according to their gender. This result corresponds to the results of related research
in the literature (Oral, 2004; Bozdogan et al., 2007; Capri & Celikkaleli, 2008; Cigek Saglam,
2008; Tekerek & Polat, 2011; Sandik¢ & Oncii, 2013). Besides this result, the positive ATTP
level of female undergraduates is higher than the level of male undergraduates as Bozdogan
et al. (2007), Capri and Celikkaleli (2008) and Cigek Saglam (2008) state similar results. In
some research (Glirbiiztiirk & Geng, 2004; Basbay et.al., 2009; Bulut, 2009; Ozder et al., 2010;
Akgiin & Ozgiir, 2014) it is stated that there is no significant difference between prospective
teachers” ATTP and their gender.
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An additional result of the study is that there is no significant difference between
prospective teachers” ATTP and their grade levels. There are other research studies
corresponding to these results (Aslan & Akyol, 2006; Ozder et al.,, 2010; Tekerek & Polat,
2011; Akgiin & C“)zgiir, 2014), however, there are also some studies (Cigek Saglam, 2008;
Durmusoglu et al., 2009) that state the opposite about grade levels and ATTP of prospective
teachers.

Another purpose of the research was to determine the dysfunctional attitudes of the
prospective teachers. Based on this purpose, it was found that the dysfunctional attitude
levels of prospective teachers are of medium level. While the need for approval and the
variable attitudes of undergraduates are of a high level, the perfectionist attitude and the
independent attitude levels are of medium level. As Bilgin (2001) states, the thoughts of an
individual are mostly formed by external factors, and these factors have important roles on
the appearance of dysfunctional attitudes and thoughts. It is possible to say that the Turkish
Education System has some practices that trains students as dependent on external factors,
and that may cause individuals to have dysfunctional attitudes as they participate within the
Turkish education system.

The results of the significant differences between prospective teachers” DA and their
gender show us that the difference can only be found for the perfectionist attitude. The other
sub-dimensions of the dysfunctional attitudes show no significant difference in gender.
Similar to this result, Topal (2011) states that prospective teachers” DA show no significant
difference according to gender. Bilgin (2001) and $Sahin & Sar1 (2010) state the opposite of this
result. Moreover, Dilekmen et al. (2009) states that females have more dysfunctional attitudes
compared to males. So it is possible to say that the results show both resemblance and
difference compared to the literature.

According to the analysis of the significant difference between prospective teachers’
dysfunctional attitudes and their grade levels, only the 4" grade students have different
scores compared to the other grades and there are significant differences between the 1%t and
the 3 grade students. So it may be inferred that the 4™ grade students may be more
perfectionist than the other grades. This may be interpreted in both positive and negative
ways. Positively thinking, students may have developed perfectionist attitudes towards life
and their future occupation for their own good within their final grade of undergraduate
study, or this may come from the anxiety levels of final grade students because of the
teaching profession exam they are required to sit in Turkey. As research (Bastiirk, 2007)
shows, final grade students anxiety levels because of the teaching profession exam are quite
high. In addition to this, Slaney and Ashby (1999) state that perfectionism is closely related to
anxiety levels of an individual.

Finally, the researchers couldn’t find a significant correlation between the prospective
teachers” DA and ATTP based on the data from the scales. So as an inference, DAs of the
undergraduates at the Faculty of Education in Mugla Sitki Ko¢gman University have no effect
on their choice of profession. The researchers found no studies in the literature related to this
result. Consequently, this is the limitation of the researchers, not being able to find a research
on the DA and ATTP of prospective teachers.

In accordance with the results, the suggestions for future research are as follows: (1)
there may be realistic thinking training/exercises for undergraduates whose DA levels are
high. This may contribute to their personal development and thus contribute indirectly to the
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quality of the education system. (2) Female prospective teachers have more positive ATTP
than males. There may be some future research on the causes of this finding. There should be
an emphasis on the independence of the teaching profession whether an individual is a male
or a female. (3) As the grade level increases, the perfectionist attitude of prospective teachers
develops. It will contribute to the literature by finding out the predictors of this finding. It is
possible that the anxiety levels of the undergraduates trigger their perfectionist attitudes. (4)
As there is no significant difference between the DA and ATTP of prospective teachers, it
may be good to find out which factors affect or have relationship with ATTP of the
undergraduates. (5) As a final suggestion of this study, the researchers observed that there
are some false calculations of the scores of DAS in the Turkish literature. The adaptation
study of the scale to Turkish may have been the cause of this. Future research using this scale
in Turkey should pay attention to the calculation of scores.
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Ogretmen Adaylarinin Fonksiyonel Olmayan Tutumlar ile
Ogretmenlik Meslegine Yonelik Tutumlar1 Arasindaki Iliski*

Caglar KAYA® & Sinem KAYAS®

Giris

Alanyazinda tutum, “bir bireye atfedilen ve onun bir obje veya durum ile ilgili
diisiince, duygu ve davranislarim1 diizenli bigimde olusturan bir egilim” olarak
tanimlanmaktadir (Kagitcibasi, 1999). Bagka bir ifade ile tutum, “bireyin insanlar, olaylar ve
nesneler karsisinda takindig1 davranis bicimi” olarak da tanimlanabilir. Bu tanimlara dayali
olarak, farkli konularda hazirlanan tutum o6lgekleri; bir kimsenin, nelere, ne derece deger
verdigini, o duruma iligkin ne diisiindiigiinii ve hissettiini saptamaya yarayan araglardir
(Yesilyaprak, 2006). Bireyin inang sisteminden dogan tutumlari, diinyaya, kendisine ve diger
insanlara nasil baktigini etkileyen bir unsur olarak ele alinmaktadir. Williams ve Burden’a
gore (1997 Akt: Atay, 2003) bu temel kavramlar, 6gretmenlerin ve 6gretmen adaylarinin
diisiince siireclerini, gelisimlerini ve Ogretmeye nasil bir anlam yiiklediklerini belirleyici
etkenlerdir.

Ogretmen yetistirme programlarinda da 6grencilere kazandirilacak bilgiler, duygular
ve becerilerle onlarin mesleki yasamdaki davramiglarinin daha etkili olmasi saglanmaya
caligilmaktadir. Ogretmenlik meslegini uygulayacak olan bireylerin bu meslegin
gerekliliklerini daha etkili bicimde yerine getirebilmelerinin kosullarindan biri de meslege
yonelik tutumlariin olumlu olmasidir. Ogretmenlik programlarinda §grenim gérmekte olan
ogrencilerin meslege kars1 tutumlarinin belirlenmesi bu 6grencilere yetisme siirecinde ne tiir
tutumlarin kazandirilmas gerektigi konusunda bilgi verecektir (Ustiiner, 2006).

Fonksiyonel olmayan tutumlar kavrami, Beck’in bilissel kuram temelinde gelistirmis
oldugu bir kavramdir (Beck, Rush, Shaw & Emery, 1979 Akt: Hamarta & Demirbas, 2009).
1960’larda Beck’in gelistirdigi bilissel terapi, ruhsal patolojilerin kavramsallastirmasinda
diisiincenin 6nemini ortaya koymaktadir. Ayn1 zamanda bireyin diinyay1 tanimlamasinda,
duygularinin anlamlandirmasinda ve davramis oriintiilerinde diisiinceye merkezi bir rol
vermektedir. Bu noktada, olaylarin kendisinden ¢ok, olaylarin nasil algilandigr ve nasil
yorumlandigi 6nem tagimaktadir. Insanlarin duygu ve davramslart olaylar1 nasil
yorumladiklarindan etkilenmektedir (Savasir, Boyacioglu & Kabakgi, 1996; Beck, 2001).

Bu c¢erceveden bakildiginda, fonksiyonel olmayan tutumlar biligsel kuram
kapsaminda ele alinmaktadir. Fonksiyonel olmayan tutumlarm, bilissel yapinin temel
unsurlarindan biri oldugu sOylenebilir. Bu diisiinceden hareketle 6gretmen adaylarinin,
fonksiyonel olmayan tutumlarinin, 6gretmenlik meslegine iliskin gelistirdikleri tutumlarla
iligkili olabilecegi diistiniilmektedir.

Aragtirma ile ilgili alanyazina bakildiginda, 6gretmenlik meslegine iliskin tutumlarin
incelendigi arastirmalarin oldukga fazla oldugu goriilebilir (Giirbtiztiirk & Geng, 2004; Oral,
2004; Ustiin, Erkan & Akman, 2004; Aslan & Akyol, 2006; Bozdogan, Aydmn & Yildirim, 2007;

4Bu caligma, 9-11 Mayis 2013 tarihinde Hacettepe Universitesinde diizenlenen, “Ogretmen Egitiminde Yeni
Egilimler Uluslararas: Sempozyumunda” bildiri olarak sunulmustur.

5 Aragtirma Gorevlisi -, Mugla Sitki Kogman Universitesi — caglarkaya@mu.edu.tr

¢ Uzman - Mugla Sitk1 Kogman Universitesi — sinemkaya@mu.edu.tr
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Capri & Celikkaleli, 2008; Cicek Saglam, 2008; Temizkan, 2008; Basbay, Unver & Biimen,
2009; Bulut, 2009; Dogan & Coban, 2009; Durmusoglu, Yanik & Akkoyunlu, 2009; Ozder,
Konedrali & Zeki, 2010; Tekerek & Polat, 2011; Sandik¢ & Oncii, 2013; Akgiin & Ozgﬁr,
2014). Fonksiyonel olmayan tutumlarin incelendigi arastirmalar ise oldukga simirli sayidadir
(Dilekmen, Ada, Alver & Kilig, 2009). Buna ragmen, fonksiyonel olmayan tutumlarin gok
cesitli iliskisel arastirmalarda yer buldugu sdylenebilir (Ozgiiven, 1999; Hamama & Duy,
2005, Hamarta & Demirbas, 2009; Sahin & Sari, 2010; Dilmag, Hamarta, Yigit, Yildiz &
Biiyiikyildirim, 2011; Topal, 2011). Ancak, 6gretmen adaylarmin 6gretmenlik meslegine
yonelik tutumlari ile fonksiyonel olmayan tutumlar arasindaki iligkiyi inceleyen herhangi
bir arastirmaya ulasilamamustir.

Bu arastirma, 6gretmen adaylarini gerek kendilerine, gerek diinyaya, gerek diger
insanlara iliskin yorumlarmi kapsayan fonksiyonel olmayan tutumlar ile 6gretmenlik
meslegine yonelik tutumlarimi ele almay:r amaglamaktadir. Bu genel amag cergevesinde
aragtirmada agagidaki sorulara cevap aranmustir: 1) Ogretmen adaylarmin gretmenlik
meslegine yonelik tutumlar1 ve fonksiyonel olmayan tutumlari nasildir? 2) Ogretmen
adaylarmin O0gretmenlik meslegine yonelik tutumlar1 cinsiyete ve simf diizeylerine gore
anlamli olarak farklilasmakta midir? 3) Ogretmen adaylarinin fonksiyonel olmayan
tutumlar1 cinsiyete ve sif diizeylerine gore anlamli olarak farklilasmakta mudir? 4)
Ogretmen adaylarinin fonksiyonel olmayan tutumlari ve dgretmenlik meslegine yonelik
tutumlar1 arasinda anlaml bir iliski var midir?

Yontem

Iliskisel tarama modelinde desenlenmis olan bu arastirmanmn evreni, Mugla Sitki
Kogman Universitesi Egitim Fakiiltesi’nde 2012-2013 Egitim—Ogretim Yili Bahar Yariyilinda
farkli boliim ve smiflarda 6grenim goérmekte olan 3233 6gretmen aday: olarak belirlenmistir.
Arastirmada katilimcilar seckisiz olarak belirlenmistir. Orneklem biiytikligii evrenin %
8.84'liikk bir kismini olusturmaktadir. Orneklem ise 2012-2013 Egitim-Ogretim Yili Bahar
Yariyihinda Mugla Sitki Kogman Universitesi Egitim Fakiiltesi birinci, ikinci, iiglincii ve
dordiincii sinifa ve farkli boliimlere devam eden 286 6gretmen adayindan olusmaktadir.

Ogretmen adaylarinin 93'i (% 32.5) erkek, 193ii ise (% 67.5) kadindir. Arastirmaya
Okul Oncesi Ogretmenligi programindan 98 (% 34.3), PDR programindan 47 (% 16.4), Sosyal
Bilgiler Ogretmenligi programindan 30 (% 10.5), Almanca Ogretmenligi programindan 38 (%
13.3), Tiirkge Ogretmenligi programindan 39 (% 13.6) 8grenci katilim saglamustir.

Olusturulan arastirma bataryasi, rastgele belirlenen simiflara girilerek arastirmaya
goniillii olarak katilan 6grencilere uygulanmistir. Arastirma verileri icin, Ogretmenlik
Meslegine Yonelik Tutum Olgegi ve Fonksiyonel Olmayan Tutumlar Olgegi kullanilmustir.
Bu olgeklerin dzellikleri asagida dzetlenmistir: Ogretmenlik Meslegine Yonelik Tutum Olgegi:
Olgek, Ustiiner (2006) tarafindan &gretmenlik programinda 6grenim gdrmekte olan
ogrencilerin 6gretmenlik meslegine yonelik tutumlarmi belirlemek amaciyla gelistirilmistir.
Fonksiyonel Olmayan Tutumlar Olcegi: A Formu (FOTO-A): Bu 6lgek, Weissman ve Beck
(1978) tarafindan Dysfunctional Attitude Scale (DAS) adiyla, bilissel kuram temel alinarak
gelistirilmistir. Olumsuz semalarin bir iirtinti olarak depresif duygu durumuyla beraber
ortaya ¢ikan ara inanglar1 degerlendirmeyi amaclamaktadir. Bir kendini degerlendirme
olgegi olarak 40 maddeden olusan ve 7’1i Likert tipi olan dlgegin puanlamasi 1 ile 7 arasinda
degismektedir.
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Arastirmada ogretmen adaylarmin fonksiyonel olmayan tutumlar: ile 6gretmenlik
meslegine yonelik tutumlar1 arasindaki iligkiyi belirlemek icin Pearson momentler carpimi
korelasyon Kkatsayisi;; Ogretmen adaylarinin fonksiyonel olmayan tutumlarmin ve
ogretmenlik meslegine yonelik tutumlarinin cinsiyete ve smif diizeylerine gore farklilasip
farklilasmadigini belirlemek igin t testi, Tek Yonlii Varyans Analizi (ANOVA) ve Tukey Testi
yapilmustir.

Bulgular

Ogretmen adaylarinin gretmenlik meslegine yonelik tutumlariin oldukca olumlu
(Xx=134.83, 5=26.30) oldugu ve fonksiyonel olmayan tutumlarmin orta diizeyde (X=127.03,
S=28.38) oldugu soylenebilir. Ogretmen adaylarinin fonksiyonel olmayan tutumlarin alt
boyutlar:1 incelendiginde, degisken tutumlarmm ( X =17.63, S5=3.97) ve onaylanma
ihtiyaglarmin (X=41.35, 5=11.61) yiiksek diizeyde oldugu ve diger iki alt boyut fonksiyonel
olmayan tutum puanlarinin orta diizeyde oldugu ifade edilebilir.

Ogretmen adaylarinin  8gretmenlik meslegine yonelik tutumlari cinsiyete gore
farklilasmaktadir [tess=2.25, p<.001]. Kadin Ogretmen adaylarin Ogretmenlik meslegine
yonelik tutumlar1 (X=138.91, 5=23.67), erkek O0gretmen adaylarminkinden daha olumludur
(X=126.38, S=29.45). Ote yandan Ogretmen adaylarinin &gretmenlik meslegine yonelik
tutumlar1  da  [Fe25=2.318, p>.05] smuf diizeylerine gore anlamli diizeyde
farklilasmamaktadir.

Analiz sonuglarma gore, ogretmen adaylarinin fonksiyonel olmayan tutumlar
toplam puanlari cinsiyete gore anlaml olarak farklilasmamaktadir [tess=2.25, p>.001]. Ancak
o0gretmen adaylarmin fonksiyonel olmayan tutumlarindan miitkemmeliyetgi tutum puanlar:
[tess= 3.32, p<.05] cinsiyete gore anlamli bir farklilhk gostermektedir. Buna gore, erkek
ogretmen adaylarmimn (X=50.54, S=15.17) miikemmeliyet¢i tutum diizeyleri, kadin 6gretmen
adaylarindan (X=44.42, 5=14.32) daha yiiksektir. Son olarak 6gretmen adaylarinin onaylanma
ihtiyaglari, bagimsiz tutum diizeyleri ve degisken tutum diizeyleri cinsiyete gore anlaml bir
sekilde farklilasmamaktadir.

Ogretmen  adaylarmin  fonksiyonel —olmayan tutumlarma  bakildiginda,
miikemmeliyetci tutum ortalamalarinin, smif diizeyleri agisindan anlamli olarak farklilastig:
goriilmektedir (Fe2ss= 3.233. p<.05). Gruplar arasi ortaya cikan farkin kaynagmi ortaya
koyabilmek icin ¢oklu karsilastirma testlerinden Tukey testi kullanilmistir. Buna gore, 4.
smifa devam eden 6gretmen adaylarimin (X=53.68, 5=17.09) miikemmeliyet¢i tutum puan
ortalamalari, 1. smiftaki (X=44.39, S=13.82) ve 3. Smuftaki (X=45.19, S=13.72) Ogretmen
adaylarmin puan ortalamalarindan daha ytiiksek diizeydedir. Sonug olarak, 4. smnifa devam
eden O0gretmen adaylari, 1. ve 3. sinif diizeyindekilere gore daha miikemmeliyetci bir tutum
icerisindedir. Son olarak, 6gretmen adaylarinin onaylanma ihtiyaglarmin [F-285=.207, p>.05],
bagimsiz tutumlarinin [Fie2ss=.649, p>.05], degisken tutumlarmin [Feass= 1.692, p>.05],
fonksiyonel olmayan tutum toplam puanlarinin [Fp-285=2.292, p>.05] smif diizeylerine gore
anlamli olarak farklilasmadig1 sonucuna varilmstir.

Son olarak 0gretmenlik meslegine yonelik tutumlar ile fonksiyonel olmayan tutum alt
boyutlarina ait puanlar arasinda (r=.003, r=.073, r=.019 ve r=.109, p>.05) anlamli bir iligki
olmadig1 saptanmistir. Bununla birlikte fonksiyonel olmayan tutum toplam puani (r=.029,
p>.05) ve Ogretmenlik meslegine yonelik tutum puani arasinda da anlaml bir iligkiye
rastlanmamagtir.
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Sonug, Tartisma ve Oneriler

Oncelikle, gretmen adaylarinin 6gretmenlik meslegine yénelik olumlu tutumlarinin
yliiksek diizeyde oldugu sonucuna varilmistir. Bu sonucun alanyazinda ulasilan
arastirmalarla (Ustiin, Erkan & Akman, 2004; Temizkan, 2008; Dogan & Coban, 2009;
Tekerek & Polat, 2011) benzer sonuglar gosterdigini sdylemek miimkiindiir. Ote yandan Oral
(2004) bu bulgudan farkli olarak, ogretmen adaylarmin 6gretmenlik meslegine yonelik
tutumlarinin orta diizeyde oldugunu belirtmektedir. Ad1 gegen arastirmada, bu arastirmada
kullanilandan farkli bir tutum 6l¢egi kullanilmasindan kaynaklanan bir farklilik s6z konusu
olabilir.

Ogretmen adaylarinin gretmenlik meslegine ydnelik tutumlari cinsiyete gore
farklilasmaktadir. Bu sonug alanyazindaki arastirmalarla genel olarak ortiismektedir (Oral,
2004; Bozdogan, Aydin & Yildirim, 2007; Capri & Celikkaleli, 2008; Cigek Saglam, 2008;
Tekerek & Polat, 2011; Sandikgt & Oncii, 2013). Kadin 6gretmen adaylarinin dgretmenlik
meslegine yonelik olumlu tutum diizeylerinin, erkek 6gretmen adaylarina gore daha yiiksek
oldugu sonucuna ulagilmistir. Bu sonug, Bozdogan, Aydm ve Yildirnm (2007), Capri &
Celikkaleli (2008) ve Cigek Saglam’in (2008) sonuglari ile ortlismektedir. Bazi arastirmalarda
(Glurbtiztiirk & Geng, 2004; Basbay, Unver & Biimen, 2009; Bulut, 2009; Ozder, Konedrali &
Perkan Zeki, 2010; Akgiin & Ozgiir, 2014) 6gretmen adaylarmin dgretmenlik meslegine
yonelik tutumlarmin, bu sonucun aksine, cinsiyete gore anlaml farklilik gostermedigi
belirtilmektedir.

Bunun yaninda, 6gretmen adaylarmin dgretmenlik meslegine yonelik tutumlarmin
sinif diizeyine gore anlamh farklilasmadig1 goriilmektedir. Benzer sekilde farkli ¢calismalarda
da (Aslan & Akyol, 2006; Ozder, Konedrali & Zeki, 2010; Tekerek & Polat, 2011; Akgiin &
Ozgiir, 2014) 6gretmen adaylarmin 6gretmenlik meslegine yonelik tutumlarmin smmf
diizeyine gore farklilasmadig1 belirtilmektedir. Baz1 arastirmalarda ise (Cigek Saglam, 2008;
Durmusoglu, Yanik & Akkoyunlu, 2009) bu bulgularin aksine o6gretmenlik meslegine
yonelik tutumlarin smif diizeylerine gore farklilastig1 ifade edilmektedir.

Arastirmanin diger amaci, 6gretmen adaylarinin fonksiyonel olmayan tutumlarmnin
belirlenmesidir. Arastirmada, 6gretmen adaylarinin fonksiyonel olmayan tutumlarmin orta
diizeyde oldugu sonucuna ulagilmigtir. Fonksiyonel olmayan tutum alt boyutlarindan
onaylanma ihtiyac1 ve degisken tutum diizeylerinin ytiksek oldugu, diger iki alt boyutun ise
orta diizeyde oldugu goriilmiistiir. Bilgin’e gore (2001) bir bireyin diistinceleri kendi
disindaki faktorler tarafindan agirlikli olarak belirlenir ve bu faktorler fonksiyonel olmayan
tutum veya diisiincelerin olusmasinda 6nemli rol oynar. Tiirk egitim sisteminin dis denetim
odakli bireyler yetistirmek tizerine kurulu yaklasiminin da 6grencilerin fonksiyonel olmayan
tutumlar gelistirmelerine neden oldugu diisiiniilebilir.

Ogretmen adaylarinin fonksiyonel olmayan tutumlari, sadece mitkemmeliyetci tutum
alt boyutunda cinsiyete gore anlamli diizeyde farklilasmaktadir. Fonksiyonel olmayan
tutumlarin, bagimsiz tutumun, degisken tutumun ve onaylanma ihtiyacinin cinsiyete gore
anlamli olarak farklilasmadig1 belirlenmistir. Bu sonuglara paralel olarak, Topal (2011)
Egitim Fakiiltesi Ogrencilerinin fonksiyonel olmayan tutum diizeylerinin, cinsiyete gore
anlamh farklilik gostermedigini rapor etmektedir. Bu bulgunun aksine Bilgin (2001) ile
Sahin & Sar1 (2010), fonksiyonel olmayan tutumlarin cinsiyete gore anlamli farkhilastigini
belirtmektedir. Kadinlarin erkeklere oranla fonksiyonel olmayan tutumlarmin daha yiiksek
diizeyde oldugunu saptayan arastirmalar da bulmak miimkiindiir (Dilekmen vd., 2009).
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Dolayisiyla elde edilen sonuglarin alanyazinda ulasilan bazi aragtirmalar ile benzerlik,
bazilari ile farklilik gosterdigi sdylenebilir.

Ogretmen adaylarinin fonksiyonel olmayan tutumlari, smif diizeyi agisindan da
sadece mitkemmeliyetci tutum alt boyutunda anlaml diizeyde farklilasmaktadir. Ogretmen
adaylarmin fonksiyonel olmayan tutumlarmin diger alt boyutlar: ise sinif diizeylerine gore
anlamli diizeyde farklilasmamaktadir. Elde edilen bulgulara gore, 4. Siniftaki 6gretmen
adaylarmmin, 1. ve 3. siuftakilere gore daha miikemmeliyetci oldugu soylenebilir.
Alanyazinda bu sonuca iligskin bir arastirmaya ulasilamamistir. Ancak bu farkliligin nedeni,
mezun olarak meslek hayatina atilmalarina az bir vakit kalan 6gretmen adaylarinin, mesleki
anlamda daha saglam adimlar atabilme kaygisindan dogan miikemmeliyet¢i bir tutum
oriintiisti gelistirmeleri olabilir. Nitekim son smif 6grencilerinin KPSS nedeniyle kaygi
diizeylerinin son derece yiiksek oldugu (Bastiirk, 2007) ve miikemmeliyetcili§in bircok
psikolojik rahatsizigin yaninda kaygiyla da yakindan iligkili oldugu (Slaney & Ashby, 1999)
ifade edilmektedir.

Son olarak, 6gretmen adaylarinin fonksiyonel olmayan tutum toplam puanlar ile
ogretmenlik meslegine yonelik olumlu tutumlar1 arasinda anlamli bir iliski olmadig:
saptanmistir. Bu sonucun nedeni olarak, ogretmen adaylarmin fonksiyonel olmayan
tutumlarmin meslek tercihlerine bir etkisinin bulunmadig1 savi ortaya atilabilir. Bu sonuca
yonelik olarak alanyazinda benzerlik ya da farklilik gosteren herhangi bir arastirmaya
ulasilamamigtir. Arastirmacilarin  alanyazin taramalarinin  siirhiligl, alanyazinda bu
tutumlar arasinda iliskiyi ele alan arastirmalara ulasilamamasinin bir nedeni olarak
diistintlebilir.

Arastirmadan elde edilen sonuglar dogrultusunda, (1) fonksiyonel olmayan
tutumlarmimn ve bu tutumlara dair alt boyutlarinin yiiksek ya da orta diizeyde oldugu
saptanan 6gretmen adaylarina, gercekgi diisiinmeyle ilgili beceri egitimlerinin verilmesinin,
ogretmenlerin kisisel gelisimlerine ve akabinde egitim Kkalitesine katki saglayacag:
diistintilmektir. (2) Kadin 6gretmen adaylarinin 6gretmenlik meslegine yonelik tutumlarmin
erkek 6gretmen adaylarinkinden daha ytiiksek olarak saptanmistir. Buradaki cinsiyete doniik
farkin nedenlerine iliskin sosyolojik galismalarin yapilmasi Onerilebilir. Bunun yaninda
uygulamaya yonelik olarak, ilkogretimden itibaren yapilan mesleki rehberlik ¢alismalarinda
ogretmenlik meslegi becerilerinin cinsiyetten bagimsiz olduguna dair mesajlar
kurgulanabilir. (3) Smuf diizeyi arttik¢a, fonksiyonel olmayan tutumlardan miikemmeliyetci
tutumun artmasiyla ilgili yordayicit c¢alismalarin alanyazma katki saglayacag:
diistintilmektedir. Kaygi faktoriiniin miitkemmeliyetci tutuma olan etkisinin arastirilmasinin
da, 0gretmen adaylarinin kayg: diizeyiyle ilgili sagaltici ¢alismalar: gelistirici nitelikte
olacag1 diisiiniilmektedir. (4) Ogretmenlik meslegine yonelik tutumlar ile fonksiyonel
olmayan tutumlar arasinda iliski saptanmadigindan, Ogretmenlik meslegine yonelik
tutumlar1 ne gibi degiskenlerin yordadigin1 saptamaya yonelik olarak calismalar yapilabilir.
(5) Baz1 kaynaklarda, bu arastirmada kullanilan Fonksiyonel Olmayan Tutumlar Olgegi'nin
puanlanmasinin hatali yapildig1r goriilmiistiir. Bu hatali sonuglarin, 6lgegin Tiirkceye
uyarlanmasiyla ilgili calismada puanlama sistemiyle ilgili agiklamalardan basladig1 ve bu
olcegi kullanan diger calismalara da yansidigi goriilmiistiir. Puanlama sisteminin, dlgegin
orjjinalindeki gibi olmasi konusunda arastirmacilarin dikkatli olmasi gerektigi
diistintilmektedir.
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