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ABSTRACT
In academic life, it is possible for all students to experience different obstacles, hardships and
setbacks. While some students fail to negotiate their way through these difficulties, many are
successful. In this context, the purpose of this study is to reveal the factors that play a role in
the academic resilience of academicians. In this context, a qualitative study was employed,
with semi-structured interviews conducted with 11 academicians from the Educational
Sciences Faculty of Ankara University, Turkey. Eligibility criteria required academicians to
have had a risk factor in their life. The academicians were also selected on the basis of their
title and years of experience to sustain variety. In order to conduct interviews, an interview
guide was prepared by the researchers. The questions in the interview guide for this study
were linked to risk factors, and internal and external protective factors. Descriptive analysis
was used to analyze collected data. According to the findings, mainly risk factors which
academically resilient academicians had experienced were poverty, and negative
environmental conditions. On the other hand, this study revealed that internal factors such
as self-esteem, decisiveness, curiosity and external factors such as family support, qualified

teachers, and peer relations helped them to overcome their risk factors.
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INTRODUCTION

It is inevitable for each individual to come across different hardships and obstacles in
their academic life. It is a known fact that while some individuals get through negative
situations, some cannot cope. Individuals who cope with the obstacles despite the hard
conditions they face, are named as academically resilient individuals in the literature
(Morales & Trotman, 2011). These individuals are seen to be able to reach positive results
despite negative conditions. Academic resilience is an individual’s struggle despite
situations in which the individual can be unsuccessful or face negative life conditions, and
achieving academic success throughout the education process (Alva, 1991).

Aside from being one of the most important research fields of educational sciences,
academic achievement is one of the topics that measurement and evaluation science field has
recently started to deal with. Academic resilience is a special and interesting topic for
researchers who examine the ways of academic achievement for students and closely
observe and analyze students’ cognitive and affective processes. This because in today’s
time, the definition of success has largely widened and changed. In this sense, success is
explained depending on students’ managing their cognitive capacities efficiently, self-
regulation and self-sufficiency skills (Schunk & Zimmerman, 2007).

Reasons or risk factors of the hardships faced by individuals in academic life vary.
Living with parents, being exposed to a natural disaster, living in financial difficulty, having
a chronic disease etc. are among the examples of risk factors (Masten, 1994; Ricardson,
Neiger, Jensen, & Kumpfer, 1990). While these factors and similar risk factors create negative
results in an individual’s academic life, they can also damage their progress in many fields.
Together, these risk factors may impact an individual’s progress by triggering each other.
Moreover, these results may have a different impact on each individual (Little, Axford, &
Morpeth, 2004).

There are factors influential in academically resilient individuals’ achievement
despite the risk factors; these factors are referred to as protective factors. For this reason, it is
important to analyze protective factors. Identifying and naming protective factors will serve
as a guide to individuals who find themselves in risky a situation within their academic life.
Protective factors help the emergence and development of positive results for individuals
(Masten & Tellegen, 2012); and are divided into internal protective factors and external
protective factors. Internal protective factors are related to an individual’s own personality
characteristics (Foster, 2013), whilst external protective factors relate to an individual’s social
sphere (Perez, Espinoza, Ramos, Coronado, & Cortes, 2009).

Findings of the studies which analyze protective factors that are influential in
academically resilient individuals’ achievements are beneficial, both for individuals who
cannot show academic resilience and for academically resilient individuals as examples of
the ways in which they can achieve success. Moreover, they also offer guiding hints for
decision makers who establish national education policies, and reveal important information
for the related science field.

In the national field literature, protective factors which have positive effects on
academic resilience are determined as; a family’s high expectations of the individual,
attention and kindness shown within an individual’s school and friendship relations, an
individual’s positive thoughts on his/her academic resilience, high expectations regarding
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academicians, having emphatic understanding, internal locus of control and being positive
about the future (Gizir, 2004); perceived psychological autonomy, family’s high expectations,
social support perceived from friends, attention and high expectations in environmental
relations, participating in in-school activities, educational expectations, cooperation and
communication factors (Er, 2009); type of program students are studying, school features, the
number of teachers per student, parents’ financial contribution to schooling, disciplinary
atmosphere at school, positive relations between teacher and student, gender, geographical
region of residence, and type of educational program maintained (Dincer & Oral, 2010);
gender, class level, grade point average of school achievement, attendance, father’s
educational status, family’s monthly income, support received from family and friends
(Arastaman, 2011); student-teacher relations, sense of belonging, attitude towards learning at
school, attitude towards school and perceived supervision (Kalender, 2015); cognitive
flexibility, perceived social support, and gender (Yavuz & Kutlu, 2016).

Together with this, protective factors determined at the international level are;
positive view on intellectual skill and having a strong sense of responsibility (Alva, 1991);
attachment to school (Gonzalez & Padilla, 1997); internal focus of control, high self-concept,
supportive families and their high academic expectations (Arnold, 2003); social-emotional
competence and perceived social support (Elias & Haynes, 2008); planning ability, cognitive
flexibility (Acedevo & Esquivel, 2008); supportive parents and friends, participating in
school activities, valuing school, growing up with parents (Perez et al.,, 2009); school’s
academic optimism (Fallon, 2010); communication within family, relation between parent
and individual, social behaviors (Jowkar, Kohoulat, & Zakeri, 2011); self-confidence, having
motivation (OECD, 2011), social support perceived from family and society, making more
efforts to study, wish to advance in academic life (Wu, Tsang, & Ming, 2012); support
received from family, peers and teachers and high expectations of the family (Foster, 2013);
success-oriented orientation (Jowkar, Kojuri, Kohoulat, & Hayat, 2014).

Descriptive studies on academic resilience (Dass-Brailsford, 2005; Malindi &
Machenjedze, 2012; Morales, 2008; Williams, 2011) in the international field literature also
provided valuable contributions related to this topic. Dass-Brailsford (2005) conducted a
study with poor students who showed academic resilience in South Africa, and determined
that having high motivation, being entrepreneurial and purpose-oriented play a positive role
on academic resilience. In another study, it was determined that dominant atmosphere in a
family, relations between teachers, role models in the environment, and the existence of
supportive social institutions are protective factors, and that female students are more
resilient than their male counterparts in terms of academic resilience (Morales, 2008). In a
study conducted on African-American students who live with one parent and who have a
family with a low income, non-traditional supportive education, special education given to
families, making close contact, school features that will increase resiliency, families” link with
school, resiliency of the environment, used strategies, social supportive webs develop
academic resilience (Williams, 2011). According to the study conducted on students who are
provided with shelter and sent to school by social communities in South Africa, having a free
atmosphere at school, learned new information, and attachment to school contribute to
resiliency (Malindi & Machenjedze, 2012). Aside from the studies stated here, there are
almost no descriptive studies conducted on this subject at the national level.

133.



KUTLU & YAVUZ
Factors That Play a Role in the Academic Resilience of Academicians

Considering that success (Kagitcibasi, 2013) is shaped according to the environment
in which individual lives, academic resilience can also be thought to work like this. For this
reason, a descriptive study conducted on national characteristics will provide a significant
contribution to the national field literature. Moreover, examining the topic through more
detailed qualitative processes is more appropriate in terms of the contribution it will bring to
the study.

One of the important purposes of the investment, research, projects and developed
education programs in Turkish education is to increase student achievement. In this sense,
when educational regulations and developments regarding this topic that education
shareholders put forward are examined, it can be stated that very often they do not focus on
the topic of “‘understanding student’. Changes which are realized without examining student
profiles in their academic lives, making them the focus point, analyzing their ways of
accomplishing achievement and putting forward the problems affecting students, or made in
the absence of serious studies, can prove inadequate in solving the problems. For this reason,
in order to understand academic achievement of the student, studies regarding student’s
own internal dynamics should first of all be conducted. In this frame, measuring and
evaluating psychological characteristics that affect academic achievement, and being
included in the agenda of the education system and educational sciences will be of
importance.

It will be of value to conduct studies about academic resilience that would light the
ways of achieving academic success of students who are in risky situation (OECD, 2014), and
who live in Turkey. In this sense, findings gathered from the studies conducted with
individuals who showed academic resilience and thus have many achievements in their
academic lives would both attract and be an important source for those who will undertake
research on this topic. Studies which are carried out with academicians who showed
academic resilience despite the risks faced in their lives and have a say in academic life will
carry a great value in this sense. With these kind of studies, guiding life lessons can be taken
from academicians who show academic resilience. Academic achievement of academicians
contain affective features such as high motivation outside the field knowledge, positive
attitude towards studying, having interest in scientific and educational fields and
wondering. Thus, the determining of factors which cause risks and protective factors
supporting academic characteristics of the person who became an academician carries a
surveyable feature. Finding out these factors and conducting this kind of study with
academicians who show academic resilience will also fill an important gap in the field
literature. This study aims to put forward how academicians achieved positive results and
became successful despite the risk factors. Answers to these questions are sought within the
scope of the study: for the academically resilient academicians; 1) what are the risk factors
they face? 2); what are their internal protective factors? 3) what are their external protective
factors?
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METHOD
Research Design

This study has been approached descriptively. Since the topic of the study has limited
information in national field literature, and as the aim is to reach more detailed information,
an interview approach based on gathering qualitative data was selected. For this purpose,
semi-structured interviews were carried on with academicians who work in Ankara
University’s Faculty of Educational Sciences.

Participants

Participants of the study consist of 11 academicians who demonstrate academic
resilience. The reason why academicians are chosen for the study is because academicians
who show academic resilience have a say in academic life despite the risks in their lives. In
this sense, findings to be obtained carry a level of importance for academic resilience field
literature. When selecting academicians for interview, the condition of having a risk factor in
their lives was considered. For this purpose, snowball sampling technique (Bogdan & Biklen,
1998) has been applied. Furthermore, during the selection of the academicians, variation by
title and seniority was sought. Within these conditions, interviews were carried out with 11
academicians (three female, eight male) who volunteered for this study and who work at
Ankara University’s Faculty of Educational Sciences. Some characteristics of the
academicians are given in Table 1.

Table 1. Participant academicians’ characteristics

Characteristics Number
60 and older
Between 50-59
Between 40-49
Between 30-39
Professor

—_

Age

Title Associate Professor
Assistant Professor

34 and more
25-33 years
15-24 years
5-14 years

Seniority

N N O Rk QW &IND WO

According to Table 1, the academicians who volunteered to take part in the study are
generally aged between 50 and 59. According to this, it can be said that these academicians
mostly studied between 1960 and 1980.

Data Collection Tool

The Interview form used during the interviews was prepared by the researchers.
According to Patton (2002), it is indicated that interview forms makes the interview process
carried out with different people more comprehensive and systematic. In this context, an
interview form was developed in order to determine the factors related to academic
resilience. In other words, the hypothesis and works in related field are benefited while
preparing questions for the interview form. Questions that were related to academic
resilience and suited to the context were developed. Along with this, experts’ opinions were
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taken for the understandability, language and expression of the questions in the interview
form, with any necessary corrections applied. The Interview form was composed of
questions regarding the risk factors that existed in participants’ lives, and their internal and
external protective factors.

Data Gathering and Analysis

Interviews, which were conducted one-to-one with each academician, lasted
approximately 30-40 minutes. In order not to experience data loss and to increase the
reliability of the study, interviews were recorded with the participants’” permission. During
the interview, 10 of the 11 academicians gave permission to record the interview. Detailed
notes were taken during the academicians’ interviews. After the interviews were transcribed,
participant review and permission to publish, with some academicians adding data or
suggesting corrections.

Data obtained from the interviews were separated based on the descriptive analysis
technique. Analysis of the data started with reading the transcribed interviews and notes
taken during the interviews in detail, and making supplementary notes. Interview
transcripts for each academicians were compared and notes organized with regards to
similarities and differences. Afterwards, considering the theoretical frame, coding was
conducted based on the notes related to each question directed during the interviews.
Codings were interpreted and after that, interview transcripts and notes taken during the
interviews were finalized and participant approval sought. At the end of this process, themes
for the questions asked were determined. In addition, quotations of academicians regarding
the related themes were examined and selections made. When choosing the quotations, those
being the best to summarize/explain the theme were taken into consideration. Themes
reached while structuring findings of this study are linked with the coding of the study.
Reporting of the findings of the study is based on themes.

In analyzing the data, controls and examinations regarding objectivity were made.
Opinions were sought from an expert in the fields of measurement and evaluation, and
psychological counselling. Guidance was taken and these experts also approved the
application of the coding.

More than one strategy was used in order to provide reliability and validity for the
study. The creation of the interview form, which is a data collection tool that initially serves
for the purpose, was based on discussions around the field literature. After that, there was
detailed reporting of the procedure related to the study. Analysis of the data was based on
field literature, regular consultation of and cross checks with the notes taken during the
interviews. Opinions were taken from experts regarding the coding and created themes.

FINDINGS
In this section, findings regarding sub-goals of the study are provided.
Risk Factors Academicians with Academic Resilience Face

Findings regarding the question “What were the hardships which threatened and
distressed you in your life?” which was directed to academicians for this sub-goal, are shown
in Table 2.
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Table 2. Risk factors faced by academicians with academic resilience

Risk Factors Codes Number
Low income
Number of people at home

[o)}

Povert
overty Smallness of the house
Doing an extra job
Transportation service problems
h
Hardships Shantytown

Low level of education

Peers’ inhibition

Neighborhood pressure (labelling)

Water, heating, or electricity problems
Gossip

Father-mother arguments

Being firstborn child (more responsibility)
Unrest in family Indifference

Father-mother authority

Violence (to oneself)

resulting from
close
environment

Hardships faced  Political events (education interrupted, ideological pressures, conflicts, fights)

RIR N, N W, R, O W, NN W B B[N

in school Bad management

environment Educational resources (access to books, technical inadequacies)
Illness Taking a break from education

Death Loss of a relative

Migration Unity of the family

According to Table 2, the risk factors that resilient academicians face the most are
poverty and hardship resulting from a close environment; while the risk factors they face
least are death and migration. Accordingly, it can be said that the risks academicians face in
their lives mostly originate from financial difficulties. As seen in Table 2, academicians are
exposed to at least one or several stated risk factors in their childhood/adolescence/youth.

Internal Protective Factors of Academically Resilient Academicians

Findings regarding the questions “What characteristics do you contribute to your
success significantly?” and “In what ways do these characteristics contribute to your
academic future?” directed at academicians are given in Table 3.

Table 3. Internal protective factors of academically resilient academicians

Internal Protective Factors Number

Willingness to learning something new (reading many books, magazines or newspapers) 10
Self-confidence (I absolutely do it, I will succeed) 10
Being decisive, determined

Being hardworking

Being curious (about new things, situations or information)
Being disciplined

Sense of responsibility

Intrinsic motivation

Considering education, studying as salvation

Being observant

Being organized (time management)

Easy to learn (good listener)

Making contact easily

Being content with possessions (benefiting)

N W Wb bk 00NN
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Internal Protective Factors Number
Creativity 2
Having habits 2
Being patient 2
Humor 1

According to Table 3, internal factors which played the most significant role in
academicians’ academic resilience are “willingness to new learnings”, “self-confidence” and
“being decisive, determined”.

External Protective Factors of Academically Resilient Academicians

The third group of questions directed to academicians are as follows: (i) “What
factors from family and relatives significantly contributed to your academic achievement?”,
(i) “What factors in your school life significantly contributed to your academic
achievement?”, (iii) “What were the factors in which friends/peers significantly contributed
to your academic achievement?”, (iv) “In what ways did these factors contribute to your
academic future?” Findings regarding these questions are shown in Table 4.

Table 4. External protective factors of academically resilient academicians

External Protective Factors Codes Number
Love, support, attention 10
Guiding towards having university education 10
Self-sacrifice 6
Family Being proud 5
Offering opportunity 4
High expectations 3
Making child not feel hardships 3
Teacher qualification (being experienced, having a vision) 10
Teacher support 10
School School culture 6
Administration (sensitive, disciplined, experienced) 4
Time spent together 7
Influencing 7
Peer
Solidarity 5
Sharing 5

According to Table 4, among external protective factors that academicians appeal to,
“Family” in ‘love, support and attention” and ‘Guiding towards having university education’
subjects; “School” in ‘teacher qualification” and ‘teacher support’ subject; and “Peers” in

‘time spent together” and ‘influencing’ subjects contribute the most as external protective
factors.

CONCLUSION AND DISCUSSION

When risk factors of academicians who show academic resilience are examined, it is
seen that poverty is the risk factor that is faced the most. An academician who had this risk
factor stated this:

“We never lived a financially bright life. We always tried to cut our coat according
to our means, but our means were always short of means. We grew up but we
always tried to stitch the coat to enhance our means.”
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As it can be understood from the related statements, poverty’s effect on an
individual’s life covers a specific process, therefore it shows more continuity than of other
risk factors. At the same time, poverty is seen to be a critical risk factor (Winfield, 1994). The
reason is that by triggering other risk factors, poverty provides basis for other risk factors
such as poor maintenance and malnourishment, and low educational level (Brackenreed,
2010).

According to the findings obtained from the study, it can be said that generally, there
are poor families around which there is an environment of other poor families. From this
point of view, poverty can also provide basis for risk factors that result from the
environment being lived in. This situation supports another risk factor which academicians
face the most, which is hardships resulted from a close environment, which is one of the
findings of this current study. In this context, an academician states how the close
environment affected him/her with these words:

“The neighborhood we were in was a place for poor people. The educational level of
the people around in the environment was very low. It was a conservative
environment, plus there were many violence incidents. This affected us even
though we were kids.”

Different than the findings seen in the field literature, related to the special conditions
facing Turkey, political events are considered as a risk factor in this current study. Political
events that took place between 1974 and 1981 in Turkey profoundly affected academicians
who lived their childhood, adolescence and youth during these years. One academician who
experienced hardship because of political events expressed his/her opinion as:

“...In the spring months of my senior year of high school, I bought a test book a
couple of months before the university admission exam to have a better idea about
the exam. I was thinking since there were no class at school, I would at least read
this book in the dormitory in the evening. When I walked into the dormitory the
evening after I bought the book, I saw my book was torn and scattered all around.”

An academician who was exposed to more than one stated risk factors states:

“I had a bad childhood. Some people say ‘Oh how I wish to be a child’! You will
never hear me say that; it was very bad... because childhood is a period in which
you are not in charge of your will, but it rests entirely with nonsensical people.”

As it can be understood from the related expressions, individuals’ poverty and
conditions affect individuals and play a role in their academic lives. Generally, there are
studies in the field literature on academic resilience conducted on individuals who were
chosen according to these stated risk factors (Alva, 1991; Dass-Brailsford, 2005; Gonzalez &
Padilla, 1997; Malindi & Machenjedze, 2012; Perez et al., 2009; Weaver, 2009; Williams, 2011;
Wu et al., 2012).

One of the most important results reached regarding internal protective factors of the
academicians who showed academic resilience is how an individual can succeed with risk
factors in their lives. These are within environments in which they would adopt fundamental
life skills such as self-confidence, being decisive and determined, being hardworking, being
curious, and having sense of responsibility. Internal factors which are generally encountered
in the field literature are; self-confidence, self-respect, ambition, flexibility, determination,
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curiosity, problem solving, social competence, high expectation for future, sense of
responsibility, communication skill, internal locus of control, self-help, and faith in being
able to succeed etc. (Bernand, 2004; Werner, 1995). Findings of this research carried out with
academicians shows a parallelism with the findings of the field literature.

In this current study, one internal factor, “considering education, studying as
salvation” produced different results than the field literature, drawing attention to
developing academic resilience of the academicians. Views of three academicians who best
explain this theme stated:

“You have a salvation necessity. Now, for people who come from environments like
us, salvation lies with a couple of things, one of them is studying.”

“Our biggest capital is our mind. No income, no resource, we say the only way is
studying.”

“I was so determined about studying, I did not have a choice of not studying. I do
not even remember having an option except for going to university.”

As seen from these statements, academicians who show academic resiliency
approached education as a way of exiting the risky life they were in and shaped their
academic lives according to this. It is determined by this study that academicians are
determined about escaping their risky lives. In this sense, another internal factor which plays
a role in academicians’ academic resilience, “being decisive and determined”, can be
emphasized through the following view of an academician:

“If I set my mind on something, I do it. There is no ‘impossible’ in my literature. I

7

do my best. I hate the word no’.

Along with this, one academician who showed academic resilience talked of life
throughout elementary and middle school as:

“If I used to be an afternoon student at school, I used get up at 6:00 and study
until 8:00. I used to start working at 8:30. Then I would go to school. After school,
I would go back to work... I would come home at 21:30 and do my homework in
living room since the only stove was in the living room. I would go to sleep at
22:30.”

Within the scope of the related quotes, individual’s being decisive in achieving
academic success and spending days with the same discipline and determination without
giving up is seen as a great example for academic resilience behavior.

When external protective factors of academicians who have shown academic
resilience are examined, it is seen that an individual can carry him/herself toward academic
achievement if individuals feel loved, are paid attention to in the family, the importance
given to school education is increased, and teacher support and equipment are enhanced in
schools. In field literature, among the external protective factors, “family and relatives”
taking care of the individual, giving encouraging speeches, guiding individuals reasonably,
giving individual opportunities to develop self-confidence and self-respect have been
significant in developing individual’s academic resilience behavior. Together with this,
having educated environment, guidance towards quality schools, educational services,
support units and preventive programs, resources and opportunities presented by the
environment and society, teacher attention, supplementary support services, teaching in
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small classes, individual’s having environments in which he/she can feel safe can also be
seen as among the effective elements (Bernand, 2004; Winfield, 1994;). According to related
findings, this current study, conducted with academicians, shows parallelism with the field
literature.

It is an expected situation for love, support and attention that families show their
children to play a role as a protective factor on the academic resilience of academicians. The
finding that is remarkable and different than the field literature is the role of guiding
towards reading as being influential to a high level. On this, two different academicians
stated:

“My parents always advised the importance of studying, even though they are
uneducated.”

Yet another academician stated:

“Both my mother and my father attach great importance to education. My mother
did not study as they could not afford it; and this is why my mother has been really
influential in my studying. My father used to say ‘I would carry stone but you will
be schooled’. Therefore, my parents had opinions regarding the schooling of girls in
our family.”

This situation can be evaluated as an attitude that is developed especially by poor
families in Turkey. These families believe it is possible for their children to have a better
future than theirs, but only with the good education they receive. Considering the study
mostly consists of academicians who have poverty risk factors, these comments are
explanatory.

Considering the mark left on academicians who show academic resilience, it can be
expressed that schools and teachers carry the greatest importance after the family on
individuals” academic lives. For this reason, teacher equipment at schools, good quality
management, and rich and contemporary school culture are seen as influential in
diminishing the negative effects of risk factors faced by students. Findings of the
international student achievement assessment exams such as PIRLS, TIMSS & PISA are in
accordance with the findings of this study (Martin, Mullis, Foy & Stanco, 2012; Mullis,
Martin, Foy & Arora, 2012; Mullis, Martin, Foy & Drucker, 2012; OECD, 2013).

One academician explained the role school plays on academic resilience as an
important external protective factor:

“School was always a way of salvation for me. The more I stayed at school, the
prouder I became. The more I stayed at school, the more I was respected. As a
result, I was top of my class and school.”

School’s providing different environments to individuals with risk-laden lives and for
them to be affected less, can be inferred from the statements seen so far. For this reason,
school is the most important institution that can help academically resilient individuals to
build a better future (Bernand, 2004).

As can be seen in the field literature (Alva, 1991; Dass-Brailsford, 2005; Dincer & Oral,
2010; Foster, 2013; Gizir, 2004; Kalender, 2015), teacher support acts as an external protective
factor on academically resilient students. Existence of a special teacher in the academic lives
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of students who show academic resilience is also seen in the field literature (Morales, 2008).
This is observed in some of the academicians interviewed:

“My teacher in elementary school was a very special person, she was so nice. Even
though I have forgotten everybody’s name, I remember hers. She was a teacher who
loved students; did not discriminate between students. She was a real teacher.”

“... having a wonderful teacher in 5% grade changed everything. He/she would
always guide me, not just me, but many of my friends who were like me. He/she
would sense skills and guide well. He/she was an interesting teacher.”

Teacher quality can also be expressed as playing a role in showing academic
resilience. Views of one academician regarding this stated:

“I was with good teachers. They looked after and became really good role models.
The foundation I got from family was supported in high school. Teachers would
come by being selected. For this reason, there were many quality teachers. They
would pay attention to us.”

According to the results of this current study, one external protective factor that
academically resilient academicians appeal to is the support they get from peers. This factor
too is determined as an important protective factor in the field literature (Arastaman, 2011;
Er, 2009; Foster, 2013; Gizir, 2004; Gonzalez & Padilla, 1997; Martin & Marsh, 2006; Perez
et al., 2009). Regarding this, one academician stated:

“I had friends from the neighborhood until the period before high school. I still see
them. I think those friendships were a strong protective factor. They were all people
who wanted to do things.”

Another academician also emphasized this protective factor as:

“People who came across with us can sometimes change our lives a little. Orhan
Pamuk says ‘One day 1 read a book and my whole life changed’, maybe mine is like
that too. I took a lesson and my life changed.”

Within the frame of the related quotes, it can be emphasized that the time
academicians spent together with their peers, being motivated and being role models for
each other are influential in their achievements. In this context, it can be said that peers have
a strong influence over one another.

Within the frame of the obtained findings of this current study, the following
suggestions can be made to researchers who will carry out further studies, and to education
shareholders who may use the findings:

For researchers: (i) In order to reveal findings that would support students who are
studying in primary, middle and high schools, a similar study could be conducted with
academically resilient students. (ii) Studies can be conducted with individuals who are
awarded scholarships at private education institutions and moved forward in their academic
lives. (iii) Models can be developed on protective factors that are generated upon analysis of
the findings of other qualitative studies conducted in the field literature, and the tests can be
applied on quantitative works. (iv) In order to increase the variety of risk factors that could
not be reached in this current study, research can be carried out with academicians who
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completed their academic lives in different time periods, raised in different regions, and
come from different education levels etc.

For education shareholders: (i) Based on findings gathered in this current study,
informative seminars can be given to families who have risk factors in order to increase the
level of academic resilience of their children. (ii) Contact meetings that would enable families
that have risk factors to have a positive attitude towards education and schooling could be
developed. (iii) Educational activities (conferences, seminars etc.) could be organized that
would help family members, teachers and school administrators increase their
sensibility/awareness to providing students with environments in which they can develop
their basic skills. (iv) Studies can be conducted with teachers that would increase their
quality and develop relations which are suitable for students who show academic resilience.
(v) School administrations and families can be informed about providing environments in
which students who have risk factors can spend time with their peers, which can lead to
positive results.

When the findings of the current study and suggestions based on these finding are
taken under consideration, conducting further research on the topic of academic resilience
will provide more information about increasing the academic achievements of
disadvantaged individuals in Turkish society. It will also serve to highlight risk factors to be
paid attention to for individuals, as well as the directing of education policies.
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Akademisyenlerin Akademik Yilmazliklarinda Rol Oynayan
Faktorler
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Giris

Akademik yasamda, her bireyin farkli giicliiklerle ve engellerle karsilasmasi
kagmilmazdir. Bazi bireyler olumsuz durumlarin iistesinden gelirken, bazilarinin olumsuz
durumlarla bas edemedikleri bilinen bir gergektir. Icinde bulundugu gii¢ kosullara ragmen
kargilastif1 engellerle bas eden bireyler alan yazinda “akademik yilmaz” bireyler olarak
adlandirilmaktadir (Morales & Trotman, 2011). Bu bireylerin, olumsuz kosullara ragmen
olumlu sonuglara ulastiklar1 goriilmektedir. Akademik yilmazhik, bireyin basarisiz

olabilecegi durumlara ya da olumsuz yasam kosullarina ragmen miicadele ederek, egitim
siirecinde yiiksek akademik basar1 elde etmesidir (Alva, 1991).

Akademik basari, egitim bilimlerinin son derece 6nem tagiyan arastirma alanindan
birisi olmakla birlikte, 6zellikle son yillarda 6l¢me ve degerlendirme bilim alaninin {izerinde
durdugu konulardan biridir. Ogrencilerin akademik basariy1 elde edilme yollarimi arastiran,
ogrencilerin, biligssel ve duyussal siireclerini yakindan izleyen, inceleyen arastirmacilar igin
akademik yilmazlik o6zel ve ilging bir konudur. Ciinkii giiniimiizde bagar1 tanimi
genislemekte ve degismektedir. Bu anlamda oOrnegin, bagar1 Ogrencilerin zihinsel
kapasitelerini etkili yonetebilmelerine ve kendilerinin 06z-diizenleme ve Oz-yeterlilik
becerilerine bagh olarak agiklanmaktadir (Schunk & Zimmermann, 2007). Akademik yilmaz
Ogrenciler de tam bu noktada nasil “basarili” olunabileceginin yollarin1 sunabilecek
yeterliktedirler, hem de bu sunumu yasamlarinda bulunan risk faktorlerine ragmen
yapabilmektedirler.

Akademik yasamda yer alan bircok bireyin, karsilastiklar1 giicliiklerin nedenleri ya
da risk faktorleri cesitli olabilir. Anne ya da babayla yasama, dogal afete maruz kalma,
ekonomik sikint: iginde yasama, kronik hastalifa sahip olma vb. durumlar risk faktorlerine
birer drnektir (Ricardson, Neiger, Jensen & Kumpfer, 1990; Masten, 1994). Bunlar ve bunlar
gibi risk faktorleri bireyin akademik yasaminda olumsuz sonuglar ortaya ¢ikarirken, bireyin
bir¢cok alanda ilerlemesine de zarar verecek durumdadir. Bununla birlikte, baz1 risk
faktorleri birbirlerini tetikleyerek bireyin gelismesini engelleyen sonuglar1 dogurabilmekte
ve bu sonuglar her bir birey icin farkl etkiye sahip olabilmektedir (Little, Axford & Morpeth,
2004).

Akademik yilmazlik gosteren bireylerin risk faktorlerine ragmen basarili olmalarinda
etkili olan koruyucu faktorlerin incelenmesi 6nem tasimaktadir. Ciinkii bu koruyucu
faktorlerin isimlendirilmesi ve ortaya c¢ikarilmasi akademik yasaminda riskli durumda olan
her bir birey igin yol gosterici olacaktir. Koruyucu faktorler, birey agisindan olumlu
sonuglarin ortaya ¢ikmasina ve gelismesine yardimci olan etmenlerdir (Masten & Tellegen,
2012) ve igsel, digsal koruyucu faktérler olarak ikiye ayrilmaktadir. Igsel koruyucu faktdrler
bireyin kendi kisisel Ozellikleriyle (Foster, 2013), dissal koruyucu faktorler ise bireyin

4 Bu makale International Congress on Education for the Future: Issues and Challenges’te (13-15 May1s 2015, Ankara)
sunulmusgtur.

5Yrd. Dog. Dr. - Ankara Universitesi Egitim Bilimleri Fakiiltesi - omerkutlu@ankara.edu.tr

6 Ars. Gor. - Ankara Universitesi Egitim Bilimleri Fakiiltesi - hcyavuz@gmail.com
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toplumsal cevresinde bulunan faktorlerle ilgilidir (Perez, Espinoza, Ramos, Coronado %
Cortes, 2009).

Bu nedenle akademik yilmazlik gosteren bireylerin basarisinda etkili olan koruyucu
faktorleri inceleyen galismalarin bulgular1 hem akademik yilmazlik gosteremeyen diger
bireylere yarar saglamakta ve akademik yilmazlik gosteren bireylerin basariy1 elde etme
yollar1 onlar icin ornek olusturmakta hem ulusal egitim politikalarini olusturan karar
vericiler i¢in yol gosterici ipuglar1 sunmakta hem de ilgili bilim alani igin 6nemli bilgiler
ortaya ¢ikarmaktadir.

Tirk egitimindeki yatirimlarin, arastirmalarin, projelerin ve gelistirilen Ogretim
programlarinin onemli amaglarindan biri 6grenci bagarisini arttirmaktir. Bu baglamda egitim
paydaslarinin bu konuyla ilgili ortaya koydugu egitsel diizenlemeler ve gelismeler
incelendiginde, bunlarda “Ogrenciyi anlama” konusunun ¢ok fazla odaga alinmadig:
belirtilebilir. Ogrencilerin akademik yasamlarindaki profillerini incelemeden, onlari odak
noktaya almadan, onlarin bagariya ulasma yollarmi irdelemeden ve Ogrenciyi etkileyen
sorunlar1 ortaya koymadan gergeklestirilen ya da ciddi arastirmalara dayanmadan yapilan
bu degisiklikler var olan sorunlar1 ¢ozmede yetersiz kalabilmektedir. Bu nedenle 6grencinin
akademik basarisinin anlasilabilmesi igin 6ncelikle 6grencinin kendi i¢ dinamikleriyle ilgili
calismalarin yiriitiilmesi analitik bir anlayis olacaktir. Bu gercevede, akademik basari
tizerine etki eden psikolojik 6zelliklerin Olgiilmesi ve degerlendirilmesi, egitim sisteminin ve
egitim bilimlerinin giindeminde yer almas1 6nemli olacaktr.

Tiirkiye’de sayilar1 oldukga fazla olan riskli durumdaki 6grencinin (OECD, 2014),
akademik basariy1 elde etme yollarina 1s1k tutabilecek, akademik yilmazlikla ilgili calismalar
degerli olacaktir. Bu baglamda, akademik yilmazlik gostermis ve bdylece akademik
yasaminda basarilar elde etmis bireylerle yapilan ¢alismalardan elde edilen bulgular hem ilgi
cekecek hem de bu konuda arastirma yapacak olanlarin yararlanacag ¢énemli bir kaynak
olacaktir. Yasamlarindaki risklere ragmen akademik yilmazlik gostermis ve akademik
yasamda sOz sahibi olmus akademisyenler ile yiriitiilmiis olan calismalar bu anlamda
yliksek deger tasiyacaktir. Bu tiir c¢alismalarla, akademik yilmazlik gostermis
akademisyenlerden yasam igin yonlendirici dersler c¢ikartilabilecektir. Akademisyenlerin
akademik basarisi, alan bilgisi disinda ytiiksek giidii, calismaya karsi olumlu tutum, bilimsel
ve egitsel alanlara ilgili olma, merak duyma gibi duyussal Ozellikleri biinyesinde
barindirmaktadir. Dolayisiyla, akademisyen olmus kisinin akademik ozelliklerini
destekleyen koruyucu faktorler ile risk olusturan faktorlerin belirlenmesi arastirilabilir bir
ozellik tagimaktadir. Sozii edilen bu faktorlerin ortaya ¢ikarilmasi ve akademik yilmazlik
gosteren akademisyenlerle yapilan bu tiir bir ¢alisma alan yazinda 6nemli bosluk da
dolduracaktir. Bu ¢alisma akademisyenlerin risk faktorlerine ragmen olumlu sonuglara nasil
eristiklerini/nasil basarili olduklarini ortaya koymay1 amaglamaktadir. Calisma kapsaminda
su sorulara yanit aranmustir: Akademik yilmazhik gosteren akademisyenlerin; (i)
Karsilastiklar1 risk faktorleri nelerdir?; (ii) Igsel koruyucu faktorleri nelerdir?; (iii) Digsal
koruyucu faktorleri nelerdir?

Yontem

Arastirma, betimsel olarak ele alinmistir. Arastirmanin konusu, ulusal alan yazinda
kisith bilgi barindirdigindan, daha ayrintili bilgilere ulasmak hedeflendigi i¢in nitel verilerin
toplanmasina dayali goriisme yaklasimi kullanilmistir. Bu amagla, Ankara Universitesi
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Egitim Bilimleri Fakiiltesinde gorev yapan akademisyenler ile yari-yapilandirilmis
goriismeler gergeklestirilmistir.

Gortisme yapilacak akademisyenler segilirken yasamlarinda risk faktoriine sahip
olmus olmalar1 kosulu aranmugtir. Bu amacla kartopu 6rnekleme teknigi (Bogdan & Biklen,
1998) kullanilmistir. Akademik yilmazlik gostermis akademisyenlerden, yasaminda risk
faktorii olmus tanidiklari akademisyenler sorulmustur. Ayrica akademisyenlerin segimi
sirasinda unvan ve kidem agisindan cesitlilik gostermesi de gozetilmistir. Bu kosullar
cergevesinde, Ankara Universitesi Egitim Bilimleri Fakiiltesinden calisma igin goniillii 11
akademisyen ile goriisme yapilmistir. Calismaya goniillii olan akademisyenler genellikle 50-
59 yas araligindadr.

Gortismeler sirasinda kullanilan goriisme formu arastirmacilar tarafindan
hazirlanmigtir. Patton (2002), tizerinde calisilacak konularin kesfedilmek tiizere Onceden
belirlenmesinin, farkli bireylerle gerceklestirilen goriisme siirecini daha sistematik ve
kapsamli duruma getirdigini belirtmektedir. Bu nedenle goériisme formu hazirlanirken ilgili
alan yazin, gilivenirlik ve gecerlik icin gerekli onemler dikkate almmarak hazirlanmistir.
Gortisme formu katihmcilarin yasaminda yer almus risk faktorler ile igsel ve digsal koruyucu
faktorlere yonelik sorulardan olusturulmustur.

Her akademisyenle ayr1 ayr1 ve bire-bir gerceklestirilen goriismeler yaklagik olarak
30-40 dakika siirmiistiir. Goriismeler sirasinda veri kaybmin yasanmamasi ve arastirmanin
glvenirligini arttirmak icin katilmalardan izin almarak goriismeler kaydedilmistir.
Goriisme sirasinda 11 akademisyenden 10'u ses kayit cihaziyla goriismenin kaydedilmesine
izin vermistir. Diger akademisyenle olan goriismede ise ayrintili notlar alinmistir. Bunlara ek
olarak, goriisme sirasinda notlar da alinmistir. Goriismelerin desifre edilmesinden sonra,
ilgili akademisyenlerden katiimc1 onayr alinmis, bazi akademisyenler eklemeler ve
diizeltmeler yapmusglardir.

Gortismelerden elde edilen veriler betimsel analiz ile ayristirilmigtir. Verilerin
¢oziimlenmesi Oncelikle desifre edilen goriisme ¢iktilarinin ve goriisme sirasinda alinan
notlarin ayrmtili bigimde okunarak, ilgili notlarin alinmasiyla baglamistir. Her bir
akademisyenle olan goriisme ¢iktilar1 karsilastirilmis ve benzerlikler, farkliliklar agisindan
notlar diizenlenmistir. Sonrasinda, gortismelerde yoneltilen her bir soruya iliskin notlar
tizerinden kodlamalar, kuramsal cerceve dikkate alinarak yapilmistir. Kodlamalar desifre
edilmis ve sonrasinda katilimci onayiyla son hali verilen goriisme ciktilar1 ve goriisme
sirasinda alinan notlar tizerinden kagit-kalem ile gerceklestirilmistir. Bu siire¢ sonunda
aragtirmanin sorularina yonelik temalar belirlenmistir. Bunun yaninda, ilgili temaya yonelik
akademisyenlerin alintilar1 incelenmis ve aralarinda se¢im yapilmistir. Alinti segimi
yapilirken temay1 en iyi 0zetleyen/agiklayan alinti olmas1 dikkate alinmistir. Bu ¢alismanin
bulgular1 yapilandirilirken ulasilan temalar, arastirma kodlamalariyla iliskilendirilmistir.
Calisma bulgularinin raporlastirilmasinda temalar temel alinmistr.

Verilerin  ¢oziimlenmesinde nesnellige yonelik kontroller ve incelemeler
gerceklestirilmistir. Bu gercevede bir dlgme ve degerlendirme ile bir rehberlik ve psikolojik
danismanlik alanindaki uzman kisiden goriis alinmis verilmis olan kodlar uzmanlarca da
onaylanmustir.

Calismanin giivenirligini ve gecerligini saglamak icin birden fazla strateji
kullanilmistir. Bunlar, oncelikli olarak amaca hizmet eden bir veri toplama aract olan
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goriisme formunun, alan yazina yonelik yapilan tartismalara dayanarak olusturulmasidir.
Sonrasinda ¢alismayla ilgili yapilan islemlerin ayrmntih olarak raporlastirilmasi
gerceklestirilmistir. Verilerin ¢oziimlenmesinde alan yazin temel alinmis, ¢alismanin
goriisme kayitlarina defalarca doniilmiis, goriismelerde alinan notlarla ¢apraz kontroller
gerceklestirilmistir. Yapilan kodlamalar ve olusturulan temalar igin ilgili alanlarda uzman
kisilerden gortiis alinmastir.

Bulgular, Sonug ve Oneriler

Akademik yilmazlik gosteren akademisyenlerin en fazla karsilastiklar: risk faktorii
yoksulluk ve yakin gevreden kaynaklanan giigliikler; en az karsilastiklari risk faktorii ise
olim ve go¢ olmustur. Buna gore akademisyenlerin yasamlarinda karsilastiklarini riskler
genellikle ekonomik sikintilardan kaynakli oldugu soylenebilir.

Akademisyenlerin akademik yilmazliklarinda en fazla rol oynamus igsel faktorler
“yeni Ogrenmelere istekli olma”, “kendine giiven”, “kararli, azimli olma” olmustur.
Akademik yilmazhik gosteren akademisyenlerin basvurdugu digsal koruyucu faktorlerden
“Aile” ‘sevgi, destek ve ilgi” ile ‘okumaya yonlendirme” konusunda; “Okul” ‘0¢retmen donanimi’
ile ‘6gretmen destegi” konusunda; “Akranlar” ise ‘birlikte gecirilen zaman’, ‘etkilenme’
konusunda digsal koruyucu faktorler olarak en ¢ok katkiy:r saglamaktadir.

Akademik yilmazlik gosteren akademisyenlerde biraktigi iz digtinildigiinde
aileden sonra okullarin ve Ogretmenlerin, bireylerin akademik yasamlarinda biiyiik rol
tistlendigi ifade edilebilir. Calismadan elde edilen bulgular cercevesinde bu tiir ¢alismalar:
yapacak arastirmacilar ve bu aragtirmanin bulgularmi kullanacak egitim paydaslar igin su
Oneriler yapilabilir:

Arastirmacilar icin: (i) 1lk, orta ve lise diizeyinde egitim goren Ogrencilere destek
saglayacak bulgular1 ortaya koymak adina, bu calismanin bir benzeri akademik yilmaz
ogrencilerle ytrttiilebilir. (ii) Ozel ogretim kurumlarinda burs kazanip akademik yasaminda
ilerlemis diger bireylerle calismalar yapilabilir. (iii) Alan yazinda yapilan diger nitel
¢alismalarin bulgular1 incelenerek ortak ¢ikacak koruyucu faktorler {izerinde modeller
gelistirilip, bu modellerin denenmesi nicel ¢alismalarda denenebilir. (iv) Bu arastirmada
ulagilamayan risk faktorlerinin gesitliligini arttirmak igin, akademik yasamlarmi farkl
donemlerde tamamlamis, farkli yorelerde yetismis, farkli egitim diizeylerinden gelen vb.
ozelliklere sahip akademisyenlerle ¢alismalar ytiriitiilebilir.

Egitim paydaslar: icin: (i) Bu arastirmadan elde edilen bulgulara dayanilarak, risk
faktorii bulunan ailelere cocuklarinin akademik yilmazlik diizeylerini arttirmak igin
bilgilendirici ilgili seminerler verilebilir. (ii) Risk faktoriine sahip ailelerin egitime, okula
karst olumlu tutum gelistirmesini saglayacak bilgilendirme toplantilar1 gelistirilebilir. (iii)
Aile bireylerine, Ogretmenlere ve okul yoOneticilerine Ogrencilere temel becerilerini
gelistirecek ortamlar1 saglamada duyarlilik/farkindalik kazandiracak egitsel etkinlikler
(konferans, seminer vb.) diizenlenebilir. (iv) Ogretmenler ile onlarin donanimini
arttirabilecegi, yilmazlik gosteren Ogrencilere uygun iligkiler gelistirebilecegi calismalar
yuriitiilebilir. (v) Risk faktoriine sahip 0grencilerin, onlar1 olumlu sonuglara yoneltebilecek
akranlarla birlikte zaman gegirebilecegi ortamlar1 sunma konusunda okul yoneticileri ve
ailelere bilgilendirilebilir.

Aragtirmadan elde edilen bulgular ve bulgulara dayali 6neriler dikkate alindiginda
akademik yilmazlik konusunda daha fazla g¢alismanin yapilmasi Tiirk toplumundaki
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dezavantajli bireylerin akademik basarilarinin arttirilmas: konusunda daha fazla bilgi ortaya
koyacak ve egitim politikalarinin yonlendirilmesinde bireyler acisindan da risk faktorlerinin
dikkate alinmasini saglayacaktir.
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