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ABSTRACT
The purpose of this study was to investigate the interpersonal problem solving approaches
and locus of control levels on a basis of different variables, to determine whether or not there
was a significant relationship between interpersonal problem solving approaches and locus of
control, and to reveal whether or not locus of control and gender significantly predicted the
interpersonal problem solving approaches. A total of 262 candidate teachers studying at
university level constituted the study group of the research. Interpersonal Problem Solving
Inventory and Locus of Control Scale were used while collecting research data. In the analysis,
Pearson product-moment correlation coefficients technique, independent samples t-test
technique and Simultaneous Multiple Regression Analysis test technique were applied. As a
result of the research, it was found that there was a significant relationship between foreign
language teacher candidates’ interpersonal problem solving approaches and locus of control,
and that the variable of gender differentiated at the lack of self-confidence sub-dimension of
interpersonal problem solving approaches. Furthermore, it was revealed that locus of control
predicted the approaching problems in a negative way. Constructive problem solving, lack of
self-confidence, and insistent-persevering approach dimensions of the interpersonal problem
solving approaches, and the variable of gender, in addition to locus of control, only had an

explanatory effect on the lack of self-confidence dimension.
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INTRODUCTION

During the course of their life, it is very natural for an individual to face a number
of problems in their social relationships. The fact that an individual is making efforts to
eliminate problems that are faced in order to reach a target demonstrates that the process
attributed as “problem solving” has begun. Problem solving has been defined as dealing
with problems or problematic situations according to Heppner and Petersen (1982). The
individuals’ communication, thinking styles, empathy skills, and critical, analytic and
creative perspectives take an important place in initiating this process (Nacar, 2010;
Isaksen, Dorval, & Treffinger, 2011), and therefore problem solving is also related to the
personality characteristics of individuals.

As a social problem, the distinctive quality of interpersonal problem from the
others is that there is an interaction between at least two people. According to Ogiilmiis
(2003, 10), interpersonal problem is defined as “a situation in which at least one individual
of the parties who happen to be in an interaction perceives the difference between
available and ideal interaction types, feels tension because of this difference, makes
attempts to remove this tension, but their attempts are prevented”. Tisdelle and Lawrence
(1986) expressed that interpersonal problem solving approach is a social behavioral skill,
and individuals with higher interpersonal problem solving approaches are more
successful in their social relationships. Interpersonal problem solving approaches are also
expressed as people accommodating themselves socially and emotionally by solving
problems that were created through thought, faith, and necessity differences (Pellegrini &
Urban, 1985).

During the process of interpersonal problem solving which occurs as a result of the
problems in human relationships (Horowitz, 2004), it is stated that different strategies
such as retraction, conciliation, use of force, negotiation, and confrontation can be used
because of individuals’ differences of tendencies and approaches (Johnson & Johnson,
1995). Cam and Tiimkaya (2007, 2008) have investigated the process of interpersonal
problem solving in the dimensions of approaching problems in a negative way,
constructive problem solving, lack of self-confidence, unwillingness to take responsibility,
and insistent-persevering approach with a sample of high school and university students.
Approaching problems in a negative way is about intense emotions and thoughts such as
desperation, pessimism and sorrow occurring as a result of facing an interpersonal
problem. Constructive problem solving is related to emotions, thoughts, and behaviors
which contribute to the solving of the problem effectively and constructively when an
individual faces an interpersonal problem. Insistent-persevering approach refers to an
individual making insistent attempts at solving problems in their interpersonal
relationships. Lack of self-confidence approach demonstrates the lack of confidence that
an individual possesses regarding problem solving; unwillingness to take responsibility
refers to not taking responsibility for problem solving (Cam & Tiimkaya, 2007).
Individuals” problem solving approaches reflect their personality characteristics,
perceptions and efforts at the same time (D’Zurilla, Nezu & Maydeu-Olivares, 2004). In
this sense, it was observed that the personality characteristics of individuals with higher
skills of interpersonal problem solving included being less worried, more self-confident,
and more effective in cognitive-behavioral processes (Heppner & Baker, 1997).
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The individual uniquely perceives and comments on the reinforcements that they
face as a result of their own behaviors. These behaviors and reinforcements are the
reflections of their locus of control (Rossier, Dahourou & McCrea, 2005). Rotter (1966)
qualifies locus of control which is defined in social learning theory as the behaviors of the
individuals and as a result, their beliefs related to the cause-effect relationship between
the results of such behaviors. Rotter (1966, 1990) classified locus of control as internal and
external locus of control. While internal locus of control is defined as incidents that
individuals go through and happen as a result of their own behaviors, external locus of
control is defined as beliefs determined by external forces, namely beliefs in which there is
no relationship between behaviors and reinforcements (Rotter, 1990; Twenge, Zhang &
Im, 2004; Oliver, Jose & Brough, 2006). Dag (2002) expresses that individuals possessing
internal locus of control believe that their own behaviors lead to incidents, while
individuals possessing external locus of control believe that incidents are determined by
external factors such as luck or destiny.

Research shows that individuals with internal locus of control are academically
more successful, make efforts to improve their knowledge and skills, and have personality
characteristics such as enterprising, initiative and self-confident (Yesilyaprak, 2000;
Loosemore & Lam, 2004; Anderson, Hattie & Hamilton, 2005). Individuals with external
locus of control are less confident, both about themselves and others, feel insufficient, less
successful academically, and show dogmatic approaches (Loosemore & Lam 2004;
Yesilyaprak, 2000). In a research carried out with university students, it was pointed out
that students” perceptions of themselves as being successful was an important factor in
their problem solving skills and locus of control level (Yalgin, Tetik & Ac¢ikgoz, 2010). The
relevant literature discussed so far reveals that if individuals have positive tendencies
about problem solving, they will use the appropriate problem solving approaches in this
direction.

Considering that, as a social skill, developing interpersonal problem solving skills
is a lifelong acquisition, it is crucial to develop these skills during school years (McCabe,
Blankenstein & Mills, 1999). While students are developing these social skills, teachers
also have important responsibilities during this process. In other words, the most
important individuals who will improve, contribute to, and provide guidance on the
interpersonal problem solving skills of the future generations are educators, namely
teachers. Therefore, teachers and future teacher candidates firstly need to have these
qualities in order to transfer these skills to other individuals.

Although several studies are available on the relationship between teacher
candidates” problem solving skills and locus of control, studies which investigate the
relationship between interpersonal problem solving approaches and locus of control
could not be found. In this context, it is considered that this research will contribute to the
related literature. Based on this thought, this study seeks to investigate foreign language
teacher candidates’ interpersonal problem solving approaches and locus of control levels
on the basis of different variables, and puts forward the relationship between
interpersonal problem solving approaches and locus of control. In accordance with this
purpose, answers to the following questions have been sought:

1. Is there a relationship between foreign language teacher candidates’
interpersonal problem solving approaches and locus of control?

95.



SEYHAN-YUCEL

An Investigation of Interpersonal Problem Solving Approaches of Foreign Language Teacher Candidates in the Context of Locus of Control

2. Do foreign language teacher candidates’ interpersonal problem solving
approaches differ according to gender?

3. Do foreign language teacher candidates’ interpersonal problem solving
approaches differ according to their department of education?

4. Are foreign language teacher candidates’ interpersonal problem solving
approaches predicted significantly according to gender and locus of control?

METHOD
Research Model and Study Group

This research uses a general scanning model. The study group consists of teacher
candidates studying at the German Language Teaching and English Language Teaching
Departments of the Education Faculty at Trakya University, Turkey. The participants
were chosen among candidate teachers studying in their first, second, third and fourth
grades through sampling method. The study group consists of a total of 262 (German
Language Teaching = 97, English Language Teaching = 165) candidate teachers whose
ages vary from 19 to 32 (¥*=21.86 and S=2.03). 86 students of the group study in the first
grade, 56 in the second, 69 in the third and 51 in the fourth grade.

Data Collection

Interpersonal Problem Solving Inventory was developed by Cam and Tiimkaya
(2007) to measure the problem solving approaches and skills of university students
between the ages 18-30. The inventory consists of five sub-scales and fifty items in total.
The items have a 5-Likert type scale ranging between 1 (strongly disagree) and 5 (strongly
agree). The sub-scales are named as: Approaching Problems in a Negative Way,
Constructive Problem Solving, Lack of Self-Confidence, Unwillingness to Take
Responsibility, and Insistent-Persevering Approach. High scores obtained in each sub-
scale demonstrates that the quality related to interpersonal problem solving is high. The
numbers of items in each sub-scale are 16, 16, 7, 5, and 6 respectively. The Cronbach’s
alpha coefficients of the sub-scale scores of the inventory are .91, .88, .67, .74 and .70
respectively (Cam & Tiimkaya, 2007). Lastly, the test re-test correlation values for the sub-
scales, which were calculated as a result of the double application of the inventory with
four week intervals to 60 students, are .89, .82, .69, .76 and .70 respectively (Cam &
Tiimkaya, 2007).

Locus of Control Scale was developed by Dag (2002) to measure individuals” locus
of control elements and used especially with samples of university students. This scale is a
47 itemed 5-Likert type scale, ranging from “strongly agree” to “strongly disagree”. The
Cronbach’s alpha internal consistency coefficient of the scale is .92 and test re-test
reliability coefficient is .88 (Dag, 2002). The scale consists of five sub-factors. These sub-
factors are Personal Control, Belief in Chance, Meaninglessness of the Effortfulness, Belief
in Fate and Belief in an Unjust World. The Personal Control sub-factor refers to internal
locus of control, while the other four sub-factors reflect external locus of control. The
numbers of items in each sub-scale are .18, .11, .10, .3 and .5 respectively. The test re-test
reliability coefficients of the sub-scales are .83, .81, .61, .89 and .74 respectively (Dag, 2002).
The lowest score obtainable from the scale is 47 and the highest is 235. High scores reflect
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the tendency for external locus of control, whilst low scores show the tendency for
internal locus of control (Dag, 2002).

Data Analysis

In accordance with the purposes of the study, Pearson product-moment correlation
coefficients technique was used while determining whether or not there was a
relationship between foreign language teacher candidates” interpersonal problem solving
approaches and locus of control. Independent samples t-test technique was applied in
order to test whether or not interpersonal problem solving approaches differentiated
according to the variables of gender and department of education. Lastly, Simultaneous
Multiple Regression Analysis test technique was used in order to demonstrate whether or
not the variables of gender and locus of control significantly explained interpersonal
problem solving approaches.

FINDINGS

This section of the research report includes the findings obtained as a result of
Pearson product-moment correlation coefficients which were used to test whether or not
there was a significant relationship between foreign language teacher candidates’
interpersonal problem solving approaches and locus of control (Table 1). Then, the results
of Independent Samples t-test (Table 2, Table 3) are shown, which was carried out to
determine whether or not foreign language candidates’ interpersonal problem solving
skills differentiated according to the variables of gender and department of education.
The final findings (Table 4) are the results of Simultaneous Multiple Regression Analysis,
used to show whether or not gender and locus of control variables explain the
interpersonal problem solving approaches on a significant level.

Table 1. Relationship between teacher candidates’ interpersonal problem solving approaches and
locus of control

Variables N X s 1 2 3 4 5 6

Locus of Control 262 12025 1592 1
Approaching Problem In A Negative Way 262 3812 10.85 .29™ 1

Constructive Problem Solving 262 5327 979 -30" -.003 1

Lack Of Self-Confidence 262 1229  4.09 28" 46 -24" 1
Unwillingness To Take Responsibility 262 1191 377 14 44 -07 39" 1
Insistent-Persevering Approach 262 2134 471 -23" 022 71 -29" -10 1

* p<.05, ** p<.01, *** p<.001

As a result of the Pearson product-moment correlation analysis carried out to
determine whether or not there is a significant relationship between foreign language
teacher candidates’ interpersonal problem solving approaches (approaching problems in a
negative way, constructive problem solving, lack of self-confidence, unwillingness to take
responsibility, insistent-persevering approach) and locus of control scores, a positive
significant relationship between “approaching problems in a negative way” and locus of
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control scores (r=.29) .001; “lack of self-confidence” and locus of control scores (r= .28)
.001; and “unwillingness to take responsibility” and locus of control scores (r=.14) .05 was
detected. On the other hand, a reverse linear relationship was found between the
participants” “constructive problem solving” and locus of control scores (r= -.30) .001, and
lastly, between “insistent-persevering approach” and locus of control scores (r= -.23) .001.
These results demonstrate that as the participants’ locus of control scores increase, their
levels of approaching problems in their interpersonal relationships in a negative way, lack
of self-confidence and unwillingness to take responsibility also increase. However, as
their locus of control scores decrease, their constructive problem solving and insistent-
persevering approach to interpersonal problems increase.

The results of the findings obtained from the independent samples t-Test, which
was carried out to test whether or not male and female foreign language teacher
candidates” interpersonal problem solving approaches differ from each other are
presented in Table 2.

Table 2. Teacher candidates’ t-test results of interpersonal problem solving approaches, according

to gender
Interpersonal Problem Female (N=219) Male (N=43) p>.05
Solving Approaches £ S x S df t
Approaching Problem 38.48 11.15 36.27 9.10 260 1.22
In A Negative Way
Constructive Problem 53.21 9.73 53.60 10.21 260 24
Solving
Lack Of Self-Confidence 11.95 3.88 14.06 4.69 260 3.16**
Unwillingness To Take 11.95 3.80 11.69 3.66 260 41
Responsibility
Insistent-Persevering 21.54 482 20.30 3.95 69.122 1.81

Approach

** p<.01; a=since the variances are not homogenous, t-test and df have been arranged.

As Table 2 shows, as a result of the independent samples t-Test, which was carried
out to test whether or not the scores of male and female foreign language teacher
candidates’ interpersonal problem solving approaches differ from each other, the mean
values of male and female participants regarding a lack of self-confidence is statistically
significant (tes0=3.16; p<.01). On the other hand, their mean values of approaching
problems in a negative way (twes0=1.22; p>.05), constructive problem solving (tws0=.24;
p>.05), unwillingness to take responsibility (teso=.41; p>.05), and insistent-persevering
approach (te.12=1.81; p>.05) were not found to be statistically significant. When the mean
values of the scores are investigated in terms of lack of self-confidence, male participants
are higher than those of females, and thus, it is concluded that the male participants’
levels of lack of self-confidence among the interpersonal problem solving approaches are
higher compared to the female participants. The results of the findings obtained from the
independent samples t-test which was carried out to test whether or not foreign language
teacher candidates’ interpersonal problem solving approaches differ based on their
department of education (German Language Teaching and English Language Teaching)
are presented in Table 3.
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Table 3. Teacher candidates’ t-test results of interpersonal problem solving approaches according
to their department of education

German Language English Language p>.05
Interpersonal Problem Teaching Teaching
Solving Approaches (N=97) (N=165)

T S 3 S df t

Approaching Problems ina 36.04 9.86 39.34 11.24 260 2.4%%
Negative Way
Constructive Problem 54.09 9.01 52.78 1021 260 1.0
Solving
Lack of Self-Confidence 11.24 3.12 12.91 4.46 252.162 3.6%**
Unwillingness to Take 11.87 3.79 11.93 3.77 260 12
Responsibility
Insistent-Persevering 22,07 4.80 20.90 461 260 1.94
Approach

** p<.01, *** p<.001; a= since the variances are not homogenous, t-test and df have been arranged.

As Table 3 demonstrates, as a result of the independent samples t-test, which was
carried out to examine whether or not foreign language teacher candidates’ interpersonal
problem solving approaches differ from each other according to their department of
education, the difference between the mean values of the participants studying at the
German Language Teaching and English Language Teaching departments for
“approaching problems in a negative way” (teso= 2.4; p<.01) and “lack of self-confidence”
(tes216= 3.6; p<.001) were found to be statistically significant. When both groups’” (German
Language Teaching, English Language Teaching) arithmetic mean values are examined, it
can be seen that the aforementioned differences are in favor of the group studying at the
English Language Department. Table 3 also shows that the participants’” mean score
values do not differ according to their department of education regarding “constructive
problem solving” (tesn=1.0; p>.05),”unwillingness to take responsibility” (teso=.12; p>.05),
and “insistent-persevering approach” (tws0=1.94; p>.05).

Lastly, this study aims to determine the predictor effect of gender and locus of
control variables on foreign language teacher candidates” interpersonal problem solving
approaches. In accordance with this purpose, “Simultaneous Multiple Regression
Analysis” technique was used in the statistical analysis of the data, locus of control which
is the constant variable in regression analysis and “gender” variable which is turned into
the “dummy” variable are determined as predictor variables; and interpersonal problem
solving approach scores (approaching problems in a negative way, constructive problem solving,
lack of self-confidence, unwillingness to take responsibility, insistent-persevering approach) are
determined as dependent variables. In this context, the results of the simultaneous
multiple regression analysis carried out to determine the predictor effect of gender and
locus of control variables on foreign language teacher candidates’ interpersonal problem
solving approaches are presented in Table 4.
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Table 4. Simultaneous multiple regression analysis of teacher candidates’ interpersonal problem
solving approaches according to gender and locus of control

Variables B Standard a t R2 F
Deviation s

Approaching Problems in a

Negative Way
Constant 12.88 5.11 - 2.52 .087 12.38***
Locus of Control 19 .04 .28 4.81%**
Gender 2.18 1.74 .07 1.26

Constructive Problem Solving
Constant 75.54 4.61 - 16.38 .088 12.56***
Locus of Control -.18 .04 -.30 -5.01%**
Gender -.38 1.56 -.01 -.24

Lack of Self-Confidence
Constant 5.56 1.90 - 2.92 113 16.47*%*
Locus of Control .07 .02 .28 4.71***
Gender -2.13 .65 -19 -3.30%**

Unwillingness to Take

Responsibility
Constant 7.751 1.844 - 4.203 .020 2.62
Locus of Control .033 .015 138 2.25
Gender .253 .626 .025 404

Insistent-Persevering

Approach
Constant 28.412 2.251 - 12.620 .062 8.50***
Locus of Control -.067 .018 -.228 -3.79%**
Gender 1.248 764 .098 1.63

** p<.01, *** p<.001

As Table 4 points out, when the results are examined for the Simultaneous
Multiple Regression Analysis, carried out to determine the predictor effect of gender and
locus of control variables on foreign language teacher candidates” interpersonal problem
solving approaches, it can be concluded that both gender and locus of control variables
are statistically significant [Fe-259=12.38; p<.000] predictors on the participants’ scores of
“approaching problems in a negative way.” It explains approximately 9% of the total
variance of foreign language teacher candidates’ scores of “approaching problems in a
negative way” with the mentioned variables. When 3 and t-test results regarding the
significance of the regression coefficients were examined, it can be seen that only locus of
control has a predictor effect on the participants’ approaching problems in a negative way
(B= .28; p<.000); but on the other hand, gender variable has no such predictor effect (3=
.07; p>.05).

As a result of the Simultaneous Multiple Regression Analysis for the foreign
language teacher candidates” constructive problem solving scores, it is found that both
variables have a statistically significant predictor power [Fe2s9= 12.56; p<.000] on the
participants’ constructive problem solving scores. It explains approximately 9% of the
total variance of foreign language teacher candidates’ scores of “constructive problem
solving” with the mentioned variables. When (3 and t-test results were examined
regarding the significance of the regression coefficients, it can be seen that only locus of
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control has a predictor effect on the participants’ constructive problem solving approach
(f=-.30; p<.01); but gender variable has no such predictor effect (= - .01; p>.05).

When the results of the Simultaneous Multiple Regression Analysis are further
examined, it can be seen that both variables are statistically significant predictors [Fe-
259=16.47; p<.000] on the participants’ lack of self-confidence scores. It explains
approximately 11% of the total variance of foreign language teacher candidates” scores of
“lack of self-confidence” with the mentioned variables. When 3 and t-test results were
examined regarding the significance of the regression coefficients, it can be seen that locus
of control (3= .28; p<.000), and gender (p= -.19; p<.000) variables have a predictor effect on
the participants” lack of self-confidence.

As a result of the Simultaneous Multiple Regression Analysis for the foreign
language teacher candidates’” unwillingness to take responsibility, it is concluded that
both gender and locus of control variables have no statistically predictor effect [Fe-
259=2.62; p>.05] on the participants’ unwillingness to take responsibility scores. Finally, the
results of the Simultaneous Multiple Regression Analysis for the foreign language teacher
candidates’ insistent-persevering approach are shown in Table 4, it can be seen that both
gender and locus of control variables have statistical predictor effects [F-259=8.50; p<.000]
on the participants’ insistent-persevering approach scores. It explains approximately 6%
of the total variance of foreign language teacher candidates’ scores of “insistent-
persevering approach” with the mentioned variables. The 3 and t-test results regarding
the significance of the regression coefficients were examined, and it can be seen that only
locus of control has a predictor effect on the participants” insistent-persevering approach
scores (3= -3.79; p<.000), whereas on the other hand, gender variable has no such predictor
effect (3= 1.63; p>.05).

DISCUSSION AND CONCLUSION

According to the findings obtained as a result of the research, a significant
relationship between foreign language teacher candidates’ interpersonal problem solving
approaches and locus of control was found. As it is well-known, high scores obtained
from the Locus of Control Scale reflect the tendency to external locus of control, whilst
low scores show the tendency to internal locus of control (Dag, 2002). As the locus of
control scores of foreign language teacher candidate’s increase, the levels also increase for
negative sub-dimensions of interpersonal problem solving approaches which are
approaching problems in a negative way, lack of self-confidence and unwillingness to
take responsibility. As the locus of control scores of foreign language teacher candidate’s
decreases, the levels increase for positive sub-dimensions which are constructive problem
solving and insistent-persevering approach. This finding reflects what the approaches and
behaviors that foreign language teacher candidates show are attributed to. In other words,
individuals with internal locus of control believe that they have their own control in their
interpersonal problem solving approaches and are constructive in problem solving, while
individuals with external locus of control believe that external factors such as luck,
destiny and meaninglessness of effortfulness are effective in their interpersonal problem
solving approaches, and tend to negatively approach these problems. In this study, a
significant relationship was found between the approaches of “approaching problems in a
negative way”, “lack of self-confidence”, “unwillingness to take responsibility” and
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external locus of control; and also “constructive problem solving”, “insistent-persevering
approach” and internal locus of control. In this context, it is clear that locus of control
plays an important role in interpersonal problem solving approaches, and in accordance
with this perspective, individuals with internal locus of control adopt more positive and
constructive approaches in their human relations and interpersonal problem solving
processes. In studies around locus of control, individuals with internal locus of control are
self-confident (Morry, 2003; Yesilyaprak, 2000), more socially skilled (Lefcourt, Martin &
Fick, 1985) and make active efforts in interpersonal problem solving processes (Doherty,
1981). On the other hand, some studies have put forward findings which state that
individuals with external locus of control are more passive and do not have self-
confidence in social relationships (Loosemore & Lam, 2004; Martin, Thomas, Charles,
Epitropaki & McNamara, 2005). Findings of these studies support the significant
relationship between foreign language teacher candidates” interpersonal problem solving
approaches and locus of control.

When previous studies about problem solving approaches related to gender are
examined, while some studies show that the gender variable has no effects on problem
solving skills (Geng & Kalafat, 2007; Nezu, 1985; Pehlivan & Konukman, 2004; Tavli,
2009), other studies state that the gender variable is important in interpersonal problem
solving skills and problem solving skills differ between males and females (De Wied,
Branje & Meeus, 2007; Dora, 2003, Graf, 2003; Serin, 2006). In the findings of this study
regarding foreign language teacher candidates” interpersonal problem solving
approaches, males’ lack of self-confidence levels are higher; however, there are no other
significant differences regarding other interpersonal problem solving skills between males
and females. Regarding the dimension of lack of self-confidence approach, the finding
that males are much less confident when compared to females are similar to the findings
of previous studies (Arslan, Hamarta, Arslan & Saygin, 2010; Cam & Tiimkaya, 2006;
Nacar, 2010). As Baltas (2000) states, the self-confidence approach consists of the
individuals” knowing themselves, accepting their limits, being determined and trusting
others on that basis. In other words, the self-confidence approach is the development of
self-respect. Lack of self-confidence approach is the lack of trust that an individual
possesses regarding solving a problem (Cam & Tiimkaya, 2007). Individuals go through
mental, personal and environmental changes during university education. Even though
foreign language teacher candidates are young adults and in a university environment,
male teacher candidates” social interactions, in addition to personal, environmental and
cultural differences, may be more different than female teacher candidates.

According to another finding obtained from the study, there is a significant
difference between the dimensions of approaching problems in a negative way and lack
of self-confidence, and the foreign language teacher candidates” department of education.
As a finding of the research, it is concluded that the participants from English Language
Teaching Department tend to approach interpersonal problems that they face more
negatively than those from German Language Teaching Department, and their lack of
self-confidence is also higher. In the literature, there are several studies which show that
university students” problem solving skills are different according to the departments that
they study in (Geng & Kalafat, 2007; Otacioglu, 2007). These studies have interpreted this
difference occurring as a result of the content of undergraduate programs, types of high
school that they graduated from, individual differences or the education that they
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received. While the general knowledge and teacher training course contents of the
intended population of this study, namely foreign language teacher candidates (English
Language Teaching and German Language Teaching Departments), are consistent with
each other, the contents of field courses are not parallel between departments. It is
believed that the importance of course contents such as multiculturalism, intercultural
country knowledge, intercultural communication in German Language Teaching
Department undergraduate program and the use of materials and methods in accordance
with this situation by the lecturers of German Language Teaching Department reflect
positively to the attitudes and behaviors of German language teacher candidates as
individuals. Recognizing other languages and cultures, trying to understand them, and
comparing different cultures contribute to the development of broadening horizons,
improves thinking without prejudices and encourages interrogating (Altmayer & Koreik,
2010). In their study, Bryan and Sprague (1997) came to the conclusion that intercultural
experience positively affected teacher candidates. Including intercultural communication
and tendencies in course subject and content plays an important role in individuals’
interpersonal relationships, and therefore, attitudes and behaviors as well. In this context,
German Language Teaching teacher candidates’ having lower scores in approaching
problems in a negative way, and lack of self-confidence compared to those of English
Language Teaching Department may be interpreted according to the explanations
presented above.

An important finding regarding whether or not the variables of gender and locus
of control has a predictor effect on foreign language teacher candidates’ interpersonal
problem solving approaches is that locus of control is effective in dimensions of
approaching problems in a negative way, constructive problem solving, lack of self-
confidence and insistent-persevering approach; and the gender variable only shows
causality in the dimension of lack of self-confidence with locus of control.

It has been found that locus of control is a predictor in the dimensions of
approaching problems in a negative way and constructive problem solving of foreign
language teacher candidates’ interpersonal problem solving approaches; however, the
gender variable has no such explanatory effect. Constructive problem solving is about
emotions, thoughts and behaviors which contribute to individuals’ solving a problem
effectively and constructively when faced with an interpersonal problem (Cam &
Tiimkaya, 2007). Available research studies show that individuals’ being sufficient in
problem solving is related to their performing more enterprising, less hostile and negative
behaviors (Dixon, Heppner & Anderson, 1991; Sahin, Sahin & Heppner, 1993). In this
context, since locus of control is evaluated as a personality variable, individuals may have
different problem solving approaches according to the situations they meet. Individuals
with external locus of control are generally less constructive when evaluated regarding
interpersonal relationships (Lefcourt et al., 1985), are insufficient regarding social skills
(Marsh, Chanal & Sarrazin, 2006), and such qualities support the idea that locus of control
variable is explanatory in the dimensions of approaching problems in a negative way and
constructive problem solving among foreign language teacher candidates’ interpersonal
problem solving approaches.

It was also observed in this study that the locus of control has an explanatory effect
on the insistent-persevering approach, and gender is not a predictor variable in this
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approach. Insistent-persevering approach refers to an individual’s making attempts on
solving problems in their interpersonal relationships insistently (Cam & Tiimkaya, 2007).
In other words, candidate teachers’ insistent-persevering approach in the interpersonal
problem solving process means that they make efforts in problem solving. In the
literature, it is pointed out that individuals with internal locus of control adopt the
behavior of confrontation, exhibit their emotions and thoughts more, and make more
active efforts in solving problems occurring in interpersonal relationships (Doherty, 1981;
Morry, 2003). These results support why locus of control explains the candidate teachers’
insistent-persevering approach. In accordance with this result, candidate teachers with
internal locus of control will make more efforts in interpersonal problem solving, and the
ones with external locus of control will make less efforts in interpersonal problem solving
as they believe that they will not be effective in it and it happens as a result of luck or
external factors that they cannot control.

Being one of the interpersonal problem solving approaches, the lack of self-
confidence approach demonstrates the lack of confidence that an individual possesses
regarding problem solving. It is important for individuals to have effective decision-
making skills and have self-confidence about making these decisions so that they can
overcome their problems (Deniz, 2011). This study shows that the variables gender and
locus of control have an explanatory effect on the participants’ lack of self-confidence
approaches. In the studies on locus of control, when compared to individuals with
external locus of control, the ones with internal locus of control make more efforts in the
problem solving processes of their interpersonal relationships (Morry, 2003), approach
these processes more positively (Koksal, 1991), and are more enterprising and self-
confident (Loosemore & Lam, 2004; Yesilyaprak, 2000), all of which support the fact that
the locus of control variable has an explanatory effect on the dimension of lack of self-
confidence. It should also be taken into consideration that the fact that foreign language
candidate teachers with a mean age value of (¥=21.86) being in a new friend group,
accommodation and school environment, at the same time continuing their personal,
environmental and cultural developments have a role in the gender and locus of control
variables’ having an explanatory effect on their interpersonal problem solving
approaches. The cultural and social structures of societies put some responsibilities on
individuals according to gender and age, and these variables are effective in the
socializing process and personality development (Essau & Trommsdorff, 1995). In their
study, which was aimed at presenting the problem solving approaches of American and
Turkish university students, $ahin et al. (1993) pointed out that Turkish male students are
less confident than Americans in problem solving, and the personal control of Turkish
female students are also lower according to them. In this context, the responsibilities put
on male and females regarding social and sociocultural identity development may be
different in the dimension of lack of self-confidence, and locus of control may be effective
as a variable of personality characteristics.

The findings and results obtained from this study are limited with the sample. In
view of these limitations, the results of the study should be evaluated in terms of study
group and procedural limitations. As mentioned in this study, considering the necessity
of teachers’ having positive tendencies in their interpersonal problem solving approaches,
to obtain more generalizable results, studies should be carried out with samples having
both qualitative and quantitative qualities. Also, it is suggested to conduct further studies
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which may present cultural, social, and relational factors that may affect the interpersonal
problem solving approaches of teachers and candidate teachers.
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Yabanci Dil Ogretmen Adaylarinin Kisilerarasi Problem
Cozme Yaklasimlarinin Kontrol Odag: Baglaminda
Incelenmesi

Mukadder SEYHAN-YUCEL2

Giris

Bireyin, yasam boyunca sosyal iligkilerinde bir takim problemlerle karsilasmas: son
derece dogaldir. Bireyin bir hedefe ulasabilmek i¢in karsilastig1 sorunlara yonelik ¢aba
sarf etmesi, problem ¢dzme siirecinin basladig1 anlamina gelmektedir. Bununla birlikte,
bireyin kisilik Ozellikleri ve problem durumuna bakis agisina gore problem ¢ozme
egilimleri de farkli olabilir. Problem ¢6zme, Heppner ve Petersen (1982) tarafindan
problemlerle veya problem durumu ile basa ¢ikmak olarak tanimlanmaktadir. Problem
¢ozme siirecinde, bireyin iletisimi, diistinme stilleri, empati kurma becerisi, elestirel,
analitik ve yaratici bakis agilar1 6nemlidir (Isaksen, Dorval & Treffinger, 2011; Nacar,
2010). Insan iligkilerinde ortaya ¢ikan sorunlarin sonucunda ortaya ¢ikan kisileraras:
problemlerin (Horowitz 2004) ¢oziim siirecinde, bireylerin yonelim ve yaklagim
farkliliklarindan dolayi, kisileraras: problem ¢ozme siirecinde, bireylerin geri ¢ekilme,
yatistirma, gili¢ kullanma, wuzlasma ve yiizlesme seklinde farkli stratejiler
kullanabilecekleri belirtilmektedir (Johnson ve Johnson, 1995). Cam ve Tiimkaya (2007,
2008) kigileraras1 problem ¢6zme siirecini lise ve {iniversite ogrencileri 6rnekleminde,
probleme olumsuz yaklasim, yapici problem ¢6zme, kendine giivensizlik, sorumluluk
almama ve 1srarci-sebatkar yaklasim boyutlarinda incelemektedirler. Probleme olumsuz
yaklasim, kisileraras: bir problemle karsilasildiginda yasanan caresizlik, karamsarlik ve
tziintii gibi yogun olumsuz duygu ve diislincelerle ilgilidir. Yapici problem ¢ozme,
kigilerarasi bir problem yasandiginda bireyin etkili ve yapic1 bigimde problemi ¢ozmesine
katki saglayan duygu, diisiince ve davranislarla iligkilidir. Israrci-sebatkar yaklasim
bireyin kisileraras: iligkilerinde problem ¢o6ziimii icin 1srarla ¢aba harcamasmi ortaya
koymaktadir. Kendine giivensiz yaklasim bir problemi ¢6zebilme konusunda bireyin
sahip oldugu giiven eksikligini; sorumluluk almama ise problem ¢6zme konusundaki
sorumluluk iistlenmemeyi ifade etmektedir (Cam & Tiimkaya, 2007).

Bireyin problem ¢ozme yaklasimi ayni zamanda bireyin kisisel ozelliklerini,
algilarini ve g¢abasmi da yansitmaktadir (D’Zurilla & Maydeu-Olivares, 2002; D’Zurilla,
Nezu & Maydeu-Olivares, 2004). Birey kendi davranislarinin sonucunda kars: karsiya
kaldig1 pekistirenleri kendine 6zgii bigcimde algilar ve yorumlar. Bireyin bu davrams ve
pekistirenleri, kontrol odaginin yansimasidir (Rossier, 2005). Rotter (1966) sosyal 6grenme
kurami i¢inde tanimlanan kontrol odagini, bireylerin davranislari ve bu davranislarin
sonuglar1 arasindaki neden-sonug bagintisina iliskin inanglar1 olarak nitelemektedir. Dag
(2002), i¢ kontrol odagma sahip bireylerin, kendi davranislarinin olaylara yol agtigina
inanirken, dis kontrol odagina sahip bireylerin ise, olaylarin sans ya da kader gibi dis
faktorler tarafindan belirlendigini ifade etmektedir.

Ogretmen adaylarinin problem ¢ézme becerileri ile kontrol odagi arasindaki
iliskilere dair cesitli arastirmalar bulunmasma ragmen, kisilerarasi problem ¢6zme
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yaklasimlari ile kontrol odag1 arasindaki iliskiyi inceleyen ¢alismalara rastlanmamaistir. Bu
baglamda bu arastirmanin ilgili alan yazmina katki saglayacagi diisiiniilmektedir. Bu
¢alismanin amaci, yabanci dil Ogretmen adaylarmin kisilerarast problem ¢6zme
yaklagimlarini ve kontrol odagi diizeylerini farkli degiskenler temelinde incelemektir.
Calismanin diger bir amaci kisilerarasi problem ¢ozme yaklasimlar: ile kontrol odagi
arasinda anlamli bir iliskinin olup olmadiginin belirlemek ve kontrol odaginin cinsiyet ile
birlikte kigileraras1 problem ¢6zme yaklasimlarini anlamli bir sekilde yordayip
yordamadigini ortaya koymaktir.

Yontem

Bu arastirma genel tarama modelinde bir ¢alisma olup, arastirmanin ¢alisma
grubunu, bir devlet {iniversitesinde Ogrenim gormekte olan toplam 262 yabanc dil
(Alman Dili Egitimi ve Ingiliz Dili Egitimi) 6gretmen adayindan olusmaktadir.
Aragtirmanin ¢alisma grubu belirtilen fakiiltenin birinci, ikinci, tiglinci ve dordiincii
smiflarinda 6grenim gormekte olan 6gretmen adaylar1 arasindan 6rnekleme yontemi ile
segilmistir. Aragtirmanin galisma grubu yasglar1 19-32 (¥=21.86 ve 5=2.03) arasinda degisen
toplam 262 (Alman Dili egitimi=97, Ingiliz Dili Egitimi=165) Ogretmen adayindan
olugsmaktadir.

Aragtirma verilerin toplanmasinda Cam ve Tiimkaya (2007) tarafindan gelistirilen
Kisileraras1 Problem Cozme Envanteri, Dag (2002)tarafindan gelistirilen Kontrol Odag:
Olgegi ve yabana dil 8gretmen adaylarinin kisisel verilerin elde edilebilmesi amaciyla bir
Kisisel Bilgi Formu olusturulmus ve arastirmada kullanilmistir. Kisileraras: Problem Cozme
Envanteri: Bu envanter, 18-30 yaslar1 arasindaki iiniversite 6grencilerinde problem ¢6zme
yaklasim ve becerilerini 6l¢mek i¢in Cam ve Tiimkaya (2007) tarafindan gelistirilen bir
aractir. Envanter bes alt 6lgekten ve toplam elli maddeden olugsmaktadir. Maddelerin 1
(hi¢ uygun degil) ile 5 (tamamiyla uygun) arasinda olmak tizere begli degerlendirme
secenekleri vardir. Alt Olgekler Probleme Olumsuz Yaklasma (POY), Yapict Problem
Cozme (YPC), Kendine Giivensizlik (KG), Sorumluluk Almama (SA) ve Israrci-Sebatkar
Yaklasim (I-SY) olarak adlandirilmistir. Her bir alt dlgek igin elde edilen yiiksek puan
kisileraras1 problem ¢ozmeyle ilgili 6zelligin yiiksek oldugunu gostermektedir. Her bir alt
Olcekte yer alan madde sayisi su sekildedir: POY (16), YPC (16), KG (7), SA (5) ve I-
SY(6)'dir. Envanterin alt Olgek puanlarinin i¢ tutarlilik Cronbach Alfa kat sayilari
POY=91, YPC=.88, KG=.67, SA=.74 ve [-SY=70tir (Cam & Tiimkaya, 2007). Envanterin
dort hafta ara ile 60 6grenciye iki defa uygulanmasi sonucunda hesaplanan test tekrar test
korelasyon degerlerinin ise alt Olgekler icin sirasiyla .89, .82, .69, .76 ve .70 oldugu
gozlenmistir (Cam & Tiimkaya, 2007).

Kontrol Odagr Olgegi: Bu olgek, ozellikle {iniversite &grencileri ornekleminde
kullanilan, bireylerin kontrol odag1 Ogelerini 6lgmek amaciyla Dag (2002) tarafindan
gelistirilmis; “tamamen uygun” ve “hi¢ uygun degil” arasinda yer alan besli
derecelendirme ile yanitlanan 47 maddelik bir dl¢ektir. Cronbach Alfa i¢ tutarlik katsayist
92, test tekrar test giivenirlik katsayisi ise .88’dir (Dag 2002). Olcek bes alt faktor
olusmaktadir. Alt faktorler Kisisel Kontrol (KK), Sansa Inanma (Si), Cabalamanmn
Anlamsizligr (CA), Kadercilik (K) ve Adil Olmayan Diinya inancidir (AOD) olarak
adlandirilmaktadir. Bu alt faktorlerden kisisel kontrol, i¢ kontrol odagin ifade ederken,
diger dort alt faktor ise dis kontrol odagini yansitmaktadir. Her bir alt 6lgekte yer alan
madde sayisi sirasiyla .18, .11, .10, .3 ve .5dir. Olgegin alt Olgeklerinin test tekrar test
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giivenirlik katsayilar1 ise sirasiyla, .83, .81, .61, .89 ve. 74 olarak bulunmustur (Dag 2002).
Olgekten alinabilecek en diisiik puan 47, en yiiksek puan 235'tir. Olgekten alinan yiiksek
puan dis denetim odagl yonelimini, diisitk puan ise i¢ denetim odagi yonelimini
gostermektedir (Dag, 2002).

Kisileraras1 problem ¢6zme yaklasimlar: ile kontrol odagi arasindaki iliskinin
belirlenmesinde Pearson momentler carpimi korelasyon katsayis: tekniginden; kisilerarasi
problem ¢6zme yaklasgimlarmin degiskenlerine gore farkliliklarin test edilmesinde
bagimsiz grup t-testi tekniginden ve kisilerarasi problem ¢6zme yaklagimlarini yordayan
degiskenler i¢in Eszamanli Coklu Regresyon Analizi test tekniginden yararlanilmistir.

Bulgular

Aragtirmaya katilan yabanc dil 6gretmen adaylarmin kisileraras: problem ¢ézme
yaklagimlar1 (probleme olumsuz yaklagsma, yapici problem ¢6zme, kendine giivensizlik,
sorumluluk almama, 1srarci-sebatkar yaklagim) ile kontrol odag puanlar1 arasinda
anlamli bir iliski olup-olmadigin1 belirlemek iizere yapilan Pearson Carpim Moment
Korelasyon analizi sonucunda katilimcilarin kisileraras: problem ¢dzme yaklasimlarindan
probleme olumsuz yaklasma ile kontrol odag:1 puanlar1 arasinda (r=.29) .001 diizeyinde;
kendine giivensizlik ve kontrol odag puanlari arasinda (r=28) .001 diizeyinde ve
sorumluluk almama ile kontrol odag1 puanlar1 arasinda ise (r=.14) istatistiksel agidan .05
diizeyinde pozitif yonde anlaml bir iliski oldugu sonucuna ulagilmistir. Buna karsin
katilimcilarin yapict problem ¢ozme ve kontrol odagi puanlari arasinda (r=-.30) .001
diizeyinde ve son olarak 1srarci-sebatkar yaklasim ve kontrol odag1 puanlar1 arasinda ise
(r=-.23) .001 diizeyinde ters yonlii dogrusal bir iliskinin oldugu sonucuna ulagilmistir.
Elde edilen bu sonuglar, katilimcilarin kontrol odagi puanlari arttik¢a kisilerarasi
iliskilerinde karsilastiklar1 problemlere olumsuz yaklasma, kendilerine giivensizlik
duyma ve sorumluluk almama diizeylerin de arttigini; buna karsmn kontrol odag: puanlar:
azaldik¢a katihmalarin kisilerarasi problemlerini yapici olarak ¢6zme ve probleme
1srarci-sebatkar yaklasim diizeylerinde arttig1 goriilmektedir.

Bay ve bayan yabanci dil 6gretmen adaylarimin kisilerarasi problem ¢ozme
yaklasim puan ortalamalarmin birbirlerine goére anlamli bir sekilde farklilasip
farklilasmadigini belirlemek amaciyla gerceklestirilen bagimsiz grup t testi sonucunda;
bay ve bayan katilimcilarmn kendine giivensizlik puan ortalamalar1 arasindaki farkin
istatistiksel agidan anlamli (tes=3.16; p<.01) oldugu; buna karsin probleme olumsuz
yaklasma (tes0=1.22; p>.05), yapict problem ¢dzme (teso=.24; p>.05), sorumluluk almama
(teen=.41; p>.05) ve 1srarci-sebatkar yaklasim (tes0=1.81; p>.05) tarzlar1 puan ortalamalari
arasindaki farkin ise istatistiksel agidan anlamli olmadig1 sonucuna ulasilmistir. Kendine
glivensizlik puan ortamlar: gruplar bazinda incelendiginde ise bay katihmcilarin puan
ortalamalarmin bayan katilimcilara kiyasla daha yiiksek oldugu ve dolayisiyla baylarin
bayanlara kiyasla kisilerarasi problem ¢ozme yaklasimlarinda kendilerine giivensizlik
diizeylerinin daha yiiksek oldugu sonucuna varilmistir.

Alman Dili Egitimi ve Ingiliz Dili Egitiminde 6grenim gdrmekte olan katilimcilarin
probleme olumsuz yaklasma puan ortalamalar: (teso=2.4; p<.01) ile kendilerine
glvensizlik puan ortalamalar1 (tes216=3.6; p<.001) arasmndaki farkin istatistiksel agindan
anlamli oldugu sonucuna ulagilmistir. Gruplarin (Almanca Dili Egitimi - Ingilizce Dili
Egitimi) aritmetik ortalama degerleri incelendiginde ise s6z konusu farkliliklarmn Ingiliz
Dili Egitiminde 6grenim gormekte olan grubun lehine gerceklestigi goriilmektedir.
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Yabancr dil o6gretmen adaylarimin kigilerarast problem ¢6zme yaklagimlar:
tizerinde cinsiyet ve kontrol odaginin aciklayici etkisini belirlemek igin yapilan Eszamanh
Coklu Regresyon Analizi sonuglar1 sirasiyla incelendiginde; cinsiyet ve kontrol odag:
degiskenlerinin birlikte katiimcilarin probleme olumsuz yaklasma puanlari {izerinde
istatistiksel agidan anlamli agiklayiciliginin oldugu [Fe259=12.38; p<.000] sonucuna
ulagilmistir. Ad1 gecen degiskenlerle birlikte yabanci dil 6gretmen adaylarmin probleme
olumsuz yaklagim puanlarmin toplam varyansmn yaklasitk % 9unu aciklamaktadir.
Regresyon katsayilariin anlamliligina iliskin 3 ve t-Testi sonuglar1 incelendiginde ise
katilimcilarin probleme olumsuz yaklagsma puanlar: iizerinde yalnizca kontrol odagmin
agiklayici bir etkisinin (3=.28; p<.000) buna karsmn cinsiyet degiskeninin agiklayici bir
etkisinin (3=.07; p>.05) olmadig1 sonucuna ulagilmistir.

Eszamanli Coklu Regresyon Analizi ile elde edilen bulgularina gore, cinsiyet ve
kontrol odagi degiskenlerinin birlikte katiimcilarin kendine giivensizlik puanlar
tizerinde istatistiksel agidan anlamli agiklayicihigmin oldugu [Fe259=16.47; p<.000]
sonucuna ulasilmistir. Ad1 gegen degiskenler birlikte yabanci dil 0gretmen adaylarmin
kendine giivensizlik puanlarinin toplam varyansiin % 11’ini agiklamaktadir. Regresyon
katsayilarinin anlamliligina iliskin 3 ve t-testi sonuglar1 incelendiginde ise sirasiyla
kontrol odag (=.28; p<.000) ve cinsiyet (f=-.19; p<.000) degiskenlerinin katilimcilarin
kendine giivensizlik puanlar: tizerinde agiklayic1 bir etkisinin oldugunu gostermektedir.
Yabana dil 6gretmen adaylarmin sorumluluk almama puanlar icin yapilan Eszamanh
Coklu Regresyon Analizi sonucunda ise cinsiyet ve kontrol odag1 degiskenlerinin birlikte,
katilimalarin sorumluluk almama puanlar tizerinde istatistiksel agidan yordayiciligmin
[F2s9= 2.62; p>.05] olmadig1 sonucuna ulagilmistir.

Tartisma ve Sonug

Aragtirmanin sonucunda elde edilen bulgulara gore, yabanci dil 6gretmen
adaylarinin kisileraras: problem ¢6zme yaklagimlari ile kontrol odag: arasinda anlamli bir
iliski oldugu ortaya ¢ikmustir. Bilindigi gibi kontrol odag 6lgeginden alinan yiiksek puan
dis denetim odag yonelimini, diisiik puan ise i¢ denetim odagl yonelimini
gostermektedir (Dag, 2002). Yabanci dil 6gretmen adaylarmin kontrol odag: puan: artik¢a
kisileraras1 problem ¢6zme yaklasimlarinin olumsuz alt boyutlar1 olan problemlere
olumsuz yaklasma, kendine giivensizlik ve sorumluluk almama diizeylerinin arttigy,
kontrol odag1 puani azaldikga ise kisilerarasi problem ¢ozme yaklagimlarinin olumlu alt
boyutlar1 olan yapict problem ¢ozme ve 1srarci-sebatkar diizeylerinin arttig
goriilmektedir. Bu calismada yabancit dil 6gretmen adaylarinin problemlere olumsuz
yaklasma, kendine giivensizlik ve sorumluluk almama ile dis kontrol odag1 arasinda ve
yapici problem ¢ézme ve 1srarci-sebatkar ile i¢ kontrol odag1 arasinda anlaml bir iligki
oldugu goriilmektedir. Bu baglamda kontrol odaginin kigileraras1 problem ¢6zme
yaklasimlarinda onemli bir rol oynadigi ve i¢ kontrol odakl: kisilerin insan iligkilerinde ve
kisileraras1 problem ¢O0zme siireclerinde daha olumlu ve yapicaa yaklasimlar
benimsedikleri sonucuna ulagilmistir.

Bu arastirmada cinsiyet degiskenine gore yabanci dil Ogretmen adaylarinin
kisileraras1 problem c¢6zme yaklasimlarma iliskin bulgular incelediginde, baylarin
bayanlara kiyasla kisilerarasi problem ¢ozme yaklagimlarinda kendilerine giivensizlik
diizeylerinin daha yiiksek oldugunu, ancak kisileraras: problem ¢dzme yaklasimlarinin
diger diizeylerinde bay ve bayanlarin arasinda yaklasim farklilig1 olmadigi sonucuna
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varilmigtir. Cinsiyet ve kontrol odag1 degiskenlerinin yabanci dil 6gretmen adaylarinin
kisileraras1 problem ¢ozme yaklasimlar1 {izerindeki aciklayici etkisi olup olmadig:
konusunda elde edilen 6nemli bir sonug, kontrol odagmin kisileraras1 problem ¢6zme
yaklagimlariin probleme olumsuz yaklasim, yapic1 problem ¢6zme, kendine giivensizlik
ve 1srarci-sebatkar yaklasim boyutlarinda etkili oldugu, cinsiyet degiskenin ise kontrol
odag1 ile birlikte sadece kendine giivensizlik boyutunda nedensellik acikladig:
goriilmiistiir. Yabancai dil Ogretmen adaylarimin  kisilerarasi  problem ¢6zme
yaklasimlarindan probleme olumsuz yaklasim ve yapict problem ¢ozme yaklagim
boyutunda, kontrol odaginin yordayict oldugu, cinsiyet degiskenin ise agiklayici bir etkisi
olmadig: ortaya ¢gikmustir.

Yabana dil 6gretmen adaylarinin kisileraras: problem ¢ézme yaklasimlarindan
probleme olumsuz yaklagim ve yapici problem ¢6zme yaklasim boyutunda, kontrol
odagmin yordayic oldugu, cinsiyet degiskenin ise acgiklayici bir etkisi olmadig1 ortaya
¢ikmistir. Yapict problem ¢ozme, kisilerarasi bir problem yasandiginda bireyin etkili ve
yapicl bicimde problemi ¢ozmesine katki saglayan duygu, diisiince ve davranislarla
iligkilidir (Cam & Tiimkaya, 2007). Yapilan arastirmalarda, bireyin problem ¢6zmede
yeterli gérmesinin kisileraras iligkilerinde daha girisken, daha az diismanca ve olumsuz
davranislar ortaya koymayla iligkili oldugu bulunmustur (Dixon, Heppner & Anderson,
1991; Sahin, Sahin & Heppner, 1993). Bu baglamda kontrol odag: bir kisilik degiskeni
olarak degerlendirildiginden, birey karsilastiZi durumlara gore problem ¢6zme
yaklagimlar: farkli olabilir. Basim, Cetin ve Meydan (2009) ve Skinner (1996) kontrol odag:
ile ilgili yaptiklar1 arastirmalarinda, bireyin kontrol algisinin, davranis ve yaklagimlar
tizerinde belirleyici etkisi oldugunu, i¢ kontrol odakl: kisilerin, daha fazla ¢aba ve olumlu
ve yapica yaklasimlar sergilediklerini belirtmislerdir. Dis kontrol odakl kisilerin genel
olarak kisilerarasi iligkiler agisindan degerlendirildiginde daha az yapict (Lefcourt, Marin
& Fick; 1985) ve sosyal becerileri daha yetersiz (Mark ve ark. 2005) olmas: gibi 6zellikler,
Ogretmen adaylarmin kisilerarasi problem ¢ozme yaklasimlarinda probleme olumsuz
yaklasim ve yapict problem ¢ozme yaklasim boyutunda kontrol odaginin yordayici
olmasi konusunu desteklemektedir.

Bu calismada ayrica kisilerarasi problem ¢ozme yaklasimlarindan biri olan 1srarci-
sebatkar yaklasimin kontrol odagmn agilayict bir etkisi oldugu, cinsiyetin ise bu
yaklasimda yordayict bir degisken olmadigi goriilmiistiir. Israrci- sebatkar yaklasim,
bireyin kisileraras: iligkilerinde problem ¢oziimii i¢in 1srarla ¢aba harcamasinmi ortaya
koymaktadir (Cam & Tiimkaya, 2007). Diger bir ifade ile 6gretmen adayin kisileraras:
problem ¢6zme siirecinde 1srarci-sebatkar yaklasmasi, onun problem ¢oziimiimde ¢aba
sarf etmesi anlamina gelmektedir. Alanyazinda i¢ kontrol odakli kisilerin ytiizlesme
davranigini benimsedikleri, duygu ve diislincelerini daha fazla sergilediklerini, dis
kontrol odakl kisilerin ise, kaginmaci tutumlar benimsedikleri ( Basim, Cetin & Meydan,
2009) ve i¢ kontrol odakli kisilerin kisileraras: iligskilerde ortaya ¢ikan problemleri
¢ozmede daha aktif c¢abalar gosterdikleri (Doherty, 1981; Morry, 2003) ortaya
konulmustur. Bu sonuglar kontrol odagmin neden 6gretmen adaylarin israrci-sebatkar
yaklagimi yordadigini1 bulgusunu desteklemektedir. Bu sonu¢ dogrultusunda i¢ kontrol
odakli 6gretmen adayin kisilerarasi problem ¢ozme siirecinde daha fazla ¢aba gosterecegi,
dis kontrol odaklilarin ise kisilerarasi problem ¢ézmede kendilerin etkili olamayacagin ve
sansinin  ya da kendisinin kontrol edemedigi dis kosullarin sonucu olarak
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algiladiklarindan, kisileraras1 problem ¢o6zmede daha az c¢aba sarf ettikleri
disiintilebilinir.

Bu ¢alismada elde edilen bulgu ve sonuglar segilen 6rneklem ile sinirhidir. Bu si-
nirhiliklar gergevesinde arastirmanin sonuglari, ¢alisma grubu ve yontemsel simirliliklar
cercevesinde degerlendirilmelidir. Mevcut calismada da belirtildigi gibi, 6gretmenlerin
kisileraras1 problem ¢6zme yaklasimlarinda olumlu yonelimlere sahip olmasi gerekliligi
ve Oonemi goz Oniine alarak, nicel ve nitel olarak farkli 6zelliklere sahip orneklemlerle
yapilacak c¢alismalar daha genellenebilir sonuglara ulasilabilmesi agisindan ©6nem
tasimaktadir. Ayrica Ogretmen ve Ogretmen adaylarmin Kkisilerarasi problem ¢6zme
yaklagimlarini etkileyebilecek kiiltiirel, toplumsal ve iligkisel faktorlerin de ortaya
koyacak galismalarin da yapilmasi 6nerilmektedir.

Anahtar  Sozciikler: Yabanci dil oOgretmen adaylari, Kisileraras1 problem ¢ozme
yaklagimlari, Kontrol odag:
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