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ABSTRACT
The Physical Education Predisposition Scale (PEPS) developed by Hilland et al. (2009) was
designed to measure levels of predisposition to physical education courses. In this study, a
Turkish adaptation of the scale is examined in regard to span in which they would and is
intended to determine the trust. Research was conducted in the school districts of the
province of Aksaray, Turkey, and included 7 secondary schools. The study included 57
females (43%) and 75 males (57%) for a total of 132 students (Mage = 12.968, SD = 0.819). A
two-factor scale was used for factor analysis and the analysis of the basic components in the
scale, and the total variance was found to be 63.29. Cronbach’s coefficient Alpha reliability
was 0.71. Accordingly, based on the physical education of secondary school students in

Turkey, the scale for determining the disposition can be said to be a valid and reliable scale.
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INTRODUCTION

Many researchers have stated that the most important and effective method for
introducing children and adolescents to a healthy life style in today’s world is regular
physical activity (McKenzie, Marshall, Sallis & Conway, 2000; Hilland, Stratton, Vinson &
Fairclough, 2009). Participating in regular physical activity was seen to provide numerous
benefits for motor development, the acquisition of skills, etc. (Hellison & Templin 1991), and
it has also been established as very important for healthy psychological development,
positive self-concept, and social interaction (Bunker, 1998; Hilland et al., 2009). Physical
education courses have been reported to be the most appropriate means of increasing the
rate of participation in physical activity among children and adolescents (Welk, 1999).

Physical education is important in regard to establishing good habits of life-long
physical activity and developing motor skills; however, this is reported to not be the case for
students who do not actively participate in physical education classes (Myers, Strikmiller,
Webber, & Berenson, 1996). It has been demonstrated that numerous factors influence
students’ attitudes towards both physical activities and physical education classes, and that
the research on physical education has focused on these factors (Subramaniam & Silverman,
2007). Accordingly, Welk (1999) brought together and individually rated a number of
potential factors to develop the Youth Physical Activity Promotion Model, designed for
adolescents and young people (Figure 1).When these factors covering educational and
organizational identifications were examined in general, they were found to take into
account the following factors: (a) enabling factor, (b) predisposing factor, (c) reinforcing
factor, and (d) personal demographics factor (Figure 1).

Physical Activity

Enabling Predisposing Reinforcing
* Fitness ¢ Family Influence
* Skills \ T / * Peer Influence

* Access Am | able? <«— Isitworthit? « Teacher/Coach
* BMI * Perceived * Enjoyment Influence
Competence * Beliefs
. Selfefflcacy * Attitudes

Personal Demographics
* Age
* Gender

Figure 1. Youth Physical Activity Promotion Model (Welk, 1999)

Enabling factor: For this factor, fitness, skills, access and environmental subfactors are
considered and found to emphasize biological and environmental factors and their effects on
physical activity (Welk, 1999).

Predisposing factor: This factor incorporates two subfactors. One, “Am I able?”
includes perceived competence and a self-efficacy factor. In this factor, children evaluate
everything they do and become aware of the areas they do well in (Welk, 1999). The other,
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“Is it worth it?” includes enjoyment, beliefs, perceived benefits and attitudes; this subfactor is
important in terms of cognitive and sensory development to a larger extent (Welk, 1999).

Reinforcing factor: This factor takes into consideration the subfactors family, peers and
teachers/coaches (Figure 1). This factor includes reinforcing children’s physical activity
behaviors, and, although the roles of the family and the peer group are important, the
teacher/coach undertakes the most significant role (Welk, 1999).

Personal demographics factor: This factor consists of subfactors of age, gender, ethnicity,
culture and socio-economic status.

According to Welk (1999), the factors that come into prominence in regard to internal
motivation are enjoyment, self-efficacy, perceived competence, and beliefs and attitudes,
which are included as predisposing factors (Fairclough, Hilland, Stratton & Ridgers, 2012).
Based on this, Hilland et al. (2009) developed the Physical Education Predisposition Scale,
which includes subdimensions of “perceived physical education worth” and “perceived
physical education ability”. In many previous studies that investigated students’ attitudes
towards physical education (Luke & Cope, 1994; Carlson, 1995; Ryan, Fleming & Maina,
2003; Koca, Asct & Demirhan, 2005; Giillii & Giiglii, 2009), predisposition was not taken into
account. The first study in which the scale developed by Hilland et al. (2009) was used was a
study by Fairclough et al. (2012) that focused on motivational predispositions to physical
education among adolescent girls from the Northwest UK, and at the end of the study,
adolescent girls was found to have positive motivational predispositions. No similar study
was found through the literature search. Adapting the scale to Turkish was determined to be
an important step for the field of physical education in Turkey. Accordingly, the aim of this
study was to adapt the Physical Education Predisposition Scale to Turkish and to determine
its validity and reliability.

METHOD

The study was conducted based on a relational screening model in order to adapt the
Physical Education Predisposition Scale for use in Turkey. Relational screening is a research
model that aims to determine the existence and/or degree of joint variation between two or
more variants (Karasar, 2014).

Research Group

The research population consisted of a total of 132 students (Mag=12.968, SD= 0.819),
57 females (43%) and 75 males (57%) from 7 different secondary schools located in different
regions of the province of Aksaray. In the literature, a sample that is 10 times the number of

items of the scale to which the factor analysis will be applied is reported to be ideal (Kline,
2011).

Measurement Tool

The Physical Education Predisposition Scale was developed by Hilland et al. in
2009.The original version of the scale, which is in English, and permission to adapt it was
obtained from the first author by e-mail.

The original version of the scale contains two sub-dimensions and 11 items. The first
dimension is “perceived physical education worth” and consists of 6 items, and the second

117.



ERBAS, UNLU & KALEMOGLU-VAROL
Turkish Conformation of the Physical Education Predisposition Scale: A Validity and Reliability Study

dimension is “perceived physical education ability” and consists of 5 items. The scale is a 5-
point Likert-type scale with the following rating system: “(1) I strongly disagree, (2) I
disagree, (3) I neither agree nor disagree, (4) I agree, and (5) I strongly agree”. Items 3, 4, and
5 contain negative statements, whereas the remaining items are expressed as positive
statements. Negative statements were scored in reverse.

Principal component analysis revealed the presence of a simple two-factor solution
and accounted for 60.7% of the variance. The first factor (perceived physical education
worth) reflects affective and cognitive attitudes, while the second factor (perceived physical
education ability) reflects perceived ability and self-efficacy. A significant positive
relationship was established between the factors (r= 0.67-0.71; p=0.001). In the original
version of the scale, the calculated Cronbach’s Alpha values were 0.91 and 0.89 for the first
and second sub-dimensions of the scale, respectively (Hilland et al., 2009).

Data Analysis

In order to establish whether the Turkish version of the Physical Education
Predisposition Scale and the original scale carry the same meaning in practice, Pearson
product-moment correlation coefficient between both scales was examined. A factor analysis
was conducted in order to determine the structural validity of the scale. One of the studies
about the adaptation of a scale suggested that exploratory factor analysis and reliability
studies are adequate (Karasar, 2014; Tavsancil, 2002).Therefore, this scale was found to be
appropriate for use in the Turkish culture without need for confirmatory factor analysis.
Cronbach’s Alpha and test-retest reliability coefficients were used to identify the reliability
of the scale.

FINDINGS

In the study, the validity and reliability of the Turkish version of the Physical
Education Predisposition Scale were examined. In order to determine validity and reliability,
first, the language validity of the data obtained was examined, and then factor analysis was
conducted.

Validity study

Language Validity: During the translation stage, which is the most important step of
the adaptation process, the preferred back-translation method was used (Aksayan & Goziim,
2002). In this method, there should be a minimum of two independent translators. The first
translator translates the original scale into the target language, and the second translator
translates the scale, as translated into the target language, back to its original language
(Carlson, 2000).The original form of the scale was translated into Turkish by an education
specialist competent in the English language and an English-language specialist,
independently of each other. A temporary Turkish version was created by studying the
translations as translated back to English by two education specialists. It was reported that
the translator should be fluent in both languages and familiar with the subject of the scale
(Savasir, 1994). Following a comparison of scale items with their original versions, the scale
forms were applied to 20 students competent in English in order to determine whether, in
practice, the Turkish version of the scale carries the same meanings as the English version,
and Pearson product-moment correlation coefficient between the scores from both scales was
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0.834. According to this, the scale was considered to be suitable in terms of the Turkish
translation, and the Turkish version was given its final form.

Construct Validity: In this study, exploratory factor analysis was performed to examine
the construct validity of the scale. The scale was applied to 132 subjects. Factor analysis is a
statistical method that aims to measure the structure of the measurement tool by aggregating
the variables that measure the same structure or quality, and to explain the same using a few
factors (Biiytikoztiirk, 2002). However, factor analysis may not be suitable for all data sets. It
is possible to study the suitability of data for factor analysis using the Kaiser-Meyer-Olkin
(KMO) coefficient (Biiyiikoztiirk, 2002).The result (KMO=0.895) showed that the data set was
suitable for factor analysis.

One of the most important stages of factor analysis is to determine the number of
factors. There are several methods that can be used to determine the number of factors;
however, the most frequently used methods include the Kaiser criterion and the screeplot.
According to Kaiser’s criterion, factors with an eigenvalue equal to or greater than 1.00
remain in the analysis (Biiyiikoztiirk, 2002).

Table 1. Eigenvalues and explained percentages of physical education predisposition scale

FACTORS Eigenvalue Disclosed Variance Total disclosed variance (%)
Perceived physical education worth 3.581 32.552 32.552
Perceived physical education ability 3.381 30.733 63.285

According to the results of varimax rotation principal component analysis, two
factors accounted for 63.29% of the change in scores and eigenvalues above 1 were identified
(Table 1).The results obtained regarding the two-factor structure of the scale of the analysis
are shown in Table 2.

Table 2. Factor analysis results of physical education predisposition scale

FACTORS
Perceived Perceived
Scale Items physical physical
education worth education ability
8.1 feel pretty able in Physical Education. 0.859
7.1 am pretty skilled in Physical Education. 0.847
11. I think I have the skills I need to take part in Physical Education. 0.804
10. I have the confidence to take part in Physical Education. 0.733
9.1 am satisfied with my performance in Physical Education. 0.614
5. The things I learn in Physical Education are not important to me.* -0.847
3. I feel the things I learn in Physical Education make the lessons boring for me.* -0.822
4.1 feel the things I learn in Physical Education are useless to me.* -0.815
6. The things I learn in Physical Education are useful to me. 0.626
1. The things I learn in Physical Education make my lessons interesting for me. 0.626

2. The things I learn in my Physical Education lessons get me excited about

Physical Education. 0.515

*Items to be scored in reverse
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As a result, the scale consisted of a total of two factors, including “perceived physical
education worth” (factor 1) and “perceived physical education ability”(factor 2), and 11
items. Loading values of the items were in the range of 0.515 and 0.859.

In the scale, items 8, 7, 11, 10 and 9 were found to be in factor one and items 5, 3, 4, 6,
1 and 2 in factor two (items 3, 4 and 5 contain negative statements and are scored in
reverse).The scale was a 5-point Likert-type scale with a rating system as follows: “(1) I
strongly disagree, (2) I disagree, (3) I neither agree nor disagree, (4) I agree, and (5) I strongly
agree”. According to the scores obtained from the scale, physical education predisposition
levels were rated as follows: “1-11” — very low, “12-22” — low, “23-33” — moderate, “34—44"
—high, and “45-55" — very high.
Reliability

Cronbach’s Alpha internal consistency coefficient was calculated to study the
reliability of the scale. Cronbach’s Alpha reliability coefficient of the scale was 0.71. The
internal consistency of the scale was found to be reliable. Corrected item total correlations of

the Physical Education Predisposition Scale were in the range of -.22 and .67, and the values
are shown in Table 3.

Table 3. Corrected item-total correlations of physical education predisposition scale

Corrected Item- Corrected Item-
FACTOR 1 ITEMS Total FACTOR 2 ITEMS Total
Correlations Correlations
8 .67 5 -.30
7 .65 3 -.31
Perceived . .
. 11 .62 Perceived physical 4 -22
physical 10 59 education abilit 6 42
ca a
education worth ’ y ’

9 42 1 41

2 45

In conclusion, it was found that the adapted scale is a tool with internal consistency
that makes consistent measurements. When all these findings were evaluated in general, the
scale was found to be a valid and reliable scale.

CONCLUSION

The aim of this study was to determine the validity and reliability of a Turkish
version of the Physical Education Predisposition Scale (PEPS) developed by Hilland et al.
(2009) to measure students” levels of predisposition to physical education.

The original version of the scale was translated into Turkish by an education
specialist competent in the English language and an English-language specialist
independently from each other. The temporary Turkish version was created by studying the
translations and translated back to English by two education specialists. Following a
comparison of scale items with their original versions, scale forms were applied to 20
students competent in English in order to determine whether in practice the Turkish version
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of the scale carries the same meaning as the English version; the scale was considered to be
suitable in terms of translation, and the Turkish version was given its final form.

Exploratory factor analysis was conducted in order to test the structural validity of
the scale. The suitability of the data for factor analysis was examined using the Kaiser-
Meyer-Olkin (KMO) coefficient, and the result (KMO=0.895) indicated that the data set was
suitable for factor analysis. Principal component analysis was performed on the data, and as
a result, it was identified that the scale has a two-factor structure and that the total variance
accounted for by the scale was 63.29. Cronbach’s Alpha internal consistency coefficient was
calculated to examine the reliability of the scale, and the Cronbach’s Alpha reliability
coefficient was found to be 0.71.

In conclusion, it was determined that the adapted scale is a tool with internal
consistency that makes consistent measurements. When all these findings were evaluated in
general, the scale was found to be a valid and reliable scale. The items comprising the
Physical Education Predisposition Scale have the desired properties, and the scale has high
reliability and validity, which suggest that this scale can be used to determine secondary
school students’ perceived worth of physical education and perceived physical education
ability in the field of physical education in Turkey. These properties of the scale are
consistent with those of its original version, implying that the Turkish version can be used in
Turkey. Thus, it was determined that this scale can be used by physical education teachers
and researchers to determine to what extent the students are predisposed to physical
education. In further studies, it is thought that increasing the sub-dimensions of the scale and
applying the scale by considering several academic years would contribute more information
to the field.
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Giris

Beden egitimi dersleri, yasam boyu fiziksel aktivite ve motor gelisim agisindan
onemli bir yere sahip olmakla beraber, beden egitimi derslerine etkin katilmayan 6grenciler
icin ayni seyi sOylemenin miimkiin olmadig: belirtilmistir (Myers, Strikmiller, Webber &
Berenson, 1996). Bu nedenle 6grencilerin hem fiziksel aktivitelere hem de beden egitimi
dersine yonelik tutumlarini etkileyen bircok faktor oldugu ve beden egitimi arastirmalarimin
bu faktorler {izerine odaklanmis oldugu goriilmiistiir (Subramaniam & Silverman, 2007).
Buradan hareketle Welk (1999), ergen ve genglere yonelik gelistirdigi “Fiziksel Aktivite
Tesvik Modeli” ile bircok potansiyel faktorii, modelinde bir araya toplamis ve ayri ayri
degerlendirmeye almis oldugu goriilmiistiir. Egitimsel ve organizasyonsal tanilar1 iceren bu
faktorler genel olarak incelendiginde; (a) Imkan saglama faktorii, (b) Yatkinhk kazandirma
faktoriti, (c) Pekistirme faktorii, (d) Kisisel Ozellikler faktorii seklinde incelendigi
saptanmugtir.

Imkan saglama faktorii: Fiziksel uygunluk, beceriler, erisim ve gevresel alt faktorlerin
dikkate alindig1 faktor olup, biyolojik ve cevresel faktorleri ve bunlarin fiziksel aktivite
diizeyine etkisi tizerinde durmakta oldugu goriilmistiir (Welk,1999). Yatkinlik kazandirma:
Bu faktoriin biinyesinde iki alt baslik bulundurmakta oldugu belirlenmistir. “Yapabilir
miyim?” alt bash igerisinde yeterlik algis1 ve Oz-yeterlik faktorii yer almaktadir. Cocuklar
yaptiklar1 her seyi degerlendirmekte ve hangi alanda iyi olduklarmin farkina varmakta
olduklar1 belirtilmistir (Welk,1999). “Buna deger mi?” alt baslig1 icerisinde ise zevk alma,
inanislar, algilanan faydalar ve tutum faktorleri yer almakta olup, bu alt faktor, daha ¢ok
biligsel ve duyussal gelisim agisindan 6nem arz ettigi gortilmiistiir (Welk, 1999). Pekistirme
faktorii: Ailenin, akranlarin ve 6gretmen/antrendr alt faktorlerinin dikkate alindig: faktordiir.
Bu faktor gocuklarin fiziksel aktivite davraniglarinin pekistirilmesini kapsamakta olup, aile
ve akranlarin rolii onemli olmakla birlikte, en biiyiik rolii 6gretmen/antrendriin tistlenmekte
oldugu belirlenmistir (Welk, 1999). Kisisel ozellikler: Yas, cinsiyet, etnisite, kiiltiir ve sosyo-
ekonomik durum alt faktorlerinden olusmaktadr.

Welk’e (1999) gore, i¢sel motivasyon agisindan 6n plana ¢ikan faktorlerin, yatkinlik
faktorii icerisinde yer alan eglence, 6z-yeterlik, yeterlik algis1, inaniglar ve tutumlar oldugu
goriilmiistiir (Fairclough, Hilland, Stratton ve Ridgers, 2012). Buradan hareketle, Hilland ve
arkadaslar1 (2009)'un yatkinlik faktoriinii dikkate alarak, “beden egitimi dersine verilen
deger” ve “beden egitimi dersine yonelik algilanan yetenek” alt boyutlarini iceren Beden
Egitimi Dersi Yatkinlik Olgegini gelistirdikleri belirlenmistir.

4 Asst. Prof. Dr. - Aksaray University, School of Physical Education & Sport - kayihan@aksaray.edu.tr
5 Assoc. Prof. Dr. - Aksaray University, School of Physical Education & Sport - hunlu@aksaray.edu.tr
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Hilland ve arkadaslarinin (2009) gelistirdigi 6l¢egin kullanildig: ilk calisma, Fairlough
ve arkadaglarmin (2012) kuzey-bati Ingiltere’deki ergen kizlarin beden egitimi dersine
motivasyonsal yatkinliklar1 {izerine oldugu ve arastirma sonunda ergen kizlarin
motivasyonsal yatkiliklarmin olumlu oldugu tespit edilmistir. Alan yazin incelemesinde,
Tiirkiye’de benzer bir calismaya rastlanmamistir. Olgegin Tiirkge adaptasyonunun
yapilmasi, Tiirkiye’de beden egitimi alani i¢in 6nemli kazamim olarak diisiintilmiistiir.
Buradan hareketle, bu galismada “Beden Egitimi Dersi Yatkinlik Olgegi’nin Tiirkge
uyarlamasi; gegerliginin ve giivenirliginin belirlenmesi amaglanmustir.

Yontem

Aragtirma, “Beden Egitimi Dersi Yatkinlik Olgeginin” Tiirkceye uyarlamasim
gerceklestirmek amaciyla, iliskisel tarama modeline dayanarak yapilmistir. Arastirma
grubunu Aksaray ilinde farkli bolgelerde yer alan 7 ilkogretim okulunda 6grenim goren 57’si
bayan (% 43), 75si erkek (% 57) toplam 132 6grenci (Myas=12.968, Ss= 0.819) olusturmustur.
Ozgiin formu “The Physical Education Predisposition Scale” olan 8lgek 2009 yilinda Hilland
ve arkadasglar (2009) tarafindan gelistirilmistir. Olgeginin Ingilizce olan 6zgiin formu, birinci
yazardan elektronik posta yoluyla saglanmis ve 6zgilin formun uyarlanmasina iliskin izin
elektronik posta araciligiyla alinmistir.Olgegin 6zgiin formu iki alt boyut ve 11 maddeden
olugsmaktadir. Birinci alt boyut 6 maddeden olusan “beden egitimi dersine verilen deger” ve
ikinci boyut ise 5 maddeden olusan “beden egitimi dersine yonelik algilanan yetenek” alt
boyutudur. Olgek besli Likert tipinde, (1) Kesinlikle katilmiyorum, (2) Katilmiyorum, (3)
Kararsizim, (4) Katiliyorum ve (5) Kesinlikle katiliyorum seklinde puanlama sistemine
sahiptir. Olgekte yer alan 3,4 ve 5. maddeler olumsuz ifadeler igerirken diger maddeler
olumlu ifadeler igermektedir. Olumsuz maddeler tersten puanlanmistir. Olgegin orijinal
formunda birinci alt boyutu igin Cronbach Alfa degeri 0.91, ikinci alt boyutu icin 0.89 olarak
hesaplanmstir. Olgegin orijinal dilinden Tiirk¢eye cevrilmesi asamasinda geri gevirme
yontemi uygulanmigtir. Ceviri yapilan Tiirkce form ile orijinal 6lgegin ayn1 anlami tasiyip
tasimadigini uygulamada belirlemek amaciyla uygulanan her iki 6l¢ek arasindaki Pearson
Momentler Carpimi Korelasyon Katsayisia bakilmistir. Olcegin yap1 gecerligini belirlemek
igin faktor analizi yapilmistir. Olgegin giivenirligini belirlemede ise Cronbach Alfa ve test-
tekrar test glivenirlik katsayilar1 kullanilmugtir.

Bulgular

Aragtirmada “Beden Egitimi Yatkinlik Olgeginin” Tiirkge gegerlik ve giivenirlik
calismalar1 yapilmistir. Gegerlik ve giivenirligin belirlemesi amaciyla oncelikli olarak elde
edilen verilerin dil gegerligine bakilip ardindan faktor analizi yapilmistir. Uyarlama
stirecinin en 6nemli adimini olusturan ¢eviri asamasinda en fazla tercih edilen “Geri Ceviri
Yontemi” kullanilmistir (Aksayan & Goziim, 2002). Bu yontemde en az iki bagimsiz
cevirmen olmalidir. Birinci ¢evirmen, orijinal Olgegi belirlenen dile, ikinci gevirmen
belirlenen dile gevrilen Olgegi orijinal dile gevirir (Corlson, 2000). Olgegin ozgin formu
Ingilizce dil yeterligine sahip bir egitim uzmani ve bir Ingilizce dil uzmam tarafindan
birbirlerinden bagimsiz olarak Tiirkgeye cevrilmistir. Ceviriler incelenerek olusturulan gegici
Tiirkge form, iki egitim alan1 uzmani tarafindan Ingilizceye geri cevirisi yapilmistir. Ceviriyi
yapanin her iki dili ve dlgegin ilgili oldugu konuyu bilmesi gerektigi belirtilmistir (Savasgir,
1994). Olcek maddelerinin ash ile karsilastirilmas1 ardindan Olgegin uygun goriilen Tiirkge
formunun Ingilizce form ile ayni anlami tasiyip tasimadigini uygulamada gérmek amaciyla,
yeterli seviyede Ingilizce bilgisine sahip 20 6grenci 6lgek formlar1 uygulanmis ve her iki
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Olgekten alinan puanlar arasinda Pearson Momentler Carpimi Korelasyon Katsayis1 0.834
olarak bulunmustur. Buna gore 6lgegin ceviri agisindan uygun oldugu kabul edilmis ve
Tiirkge forma son sekli verilmistir.

Bu calismada Olgegin yapr gegerliligini sinamak igin ag¢imlayici faktdr analizi
yapilmistir. Olgek 132 katilimciya uygulanmistir. Faktor analizi, 6l¢gme aracinin yapisini, ayni
yapiy1 ya da niteligi 6lcen degiskenleri bir araya toplayarak ol¢gmeyi, az sayida faktor ile
acgiklamay1 amaglayan bir istatistiksel tekniktir (Biiyiikoztiirk, 2002). Ancak faktor analizi,
tiim veri setleri i¢in uygun olmayabilir. Verilerin, faktor analizi i¢in uygunlugu Kaiser-
Meyer-Olkin (KMO) katsayisi ile bulunur. Sonuglar (KMO=0,895) veri grubunun faktor
analizine uygun oldugunu gostermistir. Veriler {izerinde Temel Bilesenler Analizi
yapilmugtir. Temel Bilesenler Analizi sonunda Olgegin 2 faktorlii bir yapida oldugu ve
acgikladig toplam varyansin 63,29 oldugu bulunmustur.

Faktor analizinin en 6énemli asamalarindan biri de faktor sayisina karar vermektir.
Faktor sayisina karar vermede farkli yontemler olmakla beraber siklikla kullanilan Kaiser’in
olglitii ve Ozdeger grafigi (Screeplot) yontemleridir. Kaiser’in Olgiitiine gore Ozdegeri
(eigenvalue) 1.00'a esit ya da daha biiyiik olan faktorler analizde kalir (Biiyiikoztiirk, 2002).
Varimaks dondiirmeli temel bilesenler faktor analizi sonucuna gore, puanlardaki degisimin
% 63,29'unu agiklayan ve 6z degeri 1'in iizerinde olan 2 faktor belirlenmistir. Sonug olarak
Olgegin toplam 2 faktérden ve 11 maddeden olugsmaktadir. Madde yiik degerleri 0,515 ile
0,859 arasinda degismektedir. Olgegin giivenirligini incelemek igin Cronbach Alfa ile
degerlendirilen i¢ tutarhilik kararhiligina iliskin analizler gergeklestirilmistir. Olgegin
Cronbach Alfa giivenirlik katsayisi 0,71 olarak bulunmustur. Olgegin i¢ tutarliligr oldukga
glvenilir bulunmustur. Olcek uyarlama ¢alismalarinda goriislerden bir tanesi Agimlayici
Faktor Analizi ve Gilivenirlilik ¢alismalarmin yeterli oldugunu belirtilmis, bu ytizden DFA
yapilmadan da 6lgegin bu kiiltiirde isledigi goriilmiistiir (Tavsancil, 2002; Karasar, 2014).
Sonug¢ olarak, Olgegin i¢ tutarlilhiga sahip ve kararh Ol¢lim yapan bir ara¢ oldugu
goriilmiistiir. Tim bu bulgular genel olarak degerlendirildiginde, dlgegin gegerli ve giivenir
bir 6lgek oldugu soylenebilir.

Sonug

Bu calismada Hilland ve arkadaslar1 (2009) tarafindan beden egitimi dersine yatkinlik
diizeylerini dlgmeye yonelik olarak gelistirilmis olan “Beden Egitimi Yatkinlik Olgegi”nin
(BEYO) Tiirkge uyarlamasi; gegerliginin ve giivenirliginin belirlenmesi amaglanmigstir. Beden
Egitimi Yatkinlik Olgegini olusturan maddelerin istendik &zelliklerde olmasi, olgegin
glivenirlik ve gecerliginin yiiksek olmasi, bu Olgegin Tiirkiye’de beden egitimi alaninda
ortaokul Ogrencilerinin beden egitimi dersine verdikleri deger ve beden egitimi dersine
yonelik algiladiklar1 yeteneklerini belirlemede kullanilabilecegini gostermektedir. Olgegin bu
ozelliklerinin orijinal haliyle benzerlik gostermesi Tiirkce formunun Tiirkiye'de
kullanilabilecegini gostermistir. Gelecekte yapilacak calismalarda, olgegin alt boyutlarmin
artirllmasi ve birden fazla egitim-6gretim yili dikkate alinarak uygulanmasinin alana katki
saglayacag1 diistintilm{istiir.

Anahtar Kelimeler: Beden egitimi, yatkinlik, fiziksel aktivite
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