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ABSTRACT
High schools” success in Malatya province decreased during 2011-2012 in the Turkish
National University Entrance Exams. The mean of high schools’ success in Turkey was
higher for different score types than Malatya. The reasons for the decrease in success in the
University Entrance Exams were researched based on school principals’ and teachers’
evaluations. One Science High School, one Anatolian High School, four General High
Schools and two Vocational High Schools constitute the sample. In total, six school principals
and 47 teachers voluntarily participated in the study. Findings were constructed into three
categories as ‘Factors affecting Turkey’, ‘Factors affecting Malatya’, and ‘Solution Proposals’.
The first category is composed of five themes; the ‘Problems originating from elementary
education’, ‘Reduced authority and loss of respect for teachers’, ‘Rapid and frequent changes
in the educational system’, “The exams not being perceived as a process by students’, and
‘Technological developments and failure in time-management’. The second category focused
on Malatya City, and has six themes; ‘Immigration’, ‘Gangs’, ‘Partisan attitudes’, ‘Overuse of
official complaint / request line (Call 147)’, ‘Insensitivity of parents’, and ‘Limitation in
teacher qualifications’. The third and final category is Solution Proposals and is composed of
four themes; ‘Family teaching’, ‘Provincial council meetings for teachers’, ‘Collaboration
among institutions’, and ‘Raising student awareness of exams’. School Principals and
teachers’ evaluations were parallel with each other; therefore, the two groups have been

analyzed together.
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INTRODUCTION

Since there was few high school graduates in the period between the founding of the
Turkish Republic in 1923 to the 1960’s, many university faculties accepted students without
any requirement for exams. The faculties which experienced excessive demand from
applicants usually followed one of the following three steps: (a) taking application order into
account and closing enrolment after the maximum number of students was reached; (b)
accepting students who studied science or literature depending on the quality of education
at the faculty; and (c) accepting students based on their high school grade point average. As
the number of high school graduates increased, and graduates of schools equivalent to high
school were also given the right to apply to higher education institutions, these three steps
were no longer able to meet the need, and as a result, faculties started to hold their own
entrance examinations. Therefore, students had to travel across the country in order to take
part in these exams and sometimes were unable to take an exam because two exams were
being held on the same day in two different cities. This situation caused severe criticism
among both candidates and their parents (Measurement, Selection and Assignment Center,
MSAC [Ol¢me, Secme & Yerlestirme Merkezi, [OSYM], 2013a).

In 1974, the Inter-University Council decided that a university entrance exam should
be administered centrally and founded the Inter-University Student Selection and
Assignment Centre (USYM), based on Article 52 of Universities Law (no. 1750) on 19
November, 1974. Student selection and placement to universities were performed by this
central unit until 1981. In 1981, the center was turned into a subsidiary of the Higher
Education Council, as the Student Selection and Assignment Centre (SSAC), based on Article
10 and Article 15 of the Higher Education Law (no. 2547). As of 1974, applicants’ preferences
for higher education programs were sought and they were centrally placed to programs
based on their scores and their preferences. From 1982, the center started to collect
applicants’ grade point average information and these grades were added to their scores
with certain weights, known as the High School Grade Point Average (HSGPA). From 1987,
applicants who preferred higher education programs in certain subject areas were given the
right to only answer certain subject-related tests and to leave the remaining tests blank. In
1999, the second step of the two-step examination was revoked, and the exam was turned
into a single-step test named the SSE (Student Selection Exam). In the same year, applicants
who graduated from a major at high school were given extra points when they were placed
to higher education programs in the same subject area (MSAC, 2013a [OSYM, 2013a]).

With the change in 1999, no modifications were made to the SSE administered in
previous years, and the content of the questions did not go beyond the basic educational
programs. In 2006, the SSE continued to be administered as a single step, but some of the
questions were in the form of previous SSEs, while some questions were prepared based on
the high school education curriculum (MSAC [OSYM, 2013a]).

As of 2010, the university entrance exams have been administered as two steps. The
new system included Transition to Higher Education Examination (THEE) and the
Undergraduate Placement Exams (UPE) (MSAC, 2013b). THEE consists of questions mostly
related to high school 9™ grade contents, while UPE includes questions that relate to the
applicants’ major at high school and is administered over four days. These exams are
administered every year in order to place high school graduates into higher education.
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Turkey has a young population and students have entered universities through the
exams administered by the Student Selection and Assignment Centre (SSAC) since 1974.
These central exams affect not only those who sit the exams, but also the individuals around
them, and are seen as a significant step in order to gain a place in society. In other words, the
effects can be regarded as both individual and social (Ekici, 2005). While the university
entrance exams were administered in a single step since 1999, a two-step form was
implemented as from 2010. With this change, the score type which used to be calculated as
numerical, verbal and equally-weighted scores were calculated as a total of six types in the
tirst step (THEE), and as 12 different types in the second step (UPE). The fact that the type of
school graduated from and the number of courses taken based on majors at schools are
different, shows that schools or private teaching institutions alone are not sufficient for
success in the university entrance exam (Coban & Hanger, 2006; Kete, Ok & Ozdemir, 1997,
Cited in: Efe & Temelli, 2003).

In Turkey, high schools are educational institutions founded to teach students the
general common culture of society, introduce them to individual and social problems and
look for possible solutions, and prepare them for higher education and their profession/
adult life by raising an awareness to contribute to the socio-economic and cultural
development of the country. High school education consists of schools that implement
various programs, and students have the opportunity to be educated in one of these
programs based on their abilities and interest. In Turkey, there are two types of high school
education available, which is general high school education, or vocational and technical high
school education. The aim of general high school education is to train students as individuals
who have the minimum level of general culture, are able to recognize the problems of
society, and contribute to the economic, social and cultural development of the country, and
to prepare them for higher education. General high school education is offered by General
High Schools, Science High Schools, Social Science High Schools, Anatolian Teacher Training
High Schools, Sports High Schools, Anatolian Fine Arts High Schools and Multi-program
High Schools. On the other hand, vocational and technical high school institutions train the
workforce for trade and professional areas, as well as preparing students for higher
education. These institutions include Boys” Technical High Schools, Girls” Technical High
Schools, Business and Tourism High Schools and Religious Education High Schools
(Ministry of National Education, MNE, 2006 [Milli Egitim Bakanlig1, [MEB], 2006].

Malatya Province and University Entrance Exam

Based on the statistics of the Provincial Directorate of National Education, General
High Schools, Anatolian High Schools and Science High Schools were examined within the
General High School category. For General High Schools, both THEE and UPE scores for
Malatya province in 2010 and 2011 were low compared to the rest of Turkey (Directorate of
National Education, 2012b (DNE) [Milli Egitim Miidirligi [MEM], 2012b). However, for the
same years, Mathematics-Science UPE scores of Malatya were higher than the Turkish
national average. As for Anatolian High Schools, when THEE scores and the scores of basic
Mathematics, Science-1, Turkish and Social-1 tests were examined, Malatya province scored
higher than the national average in both THEE scores and the scores of individual tests. In
UPE scores, the Anatolian High Schools in Malatya had a higher average than high schools
in the rest of Turkey, but a lower average in the scores for Turkish-Mathematics and Turkish-
Social.
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Among Science High Schools in Turkey, those from Malatya had higher scores in
both THEE scores and the scores for basic Mathematics, Science-1, Turkish and Social-1 tests.
In UPE scores, the Science High Schools in Malatya scored higher than the national average,
but lower for Turkish-Mathematics and Turkish-Social scores. The Anatolian High Schools
and Science High Schools, which were the school types having the highest THEE-UPE scores
in Malatya, had high numerical scores compared to the national average. In a study
conducted by Kose (1999, 57), it was shown that the discriminatory function of the skills and
information in the numerical and science fields in entrance to higher education was higher
than the discriminatory function of those in verbal and social fields.

In 2011, the average score of the Vocational High Schools in Malatya in the Science-1
test was lower than the Turkish national average, but the averages in other tests were higher.
Besides, with regard to THEE scores of the vocational schools, there was a decrease in the
average THEE-2 scores in Malatya. In 2010, there was also a decrease in the average scores of
basic Mathematics, Science-1 and Turkish tests for vocational schools in Malatya compared
to the national average, and Vocational High Schools in Malatya were below the national
average in all THEE scores. In 2011, the Vocational High Schools in Malatya had higher than
national average scores in Mathematics, Geometry, Literature-Geography and Social-2 tests,
but the average score for the Science-2 test was lower. In this regard, there was a decrease in
the average scores of Vocational High Schools in Malatya in Mathematics-Science UPE test in
2011. As for 2010, the average scores of Literature-Geography and Social-2 tests were high,
while those of Mathematics, Geometry and Science-2 were low (DNE, 2011, DNE, 2012b).

In summary, when the THEE and UPE rankings of Malatya province are examined, it
is seen that it came 30t for THEE, and 55" for UPE in Turkish provincial rankings, compared
to 2011 results of 35 for THEE and 58 for UPE. In this sense, this study aims to examine the
evaluations of teachers and school administrators who work at state high schools on the
reasons for the decrease in Transition to Higher Education Examination (THEE) and
Undergraduate Placement Exam (UPE) scores in Malatya for 2011 and 2012, the factors
affecting this situation and their suggestions for a solution.

METHOD

In this study aimed to examine the reasons for the decreasing achievement in THEE
and UPE exam results in Malatya, qualitative research approach was adopted and case study
design was employed. Case study investigates a current issue within its environment. It is
used when the concrete borders are not obvious between facts and cases (Yin, 2003, 13).
According to Creswell (2007), case studies are qualitative approaches to obtain detailed
information by using observation, documents, reports, audio-visual materials, and
interviews and data collection tools in order to clarify cases.

In this sense, the views of teachers and school administrators working at high schools
were obtained using the semi-structured interview technique. In this technique, the
researcher prepares the interview form that includes the questions that he/she plans to ask.
One of the most important features of a semi-structured interview form is affording the
researcher the opportunity to affect the flow of the interview with subsequent questions,
depending on the course of the interview, and to obtain further information on the
interviewees’ responses (Tiirniiklii, 2000).
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In this qualitative study, the data was gathered during the fall and spring semesters
of the 2012-2013 academic school year. Official permission was received from the Malatya
Provincial Directorate of National Education, and the authorization was presented to school
administrators during the data gathering process. In the study, the high schools in Malatya
with the highest increase or decrease in the university entrance exams in 2011 and 2012 were
identified, and General High Schools and Vocational High Schools were determined based
on the distribution ratio of high school types in Malatya. Since there was only one Science
High School in the Science High School group, it was directly selected.

The participants were teachers and administrators working at one Science High
School, one Anatolian School, four General High Schools (the high schools that were General
High Schools in 2011 and 2012, but named as Anatolian High Schools afterwards, were
accepted as General High Schools) and two Vocational High Schools.

Participants of the Study

The population of the study consisted of school administrators and teachers working
at two different groups of high schools (General and Vocational High Schools) and four
different types of high schools (Science High Schools, Anatolian High Schools, General High
Schools and Vocational High Schools). The sample was selected from the population using
criterion sampling method. The understanding behind this sampling method is to be able to
study all cases meeting a set of certain criteria. These criteria can be developed using a
criteria list prepared by the researcher or developed beforehand (Yildirim & Simsek, 2005,
p.112). In line with the aim of the study, the high schools with major changes in the average
scores for THEE and UPE in 2011 and 2012 were compared for each high school type. Those
schools that were below the Turkish national average were selected in the cases where the
change was not distinctive, and where these schools had an average higher than the national
average, interviews were conducted with the teachers working at those schools on the factors
affecting success. In other words, the achievement status of each school was revealed, and in
this regard, one Science High School, one Anatolian High School, four General High Schools
and two Vocational High Schools were included in the sample in order to obtain the views of
administrators and teachers working at each school type. When deciding on the number of
these high schools, the approximate ratio of high schools types in 2011 and 2012 were
considered. Since there was only one Science High School in the province, it was directly
included in the sample. Regarding the other schools in the sample, the 2009, 2010 and 2011
editions of the Results of Student Selection and Assignment System for High Schools
published by MSAC (OSYM, 2012a) was used.

Data Collection and Analysis

After the sample was determined, the researchers visited the school administrators,
presented the permission taken from Malatya Provincial Directorate of National Education,
and informed them about the study, which would be on a voluntary basis. The interviews
were conducted using note taking or voice recording. The teachers who volunteered to take
part were interviewed in the teachers’ room or in the psychological counseling and guidance
rooms when they did not have a lesson, during breaks or after school. The papers used in
note taking were kept in a folder and the recordings were transcribed. Then, the researchers
conducted content analysis, identifying the codes with an inductive approach, and themes
were formed based on the relationships of the concepts behind these codes. The codes were
combined into themes and gathered under different categories. The themes and categories
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were repeatedly discussed by the researchers, and later independently checked by two
professors; one is an expert in Educational Administration and the other in Educational
Programs and Teaching.

Demographic Information

The interviewed participants were six school administrators, seven Physics teachers,
six Chemistry teachers, four Biology teachers, eight Mathematics teachers, seven Turkish
Language and Literature teachers, four Geography teachers and seven Psychological
Counseling and Guidance (PCG) teachers.

In the study, at the request of the school administrators and teachers, information
such as type of high school, gender and years of professional experience was not gathered.
Such information was excluded from the study due to the possibility of accidental
participant identification and the aim was to reach valid and reliable information. However,
it can be specified that one of the participants was a Psychological Counseling and Guidance
teacher who had 11 years of teaching experience. The most experienced teacher was a
Turkish Language and Literature teacher with 32-years of experience (see Table 1).

Table 1. Participants (n=53)

Teachers
w0
— —
g : g
g B b= v 2 go £y Total
- E o 3 & £ 2 & 2 R
g2 & £ S < £ &b g 5 £ 5
§35 Z 2 S 5 2 3 2 > 2 5
@ < = @) ) > 3 ) T £~ OO0
Science 2 2 2 2 2 1 - - 1 12
High
School
Anatolian _ 1 1 - - 1 - - 1 4
High
School
General 3 3 2 2 4 4 3 3 4 28
High
School
Vocational 1 1 1 - 2 1 1 1 1 9
High
School
Total 6 7 6 4 8 7 4 4 7 53
Data Collection Tool

A semi-structured interview form was developed by the researchers in order to
collect the data. Expert opinion was taken from two professors from Inénii University; one
was from the Educational Administration and Planning Department and the other from
Elementary Education Department. Based on the experts” opinions, the order of some of the
questions was changed so as not to impair coherence.

The interview questions developed at the beginning of the study were aimed towards
teachers, and piloted with an English teacher and a teacher of Religion, Culture and Moral
Knowledge. It was decided that no changes were required following the piloting. The
questions for the school administrators were then adapted from these questions. At the
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beginning of each interview, the administrators and teachers were asked about their
professional branches and experiences; however, most of the participants and teachers
expressed their wishes to remain anonymous. For example, in an Anatolian High School
there was only one female Mathematics teacher, so if the researcher recorded their gender
and years of experience, they could easily be identifiable. For these reasons, such information
was excluded to ensure reliable results, with only the branch information recorded. The
questions for the school administrators were prepared in accordance along with those for the
teachers (see Appendix I).

Data Analysis

Qualitative research approach was adopted in order to reveal the case as it is, and
semi-structured interview technique was employed. In the analysis of the qualitative data
gathered through open-ended questions, coding-based analysis technique was employed
and then content analysis conducted. Coding of the raw data was independently done by the
two researchers, which was then followed by a comparison of the coding. Themes and sub-
themes were checked by two faculty members. As proposed by Yildirim and Simsek (2005),
the steps of defining and interpreting the findings as well as conceptualizing the data and
relating the retrieved codes under themes should be performed with joint participation of the
researchers. In this way, it was aimed to ensure the results were based purely on the data,
and minimize negative effects of individual assumptions and researcher bias. In order to
reveal different views and alternative explanations, and to present findings in a meaningful
and consistent way in the process of data analysis and interpretation, discussions held
between researchers to reach a reliable form is argued to contribute to the validity and
reliability (Maxwell, 1996). The themes and sub-themes revealed which are the results of the
study as a whole are shown in Table 2.

Table 2. Themes and Sub-Themes (Teachers and School Administration)

Themes Sub-Themes f
1.1. Problems originating from elementary education 38
1.2. Reduced authority and loss of respect for teachers 35
1. Factors affecting Turkey 1.3. Rapid and frequeflt Change.s in the education system 29
1.4. The exams not being perceived as a process by students 18
1.5. Technological developments and failure in time 14
management

2.1. Immigration 30
2.2. Gangs 26
. 2.3. Partisan attitude 21
2. Factors affecting Malatya 2.4. Overuse of official complaint / request line (Call 147) 20
2.5. Insensitivity of parents 11
2.6. Limitation in teacher qualifications 5
3.1. Family teaching 15
. 3.2.  Provincial council meetings for teachers 11

3. Solution Proposals ) R
3.3. Collaboration among institutions 8
3.4. Raising student awareness of exams 7

The themes and sub-themes were presented under the research questions. In
addition, the views of the school administrators (i.e. principal, head assistant principal,
assistant principal) and teachers were analyzed together as results revealed that they were
consistent and similar to each other.
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FINDINGS

The findings based on the data obtained from the participant teachers and
administrators are presented below. As shown in Table 2, the factors behind the decrease in
success in THEE and UPE in the Malatya province were gathered under three themes based
on the teachers’ and school administrators” evaluations. These themes were Factors Affecting
Turkey, Factors Affecting Malatya, and Solution Proposals. The sub-themes were presented
under the theme titles.

Factors Affecting Turkey

The reasons for Malatya being placed lower in the city rankings for THEE and UPE
for 2011 and 2012 were asked to the teachers and school administrators. The first theme was
named as Factors affecting Turkey. The participants stated that the reasons of failure
regarding other cities were also valid for Malatya. The sub-themes under this theme were
Problems originating from elementary education, Reduced authority and loss of respect for
teachers, Rapid and frequent changes in the education system, The exams not being
perceived as a process by students, and lastly, Technological developments and failure in
time management.

Problems originating from elementary education

The fact that in their elementary education, students never had a risk of failing a
course or was never happy because they studied hard and passed, and they knew that they
would pass no matter how unsuccessful they were has caused them to be lazy from the
teachers’ perspective. In other words, the educational system was argued to discourage
students’” determination to struggle and achieve success/reward. The teachers and
administrators stated that they were not able to motive their students in such a context.

Young individuals prefer the easy way and it is related to the thought that they would pass
whether they studied or not, which originates from elementary education (Biology teacher).

Students passed through grades whether they studied or not, so they didn’t have a goal, didn’t
develop self-discipline, and the system reinforced this. Instead of studying, it is easier for them
to think that I'm just a bad teacher when I don't give them high grades (History teacher).

As one of the limitations in the grade-passing system, the participants emphasized
the insufficiency of prior knowledge. Consequently, students come to high school without
having the basic knowledge. Students who have difficulty in basic mathematical operations
(addition, subtraction, multiplication and division) were seen as a serious obstacle for
covering the course content effectively.

We had to pass students whether or not they studied in order to have a higher number of
elementary graduates - how can I teach to a student who can’t even read and write? (Turkish
Language and Literature teacher).

They come from elementary education empty-headed, 80-90% can’t even write their names. In
the first semester, 9 grade achievement level is around 50%. If we made assessments as in
previous years and didn’t adjust the grades, the situation would be even more desperate.
However, when we reflect the reality, educational policymakers state that the teacher is not
successful. If we say students haven't got the basic knowledge from elementary education, the
blame will be passed onto the classroom teachers, but nobody will criticize the system where all
students pass their grades (Physics teacher).
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We are a General High School, the Ministry picked the successful students for Science High
Schools and less successful ones for Anatolian High schools, and the least successful student
group is here. Most of them passed grades in elementary education without deserving it, and
did not care about studying. Parents are generally elementary school graduates or illiterate.
There are no students to influence and trigger each other, peer learning is ineffective and
cannot be used. Do you know what this looks like? If we said that we would form a good class
here, the Ministry would not want it. I think Science High Schools should go on, and the aim
of Anatolian High Schools shouldn’t be distorted (Mathematics teacher).

The key point to be called a successful teachers is your students’ success. Good private courses
or teachers cannot help students if students don't know their responsibility. They should know
their responsibilities, even at elementary 1 or 2 grade. Not in their last year. Private schools
are only good at motivating students and speeding up their test technique (Biology teacher).

Reduced authority and loss of respect for teachers

Participant teachers and school administrators mentioned the negative consequences
of their authority being reduced. What they meant by authority was that students have
become used to easily passing grades, although a student can still fail a grade officially. They
stated that even if a student failed, the blame would be placed on the teachers. In the words
of four teachers from different school types, they would become the scapegoat. They
believed that whatever the problem was, teachers were the only ones who would pay the
price. The teachers also asserted that statements made by officials of the Ministry of National
Education impaired the respectability of the teaching profession. The teachers frequently
emphasized that this situation shattered their motivation, the officials affected the attitudes
and behaviors of parents and students, and thus, had a negative influence on teaching and
learning.

The Ministry of National Education offended teachers. This happened over a long process, but
lately, politicians’ statements such as teachers only working for 15 hours in a week, have
holiday for three months a year, and don’t do anything has wrecked motivation. How can we
stay motivated in such a context? (Chemistry teacher).

I have seen many ministers over 30 years, but 1 haven't seen such a period in which teachers
are so humiliated and offended, and statements such as them working for 15 hours a week and
make a lot of money for nothing. How are we supposed to encourage students and parents to
show us respect if our own ministry insult us like that? Do you think it would be possible?
(Turkish Language and Literature teacher).

There is no concept of failure in elementary education anymore. In high school education,
students can fail a grade according to the regulation, but they are pushed so that none fail, and
naturally, the level of achievement decreases (Geography teacher).

Actions of the ministry reduced the working motivation. Not sharing success, but showing
teachers as responsible for failure upsets them. It's meaningless to hear statements like "we love
teachers’ on teachers’ day. While teachers used to be respected, they now, due to the statements
on TV, seem like they are sponging off the state, working only 15-16 hours a week. So, if they
seem that way, they say why should they work hard then? Seeing that nobody realizes what we
do, and we get offended, what is the point? We are tired of being the scapegoat. The reason for
anything negative is teachers. We are unhappy people. If you talk to a teacher, you will see that
he/she would quit their job if they had a chance (Turkish Language and Literature teacher).
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Rapid and frequent changes in the education system

The findings revealed that the education system was exposed to many changes without
any groundwork and even teachers were not able to adapt to these changes. The teachers
criticized the effects of situations such as some General High Schools being changed to
Anatolian High Schools, thus students with low scores who could not previously enroll are
getting into Anatolian High Schools, teachers’ opinions not being sought when changing
curricula, and not waiting for the results of previous practices when introducing yet more new
changes.

As a state, our educational policy is decided based on daily political concerns. It's a pity that
we don't have a basic educational policy. Education is a long process, but without waiting for
the result of a change, another change is introduced. While preparing books, developing
curricula and syllabi, teachers’ opinions aren’t being considered. Top down decision-making is
harming us. Policy makers claim that “we called teachers in and asked their opinions”. Then,
there is no effectiveness in the field. I cannot apply something that I don’t agree with or believe
in (Mathematics teacher).

Curricula are being changed too often. Students are not able to adapt to it, and not all content
is related to THEE and UPE, which creates a problem. The system suddenly changes before
you know it (Mathematics teacher).

Students’ qualifications are low. There is a problem of goal setting with students, and you
cannot make them focus on learning. The school we are in now is a vocational school, which is
one of the primary reasons. The system is changed very often. They change it once every 4-5
years and this is a very serious problem that affects families, children, and also educators. We
have adaptation problems to new requirements. There is a lack of groundwork, the systems are
changed without any groundwork, then they think the new system is not successful and then
they change it once again (counseling teacher).

There is no respect anymore. We suffer the impairment of putting students at the center
without any groundwork, and when something is wrong, teachers are made the scapegoat for it
(counseling teacher).

The exams not being perceived as a process by students

The teachers pointed out that failure was triggered by students not perceiving the exam
as a process, thinking that studying only during their final year would be enough for a good
score, and thus, this leads to the mistake of inattentiveness of students. Participants indicated
that everything becomes more complicated when students reject that education and being
prepared for university life is not a process. Parents were only concerned with course
achievement and the number of correct answers in national multiple choice exams, and
perceived it their duty to send their children to a private teaching institution in their final year.
The teachers emphasized that parents should show more attention in the first years. In addition,
the participants stated that school was seen as an impediment when success was perceived as a
result, not a process.

Students think they will learn at a private teaching institution (tutors) anyway. Their parents
will send them to private teaching institutions anyway, and therefore everything would be
okay. Unfortunately, these institutions care only when they are paid. Private teaching
institutions should be abolished, and I support this. They make the private school owners rich
in the last year of high school. Education is a process whose start and end points are certain, it
cannot simply fit into one year (Geography teacher).
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In the first two years of high school, students are taught most of the THEE contents, but they
take it easy since they think that they will learn them in their last year of high school by
enrolling in private courses or institutions; however, they panic when the last year comes, and
this time they see the school as a liability (Mathematics teacher).

Technological developments and failure in time management

The teachers stated that technological developments, especially smartphones and the
Internet, has become of great importance in students’” lives. They have their eyes on a phone or
Internet via cellphones, and that students are spending too much time on social networks — and
this is an important factor in the decrease of success. Teachers from all school types asserted
that smartphones, the Internet and TV series negatively affected students” behavior, attitude,
academic achievement and attention.

Internet and use of technology, particularly phones, has changed student behavior (School
administrator).

Technology attracts most of their attention, and takes their time as well. The latest
developments can be presented to the parents via DVDs. These can include information related
to educational programs from various sources. That would be very useful (Geography
teacher).

There was a TV series called "Hayat Bilgisi’ (Life Science) eight or nine years ago. We used to
have problems with students wearing ties after that TV series. TV series that are a bad
influence on students have become widespread. Students were affected in terms of their
behavior and clothing. They modelled themselves on the characters from TV. There are no good
role models for students to take example from. They are also affected by their peers and copy the
characters in the series (Guidance teacher).

Factors affecting Malatya

The second theme in the teachers’ and administrators’” views was factors affecting
Malatya. This consisted of six sub-themes; Immigration, Gangs, Partisan attitude, Overuse of
official complaint / request line (Call 147), Insensitivity of parents, and Limitation in teacher
qualifications.

Immigration

When teachers were asked about the factors related to the decrease in THEE and UPE
scores in Malatya, most participants pointed to immigration as an important factor. They
emphasized that Malatya province was the first choice for immigrants due to being a safe
region away from terrorist activities and being located in the eastern Anatolia region. They
asserted that immigrant families had socio-economic and culture difficulties, and naturally gave
more importance to needs such as housing and nutrition before education. The teachers also
stated that as the university entrance exam was not being administered in some regions
anymore it made parents worry, and because of this, some students had to take the exam in
different cities, which affected their level of achievement. They defined this situation as “Exam
Emigration”.

Malatya is a region which attracts many immigrants. The exam not being administered in
some regions increases the number of test takers here (Turkish Language and Literature
teacher).

First of all, our city received many immigrants due to terrorist activities in the east. I saw this
in the town where I live. Families came here after leaving behind everything they had. They
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start a new life and come here with a futile financial situation, low socio-economic level, and
their only concern is about their survival. This is a serious problem (History teacher).

Immigration affects everything in a city. Malatya also accepts many immigrants, which
changes the profile of the whole city. I should also note that individuals who are involved in
criminal activities such as gangs are among those coming as immigrants. Gangs are a result of
immigration, so is failure (Turkish Language and Literature teacher).

Gangs

When individuals live together in society, they influence each other. The teachers
stated that gangs existed because of reasons such as being affected by different cultures, TV
series, peer influence, imitating, desire to be part of a group and immigration, and even
students with high academic achievement were negatively affected by this situation. It was
pointed out that with school police, this has tried to be controlled, but has not been enough.

The most striking thing in Malatya is street gangs. Children walk outside around at 11-12
o’clock at night with skewers, and then they go to school in the morning. It's a very sad fact
that many of these are the children of families which have separated, and this situation has a
very negative influence on adolescents. These children need serious rehabilitation (Physics
teacher).

Gangs are a primary problem for both students and teachers in terms of safety. Nobody tries to
do anything except for the teachers. I'm afraid of doing something about it. The school
achievement of normal students is also affected as a result (Turkish Language and
Literature teacher).

Gangs are a problem. For the last two years, drug use is not very common in 9 grades. It's
under the control of school police and the administration, although not fully. We care about
peace. It's easier to focus on teaching at smaller schools. At larger schools, the administration
is very sensitive in terms of discipline (School administrator).

Partisan attitude

Some of the participants stated that changing teachers’ appointed schools was done
based on personal relations, rather than set criteria by Malatya Provincial Directorate of
National Education; the same thing happens in appointing school administrators and this
situation was not consistent with the concept of justice. On the other hand, some participants
stated that this was a general problem, and injustice not only happened in appointing teachers,
but also in rewarding them with a letter of appreciation and thanks. They also asserted that
teachers receiving extra points with these rewards gave particular importance to their
relationship with school administrators who hand out the rewards. They added that in general,
this situation bothered teachers, and appointments of those with insufficient teaching
knowledge affected student achievement.

Particularly in Malatya, teachers work based on appointments by the directorate, favoritism
and unfairness are very common, especially for Physics teachers. I want to work in a system
without partisanship in this city (Physics teacher).

Specific to Malatya, the provincial directorate appoints school administrators not based on
qualifications. “I did it and it's over”, the provincial directorate says, so does the school
administrator and the people who prepared the syllabus. Then don’t come to us and ask why
we aren’t implementing that. How can teachers be motivated in this context? Fairness should
be assured in educational institutions. There have been some projects lately. We know the
Governor's sensitivity to education from the city he came from. Will our opinions reach him? |
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hope it will. I wish he had invited teachers from different schools and listened to us (Turkish
Language and Literature teacher).

During this interview conducted in the teachers’ room, one of the two teachers who
disagreed commented on this issue as follows:

The scapegoat is not the provincial directorate. Every individual, NGO's, Ministry, teachers,
everything plays a role in success. Putting the blame on something else, or on another
institution doesn’t sound right to me (Turkish Language and Literature teacher).

Overuse of official complaint / request line (Call 147)

Misuse of the Call 147 telephone helpline was expressed as students’ using the line as a
threat to their teachers. The teachers emphasized that their authority was limited by the
ministry and students threatened them with calling this line. They also stated that students
used the line excessively since they did not want to be warned, even when they had done
something wrong. Some of the teachers said that the ministry did not listen to them, but that
inspectors were sent to the school on the basis of pure slander. Consequently, their trust with
the students was damaged and as a result, felt disheartened with teaching.

The ministry has seriously limited the authority of teachers. Teachers are held to blame in any
situation. Students call the 147 line and make a complaint, they say we cannot warn them, we
are under threat. Leave them alone, and you are considered the best. If they come to high school
without failing, then they will finish it without failing. I don’t have any trust in my students;
they don’t have any respect for me, and if education is impaired, of course the success will drop
(History teacher).

You can easily make a complaint about a teacher, directly to a higher authority. So, students
and parents have a leverage. Teachers are only individuals, they have a psychology, and it
would be unfair to expect them to be always calm. Teachers can make mistakes, anyone can,
and it depends on their psychology. When something happens, teachers are directly blamed for
it. So, teachers isolate themselves, they just teach and then leave the classroom. Students
threaten teachers (Guidance teacher).

Insensitivity of parents

According to the Family Teaching Project report of Malatya Provincial Directorate of
National Education (DNE, 2012), the most important factor distinguishing students with low
academic achievement from other students is the lack of parental support and interest. In
this regard, the teachers mentioned families’ insensitivity and lack of interest. The concept
defined as parents’ insensitivity by the teachers had different meanings depending on the
school type (i.e. it held different meanings for General and Vocational High Schools). For
General and Vocational High Schools, it meant that parents did not care about their children
and their education, and did not attend teacher-parent meetings, while for Science High
Schools, it meant parents perceiving spending a couple of minutes for their children
unnecessary and thinking that the children should just focus on their courses. Besides,
according to the teachers, parents of children studying at General and Vocational High
Schools were not aware of their children’s real potential and expected achievement above
their potential.

Families should know their children’s potential. Not every family can be realistic. What can
he/she be in the future? Helshe can go to that faculty, or my daughter will go to medical school
or law school... They should be realistic (School administrator).
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We organize a teacher-parent meeting, but only seven parents show up, and they are all
parents of our successful children. Families don't want to hear something negative, I can
understand that as a parent myself, but they don’t do anything to encourage their children.
And we cannot succeed alone (Biology teacher).

Teachers work really hard, but we cannot do anything unless students are motivated. There are
parents with a wide variety of characteristics. The ones we have contact with are not the
problem. But we don't see the others; some students live in rural areas, and some of them don't
want us to even see their parents. There is no point unless students are motivated, they say
they don't have the basics, we try to push them, we even have to teach them how to study
(Turkish Language and Literature teacher).

Students threaten the teacher, but you cannot tell it to their parents. There might be problems
that they should know about, but they sometimes show different reactions (Guidance
teacher).

In Science High Schools, parents don’t have positive views about their children spending time
on arts or sports. These children are above a certain level. We want to give importance to their
education; but according to the parents, their children don’t even have 10 minutes (School
administrator).

Limitation in teacher qualifications

On this issue, two Guidance teachers, two Biology teachers, one Chemistry teacher,
one Mathematics teacher, and one School Administrator stated that there should be
additional exams held for teaching professionals. According to this suggestion, teachers
should take a test of professional knowledge, including new practices and approaches, every
two years, but the test should be reliable. Appointments within the city should be made
according to the scores from this test. This application was argued in order to stop teachers
who have worked for a long time with little or no contemporary knowledge, from working
at schools in the city center. Another suggestion was considering the status of master’s or
doctoral education in making appointments within the city.

Ways of developing teacher’s knowledge, other than in-service training, should be developed.
There are teachers who have passed the initial age of retirement and cannot get along with
students, they are a problem for us as well. There are not many young teachers working in the
city center. A test that include new practices could be administered every two years to ensure
justice prevails (Guidance teacher).

Solution Proposals

The third theme, solution proposals or suggestions, included four sub-themes that
were Family teaching, Provincial council meetings for teachers, Collaboration among
institutions and Raising student awareness of exams.

Family teaching

The views of the teachers and School Administrators about the Family Teaching
Project, implemented by the Provincial Directorate of National Education, were criticized.
This project has aims to educate individuals who have a sense of responsibility, are
respectful and well-behaved, enhance their academic achievement, and ensure educational
cooperation between school and family (DNE, 2012). The teachers stated that if implemented
in accordance with its aim, the project would be effective, but they shared some concerns.
These concerns included question marks about whether the reports would be considered or
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the problems stated in the reports would even be looked at, and with some teachers
presenting reports prepared carelessly.

I view the family teaching project as significant. However, I need to be sure about something, if
I see a student giving me trouble and he/she cannot be intervened, I feel devastated. Really
hard situations are experienced in some homes. This is a struggle with good intentions, but it
would succeed more if teachers are given support. I went there and saw it, reported it to the
governorship so that they would know what was happening. 1t is no good if problems are
identified, but nothing gets done. The project will only succeed if the governorship focuses on
solutions. As they wanted to take our opinions in this research, they have shown great
kindness and trust (Literature teacher).

How can 1 participate in the family teaching project? I have a baby-boy; the nanny stays only
until noon. And my husband doesn’t allow me, how can I walk into the houses of families that
I don’t know (Mathematics teacher).

I don't believe that the family teaching would be of any value. I think we are held responsible
for everything we didn’t ruin ourselves. So far, families have been visited, but there will only
be non-functional reports. Our high school is a successful one, there is no problem of
insensitive parents, but I think it would not be effective in general. I think elementary teachers
would be really effective in family teaching, their prestige has not yet been ruined. Family
teaching will be like a school campaign, there will be inflated lists (Mathematics teacher).

Provincial council meetings for teachers

Two teachers who participated in the study demanded councils are held within the
city in which teachers are invited from all schools, in order to share their knowledge of
teaching-related problems and their ideas. They thought that these councils should not be
composed of people all having the same view, but be held with the participation of
individuals who are experts in their job.

Councils can be held within a democratic environment in which we can share our ideas as well
as learn (Guidance teacher).

Collaboration among institutions

The participants stated that teachers alone could be neither the sole reason for
problems, nor the solution, and that problems could be solved with the cooperation of
different institutions.

In Malatya, politics intervenes a lot in education and teaching. There are political
appointments. Surely, education is so important, but they cannot leave it to the educators.
Then, focusing on the primary aim, we should act together as private institutions, families,
syndicates (Biology teacher).

Local authorities” contribution to education should not be for political gain. Not only to people
who think the same way they do, they should be the local authorities for everyone. There is a
problem here, and we can only achieve a result if non-governmental organizations, local
authorities, governorship, provincial directorate of national education, school administrators
and teacher-training institutions can work together (Turkish Language and Literature
teacher).
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Raising student awareness of exams

According to the participants, informing and raising awareness of students about
university education in their first year of high school was an important factor that would
enhance the success in Malatya.

When children come to high school, they should know that if they want to go on to university,
and be aware of their weaknesses so that they can approach their lessons with a serious attitude
(Turkish Language and Literature teacher).

DISCUSSION AND CONCLUSION

The findings of the study revealed that the teachers and school administrators
evaluated the decrease of success in THEE and UPE exams in two groups that were factors
about Turkey and factors specifically about Malatya. Specific to the Malatya province, the
teachers and school administrators pointed out that immigration and student gangs had a
negative influence on university entrance exam success. The teachers thought that children
of immigrant families had difficulties due to their assimilation into a new environment and
joined these gangs in order to be a part of a group, which made the problem bigger each
passing day. The teachers also stated that school administrators had a partisan attitude and
only supported people having the same views as themselves, which lowered their job
satisfaction and motivation. Perceiving the Call 147 helpline as a threat also negatively
affected teachers.

According to another finding related to parental insensitivity, parents either did not
care about their children or intervened in their studying and suppressed them. In this regard,
students perceived themselves only as exam-oriented, and did not try to develop their social
aspects. This situation can be defined as an obstacle for the holistic development of social,
artistic and academic achievement in students’ educational lives. Ozer and Demir (2008)
suggested that parents should help their children get away from the competitive psychology,
and provide the education that would give them the opportunity to develop their EQ as well
as their IQ. In line with this suggestion, an educator who worked at a Science High School
criticized parents that did not want their children to spend time in arts and sports because
they did not have even 10 minutes of spare time, and parents believed that their children can
spend that time by studying instead.

Another point criticized by the teachers was related to teacher qualifications. Making
self-criticism, the teachers said that they could be more active for continuous development
and getting to know about contemporary and new approaches. Besides, they stated that in
order for the suggestion of continuous professional development to be effective, it was
important to give them the value they deserved, and lack of prior knowledge in students
reduced their motivation and job satisfaction. Thinking that institutions which took all the
credit in case of positive results blamed them in failure, the teachers also mentioned their
disbelief about positive changes.

Another point emphasized was the lack of basic knowledge of students. This
situation was emphasized as without prior learning and groundwork, effective teaching
cannot be achieved, and students cannot be moved to the next level in accordance with the
educational programs.
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As a suggestion, the teachers highlighted that students” awareness should be raised,
starting from the first year of high school. Similarly, Ekici (2005) made a suggestion
consistent with the results of this study saying that guidance teachers and experts who work
at both private teaching institutions and state schools should help students develop positive
attitudes towards the university entrance exam.

Suggestions

e The school administrators and teachers stated that the knowledge provided in
elementary education directly affected high school achievement. If the grade
passing system is changed and students repeat a grade in cases of failure, then they
will learn that they cannot succeed unless they struggle and they should be more
conscientious and pay more attention. As a result of this, students would study
harder in order to taste the feeling of success and acquire basic knowledge. By
means of this change, a learning-centered approach can be adopted.

e While the teachers criticized students and parents for the decrease of success in
2011 and 2012, they were also self-critical. They said that some teachers who were
in the profession for a long time could no longer answer to student needs and
adapt to new innovations. Teachers who passed the age where they could take
early retirement should be encouraged to retire. In other words, teachers can be
encouraged to take retirement after completing compulsory retirement age. In this
way, teaching staff who are more dynamic and with higher motivation can be
employed.

e The lack of motivation that is seen in most teachers also affects other teachers, and
as a result of being affected by bad models of teaching, there is no longer a driving
force of idealism. To reverse this situation, further scientific research needs to focus
on what teachers needs are and what factors can increase their motivation. To
enhance the respectability of the teaching profession in society, action should be
taken in a way that makes the teaching profession financially and psychologically
rewarding.

e The fact that in-service training did not meet teachers’ needs was mentioned by
both the participant teachers and school administrators. In-service training should
be practice-oriented and be organized in smaller groups; experts and participants
should be interactively involved in the applications, resulting in more effective
training.

e With the support of school administrators, Psychological Counseling and
Guidance teachers could hold meetings with students and parents about THEE and
UPE, starting from the 9% grade. Thus, students will understand that the university
entrance exam requires more than one year of studying and is a process.

e Having more than one Psychological Counseling and Guidance teacher at each
school could improve communication with students and the capability to organize
more activities towards exam anxiety and consciousness.

e To prevent gangs at schools, students could be encouraged to participate in arts
and sports. Opening courses like painting, folk dancing, playing musical
instruments, tennis or volleyball and directing high school students to such
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courses, organizing tournaments and competitions could help steer them away
from bad habits and gangs, and enable them to channel their energy in more
positive ways.

e Teachers specifically criticized the partisan attitude of the Provincial Directorate of
National Education when appointing school administrators and teachers. Steps
should be taken to prevent such practices, with set criteria established for these
appointments.

e Students should be prevented from spending too much time with smartphones
and other technological devices. Schools need to cooperate with families on this
issue.

e After taking the consent of teachers in the Family Teaching Project, reassuring
them that the reports would be taken into account while seeking solutions would
increase their motivation. The aim of the project and the importance of teachers’
efforts can be highlighted.

e Every year high schools could invite former graduated students who were
accepted to popular university programs to return to share their experiences. While
sharing their experiences in time management and planning their time for
studying, students can see real examples of success.

e High schools can organize trips to universities as a way to motivate students. They
can gleam information about the university environment and social activities, and
also meet faculty members. Such trips could reinforce their dream of being a
university student.

¢ A sharing platform can be established by organizing provincial councils within the
city for teachers. Ensuring a democratic environment with the participation of
official authorities for teachers and administrators to share their needs and
demands would show teachers how valuable their profession is and motivate them
to fix on-going problems.

¢ Qualitative research is a method that does not have a concern for generalization.
Generalizable studies can be conducted with a scale that can be developed based
on qualitative studies in the neighboring cities, and factors that affect success can
be determined.
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Appendix L. Interview Questions
1. What are the factors affecting success in the university entrance exams?

Sub-question 1.1. What are the characteristics of schools that are successful in the
university entrance exams?

Sub-question 1.2. What are the factors (reasons, musts) affecting success in the
university entrance exams?

2. There has been a decrease in the university entrance exam score in Malatya for the
past two years. What do you think are the reasons behind this?

Sub-question 2.1. Do you believe that the university entrance process including a
two-step examination produces results? If you do, can you explain the reasons?

Sub-question 2.2. What are the factors affecting students” success that are specific to
Malatya?

3. What are your suggestions to increase success in Malatya?

4. What elements attract your attention when you evaluate the parent-student profile in
Malatya?

Sub-question 4.1. Could you explain the influence of this profile on student success?

5. What are your views on the Family Teaching Project and the Towards Success Project
implemented by the Governorship of Malatya?

Sub-question 5.1. Do you have suggestions regarding these projects? If you do, what
are they?

6. Considering your subject area, what are the reasons behind the success (if the success
rate is low, then behind the failure) in your opinion?

7. Do you have anything to add in general?
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Giris

Cumbhuriyetin kurulusundan 1960'l1 yillara gelinceye kadar lise mezunlar1 az sayida
oldugundan, ortadgretimden mezun olan 6grencilerin yiiksekdgretime yerlestirilmesinde
pek c¢ok fakiilte, kendisine basvuran bu mezunlar1 smavsiz kabul etmistir. 1974 yilinda,
Universiteleraras1 Kurul, {iniversiteye giris sinavlarinin tek merkezden yapilmasini uygun
bulmus ve 1750 sayili Universiteler Kanununun 52. Maddesine dayanarak 19 Kasim 1974
tarihinde Universiteleraras1 Ogrenci Secme ve Yerlestirme Merkezini (USYM) kurmustur.
1981 yilinda ise Merkez, 2547 sayili Yiiksekogretim Kanununun 10. ve 45. maddeleriyle
Ogrenci Secme ve Yerlestirme Merkezi (OSYM) adi ile Yiiksekogretim Kurulunun bir alt
kurulusu haline getirilmigtir. 1974 yilindan itibaren adaylardan yiiksekogretim
programlarina iligkin tercihleri de toplanmis ve adaylar puanlarina ve tercihlerine gore
yliksekdgretim programlarma merkezi olarak yerlestirilmistir. 1982 yilindan itibaren de
ortadgretim kurumlarindan adaylarin diploma notlar1 toplanmaya baslanmis ve bu notlar
Ortadgretim Basar1 Puani (OBP) adi altinda belli agirliklarla sinav puanlarma katilmistir.
1987 yilindan itibaren, yiiksekogretim programlar ile ilgili tercihlerini belli alanlarda
toplayan adaylara, sinavda belli testleri cevaplama, digerlerini cevaplamama olanag:
taninmugtir. 1999 yilinda iki basamakli smavin ikinci basamagi kaldirilmis, sinav OSS adi
altinda tek basamakli bir smav haline getirilmistir. Ayni yil ayrica ortadgretimdeki
alanlardan mezun olanlarin ayni alandaki yiiksekdgretim programlarina yerlestirilmelerinde
OBP’nin daha yiiksek bir katsay1 ile carpilmasi uygulamasina da gegilmistir.

1999 yilindaki degisiklikte 6nceki yillarda uygulanan OSS’de herhangi bir degisiklik
yapilmamis, smavda sorulara temel tesgkil eden bilgilerde temel egitim programlarinin
{istiine gikilmamistir. 2006-OSS’de yapilan degisiklikle siavin bir basamakta uygulanmasina
devam edilmis, ancak sorularmn bir kismi1 énceki yillarda oldugu gibi OSS tipinde sorulmus,
bir kismi ise tiim lise programlar1 goz éniinde tutularak hazirlanmistir (OSYM, 2013a).

2010 yihi itibariyle iiniversiteye gecis i¢in gergeklestirilen bu sinavlar iki basamakl
sekilde yapilmaktadir. Bu sistem igerisinde Yiiksekogretime Gegis Smavi (YGS) ve Lisans
Yerlestirme Smavlar1 (LYS) yer almaktadir (OSYM, 2013b). YGS orta ogretim ve lise 1
konularmin agirlikli olarak yer aldigi, LYS ise 6grencinin lise egitiminde 6grenmis oldugu
alani ile ilgili tiim konularin yer aldig1, dort farkl giinde yapilan sinavdir.

Malatya Ili ve Universiteye Giris Stnav

Milli Egitim Midiirliigii verilerinde Genel liseler grubunda Genel Liseler, Anadolu
liseleri ve Fen liseleri incelenmistir. Genel Liseler grubunda 2010 ve 2011 yillarinda Malatya
il genelinin YGS ve LYS puanlarmin Tiirkiye geneline gore diisiik oldugu goriilmektedir

3Yrd. Dog. Dr. - Usak Universitesi Egitim Fakiiltesi Ilkogretim Boliimii Okul Oncesi Egitimi ABD -
yeliztemli@gmail.com

4 Ars. Gor. - Inonii Universitesi Egitim Fakiiltesi flkogretim Boliimii Sinif Ogretmenligi ABD -
basak.kasa@inonu.edu.tr
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(MEM, 2012). Yalnizca, ayrn yillarda LYS genel lise tiiriinde Malatya, Matematik-Fen LYS
puan ortalamasinin Tiirkiye ortalamasina gore daha yiiksek oldugu goriilmektedir. Yine
2010 ve 2011 verilerine gore genel lise grubunda olan Anadolu Lisesi tiiriindeki okullarin
YGS puanlar1 ve temel Matematik, Fen-1, Tiirkce, Sosyal-1 testlerinin ortalamalar:
incelendiginde Malatya ilinin Anadolu Lisesi tiiriinde Tiirkiye geneline gére hem YGS
puanlarinda hem de testlerin ortalamalarinda daha yiiksek bir degere sahip oldugu
goriilmektedir. LYS puan tiirtinde Malatya il geneli Anadolu Lisesi tiiriinde fen-matematik
puanlarinin Tiirkiye geneli Anadolu Lisesi genelindeki puanlara gore daha yiiksek oldugu,
fakat Tiirkce-Matematik ve Tiirkge-Sosyal puanlarinda ise daha diisiik oldugu
goriilmektedir.

2010-2011 yillar1 YGS-LYS alaninda “Fen Lisesi tiirii” puanlar1 incelendiginde
Malatya’da bulunan Fen Lisesinin YGS puanlar1 ve temel matematik, fen-1, Tiirkge, sosyal-1
testlerinin ortalamalarinda Malatya ilinin Fen Lisesi Tiirkiye geneline gore hem YGS
puanlarinda hem de testlerin ortalamalarinda (Sosyoloji ve Mantik harig) daha yiiksek bir
degere sahip oldugu goriilmektedir. 2010 ve 2011 yillarinda LYS puan tiiriinde ise Malatya il
genelinin Fen Lisesi tiiriindeki fen-matematik puanlarmin Tiirkiye geneli Fen Lisesi
genelindeki puana gore daha yiiksek oldugu, fakat Tiirkge-Matematik ve Tiirkce-Sosyal
puanlarinda ise daha diisiik oldugu goriilmektedir.

2011 yilinda YGS'de Malatya Meslek Lisesi grubunun Fen-1 testi ortalamasinin
Tiirkiye ortalamasina gore daha diisiik oldugu, fakat diger test ortalamalarinin Tiirkiye
ortalamasina gore daha yiiksek oldugu goriilmektedir. 2011 yilinda Malatya ilinin Tiirkiye
geneline gore meslek lisesi grubunda LYS alaninda Matematik, Geometri, Edebiyat-
Cografya, Sosyal-2 testlerin ortalamalarinin yiiksek oldugu, Fen-2 test ortalamasimnin diisiik
oldugu goriilmektedir.

Ozetle, Malatya ilinin YGS ve LYSdeki siralamasina bakildiginda 2010 yilinda YGS
sonucu Tiirkiye il siralamasinda 30. iken, LYS puaninda 55. sirada oldugu, 2011 yilinda ise
YGS sonucunda Tiirkiye il siralamasinda 35. iken LYS sonucunda 58. sirada oldugu
goriilmektedir. Bu baglamda bu calismanin amaci amaci, devlet liselerinde gorev yapan
dgretmenlerin ve okul yoneticilerinin son 2 y1lda Malatya ilindeki liselerin Yiiksek Ogretime
Gegcis (YGS) ve Lisans Yerlestirme Sinavlarinda (LYS) basarilarinin diismesinin nedenleri, bu
durumu etkileyen faktorler ve ¢6ziim Onerilerine yonelik goriislerini almaktir.

Yontem

Malatya ilinin YGS-LYS'deki basarisinin diisme nedenlerini belirlenmesinin
amaglandigi bu durum c¢alismasinda nitel arastirma yaklasimi benimsenmis, yari-
yapilandirilmis goriisme teknigi kullanilarak liselerde gorev yapan okul yoneticilerinin ve
ogretmenlerin goriisleri alinmistir. Calismanin verileri 2012-2013 egitim dgretim yilinin giiz
ve bahar yariyilinda toplanmaistir.

Calismanin evrenini, Malatya’da bulunan iki farkl lise grubunda bulunan (genel lise
ve meslek liseleri grubu) dort farkl lise tiiriinde (Fen lisesi, Anadolu lisesi, Genel lise ve
Meslek liseleri) gorev yapan okul yoneticileri ve ogretmenler olusturmaktadir. Malatya
ilinde yer alan liselerin 2011-2012 yillarindaki Universiteye Giris Sinavlarindaki
basarisindaki artis veya azalisin en yiiksek oranda oldugu okullar belirlenmis ve okul
tiirlerinin Malatya ilindeki dagilim sayisi oraninda bir oranla Genel Liseler ve Meslek
Liselerinden okullar belirlenmistir. Fen Lisesi grubunda yalnizca 1 Fen Lisesi bulundugu icin
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direkt ornekleme alinmistir. Bir Fen Lisesi, 1 Anadolu Lisesi, 4 Genel Lise (2011 ve 2012
yilinda genel lise olarak degerlendirilmis ancak sonraki y1l Anadolu Lisesi adin1 almas liseler,
genel lise olarak kabul edilmistir), 2 Meslek Lisesinde gorev yapan Ogretmenler ve
yoneticiler katilimcilar1 olusturmustur. Arastirmada amagli 6rnekleme yontemlerinden Slgiit
ornekleme yontemi kullanilarak evrenden o6rneklem segilmistir. Amag dogrultusunda son iki
yilda YGS ve LYS'de basar1 ortalamalarinda biiyiik degisiklikler olmus okullar her lise
tiirtinde karsilastirilmis, degisiklik belirgin olmadig1 durumlarda Tiirkiye ortalamasinin
altinda kalmis okullar secilmis, bu okullar herhangi bir puan tiiriinde Tiirkiye ortalamasinin
tistiinde bir ortalama edinmislerse, bu 6gretmenlerle de basariy: etkileyen faktorlerle ilgili
goriisme yapilmustir.

Verilerin toplanmasindan sonra iki arastirmaci igerik analizi yaparak kodlar:
belirlemis ve nihai diizenlemeye ulasmadan 6nce biri Egitim Yonetimi ve Denetimi digeri
Egitim Programi ve Ogretimi alaninda uzman iki profesor tarafindan kontrol edilmis ve son
sekline ulastirilmaistir.

Goriismelere toplam 6 okul ydneticisi, 7 Fizik Ogretmeni, 6 Kimya Ogretmeni, 4
Biyoloji Ogretmeni, 8 Matematik Ogretmeni, 7 Tiirk Dili ve Edebiyati Ogretmeni, 4 Cografya

Ogretmeni ve 7 Psikolojik Danisma ve Rehberlik (PDR) 6gretmeni katilmistir.
Bulgular ve Sonuglar

Tablo 1. Temalar ve Alt Temalar (Ogretmenler ve Okul idaresi)

Temalar Alt Temalar f
3.5. Ilkdgretimden taginan sorunlar 38
Tiirkiye'yi etkileyen 3.6. @gf?t‘mer%lerin 'sa.ygmhgmm azalmasi 5 . 35
nedenler 3.7. Egitim s.1.s‘tem1r.1m ve uygulamallar{nm ¢ok sik degismesi 29
3.8. Smavin 6grenciler tarafindan bir siireg olarak algilanmamasi 18
3.9. Teknolojik gelismeler ve zaman yonetiminde basarisizlik 14
3.10. Gog 30
3.11. Cetelesme 26
Malatya’y1 etkileyen 3.12. Partizanca tutum 21
nedenler 3.13. Alo 147'nin bilingsizce kullanilmas1 20
3.14. Velilerin duyarsizlig1 11
3.15. Ogretmen yeterliklerinde sinirlilik 5
3.16. Aile 6gretmenligi 15

3.17. 1l ici suralar 11

(6ztim Gnerileri 3.18. Kurumlar arasi igbirligi

3.19. Ogrencilerin bilinglendirilmesi 7

Tiirkiye’yi Etkileyen Nedenler

Ikgretimden Tasian Sorunlar. Ogrencilerin ilkogretim hayatlar1 boyunca smifta
kalma riski ya da emek vererek simifini ge¢gme mutlulugunu yasamadiklari, ne kadar
basarisiz olurlarsa olsunlar gececeklerini bilmelerinin, katilimci bir 6gretmenin deyimiyle
“hazirc1 ve kolayc1” 6grenciler yetistirilmesine sebep oldugu belirtilmistir. Bir baska deyisle,
egitim sisteminin olumsuz bir 6zelligi olarak Ogrencilerin emek verme ve basariya/odiile
ulasma azimlerinin kéreltildigi diisiiniilmektedir. Ogretmen ve yéneticiler bu durumda
ogrencileri motive edemediklerini belirtmislerdir.

Ogretmenlerin Yetkisinin ve Sayginliginin Azalmasi. Katilimcilar, 6gretmenlerin
yetkilerinin ellerinden alinmasmin verdigi zararlardan bahsetmislerdir. Yetki olarak
belirtilen durum ise smnifta kalmanin resmi olarak liselerde olmasina ragmen Ogrencinin
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geldigi (ilkokuldan itibaren) sistemde hazirdan almaya alistifl, smifta 6grenci kalsa bile
sucun Ogretmenlerde aranacagini belirten 6gretmenler, farkli okul tiirlerinden 4 6gretmenin
deyimiyle her sorunda “gtinah kecisi” ilan edildiklerini, sorun ne olursa olsun bir suclu
arandiginda faturamin &gretmenlere kesildigi inancim ifade etmislerdir. Ogretmenlerin bu
inanglarinin yani sira, Milli Egitim Bakanliginda yetkili isimlerin kullandiklar: ifadelerin de
ogretmenlik mesleginin sayginligina zarar verdigini belirtmislerdir.

Egitim Sisteminin ve Uygulamalarin Cok Sik Degismesi. Egitim sisteminin alt
yapist hazirlanmadan bir¢ok degisiklige maruz kaldig1 ve ogretmenlerin bile bu hizl
degisime adapte olamadig1 ortaya konmustur. Genel liselerin Anadolu Lisesi ismini almasi,
boylece diisiik netlere sahip olup Anadolu liselerine kayit yaptiramayanlarin genel liselere
gelmesi, egitim programlarmin degisimi sirasinda ogretmen fikirlerinin almmamasi, bir
degisim yaparken eski uygulamanin sonuglarinin beklenmemesi gibi durumlarin etkisi
o0gretmenler tarafindan elestirilmistir.

Smavin Ogrenciler Tarafindan Bir Siire¢ Olarak Algilanmamasi. Ogretmenler,
sinavin bir siire¢ olarak algilanmamasinin, sadece son sene c¢alisarak basariy1r yakalamanin
miimkiin olabilecegini diisiinen Ogrencilerin bu yanilgi ve bilingsizligi basarisizhig:
tetikledigini vurgulamigtir. ilkdgretimden tasgman sorunlarla birlikte smnavin bir siireg
olmadig diisiincesi de eklenince, her seyin bir kordiigtim oldugunu belirtilmistir. Ancak son
senede ders basarisi, net sayilar ile ilgilenen veliler ¢ogu zaman kendi sorumluluklarmi
¢ocuklar1 son sene dershaneye gondererek yerine getireceklerini ve iglerini ferahlatacaklarini
diisiiniiyorlar.

Teknolojik Gelismeler ve Zaman Yonetimindeki Basarisizlik. Teknolojik
gelismelerin, Ozellikle telefon ve internetin Ogrencilerin hayatinda biiyiik éneme sahip
oldugu, Ogrencilerin ¢ogunun dikkatini derste bile telefona ve telefondan sagladiklar:
internet baglantistna verdikleri belirtilmistir ve Ogrencilerin sosyal aglara ¢ok vakit
ayirmalarini basarinin diismesinde onemli bir etken olarak sunulmustur. Biitiin okul
tiirlerindeki Ogretmenler cep telefonlarinin, internetin ve televizyon dizilerinin 6grenci
davraniglarini, tutumlarini, akademik bagarilarmi, dikkatlerini olumsuz etkiledigini
belirtmislerdir.

Malatya’y1 Etkileyen Etmenler

Gog¢. Malatya ozelindeki LYS ve YGS'deki basari durumunun diismesi ile ilgili
etkenler hakkinda 6gretmenlerin fikri soruldugunda, katilimcilar goglin 6nemli bir etken
oldugunu belirtmistir. Katilimcilar teror olaylarindan dolay: giivenli bir bolge olan ve Dogu
Anadolu Bolgesinde bulunan Malatya ilinin ilk tercihlerden biri oldugunu vurgulamigtir.
Gog eden ailelerin sosyo-ekonomik ve kiiltiirel olarak zorluk yasadigl, egitimden once
barinma, beslenme gibi ihtiyaglara dogal olarak oOncelik verdikleri belirtilmistir. Bu
diistinceyi belirten 6gretmenler, ayrica belirtilen bolgelerde iiniversiteye giris smnavlarmin
iptal edilmesinin Ogrenci velilerini tedirgin ettigini, egitim hayatlarin1 baska illerde
gecirmelerine ragmen smavin iptal olma endisesinden dolay1 sinava Malatya’da girildigini
ve bunun da oOgrencilerin basar1 durumunu etkiledigini belirtmislerdir. Bu durumu da
“Sinav Goc¢ii” olarak tanimlamislardir.

Cetelesme. Bireyler toplumda bir arada yasarken birbirlerinden etkilenirler. Ozellikle
lise 6grencilerinde farkli kiiltiirlerin etkisinde kalma, televizyon dizilerinin etkisi, akran
etkisi, 0zenme, bir gruba ait olma istegi, varligim1 gosterme istegi, go¢ gibi nedenlerle
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cetelesmelerin yasandigini belirten 6gretmenler, okul basaris1 yiiksek Ogrencilerin de bu
durumdan olumsuz etkilenmelerinin {iziicii oldugunu belirtmislerdir. Okul polislerinin
etkisiyle bu durumun kontrol altina alinmaya calisildigi ancak yetersiz kalindig:
vurgulanmistir.

Partizanca Tutum. Bazi katilmcilar tarafindan, gorevlendirme ile g¢alisan
ogretmenlerin gorev yerlerinin degistirilmesinde gorev yaptiklar1 okullarin Malatya Milli
Egitim Miidirliglince kriterleri belirlenmeden, kisisel iliskiler 6n planda tutularak
yapildigini, okul yoneticisi atamalarinda da bunun yasandigini ve bu durumun adalet
kavramiyla uyusmadig belirtilmistir. Baz1 katilimcilar ise, bunun genel bir sorun oldugunu,
egitimciler arasinda adaletsizligin sadece gorevlendirme 6gretmenlerle degil, 6gretmenlerin
takdirname ve tesekkiirname ile odiillendirilmesinde de yasandigini belirtmislerdir.
Takdirname ve tesekkiirname ile ek puan alan Ogretmenlerin bu odiilleri veren okul
yoneticileriyle kisisel iligkilerinin 6n planda tutuldugunu belirtmislerdir. Genel olarak bu
durumun o6gretmenleri rahatsiz ettigi, alan ve ogretmenlik bilgisi yetersiz 6gretmenlerin
gorevlendirilmesinin 6grenci basarisini olumsuz etkiledigini belirtmislerdir.

Alo 147'nin Bilingsizce Kullanilmasi. Alo 147'nin bilingsiz kullanilmasi, 6grencilerin
Alo 147’yi 6gretmenlerini tehdit edici bir unsur olarak kullanmalar1 olarak ifade edilmistir.
Ogretmenler de yetkinliklerinin bakanlk tarafindan kisitlandigimi, grencinin de kendilerini
bu hatla tehdit ettigini vurgulamaktadir. Ogrencilerin ne yaparsam yapayim bana dokunma
diisiincesiyle yanls yaptiklarinda bile uyarilmak istemediklerini, yerli yersiz bu hatlarin
kullanildigini belirtmektedir. Baz1 6gretmenler bakanligin 6gretmeni dinlemedigini ama bir
iftira ile hemen miifettiglerin okula gonderildigini belirtmektedir. Bu durumun sonucunda
da 6grenciye duyulan giivenin diistiigli ve meslekten soguttugu belirtilmistir.

Velilerin Duyarsizligi. Malatya 11 Mili Egitim Midiirliigii'niin hazirladig1 Aile
@gretmenligi Projesi raporunda (2012) gore akademik basaris1 diisiik olan 6grencileri, diger
ogrencilerden ayiran en 6nemli etken anne-baba destegi ve ilgi eksikligidir. Bu baglamda
calismada da Ogretmenler ailelerin duyarsizligindan, ilgisizliginden bahsetmektedirler.
Ogretmenler tarafindan veli duyarsizligi olarak tamimlanan kavram, okul tiirlerine gore
farkli anlamlar tasimaktadir. Genel lise ve meslek liselerinde veli duyarsizlifi olarak
tanimlanan durum farkli anlamlar igermektedir. Genel ve meslek lisesindeki 6gretmenler
velilerin cocuklariyla ve egitimleriyle ilgilenmedikleri, veli toplantilarna katilim
saglamadiklar1 anlamma gelirken, fen lisesi Ogretmenlerinin veli duyarsizligi olarak
tanimladiklar1 sey c¢ocuklarin kendilerine ayiracaklar1 birka¢ dakikay: bile gereksiz
gordiikleri, dersleriyle ilgilenmeleri gerektigi diisiincesine bir elestiri olarak
kullanilmaktadir.

Ogretmen Yeterliklerinde Simirlilik. Bazi katilimailar &gretmenlerin  bilgilerini
glincel tutabilmeleri i¢in ek smavlar olmasi gerektigini belirtmistir. Bu Oneriye gore,
ogretmenler yeni uygulama ve yaklasimlar1 igeren mesleki bilgi sinavina yaklasik olarak her
iki yilda bir girmeli, ancak bu smavlar giivenilir smavlar olmalidir. 1l i¢i atamalarda bu
sinavda alinan puanlar etkili olmalidir.

Coziim Onerileri

Aile Ogretmenligi. Toplumda sorumluluk duygusu gelismis, saygili, ahlakli bireyler
yetistirmek, Ogrencilerin akademik basarilarim1 arttirmak ve okul aile arasindaki egitsel
isbirligini saglamak amaciyla ilkokul, ortaokul ve ortadgretim diizeyinde gerceklestirilen,
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sahibinin valilik, yiirtitiictiliigiiniin il milli egitim miidiirliigiine ait oldugu bir proje olan aile
ogretmenligi projesi (MEM, 2012) hakkinda ogretmen ve yoneticilerin fikirleri alinmistir.
Ogretmenler bu projenin amacina ydnelik galismasinin etkili olacagimni belirtmigler, ancak
akillarma takilan bazi soru isaretlerini paylasmislardir. Bu soru isaretleri emek verilen
raporlarin ciddiye almip alinmayacagr ve raporda yer alan sorunlara ¢oziim aranip
aranmayacagl, raporlarin biitiin Ogretmenler tarafindan ayni ciddiyetle ele alimp
yazilamayacagl, goniilsiiz Ogretmenlerin dikkatsizce sadece yapmis olmak igin rapor
sunabilecekleri yoniindedir.

Il i¢i Suralar. Calismaya katilan iki katilimai, biitiin okullardan dgretmenlerin davet
edilecegi, hem egitimde problem yasadiklar1 alanlar1 paylasabilecekleri hem de fikirlerini
paylasabilecekleri il i¢i suralar talep etmektedirler. Bu suralarin herhangi bir goriise sahip
insanlardan olusmadan, goriisii ne olursa olsun isinde uzman insanlarin katilimiyla
gerceklesmesinin faydali olacag: goriisiindedirler.

Kurumlar arasi igbirligi. Katilimcilar, 6gretmenlerin tek basina ne sorunlarin nedeni
ne de ¢oziimii olabilecegini belirtmisler, farkli kurumlarin isbirligi icinde el ele verirlerse
basar1 sorununun ¢oziilebilecegi belirtilmistir.

Ogrencilerin Bilinglendirilmesi. Katiimcilara gore, Ogrencilerin lisenin ilk
senesinden itibaren tiniversite hakkinda bilgilendirilmesi ve bilinclendirilmesi, Malatya ili
basarisini arttiracak 6nemli bir etkendir.

Tartisma

Calismanin bulgular1 YGS ve LYS de basarinin diismesini 6gretmen ile yoneticilerin
Tiirkiye ve Malatya ili 6zeli altinda iki grup altinda degerlendirdiklerini ortaya koymustur.
Malatya ili 6zelinde, go¢ ve Ogrenci gruplarinda cetelerin olugsmasinin {iniversiteye giris
sinavlarinda olumsuz etkileri oldugu Ogretmen ve okul yoneticileri tarafindan
vurgulanmistir. Velilerin duyarsizlig1 seklinde yer alan diger bir bulgu sonucuna gore de
veliler 6grencilerle ya ilgilenmemekte ya da dgrencinin ders ¢alismasina karisarak 6grenciyi
baski altina almaktadir. Ozer ve Demir (2008) tarafindan yapilan bir calismada, 6grenci
ailelerinin her seyden 6nce ¢ocuklarinin yarisc psikolojiden kurtulmalar1 ve IQ'nun yaninda
EQ’larmin da gelismesine firsat verecek sekilde oOzellikle sosyal yanlarinin gelismesini
saglayacak egitim ve Ogretim almalarmi saglamalidir Onerisinde bulunmuslardir.
Ogretmenler ¢oziim dnerisi olarak 6grencilerin lisenin ilk yilindan itibaren bilinglendirilmesi
gerektigi vurgulamistir. Benzer bir sekilde, Ekici (2005), hem dershanede hem de okullarda
gbrev yapan rehber dgretmenler ve uzmanlar 6grencilerin OSS’ye yonelik olumlu tutumlar
kazanmalarinda yardimci olmalidir 6nerisinde bulunarak bu ¢alismanin sonuglariyla tutarl
bir 6neride bulunmustur.

Anahtar Sozciikler: Universiteye giris sinavlari, Bagarisizlik nedenleri, Okul ydneticisi
goriisleri, Lise 6gretmenlerinin goriisleri
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