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Matematik egitiminden Arastirmanin verileri SPSS 18.00 paket programi kullanilarak analiz edilmistir. Bulgular
beklentiler, incelendiginde; beklentilerin hem Ustln yetenekli 6grenci velilerinde hem de diger
Veliler, velilerde veli turiine (anne, baba, diger) gore farklilik géstermedigi bulunmustur. Bir
Ustiin yetenekli 6grenciler, diger analizde ise Ustlin yetenekli 6grenci velilerinin diger 6grenci velilerinden daha
Ustiin yetenekli tanisi konulmamis distik 6gretmenin otorite oldugu ve kural adirlikl bir 6gretim beklentisine sahip oldugu
Ogrenciler. belirlenmistir. Ogrenci velilerinin beklentileri genel olarak karsilastirildiginda velilerin

kavramsal anlama ve 6grencinin aktif oldugu 6gretim beklentilerinde istatistiksel olarak
anlamh farkliigin olmadigi gérilmektedir.

Introduction

When the historical development processes of societies are examined, some may recognize that gifted
individuals who possess certain personal qualities such as leadership, productivity, and performance are those
who usually guide these societies (Uzun, 2004). However, gifted individuals constitute only a small part of a
population (Freeman, 2000; Maryland, 1972). The giftedness of an individual is characterized by their high level
of intelligence or performance in specific academic areas and in a leadership capacity (Horn, 2002; Ravenna,
2008; Renzulli, 1999).

The presence of future leaders, scientists, and artists is directly proportional with the importance given to the
education of gifted individuals (Sisk, 1990). Hence, it is very important for a nation to educate and enable the
functioning of gifted individuals in sustaining its own existence, and so that it can become a central power in the
world (Tozlu, 2004). Renzulli and Reis (1985) pointed out that gifted children require a wide range of educational
opportunities that cannot be provided through the regular education programs. Therefore, in Turkey, Science
and Art Centers (SACs) have been established in 1995 to meet the needs of gifted students. In Turkey, gifted
students receive, an independent education from formal school programs. SACs provide education for students
with talents in different branches. By considering the differences of the gifted students and combining aesthetic
values with scientific thoughts and behaviors, SACs aims to develop students who are able to produce, who are
aware of their capabilities, and that are able to solve problems (SAC Guideline, 2007).

Mathematical ability has been emerging in forefront in certain skills such as rapid learning, predisposition to
observation skills, strong interrogation, ability to question cause-and-effect relationships, and creativity
(Sheffield, 2003). Gifted individuals in the field of mathematics are students who can demonstrate mathematical
skills that are found in the same capabilities as older learners (Sowell, Zeigler, Bergwell, & Cartwright, 1990). On
the other hand, Miller (1990) expressed the giftedness in mathematics as not only showing superior ability in
conducting calculations but also showing a superior ability in understanding logic and mathematical ideas. Holton
and Gaffney (1994) stated that gifted students can think analytically, deductively, or inductively while solving
mathematical problems. The importance of mathematics education given to gifted students in revealing such
thinking processes is clear. Thus, because of the establishment of the SACs in Turkey, the importance given to
the gifted students’ education in mathematics has also increased parents’ expectations from mathematics.
However, whether gifted or not, parents have a significant responsibility in developing their children’s education.

Vygotsky (1987) stated the Zone of Proximal Development concept to refer to the mental potential that an
individual receives with adult guidance or in collaboration with a more capable peer (as cited in Arslan, 2007). In
this regard, Vygotsky stated that children learn the scientific concepts as a result of the conflict between their
views and those of adults (Arslan, 2007). Students internalize their experience through some meta-cognitive
activities, such as planning and supervision along with higher levels of cognitive activities, such as analysis and
synthesis through social interactions with more competent adults or peers who support those (Zengin & Seven,
2007). Considering the theory of Vygotsky, it can be asserted that families have great responsibilities regarding
the education of all students. Thus, Deur (2011) noted that gifted students are more likely to benefit from adult
guidance than non-gifted students, and teherefore performed better in a supportive family setting.

Eccles and Harold (1993) identified five educational involvement levels of parents. The parents in the first
level behave as audiences and try to meet the requests of the teachers when needed. The second-level parents
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voluntarily participate in school activities. The third-level parents were named as the participants. These parents
are closely involved in the daily studies of their children. The fourth-level parents were in constant contact with
teachers and school administrations to encourage and monitor their children’s academic progress. Finally, in
addition to having the characteristics of the previous levels, the fifth-level parents spent extra efforts in their
children’s academic progress. Similarly, Cai, Moyer, and Wang (1999) defined five different parent roles
according to their contributions to their children’s mathematics: motivational, audience, resource provider,
supportive, and advisor. They stated that the parents in the supportive and advisor roles help their children at
home.

Educational success depends on all the components’ fulfillment of the required tasks. How does a family,
which is one of these components, fulfill its’ duties in our country? To illustrate this question, Altun (2009) has
concluded that one of the most significant reasons which underly the failure of students is the indifferencees of
the parents. Akbaslh and Kavak (2008) have reported that students' learning will be strengthened and their
academic success will increase with the successful participation of the family within the educational process.
Family participation ensures that the school and education are important in addition to the child's mathematics
achievement, and helps students to willingly attend the school and to develop positive attitudes towards going
to school (Yetkin & Dascan, 2008). Besides, in his study, Celenk (2003) has emphasized that children whose
parents actively participate in their learning process have attained higher levels of school achievement.

Booth and Dunn (1996) found that family involvement in the education process increased the students’
academic achievements and has made a positive effect on the development of their behaviors and emotions.
Studies (e.g., Henderson & Berla, 2004; Nyabuto & Njoroge, 2014) have indicated that students whose families
are involved in the education process are more successful than the students whose families do not participate
and have an active role in the education process. Moreover, these studies have shown that controlling the
socioeconomic level of the parents, students whose family actively involved in their education processes
obtained higher grades, easily passed to an upper grade, regularly attended their schools, and social skills were
improved more rapidly. Therefore, family support has a positive impact on the academic achievement and self-
esteem of children (Ates & Durmaz, 2016). On the other hand, some other studies have shown that parents’
attainment of awareness towards mathematics lessons play a key role in their children’s success in the subject
of mathematics (Cai, Moyer & Wang, 1999; Hatch, 1998; Pezdek, Berry & Renno, 2002). Similarly, parents’
support for teaching mathematics has made a positive influence on their children’s success in mathematics (Cai,
2003; Hatch, 1998; Schickedanz, 2003). However, Ablard and Parker (1997) observed that parents of the gifted
students forced their children to achieve high grade and criticized the mistakes that they made.

Cai (2003) encouraged educators to conduct investigations which indetify ways for parents to become
involved in the education process so that they can make the maximum contributions to their children’s
education. Moreover, Jeynes (2005) emphasized that there are a limited number of studies on the role of families
in teaching and existing studies do not satisfy required levels and stated that the studies on the family role should
have more details. Thus, it is important to find out what the parents of the gifted and non-gifted students are
expecting from mathematics education and to compare the expectations of these two groups.

In the literature, there are various studies examining parental involvement considering several variables such
as the socio-economic level of the family, education level, level of involvement in the mathematics education,
and level of interest in mathematics (Karaca & Giir, 2004; Kotaman, 2008; Kutluca & Aydin, 2010; Phillips, Brooks-
Gunn, Duncan, Klebanov, & Crane, 1998; Sahin & Ozbey, 2009). In addition, as Cai (2003) reported parental
involvement differed among countries. For instance, he found that in comparison to US parents, Chinese parents
were more effective in their children’s academic achievements. This result indicated that the levels and forms of
educational contribution of parents vary from country to country and tradition to tradition. However, in Turkey,
the studies (e.g., Aktepe & Aktepe, 2009; Baltaci, Yildiz & Giiven, 2014; Boran & Aslaner, 2008; Oksiiz, 2010;
Yildiz, Baltaci, Kurak & Giiven, 2012) that have been conducted in SACs have mainly involved gifted students.
Despite this, there are numerous theories in the literature that explain the characteristics of gifted students,
there is also a need for research on their parents who have an important role in these students’ education.
Therefore, analyzing the expectations of the parents who have both gifted and non-gifted children from
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mathematics education may be stated to increase the mathematics achievement of our students. This can be
regarded as a significant step for the development of our country. In this study, it was expected that investigating
the expectations of parents of gifted and non-gifted students from mathematics education and comparing the
emerging results provides useful information for our education system. From the family’s perspective, this
information can be expressed as what the needs of gifted students are based on mathematics, how these needs
differ to non-gifted students, what is expected from gifted students' mathematics teachers, and how these
expectations differ from those of non-gifted students. On the other hand, the research will provide an
opportunity to compare the findings of the studies related to the expectations of families from the mathematics
education.

Thus, the research problem of this study is determined as “How parents of do identified as gifted and non-
gifted students’ expectations from mathematics education differ according to some variables?” The sub-
problems of the research are as follows;

1. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their parents’ type?

2. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their parents’ education level?

3. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their age ranges?

4. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their monthly incomes?

5. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their parents’
perception of their own success in mathematics?

6. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to their parents’ enjoyments level from
mathematics?

7. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to level of parents’ support?

8. Is there a statistically significant difference in the expectations of the parents of the students who have
been diagnosed and not diagnosed as gifted students according to mathematics success of their child?

The variables in the present study have been determined as gender, parents’ educational status, age range,
income level, previous mathematics achievement, level of enjoyment from mathematics, level of helping their
children, and the child’s mathematics achievement. The gender variable has been included in the study in order
to determine whether parents' expectations from mathematics education differ according to their gender.
Various studies have been conducted on the differences between the expectations of mothers and fathers from
education (Lansford et al., 2018; Ozen Altinkaynak & Yaniklar, 2014; Tokug, 2007). However, there is still no
research evidence that explores the differences between the expectations of mothers and fathers from
mathematics education. There are also some studies which examine parents’ expectations from education in
terms of their educational status (Ganzach, 2000; Ozbas & Badavan, 2009). The current study has explored
“parent educational status” variable with the aim of analyzing whether parents’ expectations from mathematics
education vary across their educational status. Another variable used in the study is the age range of the parents.
Since there may exist differences between younger and older parents in terms of their perspective towards
education, the “parent age range” variable has been included in the study. In their study conducted in 41
countries, Chiu and Xihua (2008) have analyzed the effect of socio-economic differences on mathematics
achievement of the students. They have found that not only children with higher socio-economic families but
also those in richer countries have higher levels of education compared to others. Under the strength of the
relevant literature, this research has examined the “parents’ income level” variable as it is significant to
determine whether parents' expectations from mathematics education vary depending on their socio-economic
status. In addition, various studies have found differences among parents’ contribution levels to the education
of their children (Cai, Moyer & Wang, 1999; Cai, 2003; Eccles & Harold, 1993). The present research has also
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sought the “parents’ level of helping their children” variable considering that parents who contribute much to
the education of their children and those who have little contribution may differ in terms of their expectations
from education. Each parent has some perceptions towards their previous mathematics achievement. The
perception of the parents regarding their own previous mathematics achievement may affect their expectations
and behaviors much more than their existing mathematics achievement. This is because the self-efficacy
perception is more effective on self-efficacy perception behaviors, even if the individual's real efficacy and self-
efficacy perception are not compatible with each other (Bandura, 1977). A similar situation is valid for the child's
mathematics achievement. Regardless of the children's mathematics achievement, parents’ level of perception
towards their children’s mathematics achievement will be effective in their own behaviors. Because parents of
the two students which have similar mathematics achievement in the same class may differ across their
perspectives, in that one’s family does not see this success as enough, while the other’s family considers it as a
great success. As the perception of the families of these children with the same mathematics achievement is
different, there may also be differences in their behaviors. Therefore, it is worth examining how parents'
perceptions of their own previous mathematics achievement differ from their expectations from mathematics
education. Besides, there are no studies in the literature on whether parents who are interested in mathematics
and parents who do not like it vary in terms of their mathematics education expectations.

Method

The following section explains the research design, participants, data collection tools, research design, and
data analysis.

Research Design

The descriptive research design was used in this study. The researches in the descriptive design aim to
describe an existing situation as it exists without any experimental procedure (Karasar, 2006). This study has used
the descriptive research design since it aims to achieve general evaluations by making comparisons regarding
the expectations of the parents of gifted students and the parents of those who are not determined to be as
gifted. For this reason, firstly the current situation has been described and then the comparisons between the
expectations of parents of the gifted and non-gifted students have been made.

Participants

During the 2017-2018 academic year, a total of 293 parents (126 parents of the gifted students and 167
parents of the non-gifted students) participated in this study. While the information on the gifted student
parents’ expectations were collected from two different SACs, the information on the non-gifted student parents’
expectations were collected from two middle schools.

The research was conducted in a province in Central Anatolia. There are two Science Arts Centers in this
province. In order to examine the expectations of the parents of the gifted students, all parents who could be
reached and filled in the scale were included in the study. Due to the high academic achievement of the gifted
students, two schools were chosen to be the closest to these students in terms of academic achievement. In this
context, all the state schools in the province were listed according to the average of placement of schools in high
schools, two schools were randomly selected to represent the first ten schools among them. Similarly, all parents
who could be reached and filled in the scale were included in the study. Thus, the selection of two public schools
and Science Arts Centers were set as a cluster sampling.
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Table 1.
Number of Parents by Parents’ Type and Students’ Grade Level.

Grade Mother Father Other Total

5 25 14 - 39

Parents of the gifted 6 23 13 1 37
students 7 16 9 2 27

8 13 8 2 23

Total 77 44 5 126

5 27 18 - 45

Parents of the non- 6 26 17 - 43
gifted students 7 20 19 2 41

8 18 19 1 38

Total 91 73 3 167

As seen in the table above, among 126 parents of the gifted students, 77 (61.1%) were mothers, 44 (34.9%)
were fathers. Similarly, among 167 parents of the non-gifted students, 91 (54.5%) were mothers, 73 (43.7%) were
fathers, and three were categorized as other. Before collecting the parents’ responses to understand their
expectations on mathematics and children’s success in mathematics, interviews were conducted with
mathematics teachers of the selected classes. Thus, the profiles of the parents participating in the research have
been determined in terms of the research problems. In these interviews, mathematics teachers in SACs stated
the parents’ willingness in helping their children’s homework and their support in children’s learning. During the
interviews, the teachers also stated that those parents have been asking them to help their children in
recognizing the beauty of mathematics and in teaching ways of accessing mathematical knowledge according to
the children’s individual qualitie. On the other hand, during the interviews with teachers in the two regular
middle schools, it was determined that the expectations of the parents of the non-gifted students varied in the
context of the above questions. According to these parents, the children’s school grades and national
examination scores were the most important criteria for their success in mathematics. As a matter of fact, the
higher national examination scores that students have been obtaining in this city might be an important factor
in the emergence of this type of parental expectation. Besides, teachers stated that parents, of the non-gifted
students had, the impression that children should be forced to control the authority for their success in
mathematics.

Data Collection Tool

The research has employed "a scale to determine parents’ expectations from mathematics education
(PEME)” developed by Aytekin et al. (2016). The tool measures parents’ expectations of mathematics. The
(PEME) scale, which its’ reliability coefficient is 0,843, encompasses 15 items and 3 factors which are named as
"Conceptual Understanding and Active Student Expectation,” "Positive Attitude and Behavior Expectation” and
"Authority and Rule-Oriented Teaching Expectation.” For instance, the item “I want my child to be taught the
logic of the subject even if it takes time instead of the processes that s/he is not familiar with” was related with
the dimension of Conceptual Understanding and Active Student Expectation; the item “I expect from a math
teacher to teach my child how to be systematic” was examined with regard to the dimension of "Positive Attitude
and Behavior Expectation”. Likewise, the items “What | expect from a math teacher is to provide my child with
having the ability to do fast operations rather than teach why this operation is performed” and “I expect that
mathematics should be taught as a lesson in which students listen quietly to the teacher” were related with the
dimension of "Authority and Rule-Oriented Teaching Expectation”. Exploratory and confirmatory factor analyses
have been used to ensure the construct validity of the scale. The three-factor structure of the scale has been
confirmed by the confirmatory factor analysis. The scores obtained from the factors of the scale are interpreted
independently of each other. For instance, one student’s parent may have a high level of expectation from
“Conceptual Understanding and Active Student Expectation” and low level of expectation from “Authority and
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Rule-Oriented Teaching Expectation”. The lower scores obtained from the factors indicate that parents have low
expectations from these related factors and high scores refer to high expectations.

Aytekin et al. (2016) conducted the validity and reliability study of the scale and item-fit indice values of the
scale were calculated as CMIN/DF=2.526, GFI=0.924, AGFI=0.888, CFI=0.940, NFI=0.906, NNFI(TLI)=0.923,
IFI=0.941, RMSEA=0.069, PGFI=0.631, and PNFI=0.770. These indices indicated a good or acceptable fit.
Therefore, all these results showed that the scale was a valid and reliable data collection tool.

Data Collection Process

The research data has been collected following obtaining the necessary legal permissions from the Provincial
National Education Directorate, Guidance Research Center and University Ethics Committee located within the
province. After obtaining the required permissions, the authors went to the designated SACs and middle schools
in the province center and explained the purpose of the study to the school administrators. By receiving the
support of the administrators, the PEME scale forms were sent to the parents with their children. After receiving
the parents’ responses to those scale froms, they were systematically numbered and maintained for analysis.
Data Analysis

The collected data were analyzed using the SPSS 18.00 package program. First, normality assumptions have
been tested for independent samples t-test and Mann-Whitney U test. Independent samples t-test has been
conducted for the normally distributed data, and Mann-Whitney U test has been conducted for the data that
were not normally distributioned. On the other hand, in cases where normality assumptions cannot be obtained
from the small number of persons, both tests have been carried out and interpreted together.

Findings

In this chapter, the gifted and non-gifted student parents’ expectations from mathematics education were
reported according to their parental types, education levels, age ranges, monthly income, success in
mathematics, enjoyment from mathematics, the levels of help they provide for their children, their children’s
success in mathematics, and an overall comparison was provided for the expectations of the two groups.

When the parents’ expectations from mathematics education according to parental types were compared,
the results in Table 2 were found.

Table 2.
Expectations of Gifted/Non-Gifted Student Parents’ According To Parental Type.

Parental Std. Mean Std. Error

Type N~ Mean Deviation  Difference  Difference of ! P
Conceptual
Understanding gifted 77 21,5714 2,75981
and Active
Student 87912 53337 166 1,651 101
Expectation nOM" 91206923  3,92058
gifted
Mother Positive Attitude gifted 77 21,9351 3,31796
and Behavior
- i ,71528 ,60118 4 11 )
Expectation non 21,2198 4,30194 66 ,190 ,236
gifted
Authority and
Rule-Oriented _ gifted 77157273 5,15200
Teaching non- -2,92108 /76066 166 3,840 ,000
Expectation 18,6484 4,70077
gifted
Conceptual
Understanding gifted 44 21,3409 2,87688 77927 61029 115 1,277  ,204
and Active
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Student

Expectation noN" 73205616  3,37469
gifted
Father Positive Attitude gifted 44 21,7727 2,69248
and Behavior
. : ,62204 ,67185 115 926 356
Expectation non 7321,1507  3,93231 ’ '
gifted
Authority and
RuleOrionted  gifted 44155455 552144
Teaching -3,12578 ,93415 115 ,351 ,001
Expectation non 73186712 4,47851
gifted

When the expectations of parents were examined according to the parental type, it was noteworthy that
both the mother and father of the gifted students had lower “Authority and Rule-Oriented Teaching”
expectations than the parents of non-gifted students. Moreover, the expectations of parents indicated a
meaningful difference according to the parental type for “Authority and Rule-Oriented Teaching” expectation.
On the other hand, no significant difference has been identified across the mean scores of the parents’ teaching
expectations related to “Conceptual Understanding and Active Student Expectation”.

When the expectations of two groups of parents were analyzed according to their educational levels, the
results in Table 3 were obtained.

Table 3.
The Independent Samples t-test Results for The Expectations of Gifted/Non-Gifted Student Parents’ According To
Their Education Levels.

Education Mean Std. Mean Std. Error df t o
Levels N Deviation Difference Difference
Conceptual
Understanding  gifted 33 21,6061  2,66856
and Active 1,14310 72030 8 1,587 116
Student non-

. 54 20,4630 3,56986
Expectation

gifted
Positive
if 33 21,6667 3,36031
2:?:;2:23 Attitude and gifted 05556 81631
; - ,0555 ,
Eehavmr. non 54 216111  3,88231 85 ,068 ,946
xpectation gifted
Authority and
Rule-Oriented  gifted 33 15,3030  5,40535
Teaching -3,99327 1,05130 g5 .3798 000
Expectation non- , ’
54 19,2963 4,32033
gifted
Conceptual
Understanding gifted 34 21,5882  2,52404
and Active
1,43606 32670 78 1,737,086
Student non-
Expectation 46 20,1522  4,29970
gifted
Middle ~ Positive gifted 34 22,3235  2,63681
School  Atitude and 188875 86264
: - , , 2,1 2
Behawor. non 46 20,4348  4,48530 78 ,190 ,03
Expectation .
gifted
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Authority and
Rule-Oriented  gifted 34 16,5882  5,08186
Teaching -1,32481  1,10082 73 .1203 232
Expectation non- ’ !
46 17,9130  4,70379
gifted
Conceptual
Understanding gifted 41 20,7073  3,35592
and Active
595935 66672 87 -1,439  ,154
Student non-
Expectation 48 21,6667 2,93427
gifted
High School Positive gifted 41 21,4146  3,09011
Attitude and
; i 39787  ,71999 gy 553 582
Eeha"t"’tr. NON" 48 21,8125 3,61825 ' '
Xpectation gifted
Authority and
Rule-Oriented  gifted 41 14,0732 517393
Teaching -5,11433 101248 g7 5051 000
Expectation non- ’ ’
48 19,1875 4,37914
gifted
Conceptual
Understandingand  gifted 18 22,2222  3,00109
Active Student 2,38012 1 14162 35 2,085  ,044
Expectation
NOM" 19 19,8421  3,86240
gifted
University P05|t|\{eAtt|tudea.nd gifted 18 21,7222  4,52191
Level Behavior Expectation
i 1,45906 1,51781 1 4
NOM" 19 20,2632  4,70038 = 96 343
gifted
Authority and Rule-
Oriented Teaching  gifted 18 16,8333 527201
Expectation -90351 172637 35 523 604
NON" 19 17,7368  5,22645
gifted

When the independent samples t-test results in Table 3 were examined, regardless of their education levels,
the parents of the gifted students had lower “Authority and Rule-Oriented Teaching” expectations than the
parents of non-gifted students. A significantly meaningful difference was found between the expectations of the
parents who did not graduate from primary school or graduate from primary school and the parents who
graduated from high school on the “Authority and Rule-Oriented Teaching” expectation. Furthermore, when the
parents’ expectations compared for middle school graduates, gifted students’ parents had statistically higher
expectations of the “Positive Attitude and Behavior” expectations than the parents of non-gifted students. In
addition, among the parents who graduated from a university, the parents of the gifted students had statistically
higher expectations of the “Conceptual Understanding and Active Student” expectations than the parents of non-

gifted students.

When the expectations of two groups of parents were analyzed according to their age ranges, the results in Table
4 were obtained.
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Table 4.
The Independent Samples t-test Results for The Expectations of Gifted/Non-Gifted Student Parents’ According To
Their Age Ranges.

Age Ranges Std. Mean Std. Error
N Mean Deviation Difference Difference df t P
Conceptual
Understanding  gifted 97 21,2887 3,09219
and Active on. /78866 50234 195 1,570 118
Student 100 20,5000  3,89898
Expectation gifted
Positive
i ifted 97 21,8969  3,33068
20-39  attitude and 8 90691 S6268
i - ’ ’ 195 1,612 109
E"'ha"t'Otr, oM 100 20,9900  4,46647 ' '
xpectation gifted
Authority and
Rule-Oriented gifted 97 15,8660 5,15313
Teaching
-2,87402 ,70340 -
Expectation non- 195 4,086 /000
100 18,7400 4,71537
gifted
Conceptual
Understanding gifted 29 21,7586  2,33995
and Active
Student non- 87802 68716 94 1,278 204

Expectation
gifted 67 20,8806  3,35984

40 and

Positive
over if 29 21,3448  3,07380
Y Attitudeand  B'td
Behavior non- - 14771 74899 o4 -,197 ,844

E tation 67 21,4925 3,48752
xpectatio gifted

Authority and  gifted

Rule-Oriented 29 14,1379  5,57881
Teaching -4,51879 1,05674 94  -4,276 000
Expectation noN 67 186567  4,35734

gifted

The t-test results in Table 4 showed that for both age ranges, the parents of the gifted students had lower
“Authority and Rule-Oriented Teaching” expectations than the parents of the non-gifted students. This difference
between two groups of parents was meaningful.

In Table 5, two groups of parents’ expectations from mathematics education were compared according to
their monthly incomes.
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Table 5.
The Independent Samples t-test Results for The Expectations of Gifted/Non-Gifted Student Parents’ According To
Their Monthly Incomes.

Monthly Mean Std. Mean  Std. Error df t
Incomes N Deviation Difference Difference P
Conceptual
Understanding  gifted 24 21,3333 3,20250
and Active 1,58824 1,25866 37 1,262 215
Student """ 30 21,1000  3,19860
Expectation gifted
Positive gifted 24 21,8750  3,12511
0-1200 TRY Attitude and 166845 131900
i - ’ , 37 1,265 214
EEha"'or, MO 30 22,6000  2,63400 ' '
xpectation gifted
Authority and
Rule-Orienteq  gifted 24 169167 579292
Teaching non- -4,39840  1,86401 37 -2,360 ,024
Expectation 30 17,9667 5,00678
gifted
Conceptual gifted 59 21,4237  2,81133
Understanding
and Active _ ,61604
student non 78 20,8077 3,63267 ,57022 135 1,080 ,282
Expectation gifted
Positive gifted 59 22,0000  3,21634
1201-2400 Attitude and 4359 6266
i - /7435 /62667 1 1,187 237
TRY Eehawor. non 78 21,2564 391612 35 ,18 ,23
xpectation gifted
Authorityand 59 15,7966 5,03703
f ) )
Rule-Oriented gifted 363929 8560
. i 3, ,785 .
Teachlng. non 78 194359  4,15164 135 4,632 ,000
Expectation gifted
Conceptual gifted 26 21,2692  3,21941
Understanding
and Active - 91788 88379 61 1,039 303
student MM 37 203514 3,60722 ’ ' ’
Expectation gifted
Positive i 26 21,0385  3,74679
Attitude and gifted
2401-3600 i - ;57900 1,12751 g1 514 ,609
Behavior NN 37 20,4595  4,81084
TRY Expectation .
gifted
Authority and 26 14,5769 4,85941
Rule-Oriented  gifted
-3,58524 1,13474 _
Teaching on. 61 3,160 ,002
Expectation 37 18,1622 4,11308
gifted
Conceptual gifted 17 21,5882  2,59949
Understanding
2nd Active non 1,58824 175866 37 1,262 215
Student gifted 22 20,0000 464963 ’ ’ ’

Expectation
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Positive : 17 21,9412  2,98895
3601and Attitudeand ~ &'ed
above Behavior non- 166845 1,31900 37 1,265 ,214

. 22 20,2727  4,75276
Expectation

gifted
Authority and
Rule-Oriented  8ifted 17 13,6471 5,70023
Teaching non -4,39840 1,86401 37 2360 ,024
Expectation 22 18,0455 5,82668
gifted

The t-test results in Table 5 showed that for all of the monthly income levels, the parents of the gifted
students had lower “Authority and Rule-Oriented Teaching” expectations than the parents of the non-gifted
students. Moreover, when the monthly income level of the parents increased, their expectations for the
“Authority and Rule-Oriented Teaching” decreased.

In Table 6, two groups of parents’ expectations from mathematics education were compared according to
their success in mathematics.

Table 6.
Independent Sample t-test Results of Expectations of Parents of Children Those Who Diagnosed As Gifted and
Diagnosed As Non-Gifted According To Parents’ Mathematics Achievement Perception In Their School Years.

Parents. Std. Mean Std. Error
Success in N Mean - . . df t p
. Deviation Difference Difference
Mathematics
Conceptual
Understanding gifted 10 20,0000 2,49444
and Active
Student -1,73333 103186 23 -1,680 ,107
Expectation NOM" 15 21,7333 2,54858
gifted
Low
Positive
Attitude and gifted 10 21,6000 2,45855
Behavior -,53333 1,21026 >3 -,441 ,664
Expectation
nON" 95 22,1333 3,24844
gifted
Authority and
Rule-Oriented gifted 10 14,9000 4,20185
Teaching non -4,56667 1,91227 >3 -2,388 ,026
Expectation 15 19,4667  4,96943
gifted
Conceptual
Understanding gifted 50 21,3400 3,18549
and Active non 1,38762 ,65217 111 2,128 ,036
Student 63 19,9524  3,63419
Expectation gifted
Positive .
fted 50 21,5400 3,66567
Average  Attitude and gite
. i 1,41302 ,77603 111 1821 1
EEhaV'm, NON" 63 20,1270  4,40854 8 07
xpectation gifted
gifted 50 16,6600 5,18479 -2,10190 ,94147 111 -2,233 ,028
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Authority and
?:;Z?:ented NON" 63 18,7619  4,79487
! g gifted
Expectation
Conceptual
Understanding _ gifted 35 21,3143 2,74153
and Active ,76205 /75719 100 1,006  ,317
Student noN 67 20,5522 4,01242
Expectation gifted
Positive
. ifted 35 22,0286  3,01453
High Attitude and gie
; _ ,52111 ,78859
Eehawor. non 67 215075 412080 100 ,661 ,510
xpectation gifted

Authority and
RuleOrienteq  gifted 35 14,3429 589588
Teaching non- -3,92580 1,01211 100 -3,879 ,000
Expectation 67 18,2687 4,21607
gifted
Conceptual
Understanding  8ifted 31 22,0323 2,79862
and Active hon -19501 79505 51 245 807
Student 22 22,2273 2,92659
Expectation gifted
Positive
. ifted 31 21,9032  3,20785
Very High  Attitude and girte
. _ -,73314 ,86038 51 - 852 398
Eeha"t"’tr, ] NOM" 22 22,6364 2,90395 ' ’
xpectatio gifted

Authorityand  8ifted 31 150000  4,84424

Rule-Oriented . -4,36364 1,34267 51 3,250 ,002
Teaching nOM" 22 193636 4,77638
Expectation gifted

When the results in Table 6 were examined, it was determined that the parents of the gifted students had
lower “Authority and Rule-Oriented Teaching” expectations than the parents of the non-gifted students. This
difference was statistically significant among all of the groups regardless of parents’ mathematical success.
Furthermore, gifted students’ parents who stated their success in mathematics as average had a statistically
significant higher “Conceptual Understanding and Active Student” expectation.

In Table 7, two groups of parents’ expectations were compared according to their enjoyments from
mathematics.

Table 7.
The Independent Samples t-test Results for The Expectations of Gifted/Non-Gifted Student Parents’ According To
Their Enjoyments from Mathematics.

Parents’
Enjoyments from Mean std. Mean std. Error df t p
. N Deviation Difference Difference
Mathematics
ﬁigiig::j;in gifted 74 21,3378 3,08455
g and Active non- ,90306 ,55008 164 1,642 ,103
Student 92 20,4348 3,83822

Expectation gifted
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Iike Positive gifted 74 21,6486  3,46186
mathematicsa Attitude and
little bit Behavior non- 75734 62315 164 1215 226

92 20,8913 4,36886

Expectation gifted

Authorityand .o 4 74 15,8108  5,31907

Rule-Oriented

; _ -3,17832 ,77850 B
Teach|ng non 92 18,9891 4,70093 164 -4,083 ,000
Expectation

gifted

Conceptual
Understandin _ gifted 29 22,1034 2,60966
g and Active non- ,94436  ,68749 71 1,374 174
Student 44 21,1591 3,03425
Expectation gifted
Positive
ifted 29 22,7586 2,40023
Attitude and gite
e i : _ ,73589 ,71491 71 102 7
| like it so much Eehawor' non 44 22,0227 331655 ,029 ,30
xpectation gifted

Authority and ; 29 15,2069 6,41638
fted ’ ,
Rule-Oriented 8

: _ -2,74765 1,28733 .
Teaching NON" 44 17,9545  4,58488 71 -2134 036
Expectation

gifted
Conceptual
Understandin  gifted 16 21,3750 2,62996
g and Active non 06731 1,42731 77 047 ,963
Student 13 21,3077 4,92248
Expectation gifted
Positive gifted 16 21,2500  3,78594
Itis my favorite Attitude and
. ) -, 75000 1,61485 27 - 464 646
E;hjzt';’trion oM 43 220000 4,959 ’ ’
P gifted
Authority and
Rule-Oriented gifted 16 15,2500 3,21455
Teaching
-4,36538 1,32907 -
Expectation non- 27 3,285 /003
13 19,6154 3,94838
gifted

Table 7 showed that regardless of the levels of parent enjoyments from mathematics (I like mathematics a
little bit, I like it so much, It is my favorite) the parents of the gifted students had lower “Authority and Rule-
Oriented Teaching” expectations than the parents of the non-gifted students. This difference appeared to be
statistically significant in all groups regardless of their enjoyment of mathematics.

The results of the Mann-Whitney U test on the expectations of the parents who stated, “I do not like
mathematics at all.”
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Table 8.

The Mann-Whitney U Test Results on The Expectations of The Parents Who Stated, “I do not like mathematics at
all.”

Mean Sum of

M-Whitney U YA P

Groups N Square  Squares Y

Conceptual gifted 7 10,50 73,50

Understanding and 18

. i 45,500 -1,067 ,286

Active Student non-gifted 13,97 251,50

Expectation

Positive Attitude and gifted 7 13,14 92,00

Behavior Expectation 18 62,000 -,061 ,951
non-gifted 12,94 233,00

Authority and Rule- gifted 7 7,29 51,00

Oriented Teaching 18 23,000 -2,433 ,015

Expectation nOn-gifted 15,22 274,00

As shown in Table 8, the parents of the gifted students had lower “Authority and Rule-Oriented Teaching”
expectations than the parents of the non-gifted students. A significant difference was also found for this
expectation between two groups. On the other hand, the gifted students’ parents who stated “I do not like
mathematics at all” had higher “Positive Attitude and Behavior” expectations than the parents of non-gifted
students.

In Table 9, two groups of parents’ expectations were compared according to the levels of assistant they
provide to their children.

Table 9.
The Independent Samples t-test Results for The Expectations of Gifted/Non-Gifted Student Parents’ According To
The Levels of Assistance They Provide to Their Children.

Il;::‘/:rl'ntosf Mean Std. Mean Std. Error df t
N Deviation Difference Difference P
Support
Conceptual
Understanding  gifted 20 20,9000 3,25900
and Active -,12000 ,86496 g _139 ,890
?“de”t, "M 5 21,0200 3,27321
Xpectation gifted
Positive ; 20 21,5000 3,22000
| am not Attitude and gifted
. _ ,20000 1,04040 g 192 848
helpful at all Cenavior "o 50 21,3000  4,17598 ’ ’
Expectation .
gifted
Authority and
; 20 1 16122
Rule-Oriented ~ 8ifted 0 14,5000 4,16
Teaching non- -3,76000 1,16596 gg -3,225 ,002
Expectation 50 18,2600 4,49857
gifted
Level of
Parents’ Mean Std. Mean Std. Error df ¢
N Deviation  Difference Difference P
Support
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Conceptual
Understanding  gifted 53 214151 289186
and Active non 1,03578 ,62642 109 1,653 ,101
Student 58 20,3793 3,62655
Expectation gifted
Positive i 53 22,1132 2,67222
Attitude and gifted
) : i ,85459 65888
Iba-mha|htft|(|? Eehawor. non 58 21,2586 4,05904 109 1,297 ,197
it helpfu xpectation gifted

Authorityand .. 1y 53 16,7925 536498
Rule-Oriented

; - -2,29375 ,93683 -
Teachmg non 58 19,0862 4,49672 109 -2,448 ,016
Expectation

gifted
Conceptual
Understanding _ ifted 38 214211 307238
and Active non- 1,06105 ,80951 gg 1,311 193
Student 50 20,3600 4,20767
Expectation gifted
Positive
ifted 38 21,1053  4,17709
| am helpful  Attitude and gite
. _ ,26526 ,91079 291 772
EEha‘“Or, NN 50 20,8400 427312 8 291
xpectation gifted
Authority and
Rule.Orienteq  gifted 38 150263 548456
Teaching non- -3,41368 1,06582 gg -3,203 002
Expectation 50 18,4400 4,50922
gifted
Conceptual
Understanding _ Eifted 15 21,9333 2,40436
and Active -06667  1,14745 55 -,058 ,954
Student """ 9 220000  3,20156
Expectation gifted
Positive : 15 22,6000 2,50143
lamvery  Attitude and gifted
helpful i - 48889 1,18061 7 414 683
P Eeha"t'otr, ] noM 9 221111 325747 ' '
xpectatio gifted

Authority and  8ifted 15 13 2000 5,01711

Rule-Oriented -702222 2,24545 33 3,127 ,005
Teaching 9 20,2222 5,82619
Expectation gifted

Table 9 showed that in two groups, regardless of the parents’ levels of help they provided, the parents of the
gifted students were more likely to have “Positive Attitude and Behavior” expectations than the parents of non-
gifted students. Moreover, the parents of the gifted students had lower “Authority and Rule-Oriented Teaching”
expectations regardless of the levels of help that they provided. This difference was statistically meaningful
among all groups.

In Table 10, two groups of parents’ expectations were compared according to their children’s levels of
mathematics achievement.
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Ma('i::(rjr:ae;cal N Mean Std. Mean Std. Error df t
Success Deviation Difference Difference P
Conceptual
Understanding  gifted 45 21,3333 3,14787
g:ddActtive o ,75000 ,63200 127 1,187 238
uden -
. X 84 20,5833 3,55747
Medium Expectation gifted
Positive
if 45 21,6889  3,08090
Attitude and gifted 87937 24448
Eehavtlotr. non- 84 20,8095 4,45182 , , 127 1,181 ,240
xpectation gifted
Authority and
RuleOriented  @ifted 45 164222 551234
Teaching non- -2,17302 ,93239 127  -2,331  ,021
Expectation 84 18,5952 4,78229
gifted
Conceptual
Understanding _ &ifted 52 21,0577 2,75406
and Active non- ,55769 ,61646 102,905 ,368
Student 52 20,5000 3,48948
Expectation gifted
Positive
if 52 21,8077 3,29014
Attitude and gifted
Behavior non- 0 519500 359125 ,05769 /67542 102,085  ,932
High Expectation gifted
Authority and
Rule-Oriented _ gifted 52 15,3077  4,98444
Teaching non -3,92308 ,86979 102  -4,510 ,000
Expectation 52 19,2308 3,80719
gifted
Conceptual
Understanding  gifted 22 22,1364 3,15165
and Active non 1,18182 1,18755 42 ,995 ,325
Student 22 20,9545 4,59272
Expectation gifted
Positive ; 22 21,4091  3,93590
Attitude and gifted
v Hieh - _ ,31818 1,22133 42 261 796
ery Hig th:;’t';’trion oM 52 21,0009  4,16229 ’ ’
P gifted
Authority and
Rule-Orienteq _ gifted 22 13,5455 5,33387
Teaching -4,36364  1,58952 43 2745 009
Expectation nOM" 22 17,9091  5,20905
gifted

When the t-test results in Table 10 were examined according to students’ mathematics achievements
(medium, high, very high), it was determined that the parents of the gifted students had lower “Authority and
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Rule-Oriented Teaching” expectations than the parents of non-gifted students. This difference was statistically
meaningful among all groups.

The Mann-Whitney U test, which is a non-parametric counterpart of the independent samples t-test, was
performed because there was not enough number of students in the group with low mathematical achievement.
The findings of this test were presented in Table 11.

Table 11.

The Mann-Whitney U Test Results for The Expectations of The Parents with Children Having Low Mathematical
Achievement.

Mean Sum of M-Whitney U z P
Groups N
Square Squares
Conceptual gifted 7 8,21 57,50
Understanding and
Active Student npn— 9 8,72 78,50 29,500 ~216 829
Expectation gifted
Positive Attitude and  gifted 7 9,50 66,50
Behavior Expectation npn— 9 772 69,50 24,500 -, 777 ,437
gifted
Authority and Rule- gifted 7 7,21 50,50
Oriented Teaching non- 22,500 -,958 ,338
Expectation . 9,50 85,50
gifted

The Mann-Whitney U test results showed that there was not a meaningful difference between the gifted and
non-gifted student parents’ expectations for all three types.

In Table 12, results obtained from an overall comparison for the two groups of parents’ expectations were
presented.

Table 12.
The Independent Samples t-test Results for An Overall Comparison for The Expectations of Gifted/Non-Gifted
Student Parents’.

N Mean Std. Mean Std. Error df ¢
Deviation Difference  Difference P
Conceptual
Understanding  gifted 126 21,3968 2,93416
and Active
74413 39930
Student on ’ ’ 291 1,864 ,063
Expectation 167 20,6527 3,68639
gifted
Positive ; 126 21,7698 3,26965
Attitude and gifted
: i ,57822 44424 591 1302 1
Behawor. non 167 21,1916 4,09810 9 ,30 ,194
Expectation gifted
Authority and
Rule-Oriented gifted 126 15,4683 5,28195
Teaching
-3,23833 ,57635 _
Expectation non- 231 5,619 ,000
167 18,7066 4,56191
gifted
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The results in Table 12 indicated that the parents of the gifted students had higher “Conceptual
Understanding and Active Student” and “Positive Attitude and Behavior” expectations than the parents of non-
gifted students; however, the differences between the two groups were not statistically meaningful.
Nevertheless, it was noteworthy that the parents of the gifted students had a lower “Authority and Rule-Oriented
Teaching” expectation, which was 15.46, than the parents of non-gifted students, and the difference between
two groups’ expectations for this expectation category was statistically significant.

Discussion & Conclusion

The recent research in mathematics education focuses on determining the factors that affect students’
achievement in mathematics (Pezdek, Tiffany, Paul & Reno, 2002; Pourselami, Erfani & Firoozfar, 2013; Zakaria
& Nordin, 2008; Sivaci, 2017). One of these factors is their family because the education of every individual starts
with the communication in the family, and during this process individuals acquire some gains and continue
acquiring these gains. Although families alone are not sufficient to educate students, but they are one of the
most effective factors which affect a students’ learning outside the school. Chen and Fan (2001) found a strong
relationship between parents’ expectations and their children’s academic achievement. Similarly, Ecless and
Harold (1993) stated that parents who follow the daily homework of children help in increasing their success.

For academic achievement, there are also families that determine the overall achievement test scores or
course average as a benchmark (Chen & Fan, 2001; McLoughlin & Lewis, 2008). Of course, the parents are pleased
when their expectations are satisfied. As a matter of fact, the studies conducted in Turkey, on the dimensions of
parental expectations, parents were found to be expecting more attention from teachers for their children’s
school work, and they expected teachers to follow a contemporary teaching approach and an intimate
communication with them (Acikalin, 1989; Ozcan, 2016; Seyfullahogullari, 2012; Sen & Giilcan, 2012;). On the
other hand, as indicated by the literature, family support plays an important role in the students’ success. How
and in what ways this support can be achieved can be done by providing special trainings to parents and visiting
their homes if necessary. Therefore, parents can become more conscious of their children’s’ education and play
an even more important role in their success.

In this study, the purpose was to find out and conduct comparisons among the expectations of the gifted and
non-gifted student parents from mathematics education. When the findings were examined, according to the
parental type (i.e., mother, father, other) the expectations of parents did not differ between gifted and non-
gifted student parents. The absence of such difference suggested that as DeRoche and Williams (1998) reported,
these two groups of parents had common expectations such as expecting their children to acquire positive social
and personal behavior in school, being productive citizens, and learning their own history, traditions, and values
of a democratic society.

In another analysis on the parental type, a significant difference was found between the two groups of
parents’ expectations on the “Authority and Rule-Oriented Teaching.” The parents of the students who are non-
gifted may be said to be more competent than the others and expect a rule-based education. In this study, a
significant difference was found between the gifted and non-gifted student parents’ expectation on the
“Authority and Rule-Oriented Teaching.” This difference was not significant only for the parents’ education levels
variable between parents who had graduated from middle school and university and in situations in which
children had little mathematical success. Kotaman (2008) and Keith et al. (1993) emphasized that parents with
higher education levels were more involved in their children’s education, which supported the findings of the
research. Similarly, Pena (2000) concluded that families with high levels of education had higher contributions to
their children's education and had more expectations for their schooling. Because of their low levels of education
and changing and more challenging mathematics contents, parents might have perceptions that they could not
contribute to their children’s education may have caused emergence of this finding. Children of parents who
have the expectation of conceptual understanding and active student expectation can reveal special abilities of
their childs more easily. It can be thought that the parents of the students who have not been diagnosed as gifted
are slowing their children's development because they have more authority and rule-oriented teaching
expectation. Perhaps some of the children who have not yet been diagnosed as a gifted cannot have the
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opportunity to develop their special abilities because of their parents' view of education. Because a parent with
these expectations can reflect this approach to his / her child.

In this study, the parents of the gifted children did not expect much of the “Authority and Rule-Oriented
Teaching” from mathematics education. In the literature, Ablard and Parker (1997) determined that the gifted
students, whose parents were in an expectation of “Authority and Rule-Oriented Teaching,” had negative
attitudes towards mathematics education. The same may be true for non-gifted students; however, the parents
of these students may think that better results can be achieved with such expectations. As a matter of fact, since
the interviews were conducted with teachers before starting to work with the parents of non-gifted students,
we had an impression that according to these parents, children should be forced to achieve high grades, which
were the only signs of students’ success in mathematics, in school and national exams. The necessity of the
support of the student-parent-teacher has been emphasized in order that MoE (2017) curriculum achieves the
desired success. This type of expectation can be overcome by instructing parents that children’s success in
mathematics should not be considered only with exam grades, and that children should not be forced to gain
authority over them. Furthermore, parents should be reminded that having an authoritarian perspective can
make their children afraid of mathematics.

Blanden, Gregg, and Machin (2004) determined that socio-economic status is one of the factors that affect
student achievement. The studies showed that students from high socio-economic status were more successful
than students from a low socio-economic status (Chevalier & Lanot, 2002; Hakkinen, Kirjavainen, & Uusitalo,
2003; Heyneman & Loxley, 1983; Thomson, Lokan, Lamb, & Ainley, 2003). Similarly, Keith et al. (1993) found that
parents with high socio-economic status were more involved in their children’s education than parents with a
low socio-economic status. This result can be attributed to the moderate and high family income parents’ positive
influence on their children's cognitive and emotional development, which eventually helps to improve their
academic achievement. This research has identified no significant difference between the conceptual
understanding and active student expectations of parents having the same socioeconomic income and their
expectation of positive attitude and behavior expectation, and that they have high expectations from the two
situations. However, when the parents from each socioeconomic level have been compared, the parents of the
gifted students have less authority and rule-oriented teaching expectations. This difference has been found to
be statistically significant.

When comparing the parents' expectations in general, no statistically significant difference has been noted
between their expectations of conceptual understanding and active student expectations. However, a significant
difference has been identified between the gifted students’ parents who are university graduates and those who
have normal children and who have graduated from a high school in terms of their expectation regarding
conceptual understanding and active student. This difference was in favor of the gifted students’ parents.
Although some studies (e.g., Balli, Demo & Wedman, 1998; Xu & Corno, 2003) show that parents’ education
levels do not play a role on their children’s academic success, some other studies (e.g., Keith et al 1993; Kotaman,
2008) stated the opposite. Furthermore, Kutluca and Aydin (2010) determined university graduate parents’
pleasure from helping their children in mathematics but the same was not true for high school graduate parents.
In addition, high school graduate parents had higher expectations from schooling than university graduate
parents (Jacobson & Engelbrecht, 2000). In this respect, it is important to determine the type of expectations.
Thus, the university graduate gifted student parents’ high “Conceptual Understanding and Active Student”
expectations can be explained by their expectations of teaching the ways of accessing information considering
individual characteristics of their children from teachers.

With the involvement of parents in education process, studies (e.g., Booth & Dunn, 1996; Cai, Moyer & Wang,
1999; Henderson & Berla, 2004; Nyabuto & Njoroge, 2014) showed improvements in children’s positive
behaviors, emotional development, and achievements. In this study, it was determined that there was not a
significant difference between the expectations of parents in the two groups on the “Positive Attitude and
Behavior.” Such result may be due to the social environment and culture in which both gifted student parents
and non-gifted student parents were raised or due to the learning atmosphere of their children’s schools. As a
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matter of fact, this study was conducted in a city that has been achieving higher rankings in the national exams,
so this result might be an important factor in the emergence of this finding. It is important to remind that the
two middle schools involved in the study were two of the top schools in terms of academic success. Thus, the
findings of this study suggest encouraging families to help their children for developing positive attitudes and
behaviors in a home environment that could facilitate their success in schools.

The results of the study show that the parents of gifted students have a lower authority and rule-oriented
teaching expectation than other parents. Based on this result, some important recommendations can be given
to teachers, parents and education policy makers. In the literature, it is frequently stated that gifted students do
not like authoritarian attitudes and prioritize conceptual understanding instead of rule teaching. The families of
gifted students may have observed their own children in time and have had low authority and rule-oriented
teaching expectations for their sake. However, there is a possibility about gifted families. From the beginning,
families may have expected a student-centered teaching rather than teacher-centered and based on conceptual
understanding rather than a rule-based teaching. They may have reflected these expectations in their behavior
and practices. Thus, children can gain a favorable environment to develop their own special abilities. This result
shows that teachers who have a gifted student in their class should have such a vision of education. Besides, it
can be said that the authoritarian and rule-based education approaches are not suitable for gifted students who
have not been diagnosed yet. It is important that managers and implementers who guide education policies are
aware of the expectations of gifted parents. In this way, school and family cooperation can be strengthened.
School and family cooperation should be very strong in the education of gifted students.
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Tirkge Strimii

Girig
Toplumlarin tarihsel gelisim siiregleri incelendiginde Gstlin yetenekli kisilerin liderlik, Gretkenlik ve verimlilik
gibi 6zellikleriyle bu toplumlara yon verdikleri gérilmektedir (Uzun, 2004). Oysa stlin yetenekli kisiler bir toplum
niifusunun cok az bir kesimini olusturmaktadir (Freeman, 2000; Maryland, 1972). Ustiin yeteneklilik kavrami;
zeka, liderlik kapasitesi veya 6zel akademik alanlarda yasitlarina gore yliksek diizeyde performans gosteren kisiler
olarak tanimlanmaktadir (Horn, 2002; Ravenna, 2008; Renzulli, 1999).

Gelecegin lider kadrolari, bilim insanlari ve sanatgilarinin varhgi, Gstln yeteneklilerin egitimine verilen 6nemle
dogru orantilidir (Sisk, 1990). Bunun igin bir milletin varhgini stirdirebilmesi, hatta merkezi bir gli¢ olusunda tistiin
yeteneklilerin egitilmesi, onlari islevsel kiinmasi hayati bir 6nem tasimaktadir (Tozlu, 2004). Renzulli ve Reis
(1985) Ustiin yetenekli gocuklarin normal programlar yoluyla saglanamayan genis kapsamli egitim olanaklarina
ihtiyac duyduklarini belirtmislerdir. Bu ihtiyag Tiirkiye’de lstlin yetenekliler igin 1995’te agilan Bilim Sanat
Merkezleri (BILSEM) ile karsilanmaya baslanmistir. Bu baglamda BILSEM’ler Ustiin yetenekli &grencilerin
farkhhklarini dikkate alan, 6grencilerin bilimsel disiince ve davranislariyla estetik degerleri birlestiren, treten,
sorun ¢ozen ve kendini gergeklestiren bireyler olarak yetismelerini hedeflemektedir (Bilsem Yonergesi, 2007).

Hizlh 6grenme sireci, gozlem yeteneklerine yatkinlik, gicli sorgulama becerileri, sebep-sonug iliskilerini
sorgulayabilme becerileri ve yaraticilik gibi 6zelliklerde matematiksel yetenek 6n plana ¢ikmaktadir (Sheffield,
2003). Matematiksel alanda Ustiin yetenekli 6grenciler, kendinden yasga buyiuk Ogrencilerin yapabildigi
matematiksel becerileri sergileyebilen 6grencilerdir (Sowell, Zeigler, Bergwell & Cartwright, 1990). Miller (1990)
ise matematik alaninda Ustiin yetenegi, sadece hesaplamalar yapmada yiiksek diizeyde kabiliyet gostermekten
ziyade matematiksel fikirleri ve mantigl anlamada yiksek yetenegin olmasi olarak ifade etmistir. Holton ve
Gaffney (1994) lstiin yetenekli 6grencilerin matematik problemlerini ¢ozerlerken analitik, timdengelimli veya
timevariml disiinebildiklerini belirtmistir. Ustiin yetenekli 6grencilerin bu tiir diisinme siireclerinin ortaya
¢ikarilmasinda onlara verilen matematik egitiminin 6neminin biytk oldugu asikardir. Bu baglamda tilkemizdeki
Bilim Sanat Merkezleri (BILSEM) sayesinde {istiin yetenekli 8grencilerin matematik egitimine 6nem verildigini ve
bu 6grencilerin 6zellikleri baglaminda bitiin 6grenci veli beklentilerinin arttigini da sdyleyebiliriz. Fakat biitin
ogrencilerin egitiminde 6zellikle ailelere de bliylk goérevler dismektedir.

Vygotsky (1987) bireyin bilgili bir yetiskin veya daha bulyik bir ¢ocuktan yardim aldiginda ulastigi zihinsel
potansiyele Yakin Gelisim Alani ifadesini kullanmistir (akt: Arslan, 2007). Bu baglamda Vygotsky cocuklarin
bilimsel kavramlari, kendi gérusleri ile yetiskin gorusleri arasindaki catisma sonucu 6grendiklerine inanir (Arslan,
2007). insanin kendi ¢alismasini planlamasi ve denetlemesi gibi bazi meta-bilissel faaliyetler, analiz ve sentez gibi
daha yiksek diizeydeki bilissel faaliyetlerle birlikte, 6grencinin yaninda ona destek olan daha yetkin yetiskinlerle
veya akranlariyla girisilen sosyal etkilesimler yoluyla i¢sellestirilir (Zengin & Seven, 2007). Vygotsky’'nin kuramini
disundigimizde butin oOgrencilerin egitiminde Ozellikle ailelere de blyik gorevler dustigi soylenebilir.
Nitekim Deur (2011) Ustin yetenekli 6grencilerin yetiskin rehberligine, Ustiin yetenekli tanisi konulmamis
ogrencilerden daha fazla ihtiya¢ duydugunu ve destekleyici bir aile ortaminda diger 6grencilere gére daha fazla
yarar sagladiklarini ifade etmistir.

Velilerin egitime katilma seviyeleri ile ilgili olarak Eccles ve Harold (1993) bes seviye belirlemistir. Birinci
seviyedeki 6grenci velileri sadece izleyici olarak, ©6gretmenlerin istekleri oldugunda bunlari karsilamaya
calismaktadir. ikinci seviyedeki &grenci velileri gdniilli olarak okuldaki aktivitelere katilmaktadir. Uglinci
seviyedeki 6grenci velileri ise katilimci olarak isimlendirilmistir. Bu veliler ¢ocuklarinin okulla ilgili ginlik
calismalari ile yakindan ilgilenmektedirler. Dérdiinci seviyedeki 6grenci velileri, 6grencilerinin akademik olarak
ilerlemeleri icin okul ile temasa gectikleri, 6gretmen ve okul yonetimi ile sirekli iletisim halinde olduklari
belirtilmistir. Besinci seviyedeki 6grenci velilerinin ise 6grencilerinin ilerlemesi icin, 6nceki bahsedilenlere ek
olarak ekstra ¢aba harcadiklari ifade edilmistir. Cai, Moyer ve Wang (1999) da yaptiklari calismada matematik
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dersine yapilan katkiya gére motive edici, izleyici, kaynak saglayici, matematik konularinda destekleyici ve
matematigin nasil 6grenildigi konusunda danismanhk yapici olmak lizere bes farkh &grenci velisi rolu
tanimlamistir. Bu arastirmacilar matematik konularinda destekleyici ve danismanlik yapici rollerdeki velilerin ev
ortaminda gocuguna bizzat yardim ettiklerini ifade etmislerdir.

Egitimde basari, bitlin bilesenlerin Ustlerine diisen gorevleri yerine getirmesine baglidir. Bu bilesenlerden
olan aile, izerine diisen gorevleri lilkemizde acaba nasil tistlenmektedir? Ornegin Altun (2009) yapmis oldugu
¢alismasinda 6grencilerin basarisiz olmalarinin altinda yatan en 6nemli nedenlerden birinin velilerin ilgisizligi
oldugu sonucuna ulasmistir. Akbasli ve Kavak (2008) ailenin egitim 6gretim sirecine katiliminin basarih bir sekilde
gerceklestirilmesi ile 6grencilerin 6grenmelerinin glglenecegini ve akademik basarilarinin artacagini ifade
etmislerdir. Aile katilimi, okulun ve egitimin 6nemli oldugu mesajini vererek ¢ocugun matematik basarisinin
yaninda, okula istekli bir bicimde devam etmesine ve okula yonelik olumlu tutum gelistirmesine yardimci
olmaktadir (Yetkin & Dascan, 2008). Ayrica Celenk (2003) yapmis oldugu calismasinda, aile katilimini
gerceklestiren veliye sahip cocugun okul basarisinin oldukga yliksek oldugu sonucuna ulagsmistir.

Booth ve Dunn (1996) ailenin egitim siirecine katilmasi ile 6grencilerin akademik basarisinin arttigini, olumlu
davranislarinin ve duygusal gelisimlerinin daha iyi oldugunu belirtmislerdir. Ailesi egitim sirecine katilan
Ogrencilerin, diger 6grencilere gore daha ylksek basari gosterdikleri bilinmektedir (Henderson & Berla, 2004;
Nyabuto & Njoroge, 2014). Bu ¢alismalarda sosyoekonomik fark olmaksizin ailesi aktif olarak egitim 6gretim
surecine katilan 6grencilerin genellikle daha yiiksek notlar aldiklari, bir tGst 6grenime daha kolay ¢iktiklari,
okullarina diizenli olarak devam ettikleri ve sosyal becerilerinin daha ¢abuk gelistigi sonuglarina ulasiimistir. Bu
nedenle aile destegi, bireylerin 6z degerlerini ve boylece akademik basarilarini olumlu etkiler (Ates & Durmaz,
2016). Diger taraftan yapilan calismalar 6grenci velilerinin matematik dersine yonelik biling ve farkindalik
kazanmasinin, ¢ocuklarin matematik basarisinda rolii oldugunu gostermektedir (Cai, Moyer & Wang, 1999;
Hatch, 1998; Pezdek, Tiffany, Paul & Reno, 2002). Benzer sekilde ailenin matematik 6gretimine yonelik destek
vermesinin 6grencinin matematik basarisini olumlu etkilerinin oldugu yapilan gcalismalarla ortaya konmustur (Cai,
2003; Hatch, 1998; Schickedanz, 2003). Fakat Ablard ve Parker (1997) Ustiin yetenekli 6grenci velileri ile yapmis
olduklari galismalarinda velilerin, 6grencilerin yiiksek puan almalari igin israr edici ve onlarin hatalarini elestiren
bir yapida oldugu sonucuna ulagsmislardir.

Cai (2003) velilerin egitim 6gretim sirecine maksimum katki saglanmasi icin bu siirece nasil dahil olmalari
konusunda arastirmalarin devam etmesi gerektigini ifade etmistir. Yine Jeynes (2005) de ailenin 6gretimdeki rolii
ile ilgili calismalarin oldukc¢a sinirli ve gereken dizeyde olmadigini, arastirmalarin daha detayli yapilmasi
gerektigini vurgulamistir. Bu baglamda Ustlin yetenekli 6grenci velileri ile Gstlin yetenekli tanisi koyulmamis
Ogrenci velilerinin matematik egitimine iliskin beklentilerin ortaya ¢ikarilmasinin ve séz konusu bu iki grubu
karsilastirmanin dnemli oldugu sdylenebilir.

Literatirde sosyo-ekonomik diizey, ailenin egitim diizeyi, ailenin matematik egitimine katilim diizeyi, ailenin
matematige olan ilgi diizeyi gibi cesitli degiskenlerle 6grenci velilerini inceleyen cesitli calismalar bulunmaktadir
(Karaca & Giir, 2004; Kotaman, 2008; Kutluca & Aydin, 2010; Phillips, 1998; Sahin & Ozbey, 2009). Ayrica Cai
(2003) galismasinda 6grenci velilerinin okula katilimlarinin Glkeden tlkeye farkhlik gosterdigini, 6rnegin Cinli
velilerin ABD'li velilere kiyasla 6grencilerin basarisinda daha etkili oldugunu belirtmistir. Bu arastirma 6grenci
velilerinin egitime katki verme diizeyleri ve sekillerinin llkeden tlkeye degisiklik gosterdigini ve geleneklere gore
degisebilecegini gostermektedir. Fakat tlkemizde Bilim Sanat Merkezleri ile yapilan galismalar (Aktepe & Aktepe,
2009; Baltaci, Yildiz & Giiven, 2014; Boran & Aslaner, 2008; Oksiiz, 2010; Yildiz, Baltaci, Kurak & Giiven, 2012)
daha c¢ok Ustlin yetenekli 6grencilere yoneliktir. Oysa literatlirde Ustiin yetenekli 6grencilerin 6zelliklerini
aciklayan bircok kuram bulunmasina ragmen, onlarin egitiminde biyik rol sahibi olan velilerine yodnelik
arastirmalara da ihtiya¢ duyulmaktadir. Bu sayede hem (stiin yetenekli hem de Ustlin yetenekli olmayan 6grenci
velilerinin matematik egitiminden beklentilerinin incelenmesinin, 6grencilerimizin matematikteki basarilarini
artirabilecegini distinebiliriz. Yapilan bu galismada Ustiin yetenekli ve Ustiin yetenekli olmayan 6grencilerin
velilerinin matematik egitiminden beklentilerinin incelenmesi ve ortaya ¢ikan durumlarin karsilastiriimasi
amaglandigindan arastirmanin egitim sistemimize yararh bilgiler saglayacagi diisinilmektedir. Ailelerin bakis
acisindan bu bilgiler; Gistlin yetenekli 6grencilerin matematige yonelik ihtiyaclarinin neler oldugu, bu ihtiyaclarin
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Ustlin yetenekli olmayan o6grencilerden nasil farkhlastigl, Ustlin  yetenekli 6grencilerin  matematik
O0gretmenlerinden neler beklenildigi, bu beklentilerin Ustin yetenekli olmayan 6grencilerle nasil farkhlastig
seklinde soylenebilir. Diger taraftan arastirma sonunda elde edilen bulgularin, ailelerin matematik egitiminden
beklentilerine yonelik yapilmig g¢alismalardaki sonuglarla karsilastirilmasi icin firsat olusacaktir. Bu nedenle
arastirmanin problemi “Ustiin yetenekli tanisi konulmus ve konulmamis é§renci velilerinin matematik editiminden
beklentileri bazi degiskenlere gdére nasil farkliik gdéstermektedir?” olarak belirlenmistir. Arastirmanin alt
problemleri ise asagidaki gibidir.

1. Veli tirine gore Ustin yetenekli 6grenci tanisi konulmus ve konulmamis 6grenci velilerinin matematik
egitiminden beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

2. Ogrenim diizeylerine gore Ustiin yetenekli tanisi konulmus ve konulmamis &grenci velilerinin matematik
egitiminden beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

3. Yas araliklarina goére Gstiin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin matematik egitiminden
beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

4. Gelir diuzeylerine gore ustliin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin matematik
egitiminden beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

5. Okul yillarindaki matematik basari algilarina gore Ustln yetenekli tanisi konulmus ve konulmamis 6grenci
velilerinin matematik egitiminden beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

6. Matematigi sevme dizeylerine gore Ustiin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin
matematik egitiminden beklentilerinde istatistiksel olarak anlamli farkliik bulunmakta midir?

7. Cocuguna yardim etme diizeylerine gore Ustiin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin
matematik egitiminden beklentilerinde istatistiksel olarak anlaml farklilk bulunmakta midir?

8. Cocugun matematik basarisina gore Ustiin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin
matematik egitiminden beklentilerinde istatistiksel olarak anlamli farklilik bulunmakta midir?

Arastirmada ele alinan degiskenler velinin cinsiyeti, 6grenim dizeyi, yas aralig, gelir dizeyi, geg¢mis
matematik basarisi, matematigi sevme diizeyi, cocuguna yardim etme diizeyi ve ¢ocugun matematik basarisi
olarak belirlenmistir. Cinsiyet degiskeni, anne ve babalarin matematik egitiminden beklentilerinin farkhlik
gosterip gostermediginin ortaya cikarilmasi amaciyla ¢alismaya dahil edilmistir. Anne ve babalarin egitimden
beklentileri arasindaki farkliliklar bazi ¢alismalarda incelenmistir (Lansford ve digerleri, 2018; Ozen Altinkaynak &
Yaniklar, 2014; Tokug, 2007). Ancak anne ve babalarin matematik egitiminden beklentilerindeki farkliliklari
inceleyen bir calisma bulunmamaktadir. Benzer sekilde velilerin 6grenim durumlarina gére egitimden
beklentilerini inceleyen calismalar bulunmaktadir (Ganzach, 2000; Ozbas & Badavan, 2009). Bu arastirmada
matematik egitimi 6zelinde beklentilerin, 6grenim durumlarina goére degisip degismedigi incelenmesi amaciyla
“veli 6grenim durumu” degiskeni galismaya dahil edilimistir. Calismada ele alinan diger bir degisken ise velilerin
yas araliklaridir. Daha geng veliler ile yash velilerin egitime bakislari arasinda bazi farkhliklarin bulunabilecegi
disunuldiginden, “veli yas araligl”” degiskeni calismaya dahil edilmistir. Chiu and Xihua (2008) yaptiklari
calismada 41 (lkeyi ele alarak, sosyoekonomik farkhliklarin 6grencilerin matematik basarilarindaki etkisini analiz
etmislerdir. Arastirmalarinda yalnizca yliksek sosyoekonomik ailelerdeki cocuklarin degil, digerlerine goére daha
zengin Ulkelerdeki ortalama ¢ocuklarin bile daha yiiksek egitim seviyelerine ulasabildiklerini tespit etmislerdir. Bu
arastirma da literatirdeki bilgiler 1siginda, velilerin matematik egitiminden beklentilerinin sosyoekonomik
duruma gore farkhhk gosterip goéstermedigi incelenmesinin 6nemli oldugu distnuldigiinden, velinin gelir
durumu degiskeni calismaya dahil edilmistir. Diger taraftan yapilan arastirmalarda velilerin gocuklarinin
egitimlerine katki sunma seviyelerinin farkhliklar gosterdigi tespit edilmistir (Cai, Moyer & Wang, 1999; Cai, 2003;
Eccles & Harold,1993). Cocuklarinin egitimlerine fazla katki sunan veliler ile az katki sunan velilerin, egitimden
beklentilerinin de farkhliklar gosterebilecegi disinlldiglinden “velinin ¢ocuguna yardim etme dizeyi”
arastirmaya dahil edilmistir. Her veli, kendi ge¢mis matematik basarisi hakkinda bazi algilara sahiptir. Velinin
kendi geg¢mis matematik basarisi hakkindaki algisi, gercek matematik basarisina gore beklentilerini ve
davranislarini daha gok etkileyebilir. Clink{ kisinin gergek yeterliligi ile 6zyeterlik algisi birbiriyle uyumlu olmasa

475


https://www.ncbi.nlm.nih.gov/pubmed/?term=Lansford%20JE%5BAuthor%5D&cauthor=true&cauthor_uid=26104262

Avni YILDIZ et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 452-497

bile 6zyeterlik algisi davranislari lizerinde daha c¢ok etkilidir (Bandura, 1977). Benzer bir durum g¢ocugun
matematik basarisi icin de soylenbilir. Cocuklarin matematik basarisi ne olursa olsun, ailenin gocugunun
matematik basarisini algilama diizeyi kendi davraniglarinda etkili olacaktir. Clinkl ayni sinifta benzer matematik
basarisina sahip iki 6grenciden birinin ailesi bu basariyi yeterli gérmezken, digeri i¢in bu biiylk bir basari olarak
gorilebilir. Ayni matematik basarina sahip olan bu ¢ocuklarin ailelerinin algilari farkli oldugundan davranislarinda
da farkliliklar olabilir. Bu nedenle velilerin kendi ge¢mis matematik basarisina yonelik algilarinin matematik
egitiminden bekletilerinde nasil farkhliklar olusturdugu incelenmeye deger bulunmustur. Bununla birlikte
matematigi cok seven veliler ile matematigi sevmeyen velilerin matematik egitimi beklentilerinin nasil degistigi
konusunda literatiirde herhangi bir ¢alisma bulunmamaktadir.

Yontem

Bu bolimde; arastirmanin modeli, katihmcilar, verilerin toplanmasi, arastirmanin siireci ve analizi hakkinda
bilgiler verilmistir.

Arastirmanin Modeli

Arastirmada betimsel arastirma modeli kullanilimistir. Betimsel arastirmalar var olan bir durumu herhangi bir
deneysel islem yapilmadan var oldugu sekliyle betimlemeyi amaglamaktadir (Karasar, 2006). Bu arastirmada
Ustlin yetenekli 6grenci velileri ile Ustin yetenekli tanisi konulmamig 6grenci velilerinin matematik egitiminden
beklentileri hakkinda karsilastirmalar yaparak genel degerlendirmelere ulagsmak amaglandigindan betimsel
arastirma modeli kullaniimistir. Bu nedenle 6ncelikle mevcut durum ortaya konulmus ve ardindan ustiin yetenekli
ogrenci velileri ile Gstin yetenekli tanisi konulmamis 6grenci velilerinin beklentileri arasinda karsilastirmalar
yapilmistir.

Katilimcilar

Arastirmaya 2017-2018 egitim 6gretim yilinda 126’s1 Gstln yetenekli 6grencilerin, 167’si Gstin yetenekli tanisi
konulmamis &grencilerin velisi olmak iizere toplam 293 veli katiimistir. Ustiin yetenekli 6grenci velilerine iliskin
veriler iki farkli Bilim Sanat Merkezi'nden, Ustlin yetenekli tanisi konulmamis 6grenci velilerine iligskin veriler ise
iki ortaokuldan toplanmistir.

Arastirma i¢ Anadolu Bélgesindeki bir ilde yapilmistir. Bu ilde toplam iki adet Bilim Sanat Merkezi
bulunmaktadir. Ustiin yetenekli 6grenci velilerinin beklentilerinin incelenmesi igin bu iki BILSEM kurumundan,
ulasilabilen ve 6lcegi dolduran biitiin veliler arastirmaya dahil edilmistir. Ustiin yetenekli 6grencilerin akademik
basarilarinin yiiksek olmasi nedeniyle akademik basari agisindan bu 6grencilere en yakin iki okul secilmeye dikkat
edilmistir. Bu baglamda okullarin liselere yerlestirme puan ortalamalarina gére arastirmanin yapildigi ildeki bitiin
devlet okullari siralanmis ve ilk on okulu temsilen rastgele iki okul segilmistir. Boylece iki devlet okulunun segimi
kiime 6rneklemesi seklinde olmustur. Benzer sekilde bu iki devlet okulundaki 6grencilerin ulasilabilen ve 6lgegi
dolduran bitin velileri arastirmaya dahil edilmistir.

Tablo 1.
Arastirmaya Katilan Ogrenci Velilerinin Veli Tiirii ve Sinif Diizeyine Gére Sayilari.
Sinif Anne Baba Diger Toplam

5 25 14 - 39

Ustiin Yetenekli 6 23 13 1 37

Ogrenci Velileri 7 16 9 2 27

8 13 8 2 23

Toplam 77 44 5 126

5 27 18 - 45

Ustiin yetenekli 6 26 17 - 43

tanisi konulmamis 7 20 19 2 41

ogrenci Velileri 8 18 19 1 38

Toplam 91 73 3 167
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Tablo 1’ de gorildugi gibi, arastirmaya katilan Ustlin yetenekli 6grenci velilerinin 77’sinin (%61,1) anne,
44’Giniin (%34,9) baba oldugu goériilmektedir. Ustiin yetenekli tanisi konulmamis égrenci velilerinin 91’inin
(%54,5) anne, 73’Uniin (%43,7) ise baba oldugu anlagiimaktadir.

Calismaya baslamadan &nce velilerin matematige bakis acilari ve gocuklarinin matematik basarilarini hangi
kistaslara goére algiladiklarina yonelik ¢calismanin uygulandigi siniflarin matematik 6gretmenleriyle goriismeler
yapilmistir. BoOylece arastirmaya katilan velilerin arastirma problemi baglaminda genel olarak profilleri
cikarilabilmistir. Bu gériismelerde BILSEM matematik dgretmenlerinin kendi dgrenci velilerini ifade ederlerken
velilerin gocuklarina evlerinde galismalarinda ellerinden geleni yaptiklarini ve bu esnada ¢alismalarinda yardimci
olmaya calistiklari belirlenmistir. Ayrica ¢ocuklarinin bireysel 6zellikleri geregi 6gretmenlerden matematigin
guzelliklerini fark ettirmelerini bekledikleri ve bunun icin de matematiksel bilgiye ulasma yollarinin égretilmesini
istedikleri izlenimi edinilmistir. Diger taraftan Ustun yetenekli tanisi konulmamis iki ortaokuldaki matematik
ogretmeleriyle gorismelerde ise 6grenci velilerin dislncelerinin yukaridaki sorular baglaminda degisken oldugu
tespit edilmistir. Bu velilere gére matematik basarisi icin en énemli kistas hem okulda hem de merkezi yapilan
sinavlarda alinan notlardir. Nitekim bu ¢alismanin yapildigi ilin Glkemizdeki sinavlardan alinan notlar neticesinde
Ust siralarda olmasi da bu disiincenin ortaya ¢ikmasinda 6nemli bir etken olabilir. Zaten bu veli grubunda basari
icin otorite baglaminda cocuklarinin zorlanmalarinin gerektigi izlenimi de 6gretmenlerle yapilan gorismeler
neticesinde edinilmistir.

Veri Toplama Araci

Arastirmada Aytekin ve digerleri (2016) tarafindan gelistirilen “Matematik Egitimi Veli Beklenti Olgegi
(MEVBO)” kullanilmistir. Bu 6lgek 6grenci velilerinin matematik egitiminden beklentilerini &lcmektedir.
Guvenirlik katsayisi 0,843 olan Matematik Egitimi Veli Beklenti Olcegi (MEVBO) 6lgegi 15 maddeden ve 3 alt
boyuttan olusmaktadir. Bu alt boyutlar sirasiyla; “Kavramsal Anlama ve Ogrencinin Aktif Oldugu Ogretim
Beklentisi”, “Olumlu Tutum ve Davranis Kazandirma Beklentisi”, “Ogretmenin Otorite Oldugu ve Kural Agirhkh Bir
Ogretim Beklentisi” seklinde isimlendirilmistir. Ornegin, dlcekte yer alan “Cocuguma anlamini bilmedigi islemler
yerine zaman alsa bile konunun mantiginin égretilmesini istiyorum.” maddesi, Kavramsal Anlama ve Ogrencinin
Aktif Oldugu Ogretim Beklentisi boyutunda; “Matematik 6G§retmeninden ¢ocuguma sistemli olmayi é§retmesini
bekliyorum” maddesi de, Olumlu Tutum ve Davranis Kazandirma Beklentisi boyutunda incelenmistir. Benzer
sekilde, “islemlerin neden &yle yapildiGini éGretmesi yerine hizli islem yapabilme becerisi kazandirmasini
bekliyorum.” maddesi ile “Matematik dersinin égrencilerin genel olarak sessizce 6gretmeni dinledidi bir ders
olarak islenmesini bekliyorum.” maddeleri, Ogretmenin Otorite Oldugu ve Kural Agirlikh Bir Ogretim Beklentisi
boyutunda yer almistir. Olgegin yapi gegerligi acimlayici ve dogrulayici faktér analizleri ile incelenmistir. Olgegin
Ui faktérli yapisi dogrulayici faktér analizi ile dogrulanmistir. Olgegin alt boyutlarindan alinan puanlar birbirinden
bagimsiz sekilde yorumlanmaktadir. Ornegin bir 6grenci velisinin, “Kavramsal Anlama ve Ogrencinin Aktif Oldugu
Ogretim Beklentisi” yiksek olup, “Ogretmenin Otorite Oldugu ve Kural Agirlikli Bir Ogretim Beklentisi” diisiik
olabilir. Alt boyutlardan alinan distik puanlar, ilgili alt boyuttan velinin dusik beklentisi oldugunu, yliksek puanlar
ise yliksek beklentisi oldugunu gostermektedir.

Aytekin ve digerleri (2016) tarafindan 6lgegin gecerlik ve givenirlik calismasi yapilarak, 6lgegin uyum indeksi
degerlerinin  CMIN/DF=2.526, GFI=0.924, AGFI=0.888, CFI=0.940, NFI=0.906, NNFI(TLI)=0.923, IFI=0.941,
RMSEA=0.069, PGFI=0.631, PNFI=0.770 oldugu, bu indekslerin de iyi veya kabul edilebilir uyuma isaret ettigi
belirlenmistir. Cronbach alfa i¢ tutarlilik glivenirlik katsayilari belirlenen tg faktér sirasiyla 0.832, 0.886 ve 0.787
olarak bulunmustur. Biitlin bu sonuglar 6lgegin gegerli ve glvenilir bir 6lgme araci oldugunu géstermektedir.

Veri Toplama Siireci

Arastirmanin verileri, arastirmanin verilerinin toplanacag) ildeki il Milli Egitim Mudiirlig, Rehberlik Arastirma
Merkezi ve Universite etik kurulundan gerekli yasal izinler alindiktan sonra toplanmaya baslamistir. Gerekli
izinlerin ardindan arastirmacilar belirlenen BILSEM ve il merkezinde yer alan ortaokullara giderek kurum
yoneticilerine arastirmayi anlatmislardir. Kurum yéneticilerinin de destegi ile dlcek formlari 6grenci velilerine
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ulastinlmistir. Ogrenci velilerinden gelen &lgek formlar sistematik olarak numaralandirilmis ve analiz yapilmak
Uzere muhafaza edilmistir.

Veri Analizi

Arastirmanin verileri SPSS 18.00 paket programi kullanilarak analiz edilmistir. Cikarimsal istatistikler
yapilmadan 6nce bagimsiz 6rneklemler t-testi ve Mann-Whitney U testi icin normallik varsayimlari test edilmistir.
Dagimlari normal olan gruplar igin bagimsiz 6rneklemler t-testi, normal olmayanlar icin Mann-Whitney U testi
yapilmistir. Diger taraftan normallik varsayimlarimlarinin kisi sayisi azligindan saglanamadigi durumlarda her iki
test birlikte yapilarak sonuglari birlikte yorumlanmustir.

Bulgular

Bu bolimde Ustiin yetenekli 6grenci velileri ile Ustliin yetenekli tanisi koyulmayan 6grenci velilerinin
matematik egitiminden beklentileri; veli tiirline, velilerin 6grenim diizeylerine, yas araliklarina, aylk gelirlerine,
matematik basarisina, matematigi sevme dizeylerine, ¢ocuklarina yardim etme dizeylerine, ¢ocuklarinin
matematik basarisina ve 6lgegin geneli icin raporlanmustir.

Veli tliriine gore Ustln yetenekli tanisi konulmus 6grenci velileri ile Gstiin yetenekli tanisi konulmamis 6grenci
velilerinin matematik egitiminden beklentileri karsilastirildiginda Tablo 2’deki sonuglar bulunmustur.

Tablo 2.
Veli Tiiriine Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Ogrenci Velilerinin Beklentileri.

Veli Turi N X S Xy-Xy Oxp—y df t b
Kavramsal
Anlama ve Ustiin 77 21,5714 2,75981
Ogrencinin
Aktif Oldugiu 87912 53237 166 1,651 101
Ogretim Normal 91 20,6923  3,92058
Beklentisi

Anne  Olumlu Ustan 77 21,9351  3,31796
Tutum ve
Davranis ,71528 60118 166 1,190 236
Kazandirma Normal 91 21,2198 4,30194
Beklentisi
Ogretmenin
Otorite Ustun 77 15,7273 5,15200
Oldugu ve
Kural -2,92108 76066 166  -3,840  ,000
Agirlikl Bir
. 91 18,6484 4,70077
Ogretim Normal
Beklentisi
Kavramsal
Anlama ve Ustiin 44 21,3409 2,87688
Ogrencinin

2

Aktif Oldugu 77927 61029 115 1,277 204
Ogretim Normal 73 20,5616  3,37469
Beklentisi

Baba  Olumlu Ustin 44 21,7727  2,69248
Tutum ve
Davranis ,62204 67185 135 926 356
Kazandirma Normal 73 21,1507 3,93231
Beklentisi

Ogretmenin
Otorite Ustiin 44 15,5455 5,52144 -3,12578 ,93415 115 ,351 ,001
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Oldugu ve

Kural

Agirlikh Bir - Normal 73 18,6712 4,47851
Ogretim

Beklentisi

Tablo 2’de goriildigi gibi veli tiriine gore beklentiler incelendiginde Gstlin yetenekli 6grenci velilerinin hem
anneleri hem de babalari diger velilere gore daha duslik seviyede dgretmenin otorite oldugu ve kural adirlikli bir
ogretim beklentisine sahip oldugu dikkat ¢cekmektedir. Ayrica veli beklentilerinin, veli tiirine gore 6lgegin
o6dgretmenin otorite oldugu ve kural adirlikli bir égretim beklentisi alt kategorisinde anlamh farklilik gésterdigi
tespit edilmistir. Diger taraftan her iki grup 6grenci velilerinin kavramsal anlama ve égrencinin aktif oldugu
6gretim beklentisinin puan ortalamalari arasinda anlamli fark bulunmamuistir.

iki grup arasindaki beklenti, velilerin 8grenim diizeylerine gére analiz edildiginde Tablo 3’deki veriler elde
edilmistir.

Tablo 3.
Ogrenim Diizeylerine Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Ogrenci Velilerinin Beklentilerine iliskin
Bagimsiz Orneklemler T-Testi Sonuclari.

szrz:l::i N X s XXy Onexy  df t p
Kavramsal
Anlama ve Ustiin 33 21,6061 2,66856
Z,ftr;'g,z;;u 1,14310 72030 85 1,587 116
Ogretim Normal 54 20,4630  3,56986
Beklentisi

llkokuldan  Olumlu Ustiin 33 21,6667 3,36031

Mezun Tutum ve

Olmayan  Davranis ,05556 ,81631 g5 ,068 ,946

veya ilkokul Kazandirma Normal >4 21,6111  3,88231
Mezunu Beklentisi
Ogretmenin
Otorite OUstin 33 153030 540535
Oldugu ve
Kural -3,99327 1,05130 gg 3798 000

Adirlikli Bir
. 54 19,2963 4,32033
Ogdretim Normal
Beklentisi
Kavramsal
Anlama ve Ustiin 34 21,5882 2,52404
Ogrencinin
1

Aktif Oldugu /43606 87670 78 1,737 ,086
Ogretim Normal 46 20,1522  4,29970
Beklentisi

Ortaokul  Olumlu Ustin 34 22,3235  2,63681
Tutum ve
Davranis 1,88875 ,86264 73 2,190 ,032
Kazandirma Normal 46 20,4348  4,48530
Beklentisi

Ogretmenin
Otorite Ustin 34 165882 508186 -1,32481 110082 73 1203 232
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Oldugu ve

Kural

Agirlikli Bir ~ Normal 46 17,9130 4,70379
Ogretim

Beklentisi

Tablo 3.
Ogrenim Diizeylerine Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Ogrenci Velilerinin Beklentilerine iliskin
Bagimsiz Orneklemler T-Testi Sonuglari (devami).

Ogrenim

Y V..V O%._%
Diizeyleri N X S Xi-Xn %5—Xy df t p

Kavramsal

Anlama ve Ustiin 41 20,7073 3,35592

Ogrencinin

Aktif Oldugu 595935 66672 87 -1,439 ,154
Lise Ogretim Normal 48 21,6667  2,93427

Beklentisi

Olumlu

Tutum ve Uston 41 21,4146  3,09011

Davranis -,39787 ,71999 g7 -,553 582
Kazandirma

Beklentisi Normal 48 21,8125 3,61825

Ogretmenin

Otorite Ustlin 41 14,0732 5,17393

Oldugu ve

Kural -5,11433  1,01248 g7 5051 000

g%’:é’gﬁf” Normal 48 19,1875  4,37914

Beklentisi

Kavramsal

Anlama ve Ustiin 18 22,2222 3,00109

2,%;"06,2;;1 2,38012 1 14162 35 2,085 ,044

Ogretim Normal 19 19,8421  3,86240

Beklentisi

Olumlu

Tutum ve

Davranis 1,45906 1,51781 35 ,961 ,343
Oniversite  Kazandirma Normal 19 20,2632 4,70038

Beklentisi

Ogretmenin

Otorite Ustiin 18 16,8333 5,27201

Oldugu ve

Kural -90351  1,72637 35 -,523 ,604

g‘%’r’é’g’:’” Normal 19 17,7368 522645

Beklentisi

Ustiin 18 21,7222  4,52191

Ogrenim diizeylerine gdre dgrenci velilerinin beklentilerine iliskin Tablo 3’deki bagimsiz drneklemler t-testi
sonuglari incelendiginde, 6grenim diizeyi farki olmaksizin Ustlin yetenekli 6grenci velilerinin diger velilere gore
daha dislik seviyede 6gretmenin otorite oldugu ve kural agirlikli bir 6gretim beklentisine sahip oldugu dikkat
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cekmektedir. ilkokuldan mezun olmayan veya ilkokul mezunu égrenci velileri ile lise mezunu &grenci velileri igin
sz konusu iki grup arasinda 6gretmenin otorite oldugu ve kural agirlikli bir 6gretim beklentilerinde anlamh bir
farklilik oldugu tespit edilmistir. Bunun yaninda ortaokul mezunu velilerin karsilastirma sonuglarina bakildiginda
Ustlin yetenekli velilerin istatistiksel olarak anlamli bicimde daha yiksek olumlu tutum ve davranis beklentisine
sahip oldugu gorilmektedir. Ayrica Universite mezunu veliler igin ¢ocugu Ustiin yetenekli olanlarin kavramsal
anlama ve égrencinin aktif oldugu égretim beklentilerinin istatistiksel olarak daha yiksek oldugu belirlenmistir.
Velilerin yas araliklarina gére matematik egitiminden beklentilere yonelik karsilastirma yapildiginda ise Tablo
4'deki veriler elde edilmistir.
Tablo 4.
Velilerinin Yas Araliklarina Gére Ustiin Yetenekli Tanisi Konulmus/Konulmarms Ogrenci Velilerinin Beklentilerine
iliskin Bagimsiz Orneklemler T-Testi Sonuglari.

Veli Yas

Araliklar N X s Xy-Xy O%y-Xy df t p

Kavramsal

Anlama ve Ustiin 97 21,2887 3,09219

ffﬁ;’}jﬁ;’;u /78866 50234 195 1,570 1118

Ogretim ~ Normal 100 20,5000  3,89898

Beklentisi
20-39 Olumlu

Tutum ve

Davranis 90691 56268

Kazandirma Normal 100 20,9900  4,46647 195 1612 109

Beklentisi

Ogretmenin

Otorite Ustan 97 15,8660  5,15313

Oldugu ve

Kural -2,87402 ,70340 195 -4,086 ,000

g%’:é’gi’n B Normal 100 18,7400  4,71537

Beklentisi

Kavramsal

Anlama ve Ustiin 29 21,7586 2,33995

ffﬁ;'ﬂ'gu 87802 63716 94 1,278 1204

Ogretim Normal 67 20,8806  3,35984

Beklentisi

Olumlu Ustin 29 21,3448  3,07380

Tutum ve

Davranis -,14771 ,74899 g4 -197 844
40ve st Kazandirma Normal 67 21,4925  3,48752

Beklentisi

Ogretmenin

Otorite Ustiin 29 14,1379  5,57881

Oldugu ve

Kural -4,51879  1,05674 g4 4276 000

gfj’r’é’gi’n Bir Normal 67 18,6567  4,35734

Beklentisi

Ustiin 97 21,8969  3,33068

Velilerinin yas araliklarina gore Ustiin yetenekli tanisi konulmus ve Gstiin yetenekli tanisi konulmamis 6grenci
velilerinin beklentilerinin karsilastirilmasi amaciyla yapilan bagimsiz 6rneklemler t-testi sonuglari incelendiginde
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her iki yas grubundaki veliler i¢in, cocugu Ustiin yetenekli olanlarin daha disiik 6gretmenin otorite oldugu ve kural
adirlikli bir égretim beklentisine sahip oldugu goériilmektedir. Bu farklilk da s6z konusu iki grup arasinda
anlamhdir.

Tablo 5’de iki grup veli, aylik gelire gore karsilastirilarak asagida sunulmustur.

Tablo 5.
Aylik Gelire Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Ogrenci Velilerinin Beklentilerine iliskin Bagimsiz
Orneklemler T-Testi Sonuglari.
Aylik Gelir N X S Xo-Xy  Oxp-zy df t P
Kavramsal
Anlama ve Ustiin 24 21,3333 3,29250
,ff[,;’}f,’g’[,’;u 1,58824 175866 37 1,262 ,215
Ogretim Normal 30 21,1000  3,19860
Beklentisi
0-1200TL  Olumlu
Tutum ve
Davranis 1,66845 1,31900
Kazandirma Normal 30 22,6000 2,63400 37 1,265 21
Beklentisi
Ogretmenin
Otorite Ustin 24 16,9167  5,79292
Oldugu ve
Kural -4,39840 1,86401 37 -2,360 ,024
g%’rré’g:q Bir  Normal 30 17,9667 500678
Beklentisi
Kavramsal
Anlama ve Ustiin 59 21,4237 2,81133
,‘ffg;’}f,ﬁ';’;u /61604 57022 135 1,080 ,282
Ogretim Normal 78 20,8077  3,63267
Beklentisi
1201-2400 ~ Olumlu Ustin 59 22,0000  3,21634
TL Tutum ve
Davranis ,74359 ,62667
Kazandirma Normal 78 21,2564  3,91612 13 1187 237
Beklentisi
Ogretmenin
Otorite Ustun 59 15,7966  5,03703
Oldugu ve
Kural -3,63929 ,78560 135 -4,632 ’000
gfj’r’é’gﬁ’n Bir  Normal 78 19,4359  4,15164
Beklentisi
Kavramsal
Anlama ve Ustiin 26 21,2692 3,21941
gfg;”'oc,’g,’;;u 91788 88379 61 1,039 ,303
Ogretim Normal 37 20,3514  3,60722
Beklentisi

Ustiin 24 21,8750  3,12511

Ustiin 26 21,0385 3,74679 ,57900  1,12751 g9 514 ,609
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2401-3600 Olumlu
TL Tutum ve

Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite
Oldugu ve
Kural
Adirlikli Bir
Ogretim
Beklentisi

Normal

Ustiin

Normal

37

26

37

20,4595

14,5769

18,1622

4,81084

4,85941

-3,58524  1,13474
4,11308

61

-3,160

,002

Kavramsal
Anlama ve
Ogrencinin
Aktif Oldugu
Ogretim
Beklentisi

3601 TLve Olumlu

Ustu Tutum ve

Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite
Oldugu ve
Kural
Adirhikh Bir
Ogretim
Beklentisi

Ustiin

Normal

Ustiin

Normal

Ustiin

Normal

17

22

17

22

17

22

21,5882

20,0000

21,9412

20,2727

13,6471

18,0455

2,59949
1,58824 1 75866
4,64963

2,98895

1,66845  1,31900
4,75276

5,70023

-4,39840  1,86401
5,82668

37

37

1,262

1,265

-2,360

,215

,214

,024

Tablo 5’teki aylik gelirlere gore 6grenci velilerinin beklentilerine iliskin bagimsiz 6rneklemler t-testi sonuglari,
batin gelir durumundaki veliler icin cocugu Ustlin yetenekli olanlarin daha dislik égretmenin otorite oldugu ve
kural agirhikli bir 6gretim beklentisine sahip oldugunu gostermektedir. Bunun yaninda gelir seviyesi arttik¢a
O6gretmenin otorite oldugu ve kural agirlikh bir 6gretim beklentisinin genellikle diistigu gbzlenmektedir.

Ustiin yetenekli &grenci velileri ile diger velilerin matematik egitiminden beklentilerin, veli matematik

basarisina gore karsilastirilmasi ise Tablo 6’deki sekildedir.

Tablo 6.

Velilerin Okul Yillarindaki Matematik Basari Algilarina Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis

Odrenci Velilerinin Beklentilerine iliskin Bagimsiz Orneklemler T-Testi Sonuclari.

Veli
Matematik N X S Xi-Xy O%y-%y df t p
Basarisi
Kavramsal
Anlama ve Ustan 10 20,0000 2,49444
Ogrencinin
Aktif Oldugiu -1,73333 103186 23 -1,680 107
Ogretim Normal 15 21,7333  2,54858
Beklentisi
Dsiik Ustin 10 21,6000 2,45855  -53333  1,21026 53 441 664
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Olumlu

Tutum ve

Davranis Normal 15 22,1333  3,24844
Kazandirma

Beklentisi

Ogretmenin

Otorite Ustun 10 14,9000  4,20185
Oldugu ve
Kural
Adirlikli Bir

Ogretim o\ nal 22 19,3636  4,77638
Beklentisi

Normal 15 19,4667 496943 -4,56667 1,91227 53 2,388 ,026

Kavramsal

Anlama ve Ustan 50 21,3400 3,18549

Ogrencinin

Aktif Oldugu

Ogretim Normal 63 19,9524  3,63419

Beklentisi
Orta Olumlu

Tutum ve

Davranis 1,41302 ,77603

Kazandirma  Normal 63 20,1270  4,40854 t L8z o7

Beklentisi

Ogretmenin

Otorite Ustin 50 16,6600  5,18479

Oldugu ve

Kural -2,10190 94147 111 -2,233 ,028

gﬁé’r’é’t’;zqf”r Normal 63 18,7619  4,79487

Beklentisi

1,38762 ,65217 111 2,128 ,036

Ustan 50 21,5400  3,66567

Kavramsal

Anlama ve Ustan 35 21,3143 2,74153

Ogrencinin

Aktif Oldugu ;76205 75719 100 1,006 317

Ogretim Normal 67 20,5522  4,01242

Beklentisi
Yitksek Olumlu Ustin 35 22,0286  3,01453
Tutum ve
Davranis ,52111 ,78859 100 ,661 ,510
Kazandirma  Normal 67 21,5075 4,12080
Beklentisi
Ogretmenin
Otorite Ustun 35 14,3429 5,89588
Oldugu ve
Kural -3,92580 1,01211 100 -3,879 ,000
Adirhikh Bir
I 67 18,2687 4,21607
Ogretim Normal
Beklentisi

Kavramsal

Anlama ve Ustin 31 22,0323 2,79862
Ogrencinin
Aktif Oldugu
Ogretim
Beklentisi

19501 ,79505 g -245 807
Normal 22 22,2273  2,92659

Ustan 31 21,9032 3,20785 -, 73314 ,86038 51 -,852 ,398
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Cok Yiiksek  Olumlu

Tutum ve

Davranis Normal 22 22,6364  2,90395

Kazandirma

Beklentisi

Ogretmenin

Otorite Ustan 31 15,0000  4,84424

Oldugu ve

Kural -4,36364 1,34267 51 -3,250 ,002
g%’rré’t’;ff” Normal 22 19,3636  4,77638

Beklentisi

Tablo 6 incelendiginde égretmenin otorite oldugu ve kural agirlikli bir 6gretim beklentisinin Gstin yetenekli
ogrenci velilerinde daha dislik oldugu tespit edilmistir. Bu farkhilhigin veli matematik basarisi ne olursa olsun bitiin
gruplarda istatistiksel olarak anlamli oldugu goérilmektedir. Bunlarin yaninda orta diizeyde matematik basarisi
oldugunu beyan eden Ustiin yetenekli 6grenci velilerinin kavramsal anlama ve 6grencinin aktif oldugu 6gretim
beklentilerinin istatistiksel olarak anlamli bicimde daha yuksek oldugu tespit edilmistir.

Tablo 7’da ise iki grup veli, matematigi sevme degiskenlerine gore karsilastiriimistir.

Tablo 7.
Veli Matematigi Sevme Diizeyine Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Odgrenci Velilerinin
Beklentilerine iliskin Bagimsiz Orneklemler T-Testi Sonuglari.
Matematigi
Sevme N X S Xo-Xy O%y-%y df t p
Dizeyleri

Kavramsal
Anlama ve Ustiin 74 21,3378 3,08455
Odrencinin
Aktif Oldugu ,90306 55008 164 1642 ,103
Ogretim Normal 92 20,4348  3,83822
Orta Beklentisi
Derecede  Olumlu Ustin 74 21,6486  3,46186
Tutum ve
Davranis ,75734 62315 164 1,215 226
Kazandirma Normal 92 20,8913 4,36886
Beklentisi
Ogretmenin
Otorite Ustin 74 15,8108 5,31907
Oldugu ve
Kural -3,17832 , 77850 164 -4,083 ,000
g‘%’r’é’g’:’” Normal 92 18,9891  4,70093
Beklentisi
Kavramsal
Anlama ve Ustiin 29 22,1034  2,60966
Ogrencinin
Aktif Oldugu
Ogretim Normal 44 21,1591  3,03425
Beklentisi
Olumlu
Cok Tutum ve
Severdim Davranis ,73589 ,71491
Kazandirma Normal 44 22,0227 3,31655 & 1,029 307

Beklentisi

,94436 ,68749 71 1,374 174

Ustin 29 22,7586  2,40023
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Ogretmenin
Otorite Ustin 29 15,2069  6,41638
Oldugu ve
Kural -2,74765 128733 71 2134 036
g%’rré’t’;ff” Normal 44 17,9545  4,58488
Beklentisi
Kavramsal
Anlama ve Ustiin 16 21,3750 2,62996
Ogrencinin
Aktif Oldugu
Ogretim Normal 13 21,3077  4,92248
Beklentisi
En Cok Olumlu Ustin 16 21,2500  3,78594
Sevdigim Tutum ve
Ders Davranis -,75000 1,61485 -
Kazandirma Normal 13 22,0000  4,91596 27 464646
Beklentisi
Ogretmenin
Otorite Ustin 16 15,2500  3,21455
Oldugu ve
Kural -4,36538 132907 57 3285 003
Adirlikli Bir
Ogretim
Beklentisi

,06731 1,42731 7 ,047 ,963

Normal 13 19,6154  3,94838

Tablo 7 incelendiginde velinin matematigi sevme diizeyi ne olursa olsun biitiin gruplarda (orta derecede, ¢ok
severdim, en ¢ok sevdigim ders), Ustiin yetenekli 6grenci velilerinin daha az 6gretmenin otorite oldugu ve kural
agirlikli bir 6gretim beklentilerinin bulundugu tespit edilmistir. Bu farklili§in veli matematik basarisi ne olursa
olsun bitin gruplarda istatistiksel olarak anlaml oldugu gorilmektedir.

Matematigi sevme dizeyi “Hic Sevmem” olan 6grenci velilerinin beklentilerine iliskin Mann-Whitney U testi
sonuclari ise Tablo 8'deki sekildedir.

Tablo 8.
Matematik Sevme Diizeyi “Hic Sevmem” Olan Odgrenci Velilerinin Beklentilerine iliskin Mann-Whitney U Testi
Sonuglari.

Siralar Siralar
Gruplar n Ortalamasi Toplami M-Whitney U z P
Kavramsal Anlama  Ustiin 7 1050 7350
ve Ogrencinin Aktif ’ ’
Oldugu Odretim Normal 18 e - 45,500 -1,067 ,286
Beklentisi ’ ’
glum/u Tutum ve Ustiin 7 13,14 92,00
avranis
Kazandirma Normal 18 1294 733 00 62,000 -,061 ,951
Beklentisi ’ ’
Ogretmenin Ustiin 7 729 5100
Otorite Oldugu ve ’ ’
23,000 -2,433 015
5 i Normal 18 ’ 4 ’
Kural Agirlikh Bir 15,22 274,00

Odretim Beklentisi

Tablo 8'deki sonuglardan gorildigi gibi Gstlin yetenekli 6grenci velilerinin daha disik 6gretmenin otorite
oldugu ve kural agirlikh bir 6gretim beklentisine sahip oldugu dikkat cekmektedir. Bu beklenti icin de anlamli bir
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farkhhk tespit edilmistir. Diger taraftan matematigi hic sevmem seklinde beyan eden Ustlin yetenekli 6grenci
velilerinin olumlu tutum ve davranis kazandirma beklentilerinin diger gruba gére daha yuksek oldugu tespit
edilmistir.

Velilerin gocuklarina yarim etme diizeylerine gére matematik egitiminden beklentileri karsilastinildiginda ise

Tablo 9’deki sonuglar ortaya ¢ikmistir.

Tablo 9.
Cocugduna Yardim Etme Diizeyine Gére Ustiin Yetenekli Tanisi Konulmus/Konulmamis Odrenci Velilerinin
Beklentilerine iliskin Bagimsiz Orneklemler T-Testi Sonuglari.

Yardim Etme

Diizeyi N X S Xo-Xn O%y—%y df t p

Kavramsal
Anlama ve Ustiin 20 20,9000 3,25900
Ogrencinin
Aktif -,12000 ,86496 68 -139  ,890
Oldugu
Ogretim
Beklentisi
Hi¢ Yardimei - Olumlu Ustin 20 21,5000  3,22000
Olmuyorum Tutum ve
Davranis ,20000 1,04040 68 ,192 ,848
Kazandirma Normal 50 21,3000 4,17598
Beklentisi
Ogretmenin
Otorite Ustin 20 14,5000 4,16122
Oldugu ve
Kural -3,76000 1,16596 68 -3,225 ,002
Adirlikli Bir
Ogretim
Beklentisi

Normal 50 21,0200 3,27321

Normal 50 18,2600 4,49857

Kavramsal
Anlama ve Ustiin 53 21,4151 2,89186
Odrencinin
Aktif 1,03578 ,62642 109 1,653 ,101
Oldugu
Ogretim
Beklentisi
Biraz Yardim Olumlu Ustin 53 22,1132 2,67222
Ederim Tutum ve
Davranis ,85459 ,65888 109 1,297 ,197
Kazandirmag Normal 58 21,2586  4,05904
Beklentisi
Ogretmenin
Otorite Ustlin 53 16,7925 5,36498
Oldugu ve
Kural -2,29375 ,93683 109 -2,448 ,016
AGIrlikli Bir — \ormal 58 19,0862 4,49672
Ogretim
Beklentisi
Kavramsal
Anlama ve Ustiin 38 21,4211 3,07238 1,06105 ,80951 86 1,311 ,193
Ogrencinin

Normal 58 20,3793  3,62655
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Aktif
Oldugu
Ogretim
Orta Beklentisi
Derecede Olumlu
Yardim Tutum ve
Ederim Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite
Oldugu ve
Kural
Adirlikli Bir
Ogretim
Beklentisi

Normal

Ustiin

Normal

Ustiin

Normal

50

38

50

38

50

20,3600

21,1053

20,8400

15,0263

18,4400

4,20767

4,17709

4,27312

5,48456

4,50922

,26526

-3,41368

,91079

1,06582

86

86

,291

-3,203

,7172

,002

Kavramsal
Anlama ve
Ogrencinin
Aktif
Oldugu
Ogretim
Cok Yardim  Beklentisi
Ederim Olumlu
Tutum ve
Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite
Oldugu ve
Kural
Adirhikh Bir
Ogretim
Beklentisi

Ustiin

Normal

Ustiin

Normal

Ustiin

Normal

15

15

15

21,9333

22,0000

22,6000

22,1111

13,2000

20,2222

2,40436

3,20156

2,50143

3,25747

5,01711

5,82619

-,06667

,48889

-7,02222

1,14745

1,18061

2,24545

22

22

22

-,058

414

-3,127

,954

,683

,005

Tablo 9 incelendiginde velinin gocuguna yardim etme diizeyi ne olursa olsun bitiin gruplarda, istiin yetenekli
ogrenci velilerin daha fazla olumlu tutum ve davranis kazandirma beklentilerinin oldugu tespit edilmistir. Diger
taraftan bitln gruplarda Ustiin yetenekli 6grenci velilerin daha az 6gretmenin otorite oldugu ve kural agirlikli bir
ogretim beklentilerinin bulundugu bulunmustur. Bu farkliligin bitlin gruplarda istatistiksel olarak anlamli oldugu

gorilmektedir.

iki grup velinin, cocuklarinin matematik basarisina gére matematik egitiminden beklentileri karsilastirildiginda

Tablo 10’daki veriler elde edilmistir.
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Beklentilerine iliskin Bagimsiz Orneklemler T-Testi Sonuclari.

Velilerinin

Cocugun
Matematik

Basarisi

N

X

XU'XN O%y—Xn

df

rta

Kavramsal
Anlama ve
Ogrencinin
Aktif Oldugu
Ogretim
Beklentisi
Olumlu Tutum
ve Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite Oldugu
ve Kural
Adirlikli Bir
Ogretim
Beklentisi

Ustiin

Normal

Ustiin

Normal

Ustiin

Normal

45

84

45

84

45

84

21,3333

20,5833

21,6889

20,8095

16,4222

18,5952

3,14787

3,55747

3,08090

4,45182

5,51234

4,78229

,75000 ,63200

,87937 ,74448

-2,17302 ,93239

127

127

127

1,187

1,181

-2,331

,238

,240

,021

Yiiksek

Kavramsal
Anlama ve
Ogrencinin
Aktif Oldugu
Ogretim
Beklentisi
Olumlu Tutum
ve Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite Oldugu
ve Kural
Adirlikli Bir
Ogretim
Beklentisi

Ustiin

Normal

Ustiin

Normal

Ustiin

Normal

52

52

52

52

52

52

21,0577

20,5000

21,8077

21,7500

15,3077

19,2308

2,75406

3,48948

3,29014

3,59125

4,98444

3,80719

,55769 ,61646

,05769 ,67542

-3,92308 ,86979

102

102

102

,905

,085

-4,510

,368

,932

,000

Cok
Yiiksek

Kavramsal
Anlama ve
Ogrencinin
Aktif Oldugu
Odretim
Beklentisi
Olumlu Tutum
ve Davranis
Kazandirma
Beklentisi
Ogretmenin
Otorite Oldugu
ve Kural
Adirlikli Bir
Odretim
Beklentisi

Ustiin

Normal

Ustiin

Normal

Ustiin

Normal

22

22

22

22

22

22

22,1364

20,9545

21,4091

21,0909

13,5455

17,9091

3,15165

4,59272

3,93590

4,16229

5,33387

5,20905

1,18182 1,18755

,31818 1,22133

-4,36364  1,58952

42

42

42

,995

1261

-2,745

,325

,796

,009
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Cocuklarin matematik basarisina gére Tablo 10’daki bagimsiz 6rneklemler t-testi sonuglari incelendiginde tim
gruplarda (orta, yiliksek, ¢ok ylksek) tstiin yetenekli 6grenci velilerin daha az 6gretmenin otorite oldugu ve kural
adirlikli bir 6gretim beklentilerinin bulundugu tespit edilmistir. Bu farkliligin butiin gruplarda istatistiksel olarak
anlamli oldugu gorulmektedir. Cocugunun matematik basarisi diigiik olan grupta parametrik test yapmak igin
yeterli sayl olmadigindan bagimsiz érneklemler t-testinin non-parametrik karsiligi olan Mann-Whitney U testi
yapilmistir. Bu analize yonelik bulgular da asagidaki Tablo 11’da verilmistir.

Tablo 11.
Cocudunun Matematik Basarisi “Diisiik” Olan Odrenci Velilerinin Beklentilerine iliskin Mann-Whitney U Testi
Sonuglari.

Siralar Siralar
Gruplar n Ortalamasi Toplami M-Whitney U z P

I{t{vram.sqlAnlqma ve. Ustiin 7 8,21 57,50
Odrencinin Aktif Oldugu 29 500 -216 829
Ogretim Beklentisi Normal 9 8,72 78,50
Olumlu Tutum ve Ustiin 7 9,50 66,50
Davranis Kazandirma 24,500 -,777 437
Beklentisi Normal 9 7,72 69,50
Ogreiimenm Otor/tf Ustiin 7 7,21 50,50
OldL{gu ve Kural Agirhkl 22,500 -,958 ,338
Bir Ogretim Beklentisi Normal 9 9,50 85,50

Cocugunun matematik basarisi “az” olan 6grenci velilerinin beklentilerine iliskin Mann-Whitney U testi
sonuglari Tablo 11’dan incelendiginde g beklenti tiirline gore de istatistiksel olarak anlamli farklilik olmadigi
tespit edilmistir.

Tablo 12’de ise Ustilin yetenekli tanisi konulmus 6grenci velileri ile Gstiin yetenekli tanisi konulmamig 6grenci
velilerinin matematik egitiminden beklentileri 6lgegin geneli icin karsilastiriimistir.

Tablo 12.
Ustiin Yetenekli Tanisi Konulmus/Konulmams Odrenci Velilerinin Beklentilerinin Genel Karsilastirilmasina iliskin
Bagimsiz Orneklemler T-Testi Sonuclari.

N X S XXy On-zy df  t p

Kavramsal Anlama ve
Ogrencinin Aktif Oldugu Ustin 126 21,3968 2,93416

Ogretim Beklentisi ;74413 39930 291 1,864 063
Normal 167 20,6527  3,68639

Olumlu Tutum ve Ostin 126 21,7698  3,26965

Davranis Kazandirma ,57822 44424 )91 1302 ,194

Beklentisi Normal 167 21,1916 4,09810

Ogretmenin Otorite

Oldugu ve Kural Agirhkh Ustin 126 15,4683  5,28195 -

Bir Ogretim Beklentisi -3,23833  ,57635 )91 ,000

Normal 167 18,7066 4,56191 5,619

Ustiin yetenekli tanisi konulmus/konulmamis dgrenci velilerinin beklentilerinin genel olarak karsilastirildig
Tablo 12 incelendiginde kavramsal anlama ve égrencinin aktif oldugu 6gretim beklentisi ile olumlu tutum ve
davranis kazandirma beklentisinin Ustlin yetenekli 6grenci velilerinde daha yiiksek oldugu ancak bu farkliligin
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istatistiksel olarak anlamli olmadigi gorilmektedir. Bununla birlikte Gstiin yetenekli 6grenci velilerinin 15,46
puanla Ustln yetenekli tanisi konulmamis 6grenci velilerinden daha duslik égretmenin otorite oldugu ve kural
adirlikli bir 6§retim beklentisine sahip oldugu dikkat cekmektedir. Ustiin yetenekli 6grenci velilerinde daha diisiik
olan bu beklentinin istatistiksel olarak anlamli oldugu belirlenmistir.

Tartisma ve Oneriler

Matematik egitimi alaninda son yillarda yapilan arastirmalar 6grencilerin matematik basarilarinda etkili olan
faktorlerin belirlenmesi lizerine yogunlasmaktadir (Pezdek, Tiffany, Paul & Reno, 2002; Pourselami, Erfani &
Firoozfar, 2013; Zakaria & Nordin, 2008; Sivaci, 2017). Bu faktorlerden birisinin de aile oldugu soylenebilir. Clnki
yetismekte olan her bireyin egitimi aile igerisindeki iletisimler ile baslamakta, bu sliregte bireyler bazi kazanimlar
elde etmekte veya etmeye devam etmektedir. Sonucta aileler, 6grencinin egitiminde tek basina yeterli olamazlar
fakat ailelerin okulun disindaki en etkili etkenlerden biri oldugu séylenebilir. Chen ve Fan (2001) yapmis olduklari
calismalarinda velilerin akademik beklentileri ile ¢ocuklarinin akademik basarilari arasinda gigli bir iliski
oldugunu ortaya koymuslardir. Yine Ecless ve Harold (1993) tarafindan yapilan ¢alismada da ¢ocuklarinin giinliik
calismalarini takip eden velilerin, 6grenci basarisini arttirdigi ifade edilmistir.

Akademik basari icin genel basari testi puanlari veya ders ortalamalarini kistas olarak belirleyen aileler de
vardir (Chen & Fan, 2001; McLoughlin & Lewis, 2008). Tabii ki veliler beklentileri karsilandigi oranda memnuniyet
duyarlar. Nitekim tlkemizde veli beklentilerinin boyutlarinin arastirildigi calismalarda, velilerin ¢gocugu ile daha
cok ilgilenilmesini, ¢agdas bir egitim-0gretim yaklasimini ve kendileri ile daha siki bir iletisim kurulmasini
bekledikleri belirlenmistir (Agikalin, 1989; Ozcan, 2016; Seyfullahogullari, 2012; Sen & Giilcan, 2012). Diger
taraftan literatirden de gorildiGga gibi aile destegi 6grencinin basarisinda 6nemli rol oynamaktadir. Bu durumun
nasil ve hangiyollarla saglanacagi uzmanlar tarafindan ailelere verilecek egitimlerle, ve gerekirse velilerin evlerine
yapilacak ziyaretlerle yapilabilir. Bu sekilde aileler bilinglenerek 6grencilerinin basarilarinda daha da 6nemli bir
rol alabilirler.

Yapilan bu ¢alismada velilerin dnemi dogrultusunda Ustlin yetenekli ve Ustiin yetenekli tanisi konulmamis
Ogrenci velilerinin matematik egitiminden beklentileri ortaya c¢ikarilarak karsilastirilmaya ¢alisiimistir. Bu
suregteki bulgular incelendiginde; beklentilerin hem Ustiin yetenekli 6grenci velilerinde hem de diger velilerde
veli tirine (anne, baba, diger) gore farkhlik gostermedigi seklindedir. Veli tiirline gére bu tir bir farklihgin
olmamasin DeRoche ve Williams’in (1998) ifade ettigi gibi velilerin ¢cocuklarini okula géndererek olumlu sosyal ve
kisisel davranis kazanmalari, Uretken bir vatandas olmalari, kendi tarihlerini, geleneklerini ve demokratik
toplumun degerlerini 6grenmelerini istemeleri gibi beklentilerinin ortak olmasi gosterilebilir.

Veli turline gore yapilan bir diger analizde, dlgegin 6gretmenin otorite oldugu ve kural agirlikli bir 6gretim
beklentisi alt kategorisinde iki veli grubu arasinda anlamli farklilk oldugu tespit edilmistir. Ustiin yetenekli tanis
koyulmamis 6grenci velilerinin diger velilere gore daha fazla 6gretmenin otorite oldugu ve kural agirhkh bir
Ogretim beklentisi icerisinde oldugu sdylenebilir. Zaten 6lgegin geneliigin Gstlin yetenekli 6grenci velileriile Gistlin
yetenekli tanisi konulmamis 6grenci velileri arasinda 6gretmenin otorite oldugu ve kural agirhkli bir 6gretim
beklentisi alt kategorisinde anlaml bir farklilik belirlenmistir. Nitekim bu farkhlik sadece 6grenim dizeyleri
degiskeninde velinin ortaokuldan ve lniversiteden mezun olmalari ile gocugun matematik basarisinin az oldugu
durumlarinda bozulmustur. Arastirmanin bulgularini destekler sekilde Kotaman (2010) ve Keith ve digerleri
(1993) egitim seviyesi yiksek olan velilerin gocuklarinin egitim-6gretim sireglerine daha fazla katildiklarini
vurgulamiglardir. Pena (2000) da yapmis oldugu calismasinda egitim dizeyi yiksek olan ailelerin, ¢cocuklarinin
egitimine olan katkilarinin ve okullarin egitimlerinden beklentilerinin daha fazla oldugu sonucuna ulagmistir. Bu
nedenle 6grenim dizeyleri alt kademelerde yer alan velilerin kendi egitim seviyelerini diisiinerek, degisen ve
daha da zorlasan ders igerikleri nedeniyle cocuklarinin egitimlerine katilim saglayamayacaklarina iliskin algilari bu
bulgunun ortaya cikmasina sebep olmus olabilir. Kavramsal anlama ve 0Ogrencinin aktif oldugu Ogretim
beklentisine sahip olan velilerin cocuklari 6zel yeteneklerini daha kolay ortaya cikarabilir. Ustiin yetenekli tanisi
konulmamis 6grenci velilerinin, digerlerine gore daha fazla 6gretmenin otorite oldugu ve kural agirlikli bir 6gretim
beklentisine sahip olmalari nedeniyle cocuklarinin gelisimlerini yavaslattiklari distinilebilir. Belki de henliz Gistlin
yetenekli tanisi almamis ¢ocuklarin bazilari ebeveynlerin egitim 6gretime bakis agilarindaki kiguk farkliliklar
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nedeniyle, 6zel yeteneklerini ortaya gikarip gelistirme firsati bulamamaktadir. Clinkii bu beklentilere sahip olan
bir veli, bu yaklagimini gocuguna yansitabilir.

Arastirmada Ustlin yetenekli 6grenci velilerinin matematik egitiminde cok fazla otorite ve kural agirlikli bir
Ogretim beklemedikleri tespit edilmistir. Literatiirde de Ablard ve Parker (1997) otorite ve kural agirlikli bir
ogretim beklentisi icerisinde olan Ustlin yetenekli 6grenci velilerinin ¢ocuklarinin da olumsuz bir tutum igerisinde
olduklarini belirlemislerdir. Ayni durum Ustlin yetenekli tanisi konulmayan 6grenciler icin de gecerli olabilir fakat
bu 6grencilerin velileri bu sekilde bir beklenti ile daha gizel bir sonucun alinabilecegi disiincesi icerisinde
olabilirler. Nitekim Gstiin yetenekli tanisi konulmamis 6grenci velilerine yonelik calismaya baslamadan 6nce elde
edilen izlenimlerde de velilerin gerek okuldaki gerekse merkezi yapilan sinavlarda matematikten iyi notlar
alinmasinin gocuklarinin basarisini gésterecegi, bunun igin de zorlanmalarinin gerektigi gibi disincelere sahip
olduklari belirlenmistir. MEB (2017) 6gretim programinin basariya ulagsmasinda 6grenci-veli-6gretmen Ugliistinin
birbirine olan desteginin gerekliligi vurgulanmistir. Bu durum velilere matematikteki basarinin sadece sinav
notlari ile disiinilmemesi gerektiginin anlatilmasi ve bunun icin 6grencilerin sirf otorite saglanma yoniinde
zorlanilmamasi gerektigi anlatilarak asilabilir. Clinki aksi halde veliler, ¢cocuklarinin matematikten daha da ¢ok
korkmalarini saglayabilirler.

Hoy, Swetland ve Smith (2002) ile Blanden, Gregg ve Machin (2004) sosyoekonomik statiiniin 6grencilerin
akademik basarilarina etki eden faktorler arasinda oldugunu belirlemislerdir. Yapilan ¢alismalar sosyo-ekonomik
durumun iyi oldugu ailelerde 6grencilerin basarilarinin daha fazla oldugunu gostermektedir (Chevalier & Lanot,
2002; Hakkinen, Kirjavainen & Uusitalo, 2003; Heyneman & Loxley, 1983; Thomson, Lokan, Lamb & Ainley, 2003).
Bu bulguyu destekler sekilde Keith vd. (2003) sosyo-ekonomik diizeyi yiiksek velilerin ¢ocuklarinin egitim-
Ogretimine, sosyo-ekonomik diizeyi daha dislk olan velilere gore daha g¢ok katildiklarini belirlemislerdir. Bu
durum ekonomik durumu orta ve yiksek olan ailelerin, ¢ocuklarinin bilissel ve duygusal gelisimlerini olumlu
yonde etkileyerek basarilarini artirabildikleri seklinde distinlebilir. Bu arastirmada ayni sosyoekomik gelire sahip
Ustlin yetenekli tanisi konulmus ve konulmamis 6grenci velilerinin kavramsal anlama ve 6grencinin aktif oldugu
ogretim beklentisi ile olumlu tutum ve davranis kazandirma beklentileri arasinda anlamh farlihk olmadigi, her
sosyoekonomik seviyedeki velilerin bu iki alanda beklentilerinin yliksek oldugu tespit edilmistir. Buna karsin her
sosyoekonomik seviyedeki veliler karsilastirildiginda, Gstlin yetenekli 6grenci velilerinin daha az otorite ve kural
odakl bir 6gretim beklentisine sahip oldugu belirlenmistir. Bu fark istatistiksel olarak anlamli bulunmustur.

Ogrenci velilerinin beklentileri genel olarak karsilastirildiginda velilerin kavramsal anlama ve égrencinin aktif
oldugu oOgretim beklentilerinde istatistiksel olarak anlamli farkliigin olmadigi gérilmektedir. Ancak 6grenci
velileri 6grenim durumlarina goére gruplandirilip Universite mezunu olan veliler karsilastinildiginda, Gniversite
mezunu olan Ustiin yetenekli 6grenci velileri ile Gstlin yetenekli tanisi konulmayan 6grenci velileri arasinda
kavramsal anlama ve 6grencinin aktif oldugu 6gretim beklentileri arasinda anlamli farklilik oldugu tespit
edilmistir. Bu farkhlik Gstiin yetenekli 6grenci velileri lehinedir. Yapilan bazi ¢calismalar, velilerin egitim seviyesinin
ogrencilerin basarisinda rol oynamadigini ortaya koyarken (Balli, Demo & Wedman, 1998; Xu & Corno, 2003)
bazilari da bu durumun tam tersi bir yonde oldugunu géstermektedir (Keith et al., 1993; Kotaman, 2008). Ayrica
Kutluca ve Aydin (2010) Universite mezunu olan velilerin ¢cocuklarinin matematikle ilgili sorulari yanitlamaktan
zevk aldiklarini fakat lise ve alti mezunu olan velilerin ise zevk almadiklarini belirlemislerdir. Universite mezunu
olmayan ebeveynlerin okullardan beklentilerinin Universite mezunu olan ebeveynlerden daha yliksek oldugu da
tespit edilmistir (Jacopson & Engelbrecht, 2000). Tabii ki bu beklentinin tiiri de 6énemlidir. Bu arastirmadaki gibi
Universite mezunu olan Ustlin yetenekli 6grenci velilerinin kavramsal anlama beklentilerinin yiksek ¢ikmasi, bu
ebeveynlerin bilgiye ulasmanin yollarinin 6gretilmesini c¢ocuklarinin bireysel ozellikleri geregi daha ¢ok
bekledikleri seklinde ifade edilebilir.

Ailelerin egitim sirecine katilmalari ile birlikte 6grencilerin olumlu davranislarinin ve duygusal gelisimlerinin
daha iyi oldugu ve basarilarinin arttigi yapilan galismalarla ortaya konmustur (Booth & Dunn, 1996; Cai, Moyer &
Wang, 1999; Henderson & Berla, 2004; Nyabuto & Njoroge, 2014). Yapilan bu arastirmada, olumlu tutum ve
davranis kazandirma beklentilerinin Ustlin ve Ustiin yetenekli tanisi koyulmamis 6grenci velilerinde anlaml bir
farkhhk olusturmadigi belirlenmistir. Bu sekilde bir sonucun ortaya ¢ikmasi hem Ustiin yetenekli 6grenci
velilerinin hem de Ustlin yetenekli tanisi konulmamis 6grenci velilerinin yetismis oldugu ¢evre ve kiiltirden veya
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cocuklarinin gittikleri okullarin 6grenme atmosferlerinden kaynaklanmis olabilir. Nitekim bu ¢alismanin yapildigi
ilin Glkemizdeki sinavlardan alinan notlar neticesinde Ust siralarda olmasi da bu bulgunun ortaya ¢ikmasinda
onemli bir etken olabilir. Burada sunu da hatirlatmak isteriz ki arastirmaya dahil olan iki ortaokul basari
bakimindan Ust siralarda olan okullardi. Bu tir bir sonugtan yola ¢ikarak olumlu tutum ve davranislarin
¢ogunlugunun aile ortaminda verilmesinin Ogrencilerin egitimlerinde daha fazla basariya odaklaniimasini
saglayabilecegini sdyleyebiliriz.

Arastirmadan elde edilen sonuglar Ustin yetenekli 6grenci velilerinin diger velilerden daha dusik 6gretmen
otoritesi ve kural agirlkli bir 6gretim beklentisine sahip oldugunu gostermektedir. Bu sonuca dayanarak
O0gretmenlere, velilere ve politika yapicilara 6nemli 6neriler verilebilir. Literatlirde Ustiin yetenekli 6grencilerin
otoriter tutumlar sevmedigi ve kural 6gretimi yerine kavramsal anlamayi 6nceledikleri sikga belirtilen bir
durumdur. Ustiin yetenekli égrencilerin ailelerinin daha disiik otorite ve kural beklentisine sahip olmalari,
cocuklarinin bu o6zelliklerini gozlemleyerek olusturduklari bir beklenti olabilir. Ancak soyle bir ihtimal de
bulunmaktadir. Aileler en basindan beri 6gretmenin otoritesi yerine 6grenci merkezli ve kural yerine kavramsal
anlama merkezli bir egitim beklemis olabilirler. Bu beklentilerini de davranislarina ve uygulamalarina yansitmis
olabilirler. Boylece cocuklar kendi 6zel yeteneklerini gelistirmek icin uygun elverisli bir ¢cevre kazanabilirler. Bu
sonug, sinifinda Ustuin yetenekli 6grenci bulunan 6gretmenlere bu sekilde bir egitim vizyonuna sahip olmalari
gerektigini gostermektedir. Bunun yaninda heniiz tanilanmamis 6grenciler igin otoriter ve kural odakl egitim
O0gretim yaklasimlarinin uygun olmadig soylenebilir. Egitim politikalarina ydn veren ydneticilerin ve
uygulamalarin basinda bulunan kisilerin Ustiin yetenekli 6grenci velilerinin beklentilerinin farkinda olmalari
oldukca dnemlidir. Ancak bu sekilde okul aile ishirligi giiglenebilir. Ustiin yetenekli 6grencilerin egitiminde de okul
ve aile isbirliginin ¢ok glicli olmasi gerekmektedir.
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