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Profesér Hilary Cooper, Londra Universitesinde
Ortagag ve Modern Avrupa Tarihi lisans egitimini
tamamladiktan sonra ilkokullarda tarih 6gretmeye
baslamistir. Kiiglik cocuklarda tarihsel diisinmenin
gelistirilmesi (izerine doktorasini tamamlamistir.
Akademik hayatina Londra Universitesi
Goldsmith’s Kolejinde baslamistir. Akademik
¢alismalarini daha sonra Lancaster ve Cumbria
Universitelerinde devam ettirmistir. Akademik
¢alismalari tarih ve pedagoji Gzerine
yogunlagsmistir. Ozellikle okul &ncesi ve ilkokul diizeyindeki ¢cocuklarin tarihi nasil 6grenebilecegi
lizerine ampirik ve teorik ¢alismalar yiiriitmistir. Profesér Cooper, Cumbria Universitesinde emekli
olduktan sonra halen Cumbria Universitesine Emeritus Profesér olarak katki sunmaya devam
etmektedir. ilkokullarda tarih 6gretimi basta olmak Uzere tarih 6gretimi alaninda uluslararasi
taninmis yayinevleri tarafindan yayinlanan kitaplara editor ve yazar olarak katki sunmustur. Profesor
John Nichol ile birlikte HEIRNET uluslararasi sempozyumlarini diizenleyen Profesér Cooper ayni
zamanda Londra Universitesi Egitim Fakiiltesi tarafindan yayinlanan Tarih Egitimi Arastirmalari
Dergisinin (HERJ) John Nichol ile birlikte editorlGgini devam ettirmektedir.
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1. Profesor Cooper, sizi kitaplarinizdan, kitap / dergi editorligiiniiz ve
sempozyumlarinizdan, 6zellikle de tarih 68retimi lizerine diizenlediginiz HEIRNET
sempozyumundan taniyoruz. Galigmalarinizla ilgili konugsmaniza devam etmeden

once, kendiniz hakkinda biraz daha bilgi verir misiniz?

Ortacag ve Modern Avrupa tarihini okumak icin Londra Universitesi'ne gitmeden
dnce ingiltere'nin Dogu sahilindeki kiiciik bir sahil kasabasinda biiyiidiim. Ondan sonra
Londra'da kocam ve oglumla yasadim ve 4-11 yas arasi ¢ocuklara ders verdim. Bunu, o
zamanda geleneksel yontemlerle sikici bicimde Ogretilen tarihten ¢ok daha entelektiel
olarak uyarici buldum. Bu sire zarfinda Cocuk Gelisimi alaninda (st diizey (Advanced)
Diploma aldigimda kigulk ¢ocuklara tarih 6gretimi icin teorik bir ¢cerceve olmadigini fark
ettim. Bunu fark edince doktora tezimin konusu “Kiglk Cocuklarin Tarihsel Disiinmesi”
sekline donilstl. Bir uygulayici 6gretmen olarak tim verilerimi 6grettigim ¢ocuklardan
toplayabildim. Bu ayrica Londra Universitesi Goldsmith’s Koleji'nde 6gretim gorevlisi
olmama ve ilk kitaplarim olan Tarih Ogretimi (1992) ve Erken Dénemlerde Tarih (1995)
kitaplarini yayinlamama sebep oldu. Bu noktada, esim emekli oldugunda, Lancaster
Universitesi'nde Profesyonel Calismalar Direktorii ve ardindan Cumbria Universitesi'nde
Tarih ve Pedagoji Profesorii olarak atandim. Tatillerde her zaman Cumbria'ya geldigimiz icin
bu bir riiyanin gerceklesmesiydi. Tepe ylirliylsu ve resim yapmayi sevdigim en giizel dag ve
goller bolgesidir. Emekli olduktan sonra hayat daha da glzellesti ¢link(i meslektasim Dr. Jon
Nichol ile diinyanin farkh yerlerinde her yil Uluslararasi Tarih Egitimi Arastirma Agi
(HEIRNET) konferanslari diizenlemeye devam ettik, 6rnegin Rusya, Brezilya, Kuzey Amerika,
Japonya, Avustralya, Asya, Gliney Afrika ve Avrupa ¢apinda iyi arkadaslar edindim. Ayrica
University College London Institute of Education Press tarafindan yayinlanan ve
kuruldugundan bugline on yedi yildir yayin hayatinda olan Tarih Egitim Arastirmalari
Dergisi'ni (History Education Research Journal) yayinlamaya devam ediyoruz. Dergi,
diinyadaki en iyi Gniversite egitim enstitlistine dahil edildi. Sonuc¢ olarak, asla bir kariyer

planim olmadigini séylemeliyim; hepsi sadece giizel sanslarla oldu!

2. Avrupa Tarihi okudugunuzu soyliiyorsunuz. Egitimci olmaya 6zellikle de tarih
alaninda c¢alismaya neden karar verdiniz? Liitfen bize tarih¢i olmakla tarih
6gretmeni olmak arasindaki benzerlik ve farkhiliklar hakkindaki goriislerinizi

soyleyebilir misiniz?
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Sanirim her zaman Ogretmen olabilecegimi disindiim. Annem ve babam
o0gretmendi ve blyikannem ilk devlet okullarindan birinde midireydi. 1863'te dogmustu
ve bizimle yasadi ve bu ylzden daima “eski seyleriyle” gevriliydim ve hala bazilarina
sahibim. Simdi eve donustiiriiimis olan eski bir ahirda yasiyorum. Her zaman ge¢mise bagh
hissettim ve ge¢misi c¢ocuklar igin canlandirmaya calismaktan zevk aldim. Sireklilik
duygusunun 6nemli oldugunu distnidyorum. Ayrica kiguk ¢ocuklarin dislincesini hafife
aldigimizi disinidyorum. Ve ayni zamanda tarihsel disiinme becerilerinin, kanitlara
dayanarak argiimanlarin temel alinmasinin (farkli yorumlarin tartisilmasi ve ¢ogu zaman
dogru cevabin olmadigini kabul etme), bilissel gelisim icin oldugu kadar sosyal ve duygusal

gelisim agisindan da énemli oldugundan siiphe duymuyorum.

Tarihgi olmakla tarih 6gretmeni olmak arasindaki benzerliklere gelince, en erken
yaslardan itibaren, Jerome Bruner’in vurguladigi gibi cocuklarin yaslarina uygun materyaller
kullanarak, sorular sorularak ve sézliik kullanilarak tarih 6grendiklerinde ¢ocuklarin tarihsel
dislnebilecegini tecriibelerimden biliyorum. Fakat elbette bunu tarihgilerin yaptiklari gibi
yapamazlar; ¢lnki olgunlasmamislar, sinirli bilgiye sahipler ve ge¢mis toplumlardaki
insanlarin distndiklerini, hissettiklerini ve davranislarini tam olarak anlayamazlar. Ancak,
tarihsel diisinmeyi asamali olarak 6grenirlerse, bunu artan bir karmasiklikla yapabilirler.

3. Bize biraz ingiltere'deki tarih 6gretmen egitimi hakkinda bilgi verebilir misiniz?

ingiltere'de devlet okullarinda égretmenlik yapmak icin gerekli olan Nitelikli
Ogretmen Statiisii (QTS) belgesine sahip olmanin birka¢ yolu vardir. Birinci yol Lisans
egitimini tamamladiktan sonra bir Gniversiteden alinan bir yillik egitimi kapsayan yiksek
lisans sertifikasiyla 6gretmen olmaya hak kazanilabilir (PGCE). Bu bir yillik egitim stiresince
okul yoneticileri ve danisman Ogretmenlerin gézetiminde 6gretmenlik uygulamasi icin
okullarda pratik yapilmasi gerekmektedir. ikinci bir yol ise, lise, ortaokul veya ilkokul
ogretmeni yetistiren bir egitim fakiltesinde 3 yillik siirede aldiklari dersleri ve okullarda
ogretmenlik uygulamasini basariyla tamamlayanlar 6gretmenlik yapmaya hak kazinirlar.
Lisans egitiminiz sliresince tarih dersinde uzmanlasmak ya da ulusal miifredatta yer alan bir
baska derste uzmanlasabilirsiniz. Eger tarih alaninda uzmanlasmak istemezseniz bu alani
ogretmek icin fazla ders almaniza gerek yoktur. Tim ilkogretim okulu 6gretmenleri,
mifredatin on iki konusunu 6gretir. Nitelikli Ogretmen Statiisti (QTS) kazanmanin bir baska

yolu da, Universiteler tarafindan diizenlenen ve onaylanan ancak tamamen okullarda
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gerceklesen “Dogrudan Okul” secenegidir. Dordlinct yol, “Teach First” Liderlik Gelisimi
programidir. Bu kursta, ¢ok iyi okul dereceleri olan ve 6gretim icin mikemmel kisisel
niteliklere sahip olan mezunlar, iki yil boyunca bir okulda tam maasla calisiyorlar. Daha
sonra baska bir kariyere sahip olmakta 6zgilirler ama o zamana kadar ¢ogu, 6gretmenlik
yapmaktan zevk aldigini ve okullarda 6nci bir rol oynamaya devam etmek istediklerini
goruyorlar.

4. Gahgmalarinizin ¢ogunun ilkokul tarih 6gretimi konusunda oldugunun biliyoruz.
ilkokul 6grencilerine yonelik tarih 6gretimine odaklanmaya yonlendiren sebepler
neler?

Her seyden dnce, tesadiif! Universiteden mezun olduktan sonra bana kapsamli bir
liseden tarih ve Latince 6gretmem icin teklif yapildi. Sonra Londra Egitim Otoritesinden 5-7
yas grubu cocuklara yonelik 6gretmenlerin sayisinin ¢cok az oldugunu belirten bir mektup
aldim. Bu ylzden kiguk cocuklara 6gretmeye calismanin ilging bir fikir olabilecegini
disindim. Bundan ¢ok zevk aldigimi ve bunda iyi oldugumu 6grendim. Egitimim
olmamasina ragmen, o zamanlar mevcut c¢ocuk gelisimi lzerine yapilan az sayidaki
arastirmalari istekle okumaya basladim. Okudugum arastirmalari uygulamaya koyabiliyor
gibiydim, clinkli 3 ay sonra okul mudiri okulun diger 6gretmenlerini sinifimi gérmesini
sagladi. Daha sonra yliksek lisans yeterlilik sinavina girdim ve deneyimimi ilkokul ¢agindaki
cocuklarin yas araliginda genislettim. Buna karsilik, lise tarihi ise sinavlari gegcmekle ilgiliydi
ve Universiteler birinci sinif 6grencilerinin kitap okumaktan ziyade yalnizca kisa Ozetleri
tartismalarindan bir 6l¢tide sikdyetciydiler. Bu ylizden beni ilkokul ile tanistirma sansindan
¢ok mutluyum.

5. Tarihsel sorgulama siireclerini ilkokul g¢ocuklarina 6gretirken karsilasilabilecek

zorluklar hakkindaki gériislerinizi merak ediyorum.

Cocuklarin tarihsel sorgulamada karsilasabilecekleri zorluklari listeleyecegim. ilk

ornekler, tarihsel sorgulama sirecini ifade eder.

e Detayl planlama esastir. Belki bir 6gretmen bir konuyu nasil 6gretecegini
planlamamistir, bir konunun acik bir sekilde 6grenme hedefleri, ne kadar slrecegi,
kaynaklarin nereden bulunacagi, cocuklarin farkh gruplarda (sinif, grup calismasi,
bireysel olarak ) nasil organize edilecegi net degildir. Bir yere yapilacak ziyareti ya

da okula gelen ziyaretgiler icin 6nceden planlamaya ihtiya¢ duyulacaktir. Ogretmen

Turkish History Education Journal, Spring 2019, 8(1), ss. 356-398 359




Prof. Hilary Cooper ile Kiiciik Cocuklarla Tarih Ogretimi Uzerine Bir Goriigme

cocuklarin 6grenmelerinin nasil degerlendirilecegine karar vermemis olabilir, bu
nedenle tarihsel sorgulama becerilerinde ve yeni bilgilerinde ilerleme kaydedip
etmeyeceklerini bilemeyeceklerdir.

e Bir sorgulamanin gocuklar igin alakali ve ilging olmamasi durumunda, gocuklar
gecmis hakkinda bilgi edinme konusunda istekli olmayacaktir.

e Gegmisten geriye kalan izlerle ilgili bir sorusturma yiritmek igin ¢ocuklarin
kaynaklar hakkinda sorular sormasi ve cevaplamasi gerekecek - Segilen kaynaklar
uygun degilse, cocuklar onlarla baglanti kurmak istemeyecek veya
basaramayacaklardir.

e Sorular ¢ok zor ya da cok agir olursa, cocuklar 6grenmeleriyle aktif olarak
ilgilenmeyeceklerdir.

e Bir soruyu arastirmak icin okumaya, kagit kalem kullanmaya dayali etkinlikler,
monotonlastirabilir ya da tiim ¢ocuklar esit derecede iyi olmayabilir.

e Tarih, zamanla ilgili soru sorma ve cevaplamayi igerir: zaman iginde sureklilik ve
degisim, donemler arasindaki benzerlikler ve farkliliklar. Belki de ¢cocuklara zamanin
Olglilmesi ile ilgili kavramlar ya da ylzyll, on yil, tarihi donem gibi kavramlar
ogretilmemistir.

e Birsorgulama, baskalarina iletilmesi gereken bazi bulgulara yol acacaktir. Fakat eger
bu sadece bir yazi parcasi ise, sinif duvarlarinda gosterilse bile, sadece bulgulari
bilen 6gretmenlere ve ¢ocuklara iletilir.

e Cocuklara, diger 6gretmenlere ve diger paydaslara ¢ocuklarin ne 6grendiklerini
gostermek icin degerlendirme onemlidir. Bir testi isaretleme veya konunun
sonundaki kutucuklari tiklatmaniz muhtemelen yararl olmayabilir.

e Diger potansiyel problemler daha genel pedagojik konularla ilgilidir.

e Cocuklar, kendi kiltir ve tarihlerinin okulda 6grendikleri tarihe dahil edildigini
hissetmiyorlarsa o konunun tadini ¢cikaramayabilirler. Bu, ingiltere’de farkli etnik
kokende 6grencilerin oldugu bazi okullarda sorun olabilir.

e  Eger farkli okul ge¢cmisinden gelen aileler, ¢ocuklarinin kullandiklari yéntemleri ya
da o6grendikleri konulari anlamaz ve deger vermezlerse ailelerin cocuklari

desteklenmemis hissine kapilabilirler.
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e  Muhtemeldir ki konular her zaman dnemli veya varlikh insanlara odaklanmaktadir
(sorgulama yerellik veya nesneler hakkinda olsa bile) ve bu yizden 6grenciler
kendileri gibi siradan insanlarla baglanti kuramazlar.

e Bir konu, kiz 6grencilerden ziyade erkeklerin ilgisini ¢cekebilir ya da tam tersi kizlarin
ilgisini cekebilir.

e Ogretmen cok fazla konusur ve cocuklarin soru sormalarina ve kendi fikirlerini
sunmalarina izin vermeyebilir veya 6grenciler kendilerine giiven duymayabilir ya da
fikirlerini ifade edecek sézctikleri bulamayabilirler.

e Ogretmen katilimi veya eksik katilimi bir sorun olabilir. Bazen bir 6gretmen tarihle
cok fazla ilgilenmiyor ya da bilgili olmayabilir ya da 6gretmen o konunun ¢ok 6nemli
bir konu oldugunu distinmiyor olabilir. Bu durum hizlh bir sekilde 6grenciler
tarafindan algilanir.

e Simdiye kadar ki butln bu anlatilanlardan kiigtik 6grencilere yonelik tarih 6gretimi
ile ilgili cok fazla sorun oldugunu disiinebilirsiniz!

6. llkokul ¢ocuklarinin tarihsel diisiincesini gelistirmek i¢in kullanilabilecek yontem
ve teknikler hakkindaki goériislerinizi liitfen paylagir misiniz?

Evet. Simdi olumlu olalim ve tarihin 6gretmenler ve kiiclik cocuklar icin nasil cekici
ve heyecan verici olabilecegini ve c¢ocuklarin sosyal, duygusal ayni zamanda bilissel
gelisimini nasil tesvik edebilecegini distnelim. Tarihsel sorgulamanin zorluklarindan
baslayarak sirayla tespit edilen sorunlarin her birini ortaya koyalim.

ilk dnce birkag hafta siirecek bir planlama icin 6gretmenin almasi gereken kararlari
gosteren satir ve stitunlarin oldugu bir tabloyla agiklayalim. Bunu, projenin her haftasi icin
etiketlenmis satirlari olan bir grid lzerinde planlamak iyi bir fikirdir. Sttunlar, 6rnegin
tarihsel bilgiler, kaynaklar, sorular, 6gretmen girdisi, sorgulama sorusunu inceleme
etkinligi, etkinliklerin / gruplandirmalarin organizasyonu, 6gretmenin roll (bicimlendirici
degerlendirme dahil), sinif yardimcisinin rolii, hangi 6grencinin ne 6grendigine iliskin tim
sinifa dair degerlendirmesi olarak etiketlenebilir. Ogretmen her baslhk altindaki icerigi
onceden distinmisse, karmasik gruplamalari ve etkinlikleri kontrolii altinda olabilir. Planin
gozden gecirilmesi ve Onceki hafta ne kadar basarildigl, neyin yeniden uygulanmasi
gerekebilecegi, hangi 6grencinin daha zorlu hedeflere ihtiya¢ duyabilecegi konusunda

kendisine 151k tutar ve gerektiginde degistirebilir. Planlama 6gretmen igin bir rehber ve bir
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destektir ancak bazen cocuklarin ilgileri ve fikirleri onu farkli bir yone gotirebilir, bu
nedenle ayrintili olarak planlamak 6nemlidir ancak ayni zamanda esnek olmalidir.

Simdiye kadar, bu planlama yéntemini 6ne surdigiimde, haftada bir kez bir tarih
dersi gercgeklestirildigini, ancak birgok 6gretmenin derinlemesine bir tarihsel sorgulama igin
yarim dénem icinde lic veya dort glin gecirmeyi sectigini varsaydim. Bunun avantajlari var.
Cocuklar konuyla derinden ilgileniyorlar. Ancak, diger taraftan, su anda o ¢ocuklar okula
gitmiyorlar ve herhangi bir durumda, zaman icinde 6grenme konusunda kademeli bir
gelisme gosteremezler.

Daha sonra gocuklarin ilgi ¢ekici ve kendileriyle ilgili bir konu bulmasinin ne kadar
onemli oldugunu vurguladim. Tirkiye’deki hayat bilgisi ve ilkokul sosyal bilgiler programi(1-
4) aile tarihi, tarihi yerler, bayramlar ve gelenekler, mizikler ve oyunlar hakkinda sorulariniz
icin bircok firsat sunmaktadir. Butiin cocuklar, yasadiklari yerde bazi tarihi yerler hakkinda
deneyim sahibidir. Genellikle bunlar, ulusal tarihin daha blyuk resmi ile baglantili olabilir.
Cogu cocukta bayram deneyimi vardir - Glinlimizdeki bayramlarla ge¢cmisteki benzer
bayramlar arasindaki benzerlikler ve farkliliklar, kékenleri ve 6nemi karsilastirilabilir. Belki
de bayramlarin zaman igindeki degisiminin nedenleri sorgulanabilir. Cocuklar, daha yasli
insanlarla konusarak fotograflar ve nesneler yoluyla, aile tarihlerini arastirarak kendi aile
gecmislerini 6grenmekle her zaman ilgilenirler. Bu ayni zamanda kronoloji ve zamanin
Olclilmesini de igerir. Benzerlikler ve farkliliklar ve zaman igindeki degisikliklerin nedenlerini
de sorgulamayi kapsamaktadir. Tiirk mizigi hakkinda benden daha fazla sey bileceksiniz
ama zengin bir tarihi kaynak gibi gérinlyor. Eski, geleneksel bir ¢algl aletine bakarak bir
sorgulama baslatilabilir. Nasil calintyor? Ne tiir mizik? Ne zaman? Nerede? Halk mizigi ve
halk danslari Gizerine ¢alismalar, Tirkiye'nin farkh bélgelerini bir araya getirebilir. Mizikleri
neden degisti? Askeri mizik, askeri tarih hakkinda bir sorgulamaya yol acabilir. Bati
Avrupa’nin Askeri mizigi neden Tirkiye'yi etkiledi ne zaman Tirkiye'ye ulasti? Nasil? Bu,
modern Tirk mizigini nasil etkiledi? Oyunlara gelince, Tirkiye'nin farkh boélgelerindeki
geleneksel cocuk oyunlarinin nasil oynandigini 6greten Comenius Ogrenme Program'in bir

parcasi olarak bir web-sitesinin® olusturuldugunu biliyor muydunuz? Baska bir web sitesi?

1 https://slideplayer.com/slide/5691829/18/images/1/TRADITIONAL+turklsh+CHILDREN’S+GAMES.jpg!
2https://prezi.com/vigZhultikfx/child-games-played-in-turkey-by-children-during-the-past/
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de 7,500 yil Oncesinden bugline kadar Tirk oyunlarini gecirdikleri degisikliklerin
nedenleriyle ilgili bilgilerle gosteriyor.

Sonra ¢ocuklarin ilging buldugu diger tarihi kaynaklar hakkinda bahsetmistik. ilkokul
¢ocuklarinin ilgisini cekebilecek kaynaklarin, gorsel olarak etkilesime girebilecekleri bir sey
olmasi gerekir (eski gorseller, farkli yorumlariyla tartisilabilecek hikaye kitaplarindaki
cizimler, fotograflar, haritalar ve planlar). Ya da duygu ve dokunusla kinestetik olarak
gecmis zamanlardan herhangi bir nesneyi, heykelleri, binalari, sokak tabelalarini, eski
reklamlari, kiyafetleri, glinlik ev esyalarindan herhangi birini ¢ocuklar kesfedilebilirler.
Veya yasli insanlarla gecmis hakkinda konusarak sozI( tarih olarak arastirirlar. Cocuklar
farkli diizeylerde bazi yazili kaynaklarla basa cikabilirler. Kiiciik ¢ocuklar tas, metal, eski
fayanslar ve sokak tabelalari tizerine yazi kalemleriyle kabartma yazi yazmaktan zevk alirlar.
Hatta daha 6nceki bir dogum gliniinden kalma dogum glinii karti veya bir hastanede dogan
bir bebegin dogum kayit etiketi, klglik cocuklarin g¢ikarimlar yapabilecegi ve zaman
kavramlarini kullanabilecegi yazili bir kaynaktir. Kiiglik ¢ocuklar, gegmisle ilgili hikayelerin
farkli strimlerini karsilastirabilir, nedenlerini etkilerini ve sonuglarini tartisabilir. Daha
blyik cocuklar madeni para Uzerindeki yaziyi desifre edebilir ve dordiinci sinifa kadar
mektuplari veya ginliklerden alintilari okuyabilirler.

Sorularin, cocuklarin ilgisini ¢ekebilecek diizeyde olmasi gerektigini soyledik.
Cocuklari kendi sorularini sormaya tesvik etmek iyi bir fikirdir. Sorular acik uglu ise cocuklar
farkli seviyelerde cevap verebilir: Bunun neden / nasil yapildigini disliniiyorsun? Ne icgin
oldugunu disliniiyorsun? Bunu yapan insanlarin hayatlarini nasil etkiledi? Sence resimdeki
insanlar ne yapiyor? Ve cocuklar verdikleri cevaplarin gerekgelerini soyleyebilmeyi
ogrenmeliler. Neden boyle oldugunu disiiniyorsun? Baska bir cocugun farkh bir fikri
olabilir mi? Bu, ilk soyleyen cocugun diislincesini degistirir mi? Neden olsun ya da neden
olmasin?

Cocuklarin kaynaklar ve zaman hakkinda nasil soru sormalari gerektigini ve sorulara
cevap vermeyi ve cevap verirken kendine giliven duymayi ve cevaplarken kullanacagi
kelimeleri 6grenmeye ihtiyaglari vardir. lyi bir yaklasim ilk &nce biitiin sinifa soru sormak ve
boylece ¢ocuklarin siireci anlamasini saglamaktir. Sonra 6grenciler bir soruyu tartismak icin
bir arkadasiyla calisabilir, daha sonra bitiin bir sinif tartismasi yoluyla geri bildirimde

bulunurlar. Deneyimle birlikte, 4 veya 5 kisilik bir grupta anlaml bir tartismanin nasil
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yapildigini 6grenirler. Arastirmam, sekiz yasindaki cocuklarin yetiskinlerin olmadigi zaman
¢ok iyi tartismalar yapabilecegini gosterdi ¢lnkld bunu sinifta yapmayl o6grendiler.
Gocuklarin disinme seviyelerinin onlarin kullandig kelime dagarcigi ile sinirlandirildigina
dair kanitlar da vardir, bu nedenle “uzun sozler” tanitmak iyi bir fikirdir; ¢ocuklar uzun
kelimeler kullanmayi severler. Bir konuyla ilgili somut kavramlara odaklanarak baglamak en
iyisidir; S6zcigl tanitin, ne anlama geldigini tartisin, daha sonra birgok farkh baglamda
kullanin ve farkli gérseller tarafindan desteklenmesini saglayin.

Eski Turk eserlerinin gorkemli sergisine ait katalogumdan bakarken, (Turkler: Bin
Yillik Bir Yolculuk 600-1600) Tirk tarihine ait somut kavramlarin érneklerinin olabilecegini
distindim, 6rnegin: semaver, mumluk, tabut, tlitsl yakici, kaba yiin kumas, lamba, goécebe,
kalpak, kilic. imgelerle temsil edilemeyen daha zor soyut kavramlar, inanglar, topluluk, giic,
ticaret olabilir. Bir soruyla iliskili olarak sekiz yas grubundaki bir sinifla soyut bir kavramin
anlamini tartisip ve onlara hecelemeyi ve telaffuz etmeyi 6grettigimde, farkli baglamlarda
stk stk kullandiklarini, zor bir kelimenin tadini g¢ikararak onlarin tartismalarinda
kendiliginden yavas yavas kullanmaya basladiklarini 6grendim.

Bir soruyu arastiran etkinliklerin eglenceli olmasi gerekir. Kiictik cocuklar nesneleri

n “ ” "

veya fotograflarini arastirdiklarinda, onlari “kisa bir siire 6nce”, “uzun bir slire 6nce”, “cok
uzun bir stire 6nce”, “simdiki”, “o zaman” veya “simdi” kiimeleri halinde gruplandirabilir.
Bir kaynak olarak nesneleri sorgulamada miize ziyareti yapilabilir belki daha da
ayrintilandirarak nesnelerin gizimleri etiketlenebilir alt yaziyla gosterilebilir sinif mizesinin
bir parcasi olarak fotografi konulabilir ve tarih seridi yapilabilir. Cocuklar, mize ziyaretcileri
(diger siniflar veya ebeveynler) icin bir sinav yapabilir ve sinif mizelerine rehber olmasi igin
ilke olarak koyabilirler. Eger cocuklar yerel bir arkeolojik alani, belki de yerel bir arkeologla
ziyaret ederse, aciklayici etiketlerle arkeolojik alanin bir planini gizebilirler, daha sonra onu
cagdas bir fotografla kaplayabilir ve neden ve nasil degistigini aciklayabilirler. Eski bir bina
ziyaretinde bulunan cocuklar, dnceki yerlesenlerin soy agaclarini yapabilir, yasamlarinin
nasil olabilecegini ve evdeki farkh insanlarin rollerini ve gérevlerini ¢6zebilir. Bir harabeyi
ziyaret ederek, aslinda neye benzedigini bulmaya calisabilir ve bir yeniden yapilanma
cizebilir veya modelleyebilirler.

Cocuklar gecmisteki festivaller, bayramlar ve gelenekler hakkinda daha fazla bilgi

edinmek igin internet arastirmasi yapabilir ve neden basladigini nigin ve nasil ayni

kaldiklarini veya vyillar icinde nasil degistigini analiz edebilirler. Gegmisteki bir bayram
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gorseli, belki de annesinin veya anneannesinin doneminden kalma Ulusal Egemenlik ve
Cocuk Bayramina ait bir fotografa bakilarak nasil degistigini ve nasil ayni kaldigini bulmak
icin ebeveynler ile bliyikanne ve blylikbaba ile roportajlara yol acabilir. Bu bayramda
cocuklarin devlet gorevlilerinin rollerini oynadiklarini (Cev. Notu makam koltuguna oturma)
okudum. Dedeler cocukken bu rolleri nasil oynayacak ve torunlari bugiin nasil olacak?
Cocuklar, Cocuk Bayraminda baska bir tlkedeki ¢ocuklarla baglantilar kurabilir ve diger
yerlerdeki degisiklikleri karsilastirabilir. Mesir Macunu Senligi Kanuni Sultan Sileyman
hakkinda daha fazla bilgi edinmek igin bir giris olabilir. Tlrkiye’de pek ¢ok festival var!
Gelenek ve goreneklere gelince - tim odalarimda Turk kilimleri var - Onlari gok seviyorum.
Bu roportaji distinerek kilimlerdeki sembollerin anlamini agiklayan bir web sitesi buldum.
Olduke¢a kuguk cocuklar, yillar 6nce kilimi dokuyan insanlarin kilime aktardiklari gizli
mesajlari ¢ozebilir - gecmise yakinlik hissetmenin kolay bir yolu budur. Mesela dokunan
kilim bir ceyiz olarak mi yapildi, bir diiglini veya anneligi kutlamak, gurur ve 6zglirligl veya
iyi haberi kutlamak igin mi yapildi? Peki, bu insanlar kilimlerini nasil dokudu? Kag yasinda
iken dokundu? Nereden geldi? Bunu yapan insanlar icin hayat nasildi?

Kiglk cocuklar icin aile tarihi, ailenin yasadiklari, hafizalarinda yasattiklari ya da soy
agaclari hakkinda zaman ¢izelgeleri olusturmayi, fotograflari siralamayi ve yasli akrabalarin
“simdi” ve “o zaman” hakkinda goriismelerini igerebilir. (6gretmenlerin bazi konularin
hassas olabileceginden bu tiir ¢alismalar icin ailelerden ve 6grencilerden izin alinmasi
gerektiginin farkinda olmasi gerekir. Daha buylk cocuklar icin aile Gyelerinin gegcmisteki
mesleklerini arastirmak aile meslegi hakkinda daha fazla bilgi edinmeyi icerebilir.

Geleneksel oyunlara veya mizikal kaynaklara dayanan sorular her zaman kinestetik

katihm ve eglence icin firsatlari icerir. internet, 6rnek bulmak icin iyi bir yoldur.
Zaman kavramlar

Son zamanlarda yapilan arastirma, 6gretmenlerin zaman kavraminin gelisimini
ozenle planladiklari takdirde, hedeflenen faaliyetler araciligiyla ¢ocuklarin karmasiklasan
zamana ait kavramlari, 6zellikle kronolojiyi kavrayabildiklerini gostermistir. Kronoloji
cocuklarin zaman icinde olaylari yerlestirmelerine ve doénemler arasindaki iliskileri
anlamalarina olanak tanidigi icin 6nemlidir. Zaman kavrami gecmisi anlamlandiran ve
sonunda bir olayin nedenini ve sonuglarini anlamak icin gerekli zihinsel bir agdir. Bes ile yedi

yas arasi ¢cocuklar, nesneleri, fotograflari veya farkli kusak aile tyelerini siralayarak, “6nceki
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zaman, sonraki zaman, bir sonraki gibi” zaman kelimeleri kullanarak ve neden onlari belirli
bir siraya yerlestirdiklerini tartisarak kronolojiyi anlamaya baslayabilirler. Daha buylk
cocuklar, tarihsel materyaller her zaman kronolojik olarak sunulursa ve her derste zaman
cizelgeleri kullanilirsa, giderek daha karmasik zaman sorularini tartisma ve ¢dzme
firsatlariyla birlikte, on yil, yizyil, milenyum ve Milattan dnce ve sonra gibi kavramlari
ogrenmeye ve kullanmaya baslayabilirler. Tarih seritlerinde sadece sayilar bulunmak
zorunda degildir. Tarih seritleri tipik binalar, kiyafetler veya farkli donemlere ait olaylar ile
gosterilebilir ya da zaman hesaplarini desteklemek igin kagittan clippeler veya sapka giymis
cocuklar resmedilerek farkh yillar, on yillar veya yuzyillar temsil edilebilir. Ciftler halinde
gocuklar, bir yuzyildan kalma, belki de o ylzyilldan kalma bir kisi olarak rol oynayan
¢ocuklar, zaman c¢izgisinin disina ¢ikabilir ve baska bir ylizyildan birileriyle benzer yonlerini
ve aralarindaki zamanlar hakkinda konusabilirler. Kronolojik anlayis dizenli olarak
ogretilerek, gliclendirilerek ve genisletilerek gelisir.

Kiiciik ¢ocuklarin zamanla ilgili anlayislarinin karmasikligini kiiciimsemeyin. iki 4
yasindaki erkek cocugun eski oyuncaklardan bahsettigini duydum. Onlardan biri, bu kadar
basit oyuncaklari olan ¢ocuklar icin GzildGgiund ancak arkadasinin ise “onlarin oyuncaklarin
farkhligi hakkinda bir sey bilmediklerini, digeri ise gelecekte ¢ocuklarimin oyuncaklarimin
eski moda oldugunu disiinecegini” séyledi. Ekrandaki eski moda bir arabaya bakan baska
bir cocuk, “o eski arabanin bir tepeye ciktigini gérdiim, ancak eski zamanlarda degildi,
bugilinliindi 'bazi seylerin degistigi ve bazi seylerin ayni kaldigini fark ettim seklinde ifade

etti.
Cocuklar bulgularini baskalarina nasil iletebilir?

Kiglk cocuklarla, camasir ipi seklinde gorselleri siralayarak basit yoldan
konusabilirler. Bir hikayeyi tartisabilir: olaylarin sirasi, nedenleri, sonuglari, motive eden
seyleri tartisabilirler. Veya diger cocuklara bir tarihi mekan ziyaretinde ne buldugunu
sdylemek anlamina gelebilir. Bir Google aramasi bana Tiirkiye'de ¢ok sayida kale gosterdi.
Cumbria'daki yikik bir kaleye yapilan tarihi mekan ziyaretinde 5-7 yaslarindaki ¢ocuklari
goétiirdiim. (Cumbria'da ingilizleri iskoglara karsi savunmak icin insa edilmis ¢cok sayida kale
vardir.) Gruplar kendi iclerinde 6gretmenlerinin daha once kararlastirdiklari sorulari
arastirdilar (duvarlarin ne kadar uzun ve kalin oldugunu, blyik salonun, mutfagin ve

kuyunun nerede oldugunu kaleye saldirmanin en kolay noktasinin neresi oldugunu
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arastirdilar). Cocuklarin bulgulari fotograflara, cizim ve yazili notlara, onlarin yasina ve
yeteneklerine bagli olarak kaydedildi. Bunlar okulda sergilendi. Ardindan, 800 yil 6nce bir
kalede yasamin nasil olacagini 6grenmek icin kitaplar ve kitaplardaki resimlerden daha fazla
arastirma yaptilar. Bu bilgiyi, 6ncelikle kalede bir ziyafetin canlandirmasini yapmak igin
kullandilar. Ortacagda bir kalede ziyafet esnasinda bulunabilecek yiyeceklerin modelleri,
yemek sirasinda okunan masallar, ortagag mizigiyle yapilan danslar ve sakacilarin saka
yapmalariyla tamamladilar. Bir grup bliylk cocuk da, yerel kiitiiphanede sergilenmek lizere
kalenin farkli bélimleri hakkinda bilgi iceren bilgi kartlari hazirladilar. Bu kendi fikirleriydi,
clinkl kaledeki bilgi panosunun yetiskinler i¢in yazilmis oldugunu diistintiyorlardi.

Baska bir okulda 10-11 yaslarindaki ¢ocuklar bir kaleyi ziyaret etti. Bu ¢ocuklar 12
yasindaki ortaokul &grencilerinin oldugu baska bir sinifla birlikte gittiler. iki sinif,
sirdirdiikleri calismalari paylasmak icin bir hafta sonra bir araya geldi. ilkokul
ogrencilerinin galismasi, kalenin en az korunan kisimlarini ve kaleye saldiri yapmanin en iyi
yolunun aciklamasini, ziyaretciler icin bilgi notlarini iceren bir etiket modelini, askeri bir
saldirinin canlandirmasini, kalenin farkli bolgelerinde gerceklesen bir hikayeyi ve kalenin ilk
yerlesimcileri hakkindaki ileri bir arastirmayi iceren dijital bir modeldi. Bu, hikayedeki
olaylarin gerceklestigi odalarin fotograflariyla gosterildi. Ortaokul 6grencileri ¢ok
etkilendiler!

9 yasindaki cocuklardan olusan bir sinifla yerel bir kdyil inceledikten sonra, gériisme
yaptigimiz koy halkini, 6grencilerin yaptiklari trlnlerin sergisine davet ettik. Bu Urlinler
koyluleri buyulemisti. Kdyden yash bir beyefendi, kilise bahgesindeki kiz kardesinin mezar
tasindaki bir kabartmayl bana gosterdi. Gosterdigi ilgi takdire sayandi! 8 yasindaki
cocuklarin yer aldigi bir sinifla arkeologlarin yeniden insa ettikleri bir Demir Cag koylinu
ziyaret ettik. Ziyaretten sonra sinif, canli bir Demir Cagi endustrisine donusti. Bazi cocuklar
kendilerine Demir Cagi deri ayakkabilari yapmaya karar verdiler, bazilari kuzu ve sebze
koklerinden demir ¢agl yemegi pisirdiler, bazilari tam bugday ekmegini yaptilar. Bazilari
koyunlarin yinini taradilar, sonra bir mil tzerinde o yinleri biiktller, 6rdikten sonra
bitkisel boyalarla boyadilar. Digerleri demir ¢cagi ¢comleklerinin kopyalarini yaptilar ve onlari
firna ateslediler. Bir ¢ift 6grenci iki tas arasinda bugdayi 6glitti — bugday tanelerimiz az
oldugundan cok kigilik bir miktar denediler. Bu faaliyetler zaman icinde gerceklesti ve

muhtesem bir sergiyle sonuglandi. Ancak bu sorgulamalar birgok pratik etkinligi icermesine
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ragmen, birincil ve ikincil kaynaklardan gelen soru sorma ve bilgileri bulma ve bunlari
kaydetmeyi de igerdiklerinin farkinda olmak 6nemlidir. Cocuklarin ilgisini ¢ekince,
cogunlukla ciftler veya gruplar halinde daha fazla sey 6grenmek istediklerini diisinmeleri
ilginctir. Bu, yliksek motivasyonlu olduklari ve farkli arastirmalar Ustlendikleri anlamina
gelir, boylece siniftaki herkes ayni seyi yaparsa yapabileceklerinden daha fazlasini 6grenir.
Cocuklarin sorgulamalarini ve etkinliklerini evde génilli olarak siirdirdiiklerinde gergekten

basaril oldugunuzu biliyorsunuz.
Tarihte 6grenme nasil degerlendirilebilir?

Cocuklarin, 6gretmenlerin, ebeveynlerin ve egitimdeki diger paydaslarin gocuklarin
neler 6grendigini bilmesi icin degerlendirme 6nemlidir. Bu nedenle bir tema planlarken, bir
o6gretmenin bir sorgulamanin hangi becerilere ve bilgiye odaklanacagina karar vermesi
esastir. Cocuklarin neyi 6grendiklerine dair 6zetleyici degerlendirme, 6grencinin sadece bir
konunun sonunda yazdiklarina degil, her gocugun lriin dosyasina da dayali olabilir. Ancak,
ogretmenin gozlemleri araciligiyla gerceklestirilen ve bir konu islenirken c¢ocuklarla
konusmalari iceren bicimlendirici degerlendirme gercekten &nemlidir. Ogretmen
cocuklarin neyi basaracaklar konusunda bir 6ngoriye sahipse; cocuklara distndiiklerini
sorgulayabilme ve bulgularini gozlemleyebilme imkanlari sunulmus ise; cocuklarin
ogrendikleri seyler hakkinda distinmeleri 6gretilmis ise bir sonraki adimda, ¢ocuklarin
dislncelerini daha ileriye gotirmek mimkiin olacaktir. Tarif edilen etkinliklerin gesitliligi
icin yapilan planlama, bireylerle ve gruplarla ¢alisma icin 6gretmene zaman birakir.

Simdi daha genis pedagojik konular hakkinda digstnelim. Cocuklarin kendilerine
ogretilen tarihin icinde olduklarini hissetmeleri gerekir. Birlesik Krallik ‘ta genellikle ayni
sinifta bircok etnik gruptan cocuklar vardir. Alternatif olarak, bircok kirsal okulda diger
kiltlrler hakkinda hicbir deneyime sahip olmayan ¢ocuklar vardir. Bu esit derecede sorunlu
bir konudur. Elbette kendi llkeniz ve bulundugunuz yer hakkinda bir seyler bilmek
onemlidir, ancak belki de, Hayat bilgisi dersinde ¢ocuklar Tirkiye’'nin farkli bélgelerindeki
bayramlari yemekleri ya da mizikleri islediginde bir cocuk Turkiye'nin farkli bir yerinden ya
da baska bir (lkeden ornekler sunabilir. Dordlinct sinifta farkli aile tarihlerini
paylasabilirler.

Cocuklarin ailelerinin ve bakicilarinin, egitimlerine dahil olmalari énemlidir. Bir

konunun basinda ne yapacagimizi ve neden yapacagimizi agiklamak igin ebeveynleri okula
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davet ederdim, boylece ¢cocuklariyla okul tarih dersleri hakkinda konusabiliyorlardi. Veliler
genellikle okul gezilerinde bize katilmaktan ya da okul sergilerimizi ziyaret etmekten mutlu
olurlardi ya da ¢ocuklarini hafta sonlari ilgili bir miizeye goétirebiliyorlardi. Bir annenin 8
yasindaki ogluna televizyonda Demir Cagl hakkinda izledigi bir programi anlattigini
hatirhyorum. Cocuk “Ama anne, bunun kaniti nerede?” diye sordu!

Cocuklarin, yalnizca varlkli ve iyi bilinen insanlarla degil, siradan insanlarla baglanti
kurabilmesi 6nemlidir. Tirk mizelerinde birgok harika eser ve resimlerin bulundugunun
farkindayim. Ancak cocuklarin kendilerini ge¢mis, simdi ve gelecegi etkileme olasilig
arasindaki siirekliligin bir parcasi olarak gérmesinin onemli oldugunu dislinlyorum. Bu
yluzden, ¢cocuklarin gecmisteki insanlarla bag kurduklarini hissetme ihtimalinin yerel tarih,
gelenekler, gérenekler, yerel oyunlar vb. yoluyla yliksek oldugunu disiiniyorum.

Erkekler ve kizlar ayni konuya ilgi gosterir mi? Tiirkiye'deki Hayat Bilgisi ve Sosyal
Bilgiler derslerindeki tarih konulari cinsiyete dayali olmayan iyi firsatlar sunmaktadir. Ancak
bunu daha da gliclendirmek icin firsatlar bulmak iyi bir fikirdir. Mesela aile tarihinde
kadinlar ve erkekler farkl islerde galistilar. Kirsal alanda yasiyorlarsa ayni isi paylasiyorlar
miydi? Bu degisti mi? insanlar kadinlarin ne zaman oy kullanamadiklarini hatirlhyor mu?

Ogretmen cok konusursa ¢ocuklar birbirlerinin fikirlerini tartismayi, paylasmayi ve
birbirlerinin fikirlerine karsi ¢ikmaylr 6grenmez. Cocuklarin tarihsel sorgulama siirecine
katilmalari gerekir. Tarih, genellikle dogru bir cevabin bulundugu matematik veya fenden
farklidir. Genellikle kaynaklar eksik oldugundan, ¢ikarimlar yapilmasi gerekir. Bazen yeni
kanitlar anlayisimizi degistirir. Bir degisiklik veya olay hakkinda farkli gorisler olabilir. Bazen
bir nesnenin sembolik anlami artik bilinmemektedir ve sadece tahmin edilebilir. Kiglk
cocuklar bile bu tiir cikarimsal diistinceyi embriyonik yollarla 6grenebilir. Cocuklara bir bakis
acisini tartismak ve baskasinin kendi gorislerini kabul etmeme nedenlerini dinlemek igin
firsatlar verilir ve kendilerine giivenmeleri saglanirsa, kendi fikrini degistirebilir veya belki
de dogru cevabin o olmadigl konusunda hemfikir olabilirler. Onlar i¢in sosyal bilissel ve
duyussal 6grenme 6nemlidir. Tarihgilerin blyuk tarihsel sorulari tartistiklari gibi 5 yasindaki
cocuklarin da fotograflari siraya koymalari dogrudur.

Ogretmen tarihle cok ilgilenmiyorsa ve énemli olmadigini disiiniiyorsa? Hem
meslektaslarim hem de 6grencilerime dedigim gibi, ‘Eger bunun heyecan verici ve 6nemli

oldugunu disiinmuyorsaniz, neden ¢ocuklara bunu 6gretesiniz?
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7. ilkokul gocuklarina ne tiir bir tarih 6gretilmeli? ilkokul diizeyinde tarihin hangi
donemlerinin, boyutlarinin ve sorunlarinin ne derecede Ogretilebilecegini
disiiniiyorsunuz?
ilkokul cagindaki cocuklarin Tas Devri'nden, hafizalarinda yasattiklari ge¢mise

kadarki zamanlarla mesgul olabilecegini distnlyorum. Tarama seklindeki uzun tarihsel
zamanlari ve detayl bir ¢alisma yoluyla da kisa donemleri 6grenmede basa ¢ikabilirler.
ideal olarak detayh ¢alisma daha biiyiik bir resim icinde ayarlanir. Yerel, ulusal ve kiiresel
tarihi 6grenebilirler. Tartismali konulari 6grenebilirler ve 6grenmelidirler. Uygun formda
materyaller, nesneler, resimler, tarihi mekan gezileri ve dogru zorluk seviyesinde
ogrencilere sorularin sorulmasi temel olarak énemlidir. Tarih her ne olursa olsun, farkl
donemler ve yerler arasinda zamanla baglanti kurmayi 6grenmeleri 6nemlidir. Bdylece
cocuklar, gecmisin giderek daha karmasik tutarli bir cercevesini olustururlar.

8. Tarih 68retmen adaylarina verilebilecek egitimin kapsami, igerigi, yontemleri,
siiregleri ve prosediirleri hakkindaki goriislerinizi liitfen paylagir misiniz?
Ogretmen adaylari ve profesyonel gelisim kurslarina katilan égretmenlerle ilgili

yaklasimim, onlara yukarida ¢ocuklar icin 6nerdigim her seyi, fakat olgunluklarina uygun bir
sekilde o6gretmektir. Bu, onlara eglenebilecekleri bir baglamda tarihsel sorgulama
sireclerindeki bakisi ve istenildiginde muhtemel c¢ikarimlar yapmanin ve bunlar
dogrulatmanin nasil bir his oldugunu gosterir. Bir defasinda 6gretmen adaylarini hafta sonu
on altinci yiizyildan kalma bir eve gétiirdiim. ilk giin gruplar, on altinci yiizyilda bir evin nasil
olabilecegini arastirdilar; 6rnegin, bir grup el yapimi tuglalari ve tahta kirisleri tarihlemek
icin bir mimarlik tarihgisi ile calisti. Bir grup gliniimizden farklarini ortaya koymak igin, eski
haritalari kullandi. Bir grup, on altinci yizyilda evde yasayan insanlarla ilgili hikayeleri
bulmak icin belgeleri kullanarak (ingiliz i¢ Savasi ddnemi) yerel bir arsivciyle calisti. Bir grup
misir harmaninda kullanilan teknolojileri (harman ahiri ve cidrinin yapildigi kizartma evi)
inceledi. Baska bir grup on altinci yiizyila ait tarifler bulmak igin British Museum'a gitti. ikinci
glin 6gretmen adaylari arastirmalarini paylasti. Mimari tarihginin evin yapildigi tarihe veya
O0zgln yapisina karar veremedigini kabul etmek zorunda kaldilar ¢linkii ev bircok kez
degismisti - bu ylzden “asla bilemeyecegimiz bazi seylerin” sikintisini yasadilar. Sonra
hepimiz bir tiyatro grubundan 6ding alinan on altinci ytzyil kostiimlerini giydik ve yemek
grubunun hazirladigi on altinci ylzyil yemeginin tadini ¢gikarmak igin uzun mege masasina

oturduk. Evin on altinci yizyll sahiplerinden birinin mezarini ve kiliseyi ziyaret ettik.
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Universitedeki derslerde 6gretilenler, kaynaklar kullanilarak yapilan ayni sorgulama
esaslarina dayaniyordu. Ogretmen adaylari, tarihsel sorgulamanin siireclerini deneyime ve
tartismaya dayali 6grenirken, farkli beceri ve olgunluk seviyesindeki cocuklara nasil
dgreteceklerine dair planlama deneyimine de sahip olurlar. ingiltere'de ilkégretim okulu
ogrencilerinin pek tarih bilmedikleri dogrudur, bu nedenle Ulusal Mifredat
Departmani'ndan alinan bilgiler her zaman her bir arastirmanin bir parcgasiyla ilgilidir.

9. ingiltere igin su anki okul tarihi miifredati hakkinda ne diisiiniiyorsunuz?

Ulusal Tarih Mifredati, tarih 6gretiminin amaglarini ve hedeflerini, li¢ anahtar
asamada (Key stage 1-bes ile yedi yas) (Key Stage 2-yediile 11 yas) ve (Key Stage 3-on bir
ile on dort yas) genis bir icerik ile ele alir. Tarih 6gretiminin belirtilen amaglarinin tesvik edici
ve isteklendirici oldugunu, merak etmeyi ve sorgulamayi cesaretlendirici olarak tarihe
odaklandigini disiinilyorum. Ug¢ Anahtar Asamadan sonra 6grenciler giderek daha
perspektif almayi yansitan sorular sormayi, elestirel disinmeyi, kanitlari tartmayi ve
argimanlari ele almayi 6grenmelidir. Benim goriisime gore ¢ocuklarin tarihsel sorgulama
sireclerine en bastan dahil olmalarn esastir, tarihin iceriginde sorgulama yoluyla
ogrenilmelidir, ¢iinkl bu, tarih disiplininin dogasinin 6zelligidir, ikinci olarak, siyaseten
maniplle edilebilen ge¢misin tekli bakisini edinmeye bir alternatiftir, l¢linci olarak,
cocuklar zaman icinde bir siirekliligin parcasi olduklarini hissetmeye ihtiya¢ duyuyorlar ve
sonuncu olarak cocuklar konularin ilgilerini ¢cekmesi halinde ve konulari arastiriyor ve
tartisiyorlarsa daha motive oluyorlar.

Ulusal Mifredat iceriginin, Birlesik Krallik tarihini, yerel ve ulusal konulari kapsamasi
ve bunu, daha genis dlinyadaki birimlere baglamasinin ve boéylece eski uygarliklari,
imparatorluklarin dogusu ve c¢okisiunli o6grenen cocuklarin koklerini baska yerlerde
bulabilmelerine izin vermesinin énemli oldugunu dislinliyorum. Ayrica kronolojik olarak
tarihin 6gretilmesinin avantajlari ve dezavantajlari hakkinda cok fazla tartisma olmasi ve
ulusal programin 6ngordiigl, cocuklarin 6grenebilecekleri yerel ulusal uluslararasi ve
kiiresel konularin oldukca genis olmasi nedenleriyle bunun kararini vermek okullara
birakilmistir. Uglincisi, yasal ydnetmelikler ile profesyonel karar alma firsatlari arasinda
hassas bir denge vardir.

Son olarak, bu mifredatin, 5-15 yas arasindaki 6grencilerin yapmasi gereken

tarihsel sorgulama siiregleriyle tarihi 6grenmeleri, soru sorup cevaplamayi 6grenmeleri,
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farkli yorumlari giderek daha karmasik sekillerde degerlendirmeleri ve bazen tek bir dogru
cevabin olmadigini anlamalari konusunda temel avantajlari oldugunu disliniyorum.
ikincisi, okullar arasinda ve Anahtar Asamalar boyunca makul bir siireklilik saglar béylece
tiim dgrenciler benzer deneyimlere sahip olurlar. Uglinciisi, bireysel olarak 6gretmenlerin
Uniteleri 6grencilerine en uygun sekilde nasil planlayacaklarina karar vermede 6nemli
ozgurlik ve yaraticiliklarini ortaya koymaya izin verir.

Ancak hicbir mifredat mikemmel olamaz. Cocuklar 1. ve 2. Asamalarda (Key stage
1-2) esas olarak tarih 6ncesi ve erken ingiliz tarihini 6grenerek gegirirler ve tarihin geri
kalanini ise sadece 3. Anahtar Asama’da (Key stage 3) 6grenirler. Ve ilkokullarda bir¢ok
dgretmen zamanin ¢ogunu Ingilizce ve matematik dersleri icin harcamak zorunda
olduklarini hissediyorlar, ¢linkii bu dersler ulusal sinavlarda karsilarina ¢ikiyor ve bu test
sonuclari ve ilgili derslerin skorlari kamuoyunca degerlendiriliyor. Ayrica, sinif 6gretmenleri
¢ogu zaman pek fazla tarih bilmezler ve ilkokulda mesleki gelisim icin 6gretmenlerin ¢ok az
firsatlari vardir. Ortadgretimde, benim tecriibbeme gore, mifredata ragmen, tarih genellikle
daha resmi, daha az 6grenci merkezli bir sekilde 6gretiliyor.

10. ingiltere'de tarih egitimcilerinin okul tarih miifredatini gelistirme siirecinde rolleri
ve sorumluluklari neler olmustur? Tarih egitimcileri, tarih miifredati gelistirme
siirecine nasil katkida bulunur?

Bu ilging bir soru. ingiltere'de egitim son otuz yilda oldukca politik bir hale geldi.
Suan ki Ulusal Mifredattan 6nce (2013) o zamanki Egitim Bakani Michael Gove’un
gocuklarin siralarda oturacaklari, tarihleri ezberleyecekleri, Kral ve Kraligelerin adlarini ve
ingiliz Tarihini 6grenecekleri konusundaki israri ettikleri cok biiyiik bir hararet ve tartisma
yarattl. Ulusal Mifredat Danisma Komitesi, sag gorisli tarihcilerden ve bu gorisi
destekleyen tarih egitimcilerinden olusmustur. Tarih akademisyenleri ve Tarih egitimcileri
bunun olmamasi gerektigi konusunda kararliydilar ve nihayet Kraliyet Egitim Mdufettisligi
miidahale etti. Boylece giincel tarih mifredati genel olarak egitimcilerin ve 6gretmenlerin
istekleriyle ayni dogrultudadir. Bir Sivil Toplum Kurulusu olan Biiyik Britanya Tarih Dernegi,
ilkogretim ve ortadgretim 6gretmenleri icin dergiler ve 6gretmenlerin uygulamalarini takip
eden anketler ile tarih egitimini desteklemekte ve her seviyedeki ogretmenler igin
mikemmel kaynaklar ve tavsiyelerde bulunma konusunda 6nemli bir rol oynamaktadir.
Egitim Standartlari Ofisi (OFSTED), mifredatin uygulanmasini izlemek igin okullarin

denetimlerini de ylritmektedir.

Turkish History Education Journal, Spring 2019, 8(1), ss. 356-398 372




DOGAN

11. ingiltere'de tarih miifredatinin temelini olusturan beceriye dayali tarih
6gretiminin giiglii ve zayif yonleri nelerdir?

Bu soruya yukarida detaylica yanit verdigimi distiniyorum.

12. Diinya capinda tarih 6gretiminin genel sorunlann / sorunlan hakkindaki
goruslerinizi liitfen paylasir misiniz? Profesér Jon Nichol ile, Uluslararasi Tarih
Egitim Arastirma Agi'nin (HEIRNET) kurucu ortagi oldugunuzu biliyoruz.
HEIRNET’in kurulusuna yol agan gelismeler hakkinda bilgi verir misiniz? Peki,
HEIRNET’in tarih egitimcilerinin kiiresel topluluguna bugiine kadar sagladig
katkilar nelerdir?
2004'te, ingiltere'de tarih egitimcilerine yénelik bir Yaz Okulu olup olmadigini

ogrenmek icin birileri benimle irtibata gecti. Jon'a bir tanesini bilip bilmedigini sordum ama
o bilmiyordu, ben de calistigim ingiliz Goéller Bélgesi'ndeki kiiciik bir kasabada bir tane
dizenlemeye karar verdim, burada Jon bana yardim etti. 1997'de iki glnlik tarih egitimi
Uzerine bir Avrupa Konseyi toplantisina baskanlik ettim; burada Avrupali akademisyenlerle
ile baglanti kurdum ve ardindan Romanya, Fransa, isvicre ve Finlandiya'da kiiciik
arastirmalar yaptim. Jon'un uluslararasi baglantilari da vardi. Ancak her kitadan kirk kisi
ingiltere'nin kuzeyindeki kiiciik bir kasaba olan Ambleside'daki ilk konferansa geldiginde
sasirdik. Konferansa Tarih Egitimcileri Uluslararasi Arastirma Agi (HEIRNET) adini verdik.
(HAIRNET diye bir kelime var, kadinlarin saglarini riizgarda ugmasini engeller, bu ylzden
isim benzerligiyle kicik bir metafor disiindiik!) Konferans ¢cok zevkliydi ve atmosfer ¢ok
sicakkanli ve rahatti — Bu Heirnet’in karakteristik bir ethosu oldu. O zamandan beri Jon ve
ben Avrupa Universitelerinde ve Yaroslavl (Rusya), Capetown (Giiney Afrika), Curitiba
(Brezilya) ve New York (ABD) 'de giderek katilimi artan konferanslar diizenledik.
Avustralya'da bazi dersler vermeye davet edildigimde daha fazla baglanti kurdum.
Konferanslara her kitadan insanlar katiliyor. Nitekim 2007 yilinda Warwick Universitesi'nde
Doktora tez savunmasinda bulundugum ve simdi Sinop Universitesinde profesér olan
Dursun Dilek, 2007'de istanbul'daki HEIRNET konferansina ev sahipligi yapti. Senin de
bildigin gibi 7 yil dnce Profesor Dilek’in referansi lizerine Cumbria’ya gelmen ve Giliney
Kore’den gelen bir tarih egitimcisi, Profesor Dilek’in kayinvalidesiyle Tiirkiye'de kalmasi bu
agin ne kadar itlimh bir sekilde blyldidginin ornekleridir. Simdi bir web sitemiz var

{https://heirnetonline.com)
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Jon ve benim birlikte kurdugumuz bir dergi olan Tarih Egitimi Uluslararasi Arastirma
Dergisi (History Education International Research Journal) baslangicta konferanslarda
sunulmus yazilarin hakemler tarafindan incelenmesinden sonra yayinlandigi bir dergiydi.
Ancak daha sonra diinyadaki diger tarih egitimcisi akademisyenler makaleler gondermeye
basladi. Dergi daha sonra Blylik Britanya Tarihi Dernegi (Great Britain History Associaton)
tarafindan yayinlandi ve su anda University College London Press tarafindan yayinlanan ve
Tarih Egitim Arastirmalari Dergisi (HERJ- History Education Research Journal) olarak
yeniden adlandirilan bir agik erisim dergisi haline geldi. UCL blinyesindeki Egitim Enstitlist
dinyada ilk sirada yer aliyor, bu nedenle artan sayida tarih egitimi arastirmacisinin makale
gondermesini sagladigi icin mutluyuz.

Bu, tarih egitimindeki klresel arastirmacilar topluluguna, ¢ok farkh baglamlarda
gerceklestirilen felsefeleri ve arastirmalari paylasmak icin prestijli bir forum sagladi.
Farklihklar ortaya gikardi ama ayni zamanda bircok ortak tema belirledi. En énemli ortak
anlayis, bir milletin tarihinin tek bir resmi siriiminin olmadigi, zaman iginde degisebilecek
farkli bakis acilarindan esit derecede gecerli olan birgok anlatinin oldugu ve okuldaki
ogrencilerinin tarihle dinamik bir sorgulama siirecine girmeleri gerektigidir. Bu siireci
anlamak, 6grencilerin mevcut bakis agilari ile bu bakis agisinin hem gliniimiiz hem yarinlar
uzerindeki etkilerini anlamalarina imkan verir.

Konferanslar ve dergi ayrica tim dlnyadan insanlarin arastirmalari hakkinda
birbirleriyle iletisim kurmalarini ve projeler lzerinde isbirligi yapmalarini saglamistir.
Ornegin, isvicre’li bir meslektasim Avustralya’da bir meslektasi ile birlikte ¢alisma yapti,
Avusturya’li bir meslektas simdi Oxford Universitesi’nde calisma izni aldi ve Kanada’daki
meslektaslar, University College London Egitim Enstitlisii’'ndeki meslektaslariyla calisti. Ve
sahsen, su anda HEIRNET ve HERJ araciligiyla tanistigim arkadaslarim olan tim harika
meslektaslarim tarafindan zenginlestirildim - ve bdylece beni her yerde destekleyen kocam
var!

13. Birgok kitap ve derginin editorii olarak gorev yaptiniz. Peki, bu bir Ogretmen
Egitimcisi ve arastirmaci olarak kendinizi gelistirmenize nasil yardimc oldu?
Gelecekte tarih 6gretimi vizyonunuz hakkinda bilgi verir misiniz?

Editorid oldugum kitaplardaki bolimlerin timi 6gretmen egitiminin farkl
yonlerinde galisan meslektaslar tarafindan yazilmigtir. Bu, temalari ve ortak amaglari olan

kitaplarin farkli uzmanlik alanlarina sahip kisiler acisindan ele alinmasini sagladi. Biitilin
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kitaplar kilicliik vaka calismalari yoluyla teoriyle uygulama arasinda baglanti kurar. Bu
arastirma, uygulama hakkinda sorular sormayi ve bunlari yanitlamanin yollarini bulmayi
iceriyordu. Bu, 6gretmen egitimi lizerine calisan arastirmacilarin 6gretmenler ve ¢ocuklarla
¢alismasini, cocuklarla uygulamal calisma Uzerine deneyimini sirdiirmesini ve bunun
sonucunda mevcut teorik bilgilerimizi ve dnceki uygulamaya dayali deneyimlerimizi yeni
durumlarla iliskilendirerek fikirlerimizi gelistirmeye devam etmemizi gerektirir.

Politik tabanl hiikimet girisimlerinin esi benzeri gérilmemis bir sekilde art arda
artmasi, okuldaki uygulamalarin nasil yapildiginin denetlenmesi ve konularin ¢ocuklara
nasil 6gretildigini Olcen testler nedeniyle ele alinmasi gereken bircok yeni sorun vardi.
Hikimetler daha 6nce mesleki uygulamaya nadiren miidahale etmisti ve Hiikiimet ¢abalari
arastirmalara dayanmiyordu. Ogretmenler ¢cogu zaman farkli cocuklarin gelisimine ve
gereksinimlerine dayanan 6gretim yontemlerini kullanma konusunda tehdit edilmis, asiri
calistirilmis, deger gormemis ve yetersiz olduklarini hissediyorlardi. Bu ylizden edit6r olarak
hazirladigim kitaplar, egitimcilerin iyi uygulama olarak gordikleri seylerle hiikiimet
taleplerinin nasil saglanabilecegini kesfetme c¢abalarini birlestirdi. Bir dizi zorluga deginildi
ve bunu yaparken kendi uygulamami ve moralimi gelistirdigi gibi meslektaslarimin,
ogretmenlerin ve ¢ocuklarin uygulamalarini ve moralini de gelistirdigini umuyorum.

Kitaplarin ele aldigi konular c¢esitlidir. Bazilari  farkli  Gniversitelerdeki
meslektaslarimin yazdigi bélimlerle tarih egitimine odaklanmaktadir. Constructing History
11-19 (2009) ve Teaching History Creatively (2012), ilkégretim ve ortadgretim okullarinda
aktif 6grenme yoluyla tarihi 6gretmeyi cesaretlendirmeyi ve Ulusal Miifredati yorumlamak
icin didaktik bir yaklasimdan ka¢inmayi amacglamaktadir. Writing History 7-11 (2014),
ogretmenleri tarih, dil ve okuryazarhigl birlikte 6gretmeye tesvik etti ve boylece tarih
o0gretmek icin erisilecek zaman artmistir. Professional Studies in the Primary School (2014)
kitabinin felsefesi ise, 6gretmenlerin, yasal zorunluluklar cercevesinde 6gretme ve
o6grenme surecleri icinde mesleki bltlinligin nitelikleri ve becerileri araciligi ile sirekli
olarak mesleki yargi ve kararlar verme ve yorumlanmasindan sorumlu oldugunu gostermegi

amaclamaktadir.

Diger kitaplarda katkida bulunanlarin hepsi ayni Universitede calistigim kisiler ve bu
kitaplar ortak hazirlandi. Bu kitaplarda ¢agdas konulara odaklanildi. Children’s Perceptions

of Learning with Trainee Teachers (2000), 6grencilerin galistiklari stajyer 6gretmenlere
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yanit vermelerini ve bunlarin degerlendirme yollarini arastirmakta ve okullarin stajyerlere
(6gretmen adaylari) yer verme gerekliligini hakli ¢gikarmaktadir. Early Years 3-7: curriculum
coherence and continuity (2002), okul 6ncesi mufredatinin ve ilkokul birinci kademe
mifredatinin geleneksel c¢ocuk merkezli uygulamalarla o6gretilmesi fikrine meydan
okumaktadir. Exploring Time and Place Through Play (2005), giris asamasi 6grencileri igin
Mifredat Rehberi olup ve ayni zamanda okulun ilk yillarinda oyun yoluyla gegmis zaman ve
diger mekanlarin gocukta gelisimini saglayabilecek bir uygulamayi igceren bir arastirmayi
kesfettirmeyi amacliyor. Teaching Geography 3-11: a guide for teachers (2006), bir Kalite
ve Mifredat Derneginin dizenledigi “Gelecegi Gorlusmek; Gelecekle Yizlesmek”
toplantisina bir yanitti. Onde gelen egitimciler, tarih, cografya ve bilimi diinyay! anlamanin
temel bir pargasi olarak kabul ediyorlar. Bununla birlikte tarih egitimi icin baslangic
noktasinin bir ekip ruhu ile ictenlikle calisarak, kiresel vatandashk konularina duyarhlik
gostererek ve 6grencilerin seslerini 6nemseyerek 'tlim insanlik icin ortak hedefler' etrafinda

sekillenmesi gerektiginin altini giziyorlar.

Blyik fikirler, cografi hayal glicli, mekansal farkindalik, bagimsizlik, kisisel ve kiiresel
ve cevresel etkilesim arasindaki baglantilar, sorunlarin degerlerinin boyutlarini arastirmak,
sosyal farkindaligi ve sosyal ve duygusal gelisimi tesvik etmek olarak tanimlanmistir. Cross-
Curricular Approaches to Teaching and Learning (2009), Program planlamada tutarli

yaklagimlari arastirir.

Tabii ki kitaplarin yazilmasi hem katkida bulunanlarin hem de editorlerin
dustincelerini harekete gecirir ve genisletir ve 6gretmenler arastirmaya katkida bulunurlar,
cocuklar kendi ¢alismalarinin kitaplarda gosterilmesinden isimsiz olarak konusmalarinin
kayitlarinin yer almasindan gurur duyarlar ve hatta cocuklar 6gretmenlerinin ¢alismalarini
basiimis bir kitapta okuduklarindan sevinirler.

Beseri bilimler, vaat edilmis genis ve zengin mifredatin dar odakli bir “standartlar
ajandasl” karsisinda feda edilmesinin sonucudur. Bilincin ve kimligin sekillenmesine katkida
bulunan, insani strekliliginin bir parcasi olarak kabul eden, 'insanoglunun kim oldugunu ve

ne yaptigini' anlamak lizere gecmis ve gecmisin gelecek lizerindeki etkisinin dGnemine isaret
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eden kanita dayali tarihin gelecekte mufredatin 6nemli bir pargasi olarak yer alacagini
disiniyorum.3

Gocuklarin aktif olarak tarih dersinde 6grenmeye katilacaklarini ve merakli gériinen
seyleri hayal etme ve kesfetme firsatlarinin verilecegini umuyorum. Tarihi yerel, ulusal ve
kiiresel vatandaslik olarak degerlendiren kiltir ve topluluklar olarak diisinmeyi seviyorum.
Tarih dersinde ¢ocuklara kendilerini mesgul eden ve anlamli bulduklari diisinme, konusma,
problem ¢ézme ve derinlemesine arastirma icin daha fazla zaman verilecegini dlisiinmek
isterim. Ve umarim tarih, birlesik ve tutarli bir mifredatin bir parcasi olur, ¢linki tarih

mukayeseli bir konudur, diger disiplinlerden gelen anlamlari birlestirir.

Eklemek istediginiz baska bir sey var mi?

Sorularinizi disinmekten zevk aldim Dr. Dogan. Umarim cevaplarimi yansitirken
¢ok fazla ayrintiya girmemisimdir. Ancak, cevaplarimin Turk tarih mifredatina ve Tirk
geleneklerine nasil uygulanabilecegini 6grenerek Tirkiye hakkinda daha fazla sey
ogrendim. Tesekkir ederim.

Sorularimizi yanitladiginiz ve deneyimlerinizi ve goruslerinizi bizimle paylastiginiz

icin tesekkir ederiz.

Dr. Yasin DOGAN

3 Phenix P.H. (1964) Realms of Meaning. London: McGraw-Hill.
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After completing her undergraduate degree in
Medieval and Modern European History at the
University of London, Professor Hilary Cooper
began teaching history in Primary schools. She
holds a PhD in development of historical thinking
in young children. She started her academic career
at Goldsmith's College of London. She continued
her academic studies at the Universities of
Lancaster and Cumbria. Her academic work
focuses on history and pedagogy. In particular, she
has conducted empirical and theoretical studies on how to learn the history of preschool and
primary school children. Professor Cooper retired from the University of Cumbria and now
continues to contribute to the University of Cumbria as an Emeritus Professor. She has contributed
to books published by internationally well-known publishing houses as an editor and author in the
field of history teaching, especially in teaching primary history. Professor Cooper has organized
HEIRNET international symposium together with Professor John Nichol, and She has co-editor with
John Nichol, History Education Research Journal (HERJ) published by University London School of
Education.
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1. Professor Cooper, we know you from your books, your book/journal editorships
and symposiums, especially the ones organised by HEIRNET on history teaching.
Could you please let us know a little bit more about yourself before going on with
your studies?
| grew up in a small seaside town on the East coast of England before | went to
London University to read Medieval and Modern European history. After that, | lived in
London with my husband and son and taught children from 4 -11 years old. | found this
much more intellectually stimulating than teaching history, which in those days, was taught
in rather boring traditional ways. During this time, | took an Advanced Diploma in Child
Development and realised that there was no theoretical framework for teaching history to
young children. This led to my doctoral thesis, ‘Young Children’s Thinking in History’. As a
practising teacher, | could collect all my data from the children | taught. This led to my
becoming a lecturer at Goldsmith’s College, London University and to my first books, The
Teaching of History (1992) and History in the Early Years (1995). At this point, just when my
husband retired, | was appointed as Director of Professional Studies, at Lancaster
University, and later as Professor of History and Pedagogy at The University of Cumbria.
This was a dream come true as we had always come to Cumbria for the holidays. It is the
most beautiful region of mountains and lakes, where | enjoy hill-walking and painting. After
| retired life became even better because, with my colleague, Dr. Jon Nichol we continued
to organise annual History Education International Research Network (HEIRNET)
conferences in different parts of the World, so | made good friends in, for example, Russia,
Brazil, North America, Japan, Australia, Asia, South Africa and across Europe. We also
continued to edit our History Education Research Journal, now in its seventeenth volume
and published by University College London Institute of Education Press. This is graded the
best university education institute in the World! To conclude | must say that | never had a
career plan; it was all just serendipity!
2. You say that you studied European History. Why did you decide to be an educator
and especially about studying history? Can you please tell us about your
viewpoints on the similarities and differences between being a historian and

being a history educator?
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| suppose | always thought | would be a teacher. My mother and father were
teachers and my grandmother was a headmistress in one of the first state schools. She lived
with us and was born in 1863 —so | was always surrounded by her ‘old things’ and still have
some of them. | now live in a converted stable. | always felt connected to the past and
enjoyed trying to bring the past to life for children. | think a sense of continuity is important.
| also think that we underestimate the thinking of young children. And | have no doubt that
the skills of historical thinking, basing arguments on evidence, (discussing different
interpretations and accepting that often there is no right answer) are important to social
and emotional as well as cognitive development.

As for the similarities between being a historian and a history educator, | know, from
experience that, from their earliest years, children can think historically if they are taught,
as Jerome Bruner pointed out, using teaching materials, questions and vocabulary
appropriate for their age. But of course they cannot do this in the ways that historians do
because they are immature, they have limited knowledge and cannot fully understand the
ways in which people in past societies thought, felt and behaved. However, if they learn
progressively to think historically they can do this with increasing complexity.

3. Could you please tell us a little bit about history teacher training in the UK?

In the UK there are several routes to gaining Qualified Teacher Status (QTS) in order
to teach in state schools. There is one-year post graduate certificate in education (PGCE)
courses which are taken in a university but with a proportion of time spent on ‘teaching
practice’ in schools, supervised by school mentors. A second route is to take a three-year
university course leading to an Honours degree in secondary, primary or early years
education, with teaching practices in schools during each year to put theoretical learning
into practice. On these courses, you may choose to specialise in history — or any other
National Curriculum subject. If you do not specialise in history you will take a less
specialised course to enable you to teach history; all primary school teachers teach all
twelve subjects of the curriculum. Another route into gaining QTS is through the ‘Schools
Direct’ route which is organised and validated by universities but takes place entirely in
schools. A fourth route is the Teach First Leadership Development programme. On this
course graduates, with very good degrees and who are perceived to have excellent

personal qualities for teaching, work in a school for two years on a full salary. Afterwards,
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they are free to take up another career but by then many find they enjoy teaching and want
to continue to towards taking a leading role in schools.
4. We have been aware that most of your works are on teaching history at primary
level. What are the motives that drove you to focus on primary history teaching?
First of all, coincidence! When | left university | was offered a job teaching history
and Latin in a comprehensive secondary school. Then | had a letter saying that the London
Education Authority was very short of teachers for 5-7-year-olds. So | thought it was an
interesting idea to try to teach young children. | found that | enjoyed this very much — and
that | was good at it. Although | had no training | relished reading about the small amount
of research into child development available then. And it seemed that | could put it into
practice because after 3 months the headteacher took the rest of the teachers to see my
classroom. | later took a postgraduate qualification and extended my experience across
the primary age range. By contrast, secondary school history was, and still is about passing
examinations — to the extent that universities complain that first-year students are only
used to discussing short extracts, rather than reading whole books. So | am very happy with
the chance that introduced me to primary education.
5. | wonder about your views on the difficulties that could be confronted while

teaching the processes of historical enquiry to primary children?

Well, I'll list the difficulties children might encounter in historical enquiry. The first

examples refer to the process of historical enquiry.

e Detailed planning is essential. Perhaps a teacher has not planned how to teach a
topic, is not clear about the focused learning aims for a topic, how long it will take,
where the resources will come from, how children will be organised in different
groupings (class, groups, individually) or what advance planning will be needed for
a visit, or visitors to the school. The teacher may not have decided how children’s
learning will be assessed, so they will not know if they are making progress in their
historical enquiry skills and new knowledge.

e Children will not be motivated to engage in finding out about the past if an enquiry

is not relevant and interesting to them.
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e To carry out an enquiry, children will need to ask and answer questions about
sources — any traces of the past that remain. If the sources selected are not suitable
children will not want or be able to engage with them.

e Children will not be actively engaged in their learning if questions are too hard or
too difficult.

e It may be that the activities provided to investigate a question are all based on
reading and paper and pencil tasks which are monotonous and which not all
children are equally good at.

e History involves asking and answering questions about time: continuity and change
over time, similarities and differences between periods. Perhaps the children have
not been taught concepts relating to the measurement of time or concepts such as
century, decade, historical period.

e An enquiry will result in some findings which need to be communicated to others.
But if this is simply a piece of writing, even if displayed on classroom walls, it is only
communicated to teachers and children, who already know the findings.

e Assessment is important in order to demonstrate to children, other teachers and
other stake-holders what children are learning. It takes the form of a test, or tick-
box at the end of a topic it is unlikely to provide useful information.

e Other potential problems are to do with more general pedagogical issues.

e Children may not enjoy a topic if they do not feel that the history of their culture is
included in the history they are finding out about. This can be an issue in the UK
where there are many different ethnicities in some schools.

e They may feel unsupported if their parents do not understand and value what they
are learning about, or the teaching methods being used, which may be different
from when the parents were in school.

e it may be that the topics always focus on significant or wealthy people (even if the
enquiry is about the locality or artefacts) and so pupils cannot make connections
with ordinary people like themselves.

e A topic may focus more on the interests of boys than of girls —or vice-versa.
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e |t may be that the teacher talks too much and does not allow children to ask
guestions and offer their own ideas or that they do not have the confidence or
vocabulary to express their ideas.

e Teacher involvement — or lack of it -may be a problem. Sometimes a teacher is not
very interested in or knowledgeable about history or does not think it is a very
important subject. This is quickly communicated to pupils.

By now you may think that there are too many problems involved in teaching history
to young pupils!

6. Could you please share your viewpoints on the methods and techniques that
could be utilized to develop primary children’s historical thinking?

Yes. Let’s be positive now and consider how history can become scintillating and
exciting for teachers and young children and how it can promote children’s social,
emotional as well as cognitive development. | shall explore each of the problems that have
been identified in turn, starting with the challenges of historical enquiry.

First | explained the decisions a teacher must make, in planning a topic lasting
several weeks. it is a good idea to plan this on a grid with the rows labelled for each week
of the project. The columns may be labelled and columns labelled, for example, historical
knowledge, sources, questions, teacher input, activities to investigate enquiry question,
organization of activities/groupings, the role of the teacher (including formative
assessment), the role of a classroom assistant, whole class review of what children have
learned. If the teacher has thought out the content under each heading in advance s/he
can be in control of complicated groupings and activities. Having said that, it is essential,
each week to review the plan and modify it in the light of how much was achieved the
previous week, what might need re-enforcing, who might need more demanding goals and
so on. The planning is a guide and support but sometimes children’s interests and ideas
may take it in a different direction so it is important to plan in detail but also be flexible.

| have so far assumed, in suggesting this method of planning, that a history session
takes place once a week but many teachers choose to spend three or four days in a half
term on an in-depth historical enquiry. There are advantages to this. Children are deeply
involved in the subject. But on the other hand, they may be absent from school at this time,

and in any case, they don’t have gradual progress in learning over time.
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Next, | stressed how important it is that children find a topic interesting, and
relevant to them. Life Studies and Social Studies in the Turkish National Curriculum for
grades 1 to 4 give many opportunities for enquiries about family history, places, festivals
and traditions, music and games. All children have some experience of places in their
locality. Often these can be connected with the bigger picture of national history. Most
children will have experience of festivals - often of local festivals, and these can be
compared with the same festivals in previous times, their origins and significance.
Similarities and differences between now and previous times — perhaps chronological
changes over time and the reasons for these. Children are always interested in finding out
about their own family history, through talking to older people, family stories, photographs
and artefacts. This too involves considering chronology and the measurement of time.
similarities and differences and the reasons for changes over time. You will know more
about Turkish music than | do but it seems to be a rich historical source. An enquiry might
start by looking at an old, traditional instrument. How was it played? What sort of music?
When? Where? A study of folk music and dance might bring together different regions of
Turkey. Why did their music vary? Military music might lead to an enquiry about military
history. When and why did influences from Western Europe reach Turkey? How? How did
this influence modern Turkish music? As for games — did you know that there is a website,*
part of the Comenius Learning Programme, which teaches you to play traditional children’s
Turkish games from different regions? Another website®> shows you Turkish games from
7,500 years ago until the present with information about the causes of changes.

Then we talked about other kinds of historical sources children find interesting. For
primary school children sources which might interest them need to be something, they can
interact with visually, (old images, illustrations in storybooks which can be discussed as
different interpretations, photographs, maps and plans). Or they could be explored
kinesthetically, through feeling and touching: any artefact from past times, statues,
buildings, street signs, old advertisements, clothes, everyday household objects. Or
investigated orally through talking to older people about the past. Children can cope with

some written sources at different levels. Young children enjoy making rubbings with way

4 https://slideplayer.com/slide/5691829/18/images/1/TRADITIONAL+turklsh+CHILDREN’S+GAMES.jpg!
5> https://prezi.com/vjq7hultjkfx/child-games-played-in-turkey-by-children-during-the-past/
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crayons of writing inscribed on stone or metal; memorials, street signs, old tiles. Even a
birthday card from an earlier birthday or a baby tag from birth in a hospital is a written
source from which very young children can make deductions and inferences and use time
vocabulary. Young children can compare different versions of stories about the past,
discuss causes and effects and sequences. Older children can decipher the writing on coins
and by the fourth grade read letters or diary excerpts.

We said that Questions need to be at a level child can engage with. It is a good idea
to encourage children to ask their own questions. If questions are open-ended children can
respond at different levels: Why/ how do you think this was made? What do you think it
was for? How did it affect the lives of the people who made it? What do you think the
people in the picture are doing? And children must learn to give reasons for their answers.
Why do you think about this? Another child may have a different idea? Does this change
the first child’s thinking? Why or why not?

Children need to learn how to ask and answer questions about sources and about
time and to have the confidence and the vocabulary to do this. A good approach is to first
ask the questions to the whole class so that children understand the process. Then they
can work with a ‘talking partner’ to discuss a question, then feedback to a whole class
discussion. With experience, they learn how to have a meaningful discussion in a group of
4 or 5. My research showed that eight-year-olds could record very good discussions when
no adult was present because they had learned how to do this in class.

There is also evidence that the level of children’s thinking is constrained by their
limited vocabulary, soitis a good idea to introduce ‘long words’; they love using long words.
It is best to start by focusing on concrete concepts related to a topic; introduce the word,
discuss what it means, then use it in lots of different contexts and supported by different
images.

Looking through my catalogue of a magnificent exhibition of ancient Turkish
artefacts, (The Turks: a journey of a thousand years 600 — 1600’) | thought examples of
concrete concepts in Turkish history might be, for example urn, candle holder, casket,
incense burner, frieze, lamp, coffin, nomad, helmet, sabre. More difficult abstract
concepts, which cannot be represented by images might be beliefs, community, power,

trade. | found that if | discussed the meaning of an abstract concept with a class of eight-
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year-olds in relation to a question, and taught them to spell it and pronounce it, then used
it frequently in different contexts, they gradually started to use it spontaneously in their
discussions, relishing it as a ‘hard word’.

Activities to investigate a question need to be fun. Investigating artefacts or
photographs young children may group them into sets of now and then or, now, a short
time ago and a long time ago and a very long time ago. Using artefacts as sources for an
enquiry there may be visits to museums, perhaps to make detailed, labelled drawings of
artefacts, with captions, which can be displayed, perhaps with photographs and a timeline
as part of a classroom museum. Children may write a quiz for visitors to the museum (other
classes or parents) and act as guides to their class museum.

If children visit a local archaeological site, perhaps with a local archaeologist, they
might draw a plan of the site with explanatory labels, then overlay it with a contemporary
photograph and explain why and how it has changed. Visiting old building children could
make family trees of the previous inhabitants, work out what their lives might have been
like and the roles and duties of different people in the household. Visiting a ruin, they might
try to find out what it had originally looked like and draw or model a reconstruction.

They could do internet searches to find out more about festivals and traditions in
the past and analyze why they started how and why they have remained the same or
changed over the years. An image of a festival in the past, perhaps a photograph of
National Sovereignty and Children’s Day in mother’s or grandmother’s day, could lead to
interviews with parents and grandparents to find out how it had changed and how it stays
the same. | read that children play the roles of state officials, in this festival. How would
grandparents have played these roles when they were children and how would their
grandchildren today? Children might make links with children in another country on
Children’s Day and compare changes in other places. The celebration of the Mezir Paste
Festival could be an introduction to finding out more about Suleyman the Magnificent.
Turkey seems to have so many festivals! And as for customs and traditions — | have Turkish
rugs in all my rooms — | love them. Thinking about this interview | found a website
explaining the meaning of the symbols. Quite young children could work out the hidden
messages of the people who made a rug many years ago — an easy way to feel close to the

past. For example, was the rug made as a dowry, to celebrate a wedding, or motherhood,
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to celebrate pride and liberty or good news? And how did these people make their rug?
How old is it? Where did it come from? What was life like for the people who made it?

Family history, for younger children, may involve making timelines of events in their
own lives or within living memory, or family trees, sequencing photographs and
interviewing older relatives about ‘now’ and ‘then’, (although teachers need to be aware
that this requires knowledge of their pupils and family consent as sensitive issues may be
involved.) For older children, it might involve finding out more about family occupations in
the past.

Enquiries based on traditional games or musical sources always involve
opportunities for kinesthetic involvement and for fun. The internet is a good way of finding

examples.
Time concepts

Recent research has found that children can grasp complex temporal concepts,
specifically chronology, if teachers carefully plan for its development, through targeted
activities. Chronology is important because it allows children to place events within time
and understand the relationships between periods - a mental network to make sense of
the past and eventually to understand causation and consequences of an event. Five to
seven-year-olds can begin to understand chronology by sequencing objects, or
photographs or different generations of family members, using time words, such as before,
after, next, and discussing why they are placing them in a particular order. Older children
can begin to learn and use concepts such as a decade, century, millennium and dating
conventions if historical material is always presented chronologically, using timelines in
every lesson, with opportunities to discuss and solve increasingly complex time questions.
Timelines need not be simply numbers. They might be illustrated by typical buildings or
dress or events from different periods, or represented by children wearing paper tabards
or hats with the numbers of different years, decades or centuries written on them, to
support time calculations. In pairs, children from one century, perhaps in the role as a
person from that century, might step out of the timeline and have a conversation with
someone from another century about similarities and between their times. Chronological

understanding develops through being taught regularly, reinforced and extended.
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Don’t underestimate the sophistication of young children’s temporal
understanding. | overheard two 4-year-old boys talking about a display of old toys. One of
them said he felt sorry for the children who had such simple toys but his friend replied,
‘they didn’t know anything different, just like in the future my children will think my toys
are old-fashioned’. Another child looking at an old fashioned car on the display said | saw
an old car going up a hill, but it wasn’t in olden times — it was today’ a recognition that

‘some things change and some things stay the same’.
How can children communicate their findings to others?

With young children this may be simply by talking together as they make a ‘washing
line’ to sequence images It may discussing a story: the sequence of events, causes,
consequences, motives. Or it may mean telling others what they found out on a site visit.
A Google search showed me many castles in Turkey. |took 5-7-year-olds on a site visit to
a ruined castle in Cumbria. (There are many castles in Cumbria, built to defend the English
against the Scots.) in groups they investigated questions they had previously decided upon
with the teacher, (how long and how thick the walls were, where the great hall and kitchen
and well were, the easiest point to attack the castle). Their findings were recorded in
photographs, drawing and written notes, depending on age and ability. These formed a
display in school. Then they did further research from books and pictures in books to find
out more about what life would have been like in the castle 800 years ago. They used this
information, firstly to re-enact a banquet in the castle, complete with models of medieval
food, reading from fairy tales during dinner, then dancing to medieval music and writing
‘jesters’ jokes’. A group of older children also made a display board with information about
different parts of the castle, which was displayed in the local library. This was their own

idea because they thought that the information board at the castle was written for adults.

In another school, 10-11-year-olds visited a castle. They went with a class of 12-
year-olds from secondary school. The two classes met a week later to share their follow-up
work. The primary school work included a digital model, explaining the least defended parts
of the castle and the best way to attack, a labelled model with information notes for
visitors, role play of an armed attack and a story which took place in different parts of the

castle and on further research about early inhabitants of the castle. This was illustrated
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with photographs of the rooms where the events in the story took place. The secondary
students were very impressed!

After | had done a study of a local village with a class of 9-year-olds we invited the
village people we had interviewed the resulting exhibition of findings, which fascinated
them. One elderly gentleman saw a rubbing of his sister’s memorial stone in the churchyard
and to my relief, was very appreciative!

After a visit with 8-year-olds to an archaeologists’ reconstruction of an Iron Age
village, the classroom became a hive of Iron Age industry. Some children decided to make
themselves Iron Age leather shoes, some cooked an ‘Iron Age meal’ of lamb and root
vegetables, and homemade whole meal bread. Some combed sheep's wool then spun it on
a spindle, wove it and died it with vegetable dyes. Others made replicas of iron age pots
and fired them in the kiln. One pair ground wheat between two stones — a very small
guantity since we had no quern. These activities took place over time and resulted in a
splendid exhibition.

But although these enquiries involved a lot of practical activities it is important to
recognize that they also involved asking questions and finding out and recording
information from primary and secondary sources. It is interesting that once children’s
interest is aroused they think of the things they want to find out more about and how often
in pairs or groups. This means that they are highly motivated and undertake different sub-
enquiries so that everyone in the class finds out more than they could if they all did the
same thing. You know you have been really successful when children continue their

enquiries and activities voluntarily at home.
How can learning in history be assessed?

Assessment is important so that the children, the teacher, the parents and any other
stakeholders in education know what the children have learned. Therefore, in planning a
theme, it is essential that a teacher has decided what skills and knowledge an enquiry will
focus on. Summative assessment of what children have learned can be based on each
child’s collection of work, not just by writing at the end of a topic. But formative
assessment, which takes place through the teacher’s observations and talks with children
throughout a topic is really important. If the teacher has a short list of what she hopes

children will achieve and has provided opportunities for them to demonstrate this she can
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talk, question and observe children, individually or in groups, discuss with them what they
think they have learned and show them the next step in taking their thinking further.
Planning time to allow for the sort of activities that have been described leaves the teacher
time to work with individuals and groups.

Now let’s think about the broader pedagogical issues.

Children need to feel that they are included in the history being taught. In the UK
there are often children from many ethnic groups in the same class. Alternatively, in many
rural schools, children have no experience of other cultures, which is equally problematic.
Of course, it is important to know something of your own country and locality but perhaps,
when in the Life Studies class children are studying or festivals, food or music, a child from
a different part of Turkey or another country might provide examples about these things in
their own country. in the fourth grade they can share their different family histories.

It is important that children’s families and careers feel involved in their education. |
used to invite parents into school at the beginning of a topic to explain what we would be
doing and why so that they were able to talk to their children about their school history
lessons. Sometimes some parents could contribute relevant skills or knowledge related to
the topic. Often they were happy to join us on school visits or to visit our school exhibitions
or they might take their children to a relevant museum at a weekend. | remember one
mother telling her 8-year-old son about a programme she had watched about the Iron Age
on television. ‘But Mum, where is the evidence for that?’ He asked!

It is important that children can make connections with ordinary people in the past,
not just with wealthy and well-known people. | am aware that in Turkish museums there
are many wonderful artefacts and images. But | think it is important for children to see
themselves as part of a continuum between the past, present and with the possibility of
influencing the future. So | think that they are most likely to feel connected with people in
the past through local history, traditions, customs, local games and so on.

Are boys and girls equally interested in a topic? The topics in the Life and Social
Studies courses in Turkey offer good opportunities history that is not gender based. But it
is a good idea to find opportunities for re-enforcing this. For example, in family history did
men and women do different sorts of work. If they lived in a rural area did they share the

same work? Has this changed? Do people remember when women could not vote?
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If the teacher talks too much children do not learn to discuss, share and challenge
each other’s’ ideas. Children need to be involved in the process of historical enquiry. History
is different from mathematics or science where there is usually a correct answer. Often
sources are incomplete so inferences must be made. Sometimes new evidence changes our
understanding. There can be different views about a change or an event. Sometimes the
symbolic meaning of an object is no longer known and can only be guessed at. Even young
children can learn this kind of inferential thinking, in embryonic ways. if children have
opportunities and confidence to argue a point of view and to listen to the reasons why
someone else disagrees, they may change their mind or perhaps agree that there is no right
answer, they are learning important social, cognitive and emotional skills. This is as true of
five-year-olds sequencing photographs as of historians debating great historical questions.

What if the teacher is not very interested in history and does not think it important?
As | have said to both colleagues and students, ‘If you don’t think it is exciting and
important, why should the children?

7. What kind of history should be taught to primary children? | mean the extent to
which the periods, dimensions and issues of history that could be taught at the

primary level?

| think primary school children can engage with any period, from the Stone Ages to
the past within living memory. They can cope with history which covers a broad sweep over
a long period of time, and with a detailed study over a short period of time, ideally, the
detailed study is set within a bigger picture. They can learn about local, national and global
history. They can, and should learn about controversial issues. What is fundamentally
important is that they are given materials in appropriate forms, artefacts, images, site visits,
and asked questions at the right level of difficulty. Whatever history they learn it is also
important that they gradually learn to make connections between different periods and
places over time so that they gradually build up an increasingly complex coherent

framework of the past.

8. Could you please share your opinions on the extent, content, methods, processes

and procedures of training that could be provided to history student teachers?
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My approach, with students and with teachers on professional development
courses is to teach them all the things | have suggested (above) for children, but in ways
appropriate to their maturity. This gives them insights into the processes of historical
enquiry and what it feels like to be asked to make possibilistic inferences and justify them,
in contexts which are enjoyable. Once | took student teachers away to a seventeenth-
century house for a residential weekend. On the first day, groups investigated what the
house might have been like in the sixteenth century; for example, one group worked with
an architectural historian to date the handmade bricks and the wooden beams. One group
used old maps to identify see how they differed from the present. One group worked with
a local archivist, using documents to find stories about the people who lived in the house
in the sixteenth century — the time of the English Civil War. One group examined the
technologies used to harvest corn - the threshing barn and the oast house where cidre had
been made. Another group went to the British Museum to find sixteenth-century recipes.
On the second day, people shared their investigations. They had to accept that the
architectural historian could not decide on the date or original structure of the house
because it had changed many times — so they experienced the frustration of ‘some things
we can never know’. Then we all dressed up in sixteenth-century costumes borrowed from
a theatre group and sat at the long oak table to enjoy the sixteenth-century meal which the
cooking group had prepared. We ended with a visit to the church and the grave of one of
the sixteenth-century owners of the house. The taught sessions in college were based on
the same principles of enquiries using sources. The students learn the processes of
historical enquiry through experience and discussion of that experience and of how you

can plan similar lessons for pupils at different levels of ability and maturity.

It is true that generalist primary school students in England often do not know much
history, so contextual information, drawn from the National Curriculum units of study is

always related to an integrated part of each enquiry.
9. What do you think about the current school history curriculum for England?

The National Curriculum for History states the aims and purposes for teaching
history, the broad areas of content to be covered at Key Stage 1 (5-7 years), Key Stage 2 (7-
11 years, and Key Stage 3 (11-14 years). | think the stated purposes for teaching history

are stimulating and ambitious, focusing on history as enquiry and encouraging curiosity.
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Over the three Key Stages, pupils should learn to ask increasingly perceptive questions,
think critically, weigh the evidence and sift arguments. In my view it is essential that
children engage with the processes of historical enquiry from the very beginning; in history
content must be learned through enquiry, first because this is the essential nature of the
discipline, second, because the alternative is to receive a single view of the past which can
be politically manipulated, third, because children need to feel that they are part of a
continuum over time and finally because they are more motivated if they engage with the

subject and with others investigating it, through discussion.

| think it is important that the specified content of the National Curriculum covers
the history of the UK, local and national and links this to units on the ‘wider world’, that it
covers ancient civilizations and the rise and fall of the empire, which allows students to find
their roots in other places. And, since there is much debate about the advantages and
disadvantages of studying history chronologically, it is left to schools to make his decision
the National Curriculum also requires wide-ranging dimensions in whats students learn:
local, national, international and global. Thirdly there is a delicate balance between

proscription and opportunities for making professional decisions.

Finally, | think the main advantages of this curriculum are that it requires students,
from 5-15 to learn history through the processes of historical enquiry, through learning to
ask and answer questions and to evaluate different interpretations in increasingly complex
ways and to understand that sometimes there is no single right answer. Secondly, It ensures
reasonable continuity across schools and between Key Stages, so that all pupils have similar
experiences. Thirdly, it allows individual teachers considerable freedom and creativity in

deciding how to plan units of study in ways most suitable for their children.

But no curriculum can be perfect. Children spend Key Stages 1 and 2 learning mainly
prehistory and early British history, leaving only three years at Key Stage 3 for the rest of
history. And in primary schools, many teachers feel they have to spend most of the time on
English and mathematics because these are assessed by national tests and the results made
public. In addition, generalist primary school teachers often do not know a great deal of

history and there are few opportunities for professional development in primary history. In
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secondary schools, in my experience, despite the curriculum, history is often taught in a

more formal, less pupil-centered way.

10. What have been the roles and responsibilities of history teacher educators in the
processes of developing the school history curriculum in the UK? How do history

educators contribute to the processes of developing a history curriculum?

That is an interesting question. Education in the UK has become highly political in
the last thirty years. There was a huge heat and debate before the present National
Curriculum (2013) when the then Secretary of State for Education, Michael Gove, insisted
that children will sit in rows and recite the dates, and the names of Kings and Queens and
learn about British history. The National Curriculum Advisory Committee consisted of right-
wing historians and history educators who supported this view. History academics and
teacher trainers were adamant that this should not happen and finally, it seems that Her
Majesty’s Inspectorate for Education intervened. So that the latest National Curriculum for
history is generally in line with the aspirations of educationalists and teachers. The
Historical Association of Great Britain, a charitable organisation, has played a significant
role supporting history education and in producing brilliant resources and advice for
teachers at all levels, with journals for primary and secondary teachers and surveys
monitoring teachers’ practice. The Office for Standards in Education (OFSTED) also carries

out inspections of schools to monitor the implementation of the curriculum.

11. What are the strengths and weaknesses of skill-based history teaching, which has

been forming the basis of the history curriculum in the UK?
| will not write about this because | think it has been answered above

12. Could you please share your viewpoints on the general problems/issues of history
teaching worldwide? We know that with Prof. Jon Nichol, you are the co-founder
of the History Education International Research Network (HEIRNE). Could you
please let us know about the developments leading to HEIRNET’s foundation? And
what are the contributions HEIRNET has provided to the global community of
history educators so far?

In 2004 someone contacted me to know if there was a Summer School for history

educators in England. | asked Jon if he knew of one but he did not, so | decided to organise
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one in a small town in the English Lake District, where | worked and Jon helped me. In1995
| had chaired a two-day Council of Europe meeting on history education, where | made
some European contacts and subsequently undertook some small research studies in
Romania, France, Switzerland and Finland. Jon also had international contacts. But we were
amazed when forty people, from every continent, came to the first conference in
Ambleside, a small town in the North of England. We called the conference the History
Educators’ International Research Network (HEIRNET). (A HAIRNET covers ladies’ hair to
stop it blowing in the wind so we thought it was a bit of a joke!) The conference was very
enjoyable and the atmosphere was very friendly and relaxed — an ethos which became a
characteristic. Every year since then Jon and | have organised increasingly well-attended
conferences in Universities in Europe and in Yaroslavl (Russia), Capetown, (South Africa),
Curitiba (Brazil), and New York (USA). | made more contacts when | was invited to give some
lectures in Australia. People from every continent now attend the conferences. Indeed, in
2007, Dursan Dilek, whose PhD | examined at the University of Warwick and is now a
professor at the University of Sinop, hosted the HEIRNET conference in Istambul in 2007.
This is how the network has grown through successive participants offering to host another
conference. As you know Yasin sabbatical year in Cumbria was through your connection
with Professor Dilek and a history educator from South Korea stayed in turkey with
Professor Dilek’s mother-in-law. These are examples of how exponentially the network has

grown. We now have a website (www.heirnetonline.org).

The journal which Jon and | created, the Historical Education International Research
Journal (HEIRJ), originally published refereed papers from the conferences, but later papers
were submitted from other history education academics around the World. It was
published by the Historical Association of Great Britain and is now an open access journal
published by University College London press, renamed as the History Education Research
Journal (HERJ). The Institute of Education at UCL is ranked the first in the world so we are
delighted that increasing numbers of history education researchers are submitting their

papers.

This has given the global community of researchers in history education a
prestigious forum to share philosophies and research, undertaken in very different

contexts. It has revealed differences but also identified many common themes. The most
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important common understanding is that there is no single, official version of a nation’s
history but many equally valid accounts from different perspectives which may change over
time and that school students should engage with history a dynamic process of enquiry.
Understanding this requires students to consider their own reasoned perspectives and the
implications of these for them and for their future. The conferences and the journal have
also allowed people from all over the World to contact each other about their research and
collaborate on projects. For example, a colleague from Switzerland spent a sabbatical with
a colleague in Australia, a colleague from Austria is now on study leave at the University of
Oxford and colleagues from Canada have worked with their peers at University College
London Institute of Education. And personally, | have been enriched by all the wonderful
colleagues, now friends that | have met through HEIRNET and HERJ — and so has my

husband, who supports me everywhere!

13. You have been acting as editor of many books and journals. So, how this has
helped you to improve yourself as a teacher trainer and researcher? Could you
please let us know about your vision of history teaching in the future?

The chapters in the books | have edited were all written by colleagues working in
different aspects of teacher education. This allowed us to explore themes from the points
of view of people with shared aims but different areas of expertise. All the books link theory
to practice through small case studies. This research involved asking questions about
practice and finding ways of answering them. This requires teacher trainers to work with
teachers and children, to have continuing practical experience of working with children and
as a result relates our existing theoretical knowledge and previous practical experience to
new situations so that we continue to develop our ideas.

There were many new issues to address because of an unprecedented succession
of politically based statutory government initiatives, inspections to ensure that teaches
complied and tests which influenced how children were taught. Governments had rarely
interfered with professional practice before and the initiatives were not based on research.
Teachers often felt threatened, overworked, undervalued and unable to use teaching
methods based on different children’s development and needs. So the books | edited were
combined efforts to explore ways in which government requirements could be achieved

through what educators considered good practice. The addressed a series of challenges
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and in doing this | hope that they improved my practice and morale as well as that of my
colleagues, teachers and children.

The issues the books address are varied. Some focus on history education, with
chapters from colleagues in different universities. Constructing History 11-19 (2009) and
Teaching History Creatively (2012), aimed to encourage active learning in history in
secondary and in primary schools avoiding a didactic approach to interpreting the National
Curriculum. Writing History 7-11 (2014) encouraged teachers to teach history and language
and literacy together and so increase the time available for history. The philosophy of
Professional Studies in the Primary School (2014) aimed to show that within statutory
requirements teachers are nevertheless responsible for constantly making professional
judgements and decisions in all aspects of teaching and learning, interpreted through the
qualities and skills of professional integrity.

In other books, the contributors all came from my own university and these were
co-edited. They too focus on contemporary issues. Children’s Perceptions of Learning with
Trainee Teachers (2000) explores ways in which pupils respond to and evaluate the trainee
teachers they work with and justifies the requirement for schools to offer places to
trainees. Early Years 3-7: curriculum coherence and continuity (2002) challenged the idea
that Curriculum for the Early years and the National Curriculum at Key Stage 1 could not be
taught through traditional child-centred practice. Exploring Time and Place Through Play
(2005) explores ways in which the Curriculum Guidance for the Foundation Stage and the
recent research study on effective pedagogy in the early years could be put into practice
through developing play about past times and other places. Teaching Geography 3-11: a
guide for teachers (2006) was a response to a Quality and Curriculum Association meeting,
Futures; meeting the Challenge. Leading educators endorsed the view that, while history,
geography and science are an essential part of understanding the world around you the
starting point must be ‘whole-person aims’ and that we need to work out ‘how one learns
whole-heartedness, co-operating in a team, sensitivity to issues of global citizenship and
the importance of pupils’ voices. The geography group emphasises the importance of
‘distinctive, big ideas within broad, overarching aims of the whole curriculum, with
controlled and constructive, cross-disciplinary contributions. The big ideas were defined as

geographical imagination, spatial awareness, independence, links between personal and
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global and environmental interaction, exploring the values dimensions of issues, promoting
social awareness and social and emotional development. Cross-Curricular Approaches to
Teaching and Learning (2009) investigates coherent approaches to curriculum planning.

Of course, writing the books stimulates and extends the thinking of both
contributors and editors, and teachers contributing to the research, children are proud to
be shown books with their work and talk (anonymously) recorded and even the students
like read their tutors’ work in print.

The humanities have been the casualty of the promised broad and rich curriculum
which has been sacrificed in the face of a narrowly focused 'standards agenda’. In the future
| should love to think that enquiry based history will be recognised as a significant part of
the curriculum, contributing to the shaping of consciousness and identity and of being part
of a continuum of humanity, understanding the past and its influence on the future
understanding ‘what man has done and what man is’.® | hope that children will be actively
engaged in learning in history and given opportunities for imagination and exploring what
seems curious. | like to think of history as valuing cultures and communities, local, national
and global citizenship. | should like to think that in history children will be given more time
for thinking, talking, a problem-solving and in-depth exploration which engages them and
which they find meaningful. And | hope that history will be part of a unified and coherent

curriculum, for history is a synoptic subject, integrating meanings from other disciplines

What else would you like to add this conversation?

| have enjoyed thinking about your questions, Dr. Dogan. | hope | have not gone into
too much detail, in reflecting on my answers. But | have learned more about Turkey by
finding out how my replies might apply to the Turkish history curriculum and Turkish

traditions. Thank you.

Thanks a lot for answering our questions and sharing your experiences and

viewpoints with us.

Dr. Yasin DOGAN

6 Phenix P.H. (1964) Realms of Meaning. London: McGraw-Hill.
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