ISSN:2528-9527

E-ISSN : 2528-9535
Yil Year: 9

Cilt Volume:11

Sayi Issue :18

Uluslararasi Toplum Arastirmalari Dergisi Haziran June 2019
International Journal of Society Researches Makalenin Gelis TarihiReceived Date: 23/04/2019
Makalenin Kabul Tarihi Accepted Date: 25/05/2019

Factors Affecting Faculty of Education Students’
English Learning Motivations

DOI: 10.26466/opus.557244

Mehmet Ozcan*

*Dr. Ogreﬁm Uyesi, Nevsehir Hac1 Bektas Veli Universitesi, Egitim Fakiiltesi
E-Mail: mehmetozcan79@hotmail.com ORCID: 0000-0002-5451-0773

Abstract

This study aimed to investigate factors affecting faculty of education students’ English learning moti-
vations in terms of gender, department, classroom grade, and obligation/necessity beliefs. The study
group of this study consists of 225 faculty of education students studying at a state university in
Turkey departments of Physical education, social sciences, and Turkish language education range
from 1st grade to 4th grade in the 2018-2019 academic year. For this research 225 data collection
forms were filled by participants in two weeks time by hand . 12 scale forms filled without attention
were taken out of analyse.Scale forms were collected in 15 days. 12 scale forms filled without attention
were taken out of analyse. As a data collection tool, motivation scale in English language learning
scale was used. Data of the research were analyzed by Mann-Whitney U test and Kruskal-Wallis H
test. According to research results, the study group’s mean score of learning English motivation is
3.48. There is no significant difference in faculty of education students’ motivations at gender and
department variables. There is a significant difference in faculty of education students’ learning Eng-
lish motivations between 1st and 2nd grades and 2nd and 4th grades. In addition, there is a significant
difference in faculty of education students’ learning English motivations at obligation/necessary belief.
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Egitim Fakiiltesi Ogrencilerinin Ingilizce Ogrenme
Motivasyonlarini Etkileyen Faktorler

Oz

Bu aragtirma egitim fakiiltesi ogrencilerinin Ingilizce 6grenme motivasyonlarini cinsiyet, boliim,
sunif diizeyi ve Ingilizce 63renmenin zorunluluk ya da gereklilik olmast agisindan arastirmay
amaglamaktadir. Caligma grubu 2018-19 egitim 63retim yilinda beden egitimi, sosyal bilgiler
egitimi ve Tiirk dili egitimi boliimlerinin tiim simf diizeylerimde kayith olan 225 6grenciden
olusmaktadir. 225 Olcek formu 15 giin siire i¢inde ve elden toplanmugtir. Ozensiz doldurulan 12
olgek formu analiz dist brakimstir. Arastirmada Ingilizce 6grenme motivasyon 6lcegi
kullamlnustir. Veriler Mann-Whitney U testi ve Kruskal-Wallis H testi ile analiz edilmistir.
Arastirma sonuglarma gire calisma grubunun Ingilizce 63renme motivasyonlar: ortalama puani
3.48 bulunmustur. Kattlimcilarm cinsiyet ve boliim degiskenlerine gore Ingilizce 6grenme moti-
vasyonlarinda anlamlr bir farklilik bulunmamgtr. Katilimcilar arasinda 1. ve 2. Sumf diizeyi ile 2.
ve 4. Sumif diizeyi arasinda Ingilizce 6grenme motivasyonlart arasmnda anlml bir farklilik bulun-
mustur. Ayrica katilimcilarm verdikleri cevaplar incelendiginde Ingilizce 63renme inanclarmnmn
zorunluluk ya da gereklilik olmast agisindan anlaml bir farkhilik bulunmugstur.

Anahtar Kelimeler:  Ingilizce 63renme, Motivasyon, Ogrenci, Universite
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Introduction

Today, life is challenging and people are needed to be successful in
many fields such as career, education, technology, science, finance and
social and cultural issues. To be successful, people need development in
these fields. For development, there are some factors effecting the speed,
strength and endurance of people. These factors motivate people to be
successful. Motivation has an important role in people’s life. People with
correct motivation follow success and most probably become successful
at the end of role. Because of this vital effect of motivation, many re-
searches and definitions were done by researchers. Motivation is a cogni-
tive and psychological duration of activating people to perform behavior
(Klein, 1999; Hodgetts, 1991). Motivation is a power of activating, main-
taining and directing behavior (Pintrich and Schunk, 1996). Motivation is
a need or wish to activate people’s behavior (Johnstone, 1997). When the
definitions are examined, it is seen that motivation is a power of activat-
ing people to a role or duty to success it.

People usually learn better if they wonder or pay attention. To get the
attention or wonder, motivation factors are needed to use. Motivations
can be intrinsic or extrinsic. People who are intrinsically motivated be-
have without any expectations. Intrinsically motivated people behave in
natural environment with success feelings (Ryan and Deci, 2000). With
intrinsic motivation people learn behaviour for inward-oriented such as
being happy, having pleasure and fun without any force (Middleton and
Spanish, 1999). People who are behaving for success, excitement, fun,
attention and excitement are intrinsically motivated (Rigby, Deci, Pat-
rick, and Ryan, 1992). Intrinsically motivated people feels totally free and
believe that their behaviours explain them. Students intrinsically moti-
vated learn for personal improvement without expecting any reward.
Intrinsic motivation is a personal motivation and sources directly from
content and related with the nature of behaviour. Intrinsic motivation
covers attention of behaviour, independence at job, importance of job,
participation to work, responsibility, diversity, creativity, opportunity to
use ability and skills, feedbacks about behaviors (Mottaz, 1985). Intrinsic
motivation is reactions of person’s needs such as wonder, need to know,
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being enough, improvement and success. Intrinsic motivation is related
with academic experience. Students intrinsically motivated maintain a
behaviour for own satisfaction (Naccarato, 1988). Learning with intrinsic
motivation is not a mean but an aim. Students encouraged by intrinsic
motivation at the beginning of education period maintained learning
with same way.

There are four basic features of motivating people intrinsically (Ryan
and Deci, 2000). Challenging which refers difficult objectives and success
is not guarantee, control and autonomy which refer students” effects on
learning, curiosity and innovation which refer to students new ideas and
aesthetics value which refers to students” emotional reactions.

Extrinsic motivation is taking part in actions for extrinsic values and
rewards (Deci, Vallerand, Pelletier, and Ryan, 1991). Arranging behav-
iours extrinsically is controlling behaviours with social rewards and
fines. Extrinsic motivation can be explained by competition, better
scores, and rewards. Extrinsic motivation reasons are not personal rea-
sons but environmental. Extrinsic motivation comprises by reward or
fine provided by others to complete behaviour and rise with a factor
(Uzun, 2012). Behaving for a reason is extrinsic motivation (Pelletier,
Fortier, Vallerand, Tuson, Briére, and Blais, 1995). An extrinsic motiva-
tion is strength or reinforces affecting behaviour in a positive or negative
way, changing frequency of repeating behaviour and having material or
sentimental value. Rewards could be either material or sentimental such
as distil, compliment or pride (Konter, 1995). Extrinsic motivation com-
prises pay rise, better salary, promotion and status.

Students need to be successful during their academic life to have bet-
ter standards for the future. For that aim they start education and con-
tinue mostly up to bachelor degree. To be successful education life stu-
dents need to be successful and for this aim they need to be highly moti-
vated. To raise students’ motivation there are four factors of learning
centered classroom environment (Jacobson, Eggen, and Kauchok,
1989).Self regulatory students which refers to students determine goals
and use metacognitive strategies, teacher characteristics which refers to
teachers who are willing and enthusiastic, school and classroom envi-
ronment which refers to a suitable classroom design, entertaining, pro-
moting classrooms and school and classroom environment which refers
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to students’ role on decision (Oncii, 2004). Learning a foreign language in
the global world is one of the most important necessities for career de-
velopment, social and cultural issues and personal development. People
need learning a foreign language as many international corporations are
becoming popular day by day (Sozer, 1984). Learning a foreign language
is one of the most important issues of the students. Almost all future
career plans need a foreign language. Students after bachelor degree
start a career search and have advantage in case of having foreign lan-
guage degree. For this reason, students are aware of learning a foreign
language and start studying seriously at university education process.

One of the students” first motivations for language learning is stu-
dents” attitudes and behaviours towards foreign language culture and
society (Acat and Demiral, 2002). Students’ background information on a
culture and country also effect language learning motivation. Students
who know the positive effects of having foreign language knowledge
will be positively motivated. For this aim some international student
change programs should be more effective and used for student motiva-
tion. Erasmus program is one of the international mobility programs
which provide to university students and academicians foreign language
practice and learning different cultures and societies in many countries
with corporation (National agency, 2019). Students who have positive
attitudes towards foreign language will be easily motivated.

Foreign language learning is one of the main goals of education sys-
tems for integration with world. For this aim national education systems
cover foreign language learning courses in their programs. The issue at
this stage is how to teach a foreign language. There are many researches
on foreign language learning subject. Language learning strategy is a
conscious learning process (Cohen, 2003). Language learning strategy is
specific activities, behaviours and techniques to improve language learn-
ing abilities (Oxford, 1999). Language learning strategies are learners’
private and self regulated techniques (Riding and Rayner, 2002). There
are two types of language learning motivational tendency. One of which
is integration with language society which is related with language
learning demand and the other is having better career (Gardner and
Lambert, 1972).
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This research aims to investigate factors affecting faculty of education
students” English learning motivations with the questions;

1. Does the gender difference affect students’ English language
learning motivations?

2. Does the department difference affect students” English language
learning motivations?

3. Does grade difference affect students” English language learning

motivations?
4. Does obligation or necessity affect students’ language learning
motivations?
Methodology

As method of this research; research model, study group, data collection
tool and data analysis were presented.

Research Model

This is a quantitative research designed as survey model. Survey models
present a situation with its” existing conditions (Karasar, 2010). Quantita-
tive research design claims that social realities are phenomenons which
are observable, assessible and explicable by numbers (Glesne ve Peshkin,
1992). The aim of the quantitative research is to reach information which
is generalisable cause-effect relations (Tiirniiklii, 2001). With the research
model of this study, factors affecting faculty of education students” Eng-
lish learning motivations according to gender, department, grade and
oblication or necessity belief of students’ learning English variables were
investigated..

In this study the method is chosen as quantitative to identify observa-
ble, assessable and explicable findings by numbers. This study is de-
signed as survey model. Studnets’ motivations of English language
learning learning was aimed to present with their existing conditions
such as gender, department, grade and belief.
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Study Group

Study group of this research consists of 225 faculty of education stu-
dents. From four grades and three departments which are department of
physical education, social sciences and Turkish language education at a
university in Turkey in 2018-2019 academic year. Study group of the
research is randomly selected. At table 1, students’ statistical information
of participants” gender, department, grade and obligation or necessity
belief of learning English variables is given

Table 1. Statistical of Faculty of Education Students’ Gender, Department, Grade
and Obligation or Necessity of Learning English Belief Variables

Category n %
Female 153 68
Gender Male 72 32
Physical education 77 34.2
Departments Social sciences 81 36
Turkish language 67 29.8
1t grade 56 255
2nd grade 52 23.6
Grade 3 ggrade 47 214
4 grade 65 29.5
Belief of Obligation 34 284
learning English Necessity 161 71.6

According to Table 1, 225 students participated to research and 153
(68%)of the participants are female and 72 of the participants (32%) are
male. Data is collected from different departments of the faculty of edu-
cation students. According to department variable 77 (34.2%) of the stu-
dents study at department of physical education, 81 (36%) of the stu-
dents study at department of social sciences, 67 (29.8%) of the students
study at department of Turkish education. Students from different
grades participated to this research. According to grade variable from 1+
grade 56 (25.5%) students, 2nd grade 52 (23.6%) students, 3 grade 47
(21.4%) and 4% grade (29.5%) students participated to this research.
Among participants 34 (28.4%) of the students believe that they learn
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English since it is obligatory and 161 (71.6%) of the students believe that
they learn English since it is necessity.

Data collection and data collection tool

In this study data of the research is collected by data collection tool. For
this research 225 data collection forms were filled by participants in two
weeks time by hand . 12 scale forms filled without attention were taken
out of analyse. Data collection tool is consisted of 2 parts. Personal in-
formation of the participants which are gender, department, grade and
learning English belief take place in first part of the tool. Second part of
the data collection tool is consisted of learning English motivation scale
(Mehdiyev, Ugurlu, and Usta, 2017). Data collection tool is designed as 5
likert type and include 16 items aims determine faculty of education
students English learning motivations according to variables. Kaiser
Mayer Olkin (KMO) value of the scale is .857 and Bartlett test result is
2274.545. In this research data collection tool has two sub-dimensions
and explains 61% of the total variance. The internal consistency coeffi-
cient (Cronbach Alpha) of the scale is .83.

Data analyse

Research data was analysed by statistical program. For Normality distri-
bution of the data Kolmogorov-Smirnov test and for homogeneity of the
variance Levene statistics were used. Students” of faculty of education
motivations data for learning English distributed non-parametric. Ac-
cording to results of distribution normality test and data homogeneity
test, Mann-Whitney U test, Kruskal-Wallis H tests were used to analyse
the data. Descriptive statistics were used and significance difference lev-
el of the analysis was determined as .05.

Findings

In this part of the study statistical information and analyse results were
submitted according to research data.
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Table 2. Descriptive Statistics of Faculty of Education Students’ Learning English
Motivations

N mean P Ky Bs Ss

Learning English

.n 225 3.48 .000 171 .062 .752
motivations

Motivation Kolmogorov-Smirnov Z score 1.45; p=.29

According to Table 2, faculty of education students’” motivation mean
score is 3.48 and Kolmogorov-Smirnov Z score is 1.45. Following these
results each variables were analysed to examine students’ motivations
for learning English. At table 3, faculty of education students’” motiva-
tions of learning English was examined according to gender variable.

Table 3. Mann-Whitney U Test Results of Faculty of Education Students” Learning
English Motivations According to Gender Variable

Catego- X X—rank Y rank Z iy U p
ry N
Female 153 349 11582 17720.50 - -
Gender /e 72 344 10701 770450 948 063 ~0/0200 343

According to Table 3, faculty of education students’ learning English
motivations do not significantly differ (p=.343) with regard to gender
variable. In other words, gender is not a factor affecting faculty of educa-
tion students’ learning English motivations. At table 4 below, faculty of
education students” motivations of learning English was examined ac-
cording to department variable.

Table 4. Kruskal Wallis H Test Results of Faculty of Education Students’ Learning
English Motivations According to Department Variable

Category N  Xuank Sd X2 p
Physical Education 77  124.05

Department 0001 sclences Education 819989 5 5y g
tizn guage BAUa o7 116.23

According to Table 4, faculty of education students’ motivations of
learning English do not differ significantly (p=.058) with regard to de-
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partment variable. In other words, department differences are not a fac-
tor affecting faculty of education students’ learning English motivations.
At table 5, faculty of education students” motivations of learning English
was examined according to grade variable.

Table 5. Kruskal Wallis H Test Results of Faculty of Education Students’ Learning
English Motivations According to Grade Variable

Category N Xrank Sd Xz p
1t grade 56 95.14
2nd grade 52 128.19
Grad 3 13.510 .004
rade 31 grade 47 127.59
4 grade 65 97.22

According to Table 5, 220 out of 225 students filled the ‘grade’ independ-
ent variable question of the scale form and faculty of education students’
learning English motivations significantly differ (p=.004) with regards to
grade variable. In other words, grade difference is a factor affecting fac-
ulty of education students learning English motivations. At Table 6, to
determine between which two grades’ learning English motivations sig-
nificantly differ Mann-Whitney U test was used.

Table 6. Mann-Whitney U Analyse Results of Faculty of Education Students’ Learn-
ing English Motivations According to Grade Variable

Category N < Xrank ok 7z ; U p

Istgrade 56 329 4642 2599.50
2rdgrade 52 3.67  63.20 3286.50
2ndgrade 52 3.67 6820 3546.50
4hgrade 65 337  51.64 3356.50

2.786 268  1003.500 .005
Grade
-2.626 242 1211.500 .009

According to Table 6, faculty of education students’ learning English
motivations significantly differ with respect to grade variable. When
research data was analysed, the significant differences were found pair
group between 1%t grade and 27 grade (p=.005) and pair group between
2nd grade and 4" grade (p=.009). Faculty of education students” motiva-
tions of learning English were in favour of 27! grade students. At table 7
below, faculty of education students” motivations of learning English
were analysed according to obligation or necessity belief.
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Table 7. Mann-Whitney U Analyse Results of Faculty of Education Students’ Learn-
ing English Motivations According to Obligation or Necessity Belief

Category N X Xrank Srank Y4 r U )
Learning Obligation 64 3.64 127.14 8137.00 -2.05 .137 4247.00 0.40
English
belief Necessity 161 341 107.38 17288.00

According to Table 7, faculty of education students” motivations of
learning English significantly differ (p=.040) with regards to obligation or
necessity belief. In other word, obligation / necessity belief is a factor
affecting faculty of education students’ learning English motivations in
favour of faculty of education students’ obligation belief.

Discussion and Conclusion

Students today need to improve themselves to compete with challenging
world. They need to be successful at exams, career choice, social and
cultural issues, technological innovations, personal developments. These
issues all important and students should learn a foreign language espe-
cially English to start a better career. Learning a foreign language is a
difficult and challenging process and need motivation. This study aimed
to search faculty of education students’ learning English motivations.
Faculty of education students” mean score of learning English is 3.48.
This mean score explains that students” motivation is higher than mod-
erate level.

First finding of this research reveals that faculty of education stu-
dents’ learning English motivations do not significantly differ with re-
gard to gender variable. In other words, gender difference is not a factor
affecting faculty of education students’ learning English motivations.
According to previous studies gender variable significantly differ in fa-
vour of female students (Acat and Demiral, 2002). Academic motivations
of the students significantly differ in favour of male students (Eytip and
Bozer, 2015). Success of learning English feeling highly motivates female
prep-class students than male students (Sad and Giirbtiztiirk, 2009).
High school students learning English motivations significantly differ in
favour of female students (Yilmaz, 2012). Female students’ motivations
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of learning English are higher than male students (Wigfield and Eccles,
1992). Female students had greater motivations of learning English com-
pared to male students (Sung and Padilla, 1998). Female students had
significantly higher motivation scores of learning target language than
male students (Dornyei and Clement, 2001). Female students studying
English motivations were higher than male students (Mori and Gobel,
2006). Girls have slightly higher degree of positive attitudes and motiva-
tion comparable to the boys on language learning (Hashwani, 2008). Fe-
male students were more motivated to learn English than male students
(Shaaban and Ghaith, 2000).

Second finding of this research reveals that department difference is
not a factor affecting faculty of education students” learning English mo-
tivations. Students participated to this research were studying physical
education, social sciences education and Turkish language education and
department difference do not affect students’ learning English motiva-
tions. Petroleum Engineering students have positive motivation towards
learning English (Al-Tamimi and Shuib, 2009). Students studying at de-
partment of English language teaching have high level of learning Eng-
lish motivation because of career choice (Topkaya and Uztosun, 2012).
Students at department of business in Thai are highly motivated to learn
English (Degang, 2010). Students in china had high motivations of learn-
ing English (Wang, 2008). In china students had high English learning
motivations (Kyriacou and Zhu, 2008).

Third finding of the research reveals that grade difference is a factor
affecting faculty of education students’ learning English motivations.
The significant difference is between 1t and 2"d grades and 2" and 4t
grades. In other words, 2nd grade students’” motivations are higher to
learn English than 1t and 4" grade students. Reason of this difference
could be students at 2" grade start to search international programs such
as Erasmus to study abroad a term or a year. 4" grade students had bet-
ter study strategies and abilities in general (Bay, Tugluk, and
Gengdogan, 2005).

Fourth finding of this research revealed that obligation or necessity
belief is a factor affecting faculty of education students’ learning English
motivations. Factor affecting students’ learning English motivations is in
favour of obligation belief. Students in Malaysia believe that they could
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learn people and culture by reading and speaking English (Zubairi and
Sarudin, 2009). Students learn English to find a better career opportunity
(Truitt, 1995).

As seen at this and previous studies, English is one of the most im-
portant issue for students together with the issues such as studying at
university, academic success, exams and career plan. Students want to
learn English for different and rational reasons. Learning English is a
long and challenging process. To reach success at learning English, edu-
cational programs are developed with different techniques and strate-
gies. One of the necessary issues of the programs is motivation of stu-
dents for learning English. Students motivated with true techniques will
reach to success in a short while and easy way. At this study some moti-
vational factors which are gender, department, classroom grade and
obligation/necessity belief variables were searched. Researches in the
future can increase the number of variables.

English is the most common international language on the world and
people are in competition of learning it. To be able to learn English ac-
tively language researchers have been studying on techniques and meth-
ods. Motivation is also another subject of research on language learning.
This study aimed to determine factors affecting faculty of education stu-
dents” English learning motivations. As result of the research gender and
department of faculty of education students English learning motiva-
tions do not significantly differ. In other words gender and department
are not a factor of affecting faculty of education students’ learing English
motivations. Grade and obligation or necessity belief significantly differ.
1%t and 2nd grades and 2"¢ and 4t grades learning English motivations
significantly differ. In other words, motivation is a factor of learning
English between these pair groups. Obligation or necessity belief of
learning English significantly differ according to this research. That
means motivation of learning English affect students belief of learning
English.

Motivation is an important factor in many areas such as health, learn-
ing and socal life. Language learning is an important phase of a person's
life and today people try to learn language for career, social and cultural
knowledge, travel, economical reasons and so on. To be successful at
these areas, learning English has an important effect. To learn English
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better, there are some factors affecting learning. By finding out these
factors, learning English would be much joyful, quick, easy and active.
This research aimed to investigate these factors.

Researchers studying on motivation, language learning and method-
ology can also pay attention of the findings of this research. Reseachers,
while studying on language learning can consider the importance of
motivation and affects on belief of learning English. Teachers while
teaching English can pay attention the importance of motivation and
plan the lessons with applicable and concrete activities, teaching meth-
ods can be chosen to motivate learning, assessment and evaluation
methods also can be chosen by paying attention to students motivation
of learning.
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