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Introduction

Writing is the expression of feelings, thoughts, events, wishes and dreams in
written form. Writing education is an action closely related to the development of
cognitive skills, accommodating all the achievements of language skills, and it is
intertwined with the mental processes of the individual (Bagci, 2013; Coskun, 2013;
Gunes, 2014). Thus, it contributes to the development of many skills of an individual.
Through writing, students improve their ability to think more broadly, organize their
knowledge, use the language, and enrich their knowledge. It is also a process that
contributes to the transfer, implementation and concretization of students' thoughts.
In this context, writing education is of great importance in terms of the mental
development as well as the language development of the student (Gunes, 2014).
Through the texts written by the pupils, it is also intended to develop creative skills,
which is one of the most important indicators of mental development (Ministry of
National Education [MoNE], 2015).

Written expression, which is so important, must be realized in accordance with its
rules (Bagci, 2013). The Primary School Turkish lesson curriculum is aimed at
improving writing skills of the students as well as their mental skills that are related
to their writing skills (Ministry of National Education, 2015, 2017). For this purpose,
the way to benefit from different types of writing has been adopted in the curriculum.
Of these writing types, writing type used in the study is free writing. Topics are
decided by the student himself/herself in free writing. The aim of free writing is to
improve writing skills of students as well as to develop their writing habits. In the
teaching-learning process, memories, letters, poems, stories, daily events, etc., can be
used as free-writing activities. (Gunes, 2014; Iseri, 2008). It is possible to say that free-
writing is one of the appropriate writing styles for observing creativity of students. For
this purpose, students were asked to write free-writing about subjects they choose. In
their free-writing, students are asked to tap into their emotions, thoughts and
imagination to bring out their creativeness, then freely express them on paper (Oral,
2012). Surely, acquiring the writing skill requires a long process. In order to be able to
achieve this skill, it is deemed necessary to make various and encouraging writing
activities with students, to evaluate activities that are done, and to remove or correct
deficiencies and mistakes. (Bagci, 2013; Iseri, 2008).

Different types of texts are used within writing activities. In the Primary School
Turkish Language Teaching Curriculum organized in 2015, texts are divided into three
groups as informative texts, narrative texts and poetry (Ministry of National
Education, 2015). In 2017, the Primary School Turkish Language Teaching Curriculum
was renewed. It is observed that same text types (narrative texts and poetry) appear in
the Primary School 4th Year Turkish Language Teaching Curriculum which will be
implemented in 2018-2019 academic year (MoNE, 2017). In type of narrative text used
in this study, there is an event being focused in the text, and everything revolves
around this event (Temizkan, 2009). In narrative expression, the narrator presents the
sequence of events related to each other with a certain point of view at a certain time,
space and fictional order. Even if they are small, there are events, characters/heroes
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experiencing these events, and time and space in narrative texts (Coskun, 2013). In
these texts, there is a fictional world created by the author's imagination (Sidekli, 2014).

In this sense, it is possible to say that creativity is the foreground in narrative texts.
Creativity is defined as generating ideas about hypotheses, testing these hypotheses,
modifying them, and evaluating their results. The act of creating a new or original
product lies within the concept of creativity. What truly matters here is an individual's
ability to exceed his/her own capacity (Torrance, 1977). When aspects of creativity are
examined, following concepts are encountered; fluency, flexibility, originality,
detailing and re-describing (Torrance ve Goff, 1989 as cited in Oncu, 2003). In this
context, it is aimed to determine creativity of written expression of students. In this
research, dimensions of creativity listed above are reflected in the written texts of the
students with regard to; students' showing original ideas in their stories, being able to
handle events in detail, and expressing their thoughts in a connected and fluid way
within the scope of the Turkish lesson. The Primary School Turkish Language
Teaching Curriculum, which was organized in 2015 and renewed in 2017, emphasizes
the importance of developing the world of emotions, thoughts and imaginations by
considering creativity of the students (MoNE, 2015, 2017).

There are many different ways used to evaluate students' writings. In this context,
it is deemed useful to refer to evaluation of written expression studies. It is only
possible for writing studies to achieve desired purposes by evaluating the activities. In
written expression, it is also measured that the student acquires many different
dimensions besides the ability to comply with grammar rules. For this, it is necessary
to prepare an evaluation key that covers different topics such as content, organization,
linguistic knowledge, narrative structure, creativity, and writing and punctuation
rules (Cetin, 2002). It is suggested to use graded scoring keys (rubric) to evaluate
written expressions of the students in the 4th grade Turkish lesson curriculum of
primary school. Rubric is a tool that contains criteria developed for scoring any work
(MoNE, 2006). It is a graded scoring system used to determine the level of competence
and performance of a pupil in carrying out a task or field oriented information
(Brookhart, 1999). Two types of rubrics are mentioned, namely holistic and analytic.
Holistic rubric is a scoring key for assessing the work in a sense that allows the whole
of the study to be evaluated in general. The analytic rubrik is a scoring key that allows
the student texts to be divided into sub-skill areas such as form, grammar,
punctuation, and spelling. (Gocer, 2013; MoNE, 2006). The formation of analytic
rubrics begins with determination of what features should be found in a good writing
(Nitko, 2004). Rubric development phases are stated as follows (MoNE, 2006):

e  Determining the purpose for which your scale will be developed
o  C(learly defining what to evaluate
e Deciding on the adequacy levels

o  Establishing the key for behaviors, products, or skills that are trying to be
measured in the study
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e  Writing criteria for behavior, product or proficiency level of each skill

e  Preparing and implementing the draft of the scale to be used

Aim of the Research

The necessity of measurement and evaluation studies to determine to what extent
following skills have improved is emphasized in primary school Turkish lesson
curriculum; following the rules of writing and using punctuation marks correctly,
writing events according to the order of occurrence, paying attention to page order,
writing appropriate title for the text, and choosing correct words appropriate for
content and context. It is also emphasized that establishment of relations of visual texts
is important. In addition to this, the Turkish curriculum aims to provide students with
creative thinking and development of their imagination world (MEB, 2015). When
literature is examined, it is seen that there are studies that examine texts written by
students, in terms of language and expression, (Alkan, 2007; Cecen, 2011; Kilic, 2012),
according to the rules of writing and punctuation (Ar1, 2008; Aric1 & Ungan, 2008; Kilic,
2012; Kula, Budak & Tasdemir, 2015; Yasul, 2014), and the place of narrative text items
(Kilic, 2012; Yilmaz, 2008). Unlike the previous studies, in this study, narrative texts
written by the students are examined as a whole in terms of form features, language
and expression features, application situations of spelling and punctuation rules,
creativity, and use of narrative text items.

In this context, the aim of the research is to determine the usage of narrative text
items in compliance with the criteria of written expression evaluation, and creativity
situations in narrative texts written by primary school 4th grade students. The sub-
problems of working towards this goal are determined as follows:

1. How do the 4th grade primary school students use formal features of
written expressions?

2. How do the 4th grade primary school students use language and
expression features in their written expressions?

3. How do the 4th grade primary school students apply writing and
punctuation rules in their written expressions?

4. What are the creativity levels in the written expressions of 4th grade
primary school students ?

5. What is the level of usage of narrative text elements in the written
expressions of 4th grade primary school students?
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Method
Research Design

This study, which examines the use of narrative text elements in narrative texts
written by 4th grade primary school students and observes compliance with
determined written expression evaluation criteria, is designed within a qualitative
research model. The qualitative research approach provides deep and detailed insight
into the issues being examined and allows gathering elaborate information (Patton,
2014).

Research Sample

In the creation of the study group, twenty-nine students were chosen who were in
the 4th grade of a public primary school affiliated to the Ministry of National
Education in the city center of Tarsus in the province of Mersin, and easily accessible
case sampling method was adopted from the purposeful sampling methods. The fact
that the study group is composed of 4th grade students in a primary school is because
writing activities gain importance in the third and 4th grades as stated in the Primary
School Turkish Language Teaching Curriculum (MoNE, 2015, 2017). Examining the
achievements in the programs developed in 2015 and 2017, it is seen that the
achievements related to narrative writing are especially included in the 4th grade
(MoNE, 2015, 2017). 4th grade is also the last step of primary school level in Turkey. It
is expected that 4th grade students should have the most competent level of writing
skill among the primary school levels.

Since six of the texts written by these students did not qualify as narrative texts,
they were not included in the analysis. Thus, a total of twenty-three texts were
examined. Qualitative surveys allow for an in-depth examination of a topic on
relatively small samples, which are usually chosen purposefully (Patton, 2014).

Research Instruments and Procedures

The data of the study were obtained from the stories written by students in a free
writing activity. Free writing is accepted as a form of creative writing. The basis of free
writing is to encourage students to write without worrying about making mistakes.
Students write freely, and writing becomes a pleasant experience for them (Byrne,
1991).

The study was carried out by the classroom teacher informed by researchers in
order not to affect the natural processes of the students in the classroom environment.
“Narrative Text Evaluation Rubric (NTER)”, which was created by the researchers for
this purpose, was used to systematically evaluate the narrative texts written by the
students. In order to provide coverage of rubric's scope, during the preparation of
NTER, the related field literature was scanned primarily. After that, written expression
evaluation categories were established. These categories were determined as; “Form,
language and expression, spelling and punctuation, creativity and narrative text elements”.
The sub-dimensions of each categorie were formed by examining the written
expression gains in the 2015 primary school 4th grade Turkish lesson curriculum.
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While NTER's categories and sub-dimensions belonging to these categories were being
determined, the written expression evaluation rubrics in the field (Alkan, 2007;
Corden, 2007; Coskun, 2005; Griffin & Anh, 2005; Ozturk, 2007; Peters, 1990; Ramey,
2007) were utilized. According to the categories in the NTER, use of form, language
and expression, writing and punctuation, creativity, use of narrative text elements in
the texts written by the students were determined in three ratings as“full presence,
partial presence and no presence”.

Validity and Reliability

In order to ensure the reliability of the rubric, narrative texts of the students were
scored separately by the researchers and the consistency between the scores was
calculated using the intercoder reliability suggested by Miles and Huberman (1994)
[Reliability = (Opinion Alliance) / (Opinion Alliance + Opinion Separation)]. The
percentage of intercoder reliability calculated with the formula is 92%. Over 70%
intercoder reliability means that your scale is reliable (Miles and Huberman, 1994).
Therefore, it can be said that NTER is a reliable scale. The prepared form was examined
by a field specialist and a language expert, and necessary arrangements were made.

Data Analysis

The qualitative data obtained from the texts written by the students were analyzed
through document review. Analyses were supported with direct citations from the
texts written by the participants. Document review involves the process of using and
analyzing written materials as data (Merriam, 2013; Yildirim & Simsek, 2008,). In the
document review process these stages are followed; accessing the documents,
checking the authenticity, understanding the documents, analyzing the data, and
using them. In the analysis of the data, the participants were coded as k1, k2, k3, ... k24.
In the document review, the researcher should establish a system for coding and
cataloging issues related to the evaluation of the documents (Merriam, 2013).

Results

Results Related to the First Sub-problem

Results related to the formal features used by 4th grade primary school students in
their written expressions are shown in Table 1:
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Table 1

Formal Features Used in Written Expression

Formal
Features

Using proper
spacing
between
sentences
and lines

Attention to
page layout
and
cleanliness

Using
proper,
legible
writing

Using  first
line  indent
for each
paragraph

Proper
spacing
between
words

Participants

This
feature
has never
been used.

k4

k1, k2, k4,
k5, k6, k7,
k8, k10,
k11, K13,
k16, k21,
k22

13

This feature is
partially  used
but there are
places that are
not used or used
incorrectly.

k4, k7, k17

k1, k7, k16, k17

k8, k12, k16, k17

k3, k12, k15, k17,

k18, k19

k1, k7

n

This feature has
been used
entirely and

accurately  in
the entire text.

k1, k2, k3, k5,
k6, k8, k9, k10,
k11, k12, K13,
k14, k15, K16,
k18, k19, k20,
k21, k22, k23
k2, k3, k4, k5,
k6, k8, k9, k10,
k11, k12, K13,
k14, k15, K18,
k19, k20, k21,
k22, k23

k1, k2, k3, k5,
k6, k7, k9, k10,
k11, k13,14,
k15, k18, K19,
k20, k21, k22,
k23

k9, k14, k20, k23

k2, k3, k4, k5,
k6, k8, k9, k10,
k11, k12, K13,
k14, k15, K16,
k17, k18, K19,
k20, k21, k22,
k23,

20

19

18

21

TOTAL

23

23

23

23

23

As seen in Table 1, “Using proper spacing between sentences and lines” feature is

applied properly by twenty of the participants while the other three applied this
feature partially.

In the texts, four of the participants were inelaborate in terms of “Attention to page
layout and cleanliness” and applied this feature partially while nineteen participants
cared about the page layout and cleanliness in the whole text.
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Type 1
- N TR One of the
40940 g "\U‘ﬁ o Paluf ;r oo L participants
19(1) e f g _ did not apply
la%,, !«azwj Lt d o “Using proper,

LY A, legible writing”

( L) . A P feature at all-
l}deJ\ l/ (a ] : - o 4 I, (k4)

Om\ B |

While four of the participants partially applied proper, legible writing, eighteen
participants performed well and applied this feature in the whole text.

Regarding the formal features used in written expressions, the most misused
feature was "Using first line indent for each paragraph'. Thirteen of the participants
did not use indents according to the other lines in their written text. While six
participants partially used this feature, four participants used it in an exact and correct
manner. Text samples for this feature are as follows:

(k9)

Twenty-one participants used "Proper spacing
between words" feature fully and correctly, while
two of the participants were partially correct
using the feature.

Results Related to the Second Sub-problem

Results related to the language and narrative characteristics used by the 4th grade
primary school students are shown in Table 2:
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Table 2
Language and Expression Characteristics Used in Written Expresssion
Language Participants
Expression This This feature is
Features {euture p;rtlully ulsed but This feature has been used =
rilgzsier ih;;guizeni ta f:;i g entirely and accurately in n S
the entire text. =
been or used
used. incorrectly.
k1, k2, k3, k4, k5, k6, k7,
k8, k9, k10, k11, k12,
Title writing - - k13, k14, k15, k16, k17, 23 23
k18, k19, k20, k21, k22,
k23
410,10, 1017 10
:i)tlfh?éiltatlon - k4, k12 K15, k16, k17, K18, k19, 21 23
k20, k21, k22, k23
Expression of
the desired
subject in lli' Ilzé'
whole, with K 6’ k7’ k8, k10, k11, k12,
logical 1<1’6 ! k13, k15, k17, k3, k9, k14, k20, k23 5 23
consistency, 1<21’ k18, k19
broken down 1<22’
into
paragraphs
Providing K1, k2,
?jﬁgﬁfﬁ‘;l k4, k5, k8, k10, k11, k12, k3, k9, k13, k14, k15, o 2
ké, k7, k18, k21, k22 k17, k19, k20, k23
between K16
paragraphs
Writing k2, k3, k5, k6, k7, k9,
meaningful k10, k11, k12, k13, k14,
andregular % k1, k8 K15, k16, k17, k18, k19, 20 23
sentences k20, k21, k22, k23
Not k1, k2, k3, k5, k6, k8, k9,
mentioning k10, k11, k12, k13, k15,
irrelevant kd k7, k14, k22 k16, k17, k18, k19, k20, 19 2
thoughts k21, k23
Establishing k1, k3, k5, k6, k8, k9,
the flow of the k10, k11, k12, k13, k14,
textin a 4 K2, k7,117, k22 k15, k16, k18, k19, k20, 82
logical order k21, k23
Making a k1, k2, k3, k5, k6, k7, k9,
proper entry k10, k11, k12, k13, k14,
to the subject k4,18 k15, k16, k17, k18, k19, a2z
of the text k20, k21, k22, k23
Proper use of k1, k2, k3, k5, k6, k7, k8,
the words and k9, k10, k11, k12, k13,
their - kd K14,k15 k16, k17, k18, 22 22
meanings k19, k20, k21, k22, k23
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As seen in Table 2, all of the participants (n=23) wrote a title for their texts. This
feature was used properly by all participants.

For “Selecting the title in relation to the text” feature, two of the participants' selected
title was not strictly related to the text. Twenty-one participants identified appropriate
titles for the text.

“Expression of the desired subject in whole, with logical consistency, broken down into
paragraphs” feature were not applied at all by nine of the participants. Nine other
participants partially applied this feature or made some mistakes. Five of the
participants used this feature in a correct and proper manner.

“Providing meaningful transitions between paragraphs” feature was not used by seven
participants. Seven others used it partially and nine of them applied it correctly. In the
light of these results, it can be said that the participants in general have some
deficiencies in dividing the text into meaningful paragraphs and providing
meaningful transitions between them.

In terms of “Writing meaningful and reqular sentences”, one participant did not apply
the feature in the text, two of them applied it partially and twenty-one participants
applied this feature properly.

“Not mentioning irrelevant thoughts” feature is not applied by one of the participants,
three of them applied it partially and nineteen participants applied it properly.

One of the participants did not apply “Establishing the flow of the text in a logical
order” feature at all, four participants applied it partially, and eighteen participants
applied it correctly and properly.

“Making a proper entry to the subject of the text” feature was applied correctly and
properly by the most of the participants (n=21). However, two of the participants
applied this only partially.

“Proper use of the words and their meanings” feature was applied correctly by almost
all participants (n=22); however, one of the participants applied this only partially.

Results Related to the Third Sub-problem

The level of application of the writing and punctuation rules in written expressions
of 4th grade primary school students is shown in Table 3:
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Table 3

Spelling and Punctuation Features Used in Written Expression
Participants

This feature has

Spelling Aﬂd This feature This feature is partially been used
Punctuation used but there are places . =
has never ~ n n entirely and n <
Features that are not used or used . =
been used. . accurately in the o
incorrectly. entire text. =
Using
punctuation k1, k4, k5, k6, k7, k10, ﬁ'zki'llgsijz'
in the right - - k11, k14, k17, k19, k21, 12 k16’ k18’ kZO, 1 23
place and k22 k23’ T
correctly
Complying k1, k2, k3, k4, k5, k6,
- k7, k8, k10, k11, k12,
x;tli; rtlherllles - T K14, K16, K17, K19, K20, 19 Kk9,k13,k15,k18 4 23
8 k21, k22, k23

As seen in Table 3, “Using punctuation in the right place and correctly” feature was
applied in a partly correct manner by twelve of the participants while eleven
participants applied it properly and correctly. In line with the results, It is possible to
say that half of the participants (n = 12) could not use punctuation marks correctly and
in the right places. It was observed that punctuation marks such as colons, speech lines,
periods, commas, apostrophes, and question marks were not used from time to time
in places where they should be used. The following examples from the participants'
texts can be shown as support to this finding:

Type 4
a? s o Apostrophe not used where it should be used-
k19
A e (k19)
Type 5
ZJAW? Question mark not used where it should
N~ ek be used- (k14)

Type 6
M L 6%2 | Period not used where it should be used-

il (k10)
Type 7
. WA T TS Colon and speech line not used where they

2 @:j"‘ should be used- (k5)

W Lar

i b

“Complying with the writing rules” feature was not applied correctly by most of the
participants (n=19). Four of the participants, however, applied this feature properly
and correctly. It was seen that from time to time participants ignored writing rules like
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starting the sentence with capital letters, writing the initials of proper nouns in capital
letters, writing "-de, -da" suffixes separately where necessary, and writing the question
suffixes separately. In addition, it was seen that they made mistakes in the spelling of
words. Examples of misuse of the writing rules can be shown as follows:
Type 8

X - -
» 2 LA >
- Y A=

A % ’\» e . _
' Q)‘)} ad cd Writing words incorrectly - (k2)

Results Related to the Fourth Sub-problem

The creativity levels in the written expressions of the 4th grade primary school
students are shown in Table 4:

Table 4
Creativity Features Used in Written Expression
Participants
This n This  feature is n  This feature has n
Creativity featur partially used but been used entirely
Features e has there are places and accurately in a
never that are not used or the entire text. =
been used incorrectly. O
used. &
- - k4, k7, k22 3 k1, k2, k3, k5, k6, 20 23
Providing k8, k9, k10, k11,
original ideas K12, k13, k14, k15,
k16, k17, k18, k19,
k20, k21, k23
Providing k1, k2, k7, k8, k3, k5, k6, k9, k12,
strong and k4 1 k10, k11, k18, 9 k13, k14, k15, k16, 13 23
exciting feelings k19, k21 k17, k20, k22, k23
Providin
surprisingg k4, K1, k2, 18, k11,
events or 7 3 k13, k14, k15, 13 k3, k5, k6, k9, k12, 7 2
surprising K10 k16, k18, k19, k17, k23
k20, k21, k22
results
Giving the K1, k2, K7, K14 K01, K2, K5
gt‘(‘)’ruyggffe;‘htyhe Mo a7 ®  uask6 ka8, k9, 0 P
k20, k21, k23
?;Z;;ifﬁe K1, k3, K5, k6, k8,
involved in the k9, K10, k11, k12,
storyinan k4 1 k2, k7, k14 3 k13,k15,k16,k17, 19 23
interrelated k18, k19, k20, k21,
k22, k23
manner

As seen in Table 4, “Providing original ideas” feature was applied partially by three
participants while twenty participants applied it in the whole text. The students also



Sultan Selen KULA - llkay ASKIN TEKKOL 177
Eurasian Journal of Educational Research 81 (2019) 165-188

supported the original ideas in their texts with their own drawings. Examples from
works of participants related to this finding are as follows:
Type 9

yv}‘)"l ‘/“" A i '

K22) K(12)

“Providing strong and exciting feelings” feature was not applied at all by one of the
participants, partially applied by nine of them, and thirteen participants applied this
feature in the whole text.

“Providing surprising events or surprising results” feature was not applied by three
of the participants, thirteen participants applied this partially, and seven of the
participants applied this feature in the whole text.

“Giving the thoughts in the story fluently” feature was not applied by one of the
participants, six of them applied the feature partially while sixteen participants
applied this feature in a proper and correct manner.

“Giving the thoughts involved in the story in an interrelated manner” feature was not
applied by one of the participants, three of them applied this partially, and nineteen
participants applied this feature in the whole text.

Results Related to the Fifth Sub-problem

The level of use of narrative text elements in written expressions of 4th grade
primary school students was determined as shown in Table 5.
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Table 5

Narrative Text Elements Used in Written Expression

Narrative Text
Elements

Providing the main
character in the story

Providing space in
the story

Indication of the time
in the story

Providing an
initiator event that
allows the main
character to form a
goal in the story

Specifying the
purpose of the main
character

Participants
This  feature This This
has never feature is feature
been used. partially has  been
used  but used
" there  are " entirely "
places that and
are not accurately
used  or in the
used entire
incorrectly. text.
k4 1 k1,k7,k8, 6 k2, k3, 16
k11, k17, k5, k6,
k18 k9, K10,
k12, k13,
k14, k15,
k16, k19,
k20, k21,
k22, k23
k2, k4, k10 3 k1,k7,k8, 12 k3, k5 8
k11, K14, k6, k9,
k15, K18, k12, k13,
k19, k20, k16, k17
k21, k22,
k23
k4 1 k1, k2, k7, 13 k3, k5 9
k8, ki1, k6, k9,
k13, K15, k10, k12,
k16, K18, k14, k17,
k19, k20, k22
k21, k23
k4, k7 2 k8, k13, 4 k1, k2, 17
k14, k22 k3, k5,
k6, k9,
k10, k11,
k12, k15,
k16, k17,
k18, k19,
k20, k21,
k23
k2, k4 2 k7, k8, 6 k1, k3, 15
k13, k14, k5, k6,
k16, k22 k9, K10,
k11, k12,
k15, k17,
k18, k19,
k20, k21,

k23

TOTAL

23

23

23

23
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Table 5 Continue...

Participants

This This This feature has
feature feature s been used
has partially entirely  and
. never used  but accuratel in
Ig]larmtwe Text been there  are the entireytext.
ements n n n
used. places that
are not _1
used or §
used @)
incorrectly. &
Indicating the k2,k4 2 k7, k8, 4 k1, k3, k5, k6, 17 23
initiative of the k13, k22 k9, k10, k11,
main character k12, k14, k15,
to accomplish k16, k17, k18,
the goal in the k19, k20, k21,
story k23
Achieving a k4, 2 k7, k14, 3 k1, k2, k3, k5, 18 23
result at the end k13 k22 k6, k8, k9, k10,
of events in the k11, k12, k15,
story k16, k17, k18,
k19, k20, k21,
k23
Providing k4 1 k2, k5, k7, 8 k1, k3, k6, k9, 14 23
reactions of the k8, k10, k11, k12, k13,
main character k18, k19, k14, k15, k16,
k21 k17, k20, k22,
k23

As seen in Table 5, “Providing the main character in the story” element was not used
at all by one of the participants, six of them placed a main character but did not go into
detail or provide explanation and description. Sixteen participants placed the main
character, gave details related to the character, and also added extra descriptions.

“Placing space in the story” element was not applied by three participants, twelve of
them placed a concept of space but did not provide any details or description. Eight
participants, however, placed the space into the story and provided details and
descriptions related to the space in the story.

“Indication of the time in the story” element was not applied by one of the
participants, thirteen of them indicated the time in the story but did not provide any
details or description. Nine participants, however, indicated the time in the story and
provided details and descriptions related to it.

“Provideing an initiator event that allows the main character to form a goal in the story”
element was not applied by two of the participants, four participants placed an
initiator event to form the main character’s goal but did not provide details or
description. Seventeen participants succesfully placed an initiator event and provided
details and descriptions of it. “Specifying the purpose of the main character” element was
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not applied by two of the participants, six of them specified a purpose but did not
provide any detail or description. Fifteen participants, however, specified the purpose
of the main character and supported it with details and descriptions.

“Indicating the initiative of the main character to accomplish the goal in the story” element
was not applied by two of the participants, four of them indicated the initiative but
did not provide details or description. Seventeen participants, however, indicated the
initiative of the main character and provided details and descriptions related to it.

“Achieving a result at the end of events in the story” element was not applied by two
of the participants, three participants provided a result but did not go into detail or
describe it. Eighteen participants provided a result along with various details and
descriptions related to it.

“Providing reactions of the main character” element was not applied at all by one of
the participants, eight of them provided reactions of the main character without
details, explanations or descriptions. Fourteen participants, on the other hand,
succesfully provided reactions of the main character and supported it with details and
explanations.

Discussion, Conclusion and Recommendations

In this study, it was tried to determine the use of narrative text elements in
compliance with written expression evaluation criteria, and the creativity in the
narrative texts written by the 4th grade primary school students.

The first sub-problem of the research was to determine the form characteristics of
the written expressions of the 4th grade primary school students. According to the
results of this sub-problem, majority of the participants were found to be appropriately
applying the rules of proper spacing between sentences and lines, caring for page
layout and cleanliness, using proper, legible writing and proper spacing between
words. However, it was found that most of the students did not comply with the rule
of using first line indents for each paragraph. First line indent usually remains as a too
abstract concept for students especially when it is given as a direct rule to first-year
primary school students. For this reason, as a result of the fact that the subject is not
fully learned, students may be faced with a situation in which they show deficient
behaviour, or never show the behavior at all. This result is also consistent with similar
studies in the field (Alkan, 2007).

The second sub-problem of the research was to determine the language and
expression characteristics of the written expressions of the 4th grade primary school
students. In this context, all participants wrote titles to their texts and most of these
were related to the text. Furthermore, students wrote meaningful and regular
sentences, did not give any irrelevant thoughts in the text, had set up the flow of the
text in a logical order, made an appropriate entry in the text, and used the words
appropriately and in compliance with their meanings.
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Very few of the participants wrote the desired text by dividing it into paragraphs
and provided meaningful transitions between these paragraphs. Similarly, in other
studies conducted on the examination of narrative texts of students, it is found that
there is a lack of placing paragraphs appropriately and ensuring the integrity between
them. (Cecen, 2011; Kilic, 2012).

The third sub-problem of the research was to determine the application of spelling
and punctuation rules in written expressions of the 4th grade primary school students.
Texts written by the majority of participants had errors in the use of punctuation marks
and in compliance with the writing rules. Also in literature, it has been revealed that
students have problems in this regard (Ari, 2008; Arici & Ungan, 2008; Kilic, 2012;
Kula, Budak & Tasdemir, 2015; Yasul, 2014). It can be considered that students have
made mistakes in this regard because as the rules are given directly, they can not be
concretized, and the subject can not be fully learned. It is known that teachers use
methods of direct expression and question-answer in teaching punctuation marks
(Kurudayioglu & Dolek, 2018). It is considered that there is a need for methods to make
students active in the teaching process as well as lectures and question-answer
methods. The possibility of success in the courses where the student actively
participates is increasing.

The fourth sub-problem of the research was to determine the creativity of written
expressions of the 4th grade primary school students. In this context, it was examined
how the students wrote about the original ideas, strong and exciting feelings,
surprising events and conclusions in the narrative texts written by them. It was also
examined how students expressed their thoughts in a fluent and interrelated manner.
Majority of the participants provided original ideas, strong and exciting feelings, and
expressed their thoughts in a fluent and interrelated manner in the narrative texts they
wrote. In addition, they were creative by drawing their original visuals that told their
stories. It is known that visual images improve students' motivation in writing,
creativity and imagination (Listyani, 2019). These results, along with providing clues
about the creativity of the students, reveal that there is a lack of astonishing facts or
surprising results in the narrative texts of the students.

The fifth sub-problem of the research was to determine the use of narrative text
items in the written expressions of the 4th grade primary school students. A large
number of students included the main character and used details, and made
explanations or descriptions about the main character in narrative texts they wrote.
Similarly, in the narrative texts they wrote, students provided an initiator event, which
gave the main character a purpose, an introduction to this purpose and the main
character's initiative to achieve this goal. Moreover, the majority of the participants
reached a conclusion at the end of the events in the story, and they included reaction
of the main character in the narrative texts they wrote. However, a small number of
students provided details regarding space and time elements in the story in the
narrative texts they wrote. According to these results, it can be said that students have
not had much problems in using narrative text elements. However, it can be stated
that it is particularly troublesome for students to provide time elements. This can be
considered due to the fact that the concept of time remains abstract for students.
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Similarly, when literature is examined, it is seen that the level of providing time factor
in the narrative texts of the students is low (Kilic, 2012; Yilmaz, 2008). It is
recommended that teachers give verbal, written, corrective and body language
feedback to improve students' writing skills (Goer & Senturk, 2019).

It is important to provide students with reinforcements while teaching the formal
features of texts, especially with an emphasis on the rule of first line indents of
paragraphs and giving various examples/non-exemplary situations. In regards for the
students to divide the text in paragraphs, make meaningful transitions between them,
and include time and space elements in the story; teaching the basic principles of
composition, preparing an outline/plan, and arranging the texts according to it is
thought to be beneficial for students' writing texts in meaningful paragraphs and
including the elements of text. It is also very important that the grammatical rules that
are abstract for students are not to be presented directly in the first three grades of
primary schools; instead, these rules should be shadowed out and the correct use of
the language should be taught. In the 4th grade, however, grammar rules are being
taught. Reinforcing these rules by giving examples and non-examplary situations is
tought to contribute to the students' learning of spelling and punctuation in a correct
and complete manner.

This study was conducted with 4th grade primary school students and with a
single class. Narrative texts of students who are studying at different grade levels can
be examined and compared. In this way, tips on the root of the deficiencies of students
regarding the narrative texts can be obtained. Furthermore, interviews with teachers
and students may also be conducted in order to reveal students' use of narrative text
elements and written expression skills.

References

Alkan, Z. N. (2007). [Ikdgretim besinci simif 6grencilerinin yazil anlatim hatalar: [5th grade
students' writing mistakes in Turkish public schools]. (Master thesis). Eskisehir
Osmangazi University, Social Sciences Institute, Eskisehir.

Ari, G. (2008). Ogrencilerin hikdye edici metinlerinin ciziimleyici puanlama yonergesine gore
degerlendirilmesi (6. ve 7. sinif ornegi) [Assessment of students? narrative texts by
analytic rubric (grade 6 and 7)]. (PhD thesis). Marmara University Social Sciences
Institute, istanbul.

Arici, A. F., & Ungan, S. (2008). [lkogretim ikinci kademe 6grencilerinin yazili anlatim
calismalarinin bazi yonlerden degerlendirilmesi [An evaluation of secondary
school students’ writing mistakes with respect to some points]. Dumlupinar
University Journal of Social Sciences, 20, 317-328.

Bagci, H. (2013). Yazili anlattim ve unsurlar1 [Written expression and elements]. M.
Ozbay (Eds.), Yazma egitimi [Writing education]. Ankara: Pegem Academy
Publishing.



Sultan Selen KULA - llkay ASKIN TEKKOL 183
Eurasian Journal of Educational Research 81 (2019) 165-188

Brookhart, S. M. (1999). The art and science of classroom assessment: The missing part of
pedagogy. ASHE-ERIC Higher Education Report. 27(1), Washington, DC: The
George Wahington University, Graduate School of Education and Human
Development.

Byrne, D. (1991). Teaching writing skills. Hong Kong: Longman.

Corden, R. (2007). Developing reading-writing connections: The impact of explicit
instruction of literary devices on the quality of children’s narrative writing.
Journal of Research in Childhood Education, 21(3), 269-289.

Coskun, E. (2005). [lkdgretim d§rencilerinin dykiileyici anlatimlarinda bagdagiklik, tutarlilik
ve metin elementleri. [Cohesion, coherence and text elements in narrative texts of
primary school students]. (PhD thesis). Gazi University, Educational Sciences
Institute, Ankara.

Coskun, E. (2013). Yazma egitimi [Writing education]. A. Kirkkili¢c ve H. Akyol (Eds.),
[lkégretimde Tiirkce ogretimi [Teaching Turkish in primary schools]. Ankara:
Pegem Academy Publishing.

Cecen, M. A. (2011). Yedinci smuf 6grencilerinin oykiileyici yazilarnda tutarlilik
[Consistency in narrative writings of seventh grade students]. Turkey Social
Researches Journal, Agustos, 1-20.

Cetin, B. (2002). Kompozisyon tipi sinavlarda kompozisyonun bicimsel Ozelliklerinden
kestirilen puanlarin anahtarla ve genel izlenimle puanlanmasindan elde edilen puanlarla
iligkisi. [The relation between scores predicted from structural features of essay
and scores based on scoring key and overall impression, in essay type
examination]. (Master thesis). Hacettepe University, Social Sciences Institute,
Ankara.

Gocer, A. (2013). Yazma ¢alismalarim degerlendirme [Evaluation of writing activities].
M. Ozbay (Ed.), Yazma egitimi [Writing education]. Ankara: Pegem Academy
Publishing.

Gocer, A., & Senturk, R. (2019). Types of feedback for the development of writing skills
in turkish education. The Journal of Social Sciences Institute, 43, 123-149.

Griffin, P., & Anh, P. N. (2005). Assessment of creative writing in Vietnamese primary
education. Asia Pacific Education Review, 6(1), 72-86.

Gunes, F. (2014). Tiirkce 6gretimi: yaklagimlar ve modeller [Teaching Turkish: approaches
and models]. Ankara: Pegem Academy Publishing.

Iseri, K. (2008). Yazma egitimi [Writing education]. A. Tazebay & S. Celenk (Eds.),
Tiirkge dgretimi [Teaching Turkish]. Ankara: Maya Academy Publishing.

Kilic, B. (2012). [lkégretim yedinci sumf 6§rencilerinin yazdiklart éykiileyici metinler iizerine
bir inceleme.[A study on primary education seventh grade students icon narrative
texts]. (Master thesis). Necmettin Erbakan University, Educational Sciences
Institute, Konya.



184 Sultan Selen KULA - llkay ASKIN TEKKOL
Eurasian Journal of Educational Research 81 (2019) 165-188

Kula, S., Budak, Y., & Tasdemir, M. (2015). Ilkokul 4. siuf ogrencilerinin noktalama
kurallarmi 6grenme diizeyi. [The fourth grade students’ learning level of the
punctuation rules]. International Journal Of Eurasia Social Sciences, 6(18), 58-80.

Kurudayioglu, M., & Dolek, O. (2018). Teacher views on teaching punctuation marks.
Mersin University Journal of the Faculty of Education, 14(1), 372-385.

Listyani. (2019). The Use of a visual 1image to promote narrative writing ability and
creativity. Eurasian Journal of Educational Research, 80(2019), 193-224.

Merriam, S. B. (2013). Nitel arastirma desen ve uygulama icin bir rehber [A guide to
qualitative research design and practice]. (Ed. Turan, S.). Ankara: Nobel
Publishing.

Miles, M.B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded
sourcebook. California: Sage Publications.

Ministry of National Education [MNE]. (2006). ilkogretim 4. Sif Tiirkge Dersi
ogretmen kilavuz kitab1 [Primary School 4th Grade Turkish Course Teacher’s Book].
Istanbul: Star Media Publishing.

Ministry of National Education. (2015). Tiirkge Dersi Ogretim Programi (1-8. Siiflar)
[Curriculum of Turkish course (Grades 1-8)]. Ankara: MNE.

Ministry of National Education. (2017). Tiirkge Dersi Ogretim Programi (1-8. Siiflar)
[Curriculum of Turkish course (Grades 1-8)]. Ankara: MNE.

Nitko, A. ]J. (2004). Educational assessment of students. New Jersey: Pearson Education
Inc.

Oncu, T. (2003). Torrance yaratic: diistinme testleri-sekil testi aracihigiyla 12-14 yaslart
arasindaki ¢ocuklarin yaraticihk diizeylerinin yas ve cinsiyete gore
karsilastirilmasi. [Comparison of creativity levels of children ages 12-14 by age
and sex by means of Torrance Creative Thinking Tests - Shape Test]. Ankara
University Journal of the Faculty of Language and History, 43 (1), 221-237.

Ozturk, E. (2007). [lkégretim besinci suuf dgrencilerinin yaraticc yazma becerilerinin
degerlendirilmesi. [Evaluating the creative writing skills of the 5th grades of
primary education]. (PhD thesis). Gazi University, Educational Sciences Institute,
Ankara.

Patton, M. Q. (2014). Nitel arastirma ve degerlendirme yontemleri [Qualitative research
and evaluation methods]. (Ed. Butun, M. & Demir, S. B.)). Ankara: Pegem
Academy Publishing.

Peters, C. (1990). Applause, applause: Evaluating creative responses and projects.
Paper presented at the Annual Meeting of the National Council of Teachers of English
(80th, Atlanta, GA).

Ramey, L. (2007). Creative writing and critical theory. S. Earnshaw (Ed.), In The
handbook of creative writing. Edinburgh: Edinburgh University Press.



Sultan Selen KULA - llkay ASKIN TEKKOL 185
Eurasian Journal of Educational Research 81 (2019) 165-188

Sidekli, S. (2014). Metin 6gretimi [Teachin text]. M. Yilmaz (Ed.), Tiirkce dgretimi
[Teaching Turkish]. Ankara: Pegem Academy Publishing.

Temizkan, M. (2009). Metin tiirlerine gére okuma egitimi [Reading education according to
text types]. Ankara: Nobel Publishing.

Torrance, E. P. (1977). Creativity in the classroom. Washington: National Education
Association

Yasul, A. F. (2014). llkokul 4. simf grencilerinin dykiileyici metin yazma becerilerinin
degerlendirilmesi (Mus ili merkez ilcesi 6rnegi). [The evaluation of narrative text
writing skills of 4th grade primary school students (The example of Mus
province)]. Master Thesis, Inoni University, Educational Sciences Institute,
Malatya.

Yildirim, A., & Simsek, H. (2008). Sosyal bilimlerde nitel arastirma yéntemleri [Qualitative
research methods in the social sciences]. Ankara: Seckin Publishing.

Yilmaz, S. K. (2008). [kd§retim altinct sumf 63rencilerinin dykiileyici metin yazma becerileri.
[Primary school 6th class students’ skill level of writing a narrative texts]. (Master
thesis). Gazi University, Educational Sciences Institute, Ankara.

Ilkokul 4. Sinif Ogrencilerinin Kullandiklar1 Oykiileyici Metinlerin
Incelenmesi

Atf:

Kula, S. S., & Askin-Tekkol, I. (2019). Investigation of narrative texts used by fourth
grade primary school students. Eurasian Journal of Educational Research, 81, 165-
188, DOIL: 10.14689/ ejer.2019.81.10

Ozet

Problem Durumu: Tlkokul 4. siruf Tiirkge dersi 6gretim programinda yazma becerisinin
gelistirilmesiyle; ogrencilerin duygu, diistince, hayal, tasar1 ve izlenimleri ile bir
konudaki goriislerini dilin imkéanlarindan yararlanarak ve yazili anlatim kurallarina
uygun sekilde anlatmalar;, yazmay:r kendini ifade etmede bir aliskanliga
doniistiirmeleri amaglanmaktadir. Ogrencilerin diis giicleri ile yazma becerilerini
birlikte kullanarak dykiileyici metinler yazmalar: da programda desteklenmektedir.
Programda, yazim kurallaria uyma ve noktalama isaretlerini dogru kullanma, anlam
biitiinltigii igcinde olaylar1 olus sirasina goére yazma, sayfa diizenine dikkat etme, metne
uygun baslik yazma, icerige ve baglama uygun dogru kelimeler se¢me, olusturdugu
metinlere uygun c¢izim, grafik ve gorsel kullanma becerilerinin ne 6lciide gelistigini
belirlemeye yonelik clgme ve degerlendirme calismalarinin yapilmasinin gerekliligi
tizerinde durulmaktadir.
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Aragtirmamn Amacu: Tlkokul 4. sif 6grencilerinin yazdiklan oykiileyici metinlerde,
ogrencilerin oykiileyici metin 6gelerini kullanma, belirlenen yazili anlatim
degerlendirme oOlciitlerine uyma ve yaraticilik durumlarim belirlemektir. Bu amag
dogrultusunda calismanin alt problemleri su sekilde belirlenmistir:

1. Tlkokul 4. smuf ogrencilerinin yazili anlatimlarinda bicim 6zellikleri
nasildir?

2. flkokul 4. siif dgrencilerinin yazili anlatimlarinda dil ve anlatim 6zellikleri
nasildir?

3. lkokul 4. siuf ogrencilerinin yazili anlatimlarinda yazim ve noktalama
kurallarii uygulama durumlar1 nasildir?

4. Tlkokul 4. siif sgrencilerinin yazil anlatimlarindaki yaraticiliklart nasildir?

5. Ilkokul 4. smif 6grencilerinin yazili anlatimlarinda oykiileyici metin
ogelerini kullanma durumlar nasildir?

Aragtirmamn  Yontemi: Calisma, nitel arastirma modeliyle tasarlanmistir.  Nitel
arastirma yaklasimi, arastirilan konulari derin ve ayrintii olarak inceleme firsatt
sunarak detayli bilgi elde etmeye olanak tanimaktadir. Calisma grubunun
olusturulmasmda amagli ornekleme yontemlerinden kolay ulasilabilir durum
orneklemesi yolu benimsenmis ve Mersin ili Tarsus flge merkezde bulunan, sosyo-
ekonomik bakimdan orta diizeyde yer alan, Milli Egitim Bakanligina bagl bir devlet
okulunun dérdiincii sinifina devam etmekte olan yirmi dokuz 6grenci ile calisilmustir.
Bu ogrencilerden altisinin yazdiklart metinler Oykiileyici metin olma o6zelligi
gostermediginden analize dahil edilmeyerek toplam yirmi ti¢ metin incelenmistir.

Birinci Alt Probleme Iliskin Bulgular: “Ctimleler ve satirlar arasinda uygun bosluklar
birakilmasi”“nda katilimcilarin ticti yazdiklari metinlerde kismen bu 6zellige dikkat
ederken, yirmi kisi ctimleler ve satirlar arasinda uygun bosluklar birakmuslardir.

“Sayfa diizenine ve temizlige dikkat edilmesi” hususunda zaman zaman 6zensiz
davranarak bu 6zelligi kismen kullanirken, on dokuz katilimci yazili metinlerinde bu
ozellige tam olarak 6zen gostermislerdir.

“Diizgtin ve okunakli bir yazi kullanilmasi”nda katilimeilardan bir tanesi bu 6zelligi
hi¢ kullanmazken dort katilimer bu 6zelligi kismen kullanirken, on sekiz katilimer
yazdiklar1 metnin tamaminda diizgiin ve okunakli bir yazi kullanmistir. Yazili
anlatimlarda kullanilan bicim 6zelliklerine bakildiginda en ¢ok hatali kullanilan
Ozellik “Paragraflara diger satirlara gore biraz daha igeriden baslanilmasi” olarak
dikkat gekmektedir.

Ikinci Alt Probleme Iliskin Bulgular: “ Basligin metnin konusuyla iliskili olarak secilmesi”
ozelligi icin katilimcilardan iki tanesinin sectigi baslik metnin konusuyla tam olarak
iligkili degildir. “Anlatilmak istenilen konu, biitiinliik i¢inde, mantiksal tutarlilikla
paragraflara boliinerek agiklanmasi”’nda katilimcilarin dokuz tanesi bu 6zelligi hig
kullanmamus, dokuz katilimci bu 6zelligi kismen kullanmis bes katilmc ise bu 6zelligi
tam ve dogru olarak kullanmistir. “Paragraflar arasmda anlamli gecisler saglanmast”
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ozelligini yedi katihmer hi¢ kullanmazken, yedi katilimcr kismen kullanmis, dokuz
katilimci ise bu 6zelligi tam ve dogru olarak kullanmistir. “ Anlaml ve kuralli ctimleler
yazilmas1” 6zelligi katilimcilarin biri tarafindan hi¢ kullamilamazken, iki katilimci
tarafindan kismen kullanilmis ve yirmi katimc tarafindan tam ve dogru olarak
kullanilmustir. “Konu dist diistincelere yer verilmemesi” 6zelligi katilimcilardan biri
tarafindan hi¢ kullanilmazken, ti¢ katilimc tarafindan kismen kullanilmig ve on dokuz
katilimcr tarafindan tam ve dogru olarak kullanilmistir. “Anlatilan metnin akisinin
mantiksal bir sira ile kurulmasi” ozelligi katilimcilardan biri tarafindan hig
kullanilmazken, doért katilimer tarafindan kismen kullanilmis ve on sekiz katilimci
tarafindan tam ve dogru olarak kullanilmistir. “Metinde konuya uygun bir giris
yapilmast” katilmecilarin  ¢cogunlugu (n=21) tarafindan tam ve dogru olarak
kullanilmustir. “Kelimelerin yerinde ve anlamlarma uygun kullanilmasi” 6zelligi
hemen hemen tiim katilimcilar (n=22) tarafindan dogru kullanilmistir.

Ugiincii Alt Probleme fliskin Bulgular: “Noktalama isaretlerinin dogru ve yerinde
kullanilmas1” 6zelligini on iki katilime1 kismen dogru kullanabilirken, on bir katilime1
bu 6zelligi tam ve dogru olarak kullanmustir. Iki nokta, konusma ¢izgisi, nokta, virgiil,
kesme isareti ve soru isaretlerinin kullanilmasi gereken yerlerde zaman zaman
kullanilmadig1 gozlenmistir. “Yazim kurallarina uyulmas1” 6zelligini katilimcilardan
biiyiik cogunlugu (n=19) tam olarak dogru kullanamazken, dort katilime1 metinlerinin
tamaminda yazim kurallarina tam ve dogru olarak uymuslardir. Katilimcilarin
climleye biiyiik harfle baslamayi, 6zel isimlerin bas harfini biiytik harfle yazmayz, ayr
yazilmasi gereken -de, -da eklerini ayr1 yazmayi, soru eklerini ayri yazmay1 zaman
zaman gozden kagirdiklar: goriilmiistiir. Bunun yarnu sira kelime yazimlarinda hatalar
yaptiklar1 gozlenmistir.

Dérdiincii Alt Probleme Iliskin Bulgular: “Orijinal fikirlere yer verilmesi”, “Giiclii ve

heyecanli duygulara yer verilmesi”, “Sasirtic1 olaylara veya sasirtici sonuglara yer
verilmesi”,

“Oykiide yer alan diisiincelerin akici bir sekilde verilmesi”, “Oykiide yer alan
diistincelerin birbiriyle baglantili bir sekilde verilmesi” o6zellikleri katilimcilar
tarafindan kismen kullanilmastir.

Besinci Alt Probleme Iliskin Bulgular: “Oykiide ana karaktere yer verilmesi”, “Oykiide
mekana yer verilmesi”’, “Oykiide gecen zamamn belirtilmesi”’, “Oykiide ana
karakterin bir amag olusturmasim saglayan baslatict bir olay verilmesi”, “Ana
karakterin amacinin belirtilmesi”, “Oykiide ana karakterin, amacini gerceklestirmek
icin yaptig1 girisimin belirtilmesi”, “Oykiide gecen olaylar sonunda bir sonuca
ulasilmas1”, “Ana karakterin tepkilerine yer verilmesi” ozelliklerinin ¢ogunlukla
katilimcilar tarafindan kullanildig goriilmdiistiir.

Aragtirmamn Sonuglar ve Onerileri: Bu calisma ilkokul 4. Siuf 6grencileri ile ve tek bir
smuf ile ytrttulmustiir. Farkli sinif diizeylerinde 6grenim gérmekte olan 6grencilerin
oykiileyici metinleri incelenerek, karsilastirmalar yapilabilir. Bu sayede 6grencilerin
oykiileyici metinlere iliskin eksikliklerinin nereden kaynaklaniyor olabilecegine dair
ipuglar elde edilebilir. Ayrica, 6grencilerin Sykiileyici metin 6gelerini kullanma ve
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yazili anlatim becerilerinin ortaya konmasi amaciyla dgretmenlerle ve dgrencilerle
goriismeler de ytrttilebilir.

Anahtar Kelimeler: 1lkokul Tiirkge dersi 6gretim programi, dykiileyici metin, metin
ogeleri, yazili anlatim, degerlendirme.
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