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Abstract

The aim of the study is to analyse attitude, motivation and anxiety levels of students at a state university studying
at a faculty of tourism towards vocational English course. In the study, quantitative research and survey method
were used. 325 students participated in the study voluntarily. Attitude Scale towards Vocational English Course,
Foreign Language Classroom Anxiety Scale (FLCAS) and Attitude/Motivation Test Battery (AMTB) were used
in the research to collect data. At the end of the study, the students' attitude and motivation levels towards
vocational English course were at “Agree” level, and their anxiety levels were at “Slightly agree” level. Attitude,
motivation and anxiety levels of students did not differ in terms of age. There was a significant difference between
attitude, motivation and anxiety levels in terms of department, achievement and additional study. There was a
significant difference in anxiety, while there was no significant difference in attitude and motivation levels in terms
of gender. While attitude and anxiety did not differ, motivation differed in terms of tourism experience of the
students.
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1. Introduction

Departments within faculties of tourism aim to train qualified personnel for the tourism sector.
Faculties of tourism in Turkey have various departments, such as tourism management, tourism and
hotel management, tourism guidance, recreation management, travel management, hospitality
management, food and beverage management and gastronomy and culinary arts. The first thing that
comes to mind when tourism is concerned is the necessity of speaking foreign languages. Being able to
use a foreign language in the sector requires proficiency in the language. Based on these requirements,
vocational English courses are included in the curriculum of these departments. Students at tourism
faculties are aware of the necessity and importance of this course for their professional life. Students
consider this course as an opportunity to improve themselves and want to take advantage of this
opportunity as much as possible (Ozer, 2018; Balci, 2016). However, attitude, motivation and anxiety
as affective characteristics of students influence learning the foreign language (Maclintyre & Gardner,
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1991; Alrabai & Moskovsky, 2016) and this situation reveals itself in vocational English courses as in
other foreign language courses.

Attitude is defined as the reactions of learners as a result of evaluating a number of ideas, objects or
situations based on their beliefs and opinions (Gardner, 1985). In the literature, various studies detecting
attitudes of students towards English in different educational levels reached different findings. In some
studies, male students have less positive attitudes than female students (Geng & Aydin, 2017; Ozding
Delbesoglugil, 2013). Contrary to these findings, some studies found out that attitude levels of male
students towards general English were higher than those of female students (Tetik, 2016; Kazazoglu,
2013; Soleimani & Hanafi, 2013). Moreover, some studies revealed that the difference was not
significant in the students’ attitude levels in terms of gender (Giiryay, 2016, Karatas et al., 2016a;
Kiziltan & Atli, 2013; Durer & Sayar, 2013; Karabulut, 2013; Temur, 2013). A study examining the
attitude levels of students towards vocational English course reached a conclusion that the difference
was significant for attitudes of students in terms of gender, age, department and achievement. In other
words, female students had higher attitude levels than male students, older students had higher attitude
level than younger ones, the attitude levels of students in tourism departments were higher than the other
departments, students at Tourism Guidance department had the highest attitude levels among the other
departments, and students with higher achievement have higher attitude levels (Ozer & Y1lmaz, 2016).

Motivation is defined as the force that triggers the person in a situation and the underlying causes of
this force. Motivation in learning a foreign language is regarded as the sum of students’ positive attitudes
towards learning a language as well as the desire and effort to achieve their goals (Gardner, 1985). In
addition, success is influenced by motivation and motivation is influenced by the attitude in foreign
language learning (Gardner & Lambert, 1972). Similar to attitude, there are various studies to examine
motivation levels of students in English in different educational levels in the literature, and they reached
different findings. Some studies resulted with no significant difference between the motivation levels of
female and male students in English (Ataman, 2017; Cekirdek, 2014; Karakis, 2014). As opposed to
these findings, in other studies, it was concluded that male students’ motivation levels were less than
those of female students (Y1lmaz, 2013; Madran, 2006). In a study, no significant difference was found
between motivation levels of students in terms of their departments (Ataman, 2017). Another finding in
the literature was that the students’ motivation levels did not differ according to their academic
achievement (Dogan, 2009). In a study, students with no additional study differed from those studying
1-3 hours, 4-6 hours or more (Ataman, 2017). However, there was no significant difference between
additional study and motivation levels of high school students (Karakig, 2014).

Anxiety is defined as the subjective feeling of nervousness, apprehension, worry, and tension related
with an arousal of the autonomic nervous system (Spielberger, 1983). Littlewood (1984) argues that
foreign language is taught in a non-natural way in the classroom setting and students sometimes feel
weak and helpless. Maclntyre and Gardner (1989) argue that students do not begin learning a language
with any anxiety; however, it resulted from negative experiences and negative thoughts and behaviors
developed throughout the learning process. If a learner’s anxiety is above a certain level, it brings about
an important obstacle the in language learning process and affects success negatively (Littlewood,
1984). As in attitude and motivation, there are various studies to investigate anxiety levels of students
in English in different educational levels in the literature, and they reached different findings. Some
studies concluded that male students were less anxious than female students (Karatas et al., 2016b;
Cakici, 2015). On the contrary, in some studies, the conclusion was that there was no significant
difference in students’ anxiety levels in terms of gender (Coskun & Tasgin, 2018; Oguz & Akkas Baysal,
2015; Tunger & Dogan, 2015; Karakis, 2014; Oziitiirk & Hiirsen, 2013; Oner & Gediklioglu, 2007). In
some studies, anxiety levels of students did not show a significant difference in terms of age (Tosun,
2018; Cakici, 2015). In their study, Tunger and Dogan (2015) found no significant difference between
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the anxiety levels of university preparatory class students in terms of their department. The difference
between additional study and anxiety levels of high school students was not significant (Karakis, 2014).

As a result of the literature review, it is observed that there are a lot of studies about attitude,
motivation and anxiety towards general English as expected because attitude, motivation and anxiety
are some of the most important factors in language learning. Positive attitudes are related to higher
language achievement. Students’ attitudes towards foreign language learning influence their
achievement in the course and concurrently they are affected by their achievement. (Dornyei, 1998;
Gardner & Lambert, 1972). In addition, whereas positive attitudes affect speaking skills, negative
attitudes lower interest and motivation (Brown, 2007). Students with lower attitude levels towards
foreign language have higher anxiety levels, and thus, they have difficulty in learning the language
(Horwitz, 2001). Moreover, there is a negative relationship between motivation and anxiety; and thus,
the level of motivation will decrease as the level of anxiety increases. As a result of high anxiety and
low motivation levels, students fail to achieve in learning the foreign language (Macintyre & Gardner,
1991; Maclintyre & Charos, 1996). However, the number of studies on attitude, motivation and anxiety
towards vocational English course is limited in the literature. Ozer and Yilmaz (2016) examined only
attitudes of vocational college students towards vocational English course in Turkey. Motivation and
anxiety were not addressed in the study. Bensoussan (2014) examined motivation and attitude levels of
the students who took reading in academic English course in Israel, and revealed that achievement is in
relation to motivation and attitude levels. Anxiety was not addressed in the study. Based on this
limitation in the literature, the study aimed to examine the attitude, motivation and anxiety levels of the
students towards vocational English course together. It is thought that examining students’ attitudes,
motivation and anxiety levels towards vocational English course in terms of different variables will be
an important research subject by evaluating students in the context of foreign language teaching and
vocational English teaching. In addition, the study will shed light on the identification of prospective
tourism staff and enable to train qualified personnel for the sector. All in all, the study aims at examining
the attitude, motivation and anxiety levels of the students at a faculty of tourism towards vocational
English course. Specifically, the study asks the following questions:

1. What are the attitude, motivation and anxiety levels of students?
2. Do students’ attitude, motivation and anxiety levels differ in terms of
their gender?
their age?
their departments?
their achievement in vocational English course?
their additional study?
their tourism experience?

2. Method

Quantitative research design and survey methodology were conducted in the study. Survey
methodology is a research model that aims to examine a situation as it exists in the nature (Karasar,
2003). The study aims at analyzing attitude, motivation and anxiety levels of students studying at a
faculty of tourism in their own context.



Selda Ozerl Journal of Language and Linguistic Studies, 15(2) (2019) 560-577 563

2.1. Participants

The present study was carried out in a faculty of tourism at a state university in Turkey. All students
taking vocational English courses in 2016-2017 spring semester were included in the study. VVocational
English course is given to the junior and senior students at the faculty, thus junior and senior students
participated in the study. A total of 325 students enrolled in the faculty, and those taking the course
participated in the study voluntarily and gave consent to collect data. Demographic factors of the
students were given in Table 1.

Tablel. Demographic features of the students

Demographic features f %
Gender Female 127 39.1
Male 198 60.9
Age 19-24 years old 205 63.1
Older than 25 120 36.9
Tourism Management 210 64.6
Department Tourism Guidance 49 15.1
Gastronomy and Culinary Arts 66 20.3
1 low (FD-FF-DC-DD) 47 14.5
Achievement 2 mid (CB-CC) 145 44.6
3 high (AA-BA-BB) 133 40.9
o No 118 36.3
ﬁd:w;)enlf | study 1-2 hours 158 48.6
More than 2 hours 49 15.1
No 38 11.7
Tourism experience Less thanl year 104 32.0
1-3 years 74 22.8
More than 3 years 109 335
Total 325 100

2.2. Instrument(s)

Attitude Scale towards Vocational English Course: Attitude Scale towards Vocational English
Course is a 28-item scale developed by Ozer (2016), including “I think it is useful to take vocational
English course no matter how hard it is”. In order to determine the scale items, 98 students majoring
tourism programs, and those having taken vocational English course were asked to express their feelings
and thoughts about the course in 2013-2014 spring semester. The repetitive cognitive, affective and
psychomotor expressions used in the compositions were selected and preliminary items were determined
for the draft scale taking attitude scales in the literature into consideration. Thus, 40 items were included
in the draft scale. In order to ensure the content validity of the scale, the draft scale was submitted to the
opinions of an academician from the department of curriculum and instruction, an academician from the
department of assessment and evaluation, and 3 lecturers of English. 12 items were omitted and the draft
scale was prepared with 28 items, including 17 positive and 11 negative, for the pilot study. The scale
items were also examined by the two lecturers of Turkish language for accuracy. As a result of the
consultation, some items were rearranged.

The pilot study was conducted in 2014-2015 fall semester. 158 students taking vocational English
course participated in the pilot study. Total item correlation coefficients ranged from .61 to .82.
According to Biiyiikoztiirk (2005), item-total correlation coefficients should be 0.30 and above. KMO
coefficient was examined to check whether sample size was adequate for factor analysis and Barlett’s
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test was investigated to control whether variables are distributed normally. KMO coefficient was 0.95
and Barlett’s test was 0.00. If KMO is higher than 0.60 and Barlett’s test is significant, factor analysis
can be applied for the data (Biiylikoztiirk, 2005). Then, exploratory factor analysis was conducted to
determine the factor loadings and construct validity. The explanatory factor analysis showed that the
eigenvalues of 28 items in the scale were distributed on four factors bigger than 1, which explained
65.7% of the total variance. The contribution of the four factors to the total variance was 52.5%, 5.1%,
4.2% and 3.7% respectively. The eigenvalues of the factors were 14.70; 1.43; 1.20 and 1.04 respectively.
Factor loadings of all the items in the scale were high in the first factor. Next, Scree Plot was analyzed
and there was a rapid decrease in the first factor. When all the analyses were taken into account, the
scale was considered to have one factor. In other words, the fact that factor loadings of all items in the
first factor were high, that the variance explained by the first factor was significant, and that the
eigenvalue of the first factor was three times higher than the eigenvalue of the second factor were
evidences that the scale had one factor (Biiylikoztiirk, 2005). Therefore, it was concluded that the scale
had a one-factor structure. Moreover, the first factor alone accounted for 52.5% of the total variance. If
variance explained by the first factor is 30% and higher, the scale is considered to be acceptable for a
one-factor scale (Biiyiikoztiirk, 2005; Cokluk, Sekercioglu & Biiyiikoztiirk, 2014). Cronbach Alpha
reliability was estimated as 0.96. The psychological scales with 0.70 and higher Cronbach Alpha are
assessed as reliable scales (Biiytikoztiirk, 2005). Therefore, the scale was regarded as a reliable, valid
and one-factor scale (Ozer, 2016; Ozer & Yilmaz, 2018).

For confirmatory factor analysis, 331 students taking vocational English course in 2015-2016 spring
semester participated in the study. Since the scale had one factor, confirmatory factor analysis was
applied to analyze one-factor structure of the scale and suitability of the model (Tabachnick and Fidell,
2007). Fit indices of the one-factor model were analyzed and chi-square was significant (x2=1068.43,
sd=350, x2/sd=3.05, p<0.001). Fit indices of the model were RMSEA=0.08 and CFI=0.81. When fit
indices were examined, the values were observed to be close to the ones expressed in the literature
(Kline, 2005; Tabachnick and Fidell, 2007) but not at the expected level. When modification indices
about the variables in the model were examined, it was observed that there were relationships between
the errors of some items. Modification indices show the decrease in the chi-square value as a result of
adding a particular parameter (releasing it) or new parameters (Stimer, 2000). Based on these indices,
error correlations for item parceling of the same latent variable were added to the model and reanalyzed.
Final confirmatory factor analysis exhibited that chi-square values were significant (x2=727.55, sd=336,
x2/sd=2.17 p<0.001). Fit indices of the model were RMSEA=0.06, SRMR=0.06, IFI=0.90 and
CFI1=0.90. Therefore, the results of the analyses implied that fit indices of the model were acceptable
(Kline, 2005; Tabachnick and Fidell, 2007). Factor loadings and error correlations of the items were
observed to be statistically significant. After the confirmatory factor analysis, Cronbach Alpha was
estimated as 0.93 (Ozer & Yilmaz, 2016). In this study, reliability coefficient of Attitude Scale towards
Vocational English Course was .91.

Attitude/Motivation Test Battery: Attitude/Motivation Test Battery was developed by Gardner (1985)
and adapted into Turkish by Dogan (2009). A total of 34 items with four factors (Desire to Learn the
Language:10 items, Motivation Intensity:10 items, Instrumental Orientation:4 items, Attitudes towards
Learning the Language:10 items,) were used in the Turkish version of the scale including “Studying
vocational English is important because | will need it for my career. In another study, confirmatory
factor analysis was applied and chi-square (x2=7678.53, sd=505, x2/d=15.20, p<.01) was significant.
The fit indices were as follows: CFI=1, GFI=.96, AGFI=.95, RMSEA=.097, RMSEA CI=.095-.097 and
SRMR=.076 (Karakis, 2014). The students were asked to respond to the items by considering vocational
English course. Reliability coefficients of the scale factors were .72 in “Desire to Learn the Language”,
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.71 in “Motivation Intensity”, .80 for “Instrumental Orientation”, .85 in “Attitudes towards Learning
the Language”, and reliability coefficient of the whole scale was .92 in this study.

Foreign Language Classroom Anxiety Scale: Horwitz, Horwitz and Cope (1986) developed Foreign
Language Classroom Anxiety Scale and Aydin (1999) adapted it into Turkish. The scale consisted of 33
items with three factors (Fear of Negative Evaluation: 7 items, Test Anxiety: 15 items, Communication
Appreciation: 11 items), including “I start to panic when I have to speak without preparation in
vocational English course”. Chi-square (x2=3718.50, sd=491, x2/sd=7.57, p<.01) was found to be
significant and fit indices were as follows: CFI=1, GFI=.97, AGFI=.97, RMSEA=.066, RMSEA
CI=.064-.068 and SRMR=.052 in confirmatory factor analysis for Turkish version (Karakis, 2014). The
students were asked to respond to the items by considering vocational English course. Reliability
coefficients of the scale factors were .81 in “Fear of Negative Evaluation”, .71 in “Test Anxiety”, .72
in “Communication Appreciation”, and reliability coefficients of the whole scale was .88 in this study.

2.3. Data collection procedures

The present study was carried out with students studying at a faculty of tourism at a state university
and taking vocational English course (n=375) in 2016-2017 spring semester. All participants were
informed that it was a voluntary survey. A total of 325 students participated in the study voluntarily.

2.4. Data analysis

The Statistical Package for Social Sciences (SPSS) 22.0. was used for data analysis of the current
study. Maximum, minimum scores, mean and standard deviation of the three scales were determined.
Prior to analyses of the data, it was checked whether the data were normally distributed. It was found
out that the data showed normal distribution. Independent-Samples t-test was used for the comparison
of two groups, one-way ANOVA was used for the comparison of the more than two groups. Tukey test
was used to determine the source of the difference between groups. The term effect size is increasingly
becoming popular throughout educational literature in the late years, and even it has been used more
prevalently in recent years. Kotrlik and Williams (2003) recommended that a researcher should provide
not only the statistical significance test results but also an appropriate effect size measure. According to
Cohen (1988), in order to determine the effect size in t-tests, Cohen’s d should be calculated; and in one-
way ANOVA, Cohen’s f should be calculated (Cohen, 1988; Kotrlik & Williams, 2003; Ozsoy & Ozsoy,
2013). As independent samples t-test and one-way ANOVA analyses were used in this study to examine
mean differences, Cohen’s d and Cohen’s f were used to determine the effect size, respectively. The
effect size is considered to be small if d is .20, medium if d is .50, and large if d is .80. The effect size
is considered to be small if f is .10, medium if f is .25, and large if f is .40 (Cohen, 1988; Kotrlik &
Williams, 2003; Isik, 2014).

3. Results

Mean, standard deviation, maximum and minimum scores for three scales were analyzed. Attitude,
motivation and anxiety levels of the students were estimated and given in Table 2.
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Table 2. Attitude, motivation and anxiety levels of the students

N X Sd Max. Min. Level
Attitude 325 3.51 .65 5.00 121 Agree
Motivation 325 3.54 .59 491 1.38 Agree
Anxiety 325 3.12 .55 4.55 1.00 Slightly agree

When Table 2 was examined, students’ mean score for attitude was 3.51 and it was at “agree” level.
Their mean score for motivation was 3.54 and it was at “agree” level. Finally, their mean score for
anxiety was 3.12 and it was at “slightly agree” level.

Table 3 showed the result of independent samples t-test to determine whether students’ attitude,
motivation and anxiety levels differ in terms of their gender.

Table 3. Independent samples t-test results for attitude, motivation and anxiety in terms of gender

Gender N X Sd t (if(:ﬁ:jiszj)
Attitude ';:g:'e 1;; 232 :gg - 415 678 07
Motivation :;T;::Ie 1;; 2:2 Zg .826 410 .10
Anxiety ';:2::'8 Eg 2(2)2 :§ 2165  .031* 25

*p<.05

The results indicated that there was no significant difference in the students’ attitude (p=.678; p>.05)
and motivation (p=.410; p>.05) levels. Cohen’s d was .07 for attitude and .10 for motivation, which
implied a small effect size. However, there was a significant difference in anxiety level (p=.031; p<.05).
For anxiety level, female students (X=3.20) had a higher mean score than male students (X=3.06), and
thus, female students were more anxious than male students. Nevertheless, Cohen’s d was .25 and had
a small effect size (Table 3).

Table 4 displayed the result of independent samples t-test to determine whether students’ attitude,
motivation and anxiety levels differ in terms of their age.

Table 4. Independent samples t-test results for attitude, motivation and anxiety in terms of age

Effect size
Age N X Sd t (Cohen’s d)
. 19-24 years old 205 3.53 .66
Attitude 25 and older 120 348 64 0¥ S8 o7
I 19-24 years old 205 3.54 .59
Motivation 25 and older 120 354 59 -.127 .899 .01
Anxiety 19-24 years old 205 3.12 .54 130 396 o1

25 and older 120 3.11 57
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Table 4 indicated that there was no significant difference in attitude (p=.518; p>.05), motivation
(p=.899; p>.05) and anxiety (p=.896; p>.05) levels of students in terms of age. Cohen’s d was .07 for
attitude, .01 for motivation and anxiety and the effect size was quite small for all of them.

Table 5 represented the result of one-way ANOVA to determine whether students’ attitude,
motivation and anxiety levels differ in terms of their department.

Table 5. One-way ANOVA results for attitude, motivation and anxiety in terms of department

Significant

Department Ssuurgrce)z df leT:pe F p difference (Ejf(:icetns’lszfe)
a d (Tukey)
Between 22.950 2 11.475
groups T.M<T.G.
Attitude Within 116.044 322 .360 31.841 .000* T.M.<G.C.A. A4
groups
Total 138.994 324
Between 12.286 2 6.143
o groups T.M.<T.G.
Motivation  Within 102.275 322 .318 19.341 .000* T M<G.CA. .34
groups
Total 114.562 324
Between 1.991 2 .996
groups
Anxiety Within 99.282 322 .308 3.229 .041* T.M.>T.G. .01
groups
Total 101.273 324

*p<.05

As seen in Table 5, there was a significant difference in attitude (p=.000; p<.05), motivation (p=.000;
p<.05) and anxiety (p=.041; p<.05) levels of the students in terms of their departments. As a result of
Tukey analysis for attitude, the difference was between Tourism Management (X=3.31, Sd=.63) and
Tourism Guidance (X=3.94; Sd=.44) and Gastronomy and Culinary Arts (X=3.80; Sd=.56). In addition,
Cohen’s f was .41 and had a large effect size. Similarly, for motivation the difference was between
Tourism Management (X=3.40, Sd=.55) and Tourism Guidance (X=3.90; Sd=.59) and Gastronomy and
Culinary Arts (X=3.71; Sd=.55). Cohen’s f was .34 and effect size was medium. For anxiety, the
difference was only between Tourism Management (X=3.17, Sd=.54) and Tourism Guidance (X=2.95;
Sd=.64). Cohen’s f was .01, which implied that the effect size is quite small. Students of Tourism
Guidance and Gastronomy and Culinary Arts had significantly higher attitude and motivation levels
than students of Tourism Management. Moreover, students of Tourism Management were more anxious
than students of Tourism Guidance.

The result of one-way ANOVA to determine whether students’ attitude, motivation and anxiety
levels differ in terms of their achievement was shown in Table 6.

Table 6. One-way ANOVA results for attitude, motivation and anxiety in terms of achievement

Significant .
Achievement sum of df Mean F p difference Effect s:|ze
squares square (Tukey) (Cohen’s f)
Between 20.362 2 10,181 1<2
. groups -
Aitude  \uiiningroups  118.632 322 3eg 21635 000 ;zg 41

Total 138.994 324
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Between 9.787 2 4.894 1<2
— groups .
Motivation \uinin groups 104775 322 325 1039 .000 ;:g 30
Total 114562 324
Between 3.951 2 1.976 12
. groups *
ANXIBYY  \vithin groups ~ 97.322 322 302  ©936 002 ;Zé 20
Total 101.273 324
*p<.05

As indicated in Table 6, there was a significant difference in attitude (p=.000; p<.05), motivation
(p=.000; p<.05) and anxiety (p=.002; p<.05) levels of the students in terms of their achievement. As a
result of Tukey analysis for attitude, the difference was between students with low achievement
(X=2.96; Sd=.73) and those with mid achievement (X=3.49; Sd=.53) and those with high achievement
(X=3.72; Sd=.63). Moreover, there was a difference between students with mid achievement (X=3.49;
Sd=.53) and those with high achievement (X=3.72; Sd=.63). Cohen’s f was .41, which implied that the
effect size was large. Similarly, for motivation, the difference was between students with low
achievement (X=3.21; Sd=.53) and those with mid achievement (X=3.48; Sd=.53) and those with high
achievement (X=3.72; Sd=.61). In addition, there was a difference between students with mid
achievement (X=3.48; Sd=.53) and those with high achievement (X=3.72; Sd=.61). Cohen’s f was .30,
which implied a medium effect size. When it came to anxiety, the difference was between students with
low achievement (X=3.24; Sd=.47) and those with mid achievement (X=3.19; Sd=.53) and those with
high achievement (X=2.98; Sd=.58). In addition, there was a difference between students with mid
achievement (X=3.19; Sd=.53) and those with high achievement (X=2.98; Sd=.58). Cohen’s f was .20,
which implied a small effect size. The findings inferred that students with high achievement had higher
attitude and motivation levels and lower anxiety levels than those with lower achievement.

Table 7 showed the result of one-way ANOVA to determine whether students’ attitude, motivation
and anxiety levels differ in terms of their additional study.

Table 7. One-way ANOVA results for attitude, motivation and anxiety in terms of additional study

Additional study Sum of Mean Sl_gnlflcant Effect size
in a week squares df square F P difference (Cohen’s f)
(Tukey)

Between groups 6.937 2 3.468 1<2

Attitude Within groups 132.057 322 410 8.457 .000* 1<3 22
Total 138.994 324
Between groups 5.561 2 2.781

Motivation  Within groups 109.000 322 .339 8.214 .000* 1<2 22
Total 114562 324
Between groups 2.093 2 1.046

Anxiety Within groups 99.181 322 .308 3.397 .035* 2>3 14
Total 101.273 324

*p<.05

As seen in Table 7, there was a significant difference in attitude (p=.000; p<.05), motivation (p=.000;
p<.05) and anxiety (p=.035; p<.05) levels of the students in terms of their additional study in a week.
As a result of Tukey analysis for attitude, the difference was between students with no additional study
(X=3.32; Sd=.61) and those studying 1-2 hours (X=3.61; Sd=.64) and those studying more than 2 hours
(X=3.64; Sd=.66). For motivation, the difference was between students with no additional study
(X=3.37; Sd=.51) and those studying 1-2 hours (X=3.66; Sd=.61). For both attitude and motivation,
Cohen’s f was .22 and effect size was nearly medium. For anxiety, the difference was between students
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studying 1-2 hours (X=3.15; Sd=.54) and those studying more than 2 hours (X=2.93; Sd=.61). Cohen’s
fwas .14, which implied a small effect size. The findings reflected that students with no additional study
had lower attitude and motivation levels and higher anxiety levels than those with additional study.

Table 8 displayed the result of one-way ANOVA to determine whether students’ attitude, motivation
and anxiety levels differ in terms of their tourism experience.

Table 8. One-way ANOVA results for attitude, motivation and anxiety in terms of tourism experience

Significant

Tourism Sum of o Mean . ditference Effect size
Experience squares square P (Tukey) (Cohen’s f)
gBre;‘L:‘;)ese“ 2.712 3 904

Attitude  \yjthin groups ~ 136.282 321 425 2129 .096 - 14
Total 138.994 324
Between 3.710 3 1237

ivation i 3582 .014% 1>3

Motivation  \yithin groups ~ 110.851 321  .345 : : 1>4 18
Total 114562 324
ng;‘L:‘g’se“ 1.834 3 611

ANXiEtY  \yithin groups ~ 99.439 321 310 L1974 118 - 99
Total 101273 324

*p<.05

The results indicated that there was no significant difference in attitude (p=.096; p<.05), and anxiety
(p=.118; p<.05); however, there was a significant difference in motivation (p=.014; p<.05) in terms of
tourism experience. While Cohen’s f was .14 and effect size was small for attitude, Cohen’s f was .99
and had a large effect size for anxiety. As a result of Tukey analysis for motivation, the difference was
between students with no tourism experience (X=3.79; Sd=.58) and those with 1-3 years (X=3.46;
Sd=.65) and those with more than 3 years (X=3.46; Sd=.57). Cohen’s f was .18 and effect size was
small. Students with no tourism experience were more motivated than those with tourism experience
(Table 8).

4. Discussion

The present study focused on attitude, motivation and anxiety levels of students majoring tourism at
a faculty of tourism towards vocational English course. Students’ mean score for attitude was 3.51 and
it was at “agree” level. Their mean score for motivation was 3.54 and it was at “agree” level. Their mean
score for anxiety was 3.12 and it was at “slightly agree” level. These finding are consistent with the
literature (Alrabai & Moskovsky, 2016; Cakici, 2015; Liu & Chen, 2015; Hismanoglu, 2013; Sahabani,
2012; Arnaiz ve Guillén, 2012; Pineda, 2011; Hashwani, 2008). It can be concluded from the findings
that students have positive attitude towards vocational English course and they are quite motivated but
they are still anxious. Anxiety level is predicted to decrease as attitude and motivation levels are high.
This may result from the previous experiences of students in their academic life as in general English
courses are full of grammatical rules and they may have been bored of the rules. Besides, as the
participants of the study include junior and senior students, their level of anxiety to find a job may have
increased, which may have resulted in the increased anxiety level for vocational English course, as
Coskun and Taggin (2018) suggested.
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The study resulted that there was no significant difference in the students’ attitude levels in terms of
gender. There are similar results in the literature (Gliryay, 2016; Karatas et al., 2016a; Kiziltan & Atli,
2013; Durer & Sayar, 2013; Karabulut, 2013; Temur, 2013) about general English. However, in another
study, it was concluded that there was a significant difference between attitudes of students at associate
degree at higher education towards vocational English course in terms of gender and male students had
lower attitude levels than female students (Ozer & Yilmaz, 2016). In addition, there are studies in
parallel with this result for general English (Geng & Aydin, 2017; Ozding Delbesoglugil, 2013; Ghazvini
&Khajehpour, 2011). On the other hand, some studies found out that attitude levels of male students
towards general English were higher than those of female students (Tetik, 2016; Kazazoglu, 2013;
Soleimani & Hanafi, 2013; Abidin et al., 2012).

Another finding was that there was no significant difference in students’ motivation levels in terms
of gender. Even though not directly for vocational English course, there are some studies in the literature
that resulted no significant difference between the motivation levels of male and female students in
English conducted with university preparatory class students (Ataman, 2017; Cekirdek, 2014) and high
school students (Karakis, 2014). As opposed to these findings, in other studies conducted with high
school students (Yilmaz, 2013) and university preparatory class students (Madran, 2006), it was
concluded that motivation levels of male students in English were lower than those of female students.
In their study, Ghazvini and Khajehpour (2011) found out that male students are motivated more
instrumentally but female students were motivated more integratively.

The study reached the conclusion that male students were less anxious than female students. The
finding is consistent with some studies in the literature (Hismanoglu, 2013; Arnaiz ve Guillén, 2012;
Mesri, 2012). Besides, Cakic1 (2015)’s study carried out with prospective English teachers and Karatas
et al. (2016b)’s study conducted with university preparatory class students had similar results. As the
cause, Cakict (2015) suggested that female students intensely have and experience fears of
communication, being tested and evaluated negatively while male students are more confident in dealing
with stress and speaking in foreign languages. Contrary to these findings, in some studies held with high
school students (Oguz & Akkas Baysal, 2015; Karakis, 2014; Oner & Gediklioglu, 2007), with
university preparatory class students (Tunger & Dogan, 2015) and with undergraduate students (Coskun
& Tasgin, 2018; Oziitiirk & Hiirsen, 2013; Wang, 2011; Wang, 2010; French & Richards, 1990), there
was no significant difference in students’ anxiety levels in terms of gender. In some other studies, male
students are found to be more anxious than female students (Nyikos, 1990; Kitano, 2001, Karabey, 2011;
Er, 2011; Cui, 2011; Aydemir, 2011).

It was found in the study that the students’ attitude, motivation and anxiety levels did not differ in
terms of age. However, another study found out that there was a significant difference between the
attitude levels of the associate degree students towards vocational English course and the older students
had a higher attitude level (Ozer & Yilmaz, 2016). Parallel with the finding of the study, in other studies
about anxiety conducted with English teacher candidates (Cakici, 2015) and students of English
Language and Literature department (Tosun, 2018), anxiety levels of students did not reveal a significant
difference in terms of age. On the other hand, in some studies younger students were found to be more
anxious (Hismanoglu, 2013; Maclntyre, Baker, Clement, Donovan, 2002), and in some studies older
students were found to be more anxious (Donovan & Maclntyre, 2005). As the students get older, their
vocabulary and language proficiency increase, they are aware of their learning strategies and styles and
they can use them effectively in learning, and they realize their deficiencies and they try to overcome
them (Cakici, 2015). Therefore, it is expected that anxiety levels will decrease by increasing self-
confidence, attitude and motivation levels (Cakici, 2015). Nevertheless, the finding obtained in this
study is that attitude, motivation and anxiety levels of students do not change in terms of age. This
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finding can be paraphrased that students convey their affective characteristics for English course to
vocational English course when it comes to anxiety in learning a language.

The study revealed a significant difference between attitude levels of students in terms of department.
The difference was between Tourism Management and Tourism Guidance and Gastronomy and
Culinary Arts in favor of Tourism Guidance and Gastronomy and Culinary Arts. Similarly, in another
study carried out with vocational college students, attitude towards vocational English course differed
significantly in terms of department, the attitude levels of students in tourism departments were higher
than the other students, Tourism Guidance department had the highest attitude levels among these
departments (Ozer & Yilmaz, 2016).The finding was the same for motivation. However, in a study
conducted with university preparatory class students, no significant difference was found between
motivation levels of students in terms of department (Ataman, 2017). The study also found out that
anxiety levels of students differed significantly in terms of their department. The difference was between
Tourism Management and Tourism Guidance in favor of Tourism Management. On the other hand, in
the study by Tunger and Dogan (2015), no significant difference was found between the anxiety levels
of university preparatory class students in terms of their department. In the light of these findings,
students of Tourism Guidance and Gastronomy and Culinary Arts have significantly higher attitude and
motivation levels than students of Tourism Management, and students of Tourism Management are
more anxious than students of Tourism Guidance. As mentioned before, when attitude and motivation
levels increase, anxiety level is anticipated to decrease. Consequently, the findings of the study are
consistent in its own right.

The study had the finding that there was a significant difference in attitude, motivation and anxiety
levels of students in terms of their achievement. For attitude, the difference was between students with
low achievement and those with mid achievement and those with high achievement. Moreover, there
was a difference between students with mid achievement and those with high achievement. In parallel
with this finding, attitude levels of vocational college students towards vocational English course
showed a significant difference in terms of achievement (Ozer &Yilmaz, 2016). The finding was the
same for motivation. Nonetheless, in another study conducted with university preparatory class students,
it was concluded that the students’ motivation levels did not differ according to their academic
achievement (Dogan, 2009). For anxiety, the difference was between students with low achievement
and those with mid achievement and those with high achievement. Moreover, there was a difference
between students with mid achievement and those with high achievement. The findings inferred that
students with high achievement had higher attitude and motivation levels and lower anxiety levels than
those with lower achievement. The finding also indicates that the higher achievement the students have,
the higher their attitude and motivation levels they get and the less they are anxious.

The study reached a finding that there was a significant difference in attitude, motivation and anxiety
levels of students in terms of their additional study in a week. For attitude, the difference was between
students with no additional study and those studying 1-2 hours and those studying more than 2 hours.
For motivation, the difference was between students with no additional study and those studying 1-2
hours. For anxiety, the difference was between students studying 1-2 hours and those studying more
than 2 hours. The findings reflected that students with no additional study had lower attitude and
motivation levels and higher anxiety levels than those with additional study. Likewise, in a study
conducted with university preparatory class students, for motivation, it was explored that students with
no additional study differed from those studying 1-3 hours, 4-6 hours or more (Ataman, 2017). Yet, in
a different study, additional study did not make a significant difference for motivation and anxiety levels
of high school students (Karakis, 2014).

The last finding of the study was that there was no significant difference in attitude and anxiety;
however, there was a difference in motivation in terms of tourism experience. For motivation, the
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difference was between students with no tourism experience and those with 1-3 years and those with
more than 3 years. Students with no tourism experience were more motivated than those with tourism
experience. The finding can be interpreted that this situation is due to the fact that the students working
in tourism believe that they have already mastered in English and they have had a command of English
in communication thanks to their experiences, thus they think that they will achieve in the course and it
is just a course to be taken.

5. Conclusions

The study revealed the students’ mean score for attitude and motivation were at “agree” level and
their mean score for anxiety was at “slightly agree” level. There was no significant difference in the
students’ attitude and motivation levels in terms of gender. However, female students were more anxious
than male students. The students’ attitude, motivation and anxiety levels did not differ in terms of age.
There was a significant difference in attitude, motivation and anxiety levels of students in terms of
department and students of Tourism Guidance had the highest attitude and motivation levels and the
lowest anxiety levels. The study found out that there was a significant difference in attitude, motivation
and anxiety levels of students in terms of their achievement and students with high achievement had the
highest attitude and motivation levels and the lowest anxiety levels. The study concluded that there was
a significant difference in attitude, motivation and anxiety levels of students in terms of their additional
study in a week and students with additional study had higher attitude and motivation levels and lower
anxiety levels. The last finding of the study was that there was no significant difference in attitude and
anxiety; however, there was a difference in motivation in terms of tourism experience and students with
no tourism experience were more motivated than those with tourism experience.

The results of the study have important implications for educators and students. Attitude and
motivation levels of students of Tourism Management towards vocational English course are lower than
the other departments. In order to increase attitude and motivation levels of these students, it should be
frequently reminded that learning English serves them to find a better job, and English is as a means
that will facilitate their lives, improve their quality of life and their dignity in society rather than an
obstacle that needs to be overcome to get a diploma. In order to motivate students to participate in
courses, at the warm-up and transition stages, teachers and instructors of English should inform students
about the aim of the unit, and how and where they will use it, which will lead to higher levels of interest.
In addition, students can be encouraged by informing them about and participate in activities such as
student exchange programs, youth programs and various projects which enable them to go abroad.
Various the activities, tasks, and materials can help to avoid boredom and anxiety, and increase students’
interest levels. Cooperative learning rather than competitive will help anxious students to increase self-
confidence. As the anxiety levels of students will decrease when they have high attitude and motivation
levels, all attempts for this purpose will also provide the students to be more successful in vocational
English course.

The study is limited to the measurement tools used in the research. The study is also limited to
students at a faculty of tourism and taking vocational English course. For further studies, attitude,
motivation and anxiety levels of students at other faculties at tertiary education towards vocational
English course may be analyzed and compared with the findings of the current study. Based on the
finding that male students are less anxious than female students, the reasons for this situation can be
investigated in depth by a qualitative research and solutions can be suggested.
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Turizm fakiiltesi grencilerinin mesleki Ingilizce dersine yonelik tutum,

motivasyon ve kaygi diizeylerinin incelenmesi

Oz

Bu ¢aligmanin amaci, turizm fakiiltesi dgrencilerinin mesleki Ingilizce dersine yénelik tutum, motivasyon ve kaygi
diizeylerinin incelenmesidir. Calismada, nicel aragtirma yontemi ve tarama modeli kullanilmistir. Arastirmaya bir
devlet iiniversitesinin turizm fakiiltesinde &grenim goren ve mesleki Ingilizce dersini alan 325 dgrenci goniillii
olarak katilmustir. Arastirmada, Mesleki Ingilizce Dersine Yonelik Tutum Olgegi, Motivasyon Olgegi ve Yabanci
Dil Kaygi Olgegi kullanilmigtir. Arastirma bulgularma gore, dgrencilerin mesleki Ingilizce dersine ydnelik
tutumlarinin ve motivasyonlarmm “Katiliyorum” diizeyinde, kaygilarmin ise “Kismen Katiliyorum” diizeyinde
oldugu tespit edilmistir. Ogrencilerin mesleki Ingilizce dersine yonelik tutum, motivasyon ve kayg1 diizeylerinin
yas degiskenine gore farklilik gostermedigi sonucuna ulasilmistir. Ogrencilerin 6grenim gordiigii boliimleri, basar
notlar1 ve ders disi ders ile ilgilenme siiresi agisindan mesleki Ingilizce dersine yonelik tutum, motivasyon ve kaygi
diizeyleri arasinda anlamli bir fark oldugu anlasilmistir. Ogrencilerin mesleki ingilizce dersine yonelik tutum ve
motivasyon diizeyleri arasinda cinsiyet acgisindan anlamli fark olmadigi ancak kaygi diizeyleri arasinda kiz
ogrenciler lehine fark oldugu gériilmiistiir. Ogrencilerin turizm deneyimi agisindan mesleki Ingilizce dersine
yonelik tutum ve kaygi diizeyleri arasinda anlamli fark olmadigi fakat motivasyon diizeyleri arasinda anlamli bir
fark oldugu tespit edilmistir.
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AUTHOR BIODATA

Dr. Selda Ozer majored in English Language Teaching and got her B.A. degree from Hacettepe University. She
received her M.A. degree in Curriculum and Instruction from Erciyes University and her PhD degree in Curriculum
and Instruction from Necmettin Erbakan University. She is currently a lecturer and teaches English at School of
Foreign Languages, Nevsehir Haci Bektas Veli University, Turkey. She worked as a teacher of English at a
governmental primary school in Ankara from 2002 to 2004. She is interested in curriculum and instruction, English
language teaching, specifically teaching vocational English.



