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ABSTRACT

The purpose of this study is to investigate
the views of the students of the Department
of Social Work at Hacettepe University re-
garding gender, based on focus group dis-
cussions. We found that the student partici-
pants did not discuss about gender within the

framework of power and oppression mecha-

nisms in society. They explained gender
roles within the socialization process and
traditional role expectations, not within the
context of male domination and subordina-
tion of the female.

Key Words: Gender; gender stereotypes;
masculinity;  femininity,  social  work
education

OZET

Bu arastirmanmin amaci, Hacettepe Univer-
sitesi Sosyal Hizmet Béliimii dgrencilerinin
toplumsal cinsiyete iliskin goriislerini odak
grup tartismalarina dayanarak incelemek-
tir. Arastirmada 6grencilerin toplumsal cin-
siyeti, toplumdaki giic ve ezme mekanizma-
lar1 ¢ercevesinde tartismadiklart bulunmus-
tur. Ogrenciler toplumsal cinsiyet rollerini,
erkek baskinligi ve kadimin ikincillestirilmesi
yerine, sosyallesme siireci ve geleneksel rol
beklentileri ¢cer¢evesinde agiklamiglardir.

Anahtar Sézciikler: Toplumsal cinsiyet, top-
lumsal cinsiyet kalipyargilari, erkeklik, ka-
dinlik, sosyal hizmet egitimi

INTRODUCTION

Due to the influence of the feminist
theory, recognition of the differences
between men and women form the ba-
sis of discussions on power relations.
Feminist theory views inequality within
social structure and criticizes biologi-
cal determinism which frames female
and male identities as fixed. Debates
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about the differences between men
and women still continue on sex versus
gender discussion.

The aim of this study is to capture and
analyze the views of a set of social work
students regarding gender. Social work
education seeks to equip students with
the knowledge, skills and values that
will enable them to work with individu-
als, groups and society that are suf-
fering from inequalities and discrimi-
nation. Gender-related to stereotypes
feed social inequalities and discrimina-
tion in terms of gender. It is important
to reveal the views’ of students about
gender, to put forth their gender stereo-
types and to help them gain awareness
about gender inequality.

Gender and Gender Identity

Gender is based on the understand-
ing that sexual identity is formed as a
social identity which is constructed in
different ways for men and women via
social, cultural, economic and political
structures. Patriarchal ideology defines
women in relation to the private sphere
and men in relation to the public sphere
(Pateman, 2001). This distinction leads
to the subordination of women and
strengthens the powerful social position
of men over women (Coltrane, 1998).

Gender identity is reinforced by the ex-
pectations created by the social insti-
tutions which govern socialization and
the establishment of gender roles in so-
ciety (Connell, 1987). Since the pattern
of demonstrating the “correct behavior”
as a man or woman is determined by
social relations, gender is a product of
social practices.

Traditional gender roles emphasize that
men are self-confident and active in
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terms of sexuality; and women are pas-
sive and submissive (Baber, 2000). The
importance of being powerful, brutal
and courageous for men enables them
to be active in public life and helps them
establish their domination over women.
Stereotypes have an important function
in the maintenance of this domination.

Connell’s (2005; 2002) concept of he-
gemonic masculinity has become im-
portant to analyze masculinity in mod-
ern times which includes structural and
institutional forces in the formation of
gender. Hegemonic masculinity is a
pattern of gender practice which legiti-
mizes elements of patriarchy by com-
prising new forms of masculinity. This
strategy aims to create cultural ideals
of masculinity which guarantees domi-
nation of men over women. She argues
that hegemonic masculinity in western
countries is implied with power, control,
and independence, individuality based
on competition, aggressiveness and
use of violence.

Heiliger and Engelfried (1995, cited in
Onur and Koyuncu, 2004) have eight
different points that they focused on
about the importance of socialization
within the emergence of hegemonic
masculinity. The first contention is that
men’s world is characterized by be-
ing powerful, non-suffering, unfeeling,
and always rational. Their second point
is explained by the term “utilization”
which addresses the appointment of
women within the reproduction sphere
in terms of the social distribution of la-
bor and the exploitation of this appoint-
ment by men. This term is understood
as the definition of women’s fertility
and/or of domestic tasks, and as men’s
making use of the reproductive power
of women.
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Heiliger and Engelfried’s third point
is “silence” which describes men’s in-
ability to speak about themselves and
their emotions. The next one, which
depends on silence, is “loneliness”
which asserts that men think they have
to solve their problems alone. “Ration-
ality” is the fifth determinant, defines
representation and expression of emo-
tions negatively. The “continuous con-
trolling position” based on rationality, is
the sixth determinant point. It address-
es the domination-establishing need of
masculinity in every situation. This en-
genders “violence” which is the other
point of men’s socialization. Violence is
seen as a preferred behavior type for
the solution of social problems. The last
point is the “physiological distance,” the
result of disconnection between brain
and body which is the outcome of the
creation of masculinity.

Within this socialization process of
men, more negative features are at-
tributed to femininity compared to mas-
culinity. Thus, stereotypes that portray
women as being more sincere, sensi-
tive, matronly, forgiving, protective and
concerned with others (Dipboye and
Colella, 2005) are presented as pre-
conditions for their acceptation into the
society. The learning process of women
starting from childhood is legitimate as
long as itis in line with the traditional val-
ues of the male world (Chodorow, 1978).
Women encounter situations in which
they have to develop less ambitious and
more supporting roles for accessing
the men’s world (Meeker and Weitzel-
O’Neill, 1985; Ridgeway and Diekema,
1992; cited in Carli and Bukatko, 2000).

According to the first dimension
that Heiliger and Engelfried (cited in
Onur and Koyuncu, 2004) mentions,

traditional women are presented as de-
sired models but are perceived as insuf-
ficient and they are not respected. This
shapes internal conflicts between the
dominant men’s group and the inferior
women’s group within the framework of
sexist roles and paternalistic relations.
Women who are not traditional but are
respected due to their social status are
subjected to aggressive sexism.

Moreover, the distinction between pub-
lic and private spheres that is devel-
oped over differences between men
and women and that defines women in
terms of their domestic responsibilities
and men in terms of their effective roles
in public life contributes to exploitation
of women’s domestic labor by men.
The necessity of serving men and eco-
nomic dependence of women on men
strengthens the fear of men’s violence
which in turn creates the image that
women are under men’s protection and
care (Coltrane, 1998:63).

Influential Factors in Gender
Structuring in Turkey

The life of women in Turkey is still
shaped by ftraditional and religious
practices that prevent women’s free-
dom. The high impact of religious and
traditional codes over women’s daily
lives shows that the sufficient level
for women’s citizenship rights has not
yet been achieved (Anil et al, 2002:8)
although social sensitivity about wom-
en and men increased, and many
legal rights were achieved against
inequalities.

The traditional structure in Turkey cre-
ates the acceptance of women’s sec-
ondary role within family and causes
sexual morality disputes. Thus, women
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are not perceived as subjects but as
beings accounted for by families. This
perception strengthens “feudal” be-
havior patterns like domestic violence,
blood feuds, honor killings and the be-
lief that men are responsible for the
protection of their country and families
(Sancar, 2004:209). Therefore the use
of power is given as a right to men to
subordinate women.

Traditional patriarchy which sees wom-
en as sexual objects and gives obses-
sive importance to the potential dam-
age to family and community honor
should she “break the limits” and re-
stricts her to the private sphere to avoid
this. Within a new social structure that
gives women opportunities to par-
ticipate in public life, the way to cope
with the fear of accessing public life is
to neutralize them by pushing them to
accept the role of “mother” (Berktay,
1998:3).

Social Work Education and Gender

Main goal of social work profession is
to struggle against every type of social
inequality including gender inequality.
Women are an important client group
of social work due to their secondary
positions and social and economic
subordination. Thus, gender is impor-
tant to social work education.

However, gender focus is not suffi-
cient within the social work discipline
(Leung, 2007; Figueira-Mcdonough,
Netting and Nichols-Casebolt, 2001;
Kulic, 2002; Barns, 2003; Trotter,
Brogatzki, Duggan, Foster and Levie
2006; Payne, 1997). The impact of
feminist theory on social work educa-
tion started only after the 1990’s in
Europe and the United States (Leung,
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2007:187). Dominelli (2002:8) found
that the traditional theory of social work
is still gender neutral. Following this
point, a group of theorists argued that
traditional social work theory, which is
insensitive to the subordination and in-
equality relations of women, is gender-
blind (Bentley, Valentine and Haskett,
1999:344; Leung, 2007:187; Grise-
Owens, 2002:152-161). The priority of
women’s welfare in social work is re-
flected in the questioning of the image
of women as being wives or mothers
(Featherstone, 2001:3). Feminism em-
phasized the need for re-evaluation
of social work curriculum. In Turkey,
feminist social work have begun to be
discussed only recently. So there is a
need about to determine views of the
social work students related to gender.

METHOD

The views of the student participants
were gathered through six focus
group meetings in July 2008. The fo-
cus groups were conducted by four
researchers experienced in qualitative
research. Views on gender are ana-
lyzed through prospect on femininity
and masculinity, gender stereotypes,
fields in which gender stereotypes are
developed.

Focus group technique is preferred
since it is based on voluntary participa-
tion and it provides a natural research
atmosphere rather than an a formal
one. Focus group technique is ap-
propriate since it gives an opportunity
to the researcher and participants to
grasp and gain insight about a selected
theme (Morgan and Spanish, 1984;
Krueger and Casey, 2000:4-6; Rubin
and Babbie, 1989; Neuman, 2000).
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The focus groups lasted between one
and a half and two hours and the in-
terests and engagement of the student
participants was high. During the re-
search process male participants used
more defensive language than did the
female participants.

The analysis of the focus group meet-
ings was started with the warming-
up game which was about gender
role-changing, and then the analysis
continued with the focus group ques-
tions. Analyses were conducted by all
researchers directly after the focus
group sessions. According to Strauss
and Corbin (1990), for the reliability of
a research, a consensus between at
least three of the researchers is im-
portant.Documents of focus groups
which is around 300 pages had been
jointly analysed. Creswell (1998) men-
tions about a systematic process of
coding information. This systematic
process includes analysis and catego-
rization in order to transform certain
expressions into meaningful clusters
representing the interested phenom-
enon. Documents had been analyzed
on the bases of pre-defined gender
differences and equality between
women and men by using open coding
(examination, comparison, conceptu-
alization and categorization of infor-
mation), axial coding (uniting similar
categories based on relations among
them) and selective coding (defining
and explaining the original or the main
phenomenon.

As a result of open coding and axial
coding, masculinity was revealed as
a social construct which is powerful,
non-suffering, not crying and always
rational, always in need of domination,
favoring “violence” rather than solution

of problems. Femininity on the other
hand, is constructed as more prone to
motherhood and caring roles, weak,
responsible for their weaknesses and
production of stereotypes, which can
only be successful in domestic area.
As aresult ideas and concepts that had
been revealed were seen to be coincid-
ing with the theoretical knowledge on
socialization of hegemonic masculinity
(Heiliger and Engelfried 1995: in: Onur
and Koyuncu, 2004:38) and formation
of gender stereotypes (Huges 2002:
in: Khoromi, 2006: 37; Brownlow et al.,
2000) and the discussion had been
based on socialization of hegemonic
masculinity and formation processes
of gender stereotypes.

Participants

Focus group meetings were conduct-
ed with forty five students, including
eighteen female and twenty seven
male student participants. The par-
ticipant’s average age was twenty
three with the youngest being twenty
and the oldest thirty five. The average
number of siblings is 2.5. Most of the
students were born in less developed
regions of the country. The majority,
thirty nine, have lived in a city for the
majority of their lives, four in a village,
and two in a town. The education level
of the participant’s fathers is higher
than mothers. Most of the parents
were graduates from primary schools
and there are some illiterate and some
university educated parents. Female
participants most frequently cited their
teachers as role models while male
participant’s role models included fa-
thers, grandfathers, uncles and teach-
ers in that order.
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FINDINGS
Gender Stereotypes

We found that students have some
stereotypes about femininity and mas-
culinity in terms of having different
emotions, personal features, and prob-
lem-solving skills. These stereotypes
are analyzed within the framework of
the socialization phases of “hegemonic
masculinity” which is defined by Heil-
iger and Engelfried (1995) and the so-
cial processes which are determinant
in the emergence of gender stereo-
types that are used by Khoromi (2006).

Stereotypes on Masculinity

In the research, the stereotypes about
men were put forth through power, and
the ones about women were expressed
over powerlessness. Students ex-
pressed the power of men through the
themes of vanity, taking responsibility,
being protective, and refusal of being
rejected. They also stated that appear-
ing as a powerful person brings about
feelings of inflexibility in a person’s be-
haviors. This seems to be appropriate to
the first phase of hegemonic masculinity
which is defined by Heiliger and Engel-
fried (1995; cited in Onur and Koyuncu,
2004:38). The created models of men in
this first phase are powerful, non-suffer-
ing, not crying and always rational.

Man means power. It comes from
power. Man’s mentality is powerful,
protective; because of the thoughts
and views of the society there is a
need for appearing as more power-
ful. (male)

Men have rigid understanding of
the self. They have vanity. They
are brought up strictly, it is said that
men never cry. (male)
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The expected condition of being pow-
erful brings about taking responsibility.
While this responsibility increases the
self-esteem of men in an exaggerated
way it makes them choose being alone
not to lose power.

When you become a man, you start
to have responsibility and unneces-
sary esteem and this causes men
escape from many things. When |
look at the relations of my mother
and sisters... | resent them saying
that you leave me alone. (male)

In terms of the roles men have,
men have more roles and they are
burdened by these roles. In order
to show themselves as powerful to
others, men take on more respon-
sibilities. In other words, they own
the working burden of the business.
(female)

This seems to be consistent with Heil-
iger and Engelfried’s third and the
fourth points in socialization of hege-
monic masculinity (1995: cited in Onur
and Koyuncu, 2004:38). According to
this, in men’s socialization, “silence” is
described as men not speaking about
themselves and their emotions, and
the development of “loneliness” as a
result. Thus, men think that they must
solve their problems alone. Loneliness
is perceived as a positive value which
is freed from femininity. "Continuous
controlling position” which takes place
in the sixth phase that is defined by
Heiliger and Engelfried (1995: cited in
Onur and Koyuncu, 2004:38) for the
socialization of hegemonic masculinity
addresses the need for the sovereign
establishment of masculinity in every
determinant point in the social sphere.
The “continuous controlling position”



Cankurtaran Ontas, Buz, Hatiboglu, Oztiirk

appeared in the form of “protection”
during the research. Protection is a
stereotype which is transferred over
generations to realize the expectation
of women from men in the form of a
powerful rescuing man.

Men are psychologically more
powerful than women. Women are
more emotional, this is why they
fray more. Because of this reason,
women expect men to realize their
masculinity roles such as being
more protective or realizing mascu-
linity. For instance, if someone at-
tacks your house, the one who pro-
tects your house is the man. (male)

| do not think that both sexes’ physi-
cal inequality is related to their
overall inequality. Normally, women
need more courage, they have all
the rights but courage is necessary
to realize it. But | do not want my
relatives to go out because | do not
what may happen outside. (male)

The stereotype that men are powerful
and rigid is fed by the stereotype that
women are emotional and powerless.
The judgment that men should be pow-
erful and rational is tried to be main-
tained by the judgment “men do not

cry”.
They told us not to cry. (male)

According to me, men are powerful.
Women cry about every little prob-
lem, this is powerlessness. (male)

This seems to be consistent with
Heiliger and Engelfried’s “rationality”
which is the fifth determinant point of
the socialization of masculinity and
which is defined as the expression of
emotions in the socialization of hege-
monic masculinity (1995: cited in Onur

and Koyuncu, 2004:38). The silence
in men’s emotions and thoughts, and
loneliness which is perceived as a pos-
itive value that is freed from femininity
together strengthens rationality.

In this study, within the hegemon-
ic masculinity understanding, the
thought that men are active, mobile
and have the leading role is consid-
ered upon men’s not accepting to be
rejected within relationships. The par-
ticipants marked this as the indica-
tor of how violence against women is
legitimized.

Making people do whatever men
want, men cannot stand being re-
jected. Using violence is caused by
being rejected. (male)

Stereotypes on Femininity

Stereotypes which are evaluated as
features belonging to femininity are
defined as powerlessness, detail-ad-
diction and unnecessary emotional-
ity. The stereotype which is produced
by the patriarchal ideology and which
proposes that men are rational defines
women as irrational. In this direction
students stated that these kinds of fea-
tures attributed to women make daily
lives of women more difficult.

Women are different in terms of de-
tails; they are more detail-addicted.
Men think in a more rude and gen-
eral way. (female)

Indeed, this is applicable to traffic,
too. Women have more accidents
because they are more studious.
(male)

Students thought of the traditional roles
and responsibilities of women as having
features that are particular to femininity
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like having the talent for domestic tasks
and childcare. Taking up these respon-
sibilities with the terms “aptitude” and
“drive”, works as a mechanism that
feeds patriarchy.

There are traditional and modern
family types. In the traditional fam-
ily, men work and women stay at
home. In modern families, there is
more sharing. Even though women
work, they have to take care of their
children. Women have the drive
for childcare. There is a difference
in childcare by men and women.
Women show more aptitude in
these kinds of tasks. (male)

Hughes states that one of the social
processes that is determinant in the
formation of gender stereotypes is
the phenomenon that individuals work
in a more productive way in jobs and
positions which are more appropriate
to their gender (2002; cited in Khoro-
mi, 2006:37). Heiliger and Engelfried
(1995: cited in Onur and Koyuncu,
2004:38) use the term ‘“utilization”
which addresses the re-assignment of
women in the production sphere and
men’s use of this in the social distribu-
tion of labor. Women gain advantages
in both the public and private spheres
by making use of their sexuality and
that they can only establish equality
through their sexuality. The judgment
that women lie more easily than men
is strengthened by the thought that
women cannot be trusted and that
they make achievements unfairly. In
this context, any achievement women
realize in both the public and the pri-
vate spheres is not perceived as suc-
cess obtained through their talents or
education.
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Women are more advantaged. They
can use their bodies for their inter-
ests. Women are sex objects in so-
ciety. Women are upfront with their
sexuality. They can use their beauty
and sexuality in business life. The
biggest difference between men
and women is their physical differ-
ence. Women can do many things
easily in their lives. (male)

Clever women create equality; there
is no problem of equality. (male)

Women can make men do any-
thing they want, this is something
positive. For example they use their
sex appeal, they can make men do
whatever they want, even though
women have disadvantages, this is
positive. (female)

Nevertheless, due to the important
role women have in childcare, students
think that women are responsible for
the structuring of masculinity with pa-
triarchal codes. Brownlow et al (2000;
cited in Khoromi, 2006:37) emphasized
that teenagers are encouraged to ac-
cept appropriate gender roles by their
parents and teachers. But it can be ar-
gued that students accuse women and
ignore the social construction that por-
tray men as powerful and women as
powerless. Haug and Hausser (1991)
state that while women are the victims
of the sovereignty and power relations,
due to their determinant role in the for-
mation of masculinity they play the role
of both “victim” and the “perpetrator”
(cited in Onur and Koyuncu, 2004:38).

Indeed those who establish men’s
sovereignty are women. Women
put themselves in this (secondary)
position and they bring up such
children. Socialization process is
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important and it is important to edu-
cate both men and women. This
process which starts in the family is
maintained outside it as well. Moth-
ers accept this situation by saying
that “fish smells from its head”.
They get angry with their husbands
but they bring their children up in
this way. (male)

Fields in Which Gender Stereotypes
are Developed

This section discusses the fields in
which students develop stereotypes
related to patriarchal ideology. Tradi-
tional social structure is influential in
students’ developing these judgments
and stereotypes emerge regarding
sexuality and spouse choice, domestic
division of labor, use of space, choice
of jobs and the gender of social work.

Sexuality and Spouse Choices

Both male and female students had diffi-
culty discussing sexuality during the fo-
cus group meetings, but male students
more easily spoke about sexuality than
female students. Student participants
expressed the view that sexuality was
a natural need for male students and
was linked to love and trust for female
students. In line with the views on sex-
uality, while women’s clothing, adapta-
tion to men’s family and virginity were
important criteria for male students,
emotional sharing, complementing and
improving each other were more impor-
tant for female students.

For me sexuality is linked to love
and trust. (female)

For men, it is families’ idea that
men should have a pre-marriage
relationship. Men start to learn

sexuality in their teens. We learned
that sexuality is something to buy
and sell. (male)

Moreover, male students pointed out
that sexuality for men is an area where
they should be experienced. In this
context, participants stated that men
go to specific places to learn sexual-
ity. They rejected women’s ability to
have premarital sexual experiences
and viewed it negatively while choos-
ing their spouses. llkkaracan and
Seral (2000) state that while virginity
was perceived as an important value
and responsibility for women and their
families, on the other hand having a
premarital sexual relationship is seen
as the indicator of masculinity. When
choosing spouses virginity is such an
important issue that male students in-
dicated that they would share women’s
state of being virgin with their families.
Thus, the family functions as a system
which controls women’s bodies (llkka-
racan, 2001).

...l would not marry a woman who
had a premarital sexual relation-
ship. There is a social pressure
about this issue. If men do that they
are called graceless, if women do
the same, they are called corrupt. |
would tell my family that my wife is
not virgin. (male)

Virginity is important. | am against
premarital sex. Flirtation may hap-
pen but sexuality should not. This
is something unforgivable. Men
also cannot do this. This is some-
thing that depends on everyone’s
own choice. | experience sexuality
whenever | marry. (male)

Moreover, especially the institution of
religion was addressed as a reference
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for the discussions of sexuality. Another
interesting observation about spouse
choice is that while religious women
do not refer to religion in choosing their
husbands, religious men prefer believ-
ing religious women. Behind this, it is
thought that men perceive religion as a
mechanism in controlling women. Simi-
larly llkkaracan (2001:11) stated that re-
ligion and traditions in Turkey are used
to control women’s sexuality.

There is the mention of adultery in
religion; if it was not emphasized
severely, that would not happen that
much. (male)

Religion is also something that lim-
its and prevents women to become
equal with men. (female)

It is (premarital sex) something per-
ceived as sin in terms of traditional
conservative thought or religion for
both men and women but the soci-
ety has a more negative image for
women. (female)

While sexuality is thought of being
men’s power area, it is at the same time
discussed as the performance arena
for men in which they should prove
themselves.

His boss said | would bring him to
the school (brothel). There is the
possibility of being unsuccessful
there, there are things waiting for
you outside. What a difficult situa-
tion.(male)

While men stated that they choose to
marry women who are younger and
less-educated, women stated that they
choose to marry men who have higher
status and are cleverer.

28

My wife should be smaller than me;
she should not be cleverer than |
am. (male)

He should be trustable and clever.
| want him to be powerful, | should
feel like 1 am on the pavement.
(female)

Even though it is discussed that sexual-
ity can be experienced only after mar-
riage due to social pressures, indeed
marriage is stated as an institution
which satisfies the sexual needs of
men regularly. Even, domestic rape is
taken within this context.

Marriage is an institution in which
you can satisfy your sexual needs.
| learned about domestic rape here
at school. They call it as a sin if a
woman rejects you. (male)

There are obligations and if these
do not happen, it cannot be called
rape, but | am not totally sure. If it
is a forced marriage, may be but
if marriage is a voluntary one, it
should not be, but | am not sure.
At a point they do not accept, they
should break up. (male)

This research has shown that sexual-
ity appears as a field in which rules are
determined by men, men have power
and determine how women should
behave. This is the indicator of social
work students’ sexist approaches.

Domestic division of labor

While male students who live separate-
ly from their families stated that they
could do everything at home, those
who live with their families stated that
domestic works are for women. Do-
mestic tasks are evaluated as those
that should be done by men only if
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their wives work or if a man lives alone,
which are already the “compulsory
conditions”.

The roles of working parents are
different than the families where
mothers do not work. In my opinion,
in both home and business life, men
and women should share equal
roles. (female)

If a woman prefers to stay at home
instead of working outside, she
should not take offense at doing do-
mestic tasks. (female)

Cleaning, washing dishes, cook-
ing... we do everything. We, three
boys stay at home and do every-
thing. | dream of marrying, there is
a need for a woman. (male)

If we are both working, there should
be sharing among us in terms of do-
mestic tasks. (male)

However, in terms of family decision-
making, both male and female par-
ticipants who pointed out that woman
have a secret power or cunningness
to sway the decision. This issue can
be evaluated within the framework of
“patriarchal bargaining” (Connell, 1987;
Kandiyoti, 2007) which is developed by
women as a coping strategy against
patriarchal ideology.

It was observed that the stereotypes
of students about gender roles are
produced mainly by traditional social
structure they live in and its institutions
like family and religion; and reinforced
within this structure.

Gendered Space

Student participants demonstrated
their gender differences regarding

space usage in the warming-up game
played in the beginning of the focus
groups. Spaces included dangerous
spaces for women while they were not
mentioned by the men.

The participants distinguished between
male and female spaces and women
cannot use some of the male spaces
at nights. In Boratav’s (2002) research
too, it was pointed out that use of some
of the public spaces are limited during
the evening hours for women.

There are dangerous spaces for
women. (male)

Entertainment areas are different.
(male)

It is different to stay outside until
late. It is different for female stu-
dents to go to an urban university,
they are either under permanent
control or called back home. (male)

There is social pressure for sure;
the places you live are different. It
is separated as female-male-family.
(male)

Age was another important element
governing space considerations for
men. Especially after the age of 18,
it was stated that there are no social
pressures over the space usage of
males.

After 18, you start to become a total
man, but nothing changes until you
start to study at the university... You
must be 18 for a driving license, for
alcohol the same; the age of 18 is a
turning point for a man. (male)

Job Choices

Students who participated in the re-
search pointed out that biological
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difference are influential in choosing
jobs. They defined jobs as “male” and
“female” professions due to the biologi-
cal differences. For example, students
thought that professions which are car-
ried out by men require physical power
and defined “engineering”, “driving”
and “mining” as male professions.

There are differences in terms of
physical power but there is no dif-
ference in jobs which require intel-
ligence. When | say physical power,
I mean heavy jobs like mining, etc.
(female)

Society distinguishes between fe-
male jobs and male jobs. (male)

Women cannot be drivers. (male)

Really, it seems to be difficult for a
woman to choose construction en-
gineering as a job. Both in terms of
power and of how she will be go-
ing out for the field these questions
come to one’s mind. (male)

In terms of employment opportunities,
male students think that biological dif-
ferences of women have may turn into
advantages in some cases and into the
disadvantages in other cases. For ex-
ample, while male students think that
physical features of women like “preg-
nancy, period, and menopause” may
turn into disadvantages, they also think
that sexual attractiveness, esthetic
may turn into advantages for them.

Physical attractiveness and sex ap-
peal of women may turn into advan-
tages in business life. (male)

| work at a hospital. Two nurses got
maternity leave. People here could
not use their leave because of these
two people. They are neither right
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nor wrong but | have prejudices
about this. (male)

If a man and a woman both apply
for a job and if the man completed
his compulsory military service, the
man is hired because maternity
leave make the conditions harder
for the company. (male)

The participants expressed that gen-
der roles that are attributed to women
and men resulted in the view that there
are professions which are more appro-
priate for women or men. The choice
of these professions is influenced by
some of the limitations of women like
not being to travel freely or independ-
ently in all situations. At the same time,
gender roles result in the exclusion of
women from specific fields such as
technology or engineering. This is ex-
plained by Connell (1987:141) in that
technology is defined as the power
arena of men and the accumulation
of richness is kept within the hands of
men. Kulic (2002:59) points out that de-
fining professions as men and women
professions and not questioning them
contributes to the reproduction of this
sexist division of labour.

Gender of the Social Work
Profession

On the issue of whether social work has
a gender or not, those who think that
the gender of the profession is woman
and those who think that it is sexless
constitute two different categories. Es-
pecially, it was observed that the sex-
ist perspectives of male students while
choosing professions reflected upon
their thoughts about the gender of the
social work profession. Male students
think that due to the “positive” features
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which socially do not fit men like “being
emotional, communicative, good listen-
er, detail-addicted”, women can be bet-
ter social workers. On the other hand,
male students think that since they do
not have these “positive” features they
prefer to “work as managers, advocacy
workers and project workers”. Men’s
definition of women’s professional
functions with “positive” features shows
that they are still in an understanding
that pushes women back to the private
sphere and that the controlling power is
seen as men’s job.

There are spaces where women
can work more successfully. Wom-
en can do better in the fields of so-
cial services. A male can more eas-
ily open himself to a female expert.
(male)

Social work is a female job. Wom-
en think in a more emotional way.
(male)

A woman (social worker) is more
sensitive. (female)

Besides, participants said that religious
belief and personality of a social work-
er affect the professional work and that
personality is an important factor for
being a good social worker.

A female social worker can be re-
ligious, be insensitive to domestic
rape, may ask a woman why she
rejected her husband. (female)

There is no gender for the profes-
sion of social work. It is based on
personality. You can do it if your
personality is powerful, you cannot
do it if you are powerless. Men and
women can do it. (male)

Some student participants pointed
out that gender is not a determinant
for working in the fields of social
services. In the case of developing
a humanitarian sensitivity by social
work education and of taking pro-
fessional ethical values as the ba-
sis, they stated this kind of a distinc-
tion is eliminated. But the issue is
not discussed within the framework
of gender roles in any of the groups.
This supports the contention that
social work curriculum is gender-
neutral (Dominelli, 2002) and gen-
der-blind (Bentley, Valentine and
Haskett, 1999; Leung, 2007).

Both male and female social work-
ers should have the same sensitiv-
ity. Together with education, both
sexes can become sensitive. There
are professional ethical values.
Men can do the necessary things
with knowledge, ethics and skills.
(male)

Suggestions Regarding the
Transformation of Stereotypes on
Gender

Student participants emphasized the
importance of four points of the sociali-
zation to achieve the transformation
of gender stereotypes. Those are so-
cialization process, education, the le-
gal system and women’s organizations
which work for women’s rights.

Socialization process is important
and it is important to educate both
men and women. (male)

There is a book about topics that
were taught to women about pre—
1945 and post-1945. Women are
accepted “female” roles and men
are accepted “male” roles. This has
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to change. For example, it is as if
women are in the kitchen and men
read newspaper. (female)

The importance of the socialization
process is that it is emphasized by ad-
dressing family and business life. For
example, men can be taught domestic
tasks.

They are the learned roles. Nor-
mally, girls are directed towards the
home works more. Boys are protect-
ed by their mothers in this issue. It
is the same from the angle of pro-
fessions: For instance, if a girl wants
to learn engineering and become an
engineer, someone tries to prevent
it. It is perceived negatively. (female)

Students think that the re-construction
of domestic and external roles of wom-
en for women would empower them
and realize men-women equality.

Women should also do men’s jobs.
When my mother goes out the bank,
she does not know what to do; she
cannot proceed with the bills. My
father sees this as a power for him-
self. My mother has the fear of what
to do when my father is not around.
(female)

Unless caring and feeding roles
end, equality will not be realized.
The way to equality goes through
changing the roles. (female)

The moment when a woman enters
into gender roles is the marriage
point. This starts with taking the
surname of the man. From this point
on, she starts to take the burden
of gender roles. The woman gives
birth to the child, and marriage is the
package of the traditional roles. The
woman even chooses the goods for
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the house. Instead of changing the
role of woman in the mind of the
man, there is a need for changing
the roles within “marriage”. Unless
these roles change, diversity will
not be achieved. (female)

Student participants emphasized that
to change the patriarchal structure and
gender roles, university education and
the legal system are important. They
also said that equality between the sex-
es remain in the theoretical level, and
as for the practice, the sexes and the
gender sensitivities of the legal system
reflect the implementation of the laws.
They questioned the impartiality of the
legal system argued that the continuity
of the patriarchal social order is main-
tained in part by it.

Judges are also educated but they
do not have gender sensitivity. They
don’t appropriately prosecute honor
killings. (female)

Participants said that university educa-
tion is influential for the questioning of
gender roles.

Fathers are always in the back in
terms of the homework, indeed they
should be equal, | learned this at
the university and now | started to
realize this, | work. (male)

We understand only at the univer-
sity why we are oppressed. Women
who study at the university do not
accept men’s sovereignty. They
have jobs. (female)

While students found it positive that
gender issues are questioned during
social work education, they also em-
phasized its insufficiency.
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| took a gender course. | am well-aware
of this issue. The perception of society
is important for me, there is a patriar-
chal society. Women are in the second
plan. (male)

As for the solution of the equality prob-
lem, the participants stated that men
and women should resist gender roles
being imposed by society and especial-
ly women should struggle for change.

Ataturk (the founder of the republic)
made women be in the front posi-
tion by destroying the traditional
taboos in Turkey. He tried to create
change for women. But since wom-
en are not enterprising, they are at
the backstage and are not equal. In
my view, women in Europe strug-
gle more than we do for equality.
(female)

There is no sharing. Men are those
who get service, women are those
who provide service. The stand-
ing of women is important; women
should also put pressure on men.
These are the things the society
provides and impose. (female)

DISCUSSION AND RESULTS

Being a female is a difficult position
in Turkey as stated by both male and
female students. Social pressure on
women aims to control women and
obstructs them to live their lives in-
dependently. The students stress the
constraints on clothing that women
should not wear attractive clothes. The
restricting practice of Islam on wom-
en’s clothing was also expressed as a
tool to control women’s life. The other
mention was on the limits on women’s
use of public spaces. These restric-
tions show that the visibility and so the

presence of women is controlled by
society in order to subordinate women.

Stereotypes about females and males
are found present in terms of having
different emotional structures, person-
al features and problem solving skills.
Men are portrayed as rational, strong
in emotional sense, active in social life
and free to use nearly all public spaces.
Correlatively men’s leading role is ac-
cepted on the base of power of men.
The stereotypes about females are
presented as opposites of males’ in
accordance with patriarchal ideology.
Women are presented as powerless,
excessively emotional and detail-ad-
diction which disable them to be pow-
erful in social life. This view serves to
reproduce and maintain the power of
men and subordination of women. The
stereotypes regarding sexuality and
spouse choice based on virginity of
women, division of labour at home and
choice of professions are found to be
fed by family relations, religious beliefs
and business life.

Student participants emphasize the
role of socialization process of males
and females, the university education
system, legal system and women’s
organization which struggle against
gender inequality in order to transform
stereotypes about the gender.

In undertaking this research we have
found that students take the traditional
social structure as a reference point
while learning and reinforcing gender
roles and stereotypes. We hypothesize
that taking the traditional social struc-
ture as the reference point is enhanced
by and is in line with the rise of con-
servative orientation in Turkey since
the 1990’s. Moreover, the facts that
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most of the students who participated
in the research have a socio-cultural
origin based on a traditional structure
and that they accept this structure it
is normal that there is an important
emphasis place on this structure. The
traditional welfare regime in Turkey im-
poses the solution of every social prob-
lem within families or by the families, in
other words within the private sphere.
Thus, social services in Turkey have
become possible only in areas which
are deemed necessary. Besides,
women are not considered individuals
but are perceived to be the actors of
the families. This has caused a lack of
services given to women.

Apart from the traditional structure,
another reason why students cannot
develop sensitivity about gender is be-
cause of social work education itself.
Focusing on harmony and protection
instead of change within social work
education is the biggest barrier in front
of students’ obtaining a critical view. In-
deed, students suggested that women
should realize harmony to the system
by using their sexuality, femininity and
intelligence for the problems they ex-
perience. Attributing the responsibility
for social change to women results in
ignoring the need for transformation of
masculinity. Students cannot analyze
gender within the framework of power
and oppression mechanisms that are
linked to the traditional structure and
thus their predictions about change are
limited to education and socialization.

Orme (2003) in this issue states that
women are seen as the victims of the
oppression within the social work edu-
cation and that there is insufficiency in
their definition of how the power oper-
ates. Leung (2007) discusses the fact
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that the social work curriculum should
be re-produced with non-sexist point
of view and mentions two important
limitations to the improvement of a
social work curriculum that is sensi-
tive to gender. Those are the dominant
traditional structure and the non-ex-
istence of optional courses on gender
expertise. Indeed, as a result of this
research, we found that two students
who attended optional gender courses
focused on the issue from a more criti-
cal perspective.

Researchers who touch upon the fact
that social work education is gender-
blind (Orme, 2002; Orme; 2003; Dom-
inelli, 2002) find the solution of the prob-
lem to be inclusion of feminism to the
social work curriculum. This is because
feminist social work does not only focus
on women’s problems, but it also pro-
vides an important ground to analyze
the value system, information basis and
the roles and responsibilities of social
work profession, with a critical point of
view against the structural inequality
in the society (Dominelli, 2002; Leung,
2007). Orme argues that in order for a
feminist social work theory to be devel-
oped, students should notice that social
work disproportionately intervenes in
the lives of women and that this inter-
vention constructs the roles and re-
sponsibilities expected from women
in a sexist way. The internalization of
the traditional gender roles and stere-
otypes of the students may result in
the structuring of the practice in a sex-
ist way. Because of this reason, there
is a need for freeing policies that con-
sider structural factors that do not limit
women with the private sphere instead
of policies which put the burden of the
responsibility of change on women. The
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anti-sexist emphasis in social work ed-
ucation should become mainstreaming.

FURTHER RESEARCH

Further research to be conducted, will
use mixed methodology. The longi-
tudinal research which focuses upon
the overall education process and
the discussion of the topic in groups
which have different combinations for
men and women will let us understand
the different sides of the subject. The
themes of family and religion can be
taken into consideration as the sub-
jects of different researches.
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