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In view of the current importance of, and demand for, the English language
nowadays, learning and teaching the language increases in significance.
Determining teachers’ expectations of classroom processes may have beneficial
consequences for the nature of education. This study aims to determine English
teachers’ expectations and perceptions of support for English teaching. A qualitative
research method was used, designed with descriptive modelling and a case study
approach was adopted. In order to elicit English teachers’ expectations, a semi-
structured interview form was prepared from a review of the literature and an
examination of related studies in the field. The qualitative data obtained from the
interview forms were subjected to content analysis, coded and categorised by the
researchers. The categories were then classified according to the characteristics and
themes extracted. In this study, the concepts of credibility and transferability were
given preference over those of validity and reliability. Among the findings, language
laboratories were the facilities most often featuring in English teachers’ expectations
of principals. From parents, teachers principally expected more positive attitudes
towards English language learning and greater provision of materials to support
study at home. It was also found that teachers’ expectations of cooperation and
collaboration with colleagues were not met, nor were colleagues employing the
variety of teaching methods expected.
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Giiniimiizde Ingilizce dilinin mevcut 6nemi ve ona olan talep gbz oOniinde
bulunduruldugunda, dilin 6grenilmesi ve Ogretilmesi Onem kazanmaktadir.
Ogretmenlerin ders siireglerine iliskin beklentilerini belirlemek, egitimin dogast igin
yararlt sonuglar dogurabilir. Bu galigma Ingilizce 6gretmenlerinin Ingilizce dgretimi
icin destek beklentilerini ve destek algilarini belirlemeyi amaglamaktadir. Betimsel
modelleme ile tasarlanmis nitel bir arastirma yontemi kullanilmig ve durum deseni
arastirmanin yaklagimini belirlemistir. Ingilizce 6gretmenlerinin beklentilerini ortaya
¢ikarmak igin, literatiir taramasindan ve alandaki ilgili ¢alismalarin incelenmesinden
yart yapilandirigmig goriisme formu hazirlanmistir. Goriisme formlarindan elde edilen
veriler, arastirmacilar tarafindan igerik analizine tabi tutulmus, kodlanmis ve
kategorize edilmistir. Kategoriler daha sonra ¢ikarilan 6zelliklere ve temalara gore
smiflandirilmigtir. Bu ¢alismada gecgerlik ve giivenirlik kavramlari yerine
inandiricilik, aktarilabilirlik kavramlari tercih edilmistir. Bulgular arasinda, dil
laboratuvarlari olanagi Ingilizce Sgretmenlerinin okul yonetiminden beklentileri
olarak sikca dile getirildigi goriilmistiir. Ebeveynlerden, 6gretmenler temel olarak
Ingilizce 6grenmeye karst daha olumlu tutumlar ve evde galismay1 desteklemek igin
daha fazla materyal sunumu beklemislerdir. Ayrica, 6gretmenlerin meslektaslar ile
igbirligi beklentilerinin karsilanmadigi ve beklenen c¢esitli 0gretim yontemlerini
kullanan meslektaglarmin da bulunmadig da tespit edilmistir.
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Introduction

The rapidly developing technology and information exchange of recent years places us in a period of
continuous change. And accelerating communication is one factor governing this change. Communication may
generally be described as the process of producing, transmitting and interpreting information (Dékmen, 2003).
Language is one of the principal instruments used to establish communication, and the English language has
become a universal means of communication. It is spoken in nearly one hundred countries as the native or second
language, and is used in universal media, computer and business environments (Calik and Sezgin, 2005: 57). As
computer usage expands, so the popularity of English also increases progressively. Thus, meeting the requirements
for English enables one to keep in step with the developing agenda and conditions.

There have been various developments in the field of English education in Turkey in order to meet the
necessities of the times and keep up with them. English education has been attracted to primary school from the
secondary school and English education started to be given from the second grade at schools. Demirel's statement:
"In western studies, much effort has been put into foreign language teaching in Turkey and considerable time and
resources have been spent on this subject, both at public and individual level™ indicates that great importance has
been given to English teaching. Schools where English teaching is officially provided have an important role to
play here, and teachers have great responsibility to make English language more interesting and raise levels of
competence. The fact that English teaching is not at the desired level is a longstanding issue in our country.
Problems including methodological errors and lack of planning in foreign language education (Isik, 2008), the
deployment of non-foreign language teachers (Celebi, 2006) and the inability of English teachers to meet students'
requests and needs (Baggec¢i and Yasar, 2007) could be resolved. Further, the improper dedication of second
language course hours to tests in science and maths, or for leisure, or for university entrance exam preparation, has
also occasionally appeared as a problem (Kudat, 2009)

Maintaining quality, method, lesson planning and activities are important to English teaching. The significance
of an interest in language may also be highlighted in the provision of a qualification in English teaching. Teachers
should be able to organize the learning process in a manner that keeps students' interest level high. In a study
carried out by Baggeci and Yasar (2007), the vast majority of teachers (74.2%) did not agree that interest was an
essential requirement for learning English. The reasons for such thinking among teachers are quite thought-
provoking and English teachers' expectations of the teaching process are similarly curious.

Their expectations of the potential outcomes attainable to accomplish course objectives constitute the term
"outcome expectancy.” Outcome expectancy may also refer to people's beliefs about their careers and the
possibilities of acquiring priority professional values such as earnings, status, productivity and prestige (Isik,
2013:1420). Expectations of teaching, on the other hand, concern a sequence of estimated results of the activities
that teachers undertake or consider during planning, implementing and evaluating an educational process. The fact
that teachers have expectations of the ideas and activities they wish to implement to ensure teaching is productive
and of good quality is a requirement of the profession. Teachers’ occupational expectations were studied in works
on the expectations of biology teachers by Altunoglu and Atav (2005), the expectations of social sciences teachers
conducted by Kus and Celikkaya (2010), the effect of teachers ‘expectations upon job satisfaction and motivation
in private and state schools by Karakose and Kocabag (2006) and the socio-economic expectations of physical
education teachers by Soyer and Can (2008). When the literature is reviewed, it is apparent that there is no adequate
academic study of teachers' expectations of the educational process in Turkey (Kus and Celikkaya, 2010).
Considering the importance and the necessity of English, learning it acquires even more significance and a
determination of teachers' expectations of their courses may be beneficial for the quality of education. According
to Polat (1994), foreign language teaching is shaped by conditions in the environment in which teaching takes
place and the actualisation of teaching should not be dealt with separately from its cultural and socio-economic
context. In this respect, it is likely that English teachers ‘expectations will be affected by their internal and external
resources. No matter how excellent the educational system may be, if teachers ‘expectations are not taken into
account, the efficiency desired will never be obtained (Kus and Cetinkaya, 2010).

According to Soyer and Can (2008), low expectations and aspirations have a direct influence on work-related
attitudes and behaviour, as positive anticipation is a main factor in motivation. English teachers ‘expectations
should also be determined and if these expectations are met then positive outcomes for educational organisations
(positive attitudes towards foreign languages, ability to learn, interest in learning foreign languages etc.) are very
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likely. The purpose of this study is to learn what expectations English teachers have for language teaching and
whether these expectations are met. Answers to the following questions are researched towards this end:

Teachers' expectations concerning English teaching:
1. What are the teachers’ expectations of school principals?

o What are teachers’ views on the reasons for unmet expectations of the school
principals?

2. What are the teachers’ expectations of parents?

o  What are the teachers’ views on the reasons for unmet expectations of the parents?

3. What are the teachers’ expectations of their colleagues?
o  What are the teachers’ views on the reasons for unmet expectations of the colleagues?

Method
Research Design

The research followed a descriptive survey model and used qualitative research methods. Qualitative research is
an approach that foregrounds an understanding and investigation of social phenomena within the environment in
which they occur (Yildirim and Simsek, 2005). In this study, which aimed to evaluate realistically and holistically
English teachers' views on their expectations in the process of teaching a course in a natural environment,
qualitative methods of research were preferred. One such form of qualitative research, the case study, determined
the approach taken. Since cases associated with the English teachers ‘expectations could vary within the school
and environments, the study takes the form of research design and social group work. It analyses relations and
activities in both small groups interacting directly (e.g. family) and larger, dispersed groups (e.g. occupational
groups), (Robson, 2015).

Population and Sample/Study Group/Participants

The working group comprised 25 English teachers working in high schools in a central district of Sivas and another
25 working in a central district of Antalya during the academic year 2016-2017. Demographic data relating to
participants in the working groups is given in Table 1.

Table 1: Demographic data of the participants

Variables Sivas Antalya
Gender Female 16 18
Male 9 7
Marital Married 11 13
Status Single 14 12
Total 25 25

Data Collection Tools

Reviewing the literature and examining previous studies on the subject, a semi-structured interview form was
prepared to reveal English teachers ‘expectations. Two experts on English teaching and two faculty members in
the field of educational sciences were consulted on the preparation of the form. Further, the comprehensibility of
the questions on the form was tested during preliminary practice with two English teachers who were not members
of the working groups. The format of the semi-structured interview form was finalised in line with the views of
the experts and faculty members, and opinions elicited from the preliminary practice.
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Participants were informed by the researchers of the importance, purpose and content of the study. The interviews
were written down contemporaneously by the researchers, noting participants' expressions.

Data Analysis

The qualitative data were analysed by content analysis. Content analysis is based on determining the definition of
the working group over the basic message and the data that function as a message, as well as evaluating the data
by resolution and analysis (Neuendorf, 2002). Content analysis is conducted in stages: coding, categorising the
codes generated by grouping them for resemblance and, lastly, revealing the themes (abstraction/isolation of data)
(Elo and Kyngés, 2008). Data were coded and categorised by the researchers. Research data were analysed in the
process of content analysis, first for category and then for theme. Data were compared by testing each category's
consistency and compatibility with the code. The data obtained were analysed pursuant to "the agreement"” as
studied by Miles and Huberman (2015) (Agreement/ Agreement+Dissensus>.70). The data subjected to content
analysis were supported directly by citation.

Reliability and Validity

Roberts and Priest (2006) state that concepts of reliability and validity can be explained as credibility,
transferability and consistency in qualitative studies. In this study, the latter concepts were preferred to the former.
To provide credibility, participants were informed of the purpose and content of the study before the interview.
Researchers endeavoured to ensure objectivity by textualising expressions within the scope of the subject and
receiving confirmation from the participants of their views. To achieve transferability, each stage of the research
process was clarified in a comprehensive and comprehensible manner in the description of the study. In addition,
encodings relating to participants and texts containing their remarks are retained for examination when necessary.
In order to ensure consistency, a harmonious unity was sought in the matching of themes and encodings created
by each researcher. Common values were deduced by the researchers by comparing the frequency values of
category and theme in the realisation of the content analysis method preferred in the analysis of data.

Findings

Findings Concerning Teachers' Expectations of School Principals towards Increasing the Quality of
Language Education

English teachers' expectations of school principals towards improving the quality of language education and their
opinions on the reasons for unmet expectations are presented in two separate tables. Their expectations of school
principals on this concern were explained under three themes: Properties of the Physical Environment,
Implementation and Approach together with six categories in total. English teachers' views on their expectations
of increasing the quality of language teaching are given in Table 2.

Table 2. Views concerning English teachers' expectations of school management

Theme Categories Sivas Antalya
f f
Properties of the Physical Language Laboratory 8 9
Environment Devices and Materials Used in 7 8
Language Teaching
Implementation Social Activities (in-school and out - 2
of school)
Necessity of Language Learning - 2
Approach Motivating Behaviour 4 2
Interest and Support 3 2
Total 22 25

It is clear from Table 2 that in the opinions of participant teachers from Sivas (f=8) and Antalya (f=9), language
laboratory was the most frequent category mentioned within the theme Properties of the Physical Environment.

814



English Teachers’ Expectations and Perceptions of Support for English Teaching

Statements offered in expectation that language laboratories be established by school principals to improve the
quality of foreign language education include the following:
"My expectation about English teaching from school principals is that there should be a language
laboratory." (S9).
"I believe that the presence of language laboratories in schools would facilitate English teachers'
work."(A16).

Another category within the theme Properties of the Physical Environment is Devices and Materials Used in
Language Teaching and the following are some of participants’ opinions from both Sivas (f=7) and Antalya (f=8):

"One of my expectations, especially from school principals, is that the necessary materials for
language teaching be procured. | believe this will extend the variety of activities done by teachers
in class." (S3).

"One of my expectations is that the technological tools used in class are guaranteed to be completely
functional.” (A6).

Whereas the participants in Sivas province did not present opinions on the theme Implementation, two participants
from Antalya province expressed views on the theme in the category Social Activities (in-school and out of
school), including:
"l expect the school management to organise overseas trips and create programmes for hosting the
visitors from abroad in our school as student-centered activities that could be conducted in or out of
school." (Al4).
Again, only participants from Antalya province (f=2) expressed opinions within the category Necessity of
Language Learning on the theme Approach. These views included:
"As administrators who know the importance of English, | expect them to prevent English from
trailing after mathematics, Turkish and the physical and social sciences, and to consider English as
a language and a culture.” (A3).
Another category within the theme Approach is Motivating Behaviour and the opinions of participants in Sivas
province (f=4) and Antalya province (f=2) included the following:
"Allowing the watching of movies, working to promote language learning, encouraging students to
prepare visual displays in foreign languages and organising knowledge contests are among my
expectations of school administrators." (S12).
Views of participants in Sivas province (f=3) and Antalya province (f=2) concerning the category Interest and
Support within the theme Approach included:
"l expect the school principals to seek our requirements by conducting meetings, to give strict
attention to ensuring books sent to school are delivered in a timely manner and in sufficient numbers
and to provide the necessary support for the English teachers." (A23).

The English teachers’ opinions on the reasons for expectations of improvements in the quality in language teaching
not being met by school principals are shown in Table 3, within two themes and five categories.

Table 3: Opinions on unmet expectations of school principals

Theme Categories Sivas  Antalya
f f
School Resources Physical Structure 6 8
Financial Conditions 3 10
Managerial Attitudes and Causing Inequality of Opportunity 2 -
Behaviour Not Allocating Time for Activities - 2
Not Accepting the Necessity of Languages 4 3
Total 15 23
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Respondents' opinions on the reasons for unmet expectations appear within the themes School Resources and
Managerial Attitudes and Behaviour. While the category Physical Structure within the theme School Resources
recorded the highest frequency (f=6) in Sivas, in Antalya Financial Conditions attracted the most returns (f=10).
Some opinions reflecting that the inadequacy of school resources stems from poor financial conditions were as
follows:

"Lacking financial support" (A2);

"I think that the financial incompetence and budget deficiency are the reasons why our expectations
aren't met." (A7).

"Lacking financial potential and financial difficulties” (S1).

Other reasons why English teachers’ expectations of school principals for improvements to the quality of language
education remain unmet appear under the theme Managerial Attitudes and Behaviour in three categories: Causing
Inequality of Opportunity, Not Allocating Time for Activities and Not Accepting the Necessity of Languages.
While a few of the teachers in Sivas province (f=2) expressed an opinion within the category Causing Inequality
of Opportunity, teachers in Antalya province expressed no opinion within this category. One statement by a teacher
within the category Causing Inequality of Opportunity in the theme Managerial Attitudes and Behaviour was:

"I think that the inefficacy of our school principals in showing close interest in the language teaching
staff and lending assistance so that all teachers perform on an equal footing is among the reasons for
my unmet expectations." (S18)

While teachers in Antalya province (f=2) offered opinions within the category Not Allocating Time for Activities
on the theme Managerial Attitudes and Behaviour; those in Sivas province did not present any opinion. Teachers’
opinions within the category Not Allocating Time for Activities on the theme Managerial Attitudes and Behaviour
included:

"I think that the school principals have believed that this kind of activity would take too much time
and might entail a number of risks." (A13).

It may be seen that teachers in both Sivas (f=4) and Antalya (f=3) provinces remarked on the category Not
Accepting the Necessity of Languages within the theme Managerial Attitudes and Behaviour. Participants from
both provinces gave opinions as follows:

"The facts that the administrators do not adequately care about English and that they approach with
prejudice the needs of language education are among the reasons for my unmet expectations." (A8)
"I think that the fact that the administrators don't know English causes them not to pay enough
attention to this language and to underrate its necessity." (A17).

"That the administrator doesn't believe in the importance of knowing a language" (S2)

"That people who do not care about foreign languages are put into administration™ (S3)

"That they are closed to innovation" (S5)

Findings Concerning English Teachers' Expectations of Parents towards Improving the Quality of
Language Education

Under this heading, the data obtained by examining the opinions of teachers working in both provinces are
presented in two tables. English teachers' expectations towards improving the quality of language teaching are
presented in Table 4, under the themes Resources, Parent-Teacher Relationships and Attitudes and in the categories
Equipment Supplies, Physical Home Environment, and Collaboration, Positive Attitude towards Language and
Positive Attitude towards Children.
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Table 4. Opinions on English teachers' expectations of parents.

Themes Categories Sivas  Antalya
f f
Resources Equipment Supplies 4 6
Physical Home Environment 2 1
Parent-Teacher Collaboration 4 5
Relationships
Attitudes Positive Attitude Towards Language 8 3
Positive Attitude Towards Children 7 10
Total 25 25

English teachers in Sivas (f=4) and Antalya (f=6) explained their expectations of parents in Table 4 with opinions
belonging to the category Equipment Supplies, on the theme Resources. Some of the participants’ views on this
subject are as follows:

"I expect parents to provide the necessary materials for students, to help them find source books and
overcome their deficiencies and difficulties.” (A7).
"l expect parents to provide the course materials and resources.” (S11).

The next category on the theme Resources is Physical Home Environment and participants from both Sivas (f=2)
and Antalya (f=1) offered opinions on this. Teachers' views stressing the contribution to the learning process of
preparing the home environment for language learning were as follows:

"My expectations of parents are that they take measures to use foreign languages at home and
support learning language at home." (A2).

"l expect parents to establish a home environment that places emphasis on language learning (such
as TV, music and movies). (S2).

"I expect them to make children utilise media tools such as TV, and especially movies, in order to
consolidate the indoor language learning process." (S22)

Statements by teachers from Sivas (f=4) and Antalya (f=5) within the category Collaboration on the theme Parent-
Teacher Relationships, suggesting that they believe that cooperation between parents and teachers would pave the
way for parents to follow the development of their children in language education were as below:

"l expect parents to support the work done by teachers and follow the students in collaborating with
teachers.” (S19).

"Parents and teachers working together will help parents to direct children correctly." (A21).
"Parents shouldn't attempt to teach their children language with inadvisable techniques such as
memorisation." (A25)

Views of teachers from Sivas (f=8) and Antalya (f=3) within the category Positive Attitude towards Language on
the theme Attitudes included:

"They should recognise the importance of English and consider it not only as a school subject but
also as a language." (Al11).

"Parents should tell their children why learning a language is necessary, touching on the importance
of foreign languages." (S1).

Opinions of teachers from Sivas (f=10) and Antalya (f=7), that fell in the category Positive Attitude towards
Children the theme Attitudes are given below:;
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"I expect them to keep a close watch on their children's progress and language ability and give them

support.” (A22)

"I expect them to care about homework, to share feedback from teachers with their children and to

seek solutions."(A6)

"They should be closely connected with their children and in communication with them." (S18)

"Their paying attention to their children and checking their studies are among my expectations."

(S5).
Reasons for English teachers' expectations of parents towards improving the quality of language teaching being
unmet are presented in Table 5 in the categories Finance, Low Level of Education, Lack of Awareness, Cultural
Differences and Indifference, on the themes Economic Conditions, Parent Profile and Attitudes.

Table 5. Teachers’ views on parents regarding their unmet expectations

Themes Categories Sivas Antalya
f f
Economic Conditions Finance 5 7
Low Level of Education 2 6
Parent Profile Lack of Awareness 7 5
Cultural Differences - 3
Attitudes Indifference 6 4
Total 20 25

Expressions by teachers from Sivas (f=5) and Antalya (f=7), of reasons for their unmet expectations in the category
Finance on the theme Economic Conditions included the following:

"Financial difficulties, working parents (both mother and father) and a family's economic concerns
can be among these reasons." (A8).

"I think it's about finances. | would say that they don't want to buy source books simply because of
their financial circumstances.” (S9).

Some opinions from teachers from Sivas (f=2) and Antalya (f=6) in the category Low Level of Education on the
theme Parent Profile were:

"Parents' low level of education and limited numbers of English-speaking parents..." (Al).
"Low levels of education, parents' lacking in foreign languages and their failure to help children
consolidate their learning may be counted among these reasons.” (S10).

Some statements by teachers from Sivas (f=7) and Antalya (f=5) in the category Lack of awareness on the theme
Parent Profile are given below:

"I think families' ignorance of foreign language education, low levels of awareness and grandparents'
attitudes are among the reasons for my unmet expectations.” (A7).

"Parents' ignorant approaches towards foreign language, for example their expectations of test-
oriented success or their unrealistically high expectations and their being closed to innovation are
among the reasons for my unmet expectations.” (S3).

While some of the teachers from Antalya (f=3) expressed opinions in the category Cultural Differences on the

theme Parent Profile, those from Sivas presented no views on this issue. Statements by participants who expressed
opinions included:
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"Socio-cultural differences between parents and insufficient cultural knowledge are among the
reasons for my unmet expectations of parents.” (A14).

Some views of teachers from Sivas (f=6) and Antalya (f=4) in the category Indifference on the theme Attitude are
given below:
"I think that lower numbers of visits to boarding school students, parents' indifference and lack of
parental encouragement are among the reasons." (A10).

"I believe that an indifferent attitude from parents affects the language learning process negatively
and this is the reason why my expectations haven't been met by parents.” (S1).

Findings Concerning English Teachers' Expectations of Colleagues towards Increasing the Quality of
Language Education

Under this heading, it is clear that teachers' opinions on their unmet expectations concentrated on the themes Levels
of Professional Competence and Personal Attitudes and Behaviour. The categories Teaching Methods and
Instructional Technologies and Materials Development are on the theme Professional Levels of Competence; while
the categories Collaboration and Openness to Professional Development appear within the theme Personal
Attitudes and Behaviour. English teachers’ views concerning their expectations of colleagues towards increasing
the quality of language teaching are given in Table 6.

Table 6.English teachers' views on their expectations of colleagues

Theme Categories Sivas  Antalya
f f
Professional Levels of Teaching Methods 7 6
Competence Instructional Technologies and Materials Development 4 2
Personal Attitudes and Collaboration 10 14
Behaviour Openness to Professional Development 3 3
Total 24 25

Some expressions by teachers from Sivas (f=7) and Antalya (f=6), relating to their expectations of colleagues in
the category Teaching Methods on the theme Professional Levels of Competence were:

"l expect my colleagues to give prominence to speaking-oriented activities in foreign language
lessons, ensure that teaching is conducted by embracing all aspects of the language, make book-
based activities more entertaining with the use of games and speak English during classes as the
language of education.” (A2).

"I expect my colleagues to teach lessons efficiently, encourage students to speak English during
classes and evaluate students as a whole regardless of the level of success." (S6).

Statements by teachers from Antalya (f=2) and Sivas (f=4) about their expectations of colleagues within the
category Instructional Technologies and Materials Development on the theme Professional Levels of Competence
included the following:

"They should make lessons more attractive using diverse materials appropriate for the purpose of
the lesson.” (A5).

"l expect them to prepare proper materials for foreign language courses, utilise those materials
effectively and popularise the use of materials.” (S7).
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Opinions offered by teachers from Sivas (f=3) and Antalya (f=3) within the category Openness to Professional
Development on the theme Personal Attitudes and Behaviour are given below:

"They should be open to innovation, love their job, believe in their job and focus on success." (A4).
"I expect them to know how to update themselves and how to utilise techniques." (S18).

Most responses from both provinces (f=10 for Sivas and f=14 for Antalya) on the theme Personal Attitudes and
Behaviour concerned the category Collaboration. Some of the participants' remarks on this category were as
follows:

"Teachers should collaborate with each other, display common attitudes, especially towards
classroom discipline and they should have exchanges of ideas." (A19).

"I think that tolerance and achieving coordination as a department would be beneficial." (A22).
"Assembling for a common purpose, being sharing and integrative, ensuring group synergy and
organising joint social programmes are my expectations of colleagues.” (S9).

The reasons for English teachers' expectations of colleagues towards increasing the quality of language teaching
remaining unmet are presented in Table 7 within three categories: Effective Teaching Methods, Rivalry and Lack
of Motivation within the themes Professional Levels of Competence and Personal Attitudes and Behaviour.

Table 7.Views concerning the reasons for expectations of colleagues remaining unmet

Theme Categories Sivas Antalya
f f
Professional Levels of Competence Effective Teaching Methods 6 3
Personal Attitudes and Behaviour Rivalry 5 6
Lack of Motivation 4 1
Total 15 10

Some of the remarks by teachers from Sivas (f=6) and Antalya (f=3) on the reasons for their expectations of
colleagues being unmet, within the category Effective Teaching Methods on the theme Professional Levels of
Competence are given below:

"Defective language teaching in the education system and teachers' inadequate knowledge..." (A4).
"Inability to create an effective teaching environment, conditions inappropriate for the use of
efficient teaching methods and classes in which teachers do not speak English are some of the
reasons for my expectations being unmet." (S19).

Statements by teachers from Sivas (f=5) and Antalya (f=6) referring to the reasons for their unmet expectations,
within the category Rivalry on the theme Personal Attitudes and Behaviour included:

"I think that big egos and a desire to occupy centre stage alone and seeing friends not as colleagues
but as opponents are among the reasons for my unmet expectations.” (Al14).

Lack of providing cooperation, lack of openness to collaboration, force on competition can be
considered as reasons.” (S17).

Some views of teachers from Sivas (f=4) and Antalya (f=1) on the reasons for their expectations not being met by
colleagues within the category Lack of Motivation on the theme Personal Attitudes and Behaviour were as below:

"Prejudice brings lack of motivation." (A27).
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"Reasons include insensitivity, lack of motivation or opportunity to attend seminars and courses."
(S3).
Discussion and Conclusion

Teachers' requests for language laboratories within the theme Properties of the Physical Environment occurred
most frequently in their expectations of school management. In second place expectations concerning the provision
of devices and materials used in language teaching have gained intensity. Also factors to motivate education in
English and belief in the necessity of language learning, were among the teachers' expectations of school
principals. When examining the reasons for expectations not being met, it can be seen that within the theme School
Resources, physical structure and financial conditions are important. Further, unsatisfactory attitudes and
behaviour from administrators prevent teachers' expectations from being met in these categories. The fact that
material support is seen as an important element in English language teaching is a further finding of the study. An
interactive environment in which students experience the learning process by seeing and touching can improve
their English language learning. The fact that schools are totally lacking, or have insufficient, language laboratories
and teaching materials impacts badly on the quality of learning. School principals may obstruct the provision of
the quality desired as long as they do not enhance the environmental factors necessary for English language
teaching and do not display positive attitudes towards language learning. Oguz (2002), pointing out the presence
and qualification of environmental factors, emphasised that they have further significance for teachers' other
expectations of language teaching Aribas and Tok (2004), along with Giinday (2007), have also indicated that
traditional methods were mainly in use and the environmental factors necessary for language teaching were not
properly organised, that book-dependent and teacher-cantered lessons were being delivered and that the teachers
were not adequately supported. They also stressed that the Ministry of National Education and the Council of
Higher Education should address structural issues in language teaching. Darancik (2008) also demonstrated that
traditional methods and techniques were still being used in foreign language teaching, that grammar predominated
in courses and there was a high dependency on textbooks. In addition, Yilmaz (2008), drawing attention to the
negative impact of crowded classes, dwelled on the importance of rearranging class sizes together with the
importance of interactive environments for student learning. Various research work conducted into language
teaching has dealt mainly with variables including environmental factors, traditional teaching methods, teacher-
centered lessons, language laboratories and lack of motivation (Clark and Trafford, 1996; Cetintas, 2009;
Gomleksiz and Elaldi, 2011; Dellal and Giinak, 2009; Isik, 2008; Kirmizi, 2009; Paker, 2006; Unsal, 2013). When
their findings and other research works are evaluated, it becomes clear that there are some structural problems in
language teaching. Nevertheless, it may be that school administrators could play an important role in resolving
these problems by accepting responsibility. School principals can help teachers conduct the language teaching
process accurately and effectively whether by enhancing environmental and social conditions or by providing
psychological support. Paker (2006), stressing the importance of motivation in language learning, drew attention
to the fact that in order to encourage students to regard language learning as a necessity, and to employ a variety
of techniques in motivating them to learn, teachers themselves need to possess and be able to use such methods
and activities.

When examining teachers' expectations of parents, it is clear that their concern for support to students in
terms of course materials is a priority when considering resources. Among other expectations, home-based support
for students is seen as a significant factor, as is the enhancement of parents' attitudes towards learning English. It
may be deduced that positive attitudes from parents towards language learning will increase students' performance.
And more particularly it may be inferred that parents could play a part in boosting students' ambitions in language
learning; such attention would improve students’ sensibility and awareness of language’s importance. On the other
hand, when the reasons for unmet expectations were examined it was evident that families' poor economic
conditions are an important determinant of those unfulfilled expectations. In addition to economic factors, parents’
low levels of education, lack of awareness in respect of language learning and their consequent indifference are
among the obstacles faced. Aslan (2003) dwelled on the importance of parental support for educational success. It
is understood that this can be apositive affective factor in both the student’s learning and the teacher’s teaching
processes. Parents cooperating with schools have a positive influence on students' motivation to learn. Acat and
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Demirel (2002) emphasised in their study that motivation is an important element in language learning. They
ascertained that, in particular, family and friend-sourced motivational issues are crucial. It is understood from
research that as well as support in the provision of course materials, one of the main requests of parents, a positive
attitude towards language learning, is also important for language teaching. It has been concluded that when
families give the necessary support to students, the quality of English language teaching improves. Therefore,
briefings for families on this matter by either school administrations or teachers could have a significant impact
on language teaching.

Teachers' expectations of colleagues concerning cooperative work and variety in teaching methods, are not
fully met. Remarks on cooperation with colleagues identified this as the most important expectation. In terms of
professional competence, failure to implement efficient teaching methods is seen as the reason why their
expectations of colleagues were not realised. The English teachers stated that their colleagues were not applying
teaching methods effectively enough and were not provided with the means to improve. A further reason for
unresolved expectations was a sense of rivalry between teachers. The fact that teachers avoid cooperation and
working together hinders development in the quality of language teaching. Can and Isik Can (2014) depicted the
deficiencies in second language teaching as elemental problems originating with top management and the system,
including such factors as insufficient importance being given by school management, teachers and policymakers
leading to deficiencies in the provision of resources and inadequate support from school principals for second
language teaching. The emphasis laid particularly on teachers’ and principals’ indifference towards language
teaching may be interpreted as indicating that collaborative work is not undertaken. English teachers regard
themselves and their colleagues as lacking in this respect in terms of vocational development, according to the
findings of this study. Forms of education that support professional development could be interpreted as being
necessary for sustainable language teaching and eliminating the deficiencies identified by the teachers. The
Economic Policy Research Foundation of Turkey [TEPAV] (2013), presented a view proposing the necessity of
developing an educational system offering comprehensive and sustainable service for English teachers and the
necessity of this system setting its sights on increasing the efficiency of contemporary English language education
methodologies and outcomes. The TEPAV's remarks indicate that English teachers should be trained in-service
and their competence should be improved qualitatively. Its similarity to the findings of this research lies in its
expectations of teachers' efforts to eliminate deficiencies in their own and colleagues’ professional competences.
Despite competence in language proficiency, teachers who cannot use English functionally are seen to be
inadequate for teaching the language .Creating an environment of continuous improvement and programmes to
improve teachers' abilities in respect of functional language teaching may be considered important developments.
Responses received during this research lead to the following suggestions:

1. School principals should take concrete steps (in cooperation with the Ministry of National Education and
parent-teacher associations) to establish language laboratories in schools.

2. School principals should exercise due care in providing the necessary equipment for the language
laboratories by the beginning of the school year.

3. School principals should support teachers in organising motivational activities for language education
(overseas trips/projects, accommodating visitors from abroad in school etc.)

4. English teachers should exchange ideas with school principals to influence their approach towards
language teaching in a positive direction.

5. Parents should cooperate with teachers in providing their children with the necessary materials.

6. Parents should establish a technological environment at home to promote children’s language learning.
(Educational DVDs, foreign movies and TV series, games etc.)

7. Seminars led by group teachers should be held in schools to overcome parental indifference and lack of
awareness about language education.

8. Instructors working in English teacher training institutions should prepare appropriate programmes that
accurately determine students' readiness for teaching.
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9. In the classroom English teachers should concentrate on activities that enable students to learn via

constructive methods beyond the classical methods; by doing, experiencing, seeing and hearing.
10. Mutually motivational behaviour and cooperation-oriented attitudes should be developed among group
teachers, sharing ideas, plans and activities with each other and avoiding competitive approaches.
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Ingilizce Ogretmenlerinin ingilizce Dersi Ogretimine Yonelik Beklentileri
ve Destek Algilar:

Giris

Son yillarda hizli bilgi alig-verisi ile birlikte siirekli bir degisim kaginilmazdir. Bu degisimi hizlandiran etkenlerden
biri de iletisimdir. fletisim, genel olarak “bilgi iiretme, aktarma ve anlamlandirma siireci olarak tanimlanabilir
(Dékmen 2003). Iletisim saglamada en 6nde gelen araglardan biri dildir. Bu dillerden Ingilizce, evrensel capta
iletisim dili olmustur. Bircok iilkede, Ingilizce ana dil veya ikinci dil olarak konusulmaktadir. Bu nedenle, ingilizce
formal ya da informal tiim alanlarda kullanilmaktadir (Calik ve Sezgin, 2005: 57). Bu nedenle Ingilizce diline olan
gereksinimin karsilanmasi durumunda degisen giindeme ve sartlara ayak uydurmak daha da kolay olabilecektir.
Tiirkiye’de cagin gerektirdigi bu sartlar1 saglamak ve caga ayak uydurabilmek icin Ingilizce egitimi alaninda cesitli
gelismeler meydana gelmistir. Ingilizce egitimi ortaokuldan Ilkokula gekilerek ikinci siniftan itibaren okullarda
Ingilizce egitimi verilmeye baslanmistir. Demirel’in (1999) “Tiirkiye’de yabanci dil gretimi konusunda
batililagsma ¢aligmalari ile birlikte biiyiik ugras verildigi, bu konuda hem kamusal hem de bireysel boyutta ciddi
zaman ve kaynak harcandig1” ifadesi de Ingilizce egitimine 6nem verildigini gdstermektedir. Ingilizce egitiminin
resmi olarak verildigi yerler olan okullarda Ingilizce 6gretmenlerine de biiyiik gérevler diismektedir. Okullarda
Ingilizce egitiminin istenilen seviyeye ulagsmamasi siiregelen bir sorun olarak devam etmektedir. Yabanci dil
egitimindeki yontemsel hatalar ve planlama eksiklikleri (Isik, 2008); yabanci dil 6gretmenligi kokenli olmayan
ogretmenlerin var olmasi (Celebi, 2006); Ingilizce dgretmenlerinin 6grencilerin istek ve ihtiyaglarna cevap
veremeyisi (Baggeci ve Yasar, 2007) gibi sorunlar siralanabilir. ingilizce ders saatlerinin iiniversiteye giris
smavlarina hazirlik i¢in fen-matematik alanlarinda test ¢ozme veya dinlenme saati olarak kullanmalari1 da baska
bir sorun olarak zaman zaman kendini gostermistir (Kudat, 2009).

Ingilizce 6gretiminde niteligi saglamak yontem, dersin planlanmasi ve etkinlikler 5nemli yer tutar. Bunun yaninda
Ingilizce Ogretiminin niteligini saglamada dile karsi ilginin etkisinden de soz edilebilir. Ingilizce dersinin
amagclarim gerceklestirmek igin 6gretmenler, dgrencilerin derslerine ilgisini yiiksek tutacak sekilde 6gretim
siirecini diizenleyebilmelidir. Baggeci ve Yasar (2007) tarafindan yapilan ¢alismada Ingilizce 6grenmenin temel
kosulunun ilgi olmasina iligkin 6gretmenlerin biiyiik gogunlugunun goriisleri (%74,2) hi¢ katilmiyorum diizeyinde
ctkmustir. Ogretmenlerin bu sekilde diisiinmesini saglayan sebeplerin kaynagi oldukea diisiindiiriicii olup ingilizce
Ogretmenlerin derslerinin islenisine yonelik beklentileri merak uyandiricidir.

Ingilizce 6gretmenlerinin dersin amaglarimi gerceklestirmek icin yapabilecekleri olasi sonuglara iliskin beklentileri
sonug beklentilerini olusturur. Sonug beklentisi, insanlarin kariyerleri ile kazang, statii, iretkenlik ve sayginlik gibi
oncelikli mesleki degerleri yasayabilme ihtimalleri hakkindaki inang¢lar1 olarak diisiiniilebilir (Isik, 2013:1420).
Ders 6gretimine yonelik beklenti ise 6gretmenlerin egitim-dgretim siirecini planlama, yiiriitme ve degerlendirme
asamalarinda yaptif1 veya yapmayr diisiindiigii etkinliklere iliskin tahmini sonuglar dizisidir. Ingilizce
Ogretmenlerinin dersin amaglarini gerceklestirmek icin, dersin 6gretimini verimli ve nitelikli kilmak i¢in yapmak
istedigi etkinliklere, fikirlere yonelik bir beklenti igerisinde olmas1 meslegin geregidir. Altunoglu ve Atav (2005)
tarafindan yapilan biyoloji 6gretmenlerinin beklentileri, Kus ve Celikkaya (2010) tarafindan yapilan sosyal bilgiler
ogretmenlerinin beklentileri, Karakoseve Kocabas’in (2006) 6zel ve devlet okullarinda 6gretmenlerin
beklentilerinin i doyumu ve motivasyonu iizerine etkisi, Soyer ve Can’in (2008) beden egitimi 6gretmenlerinin
sosyo-ekonomik beklentileri ile ilgili ¢aliymalarinda 6gretmenlerin mesleki beklentileri incelenmistir. Literatiir
tarandiginda yurt i¢inde akademik alanda 6gretmenlerin egitim-6gretim siireci beklentilerine yonelik yeterli sayida
calisma olmadig1 goriilmektedir (Kus ve Celikkaya, 2010). Ingilizcenin onemi ve gerekliligi gdz Oniinde
bulunduruldugunda Ingilizcenin 6grenilmesi dnem kazanir ve Ingilizce dgretmenlerin derslerindeki siirece yonelik
beklentilerinin belirlenmesi egitimin niteligine iligkin faydali sonuglar olusturabilir. Polat’a (1994) gore yabanci
dil 6gretimi, 6gretimin gerceklestigi cevrenin kosullarinca bigimlenir ve 6gretimin gergeklesmesi kiiltiirel ve
sosyo-ekonomik baglamdan ayr1 olarak ele alinamaz. Bu bakimdan Ingilizce dgretmenlerinin sahip olduklari ig
ve dis kaynaklara gore beklentilerinin degisiklik gdstermesi olasidir. Ogretim sistemi ne kadar miikemmel olursa
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olsun dgretmenlerin beklentileri dikkate alinmazsa programdan istenilen verim elde edilemeyecektir (Kus ve
Cetinkaya, 2010).

Soyer ve Can’a (2008) gore kisinin meslegine iliskin beklenti ve 6zlemlerinin diisiik olmasi, igle ilgili tutum ve
davramglarim dogrudan etkiler; ciinkii olumlu beklenti, giidiilenmenin temel unsurlarindan biridir. ingilizce
6gretmenlerinin de beklentileri belirlenir ve bu beklentiler karsilanirsa egitim orgiitlerine olumlu ¢iktilar (yabanci
dile kars1 tutumlarinin yiiksek olmasi, dil 6grenme becerileri, yabanci dil 6grenme merak1 vb.) saglamasi oldukca
muhtemeldir. Bu arastirmanin amaci Ingilizce 6gretmenlerinin dil 6gretiminde beklentilerinin neler oldugunu ve
bu beklentilerin karsilanip karsilanmadigini ortaya koymak amaglanmistir. Bu amag g¢ercevesinde asagidaki
sorulara yanit aranmistir?

Ingilizce 6gretmenlerinin Ingilizce 6gretimine iliskin;

1. Okul yoneticilerinden beklentileri nelerdir?
o Karsilanmayan beklentilerin nedenlerine iliskin goriisleri nelerdir?
2. Velilerden beklentileri nelerdir?
o Karsilanmayan beklentilerin nedenlerine iliskin goriisleri nelerdir?
3. Meslektaslarindan beklentileri nelerdir?
o Karsilanmayan beklentilerin nedenlerine iliskin goriisleri nelerdir?
Yontem

Arastirma Deseni

Arastirma betimsel tarama modelinde olup nitel arastirma yontemlerinin kullanildig: bir ¢aligmadir. Nitel calisma,
sosyal olgular1 bagli bulunduklari ¢evre igerisinde arastirmay1 ve anlamayi 6n plana alan bir yaklagimdir (Y1ldirim
ve Simsek, 2005). Ingilizce dgretmenlerinin ders dgretimi siirecindeki beklentilerine iliskin gériislerini dogal
ortamda gercekgi ve biitiinciil bir sekilde degerlendirmeyi amaglayan bu ¢alismada nitel yontemle arastirmanin
yiiriitiilmesi tercih edilmistir. Nitel aragtirma desenlerinden durum deseni aragtirmanin yaklasimini belirlemistir.
Ingilizce 6gretmenlerinin beklentilerine iliskin durumlar okul igerisinde ve ortamlara bagh olarak degisebildigi
icin calisma durum deseninde ve toplumsal grup ¢alismasi tiiriindedir. Hem dogrudan etkilesim i¢indeki kiigiik
gruplar1 (6rn. aile) hem de daha genis ve daginik olanlari ele alir, (6rn. meslek grubu) iligkilerini ve etkinliklerini
analiz eder (Robson, 2015).

Calisma Grubu

Arastirmanin ¢alisma grubunu 2016-2017 akademik yilinda Sivas ili merkez ilgede liselerde gérev yapan 25
Ingilizce dgretmeni ile Antalya ili merkez ilgede gorev yapan 25 Ingilizce 6gretmeni olusturmustur. Calisma
grubunda yer alan katilimeilara iligkin demografik veriler Tablo 1°de verilmistir.

Tablo 1: Katilimcilarin demografik bilgileri

Degiskenler Sivas Antalya
Cinsiyet Kadin 16 18

Erkek 9 7
Toplam 25 25

Veri Toplama Araci

Literatiir taranarak ve konu ile ilgili yapilan ¢alismalar incelenerek Ingilizce dgretmenlerinin beklentilerini ortaya
cikarmak iizere yar1 yapilandirilmis goriisme formu hazirlanmistir. Goriisme formuna iliskin Ingilizce
ogretmenligi alaninda uzman iki kisi ve egitim bilimleri alaninda uzman iki 6gretim tiyesinin goriisleri alinmistir.
Ayrica galisma grubunda yer almayan iki ingilizce dgretmenine 6n uygulama yapilarak yar1 yapilandirilmis

825



Mehdiyev

goriisme formundaki sorularin anlasilirligr test edilmistir. Uzman ve 6gretim iiyelerinin goriisleri ile 6n uygulama
sonucunda ulagilan goriisler dogrultusunda yar1 yapilandirigmis goriisme formuna son hali verilmistir.

Arastirmacilar tarafindan katilimcilara c¢aligmanin 6nemi, amact ve icerigi hakkinda bilgiler sunulmustur.
Goriligmeler, aragtirmacilar tarafindan es zamanli olarak katilimcilarin ifadelerini not alma yontemiyle yazili metne
doniistiirtilmiistiir.

Verilerin Analizi

Nitel veriler igerik analizi ile ¢dziimlenmistir. Igerik analizi temel alinan mesaj ve mesaj niteligi olan verilerin
lizerinden ¢aligma grubunun tanimlanmasini belirlemeye, verileri ¢éziimleme ve analiz ederek degerlendirmeye
dayalidir (Neundorf, 2002). Igerik analizi, kodlarin yazilmasi, olusturulan kodlarin benzer olup olmadiklarina gore
gruplandirilarak kategorize edilmesi ve son olarak temalarin ortaya ¢ikarilmasi (verilerin soyutlanmasi) (Elo and
Kyngds, 2008) asamalarini igerir. Veriler, arastirmacilar tarafindan kodlanmis ve kategorilere ayrilmustir.
Arastirma verileri, igerik analizi siirecinde yukaridaki agamalardan ilk olarak kategorilere, sonrasinda temalara
ulasilacak sekilde analiz edilmistir. Her bir kategorinin tutarlilifi ve kodlarla uyumlulugu test edilerek veriler
karsilagtirtlirmigtir. Elde edilen veriler Miles ve Huberman (2015) tarafindan gelistirilen goriis birligini esas alarak
(Gériis Birligi/Gériis Birligi + Goriis Ayriligi>.70) ¢dziimlenmistir. Igerik analizi ile ¢dziimlenen veriler dogrudan
alintilarla desteklenmistir.

Gecgerlik ve Giivenirlik

Roberts ve Priest (2006) nitel ¢alismalarda gegerlik ve giivenirlik kavramlarinin inandiricilik, aktarilabilirlik ve
tutarlilik seklinde agiklanabilecegini belirtir. Bu calismada da gecerlik ve giivenirlik kavramlart yerine
inandiricilik, aktarilabilirlik ve tutarlilk kavramlari tercih edilmistir. Inandiriciligi saglamak icin goriisme
oncesinde katilimcilara ¢alismanin amaci ve igerigi konusunda bilgi verilmistir. Arastirmacilar konu kapsami
icerisinde ifadeleri metne doniistiirerek ve katilimcilardan goriislerine iliskin teyit alarak objektifligi saglamaya
calismigtir. Aktarabilirligi saglamak i¢in ¢alismanin betimlenmesinde arastirma siirecinde yapilan her asama
kapsamli ve anlagilir bir sekilde agiklanmistir. Ayrica katilimeilara ait kodlamalar ve katilimeilarin gériislerini
iceren yazili metinler gerektiginde incelenecek sekilde muhafaza edilmektedir. Tutarliligi saglamak i¢in her bir
aragtirmaci tarafindan olusturulan kodlar ve temalarin eslestirilmesinde uyum birligi saglanmaya caligilmistir.
Verilerin analizinde tercih edilen igerik analizi yonteminin gergeklestirilmesinde kategori ve temalara ait frekans
degerleri arastirmacilar tarafindan karsilastirilarak ortak degerlere ulagilmustir.

Bulgular

ingilizce Ogretmenlerinin Dil Egitiminde Niteligi Artirmaya Yonelik Okul Yéneticilerinden Beklentilerine
iliskin Bulgular

Ingilizce 6gretmenlerinin dil egitiminde niteligi artirmaya yonelik okul yoneticilerinden beklentileri ve bu
beklentilerden karsilanmayanlarin nedenlerine dair goriisleri iki farkli tabloda sunulmustur. Konuya iliskin okul
yoneticilerinden beklentiler, fiziki ortam ézellikleri, uygulama, yaklasim olmak iizere {i¢ tema baslig: altinda ve
toplam alti kategoriyle agiklanmustir. Ingilizce 6gretmenlerinin dil gretiminde niteligi artirmaya yonelik
beklentilerine iliskin goriisleri Tablo 2°de verilmistir.
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Tablo 2. ingilizce 6gretmenlerinin okul yonetiminden beklentilerine iliskin goriisler

Tema Kategoriler Sivas Antalya
f f
Fiziki ortam 6zellikleri Dil laboratuvart 8 9
Dil o6gretiminde kullanilan arag ve 7 8
materyaller
Uygulama Sosyal etkinlikler (okul i¢i ve dis1) - 2
Dil 6grenmenin gerekliligi - 2
Yaklagim Gidiileyici davraniglar 4 2
Ilgi ve destek 3 2
Toplam 22 25

Tablo 2’de Sivas (f=8) ve Antalya (f=9) ilinden katilan dgretmenlerin goriislerine gore fiziki ortam ozellikleri
temasi altinda en yiiksek frekansi dil laboratuvarlar: kategorisinin yer aldig1 goriilmektedir. Yabanci dil egitiminin
niteligini artirmaya yonelik okul yoneticilerinden dil laboratuvarlarinin olusturulmasint bekleyen katilimcilar
tarafindan verilen ifadeler asagida belirtilmistir:

“Okul yoneticilerinden Ingilizce dersi 6gretimine iliskin beklentim dil laboratuvarinin olmasina ydneliktir’’(S9).
“Okullarda dil laboratuvarmin olmasinin Ingilizce 6gretmenlerinin isini kolaylastiracagini diisiiniiyorum’” (A16).

Fiziki ortam ézellikleri temasi altinda bir diger kategori dil 6gretiminde kullanilan arag¢ ve materyaller olup her
iki il i¢in Sivas (f=7) ve Antalya (f=8) katilimcilarin goriislerinden bazilari su sekildedir:

“Ozellikle okul yonetimlerinden dil egitimi i¢in gerekli materyallerin temin edilmesi beklentilerimden biridir.
Bunun 6gretmelerin sinifta yapacagi aktivitelerin ¢esitligini artiracagina inaniyorum.” (S3).

“Siifta kullanilacak olan, teknolojik araclarin, tam g¢alisilir durumda olmasii saglamak beklentilerimdendir”
(AB).

Uygulama temasina iligkin Sivas ilindeki katilimcilar goriis bildirmezken Antalya ilinden katilimcilarin ikisi sosyal
etkinlikler (okul i¢i ve okul dis1) kategorisine iliskin goriislerini su sekilde ifade etmislerdir:

“Okulda ve okul disinda yapilabilecek 6grenci merkezli faaliyetler olarak, yurtdisi gezileri diizenlemeleri ve
yurtdist misafirlerini okulumuzda agirlama programlari gelistirmelerini okul yonetiminden bekliyorum” (A14).

Yaklagim temas: altinda dil 6grenmenin gerekliligi kategorisine iligkin goriislerini bildiren katilimcilarin sadece
Antalya ilinden (f=2) oldugu goriilmektedir. Katilimcilarin goriislerinden bazilari su sekildedir:

“Yoneticilerin Ingilizce dersinin énemini bilerek, ingilizcenin Matematik, Tiirkge, Fen ve Sosyal bilimlerinden
sonra gelmesini engellemesini ve ingilizcenin bir dil ve kiiltiir oldugunu kabul etmelerini bekliyorum.” (A3).

Yaklasim temasi altinda bir diger kategori giidiileyici davranisiar olup Sivas (f=4) ve Antalya (f=2) ilindeki
katilmcilarin goriislerinden bazilar1 asagida belirtilmistir:

“Film seyredilmesine izin verilmesi, dil 6grenimine tesvik edici ¢alismalar yapilmasi, 6grencilerin yabanci dilde
panolar hazirlamalarina tesvik edilmesi ve bilgi yarigmalarinin diizenlenmesi okul yoneticilerinden
beklentilerimdendir”.(S12).

Yaklasim temasi altinda ilgi ve destek kategorisine iligkin Sivas (f=3) ve Antalya (f=2) ilindeki katilimcilarin
gorisleri agagidaki ifadelerle belirtilmistir.

“Okul yoneticilerinin toplant1 yaparak isteklerimizi sormalari, okula gonderilen kitaplarin zamaninda ve yeterli
sayida gonderilmesi igin gerekli 6zenin gdstermeleri ve okulda ingilizce gretmenlerine yeterli destegi saglamalari
beklentilerimizdendir”(A23).
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Ingilizce 6gretmenlerinin dil egitiminde niteligi artirmaya yonelik okul y&neticilerinden karsilanamayan
beklentilerin nedenlerine dair goriisleri iki tema altinda ve bes kategori olmak {izere Tablo 3’te verilmistir.

Tablo 3: Okul yoneticilerden karsilanamayan beklentilerin nedenlerine iligkin goriisler

Tema Kategoriler Sivas  Antalya
f f
Okul kaynaklar1 Fiziksel yap1 6 8
Maddi durum 3 10
Yonetici tutum ve davraniglar Firsat esitsizligine neden olma 2 -
Etkinliklere zaman ayirmama - 2
Dilin gerekliligine inanmama 4 3
Toplam 15 23

Karsi1lanmayan beklentilerin nedenlerine dair Ingilizce dgretmenlerinin goriisleri okul kaynaklar1 ve yonetici tutum
ve davranislari temasi altinda yer almistir. Okul kaynaklar: temasi altinda fiziksel yapr kategorisi Sivas i¢in en
yiiksek (f=6) frekansi gosterirken, Antalya i¢in en yiiksek frekanst maddi durum (f=10) gostermistir. Okul
kaynaklar1 yetersizliginin maddi durumdan kaynaklandigi belirten katilimcilarindan bazilarinin goriisleri su
sekildedir.

“Maddi destegin saglanmamas1” (A2);

“Maddi olanaksizlik ve biitce yetersizligi beklentilerimizin karsilanmayisinin nedenleri oldugunu diigiinityorum”
(A7).

“Maddi olanaklarin yetersizligi ve maddi sikintilar” (S1).

Ingilizce &gretmenlerinin dil egitiminde niteligi artirmaya yonelik okul ydneticilerinden beklentilerinin
kargilanmayisinin bir baska nedeni de yonetici tutum ve davraniglar: temasi altinda firsat esitsizligine neden olma,
etkinliklere zaman aywmama ve dilin gerekliligine inanmama olmak tizere ii¢ kategoride yer almaktadir. Sivas
ilindeki dgretmenlerden bir kismi(f=2) yoneticilerin olumsuz tutum ve davraniglarina yonelik firsat esitsizligine
neden olma kategorisine iliskin goriis bildirirken; Antalya ilindeki 6gretmenlerinin bu kategoriye iligkin goriis
bildirmedikleri anlasilmaktadir. Yénetici tutum ve davraniglar: temasi altinda firsat esitsizligine neden olma
kategorisine iliskin goriis bildiren 6gretmenlerin ifadelerinden bazilar su sekildedir:

“ Okul yoneticilerimizin dil zlimresiyle yakindan ilgilenip, her bir 6gretmenin birbirine yakin performans
sergilemelerine yardimci olmasi konuda yetersizliginin karsilanmayan beklentilerimin nedenlerinden oldugunu
diistiniiyorum” (S18).

Antalya ilindeki 6gretmenlerden bir kismu (f=2) yonetici tutum ve davraniglar: temasi altinda etkinliklere zaman
ayirmama kategorisine ait goriis bildirirken; Sivas ilindeki O6gretmenlerin bu kategoriye iliskin goriis
bildirmedikleri anlagilmaktadir. Yénetici tutum ve davramislar: temasi altinda etkinliklere zaman ayirmama
kategorisine iligkin 6gretmen goriisleri su sekildedir:

“Okul yoneticilerinin bu tiir etkinliklerin zaman alacagini ve bir takim riskleri beraberinde getire bilecegi
diistincesine sahip olduklarini diisiiniiyorum” (A13).

Y dnetici tutum ve davramiglar: temas altinda dilin gerekliligine inanmama Kategorisine ait Sivas (f=4) ve Antalya
(f=3)ilindeki 6gretmenlerin goriis bildirdigi goriillmektedir. Her iki ilden katilimeilar kendi goriislerini asagida gibi
belirtmiglerdir:

“Idarecilerin Ingilizceyi yeterince dnemsememesi, dil egitiminde kullanilmasi1 gereken ihtiyaclara 6nyargi ile
yaklagmasini kargilanmayan beklentilerimin nedenlerindendir” (A8).

“Idarecilerin Ingilizceyi bilmiyor olmasi onlarin bu dile yeterince nem vermemelerine ve bu dilinin gerekliliginin
yeterince goriilmemesine sebebiyet verdigini diisiiniiyorum”(A17).
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“Yoneticinin dil bilmenin 6nemine inanmamasit” (S2).
“Yabanci dile 6nem vermeyen kisilerin yonetici olmast” (S3).
“Yenilige kapali olmalar1” (S5).

ingilizce Ogretmenlerinin Dil Egitiminde Niteligi Artirmaya Yonelik Velilerden Beklentilerine iligkin
Bulgular

Bu bagslik altinda her iki ilde ¢alisan dgretmen goriisleri incelenerek elde edilen veriler iki tabloda sunulmustur.
Ingilizce 6gretmenlerinin dil 6gretimini artirmaya yonelik beklentiler, kaynak, veli-6gretmen iliskisi ve tutum tema
basliklar1 altinda, ara¢-gere¢ donamimi, evde fiziksel ortam, is birligi, dile karsi gelistirilen olumlu tutum,
cocuguna karst gelistirilen olumlu tutum kategorileri olmak iizere Tablo4’te sunulmustur.

Tablo 4. Ingilizce 6gretmenlerin velilerden beklentilerine iliskin goriisler.

Temalar Kategoriler Sivas Antalya
f f
Kaynak Arag-gere¢ donanimi 4 6
Evde fiziksel ortam 2 1
Veli —gretmen iliskisi Is birligi 4 5
Dile kars1 gelistirilen olumlu tutum 8 3
Tutum Cocuguna kars1 gelistirilen olumlu tutum 7 10
Toplam 25 25

Tablo 4’teSivas (f= 4) ve Antalya (f=6) ilindeki Ingilizce 6gretmenleri, velilerinden beklentilerini; kaynak temasi
altinda arag-gere¢ donanimi kategorisine yonelik goriislerle agiklamiglardir. Bu konuya iliskin katilimcilarin
goriislerinden bazilar1 su sekildedir:

“Velilerin gerekli malzemeleri temin etmesi ve materyal, kaynak kitap konusunda yardimci olmalari,
ogrencilerin eksiklerini zorluklarimi gidermesinde yardimct olmalarini onlardan bekliyorum” (A 7).

“Ders arag-gere¢ ve kaynak temini saglamalarini velilerden bekliyorum”(S11).

Kaynak temasi altinda bir sonraki kategori evde fiziksel ortam kategorisi olup Sivas i¢in (f=2) ve Antalya (f=1)
ilindeki katilimcilarmin goriis bildirdigi anlagilmaktadir. Ev ortaminin dil 6grenimine gore hazirlanmasinin
6grenim siirecine olan katkisini vurgulayan 6gretmen ifadeleri su sekildedir:

“Evde yabanci dil kullanmaya yonelik tedbirleri almalar1 ve evde dil 6grenimini desteklemeleri velilerden bu
konuda beklentilerimdir” (A2).

“Velilerden evde dil 6grenme kiiltiiriinii saglamalarini (tv, miizik ve film gibi) bekliyorum” (S2).

“Evde dil 6grenmelerini pekistirmek i¢in tv, film ve medya araglarini kullandirmalarini bekliyorum” (S22).

Veli-ogretmen iligkisi temasi altinda is birligi kategorisine iligkin Sivas (f=4) ve Antalya (f=5) ilindeki
Ogretmenlerin velilerinin onlarla is birligi i¢inde olmalarinin, ¢ocuklarinin dil egitimindeki gelisimini takip
etmelerini kolaylastiracagina inandiklar1 yoniinde ifadeleri su sekildedir:

“ Ogretmenlerle is birligi yaparak, 6gretmen tarafindan yapilan galismalar1 desteklemek ve 6gretmenlerle is
birligi yaparak 6grenciyi takip etmek velilerden beklentilerimdir” (S19).

“ Velilerin 6gretmenle is birliginde olmalar1 6grencileri dogru yonlendirmelerine yardim edecektir” (A21).
Veliler ¢ocuklara yanlis tekniklerle dil 6gretmeye yeltenmemeli (ezber gibi)” (A25).

Sivas (f=8) ve Antalya (f=3) ilindeki d6gretmenlerinin tutum temasi altinda dile karsi gelistirilen olumlu tutum
kategorisine iligkin goriisleri asagidaki gibidir:

“Ingilizcenin énemini anlamals, Ingilizceni sadece ders olarak degil, bir dil olarak da gormeliler” (A11).
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“Velilerin Yabanci dilin 6neminden ¢ocuklarina bahsederek, dil 6grenmenin onlar i¢in neden gerekli oldugunu
onlara anlatmalar1”(S1).

Tutum temasi altinda ¢ocuguna karst gelistirilen olumlu tutum Kategorisinde yer alan Antalya (f=10) ve
Sivas(f=7) ilindeki 6gretmenlerin goriisleri agagida belirtilmistir:

“Ogrencilerin durumlarini ve dil becerilerini yakindan izlemeleri ve onlara destek vermelerini bekliyorum”(A22)
“Odevlerle ilgilenmeleri, Ogretmenden gelen doniitleri &grencilerle paylasmalari, ¢oziimler aramalari
beklentilerimdendir” (A6)

“Cocuklarina ilgili olmak ve ¢ocuklariyla iletisimde bulunmalar1” (S18)

“Cocuklarina karsi ilgili olmalar1 ve derse ¢alismalarini kontrol etmeleri beklentilerimdendir” (S5).

Ingilizce 6gretmenlerinin dil gretimini artirmaya yonelik velilerden beklentilerinin karsilanmayan nedenleri ise
ekonomik durum, veli profili ve tutum tema bashg: altinda maddiyat, diisiik egitim diizeyi, bilingsizlik, kiiltiirel
farkliik, ilgisizlik kategorileri olmak iizere Tablo 5’te sunulmustur.

Tablo 5.Velilerden karsilanamayan beklentilerin nedenlerine iligkin goriisler

Temalar Kategoriler Sivas Antalya
f f
Ekonomik durum Maddiyat 5 7
Diisiik egitim diizeyi 2 6
Veli profili Bilingsizlik 7 5
Kiiltirel farklilik - 3
Tutum Tgisizlik 6 4
Toplam 20 25

Tablo 5°te karsilanmayan beklentilerin nedenlerine dair ekonomik durum temas: altinda maddiyat kategorisine ait
Sivas (5) ve Antalya (f=7) ilindeki 6gretmenlerin goriisleri su sekildedir:

“Velilerin ekonomik durumlarinin iyi olmamasi, anne babanin ¢alistyor olmasi, gecim kaygisi, maddi yoksunluk,
maddi anlamda yeterince giiglii olmamalari bu nedenlerden sayila bilir” (A8).

“Genellikle ekonomik kaynakli oldugunu ve bu yiizden de kaynak kitaplar almak istemediklerini, maddi
sebeplerden kaynaklandigini diisiiniiyorum” (S9).

Veli profili temas1 altinda diisiik egitim diizeyi kategorisine ait Sivas (f=2) ve Antalya (f= 6) ilindeki 6gretmenlerin
gorisleri su sekildedir:

“Velilerin egitim diizeylerinin diisiik olmas1, Ingilizce bilen veli sayisinin az olmasi”(A1).

“Diisiik egitim diizeyinin olmasi, velilerin yabanci dil yeterliliklerinin diisiik olmasi ve evde pekistirme imkanlarini
saglayamamalar1 bu nedenlerden sayilabilir”(S10).

Veli profili temas: altinda bilingsizlik kategorisi altinda Sivas (f=7) ve Antalya (f=5)ilindeki 6gretmenlerin
ifadelerinden bazilari agsagida verilmistir:

“dilelerin yabanci dil egitiminde bilingsiz olmalari, farkindalik seviyesinin diisiik olmasi, bilingsiz anne-baba,
biiyiik anne biiyiik baba tutumlar: veliler tarafindan beklentilerimin karsilanmayisinin nedenlerinden oldugunu
diistiniiyorum”’(A7).

“Velilerin yabanci dil konusunda bilingsiz yaklagimlari, ornegin, sinav odakli basari beklemeleri, ¢ocuklarinin
yabanct dil 6grenimi siirecinde ¢ok biiyiik beklentiye girmeleri, velilerin yenilige acik olmamast ve 6gretmenlerin
onlar bilin¢lendirme imkaninin olmamasi karsilanmayan beklentilerimin nedenlerindendir”(S3).

Veli profilli temasi altinda kiiltiirel farkliliklar kategorisine ait Antalya ilindeki 6gretmenlerin bir kismi (f=3) goriis

belirtirken; Sivas ilindeki O6gretmenler bu kategoriye ilisgkin bir goriis belirtmemislerdir. Goriis bildiren
katilimcilarin ifadeleri su sekildedir:
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“Veliler arasinda sosyal-kiiltiirel farkhiliklar ve kiiltiirel yetersizlikler veliler tarafindan karsilanmayan
beklentilerimin nedenlerinden sayilabilir”(A14).

Tutum temas: altinda ilgisizlik kategorisine ait Sivas (f=6) ve Antalya (f=4) ilindeki 6gretmenlerin goriislerinden
bazilar1 su sekildedir:

etmemelerini diigiiniiyorum” (A10).

“ Velilerin ilgisiz tutumlarimin dil 6grenme siirecini olumsuz yonde etkiledigini disiiniiyorum, bu da veliler
tarafindan karsilanmayan beklentilerimin nedenlerindedir” (S1).

Ingilizce Ogretmenlerinin Dil Egitiminde Niteligi Artirmaya Yonelik Meslektaslarindan Beklentilerine
iliskin Bulgular

Bu baglik altinda 6gretmenlerin karsilanmayan beklentilerine dair gortislerinin mesleki yeterlilik diizeyi ve kisisel
tutum ve davramiglar temasi lizerinde yogunlastigi goriilmiistiir. Mesleki yeterlilik temasi altinda dgretim
yontemleri, dgretim teknolojileri ve materyal gelistirme Kategorisi; kigsisel tutum ve davranislar temasi altinda
isbirligi ve mesleki gelisime agiklik kategorileri yer almaktadir. Ingilizce 6gretmenlerinin dil 6gretiminde niteligi
artirmaya yonelik meslektaglarindan beklentilerine iligkin goriisler Tablo 6’da verilmistir.

Tablo 6. ingilizce Ogretmenlerin Meslektaslarindan Beklentilerine iliskin Goriisler.

Tema Kategoriler Sivas  Antalya
f f
Mesleki yeterlilik diizeyi Ogretim yontemleri 7 6
Ogretim teknolojileri ve materyal gelistirme 4 2
Kisisel tutum ve davranislar  Isbirligi 10 14
Mesleki geligime agiklik 3 3
Toplam 24 25

Meslektaglardan beklentilerine iliskin mesleki yeterlilik diizeyi temasi altinda dgretim yontemleri Kategorisine ait
Sivas (f=7) ve Antalya (f=6) ilindeki ogretmenlerinin gorislerinden bazilar1 asagida verilmistir:

“Yabanct dil dil derslerinde konusmaya yonelik daha fazla etkinliklere yer verilmelerini, dilin biitiin boyutlariyla
Ogretimin gergeklestirilmesini saglamalarini ders kitaplarindaki aktiviteleri daha eglenceli hale getirmelerini,
bunun igin oyunlara yer vermelerini ve egitim dili olarak derslerde Ingilizce konusmalarim1 meslektaslarimdan
beklentimdir” (A2).

“Meslektaslarimdan etkili ders islemeleri, derste Ingilizce konusulasini tesvik etmeleri, sadece bagariya bakmayip,
Ogrenciyi bir biitiin olarak degerlendirmelerini, 6grenciyi smifta dili konusmasma cesaretlendirmelerini
bekliyorum” (S6).

Meslektaglardan beklentilerine iliskin mesleki yeterlilik diizeyi temasi altinda 6gretim teknolojileri ve materyal
gelistirme kategorisine ait Antalya (f= 2) ve Sivas (f=4) ilindeki 6gretmenlerin goriisleri su sekildedir:

“Daha ¢ok materyal kullanarak dersi cazip hale getirmeleri, dersin amacina gore gerekli materyal kullanmalari
beklentilerimdendir”(AS).

“ Yabanci dil derslerine yonelik uygun materyal hazirlamalari, hazirladiklar1 materyalleri etkili kullanmalari,
materyal kullanimini yayginlagtirmalar1 beklentilerimdendir” (S7).

Kigsisel tutum ve davraniglar temasi altinda mesleki gelisime a¢iklik kategorisine ait Sivas (f=3) ve Antalya (f=3)
ilindeki 6gretmenlerin goriisleri su sekildedir:
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“Ogretmenlerin yeniliklere acik olmalari, isini severek yapmalari, bu ise inanmis olmalar1 ve basariya odakli
olmalar1 beklentilerimdendir”’(A4).
“Kendini giincellemek teknik kullanmay1 bilmek” (S18).

Kisisel tutum ve davranislar temast altinda her iki il i¢in en yiiksek frekanslarin; Sivas (f=10) ve Antalya (f=14)
ilindeki Ogretmenlerin goriislerinin ighirligi kategorisine ait oldugu goriilmektedir. Bu kategoriye iliskin
katilimcilarin goriislerinden bazilar su sekildedir.

“Ogretmenler isbirligi icerisinde olmali,, paylasim, ortak tavirlar sergilemeli, ders ici disipline ortak tavirlar
sergilemeli, ziimrede isbirligi yapmali, fikir alis veriginde bulunmalilar”(A19).

“Zimre olarak koordinasyon saglanmasinin ve hosgoriiniin faydali oldugunu diistiniiyorum” (A22).

“Ortak amagta birlesmek, paylasimci ve biitiinleyici olmak, ziimre birlikteligini saglamak ve ortak sosyal
programlar diizenlemek meslektaglarimdan beklentilerimdir” (S9).

Ingilizce ogretmenlerinin dil dgretimini artirmaya yonelik meslektaslarindan beklentilerinin karsilanmayan
nedenleri mesleki yeterlilik diizeyi, kisisel tutum ve davraniglar temasi altinda etkili 6gretim yontemleri, rekabete

giidiileme eksikligi kategorileri olmak tizere Tablo 7°de sunulmustur.

Tablo 7. Meslektaslardan Karsilanamayan beklentilerin nedenlerine iligskin goriisler

Tema Kategoriler Sivas Antalya
f f
Mesleki yeterlilik diizeyi Etkili 6gretim yontemleri 6 3
Kisisel tutum ve davraniglar Rekabet 5 6
Giidiileme eksikligi 4 1
Toplam 15 10

Meslektaglarindan beklediklerinin karsilanmama nedenine yonelik mesleki yeterlilik diizeyi temasi altinda etkili
ogretim yontemleri kategorisine ait Sivas ve (f= 6) Antalya (f=3) ilindeki 6gretmen goriislerinden bazilari asagida
verilmistir:

“Egitim sisteminde hatali dil 6gretimi, 6gretmenlerin yeterli bilgiye sahip olmamalari”(A4).

“Etkili egitim-6gretim ortami olusturulamamasi, ders islenisinde etkili yontem kullanmaya elverigli olmayan
sartlarmn olmasi, Ogretmenlerin derste Ingilizce konusmadan ders islemeleri karsilanmayan beklentilerimin
nedenlerindendir”’(S19).

Meslektaglarindan beklediklerinin karsilanmama nedenine yonelik kisisel tutum ve davranislar temasi altinda
rekabet kategorisine ait Sivas (f=5) ve Antalya (f=6) ilindeki 6gretmen goriisleri su sekildedir:

“Cogunlukla 6n plana tek basina ¢ikma arzusu, yiiksek ego, arkadaslarin1 meslektas degil de, rakip gibi gérmeleri
kargilanmayan beklentilerimin nedenleri oldugunu diisiiniiyorum” (A14).
“Isbirliginin saglanmamasi, isbirligine kapalilik, rekabet dayandirmalar1 nedenlerdir” (S17).

Meslektaslarindan beklediklerinin kargilanmama nedenine yonelik kisisel tutum ve davramiglar temasi altinda
giidiileme eksikligi kategorisine ait Sivas (f= 4) ve Antalya (f=1) ilindeki 6gretmen goriislerinden bazilar1 su
sekildedir:

“Onyargilar motivasyon eksikligine neden olur” (A 27).
“Duyarsizlik, motivasyon eksikligi, seminer ve kursa katilma imkaninin olmamasi gibi nedenler...”(S3).
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Sonug ve Tartisma

Ingilizce 6gretmenlerinin okul ydnetiminden beklentilerinin fiziki ortam 6zellikleri temas1 altinda en yiiksek
frekansinin dil laboratuvarlar: istegi oldugu goriilmiistiir. Ikinci sirada ise dil ogretiminde kullamlan arag ve
materyallerin saglanmas: yoniindeki beklentiler yogunluk kazanmistir. Ingilizce dgrenmeye iliskin giidiileyici
etkenler ve dil ogrenmenin gerekliligine olan inang da Ogretmenlerin okul yoneticilerinden beklentileri
arasindadir. Beklentilerin karsilanamama nedenleri incelendiginde, okul kaynaklari temasi altinda fiziksel yapi ve
maddi durumun 6nemli bir yeri oldugu goriilmektedir. Ayrica yoneticilerin tutum ve davramglarinin istenilen
diizeyde olmamas1 dgretmenlerin Ingilizce dil dgretiminde beklentilerinin karsilanmasina engel olmaktadir.
Ingilizce dil 6gretiminde materyal desteginin dnemli bir etken oldugu arastirma sonuglarindan biridir. Ogrencilerin
etkilesimsel bir ortamda; gorerek, dokunarak 6grenme siirecini yasamalari onlarin dil 6grenme niteliklerini
artirabilir. Okullarin biitiin olarak dil laboratuvarlar1 ve ders ara¢ geregleri agisindan yoksun ya da yetersiz olmasi
ogrenme niteligine yansimaktadir. Okul miidiirleri Ingilizce dil 6gretiminin niteligi icin okullarda ortamsal
etkenlerini varsillastirmadik¢a ve dil 6grenmeye iliskin olumlu tutuma sahip olmadiklar1 miiddetce ingilizce dil
ogretiminde istenilen niteligi saglamada bir sorun teskil edebilir. Oguz (2002) dil 6gretiminde ortamsal etkenlerin
niteligine ve varligina dikkat ¢ekerek, 6gretmenlerin dil 6gretimindeki beklentileri arasinda ortamsal etkenlerin
onemli oldugunu vurgulamistir. Giinday (2007) ile Aribag ve Tok (2004) da, daha ¢ok geleneksel yontemlere
bagvurularak dil 6gretiminde gerekli ortamsal etkenlerin iyi diizenlenmedigi, kitaba bagimli ve 6gretmen merkezli
derslerin islendigi, okullarin dil 6gretiminde yeteri kadar destegin &gretmenlere saglanmadigi goriislerini
belirtmislerdir. Ayrica Milli Egitim Bakanlig1 ve Yiiksek Ogretim Kurumu’nun dil 6gretimindeki yapisal sorunlara
egilmesi gerektigini vurgulamislardir. Darancik (2008) da yaptig1 arastirmada; yabanci dil 6gretiminde geleneksel
yontem ve tekniklerin kullanilarak, dil 6gretiminde dilbilgisi konularinin agirlikli olarak islendigi ve ders kitaplar
disina ¢ikilamadigina iligkin sonuglara ulagsmistir. Yilmaz (2008) ise kalabalik siniflarin dil 6gretimindeki olumsuz
etkisine dikkat ¢ekerek sinif mevcutlarinin yeniden diizenlenmesinin ve dgrencilerin etkilesimsel ortamlarda ders
islemesinin 6nemi iizerinde durmustur. Dil gretimi ile ilgili yapilan farkli aragtirmalarda da ¢ogunlukla ortamsal
etkenler, geleneksel 6gretim yontemleri, 6gretmen merkezli ders isleme, dil laboratuvarlari, giidillenme eksikligi
gibi degiskenler iizerinde duruldugu goriilmistiir (Clark ve Trafford, 1996; Cetintas, 2009; Gémleksiz ve Elaldi,
2011; Dellal ve Giinak, 2009; Isik, 2008; Kirmizi, 2009; Paker, 2006; Unsal, 2013). Arastirma sonuglar1 farklt
aragtirma sonuglari ile birlikte diistinildiigiinde dil 6gretiminde yapisal bazi sorunlarin oldugu goriilmektedir.
Ancak okul yoneticilerinin de bu yapisal sorunlarin ¢dziimiinde sorumluluk iistlenerek sorunlarin giderilmesinde
onemli bir rol istlenebilecekleri diisiiniilebilir. Okul yoneticileri gerek ortamsal ve sosyal kosullar1 iyilestirmek
yoluyla gerekse psikolojik destek olma yoluyla Ingilizce 6gretmenlerinin dil dgretim siirecini dogru ve donamml
bir sekilde yerine getirmelerine yardimer olabilirler. Paker (2006) de dil 6grenmede motivasyonun 6nemi iizerinde
durarak, 6grencilere dil 6grenmeyi ihtiyag olarak hissettirmek ve onlari farkh teknik, yontem ve etkinliklerle
6grenmeye motive etmenin dgretmenin becerileri igerisinde olmasi gerektigine dikkat gekmistir.

Ingilizce 6gretmenlerinin velilerden beklentileri incelendiginde, kaynak temasi altinda 6grencilerin ders arag
gereci bakimindan desteklenmesi konusundaki beklentilerin 6ne ¢iktig1 goriilmiistiir. Evde 6grencilerin ders arag
gerecleri agisindan desteklenmesi 6nemli bir etken olarak goriiliirken diger yandan velilerin Ingilizce 6grenmeye
ilisgkin tutumlarmin diizeyinin yiikseltilmesi Ingilizce dgretmenlerinin beklentileri arasindadir. Dil 6grenmeye
iligkin velilerin olumlu tutumlarinin 6grencilerin performanslarini artiracagi sonucuna varmak miimkiindiir.
Ozellikle velilerin gocuklarinin dil 6grenme istekliliklerini artirabilecekleri ve veli ilgisi ile dgrencilerin duyarlilik
ve farkindaliginin artacagi sonucuna ulasilabilir. Karsilanamayan beklentilerin nedenleri incelendiginde ise
velilerin ekonomik durumlarinin yetersizligi genel olarak beklentilerin karsilanmamasinda 6nemli bir etken olarak
goriilmiistiir. Velilerin maddi durumlarimin disikligiiniin yaninda egitim seviyelerinin diigiik olmasi, dil
o6grenmeye karsi bilingli olmama ve ilgisizlik de beklentilerin gergeklestirilmesi dniindeki engellerdendir. Aslan
(2003) egitimde basari igin veli desteginin onemi iizerinde durmustur. Veli destegi 6grencilerin 6grenim ve
O0gretmenlerin 6gretim siirecini olumlu yonde etkiledigi anlagilmaktadir. Okulla isbirligi ve iletisim i¢inde olan
veliler 6grencilerin 6grenme motivasyonlarini olumlu yonde etkilemektedir. Acat ve Demirel (2002) yaptiklar
caligmada motivasyonun dil 6grenmede 6nemli bir etken oldugunu vurgulamiglardir. Caligmalarinda 6zellikle aile
ve arkadas cevresi kaynakli motivasyon sorunlarinin 6n planda oldugunu tespit etmislerdir. Arastirma
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sonuglarinda, velilerden beklenen 6ne ¢ikan davraniglardan biri olan ara¢ gere¢ bakimindan &grencilerin
desteklenmesi yam sira velilerin dil 6grenmeye kars1 tutumlarinin da ingilizce 6gretiminde dnemli bir yer aldig1
goriilmektedir. Ailelerin dil 6grenmeye karsi olumlu tutumda bulunmalari, dil 6grenmelerinde ¢ocuklarina
gosterdikleri destek ile miimkiin olabilir. Velilerden beklentilerden birisi de 6grencilerin aile destegi almalaridir.
Aileler gerekli destegi 6grencilerine verdiklerinde Ingilizce dil 6gretiminin niteliginin artacagma iliskin goriislere
ulasilmistir. Bu nedenle ailelerin desteklerinin artirilmast i¢in gerek okul yoneticilerinin gerekse bireysel olarak
ogretmenlerin aileleri bilinglendirmesi dil 6gretiminde 6nemli bir etki yaratabilir.

Ingilizce Ogretmenlerinin meslektaslardan beklentilerine iliskin olarak ishirlikli ¢alisma ve Ogretim
yontemlerinin farklilastirilmasina iliskin 6gretmenlerin beklentilerinin karsilanmadig: goriilmiistiir. Ogretmenler
meslektaglar1 ile igbirlikli ¢aligmalarma iliskin gortigleri, en Onemli beklenti olarak ifade edilmistir.
Meslektaslarindan beklentilerinin karsilanmama nedenine yonelik mesleki yeterlilik diizeyi temas altinda etkili
dgretim yontemlerinin yeterli bir sekilde uygulanmamasi tespit edilmistir. Ingilizce 5gretmenleri meslektaslarimin
6gretim yontemleri konusunda yeteri kadar iyi olmadiklarini ve 6gretim yontemlerini gelistirebilecek imkanlarin
kendilerine saglanamadigim ifade etmislerdir. Beklentilerin karsilanamamasina iliskin diger bir neden ise
dgretmenler arasindaki rekabet duygusudur. Ogretmenlerin birbirleriyle calismaktan kaginmalari, isbirligine yakin
olmamalar1 ingilizce 6gretimindeki niteligi zorlastirmaktadir. Can ve Istk Can (2014) ikinci yabanci dil
ogretimindeki eksiklikleri yonetici, 6gretmen ve politika yapicilar tarafindan yeterince dnemsenmemesi ve bu
yiizden de yeterli kaynak ayrilmamasi, okul yonetimlerinin ikinci yabanci dile yeterli destegi vermemeleri, ikinci
yabanci dil 6gretiminde iist ydnetimden, sistemden kaynaklanan temel sorunlar olarak dile getirmislerdir. Ozellikle
Ogretmen ve yoneticilerin dil 6gretimine iliskin duyarliliklarinin diisiikliigline vurgu yapilmasi, gerekli isbirlikli
calismalarmn yapilmadig1 seklinde yorumlanabilir. Ingilizce 6gretmenleri arastirma sonuca gore mesleki gelisim
konusunda kendilerini ve diger meslektaglarini eksik gérmektedirler. Ogretmenlerin belirledikleri eksikligin
giderilmesi igin siirdiiriilebilir bir dil egitimi igin mesleki gelisimi destekleyen egitimlere ihtiyag oldugu
yorumlanabilir. Tiirkiye Ekonomi Politikalar1 Arastirma Vakfi [TEPAV], 2013) Ingilizce 6gretmenleri igin
kapsamli ve siirdiiriilebilir bir hizmet ici egitim sistemi gelistirilmesi ve bu sistemin ¢agdas Ingilizce dil gretim
metodolojilerine ve sonuglaria iliskin yeterlilikleri arttirmay1 hedeflemesi gerektigine yonelik goriis belirtmistir.
TEPAV’1n goriisii Ingilizce 6gretmenlerinin hizmet icinde yetistirilmesi ve yeterliklerinin cok yonlii gelistirilmesi
gerektigine isaret etmektedir. Bu arastirma sonuglari ile benzer olan tarafi da 6gretmenlerin kendilerinin ve
meslektaslarinin mesleki gelisim acgikligimi gidermeye ¢alismalart yoniindeki beklentilerdir. Ingilizee dil
yeterlikleri agisindan donanimli olmakla birlikte islevsel olarak Ingilizceyi kullanamayan ogretmenlerin dil
ogretiminde de yeterli olmadiklar1 goriilmektedir. Ogretmenlerin islevsel dil 6gretimi konusundaki yetersizlikleri
icin siirekli bir yetisme ortaminin ve programlarin hayata gegirilmesi onemli bir etken olarak kabul edilebilir.
Arastirma sonuglarina gore asagidaki onerilere yer verilebilir:

1. Okullarda dil laboratuvarlarinin olusturulmasi igin okul yoneticilerinin gerekli yaptirimlarda (MEB, okul-
aile birligi ile igbirlikli calismalar) bulunmasi dnerilmektedir.

2. Egitim yil1 baginda dil laboratuvarlarinda gerekli arag-gereglerinin hazir bulundurulmasi konusunda okul
yoneticileri gerekli 6zeni gostermelidirler.

3. Okul yoneticilerinin dil egitimine yonelik giidiileyici etkinler (yurtdisi gezileri-projeleri, yurtdisindan
gelen misafirleri okulda agirlama vb.) diizenlemesi konusunda dgretmenlere destek vermelidir.

4. Okul yoneticileri dil egitimine kars1 yaklasimlarin1 olumlu yonde degistirmeleri icin Ingilizce ziimre
ogretmeleri okul yoneticileri ile fikir alis verisinde bulunmalilar.

5. Veliler dil 6grenimi konusunda ¢ocuklarina gerekli arag gereci saglamak igin dgretmenlerle isbirligi
yapmalidirlar.

6. Veliler, cocuklarinin dil 6grenimini desteklemek icin evde teknoloji ve bilgisayar ortamlarini
sunmalidirlar. (Dil egitim CD’leri, yabanci film ve diziler, oyunlar vb.)

7. Velilerin dil egitimi konusundaki ilgisizligini ve bilingsizligini gidermek i¢in ziimre 6gretmenlerinin
onciiliigii ile okulda seminerler diizenlenmelidir.
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8. Ingilizce dgretmen yetistirme kurumlarinda calisan 6gretim iiyeleri dgrencilerin dgretmenlige hazir
bulunurlugunu tam belirleyerek egitim programlarini o ¢ercevede hazirlamalidirlar.

9. Ingilizce Ogretmenleri dgretim siirecinde klasik &gretim metotlarindan ote yapilandirict dgrenme
metotlar1 dogrultusunda yaparak, yasayarak, gorerek, duyarak dil 6grenmelerini saglayici uygulamalara
agirlik vermelidirler.

10. Zimre 6gretmeleri arasinda dil dgretimi konusunda yapilan etkinlikler, planlar paylasilarak yarisma
ortamindan uzak, birbirilerini giidiileyici davranislar ve isbirligine yonelik tutumlar gelistirilmelidir.
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