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In this research, the attitude and opinions of parents towards high school students’
participaton in extracurricular sport activities were investigated. The research,
fictionalized by explanatory sequential design amongst the mixed approach designs in
which quantitative and qualitative approaches are used together, was applied on
parents of high school students participating at different high schools in 2014-2015
academic years fall semester in Kirikkale. As a data collection tool, “Parent Attitude
Scale towards Extracurricular Sport Activities” developed by Yilmaz & Guven (2015)
and “Semi-structured Interview Form” created by researcher were used. In the
analysis of survey data from the quantitative phase of the research, t-test, analysis of
variance (ANOVA), Pearson correlation test was used as statistical methods. In
qualitative data analysis, it was benefited from content analysis technique. According
to research findings, it was figured out that significant difference were determined
considering the state of parent’s education, income state of family, students’ grade
level. In the part of qualitative part of research; it was determined that parents had
positive opinions on extracurricular sport activities; they supported attendance of
children to these activities.
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Bu arastirmada, ebeveynlerinin lise 6grencilerinin ders disi spor etkinliklerine
katilimlarina karsi tutum ve gorisleri incelenmistir. Nicel ve nitel arastirma
yaklagimlarinin birlikte kullanildigi karma arastirma yaklagimlarindan agimlayici sirali
desen ile kurgulanan arastirma 2014-2015 Egitim-Ogretim yili ikinci déneminde
Kirikkale il merkezindeki farkli liselerde 6grenim goéren o6grencilerin ebeveynleri
tizerinde gerceklestirilmistir. Veri toplama araci olarak arastirmaci tarafindan
hazirlanan “Yari yapilandiriimis gériisme formu” ve Yilmaz ve Giiven (2015) tarafindan
gelistirilen “Ders Disi Sportif Etkinliklere Yénelik Ebeveyn Tutum Olgegi” kullaniimistir.
Arastirmanin nicel boliminde istatistiksel yontem olarak t testi, tek yonli varyans
analizi (ANOVA) ve Pearson Korelasyon analizinden faydalanilmistir. Arastirmanin nitel
bolimiinde ise igerik analizi teknigine basvurulmustur. Arastirma bulgularina gore;
ebeveynin 6grenim durumu, gelir durumu, 6grencilerin sinif diizeyine gore ders disi
sportif etkinlik puanlarinda anlamh fark oldugu tespit edilmistir. Arastirmanin nitel
boélimiinde; ebeveynlerin ders disi spor etkinlikleri hakkinda olumlu gorisleri oldugu,
¢ocuklarin bu etkinliklere katilimini destekledikleri belirlenmistir.
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Introduction

Artistic, cultural and sportive activities are important in personality development. Although these
activities are given in formal education within the scope of specific plans and programs, they do not
provide sufficient opportunities for students at the point of implementation. These activities can be
given more functionally as extracurricular activities.

The distinction of the structured and unstructured extracurricular activity is made to define the
extracurricular activity concept (Mahoney, Cairns and Farmer, 2003). Structured extracurricular
activities are the activities that are carried out inside and outside of the school after the class depending
upon a plan and program, and that contain the traits designed for the various purposes (lvaniushina and
Aleksandrov, 2015), and also involve the entire experiences performed apart from curriculum in a
planned way. In other words, these activities are the concepts that contain the activities which are,
apart from formal physical education program, performed after school time and during lunchtime, even
weekends or before school time in some schools (Woods, Tannehill and Walsh, 2010), and that include
the outer organizations which require the supervision of school staff and a teacher (Floyd, Bocarro and
Thompson, 2008). It appears that youths participating in these activities participate regularly in
extracurricular sportive activities and sport clubs apart from school (Woods, Tannehill and Walsh, 2010).
Academic clubs, individual and team sports, performance clubs such as drama and band are the typical
samples of the extracurricular activities (Posner, 1995). Also, Activities that can be organized in the
general field of extracurricular studies for the purpose of evaluating students' free time in schools;
scouting, physical education and sports studies, folk dances and fine arts. Under the titles of physical
education and sports studies, students are included in sports teams in various dances and these
activities are carried out in the form of preparations and participation in competitions (Tepekoy and
Yiksel, 2010). The aim of these activities is to reveal the skills, interests and strengths of the students,
and to create a chance to get to know themselves, to provide a peer and adult support, to strengthen
the relationships with persons in school, and to build up academic success and moral life factors (Carter,
Swedeen, Moss and Pesko, 2010).

The purpose of extracurricular activities is to provide students to be part of the society, to adapt the
individual and group responsibilities and to show the importance of teamwork (O’Brien and Rollefson,
1995). Particularly, these activities reduce the drug addiction of adolescents (Eccles and Barber, 1999;
Mahoney, Harris and Eccles, 2006), and enable adolescents to reduce their tendency of various
behaviors that contain students skipping schools (Mahoney & Stattin, 2000) or committing an offense
(Harrison and Narayan, 2003; Mahoney, 2000). The activities have effects on students in terms of
gaining the sense of belonging to school and developing positive attitudes for school (Barber, Eccles and
Stone, 2001; Fredricks and Eccles, 2008). Extracurricular sport activities are the important mediators
that provide academic success for adolescents (Knifsend and Graham, 2012). The students who
participate in these activities have a higher academic success than the students who do not participate
(Broh, 2002; Fredricks, 2012; Juvonen, Espinoza and Knifsend, 2012) and they are eager to continue
studying in higher education institutions (Miller, Gilman and Martens, 2008). In addition to the effects of
the participation in extracurricular activities on maintaining education and increasing the academic
success (Behtour, 2019), they also enable students to be more active physically and to reduce the
tendency of risky behaviors (Mahoney, Larson and Eccles, 2005).

According to Ivaniushina and Alexandrov (2015), since extracurricular activities, which are performed
in a planned and programmed way (Mahoney and Sttatin, 2000), contain adult supervision (Floyd,
Bocarro and Thompson, 2008), they keep the youths away from bad circle of friends and harmful habits.
It appears that particularly the parents whose children participate in these activities feel less anxiety
about what their children do and how they spend their time after the school (Franklin, 2004). Parents
have a limited chance to control the extracurricular time of their children (Shannon, 2006) and these
activities both enable their children to spend the time in a planned and programmed way after the
school; thereby activities minimize the parents’ anxieties. As the activities are in a planned and
programmed way, they have a positive effect on academic success (Marsh and Kleitman, 2003; Zaff,
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Moore, Papillo and Williams, 2003). However, if these activities are performed negligently and in an
uncontrolled way, this can increase the anxiety of parents towards the fact that their children will not
spend the time efficiently after the school and their academic success will decrease.

Since the development of child gets shaped greatly in family and their interests, skills and capacities
are created in this environment (Amman, 2000), family plays an important role in terms of the facts that
child takes sports and which branch the child will play in, Therefore, determining their attitudes is
significant in terms of the study since the attitudes of parents towards extracurricular sportive activities
have an effect on the participation of children in these activities. It was determined that there were
many studies carried out abroad on the attitudes, opinions, thoughts and expectations of the parents
towards the participations of the children in extracurricular cultural and sportive activities (Anderson,
Funk, Elliot and Smith, 2003; Coakley, 2006; Kremer-Sadlik, Izouierdo and Fatigante, 2010; Masia, Plaza,
Gonzalez, Deltell and Pariquez, 2013; Yilmaz, 2016; Yilmaz, 2018a; Yilmaz, 2018b; Yilmaz and Giiven,
2018; Yilmaz, 2019), yet in Turkey there were limited number of studies that contain the parents’
opinion on extracurricular sportive activities (Ekici, Bayrakdar and Ugur, 2009; Sari, 2012). It was aimed
to figure out the attitudes and opinions of the parents towards the participation of the high school
students in the extracurricular sportive activities in order to make up this deficiency in the literature. In
accordance with this purpose, the answers for these following questions have been sought in this
research:

e At what level are the attitudes of the parents towards the participation of students in the
extracurricular sportive activities?

e Do the attitudes of the parents towards the participation of students in the extracurricular
sportive activities change according to gender of parents?

e Do the attitudes of the parents towards the participation of students in the extracurricular
sportive activities change according to parent’s educational status?

e Do the attitudes of the parents towards the participation of students in the extracurricular
sportive activities change according to family income level?

e Do the attitudes of parents towards the participation of the students in the extracurricular
sportive activities change according to class student’s class levels?

e  What are the opinions of parents towards the extracurricular sportive activities?

Method
Research Model

The design used in this research is the explanatory sequential design that is one of the mixed
approaches and in which quantitative and qualitative data are collected and analyzed in the same time
or consecutively, and also the data are integrated in one or more stages of the study (Creswell, 2013;
Johnson and Onwuegbuzie, 2004). This design is a process in which firstly quantitative data are collected
and analyzed; then qualitative data are collected and analyzed to build on a solid ground the obtained
data (Creswell and Clark, 2007; Creswell, 2013). In the researches in which mixed research model is
used, it is needed to explain the reason of using the method (Dornyei, 2007; Tashakkori and Creswell,
2007). It is possible to understand quite superficially the human feelings and thoughts with the
assessment instruments used in the quantitative chapter of the research (Turnikl{, 2000). At this point,
it was benefited from the qualitative research approach that provides researcher to obtain more
detailed information about the topic. The flowchart, in which the mixed design was used and which
shows the process steps, is given in the Figure 1.
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Implementation of scale 7
I Interview

1 7 1

Preparation of interview
questions on the basis of Content analysis
qualitative data

Interpretation of quantitative
and qualitative data together —

Figure 1. Flowchart for the mixed research process

I Statistical data analysis I

Interpratation of
findings

Providing an agreement I

between encoders

Study Groups

Since both the quantitative and the qualitative data collection techniques were used in the research;
the selection of the study group was performed in qualitative data collection, whereas sample that
represents the population was taken in quantitative data collection.

Quantitative Research Sample

In the study conducted on the parents of the students studying in high schools in the city center of
Kirikkale in the 2014-2015 academic year 2nd period, cluster sampling method and multi-stage stratified
proportional random sampling methods were used. Primarily the schools were determined with the
cluster sampling method and schools were categorized in three groups “low, medium and high”
according to their success points obtained from the exam of “from Primary Education to Secondary
Education (TEOG)”. Afterwards, the number of individuals who would be taken to sampling was selected
in proportion to the number of individuals on the stratums.

Tablo 1.

The Success Status of the Children's Schools of the Sample Parents and the Information about the Classes
Success Number Clasroom levels Total
situation Kind of school of
of school school 9 10 11 12

Science High School 1 Sayi 33 35 32 - 100
High Anatolian High 1

School % % 4.3 % 4.5 % 4.1 - % 13.0

Labor School 3 Sayl 159 145 121 126 551

Anatolian High 3

School
Medium Religious % % 20.6 % 18.8 % 15.7 % 16.3 % 71.4

Vocational High 1

School

Science High School

Anatolian High 1 Sayi 30 22 31 38 121

School

Labor School 1 % % 3.9 % 2.8 % 4.0 % 4.9 % 15.7
Low Fine Arts High 1

School

Sport High School 1

Sayi 222 202 184 164 772

Total 14 % %288 %238 %212 %212 % 100
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By using the “Sample Size Table” in which Cohen, Manion & Morrison (2007) considered the
relationship between the sample error and reliability level, it was assumed that 650 persons would
represent the intended population of 13295 persons according to 96% of reliability level with 4% of
margin of error which can be tolerated. The sample of the study consists of 772 parents of the students,
206 (33.7%) of whom are female and 512 (66.3%) of whom are male, whose children study in 9th, 10th,
11th and 12th grade in 14 high schools with different success levels in the city center of Kirikkale. Test-
retest reliability analysis was included in the study. In this context, the scale was administered to 69
parents at three-week intervals.

Qualitative Research Study Group

Criterion sampling method, which is one of the purposeful sampling methods and enables to study
profoundly the situations considered to have rich information, was used in the research (Patton, 1990).
As a criterion, it was attached importance to have parents with children who participate and do not
participate in the extracurricular sportive activities, and 14 parents with low and high attitudes from the
scale of extracurricular sportive activities were included in the study based on voluntariness. 14 parents,
9 (64.29%) female and 5 (35.71%) male, participated in the research. 6 (42.85%) participants’ play sports
and 8 (57.15%) participants do not play sport. The recordings of the participants’ opinions on the
interview were given in Table 1.

Tablo 2.
Information on Time and Place of Interview
Participant Nickname Date of Interview Time of Interview Place of Interview
**My Fatih 05.09.2015 12.35-12.45 Kirikkale Police Headquarters
*Fy Ayse 05.09.2015 14.05-14.22 Public Health Directorate
*Fy Yasemin 07.09.2015 11.35-11.46 Community Health Center
*F3 Songul 07.09.2015 14.59-15.05 Public Health Directorate
*Fa Neriman 07.09.2015 15.30-15.35 Public Health Directorate
*Fs Kubra 08.09.2015 12.05-12.16 Public Health Directorate
**M, Mehmet 09.09.2015 15.40-15.49 Community Health Center
**Ms Mustafa 09.09.2015 17.41-17.50 Kirikkale /City Center
**My izzet 10.09.2015 14.18-14.25 Kirikkale /City Center
*Fe Sukran 10.09.2015 16.43-16.49 Kirikkale/Kaletepe (Home Visit)
*F; Meral 10.09.2015 18.17-18.26 Kirikkale/City Center (Home Visit)
*Fg Canan 11.09.2015 10.07-10.15 Kirikkale/City Center (Home Visit)
*Fq Emine 11.09.2015 15.16-15.28 Kirikkale/City Center (Shop)
**Ms Yasin 11.09.2015 19.27-19.32 Kirikkale/City Center (Grocery Store)

* Names mentioned above are the nicknames that represent the participants included in the study.
*F=Female, **M=Male

Data Collection
Quantitative Data Collection

The quantitative findings of the research were collected through “Personal Information Form” and
“The Scale of Parents Attitude towards Extracurricular Sportive Activities”.

Personal Information Form: Independent variables such as parents’ gender, educational status,
monthly income, class level of student, were included.

The Scale of Parents Attitude towards Extracurricular Sportive Activities: “The Scale of Parents
Attitude towards Extracurricular Sportive Activities”, whose validity and reliability study was conducted
by Yilmaz and Gilven (2015), was used to determine the attitudes of the parents towards the
extracurricular sportive activities. This scale consists of 17 items and three dimensions, Personal
Development (PD) 11, Academic Perception (AP) three and Social Support (SS) three. In the dimension
of personal development, “Extracurricular sports activities give my child the opportunity to know his /
her abilities” and “Extracurricular sports activities contribute to my child's moral development”. In the
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academic perception dimension, “Extracurricular sport activities prevent my child's academic-school-
success” and “Extracurricular sport activities negatively affect my child's attendance to classes”. In the
social support dimension, “I will inform my child about the importance of extracurricular sport activities”
and “I will provide the necessary equipment for my child's participation in extracurricular sport
activities”. The measuring tool is a 5-point likert type. The scale is rated as Strongly Disagree (1),
Disagree (2), Undecided (3), Agree (4) and Agree Totally (5). The values obtained by CFA are so: x2/df=
2.29, RMSEA =0.7, RMR=0.06, SRMR=0.07, AGFI=0.85 ve GFI=0.89. Reliability coefficient for the entire
scale is 0.91. Reliability coefficient of the sub-dimension of PD is 0.90, coefficient of the sub-dimension
of AP is 0.83 and coefficient of the sub-dimension of SSis 0.81.

Qualitative Data Collection

Interview technique was used in present study to get in-depth information about the topic (Ekiz,
2009). During the interview, purposeful questions are addressed to participants and answers are
received in the process of mutual communication (Bogdan and Biklen, 2003; Gay, Mills and Airason,
2006; Merriam, 2013). Semi-structured interview form that is suggested by Bogdan and Biklen (2003)
and that provides participants a chance to state freely their thoughts on a specific topic was used in the
research. The reason why this interview technique was used is that it has the flexibility to address new
questions to the participants during the interview (Ekiz, 2003).

Personal Information Form: These variables contain gender, educational status, and status of playing
sports.

Semi-structured Interview Form: Before preparing the interview form, the studies related to the topic
(Darling et al., 2005; Fredrick, 2012; Masia et al., 2013) were examined in terms of being an example for
the preparation of the questions, and the questions serving for the purpose of the research were
prepared considering quantitative analysis results. These questions were submitted to five experts,
three in the field of physical education in terms of content validity, one in the field of Turkish education
in terms of clarity and understandability and one in the field of assessment and evaluation for their
reviews. Parents with the highest and lowest mean scores on the attitude scale in the quantitative
section were included in the qualitative part of the study. Pilot study was applied on the interview form
edited in the direction of the experts’ suggestions and criticisms. Interview form took its final form by
making required corrections. The questions included in the interview form are given below:

e  First of all, what do you think about the extracurricular sportive activities?

e Do you support your child to participate in these activities?

e Do you think that these activities contribute to your child’s development? Explain.

e Well, if you evaluate particularly in terms of adolescent development, what can you say about
these activities?

e What kinds of influences have the extracurricular sportive activities on your child’s academic
success? Explain.

After the prepared interview question, route map to follow in the interview was prepared, because it
is essential to obtain qualitative information from the participants. The stages that will be followed
during the interviews are given in below.

e  Getting an appointment from participation for interview

e Researcher introducing him/herself and explaining the purpose of the research to the
participants

e Stating that interview will be kept confidential and participants can quit the interview anytime

e  Stating that recorder will be used for the interview flow and so as to hinder the fluidity of the
participant’s speech

e Enabling participant to participate voluntary
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e Researcher addressing the questions on the interviews form to the participant
¢ Terminating the interview with thanking participant for his/her contribution on the research

Before starting the interview, information for the aim of the study were submitted by the researcher
to the participants and the importance of the study was mentioned; afterwards specifying the fact that
interview would be kept confidential, it was tried to create a feeling of trust between the participants
and the researcher who carried out the interview. Furthermore, participants were told that they could
recess the interview anytime they wanted or quit simply the interview. During the interview, recorder
was used both for the interview flow and in terms of not to hinder the participant’s speech. Participants
were informed about this topic, recording was made within their knowledge and interview form was
used. The questions on the semi-structured interview form were addressed by the researcher verbally to
the participants. Interviews took approximately 5 to 16 minutes. At the end of the interviews,
participants were thanked for their contributions on the study.

Data Analysis

In the research containing the mixed approach, analyses that are peculiar to quantitative and
qualitative approaches were included.

Quantitative Data Analysis

Statistical analyses were carried out through the SPSS 20 Statistical Package program. As a statistical
method for the evaluation of the data; descriptive statistics (frequency, means, standard deviation), t
test, one way variance analysis (ANOVA), Tukey multiple comparisons and Pearson Correlation tests
were used. Whether the data fulfilled the preconditions of the parametric tests were determined by
examining the results of Skewness and Kurtosis (normal distribution status of the data) values, normal
distribution curve and Levene (variances’ equation) test (Buyukdztiirk, 2012). Cronbach Alpha internal
consistency coefficient and test-retest analysis were performed to provide evidence for the reliability of
the scale. Confirmatory Factor Analysis was conducted using AMOS 22 to test whether the three-
dimensional and 17-item structure was also valid for the current study group.

Qualitative Data Analysis

Content Analysis technique was used for the data analysis. It is an analysis in which the collected
data are firstly conceptualized and then regulated logically according to the revealed concepts, and the
theme that explains the data is determined according to this (Cohen, Manion and Morrison, 2007;
Patton, 1990). Flowchart related to the process of the data analysis is given in Figure 2.

Transcription of the
interview forms

i

Tabulation and
’ Member control and I ] 3

interpretation findings

confirmation

Content analysis Pr¢ ling an agreement
between encoders

Figure 2. Flowchart of the Data Analysis Process related to Findings of the Qualitative Research

1169



Aynur YILMAZ & Ozbay GUVEN — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1163-1201

e The obtained data were read by the researcher by reviewing it over and over, and code list was
created by writing codes. Because in the qualitative analysis, coding is the first and
fundamental process for the analysis to find out the data contents (Punch, 2013). In the
analysis; words, sentences and paragraphs used for the determination of the participants’
statements were coded by conceptualizing them (Brott and Myers, 2002).

e Afterwards, codes were categorized by gathering them according to their common traits. The
sub-categories under these categories and the codes representing these categories were
interpreted by getting explained in relevant to each other, and the results were received
(Maykut and Morehouse 1994).

e |t was benefited from the literature and relevant studies for the interpretation of the obtained
findings. In addition, the obtained data were tabulated and findings were interpreted by
including the participant opinions. Accordingly, it was tried to provide the validity of the
obtained data.

Validity and Reliability
Validity related to qualitative findings

Since the validity and reliability of the assessment instrument is the key factor in the quantitative
research methods, validity and reliability of the made calculations are for the assessment instrument.
Whereas CFA were carried out for the validity of the assessment instrument, internal consistency
coefficient (Cronbach Alpha) and Test-retest reliability coefficient were calculated for the reliability.
While Cronbach Alpha internal consistency coefficient was 0.90 for the entire scale, test-retest
correlation coefficient was calculated to be 0.87. Cronbach Alpha value for the first dimension is 0.86,
for the second dimension is 0.71 and for the third dimension is 0.72. Test-retest correlation value for the
first dimension is 0.83, for the second dimension is 0.75 and for the third dimension is 0.75.

Confirmatory Factor Analysis was made in the present study to provide evidence to the validity of the
assessment instrument, developed by Yilmaz and Gliven (2015), on the study group. Factor structure of
the scale was tested with the confirmatory factor analysis; adaptation index values are x2/df= 4.71,
RMSEA =0.7, RMR=0.07, SRMR=0.06, AGFI=0.89, GFI=0.92 and CFI=0.91 and article factor loads (Figure
4) showed that three factor structure of the scale was confirmed for this study group.

Personal
Development

€)= Iemis e _
€D emis }‘*';"5 fi}::‘. SS‘;«;::I“
19— ltem17 }‘"/

Figure 4: Parental Attitude Scale Factor Structure towards Extracurricular Sportive Activities
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Validity and reliability related to qualitative findings

The methods, used to provide the validity and reliability in the qualitative researches, of “spending a
long time in the study environment, submitting the data and analyses to the control of the researched
persons and submitting the data, analyses, interpretations to the experts” were applied (Ekiz, 2009). The
purpose of research was expressed to the participants before the interview and it was tried to create a
natural conversation environment between the participant and researcher. Processes that are related to
validity and reliability carried out for the qualitative chapter of the research are presented on the Table
3.

Table 3.
Validity and Reliability Criteria for the Qualitative Research
Receiving expert opinions
Participant confirmation
Spending a long time with participants
Direct Citation
Explanation of the data collection tool and its process
Validity Explanation of the data analysis process
Explanation of the characteristics of the study group
External validity Explanation of the researcher’s role
Explanation of the reason for the selection of the
method used
Explanation of the validity and reliability measures
Preventing data loss by using a recorder
Submitting directly the findings
Discussing the data in a proper way
Controlling the consistency between the data
Kirk and Miller, 1986; Merriam, 1995; Patton, 1990; Ritchie, Lewis, Nicholls and Ormston, 2013; Twycross and
Shields, 2005; Silverman, 2016; Tirnkld, 2000; Yildirim, 2010.

Internal validity

Reliabili
eliability Internal reliability

External reliability

For the purpose of providing evidence to internal validity of the study; expert opinions were applied
before the implementation for the interview form prepared by the researcher to be used in the study.
The feedbacks received from them were taken in consideration and semi-structured interview form was
prepared. Transcription of the data obtained after the interview was made and accuracy of the obtained
findings was confirmed by submitting them to the participants. While submitting the findings, direct
opinions of the participants were included.

Research model, data collection and analysis, creation stages of the findings were given in a detailed
manner for the external validity. In the selection of the participants, qualified persons who serve for the
purpose of the research were included in study group. The number of the participants was terminated
at the number where the data were repeated and researcher decided that information to be obtained
would be limited.

Data were obtained by using a recorder in the direction of the participants’ approval. Accordingly, it
was paid attention to prevent data loss during the interview. This situation has an influence on
increasing the internal reliability of the research. The data were separately analyzed by another expert
apart from the researcher to determine whether or not the conceptual categories that were attained as
a result of data analysis represent the obtained themes; the obtained codes and the categories that
codes represent were compared. The formula of Miles and Huberman (1994) [Agreement/(Agreement +
Dissent) x 100] was calculated to provide the data reliability. Agreement among experts was calculated
as 96% for the reliability of the study results.

Result

In this chapter, the obtained findings related to sub-problems of the research are included. In the
study involving mixed design, firstly the quantitative and then qualitative findings were presented.
Quantitative Findings
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Distributions obtained from the scale were presented below to determine the parents’ attitudes
(Table 4).

Tablo 4.
Distribution of Attitude Scale Points
Number of Mean Sd Skewness Kurtosis Min. Max.
Items
P |
ersona 11 772 4.01 0.64 -0.86 0.97 1.64 5.00
Development
Academic
. 3 772 3.61 0.93 -0.41 -0.32 1.00 5.00
Perception
Social Support 3 772 3.75 0.83 -0.74 0.26 1.00 5.00
Scale (Total) 17 772 3.89 0.64 -0.72 0.72 1.47 5.00

The average of the lowest and highest scores that can be obtained from the scale varies between 1
and 5, respectively. The mean of the parents’ points gotten from the Parental Attitude Scale for the
Extracurricular Sportive Activities is 3.89 and standard deviation is 0.64. When examined the scale points
on the basis of factor, it appears that the lowest point mean is in the dimension of Academic Perception
(3.61) and the highest point mean is in the dimension of Personal Development (4.01). Whereas the
lowest point that participants got from the scale is 1.47, the highest point is 5.00. When the mean
scores were taken into consideration, it was found that the parents scored above average (3.00) from
the overall and sub-dimensions of the scale. In this respect, it can be said that the attitudes of parents
towards extracurricular sport activities are above average. When examined the skewness and kurtosis
values of the points obtained from the total scale and sub-dimensions, it can be said that data showed
normal distribution.

Findings obtained for the question of the second sub-problem of the research “Do the attitudes of
the parents towards the participation of the students in the extracurricular sportive activities change
according to gender of the parents?” are included in Table 5.

Table 5.
T-Test Results Conducted to Determine Whether Attitude Scale Points Change according to Gender of
Parents

Gender Female Male
(n=260) (n=512)
Mean Sd Mean Sd t p
Personal Development 4.05 0.58 3.98 0.67 1.58 0.11
Academic Perception 3.63 0.90 3.60 0.95 0.38 0.71
Social Support 3.82 0.77 371 0.86 1.67 0.10
Scale (Total) 3.94 0.57 3.87 0.67 1.54 0.12

Analyses show that with the Parental Attitude Scale for the Participation in the Extracurricular
Sportive Activities (t=1.54, p>0.05), the points gotten from the sub-dimensions of Social Development
(t=1.58, p>0.05), Academic Perception (t=0.38, p>0.05) and Social Support (t=1.67, p>0.05) do not
meaningfully change according to gender of parents.

Findings obtained for the question of the third sub-problem of the research “Do the attitudes of the
parents towards the participation of the students in the extracurricular sportive activities change
according to state of education of the parents?” are included in Table 6.
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Table 6.
ANOVA Results Conducted to Determine Whether Attitude Scale Points Change according to Educational
Status

1. Elementary 2. Secondary 3. High School 4. University

Educational Status (n=149) (n=126) (n=284) (n=213)

Mean Sd Mean Sd Mean Sd Mean Sd F p MD

Personal

3.89 0.64 3.89 0.67 4.04 0.63 4.10 0.64 5.11 0.00 4-1,2
Development

Academic 346 095 343 098 363 091 379 089 562 000 4-12
Perception
. 4-1,2
Social Support 359 083 354 091 380 08 3981 075 777 000 7
3-1,2
Scale (Total) 376 063 375 068 393 062 402 061 744 000 5

MD: Meaningful Difference,  Groups: 1: Elementary, 2: Secondary, 3: High School, 4: University

Analyses show that with the Parental Attitude Scale for the Participation in the Extracurricular
Sportive Activities (F3,768=7.44, p<0.01), the points gotten from the sub-dimensions of Social
Development (F3,768=5.11, p<0.01), Academic Perception (F3,768=5.62, p<0.01) and Social Support
(F3,768=7.77, p<0.01) change meaningfully according to educational status of parents. These findings
show that educational status is important in attitudes towards extracurricular sport activities.

Findings obtained for the question of the fourth sub-problem of the research “Do the attitudes of
the parents towards the participation of the students in the extracurricular sportive activities change
according to income level of the parents?” are included in Table 7.

Table 7.
ANOVA Results Conducted to Determine Whether Attitude Scale Points Change according to Family
Income Level

Income 1. 0-1200 2.1201-2000 3.2001-2500 4.2501-3000 5.3001and
Level-TL (n=155) (n=172) (n=154) (n=130) more (n=161)
Mean Sd Mean Sd Mean Sd Mean Sd  Mean Sd F p MD
Personal 3-1
383 067 393 065 4.03 0.58 4.07 069 417 059 675 0.00 4-1
Development
5-1,2
Academi 3-1
e .C 336 093 344 091 366 0.92 3.77 090 3.84 091 8.07 0.00 4-1,2
Perception
5-1,2
Social 31
348 086 3.64 087 379 0.80 3.81 0.79 4.02 071 10.02 0.00 4-1
Support
5-1,2
3-1
Scale (Total) 369 065 379 064 393 0.60 3.97 0.66 4.09 0.57 998 0.00 41
5-1,2

MD: Meaningful Difference,  Groups: 1: 0-1200 TL, 2: 1021-2000 TL, 3: 2001-2500 TL, 4: 2501-3000 TL, 5: 3001 TL
and more

Conducted analyses show that with the Parental Attitude Scale for the Participation in the
Extracurricular Sportive Activities (F4, 767=9.98, p<0.01), the points gotten from the sub-dimensions of
Social Development (F4, 767=6.75, p<0.01), Academic Perception (F4, 767=8.07, p<0.01) and Social
Support (F4, 767=10.02, p<0.01) change meaningfully according to family income level.
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Findings obtained for the question of the sixth sub-problem of the research “Do the attitudes of the
parents towards the participation of the students in the extracurricular sportive activities change
according to class level of the students?” are included in Table 8.

Table 8.

ANOVA Results Conducted to Determine Whether Attitude Scale Points Change according to Class Level
of the Students

9 10 11 12

Class Level (n=222) (n=202) (n=184) (n=164)

Mean Sd Mean Sd Mean Sd Mean Sd F p MD

Personal Development  4.07 0.66 4.06 0.57 3.90 0.66 3.97 0.68 2.83 0.04 9-11
Academic Perception 3.66 1.03 3.60 0.86 3.51 0.89 3.66 0.92 1.18 0.32

Social Support 3.85 0.78 3.81 0.78 3.65 0.82 3.63 0.93 3.48 0.02 9-12
Scale (Total) 3.96 0.65 3.93 0.57 3.79 0.64 3.86 0.67 2.89 0.04 9-11

ANOVA results show that according to class level of the students, with the Parental Attitude Scale
towards Participation in the Extracurricular Sportive Activities (F3,768=2.89, p<0.05), points gotten from
the sub-dimensions of Personal Development (F3,768=2.83, p<0.05) and Social Support (F3,768=3.48,
p<0.05) change meaningfully, but the point of the sub-dimension Academic Perception (F3,768=1.18,
p>0.05) does not meaningfully change. It can be said that parents have a belief that participation in
extracurricular sports activities will reduce academic achievement. As parents approach the university
exam, it can be said that participating in extracurricular sports activities of students believes that they
will adversely affect the success of the exam.

Qualitative Findings

As a result of the quantitative research, the reasons why the parents have positive and negative
attitude were examined through interview in a more detailed manner. It was figured out with interview
findings that parents had positive and negative opinions towards these activities (Table 9).

Table 9.

General Perspective of Parents towards Extracurricular Sportive Activities

Opinions F %

Positive My, F1,F4,Fs,M3,Ma,F7,Fs,F9,Ms f(10) 71.4
Negative F2,F3,My,Fe f(4) 28.6
Total f(14) 100

F=Female; M=Male

Considering the findings in the Table 9; it appears that 10 (71.4%) out of parents have positive
perspective towards extracurricular sportive activities and 4 (28.6%) have negative perspective towards
extracurricular sportive activities. The reasons why the parents have positive perspective towards
extracurricular sportive activities are given in Table 10.

1174



Aynur YILMAZ & Ozbay GUVEN — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1163-1201
Table 10.

Opinions related to the Reasons Why the Parents Have Positive Perspective towards Extracurricular
Sportive Activities

Categories Sub-categories Exemplary Statement
*Since the social circle is expanding, activities enable
them to get in touch one to one with friend environment,
teachers and let’s say trainers (izzet, My).
Providing psychosocial * Tabi ki bu etkinlikler gocugumun sosyal gelisimini saglar.
development of the child (n=13) Bu bu konuda ¢ocugumu destekliyorum. Benimde spor
ge¢misim var voleybol oynamistim kolejde. Spor
gegmisimin olmasi ¢ocugumu bu etkinlikler hakkinda
bilgilendirmemde yardimci olmakta (Mehmet, M,)”.
*These activities enable my child to get rid of his ambition
and naturally prevent him from introversion (Fatih, M;).
* Of course, these activities provide social development
for my child. | support my child on this. | have a sports
background and | played volleyball in college. Having a
sports background helps me to inform my child about
these activities (Mehmet, M2)”".
*Child pays attention to do her works as part of specific
plan and program to have success both in sport and
school classes (Canan, Fg).
Enhancing the school success of * Think that child always studies, it will not help the child,

Providing
Psychosocial
Development

Supporting the psychological
development of the child (n=10)

Supporting the  the child (n=10) she/he will get bored after a while. Child’s brain gets full.
Academic At least when the child participates in a sportive activity,
Development s/he also will feel mentally relieved. Child will be more

useful, let off steam and study better (Neriman, Fs).

*The successes that will be gained from these activities
provide him to go to school with more desire he adopts
the school (Fatih, M;).

*| prefer him to go to sport so that he does not occupy
himself with other things like internet or wrong friends
(Yasin, Ms).

*In a way | think when my child practices these activities,
she performs them under a more positive supervision of a
teacher or trainer and so it will prevent her from having
bad habits and bad friendship (Kubra, Fs).

Contributing to physical *| can say that activities contribute to physical
development of the child (n=7) development. | know that particularly some sportive

Child gaining positive attitude for
school (n=3)

Keeping the child away from the
Providing Safe bad circle of friends and harmful
Environment habits (n=8)

i:}?{::g;g activities have physically effects on him growing tall.
Change Contributing to psychomotor (Mehmet, M).

*Activities develop the child’s musculature and provide

development of the child (n=2) |
the physiological development (Izzet, M,).

The reasons why the parents have positive perspective towards extracurricular sportive activities
were handled under four categories. These categories are “Providing psychosocial development,
providing safe environment, supporting the academic development and providing physical change”. The
category of providing psychosocial development contains the sub-categories of “Providing psychosocial
development of the child (n=13) and Supporting the psychological development of the child (n=10)".
Supporting Academic Development with the second highest category consists of the sub-categories of
“Enhancing the school success of the child (n=10) and Child gaining positive attitude for school (n=3)". In
the category of providing safe environment obtained towards the reasons why the parents have positive
perspective towards extracurricular sportive activities, there is the sub-category of “Keeping the child
away from the bad circle of friends and harmful habits (n=8)". Providing physical change, the last
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category towards the parents’ positive perspective towards extracurricular, involves the sub-categories
of “Contributing to physical development of the child (n=7) and Contributing to psychomotor
development of the child (n=2)". Some of the participant opinions that represent the categories were
presented on Table 10. The reasons why the participants have negative perspectives towards
extracurricular sportive activities are presented in Table 11.

Table 11.

Opinions related to the Reasons Why the Parents Have Negative Perspective towards Extracurricular
Sportive Activities

Categories Sub-categories Exemplary Statement
*It would be better not to practice these activities
generally in school time. In that time, the child studies. If
the child does not study enough, his school success
decreases (Mustafa, Ms).
*| think that if we send her during the school time, it will

Decrease in the grades (n=2) influence negatively her academic success. But why would
Academic she be influenced if we send her in summers, moreover
Anxiety instead of occupying herself with harmful habits like

television or internet, she can value her time in
environments where she can exercise or socialize (Meral,
F7).

*My child used to go regularly to swimming sport club.
Afterwards, we thought that his grades could decrease
and made him leave it (Mustafa, Ms).

*My son broke his arm while playing football. It should be
a sport he could perform and a sport by which he will not
injure or hurt himself (Yasemin, F,).

*Perhaps if these facilities become more quality and
Risk of injury (n=3) better in terms of security, then we can support our child
more to participate in these activities, because it is
unlikely to get harm. But he gets harm and these activities
disable him to study. It would be even worse if he had an
operation or something: he would be distanced from the
classes and school (Mustafa, Ms).

* We could get her registered and send her for specific
days of week if there were a place in or near the city
center. The club is very distant, who will take her to there
and pick her up from there later on, it is a problem
(Songdil, Fs).

*The club is distant, so it is a problem to take her to there
and pick her up again. The place is far away, she gets in
and off bus. How can you send her, you cannot. Besides,
we are working, so we do not send her within working
hours (Yasemin, F5).

Problem of the compulsory
attendance to classes (n=2)

Health Problem

Distance
Problem Sport clubs being distant (n=3)

It is seen in Table 11 that the reasons why the parents find the extracurricular sportive activities
negative were handled in three categories. The most important reason why the parents do not want to
send their children to extracurricular sportive activities is that they have “Academic anxiety”. Academic
anxiety contains the sub-categories of “Decrease in the grades (n=2) and Problem of the compulsory
attendance to classes (n=2)". This is followed respectively by the category of Health problem with the
sub-category of “Risk of injury (n=3)” and by the category of Distance problem with the sub-category of
“Sport clubs being distant (n=3). It can be said that academic anxiety is a highly important factor for the
fact that parents have negative perspective towards extracurricular sportive activities.
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Discussion & Conclusion

In this study, it was aimed to determine attitudes and opinions of high school students towards
extracurricular sports activities. When the average of the points to be obtained from the measurement
tool is between 1 and 5; It can be said that the average score obtained in our study (3.89 + 0.64) was
above the average score (3.00). The fact that parents have positive attitudes for extracurricular sport
activities can be explained by the idea that they are aware of the benefits of these activities. The fact
that parents have positive attitudes for extracurricular sportive activities can be explained with the idea
that they are aware of the benefits these activities provide; so they display attitudes and behaviors for
this. It was determined that there was no change on parents’ attitudes for these activities according to
gender variable (Table 4). In the qualitative chapter of the research, both mothers and fathers stated
that these activities contribute to the personal, academic and physical developments of the children and
provide a safe environment that prevents the use of drug, alcohol and smoking. In literature, there are
studies that handle the effect of these activities on the adolescents and that have the similar findings
(Darling et al., 2005; Fredricks and Eccles, 2008). Since these activities are planned and programmed
activities (Mahoney and Stattin, 2000), the parents feel low anxiety about what their children do and
how they spend the time after the school (Franklin, 2004). Particularly, since the working parents have
limited chance to control extracurricular time of their children (Shannon, 2006), they expressed opinions
about the fact that these activities enable their children to spend the time in a planned and
programmed way after school (Floyd, Bocarro and Thompson, 2008). Therefore, it can be said that
support and encouragement of both mother and father are important on the participation in these
activities. Studies handling the relationship between family participation and the participation in the
extracurricular sportive activities (Anderson et al., 2003) showed that without discriminating between
parents, each one’s support is an important factor on children’s participation regularly in these
activities. In the study of Brown, Frankel and Fennell (1989) in which they handled the effect of mother
and father upon the 13-19 age group students’ participation in extracurricular sportive activities, it was
stated that mothers and fathers have positive attitudes for these activities and family support has an
importance on the participation of children in the sportive activities.

In the present study, it was determined that the more the educational status of the parents’
increases, the more they have positive attitudes for the participation of their children in extracurricular
sportive activities. It can be said that at this point family participation is significant. In the study of
Fantuzzo, Tighe & Childs (2000) on “Multiple evaluation of family participation in early childhood
education”, it was determined that there is a positive relationship between the educational status of
parents and family participation. Study of Anderson et al, (2003) which contains “Participation of
children in extracurricular activities, family support, family pressure and importance of family
participation” revealed that education status of mother is an important determinant on the
participation of children in extracurricular activities. In the study of Sari (2012) that handles high school
students’ participation in extracurricular activities; it was revealed that educational status of the parents
is a significant factor in directing their children to extracurricular sportive activities. There are studies
that reveal the positive relationship between the consciousness and awareness levels towards sportive
activity and the educational status of parents. Fantuzzo, Tighe and Childs (2000) obtained the finding
that children of parents with high educational status participate in extracurricular sportive activities
more and parents spend more time in their children’s school. This situation has an effect on children to
gain the sense of belonging to school, to gain self-confidence and to be successful in their social
relationships. This shows parallelism with the finding obtained from the study of Masia et al. (2013)
which were carried out to determine the parents’ interest and attitudes for the participation of school-
age children in extracurricular sportive activities. In the qualitative chapter of the research, parents with
low educational status specified that they have problem controlling the post-school time of their
children and do not know what to do about that. The more the educational level increases, the more the
awareness level of parents about the sport’s effect upon children increases; therefore, it was seen that
they valued these period more productively. There are studies which reveal the results that parents with
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high educational level are both more relaxed and more capable of dealing with the problems arising
from the school system (Fantuzzo et al., 2000; Larson, Richards, Simps and Dworkin, 2001).

It was determined in the present study that the more level of family income increases, the more they
have influence on directing their children to extracurricular sportive activities. In literature (Anderson et
al., 2003; Brockman, Jago, Fox, Thompson, Cartwright and Page, 2009; Huebner & Mancini, 2003;
Rodrigues, Padez, & Machado-Rodrigues, 2018; Sari, 2012), it was stated that there is a positive
relationship between the participation in extracurricular activities and the socio-economic status.
Parents’ economical income provided by their educational and professional status plays a great role in
children’s participation in these kinds of activities. Anderson et al. (2003) indicated that socio-economic
level of family and schools is an important variable that should be brought under control to determine
the relationship between family participation and number of participation in extracurricular sportive
activities. Shumow and Miller (2001) figured out that students who participate in the structured
extracurricular sportive activities have a high income level in terms of socio-economic level. The reason
is that when compared with the children who have high and middle income levels, children with low
income level have limited sources in the school and in the place they live, which is considered as an
obstacle for them to benefit from these activities (Fletcher et al., 2000; Blomfiel and Barber, 2011;
Powell, Peet and Peet, 2002). Fauth, Roth and Brooks-Gunn (2007) concluded that students with low
socio-economic status who participate in sportive activities have a high drug use and crime rate.
Considered the socio-economic level; it can be said that the adolescents in families with low socio-
economic level are more vulnerable to dangerous after the school time. Children are more easily
exposed to some adverse events (bad circle of friends, drug use, smoking or use of alcohol, negative
attitude for school etc.) produced by development period they are in. Marsh and Kleitman (2002)
obtained the finding that participation in school team sports enables adolescents with low socio-
economic status to have positive relationships with their peers.

In the present study, it appeared that the more class level of students increases, the more decrease
occurred in the attitude points of parents towards extracurricular sportive activities. In the studies of
Darling (2005) and Ivaniushina and Aleksandrov (2015) applied on different sample group, it was
revealed that the more class level increases, the more participation in these activities decreases. In their
studies conducted on high school students, Sari (2012) and Yaman (2011) revealed that when the class
level gets increased, the participation level decreases. This is because parents feel anxiety about
academic success related to the future children have. As the university exams are approaching, parents
do not want to direct their children to these activities. In the study on the advantages of extracurricular
activities, Reeyes (2008) revealed that parents worry about their children spending the time with non-
academic activities. It can be said that the anxiety parents have for their children’s future influences
negatively their attitudes towards these activities. However, explanations in the literature indicate that
there is a positive relationship between the participation in extracurricular activities and the academic
success (Darling, 2005; Fredrick and Eccles, 2010; Pequero, 2011). It was revealed that participation in
these activities develops the adolescents’ attitudes for school and their sense of belonging to school
(Chiu and Lau, 2018), gains positive commitment to school (Fredricks, 2012), provides academically
development (Guerremont et al., 2014; Mahoney, 2000; Metsapelto and Pulkkinen, 2012). Present
study showed that the more class level increases, the more parents’ attitudes for the extracurricular
sportive activities are negative. One of the participants expressed as “My child used to go regularly to
swimming sport club. Afterwards, we thought that his grades could decrease and made him leave it” the
reason why he did not send his children to these activities. According to the research; student
participation in school-based extracurricular activities reaches peak at the middle of adolescence
(Villarreal, 2012), decreases as the class level increases and after a while the level of participation
remains constant (Mahoney, Schweder, and Stattin, 2002, Simpkins, O'Donnell, Delgado and Becnel,
2011). Beside the parents who stated the opinions about the fact that extracurricular sportive activities
will develop the academic success of the child, there are parents who have anxiety for these activities
hindering the children’s academic success. These parents specified the necessity to organize the
extracurricular sportive activities in a way that will not affect the academic success of the children. Some
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parents came up with the opinion that performing these activities in summertime will be more useful.
There were opinions that parents have academic anxiety and these activities should not be performed in
the school term but in the summer months.

As a result, it can be said that parents’ attitude is important in children’s participation in
extracurricular sport activities. It can see that parents who are engaged in sports with past or present
are willing to direct their children to these activities. The reason for this is that parents are aware of the
benefits of the activities. It was also determined that parents with higher educational level were aware
of the benefits of these activities. The negative view that parents have for extracurricular sport activities
is a concern for the decline of academic success. The reason for this is that the activites are not carried
out in accordance with the specific plan and program, and in accordance with the purpose. Based on
these results, the following recommendations are given.

Suggestions for Research Results

e Since these activities are perceived by the parents as an obstacle for the academic success of
the students, having an academic aptitude for the participation in activities can at this point be
brought as a criterion. Thus, the fact that parents perceive these activities as unnecessary can
be avoided.

e What parents often emphasize is that the intensity of the work-life and the distance of the
facilities are the limiting factors for them to send their children to these activities. Therefore,
environments where these activities are performed qualitatively should be created in schools;
thereby the obstacles for students to participate in these activities should be minimized.

Suggestions for Limitedness of Research

e In present study, children’s academic success was determined only according to perceptions of
the families. From this aspect, the relationship between the academic success and
extracurricular sportive activities couldn’t be figured out. The next studies that will be
conducted can be designed in a longitudinal way, and also the relationship between the
extracurricular sportive activities and family participation along with academic success can be
examined.

e Maintaining the extracurricular sportive activities qualitative is possible with the opportunities
of the school. At this point, headmasters and school administrators should be effective for the
resource procurement. Their perspectives for these activities are important in terms of
resourcing. Therefore, the perspectives of the headmasters and physical education teachers for
these activities can be revealed in another study.

e The present study was designed with a mixed approach that contains the process of
quantitative and qualitative data collection. This study is a cross-sectional study and it can be
carried out in a longitudinal way to determine the effects of the extracurricular sportive
activities on the students’ development.
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Tiirkge Siirimui

Giris
Kisilik gelisiminde sanatsal, kiltlrel ve sportif etkinliklerin 6nemi bulylktir. Bu etkinlikler orgiin
egitim icerisinde belirli plan ve program dahilinde veriliyor olsa da, uygulama noktasinda 6grencilere

yeterli firsati sunamamaktadir. Bu etkinler daha islevsel olarak ders disi etkinlikler adi altinda
verilebilmektedir.

Ders digi etkinlik kavrami yapilandiriimis ve vyapilandiriilmamis ders disi etkinlikler olarak
siniflandiriimaktadir (Mahoney, Cairns ve Farmer, 2003). Yapilandiriimis ders disi etkinlikler, ders
sonrasinda bir plan ve programa bagli olarak okul iginde ve disinda gergeklestirilen ve gesitli amaglar igin
tasarlanmis 6zellikleri igeren etkinliklerdir (Balyer ve Giindiliz, 2012). Ivaniushina ve Aleksandrov (2015)’e
gore yapilandinimis ders disi etkinlikler, cocuklardaki bazi 6zel beceri ve yetenekleri gelistirmeyi
amaglayan, belirli kurallara bagli, tecriibeli yetiskinler araciligiyla denetimi saglanan ve bir program
dahilinde gergeklestirilen etkinlik olarak tanimlanmistir. Bu tip etkinlikler formal beden egitimi
programinin disinda, genellikle okul sonrasi ve 6gle aralarinda hatta bazi okullarda hafta sonlarinda veya
okuldan 6nce yapilan etkinlikleri iceren bir kavramdir (Woods, Tannehill ve Walsh, 2010). Ders disi
etkinlikler; okul personeli, yetiskin goniilliileri veya denetim amagli dis organizasyonlari igerebilmektedir
(Floyd, Bocarro ve Thompson, 2008). Bu etkinliklere katilim saglayan genglerin okul disinda ders dis
sportif etkinliklere ve spor kuliiplerine dizenli olarak katilim sagladiklari gorilmektedir (Woods,
Tannehill ve Walsh, 2010). Etkinlikler genel olarak akademik kullpler, bireysel ve takim sporlari, drama
ve bando gibi performans kultplerinin aktif rol aldig1 okul tabanh ders disi etkinliklerin tipik érnekleridir
(Posner, 1995). Okullarda 6grencilerin serbest zamanlarini degerlendirmeleri amaciyla ders disi egitim
¢alismalari genelgesinde diizenlenebilecek etkinlikler; izcilik, beden egitimi ve spor galismalari, halk
oyunlari ve glizel sanatlar olarak belirlenmistir. Beden egitimi ve spor c¢alismalari bashg altinda da
ogrenciler gesitli dallarda spor takimlarina dahil olmakta ve bu etkinlikler yarismalara hazirlik ve katilim
seklinde yiratiulmektedir (Tepekoyla ve Yiksel, 2010). Bu etkinlikler 6grencilerin yetenek, ilgi ve gicli
yonleri Uzerine insa edilen ve onlarin kendilerini tanimalarina firsat sunup, onlara akran ve yetiskin
destegi saglayarak, onlarin okuldaki kisilerle iliskilerini gliclendirerek, akademik basari ve manevi yasam
ogelerini gliclendirmelerini saglamaktadir (Carter, Swedeen, Moss ve Pesko, 2010).

O’Brien ve Rollefson (1995) ise ders disi etkinliklerin 68rencilere bireysel ve grup calismasi, fiziksel
guc ve dayaniklilik, rekabet, ¢ok yonli olma, kultir ve toplum birliginin 6nemini 6grenme firsati
sundugunu ifade etmistir (O’Brien ve Rollefson, 1995). Ozellikle etkinliklerin ergenlerin madde
bagimhhgini azalttigi (Eccles ve Barber, 1999; Mahoney, Harris ve Eccles, 2006), okuldan kagma
(Mahoney & Stattin, 2000) ya da sug isleme egilimlerini 6nemli derecede o6nledigi bilinmektedir
(Harrison ve Narayan, 2003; Mahoney, 2000). Ayrica 6grencilerin okula aidiyet duygusu kazanmalari ve
okula yonelik olumlu tutum sahibi olmalarinda da ders disi etkinliklerin biliyik roli oldugu
vurgulanmaktadir (Barber vd. 2001; Fredricks ve Eccles, 2008). Bunun yani sira ergenler igin akademik
basariyl saglayan énemli bir arabulucudur (Knifsend ve Graham, 2012). Bu etkinliklere katilanlarin
etkinliklere katilmayan 6grencilere nispeten daha yiiksek akademik basariya sahip olduklari (Broh, 2002;
Fredricks, 2012; Juvonen, Espinoza ve Knifsend, 2012) ve bir Ust egitim kurumuna devam etmeye daha
istekli olduklari belirtilmistir (Miller, Gilman ve Martens, 2008). Ders disi etkinlik programlarina katilim
okula devam etme ve akademik basariyi arttirmasinin (Behtour, 2019) yani sira, 6grencilerin fiziksel
olarak daha aktif olmalarini saglamakta ve riskli davranis sergileme egilimlerini azaltmaktadir (Mahoney,
Larson ve Eccles, 2005).

Ivaniushina ve Alexandrov (2015)’a gore, belirli bir plan ve program dahilinde yapilan ders disi
etkinlikler (Mahoney ve Sttatin, 2000), yetiskin denetiminde yapildigi icin (Floyd, Bocarro ve Thompson,
2008), onlari zararl aliskanlik ve kot arkadas cevresinden uzak tutmaktadir. Cocuklari bu etkinliklere
katilan ebeveynler, cocuklarinin okuldan arta kalan zamanlarini nasil degerlendirdikleri ve bu sirecte
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gocuklar hakkinda daha az kaygi duyduklarini belirtmislerdir (Franklin, 2004). Calisan ebeveynler,
¢ocuklarinin okuldan arta kalan zamanlarini nasil gegirdiklerini yakindan takip edemediklerinden, okul
sonrasinda ¢ocuklarin zararl aliskanlk (madde bagimhhgi, digital oyun bagimliligi vb.) kazanabilecekleri
kaygisini yasayabilmektedirler (Shannon, 2006). Belirli plan, program dogrultusunda ve kisi denetiminde
gerceklestirilen ders disi sportif etkinlikler sayesinde ebeveynlerin yasadiklari kaygi diizeyi azalmaktadir.
Ayrica etkinliklerin plan ve program dogrultusunda yapilmasi akademik basariyi da olumlu ydnde
etkilemektedir (Marsh ve Kleitman, 2003; Zaff, Moore, Papillo ve Williams, 2003). Ders disi sportif
etkinlikler gelisiglizel yapilir ve amacina uygun gergeklestiriimezse, ebeveynler de bu etkinliklerin
gocuklarin gelisimlerini olumlu sekilde etkileyebilecek kazanimlar sunmadigi ve bosa gegirilmis zaman
dilimi algisi yaratacaktir. Bu durum da ebeveynlerin sahip olduklari ders disi sportif etkinliklerin
akademik basariyi olumsuz etkileyebilecegi inancini arttirmakta ve akademik basarida azalma kaygisina
yol acabilmektedir (Yilmaz, 2018a; Yilmaz, 2018b).

Cocugun gelisiminin blylk bir boliminin aile icinde sekillenmesi, ilgi, yetenek ve kapasitesinin bu
ortamda olusmasi, ¢cocugun spora yonelmesi ve bu yénelmenin hangi sportif bransta olacagina kadar
uzanan bir dizi kararda aile énemli rol Gstlenmektedir (Amman, 2000). Ebeveynlerin ders disi sportif
etkinliklere yonelik tutumlarinin yoni cocuklarin bu etkinliklere katilimi Gzerinde énemli etkisi oldugu
icin, mevcut ¢alismada ebeveynlerin tutumlarinin belirlenmesi ¢alismanin niteligi acisindan 6nemlidir.
Cocuklarin ders disi kiiltirel ve sportif etkinliklere katilimlarina yonelik ebeveyn tutumlari, gorusleri ve
beklentileri Gzerine bircok calisma yapildigi (Anderson, Funk, Elliot ve Smith, 2003; Coakley, 2006;
Kremer-Sadlik, l1zouierdo ve Fatigante, 2010; Masia, Plaza, Gonzalez, Deltell ve Pariquez, 2013; Yilmaz,
2016; Yilmaz, 2018a; Yilmaz, 2018b; Yilmaz & Given, 2018; Yilmaz, 2019), ancak Turkiye'de ders disi spor
etkinlikleri konusunda ebeveynlerin goruslerini iceren sinirli sayida ¢alisma (Ekiz, Bayrakdar ve Ugur,
2009; Sari, 2012) oldugu saptanmistir. Literattrdeki bu sinirliligin giderilmesi agisindan ebeveynlerin lise
ogrencilerinin ders digi sportif etkinliklere katiimina yonelik tutum ve dislincelerinin literattirdeki
eksikligini gidermek amaciyla mevcut ¢alisma tasarlanmistir.

Bu arastirmanin genel amaci, ebeveynlerin lise 6grencilerinin ders disi spor etkinliklerine katiimlarina
karsi tutum ve goruslerini belirlemektir. Bu amag¢ dogrultusunda, asagidaki sorularin cevaplari
aranmistir:

e Ebeveynlerin ders disi sportif etkinliklere 6grencilerin katihmina yonelik tutumlar hangi
diizeydedir?

e Ebeveynlerin 6grencilerin ders digi sportif etkinliklere katiimlarina yénelik tutumlari ebeveyn
cinsiyetine gore degismekte midir?

e Ebeveynlerin 68rencilerin ders disi sportif etkinliklere katiimlarina yénelik tutumlari ebeveyn
6grenim durumuna gore degismekte midir?

e Ebeveynlerin 6grencilerin ders disi sportif etkinliklere katilimlarina yoénelik tutumlari ebeveyn
aylik gelir durumuna gore degismekte midir?

e Ebeveynlerin 6grencilerin ders disi sportif etkinliklere katilimlarina yonelik tutumu 6grencilerin
6grenim gordiikleri sinif diizeyine gore degismekte midir?

e  Ebeveynlerin ders disi sportif etkinliklere yonelik gorisleri nelerdir?

Yontem
Arastirma Deseni

Bu arastirmada kullanilan tasarim, karma yaklasimlardan biri olan ve niceliksel ve niteliksel verilerin
ayni anda veya ardisik olarak toplandigl ve analiz edildigi ve ayrica g¢alismanin bir veya daha fazla
asamasina elde edilen bulgularin birlestirildigi karma arastirma yaklasimlarindan birisi olan “Agimlayici
Sirali Desen” dir (Creswell, 2013; Johnson ve Onwuegbuzie, 2004). Bu tasarimda; énce nicel verilerin
toplanip, analiz edildigi; elde edilen verilerin saglam temellere oturtulmasi amaciyla sonra nitel verilerin
toplanip, analiz edildigi bir sireg izlenmektedir (Creswell ve Clark, 2007). Karma arastirma modelinin

1181



Aynur YILMAZ & Ozbay GUVEN — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(2), 2019, 1163-1201

kullanildigr arastirmalarda metodun kullanilma nedenini agiklamak gerekir (Dérnyei, 2007; Tashakkori ve
Creswell, 2007). Gunki arastirmanin nicel béliminde kullanilan tutum oOlgegi ile insan duygu ve
diistincelerini oldukga yiizeysel olarak anlamak mimkindur (Trndkli, 2000). Bu bilgi 1siginda, ders disi
sportif etkinliklere yonelik ebeveyn goérislerini agiklamada nicel arastirma yaklasiminin sinirli kaldigi
durumlarda, arastirmaciya konuyla ilgili daha ayrintili bilgi elde edilmesini saglayan nitel arastirma
yaklasimindan faydalaniimistir. Karma arastirma yaklasiminin kullanildigi islem adimlarini gésteren akis
semasi Sekil 1'de verilmistir.

(Nicel) (Nitel)
1. Asama 2. Asama
Olgegin lanmas e
| FERRD SR : I | Gorusme I
istatistiksel ver; Nicel bulgulara gore goriisme
el ve R T, I
l analizleri sorularinim hazirlanmas I Igerik analizi I

Nicel ve nitel verilerin
_ Kodlayiarlar arass
birlikte yorumlanmasi

Bulgularin yorumianmass
tutarhhéin saglanmasi

Figure 1. Acimlayici Sirali Desen Akis Semasi

Katilimcilar

Arastirmada hem nicel hem de nitel veri toplama teknikleri kullanilmistir. Arastirmanin nicel veri
toplama bélimuinde evreni temsil eden 6rneklem segimi gergeklestirilirken; nitel bélimde galisma grubu
kullanimistir.

Nicel Arastirma (Evren-Orneklem)

2014-2015 Egitim-6gretim yili ikinci yariyilinda Kirikkale il Merkezindeki farkl liselerde 6grenim géren
o6grencilerin ebeveynleri Gzerinde gerceklestirilen ¢alismada; kiime 6rnekleme yontemi ve ¢ok asamall
tabakali orantili rasgele 6rnekleme ydntemleri kullaniimistir. ilk olarak arastirmanin nicel béliimiine dahil
edilecek okullarin tespit edilmesi amaciyla kiime o6rnekleme yontemi kullanilmis ve okullar “Temel
Egitimden Ortadgretime Gegis (TEOG)” sinavindan elde edilen basari puanlarina gére “disik, orta ve
ylksek” olmak (zere Ug¢ gruba ayrilmistir. Daha sonra, érnekleme dahil edilecek bireylerin sayisi,
tabakalardaki bireylerin sayisina gore secilmistir.
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Tablo 1

Evreni Olusturan Ebeveynlerin Cocuklarinin Okuduklari Okul Tiirii ve Siniflara Yénelik Bilgileri

Okul Okul Okul Sinif Seviyesi Toplam
Basari Tiri Sayisi
Durumu 9 10 11 12
Fen Lisesi 1 Sayl 33 35 32 - 100
Yiksek
Anadolu Lisesi 1 % % 4.3 % 4.5 % 4.1 - % 13.0
Meslek Lisesi 3 Say! 159 145 121 126 551
ort Anadolu Lisesi 3
rta imam Hatip Lisesi 1
Fen Lisesi 1 % % 20.6 % 18.8 % 15.7 % 16.3 %71.4
Anadolu Lisesi 1 Sayi 30 22 31 38 121
Diisiik Meslek Lisesi 1
tsd Glzel Sanatlar 1 % % 3.9 % 2.8 % 4.0 % 4.9 % 15.7
Spor Lisesi 1
Toolam 14 Sayi 222 202 184 164 772
P % %288 %238 %212 %212 % 100

Arastirmada Orneklem buyikligiinin belirlenmesinde Cohen, Manion ve Morrison (2007)’in
drnekleme hatasi ile giiven diizeyi arasindaki iliskiyi dikkate aldiklari “Orneklem Buyikliigi Tablosu”
kullaniimistir. Tablo’da 13295 kisilik bir hedef kitleyi, % 96 gliven diizeyine gére tolerans gosterilebilir %
4 lik hata payi ile 650 kisinin temsil edecegi varsayilmistir. Bu sayi taban deger olarak alinmis olup, 772
ebeveyn calismaya dahil edilmistir. Arastirmanin érneklemini Kirikkale il Merkezinde farkli basari
seviyesindeki 14 lisede ve farkli sinif seviyelerinde 6grenim goren (9, 10, 11 ve 12) 6grencilerin 206
(33.7%)'s1 kadin ve 512 (66.3%)'si erkek olmak lizere toplam 772 ebeveyn olusturmustur. Arastirmada
test tekrar test gilivenirlik analizine yer verilmistir. Bu baglamda Ug¢ hafta arayla 69 ebeveyne &lgek
uygulanmistir.

Nitel Arastirma (Calisma Grubu)

Arastirmanin nitel béliminde; zengin bilgiye sahip oldugu distnilen durumlarin derinlemesine
calisiimasina olanak saglayan amacgh 6rnekleme yontemlerinden &lgit 6rnekleme yontemi kullanilmistir
(Patton, 1990). Olgiit olarak, ders disi sportif faaliyetlere katilan ve katilmayan cocuklari olan
ebeveynlerin bulunmasina 6nem verilmis ve ders disi sportif faaliyetler 6lgceginden disik ve yiksek
tutuma sahip olan 7’ser ebeveyn gonulluk ilkesi dogrultusunda galismaya dahil edilmistir. Calisma
grubunu 9 (% 64,29) kadin, 5 (% 35,71) erkek olmak Uzere toplam 14 ebeveyn olusturmustur.
Ebeveynlerin 6 (42.85%)'si spor yaparken, 8 (57.15%)'i spor yapmamaktadir. Goérismeye katilan
ebeveynlerin gorisme ile ilgili kayitlari Tablo 2’de verilmistir.
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Tablo 2.

Gériismelerin Yapildigi Zaman ve Mekana iliskin Bilgiler

Katilimcilar Kod isimler Gorilisme Tarihi Goriigme Saati Goriigme Yapilan Mekan

*EE Fatih 05.09.2015 12.35-12.45 Kirikkale Emniyet Midarlaga
*K Ayse 05.09.2015 14.05-14.22 Halk Saglig Midiirligi
*K Yasemin 07.09.2015 11.35-11.46 Toplum Saghg Merkezi
*K Songul 07.09.2015 14.59-15.05 Halk Sagligi Midiirligi
*K Neriman 07.09.2015 15.30-15.35 Halk Sagligi Mudurlugu
*K Kubra 08.09.2015 12.05-12.16 Halk Sagligi Mudurlugu

**E Mehmet 09.09.2015 15.40-15.49 Toplum Sagligi Merkezi

**E Mustafa 09.09.2015 17.41-17.50 Kirikkale /Sehir Merkezi

**E izzet 10.09.2015 14.18-14.25 Kirikkale /Sehir Merkezi
*K Sukran 10.09.2015 16.43-16.49 Kirikkale/Kaletepe (Ev Ziyareti)
*K Meral 10.09.2015 18.17-18.26 Kirikkale/ Sehir Merkezi (Ev Ziyareti)
*K Canan 11.09.2015 10.07-10.15 Kirikkale/ Sehir Merkezi (Ev Ziyareti)
*K Emine 11.09.2015 15.16-15.28 Kirikkale/Sehir Merkezi (Dikkan)

**E Yasin 11.09.2015 19.27-19.32 Kirikkale/ Sehir Merkezi (Bakkal)

Tablo 2’de bahsedilen isimler arastirmaya katilanlari temsil eden kod isimlerdir. *K= Kadin, **E= Erkek

Veri Toplama Araglari

Bu arastirmada veriler Yilmaz ve Glven (2015) tarafindan gelistirlen “Ders Disi Sportif Etkinliklere
Yénelik Ebeveyn Tutum Olcegi” arastirmaci/arastirmacilar tarafindan gelistirilen, “Yari Yapilandiriimis
GoOrisme Formu” ve “Kisisel Bilgi Formlari” ile toplanmistir

Nicel Veri Toplama Araci

Arastirmanin nicel bulgular “Kisisel Bilgi Formu” ve “Ders Digi Sportif Etkinliklere Yonelik Ebeveyn
Tutum Olgegi” araciligiyla elde edilmistir.

Kisisel Bilgi Formu: Bu formda ebeveyn cinsiyeti, egitim dizeyi, aylk geliri ve ¢gocugun okudugu sinif
seviyesi gibi bagimsiz degiskenler yer almaktadir.

Ders Disi Sportif Etkinliklere Yonelik Ebeveyn Tutum Olgedi: Ders disi sportif etkinliklere yénelik
ebeveyn tutumlarini tespit etmek amaciyla Yilmaz ve Giiven (2015) tarafindan gecerlik ve giivenirlik
calismasi yapilan 6lcme araci kullanilmistir. Bu élgme araci “Kisisel Gelisim” 11, “Akademik Algi” 3 ve
“Sosyal Destek” 3 olmak iizere ii¢ alt boyut ve 17 maddeden olusmaktadir. Kisisel gelisim boyutunu
temsil eden maddelere “Ders disi sportif etkinlikler cocuguma kendi yeteneklerini tanima firsati verir” ve
“Ders disi sportif etkinlikler cocugumun ahlaki gelisimine katki saglar” ornek verilebilir. Akademik algi
boyutunda yer alan maddelere “Ders disi sportif etkinlikler cocugumun akademik -okul- basarisini
engeller” ve “Ders disi sportif etkinlikler cocugumun derslere devamini olumsuz etkiler” érnek verilebilir.
Sosyal destek boyutunda ise “Cocugumu ders disi sportif etkinliklerin 6nemi hakkinda bilgilendiririm” ve
“Cocugumun ders disi sportif etkinliklere katilmi icin gerekli olan arag-gereci saglarim” maddeleri yer
almaktadir. Olgme araci 5’li likert tiiriindedir. Olgek Hig Katilmiyorum (1), Katiimiyorum (2), Kararsizim
(3), Katiliyorum (4) ve Tamamen Katiliyorum (5) seklinde derecelendirilmistir. Dogrulayici Faktér Analizi
(DFA) sonucunda elde edilen uyum indeksleri x2/df= 2.29, RMSEA =0.7, RMR=0.06, SRMR=0.07,
AGFI=0.85 ve GFI=0.89 olarak dlcegin orijinalinde hesaplanmistir. Olgegin orijinalinde giivenirlik olarak
Croanbach Alpha i¢ Tutarlik Katsyisi hesaplanmistir. Bu deger olcegin geneli icin 0.91 oldugu
saptanmistir. Olgegin alt boyutu olan “Kisisel Gelisim” igin 0.90, “Akademik Algl” igin 0.83 ve “Sosyal
Destek” boyutu igin 0. 81 olarak hesaplanmistir.

Nitel Veri Analizi

Konu hakkinda ayrintih bilgi edinmek (Ekiz, 2009) amaciyla mevcut calismada gorisme teknigi
kullanilmistir. Gérlismede, bir amaca yonelik olarak katilimcilara karsilikli bir iletisim silirecinde sorular
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yoneltilir ve yanitlar alinir (Bogdan & Biklen, 2003; Gay, Mills ve Airason, 2006; Merriam, 2013).
Arastirmada Bogdan ve Biklen (2003) tarafindan onerilen ve katiimcilara belirli bir konu hakkinda
dislncelerini 6zgurce ifade etme sansi veren yari yapilandiriimig gérisme formu kullanilmigtir. Bu
gorisme tekniginin kullanilmasinin nedeni, gorisme sirasinda katilimcilara yeni sorular yoéneltme
esnekligine sahip olmasidir (Ekiz, 2003).

Yari Yapilandirilmis Gériisme Formu: Yari yapilandirilmis goriisme formu hazirlanmadan 6nce konu ile
ilgili yapilmis calismalar (Darling vd., 2005; Fredrick, 2012; Masia vd., 2013; Pehlivan, 1998; Sari, 2012)
ve nitel arastirmada kullanilan gérisme tekniginin kullanildigi ¢alismalar (Camadan ve Sezgin, 2012;
Gakmak, Kayabasi ve Ercan, 2008; Ekici, 2014; Fidan, 2008; Gok ve Erbas, 2011; Yazar, 2012) sorularin
hazirlanmasinda 6rnek tegkil etmesi agisindan incelenmis ve nicel analiz sonuglari da dikkate alinarak
arastirmanin amacina hizmet eden yedi agik uglu soru hazirlanmistir. Gériisme formunda yedi agik uglu
soru yer almistir. Bu sorular kapsam gecerligi acisindan beden egitimi alanindan 3 (lg), aciklik ve
anlasilabilirlik agisindan Turkcge egitimi alanindan 1 (bir) ve 6lgme degerlendirme alanindan 1 (bir) olmak
lzere toplam 5 (bes) uzmanin degerlendirmesine sunulmustur. Uzman goris ve onerileri dogrultusunda
diizenlenen gorisme formu dizeltilip pilot galisma yapilmistir. Pilot ¢alisma sonrasinda gériisme formu
son halini almistir. Gériisme formunda yer alan sorular agagida verilmistir:

e Oncelikle ders disi sportif etkinlikler hakkindaki genel diisiinceniz nedir?

e  Cocugunuzun bu etkinliklere katilimini destekliyor musunuz? Agiklayiniz.

e Bu etkinliklerin cocugunuzun gelisimine katki sagladigini diistinliyor musunuz? Agiklayiniz.

e Peki 6zellikle ergen gelisimi acisindan degerlendirecek olursaniz bu etkinlikler hakkinda neler
soyleyebilirsiniz?

e Ders disi sportif etkinliklerin ¢ocugun akademik basarisi Uzerine nasil bir etkisi vardir?
Aciklayiniz.

Hazirlanan goriisme sorularindan sonra katilimcilardan nitelikli bilgilerin elde edilmesi igin gerekli
gorismede izlenecek vyol haritasi hazirlanmigtir. Gorlismelerin yapilmasinda izlenilen asamalar
gosterilmigtir.

e Katilimcilar ile goériisme yapmak igin randevu alinmasi

e Arastirmacinin kendisini tanitmasi ve arastirmanin amacini katihmciya agiklamasi

e  Gorusmelerin gizli tutulacagy, istedikleri zaman gériismeyi birakabileceklerinin belirtiimesi

e Gorusmelerin akisi ve katiimcinin konusmasinin akicihiginin engellenmemesi icin kayit cihazi

kullanilacaginin belirtilmesi
e  Katilimcinin gonilli katiliminin saglanmasi
e Arastirmacinin gériisme formundaki sorulari katihmciya yéneltmesi

e Katilimciya arastirmaya katki sagladigi icin tesekkilr ederek, gériismenin sonlandiriimasi

Gorismeye baslamadan once galismanin amacina yonelik bilgi arastirmaci tarafinda katilimcilara
sunulmus, calismanin éneminden bahsedilmis, gériismelerin gizli kalacagi belirtilerek, katilimcilar ile
gorismeyi gereklestiren arastirmaci arasinda giiven duygusu olusturulmaya c¢alisilmistir. Ayrica onlara
goriismeye istedikleri zaman ara verebilecekleri ya da gorlismeyi birakabilecekleri belirtilmistir.
Gorasmeler sirasinda hem goriismenin seyri hem de katilimcinin konusma akisinin bozulmamasi
acisindan ses kayit cihazi kullanilmistir. Bu konuda katilimcilar bilgilendirilmis, onlarin bilgileri dahilinde
kayit yapilmis ve gortisme formu kullanilmistir. Yari yapilandiriimis goériisme formundaki sorular
katilimcilara arastirmaci tarafindan sozli olarak yoneltilmistir. Goriismeler yaklasik olarak 5 ile 16 dakika
arasinda slirmistir. Gérismelerin bitiminde katiimcilara konu ile ilgili ilave edecekleri herhangi bir sey
olup olmadigi sorulmus ve galismaya sagladiklari katkidan dolayi tesekkir edilmistir.
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Veri Analizi

Karma arastirma yaklasimini igeren arastirmada, nicel ve nitel yaklasimlara 6zgl analizler
gerceklestirilmistir.

Nicel Veri Analizi

Nicel verilerin analizi SPSS 20 istatistik Paketi programi ile yapilmistir. Verilerin degerlendirilmesinde
istatistiksel bir yontem olarak; tanimlayici istatistikler (frekans, ortalama, standart sapma), t testi, tek
yonll varyans analizi (ANOVA), Tukey ¢oklu karsilastirmalari ve Pearson Korelasyon testleri kullanildi.
Verilerin parametrik testlerin 6n kosullarini yerine getirip getirmedigi, ¢arpiklik ve Kurtosis (verilerin
normal dagilim durumu) degerleri, normal dagilim egrisi ve Levene (varyans denklemi) testi
(Bliytikoztiirk, 2012) sonuglari incelenerek belirlendi. Elde edilen sonuglar bulgularla birlikte verilmistir.
Olgegin giivenilirligine kanit saglamak amaciyla Cronbach Alpha ig tutarlilk katsayisi ve test-tekrar test
analizi yapilmistir. Olgegin {ic boyut ve 17 maddeden olusan yapisinin mevcut ¢alisma grubu lizerinde de
gecerligini saglayip saglamadigini sinamak amaciyla AMOS 22 kullanilarak Dogrulayici Faktor Analizi
yapilmistir.

Nitel Veri Analizi

Veri analizi icin icerik Analizi teknigi kullanilmistir. Bu analiz teknigi toplanan verilerin ilk énce
kavramsallastirildigi ve ardindan ortaya konan kavramlara goére mantiksal olarak dizenlendigi bir
analizdir ve verileri acgiklayan tema buna goére belirlenir (Cohen, Manion ve Morrison, 2007; Patton,
1990). Veri analizi strecine iliskin akis semasi Sekil 2'de verilmistir.

Goriismelerin yaziya
aktarilmas:

i

Katihma kontrol ve l Bulgularin tablolastinimas: ]

TR
teyidi ve yorumlanmas:

icerik Analizi = ; I
: ‘ Kodlayicirlar arass goriis
birliginin saglanmas:

Sekil 2. Nitel Arastirma Bulgularina iliskin Veri Analizi Siireci Akis Semasi

e Elde edilen veriler arastirmaci tarafindan tekrar tekrar gdzden gegirilerek okunmus ve kodlar
yazilarak kod listesi olusturulmustur. Clinkl nitel ¢6ziimlemede verilerin iceriklerini kesfetmeye
yonelik ¢oziimleme icin kodlama ilk ve asli islemdir (Punch, 2013). Analizde katilimcilarin
ifadelerini belirlemede kullanilan kelime, ciimle ve paragraflar kavramlastirilarak kodlanmistir
(Brott ve Myers, 2002).

e Kodlar ortak o6zeliklerine gore bir araya getirilerek kategorilere ulasiimistir. Ortaya ¢ikan
kategoriler altindaki alt kategoriler ve bu kategorileri temsil eden kodlar birbirleriyle iliskili
bicimde agiklanarak yorumlanmis ve sonuglara ulasiimistir (Maykut ve Morehouse 1994).

e Elde edilen bulgularin yorumlanmasinda literatiir ve ilgili calismalardan faydalanilmistir. Ayrica
elde edilen veriler tablolastiriimis ve katilimci gérislerine yer verilerek bulgular yorumlanmistir.
Boylece elde edilen verilerin gegerligi saglanmaya ¢alisiimistir.
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Gegerlik ve Giivenirlik
Nicel Bulgular ile ilgili Gegerlik

Nicel arastirma yontemlerinde 6l¢me aracinin gegerlik ve glvenirligi temel etken oldugu igin yapilan
gegerlik ve giivenirlik hesaplamalari 6lgme aracina yéneliktir. Olgme aracinin giivenirligi icin i tutarlik
katsayisi (Cronbach Alpha) ve Test-tekrar Test giivenirlik katsayisi hesaplanmistir. Olcegin tamami igin
Cronbach Alpha i¢ tutarhhk katsayisi 0.90 iken, test-tekrar test korelasyon katsayisi 0.87 olarak
hesaplanmistir. ilk boyut icin Cronbach Alpha degeri 0,86, ikinci boyut icin 0,71 ve Uglincii boyut igin
0,72'dir. Birinci boyut icin test-tekrar test korelasyon degeri 0.83, ikinci boyut icin 0.75 ve lglinci boyut
icin 0.75'tir.

Calismamizda Yilmaz ve Glven (2015) tarafindan gelistirilen degerlendirme aracinin gegerliligine
kanit saglamak icin bu Dogrulayici Faktdr Analizi yapilmistir. Olcegin faktor yapisi dogrulayici faktor
analizi ile test edilmistir; uyum indeks degerleri x2/df = 4.71, RMSEA = 0.7, RMR = 0.07, SRMR = 0.06,
AGFI = 0.89, GFI = 0.92 ve CFl = 0.91 olarak hesaplanmistir. Madde faktor yik degerleri (Sekil 4) dlgegin
lic faktor yapisinin mevcut ¢alisma grubu lzerinde de lg boyutlu yapiyi destekledigini géstermektedir.

{adde 1

t)

pEes se
~—

DL ACLOLE ~—

Madde 168~

P00 POQ OOOOOOOOE

MEDDNG

Sekil 4. Faktdr Madde iliskisi
Nitel Bulgular ile ilgili Gegerlik ve Giivenirlik

Nitel calismalarda gegerlik ve givenirligi saglamak amaciyla kullanilan; ¢alisma ortaminda uzun siire
gecirme, veriler ve analizlerin arastirilan kisilerin kontrolline sunulmasi ve veriler, analizler, yorumlarin
uzman Kkisilere sunulmasi yontemlerine basvurulmustur (Ekiz, 2009). Gorlismeye baslamadan oOnce
arastirmanin amaci katilimcilara agiklanmis ve arastirmaci ve katiimcilar arasinda dogal bir sohbet
havasi olusturulmaya galisilmistir. Arastirmanin nitel bolimianin gegerlilik ve givenirligi ile ilgili stregler
Tablo 3'te sunulmustur.
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Tablo 3.
Nitel Arastirmada Gegerlik ve Giivenirlik icin Alinan Onlemler

Gegerlik ic gegerlik Uzman gorislerinin alinmasi

Katilimci teyidinin alinmasi
Katilimcilar ile ayni ortamda uzun zaman gegirme
Dogrudan alinti yapma

Dis Gegerlik Veri toplama araglarini tanitma ve sireci agiklama
Veri analizi stirecini ayrintil anlatma
CGalisma grubunun ozelliklerini agiklama
Kullanilan arastirma yontemini segme nedenini

actklama
Giivenirlik i¢c Guvenirlik Ses kayit cihazi kullanarak veri kaybini 6nleme
Bulgulari dogrudan gésterme
Dis Guvenirlik Uygun sekilde verileri tartisma

Veriler arasindaki tutarlilig ortaya koyma
Kirk ve Miller, 1986; Merriam, 1995; Patton, 1990; Ritchie, Lewis, Nicholls ve Ormston, 2013; Twycross ve Shields,
2005; Silverman, 2016; Turnakld, 2000; Yildinm, 2010.

Calismanin i¢ gecerliligine kanit saglamak amaciyla; arastirmada kullanilmak Uzere hazirlanan
gorisme formu igin uygulamadan once uzman gorisleri alinmistir. Onlardan gelen geri bildirimler
dikkate alinmis ve yari yapilandirilmis gériisme formu hazirlanmistir. Gériisme sonrasinda elde edilen
verilerin transkripsiyonu yapilmis ve elde edilen bulgularin dogrulugu katihmcilara iletilerek
onaylanmigstir. Bulgulari sunarken, katilimcilarin dogrudan goriisleri dahil edilmistir.

Arastirma modeli, veri toplama ve analiz, bulgularin yaratilma asamalari dig gegerlilik icin detayh bir
sekilde verilmistir. Katihmcilarin seciminde arastirma amaciyla hizmet veren nitelikli kisiler ¢calisma
grubuna dahil edilmistir. Veriler tekrar etmeye basladiginda, arastirmaci elde edilecek verilere yeterince
ulastigina karar vermis ve goértismeleri sonlandirmistir.

GoOrlsme esnasinda veri kaybini 6nlemek amaciyla katilimcilarin onayi alinarak veriler elde edilmistir.
Bu durum arastirmanin i¢ giivenirligini arttirmayi saglamistir. Veri analizi sonucunda elde edilen temalari
ve kategorileri kodlarin temsil edip etmedigi kodlayici haricicinde bir baska kodlayici analiz etmis ve elde
edilen bulgularin karsilastirilmasi saglanmistir. Miles ve Huberman (1994)'in [G6ris Birligi/(Goris Birligi+
Gorus Ayrihgl) x 100] formula kullanilarak elde edilen verilerin glvenirligi hesaplanmistir. Arastirmanin
kodlayicilar arasi gérus birligi degeri .96 olarak hesaplanmistir.

Bulgular
Bu bolimde, arastirmanin alt problemleriyle ilgili elde edilen bulgular sunulmustur. Karma arastirma

yaklasimi ile tasarlanan galismada, dnce nicel sonra nitel bulgular sunulmustur.

Nicel Bulgular
Ebeveynlerin tutumlarini belirlemek icin 6lgcekten elde edilen dagilmlar asagida sunulmustur (Tablo 4).

Tablo 4.
Tutum Olgegi Puan Dagilimi
Madde Ort. Ss Carpiklik Basikhk  Min. Mak.
Sayisi
Kisisel Gelisim 11 772 4.01 0.64 -0.86 0.97 1.64 5.00
Akademik Algi 3 772 3.61 0.93 -0.41 -0.32 1.00 5.00
Sosyal Destek 3 772 3.75 0.83 -0.74 0.26 1.00 5.00
Olcek (Toplam) 17 772 3.89 0.64 -0.72 0.72 1.47 5.00
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Olgekten alinabilecek en diisiik ve en yiiksek puan ortalamasi sirasiyla 1 ile 5 arasinda degismektedir.
Ebeveynlerin Ders Disi Sportif Etkinliklere Yénelik Ebeveyn Tutum Olceginden aldiklari puan ortalamasi
3.89, standart sapma 0.64'tir. Olcek puanlari faktér temelinde incelendiginde en dusiik puan
ortalamasinin Akademik Algi (3.61) ve en yiksek puan ortalamasinin Kisisel Gelisim (4.01) boyutunda
oldugu goriilmektedir. Katilimcilarin 6lgekten aldiklar en disiik puan 1.47, en yiksek puan 5.00'dir.
Puan ortalamalari dikkate alindiginda ebeveynlerin dlgegin geneli ve alt boyutlarindan ortalama (3.00)
Uzerinde puan aldiklari saptanmistir. Bu dogrultuda ebeveynlerin ders disi sportif etkinliklere yonelik
tutumlarinin ortalama {zerinde oldugu soylenebilir. Toplam o&lgek ve alt boyutlardan elde edilen
puanlarin garpiklik ve basiklik degerleri incelendiginde, verilerin normal dagihm gosterdigi sdylenebilir.

Aragtirmanin ikinci alt problemi olan “Ogrencilerin ders disi sportif etkinliklere katilimlarina yénelik
ebeveyn tutumlari, ebeveyn cinsiyetine gore farkhlasmakta midir?” sorusuna yodnelik elde edilen
bulgular Tablo 5’de verilmistir.

Tablo 5.
Tutum Olgedi Puanlarinin Ebeveyn Cinsiyetine Gére Farklilasip Farklilasmadigini Tespit Etmek Amaciyla
Yapilan t-Testi Sonuglari

Cinsivet Kadin Erkek
4 (n=260) (n=512)
Ort. Ss Ort. Ss t p
Kisisel Gelisim 4.05 0.58 3.98 0.67 1.58 0.11
Akademik Algi 3.63 0.90 3.60 0.95 0.38 0.71
Sosyal Destek 3.82 0.77 3.71 0.86 1.67 0.10
Olcek (Toplam) 3.94 0.57 3.87 0.67 1.54 0.12

Analizler, ebeveyn cinsiyetine gére Ders Disi Sportif Etkinliklere Katilma Yoénelik Ebeveyn Tutum
Olgegi (t=1.54, p>0.05) ile Kisisel Gelisim (t=1.58, p>0.05), Akademik Algi (t=0.38, p>0.05) ve Sosyal
Destek (t=1.67, p>0.05) alt boyutlarindan alinan puanlarin anlamli bir sekilde farklilasmadigini
gostermektedir.

Arastirmanin {guncl alt problemi olan “Ebeveynlerin &grencilerin ders disi sportif etkinliklere
katilimlarina yonelik tutumlari ebeveynlerin 6grenim durumuna gore degisiyor mu?” sorusuna iligkin
elde edilen bulgular Tablo 6'da yer almaktadir.

Tablo 6.

Tutum Olgedi Puanlarinin Ebeveynlerin Ogrenim Durumuna Gére Farkhlasip Farkhilasmadigini Tespit
Etmek Amaciyla Yapilan ANOVA Sonuglari

Bérenim Durumu 1. ilkokul 2. Ortaokul 3. Lise 4. Universite
8 (n=149) (n=126) (n=284) (n=213)
Ort. Ss Ort. Ss Ort. Ss Ort. Ss F p AF

Kisisel Gelisim 3.89 064 389 067 404 063 410 064 511 0.00 4-1,2

Akademik Algi 346 095 343 098 363 091 379 089 562 000 4-1,2
4-1,2

Sosyal Destek 359 083 354 091 380 082 391 0.75 7.77 0.00 3.

. 3-1,2

Olcek (Toplam) ~ 3.76 063 3.75 068 393 062 402 061 744 000 ">

AF: Anlamli farkhlik, Gruplar: 1: ilkokul, 2: Ortaokul, 3: Lise, 4: Universite
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Ebeveynlerin 6grenim durumuna gore “Ders Digi Sportif Etkinliklere Katilima Yénelik Ebeveyn Tutum
Olgegi” (F3,768=7.44, p<0.01) ile Kisisel Gelisim (F3,768=5.11, p<0.01), Akademik Alg! (F3,768=5.62,
p<0.01) ve Sosyal Destek (F3,768=7.77, p<0.01) alt boyutlarindan alinan puanlarin anlamh bir sekilde
farkhlastigini gbstermektedir. Bu bulgulara gore; ebeveyn 6grenim durumu arttikga, “Ders Disi Sportif
Etkinliklere Katilima Y&nelik Ebeveyn Tutum Olgegi” puanlarinin daha iyi oldugu gériilmektedir.

Arastirmanin dérdiincii alt problemi olan “Ogrencilerin ders disi sportif etkinliklere katilimlarina
yonelik ebeveyn tutumlari, aile gelir seviyesine gore farklilasmakta midir?” sorusuna yonelik elde edilen
bulgular Tablo 7’de verilmistir.

Tablo 7.

Tutum Olgedi Puanlarinin Aile Gelir Seviyesine Gére Farkhlasip Farklilasmadigini Tespit Etmek Amaciyla
Yapilan ANOVA Sonuglari

Gelir Seviyesi- 1. 0-1200 2.1201-2000 3.2001-2500 4.2501-3000 5.3001 ve

TL (n=155) (n=172) (n=154) (n=130) iist (n=161)
Ort. Ss Ort. Ss Ort. Ss Ort. Ss  Ort. Ss F p AF
L. 3-1
Kisisel
L 3.83 0.67 393 065 4.03 058 4.07 0.69 4.17 059 6.75 0.00 4-1
Gelisim
5-1,2
Akademik 31
336 093 344 091 366 092 377 090 3.84 091 807 0.00 4-1,2
Algi
5-1,2
3-1
Sosyal
348 0.86 364 087 379 080 3.81 0.79 4.02 0.71 10.02 0.00 4-1
Destek
5-1,2
Olgek 31
¢ 369 065 379 064 393 0.60 397 0.66 4.09 0.57 998 0.00 4-1
(Toplam) 512

AF: Anlamli farklilik, Gruplar: 1: 0-1200 TL, 2: 1021-2000 TL, 3: 2001-2500 TL, 4: 2501-3000 TL, 5: 3001 TL ve {zeri

Yapilan analizler, aile gelir seviyesine gére “Ders Disi Sportif Etkinliklere Katiima Yonelik Ebeveyn
Tutum Olgegi” (F4,767=9.98, p<0.01) ile Kisisel Gelisim (F4,767=6.75, p<0.01), Akademik Algi
(F4,767=8.07, p<0.01) ve Sosyal Destek (F4,767=10.02, p<0.01) alt boyutlarindan alinan puanlarin
anlamli bir sekilde farkhlastigini gbstermektedir. Bu bulgulara gore; ebeveyn gelir seviyesi arttik¢a, “Ders
Disi Sportif Etkinliklere Katiima Yénelik Ebeveyn Tutum Olcegi” puanlarinin daha iyi oldugu
goriilmektedir.

Arastirmanin altinci alt problemi olan “Ogrencilerin ders disi sportif etkinliklere katilimlarina yonelik
ebeveyn tutumlari, 6grencilerin 6grenim gordikleri sinif seviyesine gore farklilasmakta midir?” sorusuna
yonelik elde edilen bulgular Tablo 8’de verilmistir.
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Tablo 8.

Tutum Olcedi Puanlarinin  Ogrencilerin  Ogrenim  Gordiikleri  Sinif Seviyesine Gére Farklilasip
Farkhlasmadigini Tespit Etmek Amaciyla Yapilan ANOVA Sonuglari

Sinif Seviyesi 9 10 1 12
y (n=222) (n=202) (n=184) (n=164)

Ort. Ss Ort. Ss Ort. Ss Ort. Ss F p AF

Kisisel Gelisim 407 066 4.06 057 390 066 397 068 283 0.04 09-11

Akademik Algi 366 103 360 086 351 089 366 092 118 0.32
Sosyal Destek 38 078 3.81 078 365 082 363 093 348 002 9-12

Olgek (Toplam) 396 065 393 057 379 064 386 067 289 004 09-11

Ogrencilerin dgrenim gérdiikleri sinif seviyesine gére “Ders Digi Sportif Etkinliklere Katiima Yénelik
Ebeveyn Tutum Olgegi” (F3,768=2.89, p<0.05) ile Kisisel Gelisim (F3,768=2.83, p<0.05) ve Sosyal Destek
(F3,768=3.48, p<0.05) alt boyut puanlarinin anlamh bir sekilde farkhlastigini, ancak Akademik Algi
(F3,768=1.18, p>0.05) alt boyut puaninin ise anlamh bir sekilde farklilasmadigini géstermektedir. 9.
sinifta 6grenim goren katilimcilarin puanlarinin Toplam 6lgek ve Kisisel Gelisim alt boyutunda 11, Sosyal
Destek alt boyutunda da 12. sinifta 6grenim goren katilimcilarin puanlarindan istatistiksel olarak yiiksek
oldugu tespit edilmistir.

Nitel Bulgular

Nicel arastirmalar sonucunda, ebeveynlerin olumlu ve olumsuz tutumlarina sahip olma nedenleri yari
yapilandiriimis gorismeler vyoluyla daha detayli bir sekilde incelenmistir. Gorisme bulgulari,
ebeveynlerin bu faaliyetlere iliskin olumlu ve olumsuz gérusleri oldugunu ortaya koymustur (Tablo 9).

Arastirmaya katilan ebeveynlerin cinsiyetlerine gore ders disi sportif etkinliklere yénelik bakis agilari
Tablo 9’da verilmistir.
Tablo 9.
Ebeveynlerin Ders Disi Sportif Etkinliklere Yénelik Genel Bakis Agisi

Goriigler F %

Olumlu E1,K1,Ka,Ks, E2,E4,K7,Ks,Ko,Es f(10) 71.4
Olumsuz K2,K3,E2,Ke f(4) 28.6
Toplam f(14) 100

K=Kadin; E=Erkek

Ebeveynlerin 10’unun (% 71,4) ders disi sportif etkinliklere yonelik olumlu bakis agisina sahip oldugu;
4'Gnlin (% 28,6) ise ders disi sportif etkinliklere yonelik genel bakis acgilarinin olumsuz oldugu
gorilmektedir. Ebeveynlerin ders disi sportif etkinliklere yonelik olumlu bakis agisina sahip olma
nedenleri Tablo 10’de gosterilmistir.
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Tablo 10.
Ders Disi Sportif Etkinliklere Yénelik Ebeveynlerin Olumlu Bakis Acisina Sahip Olma Nedenlerine lliskin
Gortisler

Kategoriler Alt kategoriler Ornek ifade

*Sosyal cevre genisledigi icin oradaki arkadas cevresi,
ogretmenleri iste antrenorleri diyelim onlarla birebir
temasta olmalarini saglar (izzet, Es).
Cocugun sosyal gelisimini *Tabi ki bu etkinlikler gocugumun sosyal gelisimini saglar.
saglamasi (n=13) Bu bu konuda ¢ocugumu destekliyorum. Benimde spor
ge¢misim var voleybol oynamistim kolejde. Spor
gegmisimin olmasi ¢ocugumu bu etkinlikler hakkinda

Psiko-sosyal bilgilendirmemde yardimci olmakta (Mehmet, E;)”.

Gelisimi

Saglamas| Bu etkinlikler sayesinde g¢ocugumun psikolojik olarak

hirsini disariya atmasini saglar tabi icine kapanikligini
engeller (Fatih, Eq).
Cocugun psikolojik gelisimini *Bu etkinlikler sayesinde ¢ocugum daha ilimli oldu.
desteklemesi (n=10) Davraniglarinda olumlu degisiklikler olmakta. Aksi taktirde
sikildiklari ve enerjilerini bosaltamadigi zaman agresif
tavirlar sergilerler. Spor sayesinde enerjilerini olumlu
yonde kullanir (Kiibra, Ks)”.

*Cocuk belli plan ve program c¢ergevesinde islerini
yapmaya Ozen gosterir ki, hem spor hem de okul
derslerinde basari saglasin (Canan, Ks).
*Surekli cocugun ders galistigini diisiiniin, bu ¢ocuk igin
Akademik verimli olmayacaktir bir slire sonra sikilacaktir. Cocugun
Gelisimi beyni doluyor. En azindan bir sportif etkinlige katildiginda,
Desteklemesi zihinsel olarak da bir rahatlama yasayacaktir. Desarj
olacak, daha faydali olacak daha iyi ders calisacaktir
(Neriman, Kj).

Cocugun okul basarisini
arttirmasi (n=10)

Cocugun okula karsi olumlu *Bu etkinliklerden elde edecegi basari onun okula daha
tutum kazanmasi (n=3) istekli gelmesini saglar, okulu benimser (Fatih, E;).
*internetti, yanlis arkadaslardi baska seylerle ugrasmasin
diye spora gitmesini tercih ediyorum (Yasin, Es).

Givenili su kéti arkad .
veniir Gocugu kotd arkadas evresi ve *Bu etkinlikleri yaptigi zaman ¢ocugum daha olumlu, bir
Ortam zararh  ahiskanliklardan  uzak Ogretmen bir hoca denetimi altinda calistigl icin kot

Sunmasi tutmasi (n=8) g calistigl I¢

ahskanhk ve kotu arkadaslik edinmesini engeller bir
bakima bence (Kibra, Ks).
*Fiziksel gelisimine katki sagladigini  sdyleyebilirim.

Cocugun bedensel gelisimine

Fiziksel katki saglamasi (n=7) Ozellikle gocugumun fiziksel olarak boyunun uzamasinda
Gelisimi bazi sportif etkinliklerin etkili oldugunu biliyorum
Saglamasi Gocugunun psikomotor (Mehmet, E;).

*Cocugun adale yapisini gelistirir, fizyolojik gelisimini

gelisimine katki saglamasi (n=2) :
saglar (lzzet, E4).

Ebeveynlerin ders disi sportife etkinliklere yonelik olumlu bakis agisina sahip olma nedenleri 4
kategori altinda ele alinmistir. Bu kategoriler “Psiko-sosyal gelisimi saglamasi, Giivenilir ortam sunmasi,
Akademik gelisimi desteklemesi, Fiziksel gelisim saglamasi”dir. Psiko-sosyal gelisimi saglamasi kategorisi
“cocugun sosyal gelisimini saglamasi (n=13) ve ¢ocugun psikolojik gelisimini desteklemesi (n=10)" alt
kategorilerini icermektedir. ikinci en yiiksek kategoriye sahip olan Akademik Gelisimi Desteklemesi ise
“cocugun akademik basarisinin artmasi (n=10) ve ¢ocugun okula karsi olumlu tutum kazanmasi (n=3) alt
kategorilerinden olusmaktadir. Ebeveynlerin ders disi sportif etkinliklere yonelik olumlu bakis agisina
sahip olma nedenlerine yonelik elde edilen Givenilir ortam kategorisinde ise “cocugu kotl arkadas
cevresi ve zararl aliskanliklardan uzak tutmasi (n=8)" alt kategorisi yer almaktadir. Ders disi sportif
etkinliklere yonelik ebeveynlerin olumlu bakis agisina yonelik son kategori olan Fiziksel gelisim saglamasi,
“cocugun bedensel gelisimine katki saglamasi (n=7)" ve “cocugun psikomotor gelisimine katki saglamasi
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(n=2)" dir. Kategorileri temsil eden katilimci gorislerinden bazilari Tablo 10'de sunulmustur. Bunun
aksine ders digi sportif etkinliklere yonelik olumsuz bakis agisina sahip olan ebeveynlerin nedenleri ise
Tablo 11’de verilmistir.

Tablo 11.
Ebeveynlerin Ders Disi Sportif Etkinliklere Yénelik Olumsuz Bakis Agisina Sahip Olma Nedenlerine Yénelik
Goriisler

Kategoriler Alt kategoriler Ornek ifade

*Bu etkinliklerin genellikle okul doneminde yapilmamasi iyi
olur. Cocuk bu donemde ders ¢alismakta oluyor. Yeterince
calismadigi takdirde okul basarisi diistiyor (Mustafa, E;).
*Onu okul doneminde gonderirsek, bunun akademik
basarisini olumsuz yonde etkileyecegini diisiiniiyorum.
But why would she be influenced if we send her in
Akademik Kaygi summers, moreover instead of occupying herself with
harmful habits like television or internet, she can value her
time in environments where she can exercise or socialize

Notlarinin diismesi (n=2)

(Meral, K7).
*Duzenli olarak ¢ocugum ylzme spor kullibiine gidiyordu.
Derslere devam sorunu (n=2) Sonrasinda derslerinin aksayabilecegini disindik ve

biraktirdik (Mustafa, E;).

*0Oglum futbol oynarken kolunu filan kirdi. Yapabilecegi
kendini sakatlamayacagi, incitmeyecegi bir spor olmali
(Yasemin, K3).

*Belki daha nitelikli ve guvenlik agisindan iyi tesisler olsa o

Saglhk Sakatlanma riski (n=3) zaman biz ¢ocugumuzu bu etkinliklere katilimlari

Sorunu konusunda daha fazla gocugumuzu destekleyecegiz clinki
zarar gormeleri ¢ok olasi degil. Ama zarar goriyor
derslerini engelliyor bir de ameliyat filan olsa o zaman
durum daha da koétl derslerinden ve okuldan uzak
disecektir (Mustafa, E;).

*Merkezde bir yerde spor yapabilecegi bir yer olsa,
haftanin belirli glinleri kaydini yaptirir gondeririz. Kuliip
uzakta kim getirip gotiirecek sikinti (Songil, K3).

Mesafe Spor kullplerinin uzak olmasi  *“Spor yapilan bdlge uzak getirip gétiirmek sikinti. Bolge

Sorunu (n=3) uzak  dolmustan  iniyor  biniyor  ¢ocugu nasil

gondereceksiniz oraya gonderemeyeceksiniz. Bir de
calisiyorsunuz  mesai saatleri igersinde onun igin
gondermiyoruz (Yasemin, K,).

Tablo 11’de, ebeveynlerin ders disi sportif etkinlikleri olumsuz bulma nedenlerinin 3 kategori altinda
ele alindig1 goriilmektedir. Ebeveynlerin ¢ocuklarini ders disi sportif etkinliklere gondermek istememe
nedenlerinin basinda “Akademik kaygl” hissetmeleri gelmektedir. Akademik kaygi “notlarin dismesi
(n=2) ve derslere devam sorunu (n=2)" alt kategorilerini icermektedir. Bunu sirasiyla saglik sorunu
kategorisinde yer alan “sakatlanma riski (n=3) ve mesafe sorunu kategorisinde yer alan “spor
kuliplerinin uzak olmasi (n=3)” izlemektedir. Akademik kayginin, ebeveynlerin ders disi sportif
faaliyetlere karsi olumsuz bakis agisina sahip olmasi nedeniyle olduk¢a 6nemli bir faktér oldugu
soylenebilir.

Tartisma Sonug ve Oneriler

Bu calismada lise 6grencilerinin ders disi spor etkinliklerine yonelik ebeveyn tutum ve gorislerinin
belirlenmesi amaglanmistir. Olgme aracindan elde edilecek puan ortalamasi 1 ile 5 arasinda oldugu
dikkate alindigida; arastirmamizda elde edilen puan ortalamasinin ortalama puan (3.00) tizerinde oldugu
(3.89 +0.64) soylenebilir. Ebeveynlerin ders disi sportif etkinlikler igin olumlu tutumlari oldugu gercegi,
bu etkinliklerin sagladigi faydalarin farkinda olduklari distncesiyle acgiklanabilir. Ebeveynlerin bu
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etkinliklere yonelik tutumlarinda cinsiyet degiskenine gore bir degisiklik olmadigi belirlenmistir.
Arastirmanin nitel béliminde hem anne hem de babalar, bu etkinliklerin gocuklarin kisisel, akademik ve
fiziksel gelismelerine katkida bulundugunu ve uyusturucu, alkol ve sigara kullanimini engelleyen givenli
bir ortam sagladigini belirtmislerdir. Literatlrde, bu etkinliklerin ergenler (izerindeki etkisini ele alan ve
benzer bulgulara sahip ¢alismalarin oldugu dikkat ¢cekmektedir (Darling vd., 2005; Fredricks ve Eccles,
2008). Franklin’in yaptigi calismada; ebeveynlerin planlanmis ve programlanmis faaliyetlere (Mahoney &
Stattin, 2000) cocuklarinin katilmasinda endise duyduklari bildirilmistir. Cunkl bu faaliyetlerde,
¢ocuklarinin ne yaptigini ve okuldan sonraki zamani nasil gegirdiklerini takip etmekte zorlandiklari
vurgulanmaktadir. Ozellikle, calisan ebeveynlerin ¢ocuklarinin ders digi zamanlarini kontrol etme imkani
sinirli oldugundan (Shannon, 2006), bu etkinlikler sayesinde gcocuklarinin hangi etkinlikle mesgul
olduklari ve nerede zaman gegcirdiklerini takip etme imkanina sahip olduklari sdylenebilir (Floyd, Bocarro
ve Thompson, 2008). Bu nedenle bu etkinliklere yonelik ebeveyn tutumlarinin olumlu olmasi, ¢ocuklarin
bu etkinliklere katilimini desteklenme ve tesvik etme acisindsn énemli oldugu soéylenebilir. Aile katilimi
ve ders disi sportif faaliyetlere katihm arasindaki iliskiyi ele alan galismalar (Anderson ve ark., 2003),
ebeveynler arasinda ayrim gézetmeksizin, her birinin desteginin, gocuklarin bu etkinliklere diizenli olarak
katiliminda 6nemli bir faktor oldugunu gostermistir. Brown, Frankel ve Fennell (1989)in 13-19 yas
gurubu Ogrencilerin, ders disi sportif etkinliklere katiimda anne ve babanin etkisini ele aldiklari
calismada, anne ve babalarin bu etkinliklere yonelik olumlu tutuma sahip olduklari ve ¢ocuklarin sportif
etkinliklere katilimi konusunda algilanan aile desteginin dnemli oldugu belirtilmistir.

Calismamizda, ebeveynlerin 6grenim durum arttikga, cocuklarinin ders disi sportif etkinliklere
katilmalarina yonelik tutumlarinin olumlu oldugu belirlenmistir. Bu noktada aile katiiminin 6nemli
oldugu soylenebilir. Anderson vd., (2003)'nin “Cocuklarin ders disi aktivitelere katilimi, aile destegi, aile
baskisi ve aile katiiminin énemini” igeren ¢alisma; anne 6grenim durumunun cocuklarin ders digi
etkinliklere katihminda 6nemli bir belirleyici oldugunu kaydetmistir. Sari (2012)'nin lise 6grencilerinin
ders disi etkinliklere katihmini ele aldigi calismada, ebeveynlerin 6grenim durumunun cocuklarini ders
disi sportif etkinliklere yonlendirmede 6nemli bir unsur oldugu sonucuna ulasmistir. Sportif etkinlige
yonelik biling ve farkindalik diizeyi ile ebeveyn 6grenim durumu arasinda pozitif iliski oldugunu ortaya
koyan calismalar mevcuttur. Fantuzzo, Tighe ve Childs (2000) 6grenim durumu yiiksek olan ebeveynlerin
¢ocuklarinin okul tabanli etkinliklere daha fazla katilim sagladiklari ve gocuklarinin okulunda daha fazla
zaman harcadiklari bulgusunu elde etmistir. Bu durum ¢ocuklarin okula aidiyet duygusu kazanmalarinda,
psikolojik olarak o©zgliven saglamalarinda ve sosyal iliskilerinde basarili olmalarinda etkili oldugu
sOylenebilir. Case (2007) ilkokul 6grencilerinin ders disi etkinliklere katiliminin iyi olus ve akademik basari
ile iliskisini inceledigi bir diger calismada; ebeveyn 6grenim durumu ve ders disi etkinliklere katihm
arasinda anlamli iliski oldugunu tespit etmistir. Arastirmamizin nitel béliminde, 6grenim durumu disik
ebeveynler, ¢ocuklarinin okul sonrasi zamanini kontrol etmekte sorun yasadiklarini ve bu konuda ne
yapacaklarini bilmediklerini belirtmislerdir. Ebeveyn 6grenim durumu yikseldikge, gocugun yasaminda
etkinligin potansiyel faydalarina yénelik bilgi seviyesinde de artis olabildigi gorilmistir. Ogrenim
durumu vyiksek ebeveynlerin hem daha rahat olduklari hem de okul sisteminden kaynaklanan
problemlerle daha iyi basa c¢ikabildiklerini ortaya ¢ikaran ¢alismalar vardir (Fantuzzo vd., 2000; Larson,
Richards, Simps ve Dworkin, 2001).

Calismamizda ebeveyn geliri dlizeyi arttik¢a, ¢ocuklarini ders disi spor aktivitelerine yonlendirmede
daha fazla etkili olduklari belirlenmistir. Bu durumun, ebeveynlerin 6grenim ve mesleki statiilerinden
saglanan yuksek ekonomik gelirleri, bu tir etkinliklere ¢cocuklarin katiliminda buiyik rol oynayabilecegini
soyleyebiliriz. Literatiirde ders disi sportif etkinlikler ile sosyo-ekonomik diizey arasinda pozitif bir iligki
oldugunu ortaya koyan calismalar mevcuttur (Anderson vd., 2003; Brockman, Jago, Fox, Thompson,
Cartwright ve Page, 2009; Huebner ve Mancini, 2003; Rodrigues, Padez ve Machado-Rodrigues, 2018;
Sari, 2012). Anderson vd., (2013) aile ve okullarin sahip oldugu sosyo-ekonomik diizeyin, aile katihmi ve
ders disi etkinliklere katilim miktari arasindaki iliskiyi tespit etmede kontrol altina alinmasi gereken
o6nemli bir degisken oldugunu ifade etmistir. Shumow ve Miller (2001) yapilandiriimis ders disi sportif
etkinliklere katilim saglayan 6grencilerin sosyo-ekonomik seviye olarak yiiksek gelir diizeyine sahip
olduklarini tespit etmistir. Bunun nedeni olarak, orta ve yiiksek seviyede gelire sahip olan ¢ocuklar ile
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karsilastirildiginda, disik gelir seviyeye sahip cocuklarin yasadigl c¢evre ve okudugu okullardaki
kaynaklarin sinirli olmasinin onlarin bu etkinliklerden faydalanmalari 6niinde engel olarak gériilmektedir
(Powell, Peet ve Peet, 2002; Posner ve Vandell, 1994). Ayrica Fauth, Roth ve Brooks-Gunn (2007) sportif
etkinliklere katillan ve disik sosyo-ekonomik statliye sahip 6grencilerin madde kullaniminin ve sug
oraninin diger sosyo-ekonomik statiilerden daha yilksek oldugu sonucuna ulasmistir. Sosyo-ekonomik
seviye dikkate alindiginda; disik sosyo-ekonomik diizeye sahip olan ailelerdeki ergenlerin okuldan arta
kalan zamanlarda daha fazla tehlikelere agik oldugu sdylenebilir. Cocuklar, icinde bulunduklari geligsim
dénemlerinin verdigi bir takim olumsuzluklara (kétl arkadas cevresi, madde kullanimi, sigara ve alkol
kullanimi, okula karsi olumsuz tutum vb.) daha kolay maruz kalmaktadir. Marsh ve Kleitman (2002) okul
takim sporlarina katihm; disiik sosyo-ekonomik statiiye sahip olan ergenlerin akranlariyla daha olumlu
iliskilere sahip olacagi bulgusuna ulagmistir.

Calismamizda, 6grencilerin sinif dlzeyi arttikca, ebeveynlerin ders disi sportif etkinliklere yonelik
tutum puanlarinda daha fazla azalma oldugu ortaya c¢ikmistir. Darling (2005) ve Ivaniushina &
Aleksandrov (2015) 'in farkh orneklem gruplarina uyguladigi calismalarda, sinif seviyesi arttikca,
Ogrencilerin bu etkinliklere katilim seviyelerinde azalma meydana geldigi saptanmistir. Sari (2012) ve
Yaman (2011) lise 6grencileri lizerinde gergeklestirdikleri calismalarda, sinif diizeyi arttikga 6grencilerin
ders disi sportif etkinliklere katilim oanlarinda azalma oldugunu tespit etmislerdir. Bunun nedeninin ise;
ebeveynlerin ¢ocuklarinin  geleceklerine iliskin sahip oldugu akademik basari endisesinden
kaynaklanabilecegi bildirilmistir. Baska bir ifade ile; Ulniversite sinavlar yaklasirken, ebeveynler
cocuklarini bu etkinliklere yénlendirmek istemediklerini ifade ettikleri gérilmustiir. Reeves (2008)’in
ders disi etkinliklerin avantajlarini ele aldigi calismasinda, ebeveynlerin ¢ocuklarinin akademik olmayan
etkinliklerle zaman gecirmelerinden kaygi duyduklarini ortaya koymustur. Calismamizda, ebeveynlerin
cocuklarinin gelecegi icin sahip olduklari kayginin, bu faaliyetlere yonelik tutumlarini olumsuz yénde
etkiledigi soylenebilir. Ancak, literatliirdeki agiklamalar ders disi etkinliklere katihm ile akademik basari
arasinda pozitif bir iliski oldugunu gostermektedir (Darling, 2005; Fredrick ve Eccles, 2010; Pequero,
2011). Bu etkinliklere katilimin, ergenlerin okula yonelik tutumlarini ve okula ait olma duygularini
gelistirdigi (Chiu ve Lau, 2018), okula olumlu bagllk kazandirdigi (Fredricks, 2012), akademik olarak
gelismeyi sagladigl bulgusu calismalarda yer almaktadir (Guerremont vd., 2014; Mahoney, 2000;
Metsapelto & Pulkkinen, 2012). Calismamiz, sinif dlzeyi arttikca, ders disi sportif aktivitelere yonelik
ebeveynlerin tutumlarinin negatif oldugunu gostermistir. Bunun nedeninin neden kaynaklanabilecegi
ise; ¢alismamizin nitel boéliminde incelenmistir. Calismamizin nitel bélimiinde katimcilardan biri
“Cocugum dizenli olarak yizme spor kuliibiine giderdi. Daha sonra ¢ocugumun okul derslerindeki
basarinin diisecegini diisindtgimiz icin bu etkinlige ¢ocugumuzun devam etmesini istemedik” seklinde
gorusliinl belirtmistir. Arastirmalara gore; okul tabanli ders disi etkinliklere 6grenci katiimi ergenlik
doéneminin ortalarinda zirveye ulasmakta (Villarreal, 2012), sinif seviyesi arttikca azalmakta ve bir siire
sonra katilim seviyesi sabit kalmaktadir (Mahoney, Schweder ve Stattin, 2002; Simpkins, O’Donnell,
Delgado ve Becnel, 2011). Calismamizda ders disi sportif faaliyetlerin gocugun akademik basarisini
artiracagi gergegiyle ilgili goris bildiren ebeveynlerin yani sira, gocuklarin akademik basarisini engelleyen
bu etkinlikler icin endise duyan ebeveynlerin oldugu gorlilmustir. Bu ebeveynler, ders disi sportif
etkinlikleri cocuklarin akademik basarisini etkilemeyecek sekilde organize etmenin gerekliligine vurgu
yapmaktadir. Bazi ebeveynler bu etkinlikleri yaz aylarinda gerceklestirmenin o6grencilerin akademik
basarilari icin daha faydal olacagini belirtmistir. Bu gorusler ebeveynlerin ¢cocuklarinin geleceklerine dair
yasadiklari kayginin yansimalari oldugu soylenebilir.

Sonug olarak, ders disi sportif etkinliklere c¢ocuklarin katiliminda ebeveynlerin sahip olduklar
tutumun énemli oldugu séylenebilir. Ozellikle gecmis ya da giinimiizde spor ile ugrasan ebeveynlerin
cocuklarini bu etkinliklere yonlendirmede istekli olduklari gorilmustir. Bunun nedeni olarak etkinliklerin
sagladig faydalarin farkinda olmalari gosterilebilir. Ayrica 6grenim durumu yiksek olan ebeveynlerin de
bu etkinliklerin faydalarinin farkinda olduklari ve c¢ocuklarini bu etkinliklere yonlendirdikleri
belirlenmistir. Ebeveynlerin ders disi sportif etkinliklere yonelik sahip olduklari olumsuz bakis agisi
akademik basarinin azalmasi endisesidir. Bunun nedeni olarak da etkinliklerin belirli plan ve program
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dogrultusunda ve amaca uygun yapilamamasi olarak belirtilmistir. Bu sonuglar dogrultusunda asagidaki
onelerilere yer verilmistir.

Arastirma Sonuglarina Yonelik Oneriler

Ders disi sportif etkinlikler ebeveynler tarafindan 6grencilerin akademik basarilar éniinde bir
engel olarak algilandigindan, bu noktada etkinliklere katilim saglamada belli bir akademik
yeterlige sahip olma Olglt olarak getirilebilir. Boylece ebeveynlerin bu etkinlikleri gereksiz
olarak algilamalarinin 6niine gegilebilir.

Ebeveynlerin siklikla Gizerinde durdugu durum tesislerin uzak olmasi ve is hayatinin yogunlugu
¢ocuklarini bu etkinliklere gondermelerinde sinirlayici unsurlar oldugudur. Bu nedenle okullarda
bu etkinliklerin nitelikli olarak yirutulebilecegi ortamlar olusturulmali, béylece 6grencilerin bu
etkinliklere katimi 6niindeki engeller en aza indirilmelidir.

Arastirma Sinirliklarina Yonelik Oneriler

Calismamizda gocuklarin akademik basarisi sadece ailelerin algilarina gore tespit edilmistir. Bu
yoniyle akademik bagari ile ders disi sportif ekinlikler arasindaki iliskinin dizeyi tespit
edilememistir. Yapilacak sonraki calismalar boylamsal olarak tasarlanabilir, ayrica aile katilimi
ile okul basari ve ders disi sportif etkinlikler arasindaki iligki incelenebilir.

Ders disi sportif etkinliklerin nitelikli olarak siirdirilebilmesi okulun sahip oldugu olanaklarla
mumkiindir. Bu noktada ise okul midirleri ve yoneticilerin kaynak temininde etkili olabilmeleri
gerekir. Onlarin bu etkinliklere bakis acisi kaynak saglama noktasinda énem tasimaktadir. Bu
nedenle bagka bir ¢galismada okul midirleri ve beden egitimi 6gretmenlerinin de bu etkinliklere
yonelik bakis agilari tespit edilebilir.

Mevcut ¢alisma nicel ve nitel veri toplama sirecini iceren karma yaklasimla desenlenmistir. Bu
calisma kesitsel bir calisma olup, ders disi sportif etkinliklerin 6grencilerin gelisim tzerindeki
etkilerini tespit etmek amaciyla boylamsal olarak geregeklestirilebilir
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