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This study was carried out in order to determine the effects of the creative drama
method used in the teaching of a unit in the fourth grade social studies curriculum on
the attitudes of the students towards the social studies course according to their
learning styles and to determine the opinions of the students at the end of this
process. The research was conducted according to mixed design. Two classrooms were
selected as experiment and two classrooms as control groups by random selection
method. There are 42 students in the experimental group and there are 39 students in
the control group. Data collection tools are Marmara Learning Styles Scale and
Attitude Scale for Social Studies Course and written opinions were collected to reveal
the views of the fourth grade students. Data were processed by using frequency,
percentage values covariance analysis and content analysis was performed on the
interview data. In the findings, it was concluded that students developed positive
attitude towards creative social studies course, creative drama was effective in
learning, and created positive emotions, they acquired knowledge on creative drama,
and became aware of concepts regarding communication and interaction.
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Bu calisma ilkokul dérdiinci sinif sosyal bilgiler dersinde ele alinan bir Unitenin
6gretiminde kullanilan yaratici drama yonteminin, 6grencilerin 6grenme stillerine gore,
sosyal bilgiler dersine yonelik tutumlarina etkisini ortaya ¢ikarmak ve bu slire¢ sonunda
ogrencilerin goruslerinin belirlenmesi amaciyla gergeklestirilmistir. Arastirma karma
desene gore yuritilmustur. Okuldaki dérduncu siniflar igerisinden segkisiz 6rnekleme
yontemiyle iki sinif deney; iki sinif kontrol grubu olarak segilmistir. Deney grubunda 42;
kontrol grubunda ise 39 6grenci bulunmaktadir. Ogrencilerin 6grenme stillerini
belirlemek lzere “Marmara Ogrenme Stilleri Olgegi”; dgrencilerin sosyal bilgiler
dersine tutumlarini belirlemek icin “Sosyal Bilgiler Dersine Yénelik Tutum Olgegi”
kullanilmis ve 6grencilerin goruslerini ortaya ¢ikarmak amaciyla yazili gérus alinmigtir.
Deney ve kontrol grubunun genel olarak 6grenme stili tercihlerinin frekans ve yizdelik
degerleri olusturulmustur. Nicel veriler kovaryans analizi, gériisme verileri igerik analizi
ile yapilmistir. Ogrencilerin yaratici dramayla islenen sosyal bilgiler dersine yénelik
olumlu tutumlarinin gelistigi, yaratici dramanin 6grenmelerinde etkili oldugu, olumlu
duygular olusturdugu, yaratici drama hakkinda bilgi sahibi olundugu, iletisim ve
etkilesimde kullanilan kavramlarin farkina varildigi sonucuna ulagiimistir.
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Introduction

The individual gains new knowledge, skills and attitudes in the education process through the
development of many inherent traits. The attitude attained in the education process as a concept refers
to the students' beliefs, interests, strengths and weaknesses, motivation for the subject to be learned
and general willingness (Simsek, 2004, p.138). Schunk (2009) states that attitudes cannot be observed
directly, learnable and as Gagne also points out can be learned indirectly through experience, observing
real or symbolic examples. Smith and Ragan (1999) stated that students' characteristics were
categorized as cognitive, affective, social and physiological, and student attitudes are included in the
affective category, and that individual differences arising from these characteristics should be taken into
consideration in the teaching-learning process. From this point of view, the concept of learning styles
that are the basis of individual differences comes to the fore.

Dunn and Dunn (1992, p. 2) describe the learning style as “the way in which each learner begins to
concentrate, process and retain new and difficult information." The Dunn and Dunn learning style model
includes 21 sub-dimensions. The five main dimensions are environmental dimension (sound, light,
temparature and seating design), emotional dimension (motivation, persistence, responsibility,
structure), sociological dimension (self, pair, peers, team, adult, variety), physical dimension (perceptual
preference (visual, auditory, tactile or kinesthetic), time of day energ levels, need for intake, mobility
preference), psychological dimension (global or analytical, right or left, impulsive or reflective) (Dunn &
Dunn, 1992).

Dunn (1996) stated that learning styles are multidimensional and that dimensions affect each other
from different angles and create unique models. He stated that these models will reveal new and
different information that will be effective on one's focus, process and attitudes. Rinaldi (2003),
concludes in his study that students show a more positive approach towards education when presented
with a learning environment suitable for their dominant learning styles; Giinaydin (2009), also came to
the conclusion that in the social studies course, the educational environment, organized according to
the style of learning, creates a positive attitude towards the social studies course.

In Turkey, Ministry of Education (2005) launched a student centered, activity based program taking
into account the individual differences the learning styles are based on. With regard to social studies
course, a new approach allowing the students to with their environment in their own lives, i.e. balancing
knowledge and skill, is in place. The aim of this curriculum is to make the students active in teacher-
guided learning environments with constructivist approach, and for students to attain meaningful
learning by structuring their present knowledge (Koksal, 2007). The strategies, methods and techniques
used in the learning environments based on the constructivist approach differ from the traditional
learning environments. In this respect, one of the teaching activities to support constructivist teaching is
creative drama.

Adigiizel (2007) defined creative drama in education as "to animate and represent any subject with a
group utilizing the improvisation and role play techniques and using mainly the experiences of the group
members". In social studies, drama can produce unforgettable moments which students will remember
throughout their lives. Drama can make the classroom an exciting place (Turner, 2004). This may lead to
the positive attitudes of the students towards school and social studies. As Burke cited (2013), Bolton
also stated that improved attitudes during drama process can be counted as one of the benefits of
drama for the participants.

Marzano, Pickering and Pollock (2001) stated that students needed multiple images to learn the
details and that drama had a great impact while providing oral and visual training. It is also highly
motivating to use the drama method. Students work in collaboration; learn research, critical thinking
and problem solving skills. Teachers, additonally, greatly benefit from knowing the multiple intelligences
and learning styles of their students (Shoob & Stout, 2008).
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Creative drama is experimental and addresses multiple senses. In using the creative drama method
in the classroom, teachers should recognize the different learning styles or specific requirements to
meet students' needs (Ariali, 2007). Furthermore, classroom management in drama should be designed
according to the requirements of learning style or drama techniques (Clipson-Boyles, 2012).

There are many studies examining the effect of learning styles (Arslanhan, 2013; Azizoglu ve Cetin,
2009; Bozkurt, 2005; Dunn, Honigsfeld, Doolan., Bostrom, Russo, Schiering, Suh ve Tenedero, 2009; Evin
Gencel, 2006; Giiven, 2008; Lovelace, 2005; Mangino, 2004; Mc Naughton, 2004; Minotti, 2005; Ozbek,
2006; Usta, Bodur, Yagiz ve Sunbul, 2011; Utanir, 2008) and creative drama method (Flennoy, 1992;
Karadag, 2005; Kraemer, 2002; Sézer, 2006; Utkiir, 2012; Yalgin, 2004; Yassa, 1999; Zayimoglu, 2006)
on attitude towards the subject in literature. In this study, investigating whether the creative drama
method utilized in social studies teaching is effective on students' attitudes toward the subject with
respect to their dominant learning styles, is considered to contribute to the field with this dimension.
From this point of view, the aim of this study is to determine the effect of creative drama method used
in teaching a unit included in the fourth grade social studies curriculum on the attitudes of students
towards social studies course with respect to their learning styles and to reveal the opinions of the
students at the end of this process. For this purpose, the following questions were dwelled upon:

1. In the study where creative drama method was used, when the attitude scale pre-test scores are
controlled are there significant differences in the post-test scores of the students with respect to;

a. Environmental (light, temperature, seating design)
b. Emotional (motivation, persistence, responsibility, structure)
c. Sociological (With Adults, using varying methods)
d. Physical (Mobility) dimension of learning styles?
2. What are the students' opinions on the process?
Method
Research Design

The research was conducted according to mixed method. Quasi-experimental model designed based
on two experiment and two control groups model was used for collecting quantitative data. Qualitative
data were collected by using interview method.

Participants

The study was conducted with fourth-grade students in a public elementary school where study data
collection and creative drama sessions could be held under appropriate conditions in Seyhan district of
Adana, Turkey. From the fourth grade students in the school two classes were selected as experiment
groups and two classes were selected as control groups by random sampling method. There are 42
students in the experiment group and there are 39 students in the control group. A total of 81 students
form the sample of the study.

Instruments

"Attitude towards Social Studies Scale" developed by Evin Gencel (2006) and "Marmara Learning
Styles Scale" adapted to Turkish by Simsek (2007), were used as data collection tools in the study. The
Attitude towards Social Studies Scale comprises 35 statements of which 16 are negative and 19 are
positive. The scale consists of five point Likert type choices; “Strongly Agree”, “Agree”, “Undecided”
“Disagree”, “Strongly Disagree” and positive statements are scored from 5 to 1 and negative statements
are scored from 1 to 5. Minimum score on the scale is 35 whereas the maximum score is 175. When
interpreting the attitude scale, scores between 35-58 are regarded as “very negative”, scores between
59-91 as “negative”, scores between 92-124 as “intermediate positive”, scores between 125-156 as

“positive” and scores between 157-175 as “very positive”. The internal consistency coefficient of the
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scale was calculated as .95. The internal consistency coefficient of the scale applied to the study group
was found to be .88. "Marmara Learning Styles Scale" developed by Dunn and Dunn and adapted to
Turkish by Simsek (2007) was used to determine the learning styles of the students. This scale does not
include all dimensions of Dunn and Dunn learning styles. The aim of the Marmara Learning Styles Scale
is to determine the learning styles of primary school 3rd, 4th and 5th grade students in 9-11 age group.
This scale, based on the theoretical background of Dunn and Dunn learning style scale, consists of 94
questions and 17 sub-dimensions. The questions are answered with "Yes" and "No". The person
answering the scale can reach the result by marking the statement which is most appropriate for
her/him. While half of the number of items in each sub-dimension indicates a preference, the other half
of the sub-dimension items indicate the opposite of this preference. According to the answers,
”Personal Learning Profile” is obtained. In this way, the individual's strong and weak preferences related
to each sub-dimension of learning styles are determined. Spearman Brown, Guttmann and Cronbach
Alpha reliability coefficients were used to calculate the internal consistency coefficient of the scale. With
regard to reliability, when we look at the calculation results for 9, 10, 11 age groups, with Spearman
Brown as .53; Guttmann as .67; Cronbach Alpha as .66, high coefficient values are reached. When the
coefficient values of the whole group were taken into account in the validity study, .67 was calculated
for Learning Styles Scale. This coefficient value is also considered acceptable. In order to determine the
students' opinions at the end of the process, interview was used as a data collection tool. In order to get
the students' feelings, thoughts and opinions about the creative drama process, the students were
asked to write on paper all kinds of positive or negative experiences in their minds about the
experiences they had after the sessions were finished.

Procedure

Creative drama plans consisting of 9 sessions for 15 class hours in line with the learning goals of
Technology in our Life; We are Measuring Time; Once upon a Time; Our Life is Getting Faster; Our
Projects; How Should We Use It? subject matters in the " Lucky to Have It " unit of 4th grade social
studies subject were devised. The plans prepared based on the preparation-warm-up, improvisation and
evaluation stages (see Appendix 1 for an example) were presented to the expert opinion and the plans
were adjusted accordingly. All the stages in the plan were designed with activities that are suitable for
the attainments of " Lucky to Have It " unit or subjects. In addition, before the sessions were started,
exercises for introduction, communication, interaction, assertiveness were performed, and the students
were prepared for the drama process.

Data Collection and Analysis

Firstly, the researchers introduced themselves to the teachers of the four classes included in the
study and the study was presented. The social studies attitude scale was applied as pre-test to the
students in the experiment and control groups before the unit was taught. In both experimental groups,
the process was carried out separately by the same researcher and creative drama activities were
conducted for 15 hours. In the two control groups, the units were taught by the classroom teachers in
accordance with the social studies guide book, as instructed in the Social Studies Curriculum. The
teachers' activities in the classroom were checked and the teachers relayed information about the
process throughout the process. After the experimental procedure, the social studies attitude scale was
applied as a post-test to the students in the experiment and control groups. In the study, the effect of
creative drama on learning styles was not emphasized and after experimental process to collect all the
data at the same time without time interval, Marmara Learning Styles Scale was used which revealed
the students' learning styles. In addition, interview data were collected at the end of the process.

The following sub-dimensions from the students' learning style profiles which had adequate level of
data in the frequency distributions of experiment and control groups were included in the analysis;
Light, temperature, sitting arrangement in the environmental dimension; motivation, persistence,
responsibility, structure in the emotional dimension; (studying) with adults, using varying methods (to
study) in sociological dimension; and mobility preferences in the physical dimension. Table 1 shows the
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results of the t-test to test whether there is a significant difference between the mean scores of the
attitude scale pre-test scores of the students in the experiment and control groups.

Table 1.

Experiment and Control Groups Attitude towards Social Studies Pre-Test Score t-Test Results

Groups N X S sdt p
g Experiment 42 142.52 19.89 79 2.08 .041
=}
Z: Control 39 150.64 14.71

When Table 1 is examined, it is seen that there is a significant difference between the attitude
towards social studies pre-test mean scores of the students in the experiment and control groups
(X'eg=150.64; Xcg=142.52). For this reason, covariance (ANCOVA) analysis was used to determine
whether there was any differentiation between pre-test - post-test mean scores of experiment and
control groups. The results of the students' opinions about the course taught with creative drama were
revealed through content analysis. Exemplary quotations from opinion statements were included to
support the results and reflect the views of the students. In direct citations, abbreviations of the
identification number of the students were used. For example; O1 refers to the student who is
evaluated in the first place.

Findings

In this section, the findings regarding the effect of the creative drama method on attitude according
to learning styles preferences towards the subject for social studies in primary school are presented.

Table 2 shows the mean pre-test post-test scores, standard deviation values and corrected post-test
scores of the students on the attitude scale with respect to their learning style preferences.
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Table 2.

Pre-test - Post-Test Mean Scores, Standard Deviation and Adjusted Final Test Mean Scores of Social
Studies Attitude Scale Scores with respect to Environmental, Emotional, Sociological and Physiological
Dimension Preferences of Students

Pretest Posttest Adjusted
Mean
Preferences Groups N X S X S Xadj
Experiment 27 141.74 19.22 153.78 14.66 156.80
Low
%D Control 34 15132 15.23 146.12 17.77 143.72
- Experiment 15 143.93 21.66 153.67 16.01 154.00
Brightly
Control 5 146.00 10.46 150.80 15.72 149.81
© o Experiment 24 144.63 18.02 156.42 14.28 157.17
S 2 Cool
g g Control 23 14730 16.41 14409 1840 143.30
o Qo
S GE) Experiment 18 139.72 22.36 150.17 15.49  154.27
S ~ Warmth
Control 16 155.44 10.55 150.50 15.64  145.89
Conventional Experiment 32 142.19 18.17 153.75 13.84 156.25
c
0 desk Control 32 152.28 12.10 147.56 16.96 145.06
(&)
e Experiment 10 143.60 25.76 153.70 18.96  153.57
Comfortably
Control 7 143.14 23.09 14286 20.28 143.05
Fy Fulfills Experiment 35 141.91 1945 153.17 1410 155.46
=
2 responsibilities  Control 32 152,59 12.19 14994 1532 147.43
o
> Experiment 7 145.57 23.37 156.57 19.76 154.99
& Reminded
Control 7 14171 22.11 132.00 19.92 133.59
_ o Experiment 27 145.30 18.38 155.93 13.99 157.20
iy e Persistent
2 % Control 23 150.09 13.00 145.57 17.93 144.08
o —
UE_, ‘.% Experiment 15 137.53 22.12 149.80 16.32  153.89
e Not persistent
Control 16 151.44 17.29 14838 17.05 14454
5 Does not Experiment 8  153.63 1890 161.00 1596 161.77
g require Control 5 15620 9.18 150.60 7.70  149.36
>
& Experiment 34 13991 1946 152.03 1443 154.73
Require

Control 34 149.82 15.28 146.15 18.41 143.44
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Continued Table 2 Pretest Posttest ,:/ldé:;ted
Preferences Groups N X S X S Xadj
Experiment 29 14597 19.78 155.90 14.83 158.12
= Parent
2 Control 30 154.13 10.22 147.87 14.35 145.72
<
= Experiment 13 134.85 18.61 148.92 14.67 150.12
= = Teacher
& Control 9 139.00 21.21 142.89 25.89 141.17
o
2 Experiment 13 138.46 25.40 14435 17.08 153.32
3 - Different ways
2 Control 13 14431 13.01 153.81 14.70 145.60
©
= Similiraty Experiment 29 151.62 1849 154.69 13.35 157.45
ways Control 26 14731 1896 146.42 16.96 143.35
.TQ . Without Experiment 21 145.71 19.53 155.91 1195 156.94
%D % mobility Control 21 15157 1141 147.62 16.19 146.58
= [}
_% = Experiment 21 139.33 20.20 151.57 17.50 155.07
o Need mobility

Control 18 14956 18.11 145.67 19.14 141.58

Table 2 shows the pre-test and post-test mean scores, standart deviations and adjusted mean scores
of the experiment and control groups. The results of covariance analysis (ANCOVA) used for determining
whether there was a statistically significant difference between the post-test mean scores of the
experiment and control groups were reported with respect to learning style sub-dimensions.

In the environmental dimension; the main effect of grouping in the adjusted posttest attitude scores
was significant for low light sub-dimension [F(1, 58)=13.20, p<.05]; but not statistically significant for
those who favor bright light [F(1,17) =.66, p> .05]. There was a significant difference in the attitudes of
the students who preferred the cool environment [F(1, 44)=12.82, p<.05] while there was no significant
difference in the attitude scores between the groups for those who favor the warm environment [F(1,31
)=3.31, p> .05]. In the preference of seating design, it was found that there were significant differences
in the attitude scores for both the students who sit conventional desk [F(1,61)=9.79, p<.05] and those
who preferred to sit comfortably [F(1,14)=6.62, p<.05].

In the emotional dimension; for fulfills responsibilities [F(1,64)=5.92, p<.05] and responsibilities need
to be reminded [F(1,11)=33.61, p<.05] preferences a significant difference in the mean attitude scores in
favor of the experiment group was observed. It was determined that there is a significant difference in
favor of experiment group between experiment and control group mean attitude scores for patient and
decisive preference [F(1,47)=12.26, p<.05] and there is no significant difference for impatient and
indecisive preference [F(1,28)=3.80, p<.05]. For both needs instructions preference [F(1,10)=16.08,
p<.05] and doesn't need instructions preference [F(1,65)=10.80, p<.05] a significant difference in the
mean attitude scores in favor of the experiment group was determined.

In the sociological dimension, while there is a significant difference in students' attitudes in favor of
the experiment group for (studying with) an adult or parent preference [F(1,56)=14.63, p<.05], there is
no significant difference in the attitude scores of those who prefer (studying with) the teacher
[F(1,19)=1.94, p>.05]. It was observed that there is no significant difference in favor of experiment group
between experiment and control group mean attitude scores for likes varying methods preference
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[F(1,23)=1.71, p>.05] and there is a significant difference for prefers similar methods preference
[F(1,52)=18.48, p<.05].

In the physiological dimension a significant difference in attitude scores in favor of the experiment
group was found for both sits still preference [F(1,39)=6.24, p<.05] and needs to move preference
[F(1,36)=12.35, p<.05].

Student Opinions on the Process

Regarding teaching the social studies course with creative drama method, the situation most stated
by the students is that they had negative attitude towards the social studies in the beginning and at the
end of the process they liked, i.e. exhibited positive attitude towards the course. They expressed this
with the following sentences; "I liked the social studies course with this method. (0.1), "Thanks to this
drama method, now | really like the social course | did not like before thanks to you." (0.3), "l never had
this much fun in the social studies course before. Honestly, | was bored in the old social studies classes."
(0.4), "I didn't like the social course in the first semester at all, | started liking it after you came." (0.5),
"The social studies course became my favorite course.” (0.6), "Thanks to you, | started to like the social
studies course. You always used a language | understood when you taught social studies course.” (0.12),
"I didn't like the social course much before, but since you came, | started to like the social course more.”
(0.15), "Before you came, there was only one subject | liked; physical education. Now it's social studies
and physical education." (0.18), ”I really didn't like the social class before. When | did it with you, |
changed my mind, now | enjoy it." (0.18), ”I used to hate social course or even get bored. But | like the
social studies course now." (0.19), "I didn't like social before. But now | like the social studies course
very much." (0.32).

Some students expressed that they already liked the course but now like it even more in the
following sentences; "I like the social studies course more." (0.2), "I liked the social course more and
had a lot of fun in the social studies course." (0.7), "I liked the social studies course before, but now |
like it more." (0.11), "But now | like social studies more than my favorite course, that is mathematics."
(0.14), “Thanks to you, | started to like social course even more. Also, now | have more knowledge in
social studies." (0.17), “I already liked the social studies course, but now | like it more." (0.22),“ | now
pay greater attention to social studies and | like it more." (0.23), "Thanks to drama, | started really liking
the social studies course." (0.30). In addition, they expressed their thoughts on how the creative drama
made the social studies more fun and not a boring subject anymore with the following sentences; "I now
want to spend all the social studies course with you, not with books." (0.17), "Social studies course is a
very, very fun course." S(0. 24).

Discussion & Conclusion

With respect to the following student preferences a significant difference in the attitude mean
scores in favor of experiment group was found; in the environmental dimension, low light, cool
environment, sitting upright and comfortably; in the emotional dimension, fulfilling/needing to be
reminded of responsibilities, being patient and decisive, needs/does not need instructions; in the
sociological dimension, (studying with) an adult or parent, uses similar methods; in physical dimension;
can/cannot sit still. It was found that there was no significant difference between the experiment and
control groups with respect to the following student preferences; bright light, warm environment,
teacher as adult, liking varying methods, being impatient and indecisive. Although there was no
significant difference with respect to these sub-dimensions in the attitudes of the students towards
social studies course in the social studies course taught by the creative drama method, the results of the
students' attitude mean scores showed that the students in the experiment group had a more positive
attitude than the students in the control group.

There are studies (Aktepe, Tahiroglu ve Sargin, 2014; Altinisik ve Orhan, 2002; Ergin, 2006; Karakus,
2009; Kartal, 2015; Kihg&Caliskan, 2012; Lovelace, 2005; Yilmaz ve Colak, 2012) in the literature in
which students' attitudes towards social studies course are determined by various methods such as
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multi-media, constructivist learning, mind mapping, concept mapsg. In these studies, the attitudes of
the students towards the social studies course have developed positively. Furthermore, as Yilmaz and
Seker (2011) stated, the most important variables affecting attitudes in general are life and learning
experiences of the student, success motivation, self-concept and self-efficacy perception, the teacher's
approach to the student and teaching, the teaching style of the teacher and the teacher's competency,
characteristics of the learning environment and the classroom management style. The results of this
study also showed that the teaching based on the learning styles has positive effects on the attitudes of
the students towards the course. In addition, it is emphasized in the literature that especially the
teaching methods and the learning environment are important in the attitudes of students in the
process (Hootstein, 1995; Osborne, Simon and Collins, 2003). Lovelace's (2005) meta - analysis study
also reveals that Dunn and Dunn's learning style model has a positive effect on students' attitudes.
Similarly, Bozkurt (2005) found that the teaching environment designed according to Dunn and Dunn
learning styles had a positive effect on students' attitudes towards science course. However, in these
studies, the effect of teaching based on Dunn and Dunn learning style on attitude was not investigated
separately with respect to learning style sub-dimensions and a general result was revealed. According to
the study carried out by Mangino (2004), which is similar in some respects to this study, in the
correlation of job or school satisfaction and attitude, the individuals who require working alone or quiet
environment are individuals with low satisfaction. Decisiveness, patience and motivation have little
effect on those who do not have job or school satisfaction. Students who have positive attitudes in
education have preferences for responsibility, motivation, reflective, visual and individual learning. It is
observed that intake and mobility preferences are dominant preferences for the students who show
negative attitude. Attitude research shows that positive attitudes are associated with responsibility,
motivation, learning alone, light, sitting arrangement, reflection and visual preferences; negative
attitudes are associated with intake and mobility preferences. Individuals with dominant
aforementioned learning style preferences of sitting upright and comfortably, fulfilling responsibilities,
being patient and decisive have positive satisfaction and attitude. In this study where the effect of
creative drama on attitude with respect to learning styles was examined, positive effect was noted in
the same sub-dimensions. In addition, while negative attitudes were associated with mobility
preference in Mangino's (2004) study, contrarily it was found in the present study that students had a
positive attitude towards the course regardless of their preference regarding mobility. In other words,
creative drama has a positive effect on the attitudes of students who adopt either of the dimensions of
preferring mobility or not. In this case, we can say that creative drama method is an option for students
who prefer or do not prefer mobility.

Although there is a limited number of studies on the effect of creative drama on attitude according
to learning style, it is also evident in the results of this study that creative drama as a teaching method
has a positive effect on students' attitudes towards classes. Although the effect of creative drama on
students' attitudes with respect to learning styles is not significant for all sub-dimensions; When we look
at the pre-test and post-test mean scores of the attitude test and student opinions, it was concluded
that there was a positive increase with respect to all sub-dimensions. When the results of previous
studies are examined (Yassa, 1999; Ustlindag, 1997; Kraemer, 2002; Ozsoy, 2003; Mc Naughton, 2004;
Karadag, 2005; Sozer, 2006; Zayimoglu, 2006; Karapinarli, 2007; Glnaydin, 2008; Kayhan, 2009;
Aykac&Adigiizel, 2011; Malbelegi, 2011, Utkiir, 2012; Erdem Zengin, 2014), it is determined that creative
drama improves attitudes towards the course. In this study, it is also noted that creative drama method
creates a positive change in students' perspectives towards social studies course. Aktepe, Tahiroglu and
Sargin (2014) stated that although the students generally exhibit positive attitudes towards social
studies course, they have considerable negative attitudes characterized as being bored in social studies
course, the time dragging on, not liking the subject when studying, being anxious of the social studies
classes and exams. But in this research, the students' following statements constitute proof that the
negative attitudes towards the subject is eliminated and student opinions on the subject have changed;
"You make us do the homework in a very fun way."; The only part | don't like during the drama process,
is that the lessons are always short"; "Thanks to this information, | did better in the presentations of the
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social course.”; "lI've never had so much fun in social studies. Honestly, | was bored in the old socia
I R had h f | stud H tly, | bored in the old I
studies course."; "l used to hate social course or even get bored. But now | like the social studies
course."

Akengin, Saglam and Dilek (2002) stated that most of the students stated that they could not relate
the course contents to their daily life. Furthermore, they stated that this situation may have arised due
to following resons; although the course was very popular, it was not an easy course and in addition to
being perceived as an abstract course, suitable teaching methods may have not been used in its
teaching. In this study, the course was taught with creative drama method, providing an environment to
learn by doing and experiencing and as a result the students expressed their opinions as follows; "I still
remember what I've learned. We learned about calendars and technological products. We learned
about old and new objects."; "We both learn and play games or we learn without realising"; "You taught
us things we didn't know. All of what you teach is things we can put to use. We now have learned all of
what we didn't understand before."; "We learned what they used in the old times, old objects and how
they are different from the present."; "You did not just teach us the subject, you helped us play games
and brought us back to the past." On the basis of these opinions, it is seen that creative drama is
effective in eliminating the problems arising in the teaching of the social studies course, which is
generally based on the narrative. As Ergin (2006) also stated, many factors such as all of teacher's
actions in the class, student participation, studying habits, expectations from the course, can affect the
attitude of the student towards the course.

As a result, creative drama has a positive effect on students' attitudes towards social studies course.
The fact that the creative drama method responds to the students with different learning styles in the
classroom may have been the cause of this result. Therefore, this method can be used in the teaching of
other units and other courses in order to positively change the attitudes of the students towards the
course.
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Tiirkge Siirimui

Giris

Birey egitim siirecinde dogustan getirdigi pek ¢ok 6zelligini gelistirerek yeni bilgi, beceri ve tutumlar
kazanmaktadir. Egitim siirecinde kazanilan tutum, kavram olarak 6grencinin benligindeki inanglarini,
ilgilerini, glcli ve zayif oldugu yonlerini, 6grenilecek konuya iliskin gidilenmesini ve genel isteklilik
durumunu belirtmektedir (Simsek, 2004, 138). Schunk (2009) tutumlarin dogrudan gozlenemedigini,
ogrenilebilir oldugunu ve Gagne’nin de belirttigi gibi dolayli bir sekilde deneyimler yoluyla, canh veya
sembolik 6rneklerin gozlenmesiyle 6grenilebilecegini belirtmistir. Smith ve Ragan (1999), 6grenci
ozelliklerini bilissel, duyussal toplumsal, fizyolojik olarak kategorize ettikleri ve duyussal kategoride
o6grenci tutumlarinin yer aldigi, 6gretme-6grenme siirecinde bu 6zelliklerden dogan bireysel farkliliklarin
dikkate alinmasi gerektigini ifade etmislerdir. Buradan yola c¢ikarak bireysel farkliliklarin temel
olusturdugu 6grenme stilleri kavrami 6n plana ¢ikmaktadir.

Dunn ve Dunn (1992, 2) 6grenme stilini “her bir 6grenenin, yeni ve zor bilgiyi hatirlama, isleme ve
odaklanmaya baslama yolu” seklinde ifade etmektedir. Dunn ve Dunn 6grenme stili modeli 21 alt boyut
icermektedir. Cevresel boyut (ses, isik, 1si ve oturma diizeni), duygusal boyut (motivasyon, kararlilik,
sorumluluk, yapi), sosyolojik boyut (tek basina 6grenme, bir akrani ile, kiigik grupla (akran), takimla,
yetiskinle, gesitli kisilerle ya da grupla), fiziksel boyut (duyusal tercih (gorsel, isitsel, dokunarak ya da
kinestetik), gliniin zamanindaki enerji diizeyi, yiyecek ya da icecek gereksinimi, hareket tercihi),
psikolojik boyut (butlini ya da ayrintiyi, sag ya da solu, birden bire karar verme ya da Gzerine diisinme)
seklindedir (Dunn & Dunn, 1992).

Dunn (1996), 6grenme stillerinin ¢ok boyutlu bir yapi oldugunu, boyutlarin birbirini farkh agilardan
etkiledigini ve benzersiz modeller olusturdugunu belirtmistir. Bu modellerin kisinin odaklanma, siireg,
tutumlarinda etkili olacak yeni ve farkli bilgiler ortaya gikaracagini belirtmistir. Rinaldi (2003), yaptig
arastirmada 6grencilere baskin 6grenme stillerine uygun 6gretim ortami sunuldugunda egitime karsi
daha olumlu yaklasim sergilediklerini saptamistir. Glinaydin da (2009) sosyal bilgiler dersinde, 6grenme
stiline gore dizenlenen egitim 6gretim ortaminin sosyal bilgiler dersine kargi tutumunu olumlu hale
getirdigi sonucuna ulagmistir.

Tirkiye’de 6grenme stillerinin temelini olusturan bireysel farkhliklar MEB (2005) tarafindan dikkate
alinarak, 6grenciyi merkeze alan, diger bir deyisle etkinlik merkezli bir program uygulamaya konmustur.
Sosyal bilgiler dersi agisindan degerlendirildiginde de, 6grencinin kendi yasantilarini c¢evreyle
etkilesimine olanak saglayan yani bilgi ve beceriyi dengeleyen, yeni bir anlayis yasama gegirilmeye
¢alisimistir.  Uygulamaya konan &gretim programlarinda yapilandirmaci yaklasimla, 6gretmenin
rehberliginde, 6grenme ortaminda 6grencileri etkin kilmak ve 6grencilerin sahip olduklari bilgilerini
yapilandirma yoluyla anlamli 6grenmeler gerceklestirmesi amaclanmistir (Kéksal, 2007). Yapilandirmaci
yaklasimi temele alan 6grenme ortamlarinda kullanilan strateji, yontem ve teknikler geleneksel 6grenme
ortamlarina goére farklihklar goéstermektedir. Bu dogrultuda yapilandirmaci 6gretime destek olacak
6gretim faaliyetlerinden biri de yaratici dramadir.

Adiglizel (2007) egitimde yaratici dramayi, “herhangi bir konuyu, dogaglama, rol oynama gibi
tekniklerden yararlanilarak, bir grupla ve grup Uyelerinin yasantilarindan yola ¢ikarak canlandirmalar
yapmak” olarak tanimlamistir. Sosyal bilgilerde drama 6grencilerin yasamlari boyunca onlarla birlikte
tasinacak olan unutulmaz anlar Gretebilir. Drama, sinifi heyecan verici bir yer yapabilir (Turner, 2004).
Bu da 6grencilerin okula ve sosyal bilgilere karsi olumlu tutumlarinin agiga ¢ikmasini saglayabilir. Burke
(2013)’an aktardigina gore, Bolton da dramanin katilimcilara kazandirdiklari arasinda, drama siirecinde
tutumlarinin gelistiginin yer aldigini belirtmistir.
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Marzano, Pickering ve Pollock (2001) 6grencilerin ayrintilari 6grenmeleri icin ¢oklu gorintiye
gereksinim duyduklarini, sozli ve gorsel egitim saglarken dramanin biyuk etkisinin oldugunu
belirtmislerdir. Ayrica drama yéntemi kullanmak, son derece motive edicidir. Ogrenciler isbirligi icinde
¢alisarak; arastirma yapma, elestirel diisiinme ve problem ¢6zme becerisini 6grenirler. Bununla birlikte
ogretmenlerin, 6grencilerinin ¢coklu zeka ve 6grenme stillerini bilmeleri 6gretmenlere biyilk yarar saglar
(Shoob&Stout, 2008).

Yaratici drama deneyimsel temellidir ve birden fazla duyuya hitap eder. Sinifta yaratici drama
yontemi kullanirken, 6gretmenler 6grencilerin ihtiyaglarini karsilamak i¢in farkh 6grenme stillerini ya da
ozel ihtiyaglarini bilmelidir (Ariali, 2007). Bunun yaninda dramada sinif ydnetiminin, 6grenme stili ya da
drama tekniklerinin 6zelliklerine gére tasarlanmasi gerekmektedir (Clipson-Boyles, 2012).

Alan yazin incelendiginde 6grenme stillerinin (Arslanhan, 2013; Azizoglu ve Cetin, 2009; Bozkurt,
2005; Dunn, Honigsfeld, Doolan., Bostrom, Russo, Schiering, Suh ve Tenedero, 2009; Evin Gencel, 2006;
Giiven, 2008; Lovelace, 2005; Mangino, 2004; Mc Naughton, 2004; Minotti, 2005; Ozbek, 2006; Usta,
Bodur, Yagiz ve Suinbdl, 2011; Utanir, 2008) ve yaratici drama yénteminin (Flennoy, 1992; Karadag, 2005;
Kraemer, 2002; Sézer, 2006; Utkiir, 2012; Yalcin, 2004; Yassa, 1999; Zayimoglu, 2006) derse kars!
tutuma etkisini inceleyen ayri ayri bircok c¢alisma bulunmaktadir. Bu g¢alisma ile yaratici drama
yontemiyle islenen sosyal bilgiler dersinin 6grencilerin derse karsi tutumlarina etkide bulunup
bulunmadigl baskin 6grenme stilleri dikkate alinarak incelenmis, bu boyutuyla alana katki saglayacagi
distnilmustir. Bu noktadan hareketle, bu arastirmanin amaci, ilkokul dordiinci sinif sosyal bilgiler
dersinde ele alinan bir Unitenin 6gretiminde kullanilan yaratici drama yonteminin, 6grencilerin 6grenme
stillerine gore, sosyal bilgiler dersine yonelik tutumlarina etkisini ve bu siire¢ sonunda 6grencilerin
gorislerini ortaya c¢ikarmak olarak belirlenmistir. Bu amag¢ dogrultusunda asagidaki sorulara yanit
aranmigstir:

1. Yaratici drama yonteminin 6grencilerin;
a. Cevresel (is1k, 1s1, oturma diizeni),
b. Duygusal (motivasyon, kararhlk, sorumluluk, yapi),
c. Sosyolojik (Yetiskinle, Cesitli Yollari Kullanma),

d. Fiziksel (Hareket) boyuttaki 6grenme stillerine gére sosyal bilgiler dersinde tutum olcegi 6n
test puanlari kontrol altina alindiginda son test puan ortalamalari arasinda anlamli farkhlik var midir?

2. Ogrencilerin siirece iliskin gorisleri nelerdir?
Yontem
Arastirmanin Modeli

Arastirma karma desene gore yiritilmustir. Nicel verilerin toplanmasinda iki deney, iki kontrol
grubu modeline gore desenlenmis yari deneysel model kullaniimistir. Nitel veriler ise gbriisme yontemi
kullanilarak toplanmistir.

Katilimcilar

Arastirma Tirkiye Adana ili Yiregir ilgesinde bulunan, arastirma verilerinin toplanmasinin ve yaratici
drama galismalarinin uygun kosullarda yapilabilecegi bir devlet ilkokulunda okuyan dordiinci sinif
ogrencileri ile ylrGtilmustar. Okuldaki dérdinct siniflar icerisinden, secgkisiz 6rnekleme yéntemiyle iki
sinif deney, iki sinif kontrol grubu olarak belirlenmistir. Deney grubunda 42; kontrol grubunda ise 39
o6grenci bulunmaktadir. Toplam 81 6grenci arastirmanin galisma grubunu olusturmaktadir.

Veri Toplama Araglari
Arastirmada veri toplama araci olarak Evin Gencel (2006) tarafindan gelistirilen “Sosyal Bilgiler

Dersine Yonelik Tutum Olgegi”, Simsek (2007) tarafindan Tiirkce’ye uyarlanip olusturulan “Marmara
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Ogrenme Stilleri Olgegi” kullanilmistir. Sosyal Bilgiler Dersine Yénelik Tutum Olgegi 16’s1 olumsuz, 19'u

”

olumlu &nerme iceren 35 maddeden olusmaktadir. Olgek besli likert tipindeki “Cok Uygun”, “Uygun”,
“Kararsizim”, “Uygun Degil”, “Hig Uygun Degil” segeneklerinden meydana gelip, olumlu maddeler 5’ den
1" e; olumsuz maddeler 1’ den 5’ e gdére puanlanmaktadir. Olcekten en az 35, en ¢ok 175 puan
alinmaktadir. Tutum 0Olgegi yorumlanirken 35-58 arasindaki puanlar “cok olumsuz”, 59-91 arasindaki
puanlar “olumsuz”, 92-124 arasindaki puanlar “orta diizeyde olumlu”, 125-156 arasindaki puanlar
“olumlu”, 157-175 arasindaki puanlar ise “cok olumlu” bigiminde degerlendirilmektedir. Olgegin ig
tutarhhk katsayisi .95 olarak hesaplanmistir. Arastirma igin ¢alisma grubuna uygulanan olgegin ig
tutarhilik katsayisi ise .88 olarak bulunmustur. Ogrencilerin 6grenme stillerini 6grenmek icin Dunn ve
Dunn tarafindan gelistirilen ve Simsek (2007) tarafindan Tirkge'ye uyarlanip olusturulan “Marmara
Ogrenme Stilleri Olgegi” kullanilmistir. Bu 6lgcekte Dunn ve Dunn 6grenme stillerinin tiim boyutlari
bulunmamaktadir. Marmara Ogrenme Stilleri Olcegi’nin amaci 9-11 yas grubu ilkdgretim 3., 4., ve 5. Sinif
ogrencilerinin 6grenme stillerini 6lgmektir. Dunn ve Dunn 6grenme stili 6lgeginin teorik alt yapisi dikkate
alinarak hazirlanan bu 6lcek 94 sorudan ve 17 alt boyuttan olusmaktadir. Sorular “Evet” ve “Hayir”
seklinde cevaplanmaktadir. Olgegi uygulayan kisi kendine en uygun olan durumu isaretleyerek sonuca
ulasabilmektedir. Her alt boyutta bulunan madde sayisinin yarisi bir tercihi belirtirken, alt boyuttaki
maddelerin diger yarisi bu tercihin tersi durumunu belirtmektedir. Verilen yanitlara gore “Kisisel
Ogrenme Profili” ortaya ¢ikmaktadir. Bu sayede bireyin 6grenme stilleri ile ilgili her bir alt boyuta iliskin
gliclii ve zayif tercihler ortaya ¢ikmaktadir. Olgegi’n i¢ tutarlilik katsayisinin hesaplanmasinda Spearman
Brown, Guttmann, Cronbach Alpha glivenirlik katsayilari kullaniimistir. Givenirlik 9, 10, 11 yas gruplari
icin yapilan hesaplama sonuglarina bakildiginda, Spearman Brown .53; Guttmann .67; Cronbach Alpha
.66 ile yiiksek katsayi degerine ulastigi gorilmektedir. Gegerlilik calismasinda tim grubun katsayi
degerleri dikkate alindiginda, Ogrenme Stilleri Olgegi icin .67 sonucu elde edilmistir. Bu katsayi degeri de
kabul edilebilir olarak degerlendirilmektedir. Ogrencilerin siire¢ sonundaki gérislerini belirlemek igin
veri toplama araci olarak gériisme kullanilmistir. Ogrencilerin yaratici drama siireciyle ilgili duygu,
diisiince ve gorislerini almak igin Ogrencilerden oturumlar bittikten sonra gecirdikleri deneyimler
hakkinda akillarinda yer etmis olumlu ya da olumsuz her tirli yasantiyi yazili olarak kdgida aktarmalari
istenmistir.

Deneysel islem

Dordiincii sinif sosyal bilgiler “lyi ki Var” (initesinin; Hayatimizda Teknoloji, Zamani Olgiiyoruz, Bir
Zamanlar...,Hayatimiz Hizlaniyor, Bizden Projeler, Nasil Kullanmaliyiz? konularinin kazanimlarina uygun
olarak 9 oturum, 15 ders saatinden olusan yaratici drama planlari olusturulmustur. Hazirlik-isinma,
canlandirma ve degerlendirme asamalari dikkate alinarak hazirlanan planlar (6rnek igin Ek 1’e bakiniz)
uzman goristine sunularak fikir alinmis ve planlarin dizeltmeleri yapilmistir. Plandaki bitin asamalar
“lyi ki Var” lnitesinin ya da konularinin kazanimlarina uygun olan etkinliklerle diizenlenmistir. Ayrica
oturumlar baslamadan once tanisma, iletisim, etkilesim, kendini tanima ve giiven konulariyla ilgili
calismalar yapilarak 6grencilerin drama siirecine hazirlanmalari saglanmustir.

Verilerin Toplanmasi ve Analizi

ilk olarak galismanin yiritiilecegi dért sinifin gretmenleriyle tanisiimis ve calisma hakkinda bilgiler
verilmistir. Deney ve kontrol grubundaki 6grencilere, Gnite islenmeye baslamadan 6nce sosyal bilgiler
tutum Olgegi 6n test olarak uygulanmistir. Her iki deney grubunda da slireg ayri ayri, ayni arastirmaci
tarafindan yiritilmiis ve 15 ders saati siiresince yaratici drama calismalari yapilmistir. iki kontrol
grubunda Uniteler Sosyal Bilgiler Programinda yer aldigi sekilde, sosyal bilgiler kilavuz kitabi
dogrultusunda sinif 6gretmenleri tarafindan islenmistir. Bu siirecte 6gretmenlerin derste neler yaptiklari
siire¢ boyunca kontrol edilmis ve 6gretmenlerden siiregle ilgili bilgi alinmistir. Deneysel islemden sonra
deney ve kontrol grubundaki 6grencilere sosyal bilgiler tutum 6lgegi son test olarak uygulanmistir.
Arastirmada yaratici dramanin 6grenme stillerine etkisi izerinde durulmadigl ve tim verileri zaman
araligi olmadan, ayni anda toplamak icin deneysel islemin ardindan, 6grencilerin 6grenme stillerini
ortaya cikaran Marmara Ogrenme Stilleri Olcegi uygulanmistir.  Ayrica goriisme verileri de siireg
sonunda toplanmistir.
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Ogrencilerin 6grenme stilleri profillerinden deney ve kontrol grubunun frekans dagilimlarindan
yeterli veri olusturan cevresel boyutta isik, isi, oturma; duygusal boyutta motivasyon, kararhlik,
sorumluluk, yapi; sosyolojik boyutta yetiskinle, gesitli yollari kullanma; fiziksel boyutta ise hareket
tercihleri analize dahil edilmistir. Deney ve kontrol gruplarinda yer alan 6grencilerin tutum testi dntest
puan ortalamalari arasinda anlamli fark olup olmadigini test etmek igin yapilan t testi analiz sonuglar
Tablo 1’ de verilmistir.

Tablo 1.

Deney ve Kontrol Grubu Sosyal Bilgiler Dersine lliskin Tutum On Test Puanlarinin t-Test Sonuglari

Gruplar N X S Sd t p
c Deney 42 142.52 19.89 79 2.08 .041
2 Kontrol 39 150.64 14.71
|—

Tablo 1 incelendiginde deney ve kontrol gruplarinda yer alan &grencilerin sosyal bilgiler dersine
yonelik tutum (X'dg = 150.64; Xkg = 142.52) 6n test puan ortalamalari arasinda anlamh farklilasma
oldugu goriilmektedir. Bu nedenle, deney ve kontrol gruplarinin derse yonelik tutum 6n test — son test
puan ortalamalari arasinda farklilasma olup olmadigini belirlemek igin kovaryans (ANCOVA) analizi
kullanilmistir. Ogrencilerin yaratici drama ile islenen ders hakkindaki gérislerinin sonuglar icerik
analiziyle ortaya cikarilmistir Cikan sonuglari desteklemek ve Ogrencilerin goriis acilarini yansitmak
amaclyla goriis metinlerinden 6rnek alintilara yer verilmistir. Dogrudan alintilari sunarken, 6grencilerin
sira numarasi ile ilgili kisaltmalar kullanilmistir.  Ornegin; O1 birinci sirada degerlendirilmeye alinan
ogrenciyi ifade etmektedir.

Bulgular

Ogrencilerin dgrenme stilleri tercihlerine goére tutum &lcegi 6n test - son test puan ortalamalari,
standart sapma degerleri ve dlzeltilmis son test puan ortalamalari Tablo 2’de sunulmustur.
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Tablo 2.

Sosyal Bilgiler Tutum Olgedi Puanlarinin Odrencilerin Cevresel, Duygusal, Sosyolojik ve Fizyolojik
Boyuttaki Tercihlerine Gére On Test- Son Test Ortalamalan, Standart Sapma ve Diizeltilmis Son Test
Ortalamalari

Ontest Sontest
Tercihler Gruplar N X S X S Xdiiz
Deney 27 141.74 19.22 153.78 14.66 156.80
Duslk Isik
Kontrol 34 151.32 15.23 146.12 17.77 143.72
e
= Deney 15 143.93 21.66 153.67 16.01 154.00
Parlak Isik
Kontrol 5 146.00 10.46 150.80 15.72 149.81
Ihk ya da Deney 24 144.63 18.02 156.42 14.28 157.17
K]
§ x Serin Ortam Kontrol 23 147.30 16.41 144.09 18.40 143.30
> X
& g Deney 18 139.72 22.36 150.17 15.49 154.27
Sicak Ortam
Kontrol 16 155.44 10.55 150.50 15.64 145.89
Deney 32 142.19 18.17 153.75 13.84 156.25
Dik Oturarak
g Kontrol 32 152.28 12.10 147.56 16.96 145.06
g Deney 10 143.60 25.76 153.70 18.96 153.57
Rahat Oturarak
Kontrol 7 143.14 23.09 142.86 20.28 143.05
Sorumluluklarini Deney 35 141.91 19.45 153.17 14.10 155.46
4
g Yapar Kontrol 32 152.59 12.19 149.94 15.32 147.43
€
> Sorumluluklari Deney 7 145.57 23.37 156.57 19.76 154.99
o
< Hatirlatilmali Kontrol 7 141.71 22.11 132.00 19.92 133.59
_ Sabirli ve Deney 27 145.30 18.38 155.93 13.99 157.20
© (]
é’o _; = Kararhdir Kontrol 23 150.09 13.00 145.57 17.93 144.08
> = =
a = 2 Sabirsiz ve Deney 15 137.53 22.12 149.80 16.32 153.89
© X
< Kararsizdir Kontrol 16 151.44 17.29 148.38 17.05 144.54
) Deney 8 153.63 18.90 161.00 15.96 161.77
Aciklama Istemez
_ Kontrol 5 156.20 9.18 150.60 7.70 149.36
o
= Aciklamaya Deney 34 139.91 19.46 152.03 14.43 154.73
ihtiyag Duyar Kontrol 34 149.82 15.28 146.15 18.41 143.44
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Tablo 2’nin Devami Ontest Sontest Dizeltilmis
ortalama
Tercihler Gruplar N X S X S Xdiiz
Yetiskin Biri ya Deney 29 14597 19.78 15590 14.83 158.12
< £ daAnne-Baba  Kontrol 30 154.13 10.22 147.87 1435 14572
2 c
=1 = ) Deney 13 134.85 18.61 148.92 14.67 150.12
~ > O Ogretmen
S Kontrol 9 139.00 21.21 142.89 25.89 141.17
©
g Farkli Yollar: Deney 13 13846 2540 14435 17.08 153.32
=} sever Kontrol 13 14431 13.01 153.81 1470 145.60
(&)
e Benzer Yollar Deney 29 151.62 18.49 154.69 13.35 157.45
Tercih Eder Kontrol 26 14731 1896 146.42 16.96 143.35
Hareket Etmeden Deney 21 14571 1953 15591 1195 156.94
§ % Oturabilir Kontrol 21 151.57 1141 147.62 16.19 146.58
E —
w- T Hareket Etmeye  Deney 21 13933 20.20 151.57 17.50 155.07
ihtiyaci Vardir Kontrol 18 149.56 18.11 145.67 19.14 141.58

Deney ve kontrol gruplarinin éntest, son test ortalama ve standart sapma degerleri ile diizeltilmis
ortalama degerleri Tablo 2’de gorilmektedir. Deney ve kontrol gruplarinin diizeltilmis tutum son test
ortalamalari arasinda istatistiki agidan anlamh fark olup olmadigini belirlemek igin yapilan kovaryans
analizi (ANCOVA) sonuglari 6grenme stillerinin alt boyutlarina gére incelenmistir.

Cevresel boyutta; gruplarin dizeltilmis son test tutum puanlari agisindan gruplama ana etkisi diisiik
1sikta anlamli [F(1, 58)=13.20, p<.05]; parlak isik tercih edenlerin tutum puanlarinda ise istatistiki agidan
anlamh olmadigini [F(1,17)=.66, p>.05] ortaya koymaktadir. Isi tercihinde, ilik ya da serin ortami tercih
eden O6grencilerin tutumlarinda anlaml farklilik oldugu [F(1, 44)=12.82, p<.05] bulunurken sicak ortami
tercih etme durumunda gruplar arasi tutum puanlarinda anlamh bir farklihk bulunmamistir
[F(1,31)=3.31, p>.05]. Oturma tercihinde, hem dik oturmayi [F(1, 61)=9.79, p<.05] hem de rahat
oturmayi tercih eden 6grencilerin tutum puanlarinda [F(1,14)=6.62, p<.05] anlamh farklihk oldugu
bulunmustur.

Duygusal boyutta, sorumluluklarini yapar [F(1, 64)=5.92, p<.05] ve sorumluluklari hatirlatiimali
tercihlerinde [F(1,11)=33.61, p<.05] Ogrencilerin tutum puan ortalamalarinda deney grubu lehine
anlamh farkhlik oldugu gozlenmistir. Sabirl ve kararlidir tercihinde deney grubu tutum puan
ortalamalarinin, kontrol grubu tutum puan ortalamalarina gore, deney grubu lehine, anlamh farklilik
oldugunu [F(1, 47)=12.26, p<.05] ortaya koyarken, sabirsiz ve kararsizdir tercihinde anlamli farklilik
olmadig [F(1,28)=3.80, p<.05] belirlenmistir. Agiklama istemez [F(1, 10)=16.08, p<.05] ve agiklamaya
ihtiya¢ duyar [F(1,65)=10.80, p<.05] tercihinde deney grubu tutum puani ortalamalarinin, kontrol grubu
tutum puani ortalamalarina gore, deney grubu lehine, anlaml farklilik gosterdigi saptanmistir.

Sosyolojik boyutta, yetiskin biri ya da anne baba tercihlerinde 6grencilerin tutumlarinda deney grubu
lehine anlamh farkhlik bulunurken [F(1, 56)=14.63, p<.05], 6gretmen tercih edenlerin tutum puanlarinda
anlamh bir farkhlik bulunmamistir [F(1,19)=1.94, p>.05]. Benzer yollar tercih etme durumunda deney
grubu tutum puani ortalamalarinin, kontrol grubu tutum puani ortalamalarina gore, deney grubu lehine,
anlamli farkliik gosterdigi [F(1,52)=18.48, p<.05]; farkh yollari sever tercihinde ise [F(1, 23)=1.71, p>.05]
gruplar arasinda anlamli farklihk olmadigi gérilmustar.
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Fizyolojik boyutta, 6grencilerin hareket etmeden oturabilir [F(1, 39)=6.24, p<.05] ve hareket etmeye
ihtiyaci vardir [F(1,36)=12.35, p<.05] tercihleri ile ilgili tutum puanlari arasinda deney grubu lehine
anlamli bir farklilik bulunmustur.

Siirece Yonelik Ogrenci Goriisleri

Sosyal bilgiler dersinde yaratici drama ile ders islenme sirecine iliskin 6grencilerin en ¢ok belirttikleri
durum, sosyal bilgiler dersine karsi basta olumsuz tutum sergilerken, slire¢ sonunda dersi sevme yani
olumlu tutum sergilemeleridir. Bu diisiinceyi de “Bu ydntemle sosyal bilgiler dersi hosuma gitti.”( 0.1), “
Bu drama ydntemi sayesinde ise ©6nceden sevmedigim sosyal dersini sizin sayenizde artik cok
seviyorum.” (0.3), “ Daha &nce hig sosyal bilgiler dersinde bu kadar ¢ok eglenmemistim. Eski sosyal
bilgiler dersinde acikcasi sikihyordum.” (0.4), “1. Dénem sosyal dersini hi¢c sevmiyordum siz gelince
sevmeye basladim.” (0.5), “ Sosyal bilgiler dersi en sevdigim ders oldu.” (0.6), “ Sizin sayenizde sosyal
bilgiler dersini sevmeye basladim. Sosyal bilgiler dersini anlatirken hep anladigim dilden konustunuz.”
(0.12), “ Ben daha 6nce sosyal dersini ¢ok fazla sevmiyordum ama siz gelince sosyal dersini daha ok
sevmeye basladim.” (0.15), “ Siz derse girmeden dnce sevdigim bir ders vardi beden. Artik sosyal ve
beden oldu.” (0.18), “Sosyal dersinden &nceden hi¢ hoslanmiyordum. Sizle yapinca fikrim degisti artik
zevk aliyorum.” (0.18), “ Ben eskiden sosyal dersinden nefret eder hatta sikilirdim. Ama artik sosyal
bilgiler dersinden hoslaniyorum.” (0.19), “Ben eskiden sosyali sevmezdim. Ama simdi sosyal dersini ¢ok
seviyorum.” (0.32) ciimleleriyle ifade etmislerdir.

Bir kisim 6grenci de dersi seviyorken artik daha ¢ok sevdigini “Sosyal bilgiler dersini daha ¢ok
sevdim.” (0.2), “Sosyal dersini daha ¢ok sevdim ve sosyal bilgiler dersinde cok eglendim.” (0.7),“
Onceden sosyal bilgiler dersini seviyordum ama simdi daha ¢ok seviyorum.” (0.11), “Ama simdi sosyal
bilgiler dersini en sevdigim dersten daha ¢ok seviyorum yani matematikten.” (0.14), “ Sosyal dersini sizin
sayenizde daha da ¢ok sevmeye basladim. Hem sosyal dersinde daha bilgiliyim artik.” (0.17), “ Zaten
sosyal bilgiler dersini seviyordum ama simdi daha ¢ok seviyorum.” (0.22), “Artik sosyal bilgiler dersini
daha ¢ok dnem verip, daha ¢ok seviyorum.” (0.23), “Drama sayesinde sosyal bilgiler dersini daha bi
sevdim.” (0.30), ciimlelerini kullanarak belirtmislerdir. Ayrica yaratici dramayla islenen sosyal bilgiler
dersinin sikiciliktan ¢iktigi ve daha eglenceli bir ders oldugu dusinceleri “Artik bltin sosyal bilgiler
dersini kitaplarla degil sizinle gegirmek istiyorum.” (0.17), “Sosyal bilgiler dersi cok ama ¢ok eglenceli bir
ders.” (0.24) ciimleleriyle belirtilmistir.

Tartisma ve Oneriler

Ogrencilerin, gevresel boyutta, disik 1sik, 1lik ya da serin ortam, dik ve rahat oturma tercihinde;
duygusal boyutta, sorumluluklari yapma/ hatirlatiima, sabirli ve kararl, aciklama ister/istemez
tercihinde; sosyolojik boyutta, yetiskin biri ya da anne baba, benzer yollari kullanir tercihinde; fiziksel
boyutta; hareket etmeden oturabilir/oturamaz tercihinde tutum puan ortalamalari agisindan deney
grubu lehine anlamh farkhlik cikmistir. Ogrencilerin parlak 1sik, sicak ortam, yetiskin olarak &gretmen,
farkh yollari sevme, sabirsiz ve kararsiz olma tercihinde deney ve kontrol gruplari arasinda anlamh bir
farklilk olmadigi sonucu bulunmustur. Yaratici drama ydntemi ile islenen sosyal bilgiler dersinde,
ogrencilerin bu alt boyutlara gore sosyal bilgiler dersine yonelik tutumlarinda anlamh farkhlik ¢itkmasa da
ogrencilerin tutum puan ortalamalari sonuglari deney grubundaki 6grencilerin kontrol grubundaki
ogrencilere gore daha olumlu bir tutum igerisinde olduklarini géstermistir.

Ogrencilerin sosyal bilgiler dersine ydnelik tutumlarinin ¢oklu ortam, olusturmaci 8grenme, zihin
haritalama, kavram haritalari gibi farkli yontemlere gore belirlendigi calismalar (Aktepe, Tahiroglu ve
Sargin, 2014; Altinisik ve Orhan, 2002; Ergin, 2006; Karakus, 2009; Kartal, 2015; Kilic&Caliskan, 2012;
Lovelace, 2005; Yilmaz ve Colak, 2012) alanyazinda yerini almistir. Yapilan bu arastirmalarda 6grencilerin
sosyal bilgiler dersine yonelik tutumlari olumlu yénde gelismistir. Ayrica Yilmaz ve Seker’in (2011)
belirttigi gibi genel olarak tutumlari etkileyen en 6nemli degiskenler arasinda, 6grencinin yasanti ve
o6grenme deneyimleri, basarili olma glidiist, benlik ve 6z-yeterlilik algisi ile 6gretmenin 6grenciye ve
ogretime yaklasimi, 6gretim stili, yeterliligi ve 6grenme ortaminin &zellikleri, sinif yonetim sekli yer
almaktadir. Ogrenme stillerine gore yapilan 6gretimin dgrencilerin derse yénelik tutumlarinda olumlu
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etkiler biraktigi bu calisma sonuglari ile de ortaya konmustur. Ayrica, alan yazinda 6zellikle 6gretim
yontemlerinin ve 6grenme ortaminin 6grencilerin siregteki tutumlarinda énemli oldugu lzerine dikkat
¢ekilmektedir (Hootstein, 1995; Osborne, Simon ve Collins,2003). Dunn ve Dunn 6grenme stili modelinin
Ogrencilerin tutumlari Uzerinde olumlu etkisinin oldugunu Lovelace’ in (2005) yaptigi meta analiz
calismasi da ortaya koymaktadir. Benzer sekilde Bozkurt’ un (2005) yaptigl calismada, Dunn ve Dunn
o6grenme stiline dayali dizenlenen 6gretim ortaminin 6grencilerin fen dersine yodnelik tutumlarinda
olumlu etkisinin oldugu saptanmistir. Ancak yapilan bu galismalarda Dunn ve Dunn 6grenme stiline
dayali 6gretimin tutuma etkisi 6grenme stili alt boyutlari agisindan ayri ayri ele alinmamis, genel bir
sonug ortaya cikarilmistir. Bu arastirmayla bazi yonleriyle benzerlik gésteren, Mangino (2004) tarafindan
gerceklestirilen calismaya gore is ya da okul memnuniyeti ve tutum iliskisinde, yalniz ¢alismaya ya da
sessiz ortama ihtiya¢ duyanlar memnuniyet ortalamasi disiik bireylerdir. is ya da okul memnuniyeti
olmayanlarda kararlik, sabirliik ve motivasyon kii¢lik etki gostermektedir. Egitim tutumlarinda, pozitif
tutumlari olan 6grenciler sorumluluk, motivasyon, yansitici, gorsel ve tek basina 6grenme tercihini
gostermektedirler. Olumsuz tutum sergileyen 6grencilerde ise 6grenirken yeme-igme (intake) ve hareket
(mobility) tercihlerinin baskin oldugu goriilmektedir. Tutum arastirmalarina gére olumlu tutumlar
sorumluluk, motivasyon, yalniz 6grenme, 151k, diizen, yansitma ve gorsel tercihlerde; olumsuz tutumlar
yeme-icme (intake), hareketlilik tercihleriyle iliskilendirilmistir. Burada belirtilen 6grenme stili alt
boyutlarindan dik ve rahat oturma, sorumluluklarini yapma, sabirli ve kararli olma tercihleri baskin olan
bireylerin olumlu memnuniyet ve tutumda olduklari gériilmektedir. Yaratici dramanin 6grenme stillerine
gbre tutum Uzerindeki etkisinin incelendigi bu arastirmada da, ayni alt boyutlarda da olumlu etki
saptanmistir. Ayrica Mangino’nun (2004) arastirmasinda olumsuz tutumlar hareketlilik tercihiyle
iliskilendirilirken, bu durumun aksine arastirmada hareketlilikle ilgili tercih durumu ne olursa olsun
ogrencilerin derse yonelik olumlu tutuma sahip olduklari belirlenmistir. Diger bir ifadeyle, yaratici drama
hareketliligi tercih etme ve etmeme boyutlarindan herhangi birini benimseyen 6grencilerin derse yoénelik
tutumlan Uzerinde olumlu etki olusturmaktadir. Bu durumda yaratici drama yonteminin hareketliligi
tercih eden ya da etmeyen 6grenciler icin de bir secenek oldugunu séyleyebiliriz.

Yaratici dramanin 6grenme stiline gore tutuma etkisi izerinde sinirli sayida arastirma bulunsa da,
o6gretim yontemlerinden yaratici dramanin, 6grencilerin derslere yonelik tutumlarinda olumlu yénde etki
ettigi bu calismanin sonuglarinda da acgik¢a goérilmektedir. Yaratici dramanin 6grencilerin 6grenme
stillerine gére tutuma etkisi bltlin alt boyutlarinda anlamli ¢ikmasa da; tutum testinin 6n test ve son
test ortalama puanlarina ve 6grenci gorislerine bakildiginda tiim alt boyutlarda olumlu bir yonde artis
oldugu sonucu cikmistir. Yapilan arastirma sonuglari incelendiginde (Yassa, 1999; Ustiindag, 1997;
Kraemer, 2002; Ozsoy, 2003; Mc Naughton, 2004; Karadag, 2005; Sézer, 2006; Zayimoglu, 2006;
Karapinarli, 2007; Giinaydin, 2008; Kayhan, 2009; Aykac&Adigiizel, 2011; Malbelegi, 2011, Utkiir, 2012;
Erdem Zengin, 2014) yaratici dramanin derse yonelik tutumlarda olumlu yonde artis meydana getirdigi
belirlenmistir. Bu arastirmada da yaratici drama yénteminin 6grencilerin sosyal bilgiler dersine yonelik
bakis acilarinda olumlu yonde bir degisim olusturdugu gorilmektedir. Aktepe, Tahiroglu ve Sargin (2014)
sosyal bilgiler dersine yonelik olarak 6grencilerin genelde olumlu tutum sergilemelerine ragmen, sosyal
bilgiler dersine girerken sikinti duyma, zamanin ge¢gmek bilmemesi, derse severek galismamak, sosyal
bilgiler dersinden ve sinavindan korkmak gibi bazi konularda azimsanmayacak oranlarda olumsuz tutuma
sahip olduklarinin gériildiigini belirtmektedirler. Ancak bu arastirmada 6grencilerin “ Odevleri de ¢ok
eglenceli bir sekilde yapmamizi sagliyorsunuz.” “ Drama sireci boyunca hoslanmadigim hep derslerin
kisa slirmesi”; “Bu bilgiler sayesinde sosyal dersindeki anlatmalarda daha iyi yaptim.”; “ Daha 6nce hig
sosyal bilgiler dersinde bu kadar ¢ok eglenmemistim. Eski sosyal bilgiler dersinde agikg¢asi sikiliyordum.”;
“ Ben eskiden sosyal dersinden nefret eder hatta sikilirdim. Ama artik sosyal bilgiler dersinden
hoslaniyorum.” gibi gorisleri, 6grencilerin derse yonelik olumsuz tutumlarinin ortadan kalktiginin ve
derse yonelik dislincelerinin degistiginin kaniti olarak gosterilebilir.

Akengin, Saglam ve Dilek (2002) yaptiklari ¢alisma ile 6grencilerin bliylk bir kisminin derste gunliik
hayatla ilgili baglanti kuramadiklarini belirttiklerini ortaya koymuslardir. Bununla birlikte, bu durumun
dersin ¢ok sevilmesine karsin kolay bir ders olmadigl ve soyut bir ders olarak algilanmasinin yani sira
O6gretiminde uygun Ogretim yodntemlerinin kullanilmamasindan da kaynaklaniyor olabilecegini
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belirtmislerdir. Bu arastirmada dersin yaratici drama yontemi ile islenerek, yaparak ve yasayarak
dgrenme ortami saglanmasi sonucunda égrenciler “ Ogrendiklerim hala aklimda. Takvimleri, teknolojik
Urunleri 6grendik. Yeni ve eski esyalari 6grendik.”; “ Hem oyun oynayip hem egleniyoruz veya farkinda
olmadan &greniyoruz.”; “Bize bilmedigimiz konular &grettiniz. Ogrettiklerinizin hepsi bizim isimize
yariyor. Artik anlamadiklarimizin hepsini 6grendik.”; “ Eski zamanda ne kullandiklarini eski esyalari, onlari
ginimuzle ne farki olduklarini 6grendik.”; “ Siz sadece bize ders vermekle kalmayip oyunlar oynatip
gecmise gotlirdlinliz.” gibi goris bildirmislerdir. Bu gorislere dayanarak, genelde anlatima dayali olarak
ylritilen sosyal bilgiler dersinin islenmesinde ortaya gikan sikintilari kaldirmak igin yaratici dramanin
etkili oldugu goriilmektedir. Ergin’ in (2006) de belirttigi gibi 6gretmenin sinif iginde yaptigi her sey,
ogrencinin katihmi, ders galisma sekilleri, dersten beklentileri gibi bircok etken derse karsi 6grencinin
tutumunu etkileyebilmektedir.

Sonug olarak yaratici drama 6grencilerin sosyal bilgiler dersine yonelik tutumlarinda olumlu yénde
etki gostermistir. Yaratici drama yonteminin sinifta farkli 6grenme stillerine sahip 6grencilere yanit
olusturmasi bu sonuca yol agmis olabilir. Dolayisiyla 6grencilerin derse karsi tutumlarinin olumlu yénde
degismesi icin diger lniteler ve diger derslerin islenisinde de bu yonteme basvurulabilir.
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APPENDIX 1

AN EXAMPLE OF CREATIVE DRAMA PLAN

Subject : Technology in Our Lives

Group : 9- 10 years age group, 20-25 participants of 4th year students

Time : 40 + 40 minutes

Methods and Techniques: Creative drama, Improvisation, Role playing, still image.

Tools and Materials: Cardboards, papers, , pencils, glues, papers which wrote technological products .
Outcomes :

- Can categorize the technological products in her/his environment according to field of usage.

- Can give examples for electrical appliances.

PROCEDURE:

Warm-up (20 min)

Activity 1: Leader says "can we form a circle?" to the participants. After the participants form a circle,
the Leader says "Hello" to the group. Leader asks the participants if they have anything to share
before the workshop starts. Leader starts the activities. He tells the participants that they will play
“Technological Product Game" and tells the rules of the game.

Technological Product Game: The leader indicates that the participants should hold hands and form a
circle. He tells the participants that the first person will start by saying 1, then the next person will
continue with the next number and after the person saying 6, the counting will re-start with 1 again.
After the last person in the circle says her/his number, the leader states that each number
represents a technological product. 1’ s: Ski lift, 2’ s: Mixer, 3’ s: Injector, 4" s: Projector, 5 s:
Detergent, 6’ s: Computer.

The leader tells a volunteer to come forward or selects one of the volunteers. (The leader) Specifies
that the participant in the center will say the name one of these products. He says that the
participants from the group of the product called out by the participant in the center will go one step
back and go around the circle once and take their places. She/he tells that the last participant to take
her/his place will come forward and say the name of another product. The game continues until the
names of all the products are called out. The leader warns the participants to take care to not to
bump into each other while walking around the circle.

Activity 2: The leader tells the participants to line up in one row. The leader draws a circle in the center
and sticks the paper with names of technological products on the floor in the middle. Starting from
the first participant, participants are asked to call out one of the words from “education, health,
transportation, communication" in this order. The leader states that participants who called out
education, health, transport and communication should come together a groups. (The leader) Tells
the participants about the best circle game.

Best Circle Game: The leader tells participants to hold hands and form a circle with their own group and
stand around the large circle in the middle. The leader specifies the names of the circles as education
circle, health circle, transportation circle and communication circle. The goal in the game is to make
sure that their own circle (group) enters the circle of technological products completely. The leader
tells the participants that their circles should not break, and that they should try to prevent other
circles from entering the circle of technological products while trying to enter the circle of
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technological products. The leader tells that the circles should gently push other circles out without
hurting each other, and that when all participants in their own circle is inside the large circle they will
win the game.

Improvasition: (40 min)

Activity 3: Leader divides the participants into smaller groups by making them call out the words home,
school, hospital and street. The leader tells them that each group will perform an animation based
on their group's keywords; the house group keywords: cleaning and communication tools, the school
group keywords: education and school supplies, the hospital group keywords: doctor and treatment
tools, the street group keywords: transportation and electricity. The leader states that for the
animation they should consider how and for which puposes the products are used and their
necessity in life.

Interim Evaluation: The leader states that he/she will talk about the improvasitions. She/he talks (starts
a conversation) about what was conveyed in the improvasitions and what the participants got out of
them. She/he tells them to refer to electrically powered products in the improvasitions, if any.

Activity 4: The leader says that the participants will portray the technological products that they have
selected or used in their groups with a still image. Indicates that each group will portray two
electrical and one non-electrical products.

Interim Evaluation: After each still image, the leader talks to the participants about the technological
product.

Evaluation : (20 mins)

Activity 5: The leader tells the participants to sit in a circle in two groups. In the middle of the two
groups, he puts various technological product images and a cardboard with classifications of
technological products. The leader asks the participants to stick the images under the appropriate
category.
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EK1

ORNEK YARATICI DRAMA PLANI

Konu: Hayatimizda Teknoloji

Grup : 9- 10 yas grubu, 20-25 dordiinci sinif 6grencisi.

Siire: 40 + 40 dakika.

Yontem ve Teknikler: Dogaclama, Rol Oynama, Donuk imge.

Arag ve Geregler: Karton, kagitlar, yapistirici, kalem, teknolojik tirtin yazan kagit.
Kazanimlar :

- Cevresindeki teknolojik Grlinleri, kullanim alanlarina gére siniflandirir.
- Elektrikle ¢alisan aletlere 6rnekler verir.

SUREC:

Hazirlik —-Isinma: (20 dk)

Etkinlik 1: Lider katihmcilara ¢ember olabilir miyiz? der. Katilimcilar ¢ember olduktan sonra lider
katilimcilara merhaba der. Lider atdlyeye baslamadan 6nce katilimcilara paylagsmak istedikleri bir sey
olup olmadigini sorar. Lider etkinliklere baslar. Katihmcilara “ Teknolojik Uriin Oyunu
oynayacaklarini séyler ve oyunun kurallarini katilimcilara anlatir.

”

Teknolojik Uriin Oyunu: Lider katilimcilarin el ele tutusarak daire olusturmalari gerektigini belirtir.
Katihmcilara bastaki kisinin 1 diyerek baslayacagini, sonrasinda sirasi gelen kisinin sayiyl devam
ettirecegini ve 6 diyen kisiden sonra tekrar 1 denilerek saymaya devam edilecegini sdyler. Halkadaki
son kisi de numarasini soyledikten sonra lider her numaranin bir teknolojik Grini temsil ettigini ifade
eder. 1’ ler: Teleferik, 2’ ler: Mikser, 3’ ler: Enjektor,4’ ler: Projeksiyon,5’ ler: Deterjan, 6’ lar:
Bilgisayar.

Lider bir gonilla katiimcinin ortaya gegmesini soyler ya da gondllilerden bir tane seger. Ortadaki
katilimcinin bu drinlerden birini sdyleyecegini belirtir. Ortadaki katilimcinin séyledigi triinden olan
katimcilarin bir adim geriye ¢ikacagini ve halka etrafinda bir tur donip yerlerine gegeceklerini
soyler. En son yerine gegen kisinin ortaya gegecegini ve onun bir Uriin séyleyecegini ifade eder. Oyun
biitin Urlnler soylenene kadar devam eder. Cember etrafinda dénen katilimcilarin birbirlerine
carpmamalari igin dikkat etmelerini belirtir.

Etkinlik 2: Lider katilimcilarin tek sira halinde dizilmesini sdyler. Lider ortaya bir gember ¢izer ve ortasina
teknolojik iirlinler yazan kagidi yapistirir. ilk siradaki katiimcidan baslayip, katilimcilarin, sirasi gelen
“egitim, saghk, ulasim, iletisim” sézcliklerini sdylemeleri istenir. Lider egitim, saghk, ulasim ve iletisim
diyen kisilerin bir araya gelmesi gerektigini belirtir. Katilimcilara en iyi daire oyununu anlatir.

En lyi Daire Oyunu: Lider bir araya gelen kisilerin ele ele tutusup bir cember olusturmasini ve ortadaki
biylUk dairenin etrafinda durmalarini séyler. Cemberlerin isimlerini egitim dairesi, saghk dairesi,
ulasim dairesi ve iletisim dairesi olarak belirtir. Oyundaki amacin, kendi dairelerini teknolojik Griinler
cemberinin igine girmesini saglamak oldugunu ifade eder. Lider katihmcilara kendi dairelerinin
acllmayacagini ve teknolojik Urlinler ¢emberine girmeye c¢alisirken, diger dairelerin ¢embere
girmemeleri icin onlari engellemeleri gerektigini soyler. Lider yavasca, birbirlerine zarar vermeden,
dairelerin diger daireleri itecegini ve kendi dairelerindeki bitiin katiimcilarin gembere girmesiyle de
oyunu kazanacaklarini belirtir.

Canlandirma: (40 dk)

Etkinlik 3: Lider katihmcilari ev, okul, hastane ve sokak sézciklerini sirayla soyletir ve ev, okul, hastane,
sokak diyenlerin bir grup olmasini soyler. Ev grubundakilerin temizlik ve iletisim araglarindan; okul
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grubundakilerin egitim ve okul malzemelerinden; hastane grubundakilerin doktor ve tedavi
araglarindan; sokak grubundakilerin ise ulasim ve elektrik sézcuklerinden vyola g¢ikarak bir
canlandirma yapacaklarini soyler. Lider katiimcilarin yapacaklari canlandirmada drinlerin nasil
kullanildigi, hangi amagla kullanildigi ve yasamdaki gerekliligi Gzerine diisiiniimesi gerektigini belirtir.

Ara Degerlendirme: Lider yapilan canlandirmalar Gzerinden konusulacagini belirtir. Canlandirmalarda
neler anlatildigi ve katilimcilarin ne tur c¢ikarimlar yaptiklari Gzerinde konusur. Bu canlandirmalarda
varsa, elektrikle calisan Urinleri ifade etmelerini soyler.

Etkinlik 4: Lider katihmcilarin kendi gruplarinda belirledikleri ya da o grupta kullanilan teknolojik
Urunleri donuk imgeyle anlatacaklarini séyler. Her grubun iki tane elektrikle bir tane elektriksiz
calisan Grlinli gosterecegini belirtir.

Ara degerlendirme: Lider her donuk imgeden sonra, teknolojik triin hakkinda katihmcilarla konusur.

Degerlendirme: (20 dk)

Etkinlik 5: Lider katiimcilarin iki grup halinde ¢ember seklinde oturmasini séyler. iki grubun ortasina
cesitli teknolojik Griin resimleri ve teknolojik drinlerin siniflamalarinin basliklar halinde yazildig bir
karton koyar. Lider katilimcilardan ortadaki resimlerin uygun olan bashgin altina yapistirmalarini
ister.

1366



