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Investigation of Undergraduate Student’s Self-Esteem Levels in Terms
of Some Variables

Universite Ogrencilerin Oz Saygi Diizeylerinin Bazi Degiskenlere Gore
Incelenmesi
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ABSTRACT: In this research, it has been examined that whether the self-esteem degree of university students
differ according to some variables. Self-Esteem Scale has been used as data collection tool. Data was obtained from
6443 subjects. Result of the analysis made, self-esteem degree has been found high in favor of female students in terms
of gender, and in favor of evening program students in terms of education type. In the comparison of age levels,
significant differences were found in favor of older students..
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OZET: Bu arastirmada iiniversite 6grencilerinin 6z saygi diizeylerinin onlarin cinsiyet, 6gretim tiirii, yas ve
fakiilte tiirlerine gore farklilik gdsterip gostermedigi egitim yonetimi agisindan incelenmistir. Veri toplama araci olarak
Kendine Saygi Olgegi kullanilmugtir. Universitede 6grenim goren 6443 Ogrenciden veri elde edilmistir. Yapilan
analizler sonucunda cinsiyet bakimindan kadin 6grenciler lehine, 6gretim tiirii bakimindan II. 6gretim 6grencileri lehine
0z saygi diizeyi yiiksek bulunmustur. Yag diizeylerinin karsilastirilmasinda yiiksek yas grubuna mensup Ogrenciler
lehine anlamli farklilik bulunmustur.

Anahtar Sozciikler: Oz saygi, 6z sayg diizeyi, iiniversite 6grencileri.

1. INTRODUCTION

Self-esteem is a concept about the individual’s perception regarding him/her. The
appreciation level of the individual he reaches as a result of evaluating himself in such matters
like his clothing in daily life, his thoughts, his interests, his speaking style, his relations with
different people infer self-esteem. On the other hand, self-esteem and narcissism are different
concepts. Narcissism is the admiration and adherence which the individual feels for his own
bodily and inward ego. It has been seen that individuals having narcissism behave more
aggressively than other individuals when they are made feel ashamed (Papps & O’Caroll 1998;
Thomaes & Bushman, 2008). Also, the individuals admiring themselves devilishly and having
narcissism have a tendency for force and dissonance (Bushman & Baumeister 1998; Bushman at
al 2009; Locke 2009; Martinez, Zeichner, Reidy & Miller 2008; Salmivalli 2001).

School does something to individuals themselves as much as it does to people (Aydin,
2000). Individual’s perception style his self-esteem may be positive or negative. According to
Bogeng (2005), self-esteem is a self defining system composed of estimations which the
individual gains about his features by looking at himself as an object. Individuals’ estimations
about themselves may be evaluated on a straight line going from exiguous to hyper (Bandura
1986; Bogeng 2005). Cevik (2007) has evaluated self-esteem in four dimensions and examined it
respectively as general self-esteem, social self-esteem, family self-esteem and academic self-
esteem.

Individual’s ego emotions concerning himself he/she has produced since childhood are
examined as ‘general self-esteem’, his/her evaluating himself/herself in friend groups in social
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environments as ‘social self-esteem’, his/her thoughts and feelings he/she has produced by being
a member of family as ‘family self-esteem’ and his/her perception concerning his/her successes
by being a student in educational environments as ‘academic self-esteem’.

That individual gets positive feedbacks about himself/herself and that (s) he is approved in
group and society cause him/her to consider himself/herself as a valuable creature and
consequently his/her respect concerning himself/herself to increase. Otherwise, it causes his/her
respect concerning him/her to decrease. Elements affecting individual’s self-esteem positively or
negatively are variable diversities and they may occur in different ways on each individual. Self-
esteem is a learned experience and a process continuing during life. The structure of the family
individual comes from, socio-economical level, parents, many variable elements about the culture
and education taken may be effective on developing of self-esteem. For instance, some university
students who haven’t got enough economical support work in part-time jobs. Education
administration and other lower units of university should take this situation into consideration
because it has been seen that there is a decrease in working students’ self-esteem depending upon
increase in their working time/day (Razi, Kuzu, Yildiz, Ocakci & Arifoglu 2009).

Student’s self-esteem and academic successes are important matters involving education
administration area. It is seen that there are many researches done when literature concerning self-
esteem is examined (Seferoglu 2007). There are research findings showing there is a positive
relation between individual’s self-esteem level and his academic success (Arseven 1979; Baymur
1990; Chiohn & Fraser 2009; Erding 1995; Giingor 1989; Morgan 1991). Okada (2009)
examining about 20 essays concerning self-esteem has reached at the conclusion that there is a
negative relation between self-esteem stability and self-esteem instability.

Bogeng & Kuzgun (1994) point out self-esteem is related to individual’s requirements, his
knowing himself, his thinking of others’ honour, his developing himself and his considering
himself valuable. As Barker (2009) points out, even social network sites used on internet on our
day are effective on self-esteem.

Events of force using seen at schools in last 10 years have become one of the main matters
which need to be stressed and concern also education managers. Fewness of self-esteem
individual feels for himself may cause him to use force and to have anti-social behaviours
(Ostrowsk 2010). Insufficiency emotion formed as a result of self-esteem together with
individual’s self-saving and defending attitude turns into aggressiveness against other people
(Lochman & Dodge 1994; Ostrowsk 2010; Trzesniewki & others 2006; Walker & Bright 2009).
It has been found out that, that there are positive relations between self-esteem of young
adolescents and individual’s general self image also makes individual set up a romantic
communication with a partner and makes him be sincere (Dong, Ursta & Gundrum
2008).University administration should observe students’ individual progresses and register
background concerning students, because positive or negative memories of individuals
concerning their past also influence their success level. Positive remembrances affect success
positively; negative remembrances affect success negatively (Ivcevic at al. 2008). The individual
with high self; esteem, trusts in himself/herself, sets up effective communication and develops
sound relations and (s) he is socially harmonious.

School administration’s duty is to lead the Organization suitably for its aims (Bursalioglu,
2000). The thought of society to live in peace and individual’s getting rid of bad customs are
among the aims of educational organizations. The relations between self-esteem level of students
and attitudes towards peace have been made the research subject. In this matter, Eryilmaz (2009)
has reached at the conclusion that there is a positive relation at medium level between
individual’s self-esteem and his attitudes towards peace. Self-esteem is also related to some
individual bad customs. For instance, Calyurt, Molla, Vardar and Abay (2005) have found out
that cigarette and alcohol consumption is in relation with self-esteem and they affect each other
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mutually. Being prevented from probable force events occurred between students and being saved
of them against force are found in duty and responsibility of field of education administration.
Because negative situations students come face to face at school and their experiencing force also
affect their self-esteem level. In this matter; Fong, Vogel and Vogel (2008) and Coskun (2009)
point out that students expressing that they are exposed to force by teachers or other personnel at
school have lower self-esteem compared with others. Also, students’ bodily and physically
appearances affect their self-esteem level. In this matter, Yelsma and Yelsma (1998) have found
out that there are negatively significant relations between self-esteem and bodily and physical
appearance.

That students get the member of a group is a situation disturbing school managers.
Education managers should be able to see group membership as a dynamic power which is able to
be benefited in the direction of profits and aims of the Educational Organization. That there is
differentiation between groups is about categorized behaviour at social level (Long & Spears
1998). Self-esteem is in relation with the structure of group or organization. Group or
organization membership is an important factor affecting individual’s self-esteem level. That
individual enhances himself with the relations between individuals, between groups and in group,
can also make a contribution to development of self-esteem level. According to Long & Spears
(1998), high collective self-esteem increases positive feedback on social identity of individual and
decreases negative feedback. Generally, that self-esteem is saved and maintained and it is one of
the most known incentives for behaviour. This incentive is seen as the centre of self-expressing
suggested by social personality theory.

2. THE PURPOSE OF RESEARCH

Students studying at university area are naturally in interaction with school and friend
groups and environmental pressure groups having different features. A student who comes to
university area by developing value and behaviour models peculiar to himself comes together
with students having different values, believes and opinions. Students’ judgements may change
during higher education. The effort of having an autonomous and independent personality and
developing a self-peculiar value system gains importance in this period. Depending upon this,
there may be changes also in self-esteem levels of students during university education.
University and some personal features possessed may affect individual’s self-esteem level. There
may occur differentiations in self-esteem level as a result of these variables. It is thought that
examining and researching variables affecting self-esteem level in terms of education
administration would make a contribution to theory and application. Therefore, those self-esteem
behaviour levels of students studying at university are examined in terms of some variables and
education administration has been considered necessary and important. In this research, it has
been searched that whether self-esteem behaviour levels of university students differ according to
their genders, education types and ages or not.

3. METHOD

This research is a descriptive survey. Self-esteem level of students studying under the
responsibility of university administration which is a lower system of education administration
has been examined as dependent variables whereas gender, age and education type which are
considered to have effect on self-esteem level have been examined as independent variables.
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3.1. Population and Sampling

57340 students studying at 11 Faculties, 6 Vocational Colleges with a 4-year program, 19
Vocational high schools with a 2-year program and 3 MA and PhD Program Institutes of Kocaeli
University in 2009-2010 education year make up the universe of the research. Representational
rate of the research population is about 11%. Distribution rates of 6443 samples according to
schools are as follows; Faculty of Education; 4,3%, Faculty of Medicine; 2%, Faculty of Science
and Literature; 7.4%, Faculty of Technical Education; 6,1%, Faculty of Management; 12,2%,
Faculty of Arts; 1.4%, Faculty of Law; 7%, Faculty of Architecture and Design; 0,8%, Faculty of
Communication; 4,9&, Vocational Colleges; 8,2%, Faculty of Engineering; 22,4%, Vocational
High Schools; 29,6; Institute of Socail Scienences; 0,7%, Isnstitute of Sciences and Technology;
0,6%, and Institute of Medicine; 0,2%. 3714 of the 6443 samples were sudents of the day
program, while 2729 of them are students of evening program. In every group of samples, there
were students both from day and evening programs.

The sampling of the research includes 6443 students. Simple random sampling method has
been used to choose the samples. In this method, probability of all subjects to be chosen is at the
same level. The choice of one subject doesn’t affect the choice of other subjects (Balc1 2001;
Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz & Demirel 2008).

3.2. Data Collection Instruments

“Self-Esteem Scale” (SES) developed by Bogeng (2005) has been used as data collection
means (Kuzgun & Bacanli 2005). In the scale formed of Likert-type 20 statement points, the
subjects have been given those to be graded respectively: ‘never’, ‘rarely’, ‘occasionally’,
‘frequently’ and ‘always’. SES was projected in such a style that it could be sent to experts
through the ASP programming language, and also to students via the web of Kocaeli University.
Its style also made it possible for the researchers to download it to their computers through their
personal code and in Excel format. After the questions were harmonized, the questionnaire was
applied.

3.3. Validity and Reliability

Bogeng (2005) has done the study about validity and reliability of scale and taken
advantage of the evaluations of master group concerning validity. Scale is one-factored; factor’s
load values have been found out over .30 and total variance explained % 36, 3. Scale’s Cronbach’
Alpha coefficient concerning interior coherence has been realised at such a high level like alpha =
.81 (Bogeng 2005). The researcher has increased its validity and reliability also by making a pre-
application with the scale on 108 subjects. It is seen that factor’s load values of all 20 articles
found in the scale are between .50 and .70, article-total correlations between .40 and .73 and
explained variance %36, 69. Scale’s Cronbach’s alpha reliability coefficient is .91. Spearman-
Brown has found out that two-half test reliability is .78 for the first part and .85 for the second
one. These results have resemblance to the results of Bogeng (2005). These analysis done show
that scale supplies the validity and reliability condition.

3.4. Analysis of the Data

While data are evaluated, ‘never’ has been calculated by being given 1 point, ‘rarely’ 2
points, ‘occasionally’ 3 points, ‘frequently’ 4 points and ‘always’ 5 points. As 3rd, 4th, 6th, 7th
and 12th statement in scale are expressed negatively, ‘never’ has been calculated by being given 5
points, ‘rarely’ 4 points, ‘occasionally’ 3 points, ‘frequently’ 2 points and ‘always’1 point. Then,
point averages of groups forming independent variables have been compared with each other.
Groups have been subjected to t-test for gender and education type in which they are binary; and
F-test for age forming more than two groups (Green, Salkind & Akay 2000). In the condition that
there was found significant differentiation as a result of F-test, LSD test was applied in ,95



198 Investigation of Undergraduate Student’s Self-Esteem Levels in Terms of Some Variables

confidence interval. While gqualifying the points obtained in scale, 0, 8 intervals have been used as
coefficient. According to this, self-esteem level intervals have been defined as 20,00-35,99 ‘very
few’; 36,00-51,99 ‘few’; 52,00-67,99 ‘medium’; 98,00-83,99 ‘high’ and 84,00-100,00 ‘very
high’.

4. RESULTS

T-test was applied about the difference between the point averages of students concerning
their self-esteem levels in terms of sex variable.

Table 1: The Results of the T-Test on the Students’ Levels of Self-Respect Behaviour
According to the Gender

Sox N ; D l_evel of |mportanF§:e

Female 2348 81,45 9,84 2,07 .03*
Male 4095 80,92 10,05

*p<.05; **p<.01; df =6441

When data in Table 1 were examined, self-esteem level of female students has been found

out as ( x =81, 45) and of male students as ( x =80, 92). Although both of two groups’ self-esteem
level has been found ‘high’, significant differentiation has been found at p<.05 level in favour of
female students in the comparison of their point averages (p=.03). According to this, female
students’ self-esteem levels are at higher level than those of male students.

T-test was applied about the difference between the point averages of students concerning
their self-esteem levels in terms of education type.

Table 2: The Results of the T-Test on the Students’ Levels of Self-Respect Behaviour
According to the Education Type.

— Level of importance

Education Type N x Sd t P
Day Program 3714 80,82 10,11 2,77 .00**
Evening Program 2729 81,52 7,78

*p<.05; **p<.01; df =6441

When Table 2 was examined, self-esteem level of students studying at 1.education has been

found as (x =80, 82) and of students studying at the evening program as ( x =81, 52). Self-esteem
level of both of two groups has been found ‘high’ but in the comparison of point averages of two
groups, significant differentiation has been found out at p<.05 level (p=.00) in favour of the
evening program. This finding shows that self-esteem levels of students studying at the evening
program are higher than ones studying at day classes.

Averages of students’ self-esteem level points in terms of age groups have been

respectively as: 17-19 age group x =80,94; 20-22 age group x =80,88 and 23 and above age

group x =81,11. Self-esteem level of each of 3 age groups has been found ‘high’. One-directed
variance analysis (ANOVA) has been applied in order to find out whether average self-esteem
level points of students differ according to age groups or not.
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Table 3 : The Results of The LSD Test Done Between the Average Values of The Students’
Self-Respect Behaviour Found According to the Age Groups

Level of importance (p)

[«5)

. S

Age Groups N % SD _§

2 oy E

~ & ™

— N N

17-19 1143 80,94 9,93 *

20-22 3706 80,88 9,98 *
23 and above 1594 81,79 9,99 * *

Total 6443 81,11 9,98

*p<.05; **p<.01

When Table 3 is examined; it is seen that, as level of age group increases, self-esteem
level’s averages also increase. It is seen that there is significant differentiation in favour of 23 and
above age group between 17-19 with 20-22 age groups and 23 and above age group in terms of
self-esteem level.

Table 4: The Results of the Variance Analysis on the Students’ Self-Respect Behaviour
According to the Age Groups

Source of Variance df Sum of Squares Mean Square F P
Between Groups 2 961,43 480,71 4,83 .00**
Within Groups 6440 641006,02 99,53
Total 6442 641967,45

*p<.05; **p<.01

When Table 4 is examined, there is seen significant differentiation at p<.05 level between
students’ self-esteem average points (F=4, 83; p=.00). LSD test was applied in order to find out
between which groups this differentiation is.

5. DISCUSSION AND CONCLUSION

Self-esteem levels of university students have shown differentiations in terms of gender
variable. The differentiation is in favour of female students. So, gender variable may be accepted
as a variable element of self-esteem. Pritchard (2009) has found out in a similar research he made
on university students that self-esteem differs in favour of female students in terms of gender
variable. Yelsma & Yelsma (1998) has found out that female students are shown respect more
than male students by teachers. A finding has been reached at that female students listen to their
teachers more patiently than male ones, female students are shown respect by them, female
students use a suitable tongue and they are admired in terms of their personal features (Yelsma &
Yelsma 1998). However, in some researches, it has been seen that there are no differentiations in
terms of gender variable (Erman, Sahan & Can 2008; Otacioglu 2009). There are also some
findings pointing out that gender variable is not a changeable variable of self-esteem and students
of 4th class have higher self-esteem than students of 1st class (Ancak & Onur 1999).



200 Investigation of Undergraduate Student’s Self-Esteem Levels in Terms of Some Variables

It has been seen, in terms of education type, that there is some differentiation between
students of day program and those of evening program in terms of self -esteem level and this
differentiation has been considered in favour of students of the evening program. Any similar
research in which self-esteem level of university students are compared isn't present in literature.
Also, it can be said that students of day program may be higher than those of evening program in
terms of socio-economic level. It has been seen that socio -economic level of the family of which
the individual is a member is a positive variable of self-esteem (Otacioglu 2009; Suner 2000;
Tatoglu 2006; Yoriikoglu 1986).That students of the evening program have higher level in terms
of socio-economic could have caused a differentiation in self-esteem level.

It has been seen that; as level of age group of which students belong to increases, there is
also increase in their self-esteem points. It has been found out that there is differentiation between
age groups of 17-19 with 20-22 and 23 and above age group; and this differentiation is in favour
of 23 and above age group. It has been seen that; as level of age and class increases, level of self-
esteem increases (Ayaz 2002; Baybek & Yavuz 2005; Mentes 2007; Onur 2006; Otacioglu 2009).
In a similar way; Ersan, Erdogan & Erdogan (2009) have found out that self-esteem increases
depending upon age (Aksayan & Goziim 1998). Together with age, students increase their
boldness and their abilities for solving problem by gaining much more experiences; therefore,
effect of authority of parents decreases and trust at themselves increases (Acar, Aricioglu,
Giiltekin & Gengtanirim 2008). There is a positive relation between problem solving and self-
esteem with life saturation and this is able to make a contribution to individual for escaping from
loneliness. Also, boldness and decrease in authority of parents affect self-esteem positively
(Hamarta 2009; Top & Kaya 2009; Heaven & Ciarrochi 2008). Being trustable, efficient,
interested and autonomous for an individual increases as age increases. It has been seen that self-
esteem has a positive relation with individual's being trustable, efficient, interested and
autonomous (Hepner at al. 2009). As Baybek and Yavuz (2005) have pointed out, ending of some
confusion experienced and developing of identity emotion may cause self-esteem increase as age
increases.

Student is a customer of university administration. University has to supply the conditions
to respond to students' necessities in the best way (Ozden 2000). University administration should
supply an area of interaction and communication which is effective for student, apply
administration's law openly and clearly and also supply areas in which they feel themselves
comfortably and express themselves easily.

University and education managers found in lower units should take measures to support
students and to observe and register students' developments. University, first of all, should set up
psychological consultancy and guidance services in units in order that nearly 250 students have
one psychological consultant or guidance expert. That students are pleased with university they
study at and its units increases their academic successes and their organizational attachment
(Celep 2000; Cetin 2006).This situation may make a contribution for administration units at
university to solve probable administrative problems, which may come out about students, more
easily.

Just as seen in this research and similar researches in literature, self-esteem level students
have, is effective on their behaviours and also is affected by many factors. That individual accepts
his features in terms of physic, body, mentality, interests and ability in group and society
expresses his reconciliation with himself. Individuals who are reconciled with themselves are
aware of their potential abilities and harmonious with norms and behaviour patterns of society or
group they exist in (Tanriogen 2009). Students, whose self-esteem level is at the excepted level,
can act suitable behaviours to develop themselves and use their potentials.
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University students experience some handicaps in solving some educational and
administrative problems. They have sometimes passive and yielding acting as a way to go beyond
these handicaps. The way of yielding behaviour is frequently compared with concept of respect in
Turkey. As long as developing of yielding behaviours is given opportunity in the name of respect
and approval, the crisis found in relations between students don't get bigger. Moreover,
individual's need to be close to people who are important to himself and to be approved increases
also yielding behaviour (Yiiksel-Sahin 2008). According to Ozkan and Ozen (2008), individual
having the feature of yielding behaviour is forced to consider himself less valuable and
unimportant and to say ‘no’. Individuals having such behaviour qualities cannot attempt easily
and show leadership behaviour. Their self-confidence is low and they avoid changes and taking
responsibility. Consequently, educational managers may make their problems much more
complex and difficult concerns to be solved, instead of solving them.

Consequently, self-esteem has a great importance for individuals to use their potential in
terms of educational administration. Therefore, university administrations and other educational
managers in other lower units should make a contribution to preparing suitable training
programmes and education- training areas which can affect self-esteem of students positively.
Also, it is clear that training staff should develop themselves to make their academic behaviours
suitable for features of students. Personal self-esteem possessed should be considered as a
potential power which has the ability to represent individual's honour supported by manpower
source.

REFERENCES

Acar, V., Aricioglu, A., Giiltekin, F., & Gengtanirim, D. (2008). Universite ogrencilerinin glivengenlik diizeylerinin
incelenmesi). Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 35, 342-350.

Aksayan, S., & Goziim, S. (1998). Olumlu saglik davramslarinin baslatilmasi ve siirdiilmesinde 6z etkililik algisimnin
dnemi. Cumhuriyet Universitesi HYO Dergisi, 2, 35-42.

Ancak, T., & Onur, V. (1999). Sinif 6gretmeni aday1 {iniversite 6grencilerinin 6gretmenlik meslegine iliskin goriisleri
ve gesitli degiskenler agisindan benlik saygist diizeyleri arasindaki farkin incelenmesi. IV. Ulusal Egitim Bilmleri
Kongresi, Eskisehir: Anadolu Universitesi.

Arseven, A. (1979). Akademik benlik kavrami ile akademik basart arasindaki iligki. (Unpublished doctoral dissertation)
Hacettepe University.

Ayaz, §. (2002). Hemgirelerde benlik saygisi ve atilganhk diizeylerinin belirlenmesi, (Unpublished master’s thesis),
Istanbul: Marmara University.

Balci, A. (2001). Sosyal Bilimlerde Arastirma Yontem, Teknik ve Ilkeler. Ankara: PegemA.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood Cliffs, NJ:
Prentice-Hall.

Barker, V. (2009). Older adolescents” motivations for social network site use: The influence of gender, group identity,
and collective self-esteem. Cyber Psychology & Behavior, 12 (2), 209-213.

Baymur, F. (1990). Genel psikoloji. [General Psychology] Istanbul: Inkilap Yayinevi.

Bogeng, A., & Kuzgun, Y. (1994). Kendine saygist diisiik ve yiiksek olan bireylerin akademik benlik kavrami
puanlarimin karsilastirdmas:. 1. Egitim Bilimleri Kongresi, (644-650). Adana: Cukurova Universitesi.

Bogeng, A. (2005). Kendine saygi dlgegi. In Kuzgun, Y. & Bacanli, F.(Eds.), PDR de Kullamilan Olgekler. Rehberlik
ve Psikolojik Damsmada Kullanilan Olgme Araglart ve Programlar Dizisi: 1. (143-149). Ankara: Nobel Yayin
Dagitim.

Bushman, B. J., & Baumeister, R. F. (1998). Threatened egotism, narcissism, self-esteem, and direct and displaced
aggression: Does self-love or self-hate lead to violence? Journal of Personality and Social Psychology, 75, 219-
229.



202 Investigation of Undergraduate Student’s Self-Esteem Levels in Terms of Some Variables

Bushman, B. J., Baumeister, R. F., Thomaes, S., Ryu, E., Begeer, S., & West, S. (2009). Looking again, and harder, for
a link between low self-esteem and aggression. Journal of Personality, 77, 424-446.

Biiyiikoztiirk, S., Cakmak, E. K., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2008). Bilimsel Arastirma Yontemleri.
Ankara: PegemA.

Cahiyurt, O., Molla, S., Vardar, E., & Abay, E. (2005). Universite &grencilerinde ramazan doénemi orug tutma
davraniginin benlik saygisi, sigara ve alkol kullanimina etkileri. Bagimlilik Dergisi/Journal of Dependence, 6 (1),
3-8.

Cevik, G. B. (2007). Lise 3. siuf 6grencilerinin arkadaslik iliskileri ve benlik saygilarinin bazi degiskenler agisindan
incelenmesi. (Unpublished master’s thesis), Adana: Cukurova University.

Chionh, Y. H., & Fraser, B.J. (2009). Classroom environment, achievement, attitudes and self-esteem in geography and
mathematics in Singapore. International Research in Geographical and Environmental Education, 18 (1), 29-44.

Coskun, A. (2009). Anger, self-esteem, and perceived social support in adolescence. Social Behavior & Personality: An
International Journal, 37 (4), 555-564.

Dilmag, B., Cikilli, Y., Isik, H., & Sungur, C. (2009). Teknik 6gretmen adaylarinin 6gretmenlik mesleklerine iliskin
tutumlarinin yordayicisi olarak mesleki benlik saygisi. Journal of Technical-Online, 8 (2), 34-50.

Dong, Q., Urista, M. A., & Gundrum, D. (2008). Rapid communication: The impact of emotional intelligence, self-
esteem, and self-image on romantic communication over myspace. Cyber Psychology & Behavior, 11 (5), 577-
578.

Erding, G. A. (1995). Izmir ili lise 6grencilerinde benlik imaji-basart iliskisi. (Unpublished master’s thesis), Dokuz
Eyliil University.

Erman, K., Sahan, A., & Can, S. (2008). Sporcu bayan ve erkeklerin benlik saygisi diizeylerinin karsilastiriimasi.
http://www.bilalcoban.com/index [2009, November 4]

Ersan, E. E., Dogan, O., & Dogan S. (2009). Beden egitimi ve antrendrliik boliimii 6grencilerinde benlik saygisi diizeyi
ve bazi sosyodemografik ozelliklerle iliskisi. Klinik Psikiyatri, 12, 35-42.

Eryilmaz, A. (2009). Barisa yonelik tutumlarin 6z saygi ve cinsiyet degiskenleriyle incelenmesi. Balikesir Universitesi
Sosyal Bilimler Enstitiisii Dergisi, 12 (21), 23-31.

Fong, B. L., Vogel, B. L., & Vogel, R. E. (2008). The correlates of school violence: An examination of factors linked to
assaultive behaviour in rural middle school with a large migrant population. Journal of School Violence, 7 (3),
24-47,

Green, B.S., Salkind N. J., & Akey T.M. (2000). Using Spss for windows analyzing and understanding data. London:
Prentice-Hall international (UK) Limited.

Gilingér, A. (1989). Lise ogrencilerinin oz saygt diizeylerini etkileyen etmenler. (Unpublished doctoral dissertation),
Hacettepe University.

Hamarta, E. (2009). A prediction of self-esteem and life satisfaction by social problem solving. Social Behavior &
Personality: An International Journal, 37 (1), 73-82.

Heaven, P., & Ciarrochi, j (2008). Parental styles, gender and the development of hope and self-esteem. Europan
Journal of Personality, 22, 707-724.

Hepner, W. L., Kernis, M. H., Nezlek, J. B., Foster, J., Lakey, C. E. & Goldman, B. M. (2008). Within-person
relationships among daily self-esteem need satisfaction, and authenticity. Association for Psychological Science,
19(11), 1140-1145.

Ivcevic, Z., Pillemer, D. B., Wang, Q., Tang, Y. H. H., Mohoric, T., & Taksic, V. (2008). When we feel good and bad
about ourselves: Self-esteem memories across cultures, Memory, Psychology Press, an imprint of the Taylor &
Francis Group, an Informa business, http://www.psypresscom/memory [2010, March 10]

Lochman, J. E., & Dodge, K. A. (1994). Social-cognitive processes of severely violent, moderately aggressive, and
nonaggressive boys. Journal of Consulting and Clinical Psychology, 62 (7), 366-374.

Locke, K. D. (2009). Aggression, narcissism, self-esteem, and the attribution of desirable and humanizing traits to self
versus others. Journal of Research in Personality, 43, 99-102.

Long, M. K., & Spears, R. (1998). Opposing effects of personal and collective self-esteem on interpersonal and
intergroup comparisons, European Journal of Social Psychology, 28, 913-930.


http://www.psypresscom/memory%20%5b2010

Hiiseyin GUL 203

Martinez, M. A., Zeichner, A., Reidy, D. E., & Miller, J. D. (2008). Narcissism and displaced aggression: Effects of
positive, negative, and delayed feedback. Personality and Individual Differences, 44, 140-149.

Mentes, A. (2007). Lise dgrencilerinin atilganhk diizeylerine sporun etkisi. (Unpublished master’s thesis), Ankara:
Gazi University.

Morgan, C. T. (1991). A brief introduction to psychology. Ceviri, Hiisnii Aric1 ve arkadasglari, Psikolojiye giris, Ankara:
Meteksan A. S.

Okada, R. (2009). A meta-analytic review of the relation between self-esteem level and self-esteem instability.
Personality and Individual Differences, 48 (2), 243-246.

Onur, N. (2006). Lise dgrencilerinin baglanma stilleri ile atilganlik diizeyleri arasindaki iliskiler. (Unpublished master’s
thesis), Istanbul: Marmara University.

Ostrowsk, M. K. (2010). Are violent people more likely to have low self-esteem or high self-esteem? Aggression and
Violent Behavior, 15 (1), 69-75.

Otacioglu, S. G. (2009). Miizik 6gretmeni adaylarinin benlik saygisi diizeyleri ile akademik ve g¢algi basarilarinin
karsilastirilmasi. Dicle Universitesi Ziya Gokalp Egitim Fakiiltesi Dergisi, 13, 141-150.

Ozkan, 1. A., & Ozen, A. (2008). Ogrenci hemsirelerde boyun egici davranislar ve benlik saygisi1 arasmdaki iliski. TSK
Koruyucu Hekimlik Biilteni, 7 (1), 53-58.

Papps, B. P., & O’Caroll, R. E. (1998). Extremes of self-esteem and narcissism and the experience and expression of
anger and aggression, Aggressive Behavior, 24, 421-438, Wiley-Liss, Inc.

Pritchard, M. (2009). Does self-esteem moderate the relation between gender and weight preoccupation in
undergraduates?. Personality and Individual Differences, 48 (2), 224-227.

Razi, G. S., Kuzu, A., Yildiz, A. N., Ocakei, A. F., & Arifoglu, B. C. (2009). Calisan genglerde benlik saygist, iletisim
becerileri ve stresle bag etme. TAF Preventive Medicine Bulletin, 8 (1), 17-26.

Salmivalli, C. (2001). Feeling good about oneself, being bed to others? Remarks on self-esteem hostility, and
aggressive behavior. Aggression and Violent Behavior, 6, 375-393.

Seferoglu, S. S. (2007). Professional teaching standards: The case of Turkish teacher candidates. World Applied
Sciences Journal, 2(4), s. 412-419.

Suner, 1. (2000). Farkl: liselerdeki ergenlerin benlik saygisi, akademik basari ve siirekli kaygi diizeyi arasindaki iliski.
Unpublished master’s thesis, Dokuz Eylul University, izmir.

Tanriogen, A. (2009). Time management skills of Pamukkale university students and their effects on academic
achievement. Egitim Arastirmalart, 9, (35), 93-108.

Tatoglu, N. (2006). Zonguldak il merkezinde 15-17 yas grubu genel lise dgrencilerinde benlik saygisinin akademik
basariya etkisi. (Unpublished master’s thesis), Zonguldak Karaelmas University.

Thomaes, S., & Bushman, B. J. (2008). Trumping shame by blasts of noise: Narcissism, self-esteem, shame, and
aggression in young adolescents. Journal Compilation. Society for Research in Child Development, Inc.

Top, F. U., & Kaya, B. (2009). Miizik 6gretmeni adaylarinin benlik saygisi diizeyleri ile akademik ve calgi
basarilarinin karsilagtirilmasi. New/Yeni Symposium Journal, 47 (4), 194-202.

Trzesniewski, K. H., Donnelan, M. B., Moffitt, T. E., Robins, R. W., Poulton, R., & Caspi, A. (2006). Low self-esteem
durin adolescence predicts poor health, criminal behaviour, and limited economic prospects durin adulthood.
Developmental Psychology, 42, 381-390.

Walker, J. S., & Bright, J. A. (2009). False inflated self-esteem and violence: A systematic review and cognitive model.
Journal of Forensic Psychiatry & Psychology, 20 (1), 1-32.

Yelsma, P., & Yelsma, J. (1998). Self-esteem and social respect within the high school. Journal of Social Psychology,
138 (4), Taylor & Francis Ltd.

Yoriikoglu, A. (1986). Genglik Cagi. Ankara: Tiirkiye Is Bankas1 Kiiltiir Yayinlar1 Sosyal ve Felsefi Eserler Dizisi. No:
26.

Yiiksel-Sahin, F. (2008). Communication skill levels in Turkish prospective teachers. Social Behavior and Personality:
An International Journal, 36 (9). 1283-1294 (2008).



204 Investigation of Undergraduate Student’s Self-Esteem Levels in Terms of Some Variables

Genis Ozet

Bu arastirmada iiniversite dgrencilerinin 6z saygi davranisi diizeylerinin onlarin cinsiyet, dgretim
tiirii, yas ve fakiilte tiirlerine gore farklilik gosterip gostermedigi arastirilmistir. Arastirma, betimleme - alan
aragtirmasi (survey) niteligindedir. Yiiksekogretimde 6grenim goéren 6grencilerin 6z saygi diizeyi bagimli
degisken, 0z saygi diizeyi iizerinde etkisi oldugu diisiiniilen cinsiyet, dgretim tiirii ve yas ise bagimsiz
degisken olarak degerlendirmeye alinmustir. Arastirmamin evrenini, Kocaeli Universitesi’nde 6grenim
goren 57340 ogrenci olusturmakta; Srneklemini ise 6443 &grenci olusturmaktadir. Veri toplama araci,
Bogeng (2005) tarafindan gelistirilen “Kendine Saygi Olgegl” (KSO) kullamlmistir (Kuzgun & Bacanli
2005). KSO, ASP programa dili kullanilarak Kocaeli Universitesi’nin sagladigi web alani yoluyla
gonderilebilen ve yanitlarin arastirmaci tarafindan o6zel sifresi ile Excel formatinda bilgisayarina
indirilebilecegi bigimde tasarlanmustir. Olgegin gecerligi ve giivenirligi ile ilgili ¢alismayr Bogeng
(2005), yapmus ve gegerlilik ile ilgili uzman grubunun degerlendirmelerinden yararlanmistir. Yap1 gegerligi
ile ilgili dlgek tek faktorlii, faktdr yiik degerleri .30’un iizerinde ve agiklanan toplam varyans % 36,3
bulunmustur. Olgegin i¢ tutarlilikla ilgili Cronhach’ Alpha katsayis1 a=.81 gibi yiiksek bir diizeyde
gerceklesmistir (Bogeng 2005). Elde edilen veriler, gruplarin ikili oldugu cinsiyet ve ogretim tiirii
degiskenleri icin t-testi, ikiden ¢ok gruplari olusturan yas degiskeni i¢in F testine tabi tutulmustur (Gren,
Salkind & Akey 2000). Sonuglar amaca uygun ¢oziim getirebilecek bi¢cimde tablolara aktarilmistir.

Universitede grencilerinin 6z saygi diizeyleri cinsiyet degiskenine gore farkliliklar gostermistir.
Farklilik kadin 6grenciler lehine ¢ikmistir. Buna gore cinsiyet degiskeni 6z sayginin bir degiskeni olarak
kabul edilebilir. Pritchard (2009), benzer bir arastirmasinda tiniversite 6grencileri iizerinde yaptig1 bir
aragtirmada 6z sayginin cinsiyete gore kadin 6grenciler lehine farklilastigini bulmustur. Yelsma & Yelsma
(1998), kadin Ogrencilerin erkek Ogrencilere gore Ogretmenlerinden daha yiiksek diizeyde saygi
gordiiklerini bulmustur. Kadin 6grencilerin erkek &grencilerden daha fazla 6gretmenleri sabirla dinledigi
onlardan saygi gordiigii, uygun bir dil kullandiklar1 ve kisisel 6zellikleri bakimindan takdir edildikleri
bulgusuna ulagilmistir (Yelsma & Yelsma 1998). Buna karsin bazi arasgtirmalarda cinsiyet degiskeni
bakimindan farklilagmalarin olmadigi goriilmiistiir(Otacioglu 2009; Erman, Sahan & Can 2008; ).
Cinsiyetin 6z sayginin bir degiskeni olmadig1 dordiincii sinif 6grencilerinin birinci sinif dgrencilerine gore
daha yiiksek bir 6z saygiya sahip oldugunu belirten bulgular da bulunmaktadir (Ancak & Onur 1999).

Ogretimin tiiriine gore II. 6gretim dgrencilerinin 1. 6gretim dgrencileri arasinda 6z saygi diizeyi
bakimindan farklilasmanin oldugu ve bu farklilagsmanin II. dgretim lehine ¢iktigi goriilmiistiir. Literatiirde
iiniversite dgrencilerinin 6z saygi diizeylerinin 1. ve II. dgretim degiskeni bakimindan karsilagtirildigt
benzer bir aragtirmaya rastlanilmamistir. Bununla birlikte, II. 6gretim dgrencilerinin sosyo ekonomik diizey
bakimindan I. 6gretim &grencilere gore daha yiiksek oldugu soylenebilir. Bireyin iiyesi oldugu ailenin
sosyo ekonomik diizeyinin 6z sayginin olumlu yonde bir degiskeni oldugu goriilmektedir (Yorikoglu,
1986; Suner, 2000; Otacioglu, 2009; Tatoglu, 2006). II. 6gretim 6grencilerinin sosyo ekonomik bakimindan
daha yiiksek diizeye sahip olmalar1 6z saygi diizeyinde farklilagsmaya yol agmis olabilir.

Ogrencilerin iiyesi olduklar1 yas grubunun diizeyi arttik¢a 6z saygi puanlarinda da artis oldugu
goriilmiistiir. 17-19 ve 20-22 yas gruplarinin 23 ve yukari yas grubu arasinda farklilasmanin oldugu ve bu
farklilagmanin 23 ve yukari yas grubu lehine oldugu bulunmustur. Yas ve sif diizeyinin artmasiyla
birlikte 6z saygi diizeyinin arttig1 goriilmektedir (Ayaz 2002; Baybek & Yavuz 2005; Onur 2006; Mentes
2007; Otacioglu 2009). Ersan, Erdogan & Erdogan (2009), benzer bicimde 6z sayginin yasa bagli olarak
arttigl bulgusuna ulagsmistir (Aksayan & Goziim, 1998). Yagla birlikte 6grenciler daha fazla deneyim
kazanarak problem ¢6zme yeteneklerini ve atilganliklarini artmakta, buna karsilik anne baba otoritesinin
etkisi azalmakta ve kendilerine olan giiven artmaktadir (Acar, Aricioglu, Giiltekin & Gengtanirim 2008).
Problem ¢6zme ile 6z saygl ve yasam doyumu arasinda olumlu yonde bir iligki bulunmakta ve bireyin
yalnizliktan kurtulmasinda katki saglayabilmekte, atilganlik ve anne baba otoritesinin azalmasi da 6z
saygiy1 olumlu yonde etkilemektedir (Hamarta 2009; Top & Kaya 2009; Heaven & Ciarrochi 2008). Yasin
artmastyla birlikte bireyin giivenirlik, yeterlik, 6zerklik, ilgililik yonii de artmaktadir. Oz sayginin bireyin
giivenirlik, yeterlik, 6zerklik ve ilgili olma durumu ile olumlu yonde iliskisi oldugu goriilmiistiir (Hepner at
al. 2008). Baybek & Yavuz’un (2005), belirttigi gibi yas ilerledik¢e kimlik duygusu gelisimi ve yaganan
bazi kargasalarin son bulmasi 6z sayginin artmasina neden olabilir.

Bu ve literatiirdeki benzer arastirmalarda da goriildiigli lizere 6grencilerin sahip oldugu 6z saygi
diizeyi onlarm davraniglar1 {izerinde etkili olmakta ve ayni zamanda g¢ok sayida faktor tarafindan
etkilenmektedir. Bireyin fiziksel, bedensel, zihinsel, ilgi ve yetenek bakimindan grup ve toplum iginde
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kendi o6zelliklerini oldugu gibi kabul etmesi, kendisi ile olan barisiklig1 ifade eder. Kendisi ile barisik
bireyler potansiyel yeteneklerinin farkinda olur, i¢inde bulundugu grup ya da toplumun norm ve davranig
kahiplartyla uyumluluk gosterirler. Oz saygi diizeyi beklenen diizeyde olan Ogrenciler kendini
gerceklestirme ve gelistirmeye uygun davranislar sergileyebilir.

Universite o6grencilerin sorunlarmi  ¢ozmede bazi engellerle karsilasmaktadir. Bu engelleri
asabilmenin bir yolu olarak bazen edilgen ve boyun egici davranis 6zellikleri gostermektedir. Boyun egici
davranis bigimi Tiirkiye’de siklikla saygi kavramiyla karigtirilmaktadir. Saygi ve onaylanma adina boyun
egici davranislarin gelisimine olanak verildikce, kisiler arasi iligkilerde kriz biiylimemektedir. Ayrica,
bireyin kendisi i¢in énemli olan kisilere yakin olma ve onaylanma ihtiyaci da boyun egicilik davranisini
arttirabilmektedir (Yiiksel-Sahin 2008). Ozkan ve Ozen’e gore (2008), boyun egici davrams 6zelligine
sahip olan birey, kendisini daha az degerli ve 6nemsiz gérmekte ve ‘hayir’ demekte zorlanmaktadir. Bu tiir
davranis niteliklerine sahip bireyler liderlik davranisi gosteremez, kolayca girisimde bulunamaz, kendine
giiveni diisiiktiir, sorumluluk almaktan ve degisikliklerden kaginirlar.

Sonug olarak 6z saygi, bireyin kendini gergeklestirmesi bakimindan biiyiik 6nem tagimaktadir. Bu
yiizden Ogrencilerin 6z saygisini olumlu yonde etkileyebilecek uygun 6gretim programlart ve egitim-
ogretim ortamlarimin hazirlanmas1 gerekir. Ogretim elemanlarinin da akademik davramiglarmi 6grenci
ozelliklerine uygun duruma getirebilmesi i¢in kendini gelistirmesi gerektigi agiktir. Sahip olunan kisisel 6z
saygl, insangiicii kaynagini destekleyen bireyin onurunu temsil yetenegine sahip potansiyel bir gii¢ olarak
goriilmelidir.
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