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Time Dependent Changes in the Opinions of First Grde Students
Regarding Their Preschool and Primary School Teachs

(Ilkdgretim 1. Sinif @rencilerinin Anasinifi vélkégretim Qsretmenlerindliskin
Dustincelerinde Zamalginde Gorulen Dgsimler)

Adile Gillsah SARANLI 2, Gelengiil HAKTANIR®,
Duygu CALIKO GLU" & Pelin ERDEM?

®Hacettepe Universitesi, Ankara®nkara Universitesi, Ankara

Abstract: The goal of this research is to investigate howigpis of first grade students, coming

from different types of preschools and attendinffedent primary schools, change from the
beginning to the end of one school year about fhreischool and primary school teachers. In this
context, we used a qualitative case study methdt,avsample of 27 first grade students in order
to observe changes in the opinions of studentssaibdequently analyze important differences
between these school types. Our sample includes ttifferent categories of first grade students:
9 students graduated from the kindergarten of aisttin of National Education Primary School
(MONEPS) and continuing with the same primary st¢hdb students graduated from the
kindergarten of a Private Primary School (PPS) @mtinuing with the same primary school and
finally 9 students graduated from an Independemiséhool Administered by the Ministry of
National Education (IPAMONE) and continuing wittetMinistry of National Education Primary
School. For each student, relevant data was cetletirough interviews with semi-structured
guestionnaires, conducted twice at the beginningadnhe end of a seven month period within the
2008-2009 academic year twice. Following theseridgs, any differences or similarities
between the answers of students coming from diffetgpes of schools are investigated. As an
additional outcome of this study, changes in théniops of each student between the two
associated interviews were identified. The resuifltrst interviews show that students in all types
of schools liked doing reading and writing exersisgth their teachers. However, during their
second interviews, they favored studying and exatiuns instead. Nearly all of the students
remembered their preschool experiences and mentitha they missed play activities and the

close relationship they had established with thedschool teachers during that period.

Keywords: preschool, primary school, teacher
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Oz: Bu argtirmanin amaci, farkli okul éncesgiim kurumlarinin anasiniflarindan gelerek farkli
ilkogretim okullarinin 1. siniflarina devam etmekte ot@nencilerin, anasinifi ve ilkgretim 1.
siniftaki G&retmenlerine i§kin disiincelerinde gtim-6gretim yili bagl ve sonu arasinda meydana
gelen dgisimleri incelemektir. Nitel argirma metodolojisinin desenlerinden biri olan durum
calismasi yontemiyle gerceldérilen argtirmamizin ¢akma grubunu 2008-200%iim-6gretim
yilinda u¢ farkli ilk@retim okulunda grenim goéren toplam 27 iligietim 1. sinif @rencisi
olusturmaktadir. Cagmamizda oncelikle grencilerin okul tirtine gore diincelerindeki dgisim
argstirildigindan ¢agma grubumuz igcin M.E.B. ilkgretim okulunun anasinifindan gelip ayni
okulun 1. sinifina devam eden &énci; 6zel ilkgretim okulunun anasinifindan gelip ayni okulun
1. sinifina devam eden $rénci ve M.E.B.'na bgli bagimsiz anaokulunun anasinifindan gelip
M.E.B. ilkdgretim okulunun 1. sinifina devam eden @dici belirlenmgtir. Arastirma verileri,
yarl yapilandinilmy soru formlariyla, gérime yontemi kullanilarak toplangtir. Gérismeler
sonucunda grencilerin okul turlerine gore yedi ay arayla véieii yanitlar arasinda farklilik veya
benzerliklerin olup olmagh aratirilarak calsmamizin bir bgka amaci olan zaman icinde gorilen
degisimler kaydedilmgtir. Arastirmamiz sonucunda, tim okul sgkerindeki &srencilerin ilk
gorismelerde @retmenleriyle okuma-yazma etkinlikleri yapmaktanslaadiklarini  belirtrmg
olmalarina kagin ikinci gorismelerde bunun yerinegtetmenleriyle ders ¢gina ve sinav olmayi
tercih ettikleri gorulmitir. Ogrencilerin neredeyse tamami anasinifisaydilarini ok iyi
hatirlams ve 6zellikle @retmenleriyle birlikte oyun oynatmaya ve kurduklarcak iletsime olan

Ozlemlerini dile getirmilerdir.

Anahtar Kelimeler: okul dncesi, ilk@retim, Gretmen

v ™

Introduction

Contemporary researches on education increasingtysf on changes and difficulties
encountered during the transition from preschogbrimary school, resulting in increased awareness
of this issue in both educators and parents. Varactors outside of the schools, such as theiddist
of parents, different quality levels of the chithd the school environment, determine whether this
transition is easily handled or leads to complmadi Moreover, professional qualifications of the
teacher and their attitude towards the child alsg pignificant roles in a healthy realization bfst
adaptation. The transition from a sheltered edanpatiand family environment to primary school,
where different rules and responsibilities mustlésned and adopted, is a difficult and important
milestone in a child's life. By observing this pefifrom a seven year old child's point of view and
seeing changes in their opinions about their teacheer time will help us better understand their
needs and guide them through associated difficulBarthermore, discussing reasons behind changes
in a student's opinions about their preschool amgry school teachers will be helpful in taking

measures towards improving teacher qualifications.
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A child's relationship with adults plays an impattarole in her social and emotional
development. The most important adults in a chiltésare of course their parents, followed closely
by their teachers. Successful adaptation of childoethe school environment, together with their
academic success critically depends on their oglakiips with their teachers. Positive feelings
towards school life and teachers will directly ughce the quality of life during school and henee a
very important during this period (Zembat, 2003udents who are forced to understand and adapt to
two very different school environments with distifeatures and different teacher profiles may
sometimes miss their preschool experiences and gheschool teachers, while trying to adapt to the
new requirements of primary school and the attsuofassociated teachers. In order to make this
transition as efficient as possible, it is necesshat teachers and other adults around the childre
provide sufficient support to them (Ari, 1995; Okt&2006). Upon starting primary school, children
begin a new period in their lives. They leave tifiar environment of their family and preschoml t
which they were used to and in which they had ghemxeptance. A seven year old child starting the
first grade finds herself in an unusually crowdedtisg, in which she tries to establish her place
within a social environment that is very much ueltke sheltered atmosphere of the preschool and she
has to survive without immediate support from taanify (Ari, 1995). This transition is particularly
more difficult for students in this stage of théires within countries where there are substantial
differences in the context and teaching practidepreschool and primary school programs. Many
problems arise when children who are used to ailegrenvironment based on play based teaching
methods try to adapt to the first grade (Yeo & &#ar2006). According to Hanline and Knowilton, the
“fear of the unknown” and the perception of decirmgagamilial control are the primary reasons why
such transition stages are stressful (cited in Dufdvette & Cornwell, 1989). In addition to
curricular differences, the organization of theaahand lessons, the physical and social envirobhmen
and changes in academic expectations are amongfatters that may increase adaptation problems.
Consequently, a child often feels an unfamiliarsgeaf being tested in all of these areas when she
enters primary school. This, in turn, makes theiribegg of primary school a stressful experience in
itself. Considering its social dimension, this s#ion to primary school represents a substantial
change in the child's perceived place in both bailyy as well as the society in general. As chitdre
start primary school, their roles, identities angeztations as well as their relations with their
environment and the expectations of the people th&sract with change (Einarsdottir, Perry &
Dockett, 2008). Moreover, starting a mandatory ational period can be seen as one of the child’s
first officially assigned duties. Therefore, itgsite natural that a child has strong feelings ieaxed
emotions when she is taking the first and most mamb steps towards becoming an independent

member of the society (Lappalainen, 2008).
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During this period, the teacher plays a significemie besides that of the family and the
environment. Since the impressions of childrenrdutheir first years of primary education will afte
the attitudes in the years to come, the opinionshdfiren regarding their teachers establishednduri
these critical periods will lay the foundations fbeir future adaptability and success (Ari, 1995.
part of their adaptation to the first grade, clglidnot only need to improve their academic skills b
also their social skills in interacting with peaasd teachers. Since teachers are one of the most
important constituents of the social environmentthis new school setting, establishing positive
relations with them will make the school experiennach safer and comfortable for the child.
According to Bowman, Fillmore and Weikart, the mowefamiliar and different the school
environment is, the harder it will be for the chitdadapt (cited in Margetts, 2002). Consequeifdiy,
the purposes of facilitating this adaptation peritdseems crucial to ensure that the new school
environment is organized to be familiar, preventimg children from feeling as if they are strangers
this new environment. If the environment is farmilia the children, they use their skills, knowledge
and previous experience to make sense of dutiesesmponsibilities they encounter (Margetts, 2002).
Solutions to this feeling of unfamiliarity expertad by a child should be sought within the social
environment. Several qualities of teachers sudheis warmth, consistency, control of the classroom
and ability to carefully observe communication amarildren carefully are very important in this
regard (Dglioglu, 2007). Existing research shows that the chiidability to establish a healthy
relationship with her teacher and the school emwirent has a negative impact on development. For
example, according to Miller, Gouley, Shields, Bitkn, Seifer, Magee and Fox (2003), children
under risk of not being able to adapt to this titaors period are less skillful in transferring thei
emotional knowledge to the social situations thegoenter. If a child is not socially competent and
cannot successfully communicate with her teacheir social and emotional development is likely to
be negatively affected as a result of not being &blestablish positive social relations duringnany
education. Consequently, the establishment of gteord positive relations with teachers is iderdifie

to have a crucial impact on a child's success aptag to the school environment at every level.

Substantial research effort has been devoted tostindy of both opinions of first grade
students regarding their teachers prior to, duengd after the transition from preschool to thetfirs
grade as well as different components in the teachehavior that has impact on these opinions.
Primary areas of focus in this context has beetofadhat effect this adaptation process (Yeo &
Clarke, 2006), effects of positive teacher attitodestudents during preschool and the first yeérs o
primary school (Brizuela & Garcia-Sellers, 1999d@wen, Faucher & Eaton, 1978; Stipek, Feiler,
Byler, Ryan, Milburn & Salmon, 1998; Burst, Harh&lesworth & De Wolf, 1993), and differences
in student opinions between the beginning and titkad their first year in primary school (Donelan-
McCall & Dunn, 1997). Studies carried out by Yea alarke (2006) have shown that students that

© Educational Research Association, All rights reser 74



Time Dependent Changes in the Opinions of First @&tlidents Regarding Their Preschool and Primaho8kcTeachers

are observed to be better adapted received higloees at the end of the school year, did not need
additional learning support and demonstrated betieial skills compared to students with adaptation
problems. As part of their work on the adaptati@niqg of first grade students in primary school,
Brizuela and Garcia-Sellers (1999) observed thegmptions of teachers and their relationships with
children, and found that teacher support both duend after the transition period facilitates their
adaptation and increases their future successeTdreralso several studies which show that students
who can establish a supportive relation with thegichers during the first grade have much easier ti
adapting to their classes and school (PederserchEawand Eaton, 1978). Stipek, Beiler, Ryan,
Milburn and Salmon (1998) found that students, wdueive social and emotional support from their
teachers during preschool and primary educatiomodstrated less anxiety and achieved greater
success. Similarly, research carried out by Butatt, Charlesworth and De Wolf (1993) has shown
that students whose teachers emphasize social éddsir students and provide activities that fit
their developmental stage demonstrated less anxigtystress at the end of the school year. Asopart

a large scale, observation based study carrieyotiie National Institute of Child Health and Human
Development (NICHD, 2002), it was observed thatistus whose teachers provide greater emotional
support were more interested in academic activitstablished greater social interaction with their
peers and engaged less in negative behavior. nasbna longitudinal study by Donelan-McCall and
Dunn (1997) has shown with a group of 44 first gratlidents that it is possible for positive opision
about school experience and teachers at the bagimfithe school year to be replaced with negative

opinions towards the end of the school year.

Existing researches in Turkey related to teachefesit relations during the transition period
includes; studies on the knowledge of preschool@idary school teachers on healthy adaptation to
school (Oktay, 2006); the effects of orientationgrams designed for children starting primary sthoo
(Bilgili & Yurtal, 2009) and different methods fgrimary school teachers to cope with adaptation
problems of students at the beginning of the scigeal (Sarp, 1995). In this context, Oktay’s (2006)
study discovered that preschool and class teaclnrsot have the necessary knowledge and skills to
help students adapt to the first grade. Moreoveh@insame study, it was also seen that experienced
primary school teachers linked adaptation problefretudents to different factors such as the fasili
of students and the preschools they attended r#therto themselves. In the study carried out by
Bilgili and Yurtal (2009) on the effects of orietitmmn programs on adaptation of students starting
primary school, it was found that these programstrdouted to teacher and student acquaintance,
helped to establish feelings of safety and comifortnoving around the school. Moreover, these
orientation programs also improved student peroaptiabout school as an entertaining place and
improved teacher—student interactions. In Sar93%) study focusing on orientation problems faced

by students starting primary school and copingetgiias applied by teachers has shown that many of
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the problems could be solved through interactioesvbeen teachers and students that suffer from

adaptation problems and through one-to-one atteiien by teachers.

As evident from the range and scope of existingassh summarized above, there have not
yet been any extensive studies focusing on thegesam the opinions of students about their teacher
during the critical periods including the preschdabeé transition from preschool to primary schaad a
the first year of primary school in Turkey. In theentext, the present research fills a gap in the
literature by revealing differences between diffeéreypes of schools in this regard, together with
reasons and factors leading to these differencdscan help educators and decision makers better
understand the importance of teacher competence. iksult, the aim of this study is to investigate
students from different preschool backgroundsnditey different types of primary schools and the
change in the views of students about their prescinad first grade teachers over time. We hope that
the findings of this research will be useful in mying the quality of education and teacher

competence.

Method
Methodology of the Study

In this research the case study technique, baseanenor more special cases being
investigated and analyzed in depth and can be ciieaized as a qualitative study technique, has been
used (Karasar, 2003; Miles & Huberman, 1994; Yiuidi& Simsek, 2005).

Participants of the Study

The study group in this research is composed diir@7 grade students from three different
primary schools within the 2008 — 2009 school yeRtsposive sampling technique was used to select
the sample group. Purposive sampling is based oletailed investigation of situations that are
believed to contain sufficiently rich informatiom this study, the maximum variation sampling
method was used among purposive sampling methddsaim of this technique is to form a relatively
small sample and maximally represent the varietypdividuals that may be biased with respect to the
problem being studied. The primary purpose of fogra sample based on maximum variety is not to
generalize the results but to find out whetherdhisra common or a shared situation between cases
and to present different dimensions of the probsmwording to this diversity (Yildinm &imsek,
2005). As the changes in the opinions of first gratidents coming from different preschools about

their teachers is investigated,

9 students graduated from the age-six class of r@isily of National Education Primary

School and continuing the same primary school,u@lesits graduated from the age-six class of a
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Private Primary School (PPS) and continuing with #ame primary school and finally 9 students
graduated from an Independent Preschool Adminidtdne the Ministry of National Education
(IPAMONE) and continuing in a Ministry of Nation&8ducation Primary School (MONEPS) were
selected. In organizing the sample, an attempt mvade to keep the number of male and female
students the same. At the end, 13 male and 14 éestatients were selected. The gender of all the

teachers that took part in the study was female.

Data Collection

During the data collection phase, separate intesvievith students were carried out. The
guestionnaire was formed by the researchers andcemposed of open ended questions. Previous
research on similar topics was used in designirgg gbestionnaire. Moreover, opinions of two
different experts specializing in assessment adluation were also consulted to ensure the validity
of the content. It is also important to note thas study is part of an ongoing research that liasro
components not yet completed. For that reasondd#te in this study were collected from only four
questions of the questionnaire which had ten questin total. Following the development of the
guestionnaire, it was administered on six firstdgrastudents. As a result of the pilot study, the
guestions that students had difficulty in underditagm were identified and changed; and the
guestionnaire was subsequently reformed and figghlidtudents in the pilot study were later excluded
from the scope of the study. After getting necgsséicial permissions, interviews were done within
a week with first grade students in November clpgellowing the beginning of the school year.
During interviews, students were asked what thiegdliand disliked doing with their preschool and
first grade teachers in both November and Juneorfeset of interviews were carried out and finished
within a week seven months later than the firgtriviews in June. The gathering of all the data took
place between November 2008 and June 2009. Intesweere carried out in a suitable room in the
school building with permission from the teachdrnse note taking technique was used in recording

the interview data. Face to face interviews lasigout 35 minutes on average.

Data Analysis

The content analysis technique was used in angythi® semi-structured interviews with first
grade students. Firstly, data gathered from ingsvsi with 27 students were transferred to the
computer, and a corresponding data set was cre@tede students had given multiple answers to
some questions. The data was subsequently analgzeded into meaningful parts and coded. The
coding was organized in the light of notions inéerfrom data gathered from the research done rather

than predetermined notions. After that, based erctides that were generated in the first phasse the
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codes were categorized. Repeated codes were exgrtg®ugh their frequency values to enhance

reliability and to enable comparison between caiego

Results of the Study

In this section, results derived from the interseare presented and the most important

findings related to the opinions of the childrea aummarized.

Differences in the Opinions of Primary School StudeRegarding Their Primary School

Teachers Between November and June Interviews

Tables 1, 2 and 3 present expressions of childbewitaactivities they would like to do with
their primary school teacher, were categorized dasethe time of the interview and the type of the
school. Categories of activities were considereteW€lass Activities”, “Out of Class Activities” ah

“Relations with Teacher”.

Table 1. Most favorable activities mentioned bygstuelents coming from the age six class of a

PPS and attending the same PPS about their prinsahool teacher in the November and June

interviews
Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f
Class Studying lessons (5) 21  Studying lessons (9) 18
Activities Reading exercises (5) Reading exercises (2)
Activities (3) Activities (2)
Homework (1) Homework (2)
Writing exercises (6) Examinations (3)
Experiments (1)
Out of Class Playing games (3) 7 Playing games (1) 4
Activities Painting (1) Painting (3)

Telling stories (2)
Watching movies (1)

Relations with Praises by the teacher (3) 6 Praises by the teacher (2) 2
Teacher Being held by the teacher

®3)
TOTAL 34 24

Table 1 summarizes the results of both intervieamducted in November and June,
identifying most favorable activites that studentsming from Age Six Class of Private Primary
School and attending the first grade of the sameter Primary School like to do with their primary

school teachers. Activities that were found to bmmmon to both November and June interviews were

© Educational Research Association, All rights reser 78



Time Dependent Changes in the Opinions of First @&tlidents Regarding Their Preschool and Primaho8kcTeachers

as follows: Under the “Class Activities” categotgtudying lessons, reading exercises, activitied an
homework” were common whereas under the “Out ofs€lActivities” category, “game play and
painting” were common. When frequencies are consijethe number of students who indicated that
they liked the activity of studying lessons (f=3%jcieased in the June interviews (f=9) with a
corresponding decrease in other activities. Inigaetr, while students indicated at the beginnifig o
the school year that they liked doing writing exees with their teacher (f=6), this activity wast no
mentioned at all at the end of the year. Anothesrelesse was observed in mentions of reading
exercises as a preferred activity from the begmgmhthe year (f=5) to the end of the year (f=2). A
similar decrease in the number of times differaritaf class activities and relations with the teach

was also observed.

Table 2. Most favorable activities mentioned by ghe&lents coming from the age six class of
MONEPS and attending the first grade of the sameNRS about their primary school teachers in

the November and June interviews

Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f
Class Studying lessons (7) 17  Studying lessons (7) 17
Activities Reading exercises (3) Reading exercises (2)
Homework (2) Homework (2)
Writing exercises (5) Activities (2)
Examinations (4)
Out of Class Playing games (1) 4 Playing games (4) 13
Activities Painting (2) Painting (3)
Sports (1) Sports (1)
Solving puzzles (2)
Singing (2)

Watching cartoons (1)
Relations with  Praises by the teacher (2) 2 Praises by the teacher (3) 6
Teacher Being listened by the
teacher (3)

TOTAL 23 36

Table 2 give results of both interviews, conductadNovember and June, about most
favorable activites that students coming from thge /Six Class of Ministry of National Education
Primary School and attending the first grade of $hene Ministry of National Education Primary
School wants to do with their primary school teashdctivities that were found to be common to

both November and June interviews were as folldwsler the “Class Activities” category, “studying
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lessons, reading exercises and homework” were camomaler the “Out of Class Activites” category,

“game play, painting and sports” were common amalfiy, under the “Relations with Teacher”

category, “praises by the teacher” was found tadmmon. Even though “writing” was mentioned by
5 out of 9 students in November interviews, it waas mentioned at all in the June interviews. When
frequencies are considered, there was an increatieei preference for activities “game play” and
“painting” under the category of “Out of Class” hiiere was also new activities such as “solving
puzzles” (f=2), “singing” (f=2) and “watching cados” (f=1). Finally, there was an increase in the

amount of positive comments for relations with tis@cher.

Table 3. Most favorable activities mentioned by stedents coming from IPAMONE and

attendingthe MONEPS about their primary school teachersiimlovember and June interviews

Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f
Class Studying lessons (8) 18 Studying lessons (8) 17
Activities Reading exercises (3) Reading exercises (1)
Activities (1) Activities (3)
Writing exercises (6) Examinations (5)
Out of Class Playing games (1) 3 Playing games (3) 7
Activities Sports (1) Painting (3)
Telling stories (1) Sports (1)
Relations with  Praises by the teacher (2) 2 Praises by the teacher (3) 5
Teacher Affection of the teacher (2)
TOTAL 23 29

In Table 3, results of interviews conducted in Nober and June about most favorable
activites that students coming from Independensdébreol Administered by the Ministry of National
Education and attending to the Ministry of NatioBalucation Primary School want to do with their
primary school teachers are presented. Activitias were found to be common to both November and
June interviews were as follows: Under the “Claggivities” category, “studying lessons, reading
exercises and activities” were common, under thet‘@ Class Activities” category, “game play and
sports” were common and finally under the “Relasiavith Teacher” category, “praises by teacher”
was found to be common. When frequencies are cersid “studying lessons” was found to be the

most preferred activity in both November (f=8) ahthe (f=7) interviews. “Reading” activities was
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only infrequently indicated in November intervie(#s3), further decreasing in June interviews (f=1).
Even though most of the students (6 out of 9) imtgid in the beginning of the year that they liked
writing exercises, it is notable that none of thamantioned this activity at the end of the year.
Nevertheless, new academic activities such as “@wions” were mentioned at the end of the year.
Finally, it is also notable that frequencies of allt of class activities and relations with teasher

increased at the end of the year.

When these results are compared for different tgbeshools, it can be seen that students of
both government shools mentioned that they liksttmly with their teachers in both the November
and June interviews. Private Primary School stuglékéd that activity more at the end of the first
grade than the beginning. In all three schoolgetheas a decrease in positive feelings about rgadin
activities with the teacher. Moreover, it is notethy that in all three schools, writing activtihat
were mentioned frequently by all students in Novemhbterviews were not mentioned at all in the
June interviews. Another common observation foreJumerviews in all three schools was the
occurrence of positive feelings related to “exartiord. While expressions about playing games with
the teacher decreased in the private school, thasean increased mention of this activity by stiislen
in the two other government schools. It should ddeonoted that while there is a decrease in the
categories related to out of class activities agldtions with teacher for the Private Primary S¢hoo

there has been an increase in both categories &wthgovernment schools.

In the November interviews, frequencies of undediractivities students mentioned as things
they do not want to do with their primary schoadkers are; Private Primary School: “being angry”
(f=2), “giving homework” (f=2), “warning” (f=1), “ifficult reading assignments” (f=1), Ministry of
National Education Primary School: “being angryZJ, “punishing” (1), “beating” (f=1), “warning”
(f=1), “oral examination in front of the class” (f} “sending to counseling” (f=1), Students coming
from Independent Preschool Administered by the Miiof National Education and attending in a
Ministry of National Education Primary School: “bgiangry” (f=2), “shouting” (f=1), “difficult task
assignments” (f=2), “boring teacher” (f=1), “bea&fin1). At the beginning of the first grade in afl
three schools, students did not want to see thaohier angry. It is also notable and alarming ithat
the two government schools, students mentione@nidlisciplinary methods. Answers to the same
guestion in the June interviews were as followsyd®e Primary School: “being angry” (f=1), “too
much studying” (f=1), “studying Mathematics” (f=1%tudying for disliked lessons” (f=1), Ministry
of National Education Primary School: “being angr§f=4), “punishing” (f=3), “beating” (f=1),
“forcing me to punish my friends” (f=1), Studentsnting from Independent Preschool Administered
by the Ministry of National Education and attendinga Ministry of National Education Primary

School: “being angry” (f=2), “warning” (f=1), “bagrades” (f=1), “giving exams” (f=2). According to
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these results, it is noteworthy that students i Ministry of National Education Primary School

mentioned their unhappiness about rigid disciplirrates adopted by their primary school teachers.

Differences in the Opinions of Primary School StideAbout Their Preschool Teachers

Between November and June Interviews

Table 4, 5 and 6 present expressions of childreutasctivities they would like to do with
their preschool teachers, categorized based otintteeof the interviews and the type of the school.
Categories of activities that were considered weteducational Activities” and “Relations with

Teacher”.

Table 4. Mosfavorable activities mentioned by students cominghfthe age six class of a

PPS and attending the same PPS about their prestéachers in November and June interviews

Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f
Educational Activities (7) 29  Activities (3) 32
Activities Playing games (4) Game play (7)
Learning about numbers (4) Learning about numbers (3)
Painting (6) Painting (9)
Reading (4) Reading (2)
Drawing(1) Drawing (2)
Answering questions (1) Working on projects (2)
Making collages (2) Working on letters (2)
Homework assignments (1)
Singing (1)
Affection of the teacher (3) 7
Relations with Teacher not shouting (2)
Teacher Teacher's jokes (1)

Teacher's tenderness (1)

TOTAL 29 39

Table 4 summarizes the results of both intervieamnducted in November and June,
identifying most favorable activites that studentsming from Age Six Class of Private Primary
School and attending the first grade of the sameater Primary School wanted to do with their
preschool teachers. In this table, expressiongsifdgrade students in Private Primary School, show
that most students remember many different kindaabivities and relationship patterns with their
preschool teacher&tudents remembered and mentioned under the “Hdnab#ctivities” category
that “activities, game play, learning about numbpgrainting, reading, drawing” were the most

favorable activities that they wanted to do witkithpreschool teacher both in November and June
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interviews. The most enjoyable activity was the gautay with the teacher (f=7) in June interviews.
There was no responses in the “Relations with Terdatategory in November but it is noteworthy
that students mentioned many new things (suchesffiection of the teacher, teacher not shouting,

teacher's jokes, teacher's tenderness) in Jungiawes.

Table 5. Most favorable activities mentioned bydehis coming from the age six class of

MONEPS and attending the same MONEPS about theschool teachers in November and June

interviews
Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f

Educational Painting (9) 22 Painting (6)

Activities Playing games (5) Playing games (2) 13
Activities (4) Activities (2)
Watching movies (1) Watching movies (2)
Singing (1) Computer games (1)

Jigsaw puzzle (1)
Puppet games (1)

Relations with  Affection of the teacher (4) 8 Affection of the teacher (5) 13

Teacher Playing with me (3) Playing with me (3)
Talking with me (1) Teacher not shouting (4)
Acting me like 1 am a big
child (1)
TOTAL 30 26

In Table 5, results of both interviews, conductedNovember and June about most favorable
activities that students coming from the Age Sia<slof the Ministry of National Education Primary
School and attending the first grade of the samaidity of National Education Primary School
wanted to do with their preschool teachers are gmtesl. In “Educational Activities” category,
“painting, game play, activities, watching movieaid in “Relations with Teacher” category “the
affection of the teacher, playing with me” were e¢oam opinions in both interviews. When we look at
the total frequencies, there is a decrease abeun#mories of favorable activities of studentstine]
(f=26) interviews compared to the November intemagf=30). Under the “Relations with Teacher”
category, “the affection of the teacher, playinghwine” was common thoughts in both interviews.
Apart from this, it is an important finding that pegially in June interviews (f=4), students

remembered and emphasized their non shouting prektdacher.

Table 6. Most favorable activities mentioned byshis coming from IPAMONE and attend
to the MONEPS about their preschool teachers indddyer and June interviews
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Category Activities Mentioned in Activities Mentioned in
November Interviews f June Interviews f

Educational Field trips (4) 18 Field trips (4) 14
Activities Activities (3) Activities (2)

Watching movies (1) Watching movies (3)

Drawing (1) Drawing (2)

Reading (2) Reading (2)

Puppet games (2) Singing (1)

Drawing exercises (1)

Writing exercises (1)

Playing with toys (1)

Playing in the garden (1)

Learning music (1)
Relations with Playing with me (4) 7 Playing with me (4) 14

Teacher Teacher's tenderness(2) Teacher's tenderness (4)
Being held by the teacher Teacher not shouting (2)
Q) Not beating (3)
Being with me while | was
falling sleep (1)
TOTAL 25 28

Table 6 presents the results of both interviewadaoted in November and June about most
favorable activities that students coming from peledent Preschool Administered by the Ministry of
National Education and attending to the first grati¢inistry of National Education Primary School
wanted to do with their preschool teachdrs. the “Educational Activities” category; “fieldips,
activities, watching movies, drawing, reading” andhe “Relations with Teacher” category, “playing
with me, teacher's tenderness” were common expressif students in both interviews. When we
look at the frequencies, it can be seen that thezemany new things expressed considering their
frequency and type under the “Relations with Tedclwategory in June interviews relative to

November interviews.

Undesirable activities that were mentioned in Nolbeninterviews by students as examples of
things they did not want to do with their preschtedchers are; Age Six Class of Private Primary
School: Doing Mathematics (f=2), drawing lines Zf=homework (f=1), writing (f=1), number
writing (f=1), painting (f=1), doing activities (&, working on stage (f=1), to be yelled at (f=ig¢ing
angry (f=1)". Age Six Class of a Ministry of NatianEducation Primary School: “To be yelled at
(f=2), being angry (f=1), not playing games (f=tBacher using a whistle for warning (f=1), teacher'
help in eating (f=1), not allowing to take a bré&kl), watching boring movies (f=1), not taking ear
of us (f= 1)”. Independent Preschool Administergdtbe Ministry of National Education: boring
lessons(f=1), being angry (f=1), being thrown out of thesdroom (f=1)". Answers to the same

guestion in June were as follow&ge Six Class of Private Primary School: “to belgelat (f=1),
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being angry (f=1), being forced to finish a paigtinook (f=1), the teacher presenting a project tha
wasmine (f=1)", Age Six Class of a Ministry of Natidnaducation Primary School: “teacher using a
whistle for warning (f=1), punishing (f=1), to belied at (f=1), being angry (f=1), beating (f=1)",
Independent Preschool Administered by the MinigifyNational Education: “being angry (f=4),
beating (f=2), teacher making us sleep (f=1), floining to go to the park (f=1), teacher scaringoas
purpose (f=1), turning off TV (f=1)". These answéead o the conclusion that, in the age-six ckasse
of a Ministry of National Education Primary Schawld Independent Preschool Administered by the
Ministry of National Education, there are some igitscary techniques that rely on verbal and phylsica
violence. On the other hand, in the Age Six Cld®Rrtvate Primary Schools students can be unhappy

about participating in regular curriculum activitie

Discussion and Conclusions

According to the findings of this research, studentall three types of schools enjoy reading
and writing activities with their teachers in theginning of the first grade. This is not surprissigce
these activities seem appealing and new to thernh&s have not encountered such activities in
preschool. Interestingly, even though writing wadi¢ated to be a likable activity by most childien
the beginning, none of the students mentionedpitéference again in the subsequent meeting with
them in June. Chun’s study (2003) also supportsetfiadings by stating that students who just start
their primary education tend to like learning nevings such as reading and writing. However,
towards the end of the year, their enthusiasm gisas and this task begins to look exhausting to
them. Since the writing activity requires sittirigtense focusing and using delicate motor skitls, i
becomes a tiring task as time passes and henceitsgpularity. Another result of the presentgtu
is that in all the types of schools, “having an rakxavas identified to be a likable activity in the
meetings that were held in June even though itneasnentioned at all in the beginning of the first
grade. This can be explained by observing thatwests slowly learn the rules of primary school,

they get used to them and learn to like these rotwitees.

When out of class activities enjoyed by studentBrimate Primary Schools are considered, it
was found that not only there was a decrease irirtlee spent on activities such as games, drawing
pictures, reading stories and watching moviesshudents also showed increased enjoyment of study-
related activities conducted by their teacher mirtnswers to the last interviews. This result ban
explained in two ways. Firstly, it is possible thadchers in Private Primary Schools may have el/oke
the necessary curiosity and attention needed fannieg and studying by using different teaching

methods and their personal traits. Second, itde pbssible that Private Primary Schools emphasize
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and encourage success and competition among ssusiané they adopt a teaching approach based on
a strictly academic focus. Moreover, families whHwse to send their children to Private Primary
Schools tend to have increased expectations fravsthool, inevitably leading to this outcome. In
related literature, researchers often emphasizeirtharder to maintain the children's feeling afstr
and to prevent any decrease in learning performdnceg the transition period from preschool to
primary school, the teacher should take into casitbn the social, emotional and academic
development of the child altogether. Consequeittlig, crucial to equally support all developmental
areas of the child and to encourage out of classitees during the preschool and primary school
periods (Chow, 1993). In contrast to the resultsioled for the Private Primary School, there has
been an increase in the amount and variety of haysactivities that students in the other two
governments related schools enjoy to do when thesevinterviewed at the end of the first grade.
Another result that emerges from these findinghas there has been a steady increase in the o$age
positive statements to describe the student’sioelstiips with their teachers in the two government
schools at the end of the first grade. At this paincan be said that there is a positive coriatat
between the time the teacher spends on non-stuilyitias with the children and the increase in
children’s interaction with their teachers evenutjio the causal relationship between them is unclear
As such, positive interactions with teachers seemmake it easier for students to adjust to the
transition from preschool to primary school. Othegisting studies also support this interpretatiod a
show that the student’s formation of a healthytiefship with the teacher has a positive effect on

their social and emotional adaptation and acadachevements (Perry & Weinstein, 1998).

When negative personality traits of first gradechkeais within all schools are considered,
disciplinary methods used by the teachers sucteiag langry, shouting, warning and pushy attitudes
for academic achievements are often observed.fiflisg is also supported by existing literature on
this topic (Yeo &Clarke, 2005). In Chun’s resear(@003), students observed that their most
unpleasant times at school were when they recavesrning or got punished by their teachers. In
fact, in meetings that were held with the samepgstudents at the end of the first grade, it vasd
that some students would rather go back to presé¢bothese reasons. In this context, private sthoo
were found to be more favorable in terms of thester@m. The fact that students in the two
governmental schools never mentioned academic yesbut still complained about negative
disciplinary actions by the teacher calls for avedeation of teaching and disciplinary approaches
used by primary school teachers within governmehbals. According to Harter (1996), children
between the ages of four and seven determine wweth as a human being by looking at things that
they can and cannot do. In these early years, aothgtfacing failures and punishments can interfere
with their identity building processes. Another ongant result of the present study is that nonthef

first grade students were found to show a disldeettieir teacher’s personal traits. This result baa
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reflection of the fact that first grade teachergiimary school are often considered by their stigle

to be ideal educators.

A common result that consistently appears in ttegdture regarding the transition to primary
school is the observation that this period shohlows pedagogical continuity in both structure and
attitudes. In simple terms, it is critical that gy the first years following the transition from
preschool to primary school, the content of thecatlon system, teaching methods, and teacher
behavior in both schools are closely coordinatectreate a connected education system and to
facilitate the transition for children (Ari, 1998hun, 2003; Kagan & Neville, 1996; Pianta, Cox,
Taylor, & Early, 1999). Positive experiences studemave with their preschool teachers are very
beneficial in ensuring the flexibility of the tratisn period and maintaining a continued connection
between two institutions. In this sense, first gr@gdmary school students that took part in thesgme
research mentioned many activities that they likedlo with their preschool teachers. The most
remembered memory of private school students waneeg that their preschool teacher played with
them, with students remembering them even at tdeoéthe first year in primary school. This result
can be interpreted as a longing for the play baseschool education. The same argument can be used
to explain why, among different interactions withegchool teachers within the Private Primary
School, those that were remembered and mentionelline interviews (e.g. the teacher showing
affection, avoiding shouting, joking with studendtroking their heads) were neither remembered nor
mentioned in earlier November interviewd.the end of their first year in primary schodl, students
remembered and mentioned their close relationshiiistheir teachers as well as different games and
activities that they took part in during their tiimepreschool even though they were not awareahth

before.

Furthermore, during the last meetings with all giyuthe observation that “the preschool
teacher did not shout as much” was observed asvastegement, different from those mentioned in
the first meetings. It can be said that crowdedssa with primary schools and the authoritarian
character that is forced upon teachers might hauesed students to observe their primary school
teacher as a “shouting” teacher. As a result, itaral that students remember their “non-shoiiting
preschool teacher. Moreover, since the numberuadlesits in primary school is usually larger than the
number of students in preschool, students mighe lcome more sensitive to the level of noise and
shouting in primary school. While in the two govwment schools, children's memories of preschool
years seem to fade at the end of the first yearséime does not seem to be true for private prekcho
students. A possible reason for this is that oppaties provided by preschool facilities within Ve
Primary Schools are more diverse and their edutaystem is more flexible. Children who encounter
the authoritarian world of the primary school franmore flexible preschool environment can

remember their preschool life more vividly and thusss that life.
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When the negative opinions by students about gireschool teachers are analyzed, it is seen
that while students in private preschools did ia to carry out activities that are academic stdj
or social with their teachers; students in govemmmpreschools and independent preschools
administered by the Ministry of National Educatiwiced their dislike of rules determined by their
teachers, punishments, mandatory tasks and dismiplimethods. Interestingly, despite the time
elapsed, students tend to primarily remember negaerbal or physical behaviors of their preschool
teachers and these memories are not forgotten &tenthe long period between preschool and the
end of the first grade. Similar results exist ie titerature, establishing that students dislikeirth
preschool teachers punishing them or to forcingsulpon them (Mzen & Tusrul, 1997). While
there seems to be no mention of physical punistsnenPrivate Primary Schools, both physical and
verbal punishments were mentioned in the othergmeernmental preschools, indicating that violence
exists even in the first stages of the educatiatesy. In general, all answers related to this duest
show that negative memories related to preschachtrs are less vividly remembered at the end of
the first year of primary school. Moreover, it daseen that most memories remembered at this stage

are those related to verbal, physical, and emadtiiokence.

The results of this research have shown that ab#ginning of the first grade, nearly all
students are enthusiastic about reading and wrédiiyities with their teachers but this enthustast
feeling disappears by the end of the first yegilaeed by the educational experience of studyirtf wi
the teacher and attending examinations. The fregeerof both non-study activities and positive
relationships between the teacher and students faenel to be relatively high in the first grades of
government schools. At the end of the first gramtenary school students told that, the activitiestt
they liked to do most with their preschool teaclerd missed were playing games and forming close

relationships with their teachers.

In the light of these results, it can be said timtorder to eliminate differences in the
educational system and teacher-student relatiosshiptween preschool and primary school
environments, it is necessary to adopt the earlidlobod education approach and carry out the
associated necessary preparations. Things to be torthis end include the use of educational
strategies such as the “play based education” disddvery learning” in both preschools and primary
schools, making sure that the teachers get acquhinith the learning styles and developmental
abilities of students, and following the updatedgahool and primary school systems. It should eot b
forgotten that the relationship between teacherthadstudent is the basis of a student’s succeds an

happiness in every stage of the education system.
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