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Abstract

The purpose of this study is to investigate whether the friendship qualities of Submitted
9-12 years old students differ according to socio-demographic variables. The 01 August 2_019
study group consisted of 667 students attending the 3/, 4™ 5% and 6" grades Revised
of the schools in the Battalgazi district of Malatya in the 2018-2019 academic 14 August 2019
year. A personal information form prepared by the researcher to collect Accepted
demographic data and the Friendship Quality Scale were used to measure 31 August 2013
friendship quality levels. In the data analysis, mean, independent sample t

test, oneway analysis of variance (ANOVA) were used. According to the

findings, it was found out that the dimensions of friendship quality, which Keywords:
students attach the most importance to, were trust, validation and support, Friendship,
self-disclosure, conflict, companionship and recreation; the least important Friendship quality,
the dimension of friendship quality is the help and guidance. According to the Pre-adolescence.

of gender, grade level, academic achievement and economic status, there is a
significant difference in of the students' friendship quality. According to
gender, female students' friendship quality was found to be higher levels than
male students. As the grade level progresses, the friendship quality of the
students increases. It has been found that the increase in academic
achievement of students positively affects the quality of friendship. It was
observed that the increase in the economic status of the students positively
reflects the friendship quality.
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INTRODUCTION

Close peer relations begin to form in childhood and constitute a significant milestone in the
developmental process (Collins & Russell, 1991). Since peer relations comprise the foundation of social
life, individuals exert great endeavors to create and maintain friendships (Brannan, Biswas-Diener, Mobhr,
Mortazavi & Stein, 2013). Friendship, which includes different levels of accompaniment, intimacy,
sympathizing with another individual and mutual assistance, is defined as a qualitative relationship that
expresses voluntarily commitment between two individuals with the intention to meet individual socio-
emotional objectives (Hays, 1988). Peer relation is significant for emotional health and development
(Wiltz, 2005) and serves various emotional needs (La Greca, Bearman & Moore, 2002). Friends contribute
to coping with stress (Berndt & Keefe, 1995), increased psychological well-being and harmony (Bukowski,
Laursen & Hoza 2010), increased levels of happiness (Demir, Ozdemir & Weitekamp, 2007) and decreased
levels of loneliness and depression (Burk & Laursen 2005). Hence, friendship plays an important role in
the social life and harmony of all children (Bayhan & Isitan, 2010; Ladd, Konchenderfer & Coleman, 1996;
Piehler & Dishion, 2007). Children first establish contact with their parents, afterwards with other adults
and children. Peer relations for children is a continuation of the bond they initially established with their
mothers. Individuals need to connect another individual who is loved and is special for them, hence
convey these needs to peer relations (Thompson, Grace and Cohen, 2002). Pre-adolescent period (9-12)
brings many biological and psycho-social changes (Petersen, 1987). During this period, children become
sincere with their friends and establishing emotional closeness manifests itself as a significant need
(Berndt, 1981; Chow, 2008; Erdley, Nagle, Newman, & Carpenter, 2001; Furman & Biermen, 1984;
Gectan, 2003; Sullivan 1953). Furthermore, Sullivan (1953) argues that establishing a close peer relation
during pre-adolescence is an important developmental task and that the need to be accepted is satisfied
through peer relations.

Friendship quality, on the other hand, is defined as the degree of success on the account of both positive
(intimacy, cooperation, loyalty, safety, support, prosocial behaviors) and negative aspects (conflict,
supremacy, competition) (Berndt, 2002; Ladd, 1999; Piehler & Dishion, 2007). Therefore, positive
characteristics are considered to be more in a high-quality friendship and the negative aspects are less
experienced (Phebe, 2007). There are research findings indicating in literature that having a high
friendship quality contributes to children’s lives both academically and socially (Berndt, Hawkins & Jiao,
1999; Ladd et al., 1996). Studies on friendship demonstrated that friends were capable of influencing
students’ attitudes and beliefs about school as much as their academic achievement (Agnor, 2009; Cauce,
1986; Ide, Parkerson, Haertel & Walberg, 1981). Cevik's (2007) study in high school students sample
shows that being succesfull is preferred characteristics in the relationship of friendship. Sacar (2007) says
that academically successful children attracts more attention than their friends. Flashman, (2012) says
that academic achievement may be an important mechanism for friendships. Therefore, the findings
obtained from the researches suggest that children who are academically successful can establish more
successful friendship relationships.

Another factor that affects the friendship quality and development of children is age (Bayhan & Isitan,
2010; Mitchell, 2005; Newcomb & Bagwell, 1995) and grade level (Berndt & Perry, 1986). Hallinan (1979)
states that grade levels is effective on friendship structure of children. With increasing age, the
expectations of children from their friends change (Mitchell, 2005), thus both the friendship quality and
the friendship quantity change (Bayhan & Isitan, 2010). In order to comprehend childhood friendship, it is
essential to take into consideration that children in different ages have different skills regarding
friendship (Thompson, Grace & Cohen, 2002). It is noteworthy that, during the developmental process,
the choice of friends in preschool and kindergarten is based on cognitive development, and concrete
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events and features are not considered as significant criteria due to the cognitive development period.
Such criteria are being in the same class, being in the same school bus, and enjoying the same activities.
The friendships developed during the elementary school is based on agreement (Mitchell, 2005). During
this period, it is observed that children tend to participate more in group games, thus become less selfish
and aggressive, attain a stronger group consciousness and become more helpful (Yavuzer, 1998). Yet, in
adolescence, agreement (Legerski, 2010), self-disclosure (McFarland, 2008), loyalty (Weiss & Smith, 2002)
and emotional support (Furman & Buhrmester 1985) become more important. It is considered significant
that peer relations and the quality of these relations change based on age and grade level.

Furthermore, there exist differences in friendship quality based on gender (Brendgen, Markiewicz, Doyle
& Bukowski, 2001; Rose & Asher, 1999; Weiss & Smith, 2002), given that gender is an important social
structure that shapes the perceptions towards peer relations and interactions (Berndt & Perry, 1986;
Feiring & Lewis, 1989). Young females are highly interested in self-disclosure in peer relations and they
are more successful in approval, support and conflict resolution (Parker & Asher 1993), intimacy and
cooperation (Bukowski, Hoza & Boivin 1994). However, young males were more interested in
participating similar activities with their peers (Chow, 2008), and being in large groups for peer relations
(Maccoby, 1990). The studies of Lansford and Parker (1999) indicated that young females exhibited less
aggressive behaviors when compared to young males (3", 4™ and 5% grades) in peer relations. According
to Parker and Asher (1993), young males encountered more difficulty in conflict resolution in peer
relations when compared to young females and it was observed that they were more likely to compete
with their peers (Berndt, 1981).

Besides the emphasis that above-mentioned factors could lead to friendship quality differences
(Maccoby, 1990), peer relations could be affected by factors such as inadequate economic level of the
family or job loss, and a child who is subject to such factors could withdraw from their peers (Elder, Van
Nguyen & Capsi, 1985; MclLoyd, 1989). It is acknowledged that economic problems are related to various
physical and psychological health problems in children, adolescents and adults (Aldwin & Revenson,
1986). Such economic problems encountered in families could result with more depressed and alone
children (Lempers, Clark-Lempers & Simons, 1989). Therefore, it is considered that economic situation
affects peer relations.

Parallel to the above-mentioned scope, there exist studies on socio-demographic structures (gender,
age/grade level, academic achievement, socio-economic levels) that affect friendship quality in
international literature. A review on Turkey’s literature, on the other hand, revealed that there existed no
studies on socio-demographic structures that affect friendship quality, hence the subject area was
overlooked. In addition, it is stated that social relations are influenced by cultural differences (Hartup,
1984; Kito, 2005; Verkuyten ve Steenhuis , 2005). Since cultural factors affect social relations, it is
considered that it is important to investigate sociodemographic variables. In Turkish scientific literature,
there exist studies that focus on the factors related to friendship with some particular findings, yet these
studies commonly targeted adults and adolescents. Self-esteem (Cevik, 2007), parents’ attitudes (Dinger,
2008), development of friendship in adolescence (Cok, 1993), factors affecting couples in marriage and
peer relations (Yilmazcoban, 2011), the relationship between friendship environment and job satisfaction
(Erdil, Keskin, Imamoglu & Erat, 2011) were some of the studied variables.

Peer relations and the quality of these relations are considered significant due to the importance of
social, emotional and behavioral development of children and adolescents (Newcomb & Bagwell, 1995;
Parker & Asher, 1993). However, it is remarkable that studies conducted on friendship in Turkey, mostly
focused on adults or adolescents and there exists no research focusing on children. However, childhood
experiences are capable of affecting the experiences of an individual in adulthood (Asher & Parker, 1988;
Schneider, 2000; Wanless & Prinz, 1982). Therefore, it is considered important that the individual factors
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that affect the friendship quality of the relationship, which is important in the life and social development
of pre-adolescent children (9-12) are addressed and investigated.

Purpose of the study

The main purpose of the present study is to examine friendship qualities of children between the ages of
9 to 12 based on certain variables. Therefore, the present study was intended to seek the answers to the
following questions: Does the friendship quality level of students exhibit a significant difference based on,

1. Gender,

2. Grade level,

3. Academic achievement,
4. Socio-economic levels.

METHOD

Research Design

The present study, which was conducted to determine the effect of the gender, grade level, academic
achievement and socioeconomic level variables on the friendship quality of students between the age of
9 and 12, was designed as a causal comparison research. Causal comparative research is a research
method that aims to determine the causes of an existing situation or event and the variables affecting
these causes or the results of an effect (Blyukoztirk, Cakmak, Akglin, Karadeniz & Demirel, 2010).

Participants

The universe of the present study comprised the 5™ and 6™ grade students in secondary schools and the
39 and 4™ grade students in the elementary schools in Malatya Province, Turkey. The sample was
composed of 677 students attending elementary and secondary schools in Malatya city center during the
2018-2019 academic year. Convenience sampling method (Fraenkel, Wallen & Hyun, 2012) was used in
determination of the sample. Convenience sampling refers to the easy accessibility and applicability in
working with samples (Fraenkel et al., 2012). The age average of students constituting the sample is 10.50
and the range is between the ages of 9 and 12. Table 1 presents the frequency and percentage
distributions based on the demographic characteristics of students.

International Journal of Academic Research in Education, 5(1)
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Table 1. Frequency and Percentage Distributions Based on the Demographic Characteristics of
Students

Categories f %
Gender Famele 378 55,8
Male 299 44,2
Grade level 3 grade 123 18,2
4% grade 134 19,8
5t grade 175 25,8
6™ grade 245 36,2
Academic achievement Low 24 3,5
Moderate 108 16,0
Good 195 28,8
Very good 350 51,7
Economic Level of Their Families Low 68 10,0
Medium 169 25,0
Good 244 36,0
Very good 196 29,0
Total 677 100

Table 1 presents the distributions based on the demographic characteristics of students. The distribution
by gender indicated that 378 (55,8%) students were female and 299 (44,2%) were male. Based on grade
level, 123 (18.2%) students were in the 3rd grade, 134 (19.8%) were in the 4th grade, 175 (25.8%) were in
the 5th grade and 245 (36.2%) were in the 6th grade. The distribution by academic achievement
indicated that 24 (3.5%) students perceived their academic achievement as low, 108 (16.0%) as
moderate, 195 (28.8%) as good and 350 (51.7%) perceived their academic achievement as very good. The
distribution by socio-economic level indicated that 68 (10.0%) students perceived their families economic
level as low, 169 (25.0%) as medium, 244 (36.0%) as good and 196 (29.0%) of the students perceived
their economic level as very good.

Data Collection Tools

The data of the present study were collected during the Fall Semester of the 2018-2019 academic year.
Personal information form, prepared by the researcher, was utilized to collect the data regarding the
gender, grade level, academic achievement, and socioeconomic level of the students. The Friendship
Quality Scale (FQS) was used to determine the friendship quality of the students.

The Friendship Quality Scale (FQS): The scale was developed by Asher and Parker (1993) to identify the
friendship quality of children and was adapted in Turkish language by Oztirk (2016), after completing the
validity and reliability studies. In the scale, children mark their responses for each item on a 5-point scale.
These 5-points are (0) not true at all, (1) true to a degree, (2) true, (3) quite true and (4) completely true.
Friendship quality scale is composed of six dimensions, which are self-disclosure (sample item =1 recall a
lot of secrets we told each other with my friend), conflict (sample item = We discuss a lot with my friend),
approval and support (sample item = My friend makes me feel good about my ideas), friendship and
accompaniment (sample item = We always select each other -in games, events- as a partner), trust
(sample item = | always trust my friend in keeping his/her promises), help and guidance (sample item =
My friend and | help each other in daily errands and various other things). The highest score that can be
obtained from the scale is 132 and the lowest is 0. A high score obtained from the friendship quality scale
indicates a high-quality friendship. In terms of the reliability of the inventory, Cronbach’s alpha internal
consistency coefficient was determined as .89, and test-retest reliability was as .92 for the whole scale.
Exploratory and confirmatory factor analysis studies were conducted for the structure validity study of
the inventory. The total variance explained by six factors was 51%. Item factor loads were found to be
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between .42 and .87. Once the fit indices of the model were examined, it was found that RMSEA= .042,
GFl=.92, AGFI= .90, CFl= .92, NNFI= .91, SRMR= .04, RMR=.069, PGFI= .78, PNFI= .78 (OztUrk, 2016).

Data Analysis

Subsequent to retrieving the data through the data collection tools utilized in the present research, the
data were prepared for analysis. The present study preliminarily reached 950 students. During the
application, control items (sample control item = check the correct choice) were inserted within the
measurement instrument. The main purpose in using control items stemmed from the approach to check
whether the students completed the scale items through reading them. In creating the data set, the
students who filled the control items incorrectly were excluded. As a result of this process, the data set
consisted of 690 students.

Variance analysis assumptions were reviewed before commencing with the analysis of research data.
Extreme values were examined during the preparation stage of the data. Standardized Z scores were used
for the examination of extreme values. Z score range should be between -3 and +3 points (Cokluk,
Sekercioglu & Buyukoztirk, 2010). Data outside the -3 to +3 range for the standardized Z scores were
excluded from the data set. Furthermore, Skewness and kurtosis coefficients were examined to achieve
the normality criterion, the range of +1 to -1 was taken into consideration. Levene test was also used to
test the homogeneity. With respect to these examinations, 677 students remained in the data set due to
the removal of extreme values to ensure normality. Based on the examination of the fundamental
assumptions of variance analysis, it was concluded that the assumptions were met.

In the present study, t-test was used in binary groups and One-Way Variance Analysis (ANOVA) technique
was used for more than two independent groups with the aim to determine the relationship between the
friendship quality scale scores of the children and certain demographic variables. In groups, which
exhibited significant difference based on the ANOVA test, “Tukey” test was used to determine in which
group, or between which groups the difference was (Cokluk et al., 2010).

FINDINGS
Findings on the Gender of the Children

The results of the t-test conducted to determine whether the friendship quality of the children differed
based on gender are presented in Table 2.

Table 2. The t-test results on friendship quality based on gender

Gender x Ss t p
Friendship Quality Female 94.25 22.99 3.62 .010
Male 87.43 25.80

p<.05

As seen in Table 2, the mean friendship quality scale scores of the females was X=94.25 (Sd = 22.99),
while the mean friendship quality scale scores of the females was X=87.43 (Sd = 25.80). As a result of the

independent groups t test, it was determined that the difference between the arithmetic mean of the
groups was statistically significant (t = 3.62; p <.05). This finding demonstrated that the friendship quality
of the females was higher and the gender variable affected the friendship quality of children.

International Journal of Academic Research in Education, 5(1)
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Findings on the Grade Level of Children Variable

The results of the one-way analysis of variance (ANOVA) conducted to investigate whether the children 's
friendship quality varied based on the grade level are presented in Table 3.

Table 3. One-way analysis of variance (ANOVA) results for friendship quality based on grade level variable

Grade level x Ss Sum of df Mean p  Meaningful
Squares Square F difference
Friendship 314 Grade 86.10 22.32 Between 14715.299 3 4905.100 3rd - 4th*
Groups
Quality 4t Grade 97.56 24.01 Within 390915.997 673 580.856 8.445 .000  3rd-5th*
Groups
5thGrade 9520 25.08 Total 405631.297 676 4th - pth*
6t Grade 91.24 24.49 Sth - gth*

p<.005
As seen in Table 3, the mean friendship quality scale score of 3™ grade students was X= 86.10, (Sd =
22.32), the mean friendship quality scale score of 4™ grade students was ¥= 97.56, (Sd = 24.01), the
mean friendship quality scale score of 5™ grade students was X= 95.20, (Sd = 25.08), and the mean

friendship quality scale score of 6! grade students was X= 91.24 (Sd = 24.49). It was found that the

difference between the arithmetic means of the friendship quality scale based on grade level was
statistically significant (Fz673)= 8.445, p<.05]. To determine the presence of a significant difference
among the groups, the Tukey Test was conducted, and it was observed that there was a difference
between 3rd grade and 4th grade, 3rd grade and 5th grade, 4th grade and 6th grade, and 5th grade and
6th grade. These findings indicated that the grade level variable affected the friendship quality of
children.

Findings on the Academic Achievement Level of the Children

The results of one-way analysis of variance (ANOVA) conducted to determine whether there was a
difference between friendship quality of the children based on academic achievement levels are
presented in Table 4.

Table 4. One-way analysis of variance (ANOVA) results for friendship quality based on academic
achievement variable

Academic x Ss Sum of df Mean p  Meaningful
. F .
achievement Squares Square difference
Friendship Weak 77.41 21.29 Between 23225.760 3 7741.920 Low-very
Groups good*
Quality Middle 83.54 24.89 Within 382405.537 673 568.210 13.625 .000 Moderate-
Groups very good*
Good 87.71 24.13  Total 405631.297 676 Good- very
good*

Very good 96.53 23.49

p<.005

As seen in Table 4, the mean friendship quality scale score of the students with low academic

achievement was X=77.41, (Sd = 21.29), the mean friendship quality scale score of the students with
moderate academic achievement was ¥= 83.54, (Sd = 24.89), the mean friendship quality scale score of
the students with good academic achievement was x= 87.71, (Sd = 24.13), and the mean friendship

quality scale score of the students with very good academic achievement was X= 96.53, (Sd = 23.49). It
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was found that the difference between the arithmetic mean of academic achievement variable was
statistically significant [F673)= 13.625, p<.05] based on the one-way analysis of variance (ANOVA)
analysis conducted to determine whether there was a difference between friendship quality of the
children based on academic achievement. To determine the presence of a significant difference among
the groups, the Tukey Test was conducted, and it was observed that there was a difference between low
academic achievement and very good academic achievement, between moderate academic achievement
and very good academic achievement, and between good academic achievement and very good
academic achievement. These findings demonstrated that academic achievement affected the friendship
quality of the children.

Findings on the Economic Status of the Children

The results of one-way analysis of variance (ANOVA) conducted to determine whether there was a
difference between friendship quality of the children based on economic status are presented in Table 5.

Table 5. One-way analysis of variance (ANOVA) results for friendship quality based on socioeconomic
status variable

Economic x Ss Sum of df KO . p Meaningful
status Squares difference
Friendship Low 82.57 25.68 Between 7502.150 3 2500.717 Low-good*
Groups
Quality Middle 90.21 23.78 Within  398129.147 673 591.574 4.22 .006 Low- very
Groups 7 good*

Good 91.71 25.98 Total  405631.297 676
Verygood 9456 22.05

p<.005

As seen in Table 6, the mean friendship quality scale score of the students with low economic status was

X=82.57 (Ss = 25.68), the mean friendship quality scale score of the students with medium economic
status was X= 90.21, (Sd = 23.78), the mean friendship quality scale score of the students with good
economic status was X= 91.71, (Ss = 25.98), and the mean friendship quality scale score of the students
with very good economic status was X= 94.56, (Sd = 22.05). It was found that the difference between the

arithmetic mean of the economic status variable was statistically significant [F3-673= 4.227, p<.05]. To
determine the presence of a significant difference among the groups, the Tukey Test was conducted, and
it was observed that there was a difference between low economic status and good economic status and
between low economic status and very good economic status. These findings demonstrated that
economic status affected the friendship quality of the children.

DISCUSSION & CONCLUSION

The present study was intended to examine the friendship quality of the students between the ages of 9
and 12 based on certain variables. According to the results of the study, it was concluded that friendship
quality of the students between the ages of 9 and 12 varied based on gender, grade level, academic
achievement and socioeconomic level.

The findings of the present study included that friendship quality differed significantly based on gender
and that the mean friendship quality of female students was higher than that of male students. Similar
findings exist in literature indicating that friendship quality differs based on gender in the pre-
adolescence period (Berndt, 1982; Berndt & Keefe, 1995; Buhrmester & Furman, 1987; Furman &
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Buhrmester, 1992; Laird, Pettit, Dodge & Bates, 1999). Other studies supporting the findings of the
present study demonstrated that friendship qualities of young females were higher when compared to
young males (Brendgen et al., 2001; Rose & Asher, 1999). Furthermore, research findings, indicating that
friendship quality differed based on the gender variable and friendships among females were closer to
that of males in pre-adolescence (Berndt, 1982; Berndt & Perry, 1986; Weiss & Smith, 2002) and that
there existed less disagreement in peer relations (Phillipsen, 1999), stood out. In the studies of Bukowski
et al. (1994), it was established that females were more likely to exhibit intimacy, help, approval, trust,
friendship and companionship compared to males. Parker and Asher (1993) emphasized in their study
that conflict resolution, approval and intimacy levels were lower in males than that of females, and
females indicated more pro-social behaviors compared to males. Another study exhibited that females
attached more importance to their friendships than males and they could be more sensitive when
encountering problems (Gore, Aseltine & Colten, 1993). According to Maccoby (1990), differences in
communication methods and playing preferences explained the gender related differences in peer
relations. Maccoby (1990) stated that females preferred to communicate more politely in pre-adolescent
friendships, while males preferred the forms of order and request more. According to Benenson and
Christakos (2003), while females were inclined to spend more time in bilateral relations, males preferred
more to be together in groups. During this period, males were more inclined to playing sports together
(Weiss & Smith, 2002). Higher level of intimacy, help, approval, trust and companionship and higher
importance attached to peer relations in females explain the higher levels of friendship quality in females.

Once the friendship quality of the students were examined based on grade level, it was observed that
there was a significant difference between the students in 3™ and 4™ grades, 3™ and 5% grades, 4™ and
6" grades and 5™ and 6 grades. Therefore, it could be argued that students with lower grade levels had
lower friendship quality compared to upper grade students. It is possible to assert that level of friendship
quality commonly increased due to the progress in age. A relevant study by Jones and Dembo (1989)
indicated that intimacy increased with the progressing ages of children. Once the friendship of children
between the ages of 9 and 10 and 11 and 12 were compared, it was found that the children expressed
more intimacy between the ages of 11 and 12. Another study conducted on adolescents evaluated the
peer relations of the 7™ and 10™ grade students and concluded that self-disclosure level increased in
upper grade levels. Increasing the level of self-disclosure in adolescence was considered to be a sign of
deepening in peer relations (McFarland, 2008). Weiss and Smith (2002) stated that close friendship and
intimacy were more important for the adolescent age group between 14 and 18 and it was also more
important to spend time and conduct activities together for the athlete age group between 10 and 13.
According to Bigelow (1977) children in 2 and 3™ grade levels were in the phase of punishment and
reward. The expectation of something in return is quite strong for children at these levels. Children in 4™
and 5™ grade levels are at the level of normative expectations. During this period, affectionate children
influence their friends. Therefore, values and rules of the affectionate are taken into consideration in
peer relations. Children in 6™ and 7™ grade levels are more powerfully inclined to self-disclosure and
intimacy. Bigelow (1977) stated that the higher the grade level, the lower the expectation of mutual
activation and intimacy in friendship becomes more important. Such changes explain the low level of
friendship quality of the students with lower grade levels.

Once the friendship quality of the students was examined based on academic achievement, it was
observed that there was a significant difference between the students with low and very good academic
achievement, with moderate and very good academic achievement and with good and very good
academic achievement. It is possible to state that the increase in academic achievement positively
reflects the friendship quality of the students. There exist studies in literature that exhibited similar
findings with the present study, indicating that the quality of friendship was related to academic
achievement (Agnor, 2009; Baker, 2009; Nelson & DeBacker, 2008). Furthermore, Berndt and Keefe
(1995) stated that high level of academic achievement and high-quality friendship were related. Flashman
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(2012) examined the impact of academic achievement on friendship between 7-12 year-old students. In
this study, it was seen that academic success affects friendship relationship. According to Yun Lee (2008),
low friendship quality reduces school attendance rate. According to Baker (2009), the positive
components of friendship quality, such as approval, favorably supported children’s attitude towards
school. Children with a high-quality friendship level were likely to be approved at school and received
greater intimacy and guidance in encountering problems or difficulties regarding academic achievement.
According to Ladd (1990), children who were rejected by their peers were more likely to develop negative
thoughts towards the school, to reject school and experience academic under achievement throughout
the year. Therefore, friendship quality is considered as an important factor that positively affects
academic achievement and attachment to school (Cook, Deng & Morgano, 2007). It is considered that
several attitudes, such as accepting approval and help, delivering help when necessary, developing
positive attitudes towards school and being capable of cooperation, were considered to affect the
academic achievement of the students with high-quality friendship levels.

Once the friendship quality of the students was examined based on their economic situation, it was
observed that there was a significant difference between the students with a low and good economic
level and with a low and very good economic level. Commonly, it became possible to assert that level of
friendship quality increased with respect to the increasing economic levels of the students. Dinger (2008),
who examined the effect of economic level on friendship relationship, concluded that the increasing
socio-economic level in adolescents resulted with increased friendship scores. Fong and lIsajiw (2000)
conducted a study focusing on immigrants and established that socio-economic levels of individuals
significantly affected the friendship among ethnic groups. It was observed that individuals with low
income level had a poor chance of developing friendship bonds. Fong and Isajiw (2000) also predicted
that the social relations of immigrants could develop, and they could be integrated within the society due
to increasing individual income levels. Furthermore, Hurtado, Engberg, Ponjuan and Landreman (2002)
stated that economic level was important for participating social relations. McLoyd (1989) pointed out
that encountered economic problems could affect the socialization of a child and decrease the intimate
peer relations. Additionally, Duyan, Duyan, Cifti, Sevin, Erbay ve ikizoglu (2008) examined the variables
that affected the loneliness levels of high school students and concluded that loneliness decreased as the
level of income increased. Dodge, Petit and Bates (1994) in their study of how socioeconomic
disadvantage affects the socialization of children found that socioeconomic level partially affects the
socialization of the individual. It was emphasized that socioeconomic problems could cause changes in life
style and daily life of a child and in return cause changes in peer relations. Economic level constitutes a
background that affects all life areas and has a significant impact on the cognitive, social and socialization
processes of students (Balkar, 2008). It is considered that the social activities, traveling, entertainment,
good life and working environment opportunities for students with a good economic level positively
affect their peer relations. According to Cakir (2002), it becomes increasingly difficult for an individual and
his/her family to participate in social life once their basic needs (food, beverage, housing, health,
education) are not met. A continuity in not being able to meet the needs could result in losing the ties
with the society. Therefore, it is considered that students who have low socio-economic levels lack
various opportunities such as education, social activities, traveling, entertainment, good life and working
environment and such inadequacies could create a sense of inhibition in children (Sahin, Batigin and
Ugurtas, 2002). Such condition explains the low level of friendship quality for the students with lower
economic levels.

In conclusion, it was observed that friendship qualities of the students between the ages of 9 and 12
varied based on the variables of gender, grade level, academic achievement and economic status. It is
possible to provide certain suggestions with respect to the findings of the present research. First, it was
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observed that male students had lower friendship quality levels compared to female students. Such
finding suggests that making necessary planning intended to develop the peer relations of students and
attach priority to male students in these planning are essential considerations. Second, although the
literature suggests an increase in intimacy (Jones & Dembo, 1989) due to progressing age, low level of
friendship quality among lower grade students could be improved though psychoeducation activities
initiated from lower grade level students and such activities could to contribute to further development
of relations. Third, given the fact that friendship quality has a positive effect on both academic
achievement and attachment to school, psychoeducation activities conducted via the psychological
counselors working in school guidance services are recommended to target the establishment,
development and continued maintenance of peer relations among students. Fourth, it is recommended
that children who live in families with low socioeconomic levels should be trained to provided the skills to
develop friendship relations.

Similar to all scientific studies, the present study also has several limitations. The main limitation of the
study is the sample group. Since the study group consists of children who are in the pre-adolescence
period between the age of 9 and 12, the obtained findings cannot be generalized for other age groups.
Another limitation of the present study is to facilitate student perception for the determination of
economic level as a demographic variable.
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