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Abstract

In the education system, the teaching of physical education is considered as an activity rather
than a formalized intellectual activity. As a result, the perception of the pedagogical
relationship actors in this field it is not always favorable, especially in Western countries. No
data are currently available on this subject in Algeria. The goal of our research is to fill this
gap. We proposed to 142 physical education teachers and 464 students in secondary and
middle schools in the Algiers region to complete questionnaires to collect their
representations with respect to physical education. We based on closed questions (Likert scale
with four levels). In addition, an open question was included in the questionnaire for teachers.
In this case a content analysis allowed us to classify the responses into a system of categories
(% agree intra- analyst 93.3 %). Among the results, we will retain that: (1) the representation
of the majority of teachers to comply with official guidelines; (2) physical education teachers
mainly consider the status of physical education as "lower" than other school subjects; (3)
physical education is well appreciated by all students subject in school, (4) representations of
actors pedagogical relationship differ between the Algerian situation and that of European
countries.
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1. Introduction

This article aims to identify the objectives of physical education in schools in Algeria and to
compare their perceptions by teachers and students. Our concern lies in the fact that, from a
methodological point of view, the physical education teacher poses a real problem. In fact,
being considered as a formalization activity rather than as an intellectual activity , teacher
training provided in physical education, in terms of knowledge, skills , life skills and
analytical skills , do not have the same outcome as other so-called storage materials and
scientific materials. This was highlighted by Arnaud (1983): "Physical education through an
identity crisis. She is torn between different designs, scattered in various techniques, invaded
by sport or confused with it, and it seems harder than ever to know what its aims are. In short,
it is looking for its identity “(p. 13). This specificity is a problem of perception about the
objectives it is supposed to continue. This includes teachers and their perception of the
material as well as taught often consider physical education as a complement to training
promoting , among other things , integration into adult life.

Also interested in the evolution of the position of the body in French pedagogy, Thibault
(1977 ) indicates that "the body was first seen as an instrument of war and was in turn
accepted , obscured , reinstated and quartered "( p.17) . In the same vein, Thomas (1982)
distinguishes four streams based on the objectives assigned to physical education and sport in
time in France: sports, military, medical and educational. «Mingling more or less, they will
each, known through the centuries their vicissitudes « (Thomas, 1982, p. 9).

In 1962, the date of recovery of national sovereignty, Algeria inherited colonial education
system. It was not until 1970 that Algeria has given birth to a first educational project that was
integrated physical education. This project highlights the importance of physical education in
the development process of Algerian society and you can read the definition currently in
physical education: "The physical education is an education system integrated in the overall
education system, obeying the purposes of this preliminary value through its own
contributions, the formation of man, citizen and worker ensure their harmonious development
of the society and the nation " (Official Instruction, 1970, p. 6).

However, it is not our intention to discuss here the history of the Algerian physical education,
the panel is not subject to our problem. We note only that the search for unity and coherence,
physical education has struggled to develop on several fronts.

In this article, we are interested in the first place and overall analysis of the objectives of
physical education. As a reminder, these are listed in a series of official texts.

A number of issues inherent in this aspect must indeed be raised:
» What role physical education she occupies in the Algerian education system?

» What is the main objective of physical education in the chief actors in the pedagogical
relationship?

» How do they perceive the latter the status of physical education?

Perception is a complex phenomenon involving the mind and the result is reflected in
terms of performances, so it is an identification of the teaching profession in physical
education teacher by the problem itself, is seeking and reflecting on his role in the educational
system and the objectives to be achieved in physical education. It is therefore appropriate to
better define the image that teachers have of their discipline and their profession.
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1see:
- Ministry of Youth and Sports (1995). Ordinance 95-09. Algeria.

- Ministry of Youth and Sports (1970). Official instructions. Algiers: Organization of
Teaching Physical Education.

- Ministry of National Education (1976). Official Bulletin of National Education. Algeria.

- Ministry of National Education (1996). Algeria: Objectives of Physical Education in
Teaching middle and secondary.

In addition, the centrality of students in the learning processes because of their representations
of the activity a determining factor to explain their attitudes and behaviors in physical
education classes.

2. Objectives
To try to answer these questions, we affect a survey in Algerian schools to analyze:

v The perception of teachers towards the objectives of the material of which they are
responsible.

Students’ attitudes towards the school discipline.
Obijectives they assign him.
Their perception of sports competence.

A N NI NN

Style living.

3. Materials and Methods

3.1. Subjects: To achieve our research goals, field work was necessary. Select a
representative sample thus proved crucial and we tried to meet a sufficient number of
subjects. The sample of 142 teachers and 464 students (Table 1). Of the 142 teachers, a
majority was male, as is the case in the education system of our country. Among students, the
gender distribution is very balanced. The slight difference recorded in the upper classes seems
normal with respect to the distribution of students in the same population.

Table 1. Presentation population

Male Female
n % n % Total
Teachers 94 | 66,2 48 33,8 | 142

Students (1™ and2™ lower)

101 | 49,5 | 103 |50,5 | 204
Mean age = 13 years

Students (5" and6™ supérieur)
138 | 53 122 | 47 260
Mean age= 17 years
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3.2. Instruments; A questionnaire was developed for each population. Both instruments
include open questions and closed questions. Most private occasions in the student
questionnaire questions based tools developed. tested and used by researchers at the Higher
Institute of Physical Education and Physiotherapy, University of Li¢ge.. .. Closed questions
consist primarily of Likert scales in four points to determine the degree of agreement or
importance that subjects grant proposals.

For teachers. The questionnaire contains 17 questions. In this article, we have chosen to focus
on the responses to two of them . We focus here on the objectives of education. First,on the
teacher's perception of his status and matter on the other. The questions are presented in Table
2.

Table 2. Questions to physical education teachers who were treated in this study

Question 1: What are the goals that you attribute to physical education?
Question 2: In your opinion, in general and in relation to other matters, the status of
physical education is it? (Significantly higher - Slightly higher - Below -
Significantly lower)

The answers to question 1 were classified into several inductively categories. All items that
we identified were classified into categories: health, fitness, technical and tactical, integration,
education, active and fun students. The questionnaire developed to collect the opinions of the
students are 19 issues. We have chosen to present here the results for six of them. They focus
on the affective and cognitive components of students' attitudes toward school and physical
education classes, their perceptions of the physical education teacher and daily sports
activities (table 3).

Table 3. Questions to students who have treated in this study

Question 1: In general, school ... (You like a lot - You like - You do not like a lot -
You do not like at all).

Question 2: In general, the physical education ... (You like a lot - You like - You do
not like a lot - You do not like at all).

Question 3: In general, the physical education classes at school is ... (Very important
- Important - Not very important - Not important at all).

Question 4: We offer you different objectives which are usually attributed to
physical education classes. Indicates the degree of importance that you give them the
physical condition, appearance, fun, social relationships, learning, being active all his
life. (Very Important - Important - Not very important - Not important at all).

Question 5: During the sessions of physical education, your teacher: regularly
participates in, has a active lifestyle, you explain the benefit of physical activity
outside of school, motivates you to practice physical activities outside the school
setting, values you, encourage you (all Strongly agree - Agree - Disagree - Disagree
all)

Question 6: Do you practice sport and physical activities outside of school and
outside of organized structures: Alone - With friends - family (yes, throughout the
year - Yes, not during all the year - No)
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The questionnaires were collected in March to May 2006. Teachers were contacted by
telephone to schedule an appointment. Teachers preferred to take the time to complete the
questionnaire others responded immediately. a total of 142 teachers contacted on 160 (88.8%)
who completed the questionnaire is an excellent rate of return. Students were asked in the
context of physical education lessons. thanks to the collaboration of seven schools in the
Algiers region chosen to represent the different educational contexts. The first author visited
the site to collect the more rigorous it is material data. To guarantee the reliability of
responses. we systematically presented the goal of our research focusing on the anonymity of
responses and highlighting the importance of honesty recent. This procedure generally lasted
20 to 30 minutes per class.

3.3. Data processing: During the procedure of data processing we coded the responses into a
computer data base (Excel). The coding was based on the transformation of responses values
("1" to "disagree at all* or "not important at all" to "4" to "Strongly agree" or "very
important™). The statistical treatment was made using Statistica 7.1 software.. .... We used the
test to compare two percentages and the chi-square test. allowing efficient comparison
between subgroups of subjects.

4. Results and Discussion

We will describe the main ideas that emerge from the analysis. Successively addressing the
opinion of teachers and those of students. When possible we cross the data to check if they are
confirmed or not.

4.1. First step: teachers

The topics covered include (1) the aims and objectives of physical education and (2)
perceptions of the physical education teacher regarding the status of their discipline.

4.1.1. Aims and objectives of physical education

Table 4, we can see that the development of physical fitness is identified as the main mission
of teaching physical education teachers by the Algerian. This proves directly in line with the
priorities established by education authorities (Ministry of Youth and Sports, 1995 Ministry
of National Education, 1996). This role is very important in a society who must fight against a
rise of inactivity. That teachers assign priority to this task should involve their course they
choose activities and teaching methods focus on practical performance (programming cycles
endurance or strength training, use of standards-based assessments scales performance ...). In
the absence of objective data, we can not confirm that the practice mirrors that of
practitioners.

The social aspect of physical education ("Mutual™) occupies the second place and was
mentioned by a third of teachers. This finding is very interesting because it highlights the
share that teachers assign to education.

The skill development is the third objective of physical education. This finding heckled us in
the sense that the acquisition of specific actions is the basis of the discipline: the development
of motor skills. We believe that the emphasis currently sport development tends to be reduced
compared to that given to maintaining basic physical qualities of students in a society that is
increasingly sedentary.Health is mentioned by two teachers out of 10. Contrary to what is
generally observed in Western countries where physical education is considered the
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cornerstone of health education (fight against physical inactivity and obesity, including - Pate
et al, 2006), Algerian teachers do not seem to have integrated this design.

Education is the fifth goal. This indicates that teachers finally would give little attention to the
term "education™ associated with the name of their discipline.

Encourage students to be active can be understood in two ways: either ensure that students
move during the course, a frequently recommended by trainers objective is prompted students
to adopt an active lifestyle all throughout their life . This last objective is playing an
increasingly important in international guidelines (Tappe & Burgeson, 2004) and is logically
the number one physical educators should logically provide students with every opportunity
to develop the skills needed to become a priority citizens capable of managing their physical
and motor life when they leave school. In this case, it is surprising that only 10 teachers
mentioned this, emphasizing the need for an awareness campaign of the Algerian educational
community about it.

Finally, the fun is only mentioned by 3% of teachers, particularly surprising result in light of
the data available in the international literature (Interuniversity Research Group, 2003) and
principles of pedagogy motivations, based on the pleasure of students (Florence, Brunelle &
Carlier, 1998). It is possible that our teachers would favor sports rather than negotiation with
students is the lot of Western teachers rigor.

Table 4. Objectives allocated to physical education teachers.Comparison by gender (%)

Objectives PE All Men Women
fitness 71 67,7 74,2
Mutual aid 33 39,7 22,9
Tecnical and tactical | 31 26,6 41,7
Health 21 13,8 28,4
Education 16 16 16,7
Active students 10 14,9 0

Fun 3 0 10,9

These results show that the objectives of physical education in Algeria are more focused on
the sporting aspects . This view differs quite radically from that usually obtained in European
countries, for example, in the French Community of Belgium. In this region, it appears that
the texts are more appropriate to the needs of modern society in the sense that the legislature
places particular emphasis on health.

This should especially be related to problems of obesity or cardiovascular diseases that are
recorded in Western countries (WHO, 2006).

However, teachers' responses correspond fairly directly to the official guidelines. It would be
interesting to check if they are sufficiently in line with the real needs of today's society. The
comparison between the sex showed us that there was a significant difference in the
importance attached to health (p = 0.001), technical and tactical development (p = 0.002) and
mutual (p = 0, 05).
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4. 1. 2. Status of physical education teacher and his perception towards the material

More than 7 out of 10 teachers believe that their discipline is considered inferior to other
school subjects (Figure 1). This proportion reflects the existence of discomfort in physical
educators. It is also highlighted in many other countries, including Western, stressing the need
to systematically highlight the report of our discipline to limit the simplistic representations.

Comparison by gender shows that women are significantly more sensitive to this than men (p
= 0.002). Combined with a "leisure" activity picture, status of women in a culture where they
have difficulties to develop helps to understand this difference.

Women 91,7
Men ‘69,1
All 73,3
0 20 20 60 80 100

Figure 1. Proportions of teachers considering the status of physical education as inferior to
that of other school subjects (%)

This observation from the results obtained is very surprising considering the presence of the
courses in the global education system since 1970 and the academic status of stakeholders. It
is explained by the difficulty of physical education teachers to recognize the benefits they
bring and the existence of a hierarchy between the importance given to the development of
mind and body on the education system. This situation also exists in most Western countries
despite theorizing of teaching physical education. It is only in cultures which gave pride of
place to the body (Finland, Australia ...) that this type of complex physical education less or
no mark at all.

Based on these results, we believe that physical education is still finding its place and its
specificity. It must therefore fight to promote on several fronts:

- Search the site and justify the level of general education;

- Take his autonomy from the sport, that is to say, to be recognized as a minority and no
longer dependent discipline but free , independent and finally recognized ;

- Choosing specific and appropriate method.

4.2. Second step: students

We focused our attention on three themes: (1) attitudes toward school and during
physical education; (2) perceptions of the physical education teacher and; (3) the place of
sport in everyday life.

4. 2. 1. The attitude
(1) Attitude to School
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Comparison by level of education and gender indicates that girls of the upper classes "like"
more school than boys ( 8 out of 10 for girls and 6 of 10 for boys) . These results are
consistent with those reported in the literature (Piéron et al. 1998). They point to the more
academically oriented girls who more likely to engage in studies than boys. This is often
compared to the increasing feminization of intellectual professions where academic degrees
are increasingly obtained by women. Moreover, the decrease in attitude depending on age is
also usual in the sense that young people tend to deny that the obligation is school, do not
understand the value of training or revolt against a system that forces them to work instead of
engaging in more fun activities in their eyes.

\D Upper Classes ® Lower Classes\
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Girls 786

73,2

Boys
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Figure 2. Attitudes toward the physical education classes at school

Unlike attitudes toward school, boys of different classes have a more favorable attitude to the
current physical education than girls. The lowest percentage is 72.8% and is noted among
girls of the upper classes (Figure 3). This difference is quite consistent with what is
highlighted on an international scale (Cloes, Ledent & Piéron, 2004).

= Upper Classes ®Lower Classes ‘

. 73,2
Girls —m

77
Boys 815

0 20 4‘10 éO éo 100

Figure 3. Percentage of students who "like" physical education (affective component)

With regard to the importance given to physical education , Algerian students also show very
favorable in the sense that 73.7% of them believe that physical education is "very important"
Overall, these results are similar to a study conducted in several European countries (Piéron,
Ledent, Almond, Airston and Newberry, 1996) that researchers confirm that nearly nine out
of ten students are in favor of the physical education.

It is possible that the preferred orientation courses in fitness and sports development that we
have previously identified leads students to less awareness of the fundamental role of physical
education for the overall development of the individual. This could also be linked to a lack of
communication on the part of teachers who think more like coaches as educators, as is the
case in other countries (Interuniversity Research Group, 2003).
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(3). Physical education objectives considered most important by students.

Taken together, the students think that school education continues as a priority to improve
fitness. This objective significantly marks the surveyed population , confirming the views of
teachers. Health occupies the second position in the hierarchy of objectives of school physical
education ( Table 5). In this table , we see that the students have the same perception of the
objectives of physical education as their teachers . This would emphasize that official
guidelines are followed and assimilated by the different actors of the educational relationship .

Table 5. Objectives of physical education considered most important (%)

Physics Girts

High | Low | High | Low
Improve their condition 50,5 348 |261 |303
Improve their look 3 13,8 |184 |139
Enjoy and relax 3 13 3,9 13,9
Foster social relationships ,make friends 7,9 4,3 6,8 3,3
Reduce stress 2 1,4 1,9 1,6
Learn sports 9,9 5,8 5,8 6,6
Learn to respect rules 3 2,9 1,9 2,5
Learn what to do manage health 11,9 21 20,4 | 23,8
Learn what it takes to be active all his life 8,9 2,9 146 |41

4. 2. 2. Perceptions of physical education teacher: The majority of students surveyed feel
encouraged by their teachers. Another relevant point is that these students are strongly agree
that their teachers have a active lifestyle. This finding is certainly due to the direct
involvement of physical education teachers in the course. It is through gestures and personal
physical effort that teachers learn from their students activities (Table 6).

Table 6. Students' perception regarding the behavior of their physical education teacher

(%)
Encourages you 84,3
A...... active life style 73,1
...Regularly participates in activities . 70,3
...Values you 58,9
...motivate you to participate in physical activities outside of school 58
...Information....you physical activities you can do outside of school 57,3
...You...._explains the interest in physical activity out of school eg (club 455
and associations) ’
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4. 2. 3. Sports and Everyday Life

The place of physical and sports activities (PSA) in the lives of Algerian students seem
relatively small. Indeed, 13% of respondents reported practicing physical activities and sports
outside school throughout the year and 29% for part of the year. In European countries, the
proportion of active students is generally higher and between 60 and 70% (Cloes, Ledent,
Diniz, Didier & Piéron, 1997). Algerian students could benefit from fewer opportunities to
practice, highlighting the more fundamental role of physical education and also the need to
consider a national sports policy more focused on promoting and organization of youth sports.

Algerian students often prefer to engage in physical activities and sports with friends,
sometimes prefer to practice alone, and very rarely with the family. The boys practice more
often and spend more time practicing than girls. They do more sport in sport clubs, alone or
with friends. As in Western countries, this highlights the need to promote physical activity
particularly among girls who represent a population at risk for inactivity and, in the longer
term, in terms of diseases related to physical inactivity. Note also that the sport is more
relevant for older students.

5. Conclusion

Analysis of perceptions of the objectives of physical education actors pedagogical
relationship, we will retain the majority of teachers adhere to the official guidelines. Recent
particular emphasis on sport as a phenomenon necessary for the physical and moral
development, mobilization of citizens, the physical capacity building and improving the
representation of the country in the international sports arena. These objectives are managed
centrally by the Ministry of Education and Youth and Sports fashion. Representing how
students of physical education and its objectives suffer the influence of teacher behavior and
tasks it offers. We retain that physical education is well appreciated by all students to
academic success.

Our study clearly showed that the majority of teachers consider the status of physical
education as "lower" than other materials. This negative perception could be attributed to
several factors such as the lower value to the note in physical education compared to other
materials, the lack of resources and poor infrastructure. These factors have been proposed by
the Algerian teachers to explain this inferiority. In this regard, Hardman (2001) points out that
physical education has been pushed into a defensive position. She suffers from the shorter of
the curriculum but also to insufficient financial resources.

This work has allowed us to pave the way for a major study focused on instructional strategies
implemented by physical education teachers. This development will allow us to determine
how teachers implement the physical education program on one side, and analyze interactive
decisions of physical education teachers, on the other.
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