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Abstract: Change and continuity perception skills are among the fundamental skills of
historical thinking. It is important to address these skills in terms of the content covered in
social studies courses and explore comprehensively with sub-dimensions beyond historical
description. The aim of this study is to compare the change and continuity perception skills
addressed in social studies curriculum in Turkey and the United States of American within
the scope of historical time teaching. A document analysis method was used in the study
and the sample consisted of Social Studies Standards of Education Department of the State
of Michigan and the Social Studies Curriculum of National Education Ministry of the
Republic of Turkey. In analyzing the data, descriptive statistics and content analysis were
employed. The results showed that the change and continuity perception skills in both
programs are particularly focused on history subjects in 6th and 7th grades. Acquisitions
addressing change and continuity perceptions skills were more diverse in the Social Studies
Standards of the Michigan State and were addressed in courses including history,
geography, individual and society, economics, culture, technology and agriculture. The
perception of change and continuity in the social studies curriculum of the Republic of
Turkey is addressed with a narrow perspective in topics including history, individual and
society, culture and technology. However, when standards and acqusitions of both
education programs were analyzed, it was found that the chronological aspect of change
and continuity in general and the perception of future are not addressed much and that the
change and continuity experienced in a certain field are not associated with different fields
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enough.
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Ozet: Temel tarihsel diisiinme becerilerinden biri olan degisim ve sirekliligi algilama
becerisinin sosyal bilgiler dersinin icerdigi konular agisindan belirli bir baglamda ele
alinmasi; zamansal bir betimlemenin 6tesine gecilerek alt boyutlari ile kapsamli bir sekilde
incelenmesi 6nem tasimaktadir. Bu arastirmada tarihsel zaman 06gretimi baglaminda
Tirkiye ve Amerika sosyal bilgiler 6gretim programlarinda yer alan degisim ve sirekliligi
algilama becerisinin karsilastirilmasi amaglanmigtir. Arastirmada dokiiman incelemesi
yonteminden vyararlanilmis; arastirmanin  6rneklemini ise Michigan Eyaleti Egitim
Departmani Sosyal Bilgiler Standartlari ve Tiirkiye Cumhuriyeti Milli Egitim Bakanhgi Sosyal
Bilgiler Dersi Ogretim Programi olusturmustur. Verilerin analizi siirecinde betimsel
istatistiklerden ve igerik analizinden yararlanilmistir. Arastirma sonucunda her iki 6gretim
programinda da degisim ve surekliligi algilama becerisinin 6. ve 7. siniflarda 6zellikle tarih
konularinda yogunlastigi goértlmistir. Degisim ve sireklilik algisini iceren kazanimlar
Michigan Eyaleti Sosyal Bilgiler Standartlarinda konu alanina gore daha fazla gesitlilik
gostermis; tarih, cografya, birey ve toplum, ekonomi, kiltir, teknoloji ve tarim gibi
konularda ele alinmistir. Tiirkiye Cumhuriyeti Sosyal Bilgiler Dersi Ogretim Programinda ise
degisim ve sureklilik algisi; tarih, birey ve toplum, kiltir ve teknoloji konulari olmak lzere
daha sinirli bir bakis agisiyla ele alinmistir.  Bununla birlikte her iki 6gretim programinda
yer alan standartlar ve kazanimlar incelendiginde genel olarak degisim ve sirekliligin
kronolojik boyutuna, gelecek zaman algisina ¢ok az yer verildigi; belli bir alanda yasanan
degisim ve surekliligin farkl disiplinlerle ¢ok az iligkilendirildigi gorilmektedir.

Anahtar Kelimeler: Degisim ve sureklilik algisi, karsilastirmal egitim, sosyal bilgiler.

Introduction

Considering the extensive content of social studies focusing on “humans,” several core
disciplines, particularly history, bring the concept of historical time and in relation to this
the skills of change and continuity perception to the forefront. There are researchers who
support the perspective of historical consciousness being more than the mentioned time
and the chronology of time and this being a pre-condition to acquire the awareness of time.
Other researchers support that traditional hour/calendar time is independent of historical
time and that the consciousness of historical time includes the sense of other times,
changes that occur ahead of time and the differences between various periods (Wilschut,
2012, p. 119). Focusing on children’s actions reveal that “perception of historical time” is
neither a single cognitive characteristic nor a developmental characteristic of the mind
(Barton, 2002, p. 174). Booth (1994) and others showed that the children’s thoughts related
to time is not only dependent on maturing but also teaching strategies, materials, engaging
with other children and experiences. There are studies associating the process of historical
time concept development in children with cognitive development based on age while
recent studies suggest that certain skill competencies in the current concept can be
acquired through appropriate and qualified methods (Simsek, 2006, p. 110-111).
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The concept of historical time is concerned with the past regardless of near or distant past,
and thus, it should be addressed within the conditions of the past. Therefore, in addition to
linearity, individual, cultural, social conditions and characteristics of regions are considered
variables determining historical time (Dilek, 2001, p.21). Without the concept of historical
time, children can’t have the systems necessary for the process of knowledge acquisition.
Thus, it is important for teachers to encourage discussions and create tasks to advance the
historical time concept actively (Hodkinson, 1995, p. 79). Considering history topics that
constitute the core of social studies courses, development of a qualified perspective of
history, evaluation of incidents in the past-now-future axis, and interpretation of a situation
within a historical context show the importance of the “historical time” concept.

Researches in the literature focusing on teaching historical time show that chronology is the
beginning of developing a sense of historical time. The reasons for this include children,
from the very first moments of their lives, experiencing change and rhythm and routines
both in their bodies and surroundings which are considered as fundamental elements for a
historical time approach (Galan, 2016, p. 6). Chronological thinking requires distinguishing
the past, present time and future as well as developing a time perspective, measuring time,
interpreting and creating timelines, and explaining consecutive, continuity and change
structures (Prickette, 2001, p. 83-84). Understanding chronology involves comprehension of
consecutiveness, change, continuity, causes and consequences of change or comprehension
of the speed of change and continuity (Cooper, 2012; Hoodless, 2002). During the process
of teaching historical time, information and skills related to chronology should expand
beyond remembering or making a plain sequence of the past. When the international
literature is researched, elements including social structures, power relations, culture,
immediate surroundings, experience are found to be dominant in teaching the
aforementioned information and skills (Cooper, 2001; Haith et al., 1994; Levstik & Barton,
1996).

Another skill that needs to be considered within the scope of teaching historical time is the
perception of change and continuity. Students need to understand historical roots, the
realization of temporal transition, and how past events shape their worlds within the scope
of social studies courses. While developing these realizations, students need to know how
life was in the past and how it changed and improved over time. This provides the
perspective needed to restructure and interpret historical events, and to address the past,
present and future (Prickette, 2001, p. 88). Within this context, the change and continuity
perception as a sub-element of historical time concept is a complex skill that requires the
use of several elements including chronology, culture, language, cognitive maturity all
together. The perception of change and continuity can be influenced by the age variable as
well as experiences related to historical position (Seixas & Peck, 2004) or cultural
instruments (Barton, 2001). However, comprehension of continuity helps children to
understand how conditions or periods last, to understand the sense of period, and to see
the distant and close relationships between events. This allows children to calculate the
length of sovereignty or wars (Cooper, 2012, p.8). Additionally, change and continuity are
also acquiring fundamental ways to organize the complexity of past (Seixas, 2006, p. 6). On
the other hand, one of the least researched aspects of children’s historical thinking
processes is the understanding of how and when human lives change over time (Barton,
2001, p. 887). One of the main obstacles in understanding history is the struggles students
experience in understanding the change and continuity over time, and in comparing
similarities and differences between periods (Maxim, 1997; Waldron, 2003).
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The perception skill of understanding change and continuity in social studies courses allow
individuals to understand their positions in historical processes and their historical roots, to
comprehend the direction and speed of change, to create a perspective of future departing
from past, to analyze the impacts of change on sociocultural context. And to analyze change
and continuity within the frame of causality. Within this context, it is seen that change and
continuity perception skills in the process of historical thinking are present in education
programs in several countries. “Explaining change and continuity” is one of the components
included in the standards of chronological thinking skills of fourth grades developed by The
National Center for History in the School in the U.S.A. (UCLA History, 2018). The National
Council for the Social Studies in the U.S.A. defined time-continuity and change as one of the
ten learning areas and stated that social studies curriculums should include experiences to
explore the past and its heritage within the scope of this learning area (NCSS, 2018). Time-
continuity and change are accepted as one of the national standards in the U.S.A while it is
listed both as a learning area and skill with the title of ‘perception of change and
continuity’ for the first time in 2005 in the social sciences curriculum in Turkey. In the 2005
social studies curriculum, the focus was centered around finding similarities and
differences, perceiving continuity and change over time, distinguishing historical concepts
and interpretations, recognizing cause-effect relationships of problems in the past, and
finding alternative solutions to solving historical problems within the scope of skill of
change and continuity perception (Milli Egitim Bakaligi, 2005). When the revised 2018 social
studies curriculum in Turkey is evaluated, it was seen that perception of change and
continuity is one of the 27 skills listed in the curriculum. Time-continuity and change is
accepted as one of the fundamental principles of social studies education. Additionally, it
was stated that identification of similarities and differences between people, objects,
events, and concepts by questioning historical evidence of different periods and locations,
and perception of change and continuity are important. The concepts of ‘time-continuity-
change’ are also considered as one of the main principles of social studies course in
achieving acquisitions (MEB, 2018).

The purpose of this study is to compare the skills of perception of change and continuity in
social studies curriculums in Turkey and the U.S.A. within the context of teaching historical
time. However, there is no national and central curriculum that is applied in all the states in
the U.S.A which is different from Turkey. A main framework for the states is “National
Curriculum Standards for Social Studies” was developed by the National Council for the
Social Studies (NCSS) in the American education system. Curriculum design practices in the
U.S.A. are performed by educational departments in the states in alignment with the
aforementioned national standards. Within this context, in the Michigan Social Studies
Standards, it is emphasized that social studies education should have direct and open
connections to both local and national standards and that incorporation of local examples
in these standards would be improved at a local level (MDE, 2019). Thus, it can be said that
Michigan Social Studies Standards show parallelism with the U.S. national social studies
standards. In other words, the curriculum implemented in the state of Michigan mostly
represents the nation. However, one difference between the U.S.A and Turkey is that in the
U.S. the word ‘standard’ is used as opposed to ‘acquisition’ in the social sciences
curriculum. These academic standards reveal the educational expectations of students in
Michigan and guide the process of developing a local curriculum (MDE, 2019). Also, in the
related curriculum, citizenship, economics, history and geography were identified as the
four core areas for social studies.
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There are several comparative studies based on the social studies curriculum (Yazici, 2009;
Osmanoglu & Yildirnm, 2013; Seker, 2014; ince & Bingél, 2018; Kafadar, Oztiirk & Katilimis,
2018). However, there is no research in the literature directly examining the ability to
perceive change and continuity within the scope of the social studies curriculum. In this
context, this research may contribute to the literature in terms of teaching skills in social
studies and provide a comparative perspective. The purpose of this research is to compare
the change and continuity perception skills presented in the social studies curriculum in
Turkey and the U.S.A. within the context of teaching historical time. The sub-research
questions in alignment with the scope are as follows:

*When the Michigan Social Studies Standards and the Turkish Republic Social Studies
Curricula are compared in terms of teaching historical time, what’s the distribution level of
change and continuity perception skills by grade level?

eWhen the Michigan Social Studies Standards and the Turkish Republic Social Studies
Curricula are compared in terms of teaching historical time, what’s the distribution level of
change and continuity perception skills by subject fields?

*When the Michigan Social Studies Standards and the Turkish Republic Social Studies
Curricula are compared in terms of teaching historical time, what’s the distribution level of
change and continuity perception skills by sub-dimensions?

Method

The aim of this study was to describe the two curricula in terms of change and continuity
perception skill within the context of teaching historical time. Using a comparative
approach based on description, document analysis method was used. Document analysis is
a research method that includes accessing resources related to a goal, reading, note-taking
and evaluation phases (Bryman, 2004). Additionally, document analysis is a systematic
procedure to review or evaluate print or electronic materials (computer-based and
transferred via internet) (Bowen, 2009). Within this scope, both curricula containing
information related to the sub-research questions were analyzed using a document analysis
method.

Data Sources

Textbooks, student and teacher books, lesson and unit plans, program instructions, and
official documents related to education can be used as data sources in the process of
document review in educational research (Bogdan & Biklen, 1998). Also, personal
documents including journals, memories, confessions, and letters as well as printed media,
periodicals, magazines or books can be analyzed (Bailey, 1982). Within this scope, Michigan
Social Studies Standards (MDE, 2019) and Turkish Republic Social Studies Curriculum (MEB,
2018) were identified as the data sources for this study.

Data Collection Process

Document analysis involves reviewing, reading (extensive evaluation) and interpretation.
This iterative process combines the elements of content and thematic analyses (Bowen,

5
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2009). During the data collection process in alignment with document analysis, processes of
document access, originality check, and document comprehension were used. Social
studies curriculums which constitute the raw data for the study were accessed through the
countries’ official websites’. Michigan social studies cirruculum downloaded from the
official website of Michigan Department of Education and the Turkish social studies
curriculum was downloaded from the official website of the Ministry of National Education.
Then, the documents were checked for originality. During the phase of document
comprehension, experts read both documents twice before the analysis. After the reading,
the curricula were evaluated both individually and comparatively considering the sub-
research questions of the study.

Data Analysis

The data analysis included using descriptive statistics for frequency/percentage
distributions in addressing the first and second sub-questions. For the third sub-question, a
content analysis was completed in alignment with the sub-dimension of the change and
continuity perception skill. Content analysis is a data analysis method that aims to make
inferences deductively from written materials with pre-determined dimensions (Gokge,
2001; Arikan, 2011). Considering the steps of content analysis, the process is detailed in the
next paragraph (Arikan, 2011; Bas, 2008; Bilgin, 2000):

First, both curricula were read prior to the analysis in order to develop a projection for the
category identification phase. Then, a draft of form was prepared in consideration with the
sub-questions of the research. Departing from written research in the field related to the
change and continuity perception skills, the following sub-categories were identified; using
chronological concepts, having a perception of future, identifying similarities and
differences during change and continuity, discovering the impacts of sociocultural context
during change and continuity, establishing cause-effect relationship, associating the change
and continuity experienced with different disciplines. Following the category identification,
coding process started. During the process of coding, units of analysis were identified and
each ‘standard’ or ‘acqusition’ was calculated as one unit. An example from the process is
presented in Figure 1.

! Michigan Social Studies Standards are available at https://www.michigan.gov/mde/
Rebuplic of Turkey Social Studies Curriculum is available at https://ttkb.meb.gov.tr/
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Figure 1. A coding example for the process of content analysis.

Both researchers coded the data according to the pre-determined sub-categories on the
coding form. In coding, “S.M.” was used to indicate State of Michigan and “R.T.” was used
to indicate Republic of Turkey and grade level and acquisition /standard numbers were
taken into consideration as well. Following the coding process, to ensure reliability and
validity in alignment with the qualitative approach, as suggested by Guba (1981) expert
analysis was used in the internal validity process while detailed description was used for
external validity. Within this context, direct quotations from the curricula were used, expert
opinion was consulted, and the research process was detailed during the data collection
and analysis phase. In determining reliability, the reliability = formula
(Reliability=consensus/consensus+divergence of opinion) suggested by Miles & Huberman
(1994) was used in the coding process. The results showed the reliability level as % 83. The
goodness of fit coefficient indicates that these categories can be used in high reliability.

Findings

When the Michigan Social Studies Standards are compared with the Republic of Turkey
Social Studies Curricula in terms of teaching historical time, the distribution of change and
continuity perception skills stated in acquisitions/standards by grade level is presented in
Table 1.
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Table 1. Distribution of standards related to change and continuity perception by grade
level.

Michigan Social Studies Republic of Turkey Social
Grade Level Standards Studies
Curriculum
f % f %
1. Grade 2 6,9 - -
2. Grade 4 13,8 - -
3. Grade 2 6,9 - -
4. Grade 3 10,34 2 16,67
5. Grade 1 3,44 1 8,33
6. Grade 6 20,69 4 33,33
7. Grade 6 20,69 5 41,67
8. Grade 5 17,24 - -
Total 29 100 12 100

As presented in table 1, there are 29 standards in the Michigan Social Studies Standards
while 12 acquisitions are listed in the Republic of Turkey Social Studies curriculum about
change and continuity perception skills. The number of acquisitions/standards are the
highest in 6th and 7th grades in both curricula. As there is no social studies course in the
1st, 2nd, 3rd and 8th grade in Turkish curriculum, these grades were excluded from the
analysis.

When the Michigan Social Studies Standards and the Republic of Turkey Social Studies
curriculum were compared in terms of teaching historical time, the distribution of
acquisitions/standards with change and continuity perception skills by subjects is presented
in Table 2.

Table 2. Distribution of acquisitions/standards related to change and continuity perception
skills by subjects.

Michigan Social Studies Republic of Turkey Social Studies

Subject Field Standards Curriculum
f % f %

History 15 51,72 4 33,33
Geography 7 24,15 -
Individual and 2 6,89 3 25
Society
Economics 2 6,89 -
Culture 1 3,45 2 16,67
Technology 1 3,45 3 25
Agriculture 1 3,45 -
Total 29 100 12 100
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When the distribution of acquisitions/standards related to the skill of change and continuity
perception were analyzed by subjects, the most frequently addressed subject in both
programs were history. However, standards related to change and continuity perception
were more diverse in the Michigan Social Studies Standards as they are addressed in
subjects including history, geography, individual and society, economics, culture,
technology and agriculture. On the other hand, the Republic of Turkey Social Studies
curricula addressed the change and continuity perception from a narrow perspective
through the subjects of history, individual and society, culture and technology.

When the Michigan Social Studies Standards and the Republic of Turkey Social Studies
curriculum were evaluated in terms of teaching historical time, the distribution of
acquisitions/standards by sub-dimensions of the change and continuity perception was
found as shown in Table 3.

Table 3. Distribution of acquisitions/standards by the sub-dimensions of change and
continuity perception skills.

Michigan Republic of Total
Researches in the literature Social Turkey Social
Studies Studies
Standards Curriculum
f % f % f %

Using the chronology Drake & Nelson 4 16 1 9.09 5 13.89
skills and (2005),Simsek (2006),
chronological Cooper (2012)
concepts within the Seixas & Morton
scope of change and (2012)
continuity Wilschut (2012),

Galan (2016)

UCLA (2018)
Having the Hudson et al. (1995), - - 1 9.09 1 278
perceptions of future  Silverman (1996)
time
Identification of Prickette (2001), 8 32 2 1819 10 27.78
similarities and O’Hara & Q’'Hara
differences during (2001),
change and continuity Cooper

(2012),Cooper (2014)
Discovering the Levstik & Barton 4 16 3 27.27 7 19.44
impacts of (1994),
sociocultural context Epstein (1997),
during change and Barton (2001),
continuity Barton & Levstik

(2004),

Seixas & Peck (2004),

Ellis (2007),
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Establishing cause- Bage (2000), 7 28 2 18.19 9 25
effect relationship Alleman & Brophy

(2003),

Ellis (2007), Cooper

(2014)
Associating the California State 2 8 2 18119 4 1111
change and continuity  Board of Education
experienced with (1988),

different disciplines Prickette (2001),

Total 25 100 11 100 36 100

First, a literature search was conducted to identify the sub-categories related to change and
continuity. Afterwards, the distribution of change and continuity perception skills by its sub-
dimensions was analyzed. As shown in Table 3, the focus was on identification of similarities
and differences during change and continuity while there was no standard related to the
sense of future in the Michigan Social Studies Standards. When the Rebuplic of Turkey
Social Studies curricula was analyzed by focusing on the impacts of socio-cultural context
during change and continuity, it was seen that sense of future and chronology was not
included much. When both curricula were evaluated together, identification of similarities
and differences in change and continuity was addressed most frequently while perception
of future was the least frequently addressed.

Discussion, Conclusion and Suggestions

The distribution of change and continuity perception by grade level is not homogenous in
either curriculums and mostly centers in 6th and 7th-grade levels. However, the
development of time and the change and continuity perception in relation to time starts at
early age. Within this context, Blow (2011) in his article titled 'Everything flows and nothing
stays': how students make sense of the historical concepts of change, continuity and
development’ studied what change, continuity and development mean for children and
developed a model based on the study to further the understanding process of these
concepts. In this model, age intervals were taken as the basis in detailing the
developmental stages of the change and continuity perception. Therefore, considering the
age variable, it is thought that it is important to introduce the change and continuity
perception in the first grade and gradually continue from simple to complex. For example,
asking children to chronologically order their daily routines, drawing attention to the
continuity of daily, weekly, monthly and seasonal time frames, the physical changes since
their last birthday, changes in traditional children games, or seasonal differences in things
they use are some examples to introduce in the first grade and to expand in later years in a
more complex way.

The distribution of acquisitions/standards related to change and continuity perception by
subjects showed that history is the discipline in both programs that are frequently
addressed. This is an expected outcome due to the nature of change and continuity
perception. However, change and continuity perception skill is comprehensive and related

10
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to all disciplines of the rich content included in social studies course. Acquisitions/standards
related to change and continuity are more diverse in the Michigan Social Studies Standards
and addressed in subjects including history, geography, individual and society, economy,
culture, technology and agriculture. For example, in relation to the standard of “Analyze
ways in which human-induced changes in the physical environment in one place can cause
changes in other places” presented under the 6th-grade “Humans and the Environment”
subject emphasizes causality and how deforestation in a region can cause floods, how
plastic trash can cause pollution in lakes and oceans, how overuse of fertilizer and
phosphate can cause changes in water quality, and how different climate factors can cause
global climate changes are highlighted. Additionally, in the standard of “Explain how
communities are affected positively or negatively by changes in technology.” under the 6th
grade “Human Characteristics of Spaces” asks to establish relationships in how changes in
transportation and communication technology affect places where humans live, how
changes in the production process impact locations of factories, how changes in energy
technologies impact environmental effects and economical activities. In the Rebuplic of
Turkey Social Studies Curriculum, the perception of change and continuity is established
with a narrower perspective in the subjects of history, individual and society, culture and
technology. Within this scope, the acqusitions related to change and continuity are
centered in the subjects of “Culture and Heritage” and “Individual and Society.” For
example, in the 4th-grade “Culture and Heritage” subject, the acqusition of “be able to
compare traditional children games with contemporary games in terms of change and
continuity” or in the 6th grade “Individual and Society” subject, the acqusition of “be able to
examine the change of social roles over time” are presented.

The analysis of standards and acqusitions presented in both curricula showed that the
chronological aspect of change and continuity and the perception of future are not
addressed sufficiently. Also, change and continuity are less frequently associated with
different disciplines. The concept of historical time includes both the perception of change
and continuity and knowledge and skill of chronology (Simsek, 2006). In order to
understand historical situations, a chronological order of events is necessary (Turner-Bisset,
2005, p. 143). However, the purpose for children is not only the skills of chronological
ordering of the past but also to be able to explain logically and understand the relationships
between the events that are not temporal (Stow & Haydn, 2000, p.86). However, in both
curricula, using chronological skills and concepts within the scope of change and continuity
is not addressed enough and chronology is addressed in a simpler axis. For example, 3rd-
grade social studies standards of the Michigan state include “Create a timeline to sequence
and describe major eras and events in early Michigan history” under the subject of “The
History of Michigan”. In the Rebuplic of Turkey Social Studies Curriculum, the acquisition of
“being able to order certain events of their lives chronologically” is listed in the 4th-grade
curriculum under the “Individual and Society” subject. Chronological skills are addressed
with “putting in order” and describing” dimensions more simply and plainly. However,
chronological thinking requires making a distinction between past, present and future and
developing a perspective of time in terms of consecutive events (distant past and now),
measuring time, interpreting and creating timelines, and explaining the structures of
consecutive, continuity and change (Prickette, 2001, p. 83-84). Thus, chronological
awareness is essential to understand change and continuity. Chronology awareness is
essential for understanding change, and the sequence of events with chronology can be
used as a good starting point in this process (Cooper, 2012; Seixas & Morton, 2012;

11
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Wilschut, 2012). In addition, chronological thinking is an action necessary to sort events
from the past to the present and to know and use time, change, continuity and other
concepts related to chronology (Demircioglu, 2014, p.36).

When the perception of future is analyzed within the scope of change and continuity
perception skill, it was found that it is not included in the Michigan Social Studies standards
while it is included only once in the Rebuplic of Turkey Social Studies curriculum. However,
the perception of change and continuity not only contribute to creating a perspective on
concurrence but also on future. Making predictions, interpretations, making inferences,
being cautious and developing visions through the data obtained from the past is important
for the development processes. There are studies showing that children in early ages have
“a sense of future” within the context of consecutiveness-continuity and change. Hudson et
al. (1995) showed that children between the ages of 3 and 5 can create various verbal plans
in relation to future, and Silverman (1996) showed that children at the age of 7 can build
past events through using event diagrams in a realistic way and that they can develop their
structured expectations. Therefore, it is important to address change and continuity not
only through the “past” dimension but also future dimension in order to develop vision.
One of the fundamental goals of social studies courses particularly is “qualified citizens” and
with the perception of future these citizens can be sensitive and cautious to national or
global issues, can adapt to changes in the future, identifying goals by predicting changes
and the speed of changes, can resist to negative changes. For example, taking precautions
against environmental changes global warming will have in the future, adapting to changing
technological systems by predicting the speed and effects of changes, being able to analyze
societal consequences -both negative and positive- that may be caused by the changing
cultural systems or to be able to visualize the continuity or change of future political
systems are directly and indirectly influenced by the future perception of qualified citizens.

Although change and continuity perception skill is too comprehensive to only fit in history
topics, it was found that this skill is not associated enough with different disciplines in both
curricula reviewed. The perception of change and continuity in terms of social studies
courses should not be addressed only in history topics within the scope of a before-after
relationship or only chronological order. Prickette (2001) revealed the relationships
between the “change” concept and different disciplines within the social sciences
(geography, history, behavioral sciences, economics, politics, citizenship) and associated
them with certain standards. Both change and continuity expand to different disciplines as
multidimensional due to their impacts. For example, in the 4th grade standards of Michigan
Social Sciences, the standard listed under “National Economy” reads as “Explain how
changes in the United States economy impact levels of employment and unemployment”.
This standard requires making connections with different disciplines including the changes
in demand for natural sources, technological changes, and changes in competition.
However, the impacts of the specified change on health, education or social areas can also
be considered. For instance; a technological innovation may not only impact the field of
technology only, but also agriculture, economy, communication, culture, politics or art
directly or indirectly. A changing element can result in a jump, decrease, recession or a big
revolution in a different field. Therefore, connecting change and continuity to different
disciplines allows identification of single and multi-natured relationships between different
disciplines in a multidimensional and integrated way.
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Addressing the skill of change and continuity concept in terms of content included in social
studies within a certain “context” and evaluating it with all its dimensions comprehensively
by going beyond a temporal description is important. Reflecting the skill of change and
continuity perception on curricula within the context of teaching historical time is one of
the most important necessities of a quality and effective social studies teaching. However,
there are studies showing the challenges in classroom in teaching the skill of change and
continuity perception as well as how this skill is addressed insufficiently and vaguely in
curricula (Kiris Avarogullari, 2014; De Groot-Reuvekomp, Von Boxtel, Ros & Harnett, 2014;
Martin, 2013). However, posing questions related to time and change is the center of
historical questioning but curricula do not provide space for this (Cooper, 2012, p.3). In the
current study comparing the acquisitions/standards related to change and continuity
perception addressed in the Turkish and American social studies curricula, it was seen that
certain insufficiencies exist in both. Based on the findings from the study, the following
recommendations are developed:

e  While chronological thinking within the scope of change and continuity perception
skill is reflected in curricula, it can be introduced in curricula starting from the first grade by
moving beyond a chronological order concept and taking the class level into consideration.

e  Acquisitions/standards can be expanded by emphasizing the perception of future
during change and continuity in addition to the perception of past.

e  Acquisitions/standards can be structured multidimensionally by focusing on how
change and continuity in one field may affect other fields of social sciences.
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Genisletilmis Ozet

Temel tarihsel diisiinme becerilerinden biri olan degisim ve surekliligi algilama becerisinin
sosyal bilgiler dersinin icerdigi konular agisindan belirli bir baglamda ele alinmasi; zamansal
bir betimlemenin 6tesine gecilerek alt boyutlari ile kapsamli bir sekilde incelenmesi 6nem
tasimaktadir. Sosyal bilgiler dersi baglaminda 6grencilerin tarihsel koklerini, zamansal
gecisin tasavvurunu ve gec¢mis olaylarin diinyalarini nasil sekillendirdigini anlamasi gerekir.
Bu kavrayiglari gelistirirken, 6grencilerin gegmiste yasamin nasil oldugunu ve zamanla nasil
degistigini ve gelistigini bilmeleri gereklidir. Bu durum tarihi olaylari yeniden yapilandirmak
ve yorumlamak, gecmisi, buglinu ve gelecegi ele almak igin gerekli olan bakis agisini saglar
(Prickette, 2001, s. 88). Bu baglamda tarihsel zaman kavraminin bir alt 6gesi olarak degisim
ve sireklilik algisi; kronoloji, kiltar, dil, bilissel olgunluk vb. pek ¢ok unsurun bir arada
kullaniimasini gerektiren kompleks bir beceridir. Sosyal bilgiler dersinde yer alan degisim ve
surekliligi algilama becerisi ile insanlarin tarihsel sireglerdeki konumlarini ve tarihsel
kokenlerini anlamalarina, degisimin yoninid ve hizini kavramalarina, gegmisten yola gikarak
bir gelecek perspektifi olusturmalarina, degisimin sosyokdltiirel baglam tzerindeki etkilerini
analiz etmelerine ve nedensellik gercevesinde degisimi ve sirekliligi incelemelerine olanak
saglanmaktadir. Bu arastirmada tarihsel zaman Ogretimi baglaminda Tirkiye ve Amerika
sosyal bilgiler 0Ogretim programlarinda degisim ve surekliligi algilama becerisinin
karsilastirilmasi amaglanmistir. Bu kapsamda olusturulan alt problemler asagida belirtildigi
gibidir:

eTarihsel zaman 6gretimi baglaminda Michigan Eyaleti Sosyal Bilgiler Standartlari ile Turkiye
Cumbhuriyeti Sosyal Bilgiler Dersi Ogretim Programi karsilastirildiginda; kazanimlarda ifade
edilen degisim ve strekliligi algilama becerisinin sinif seviyesine gore dagilimi ne diizeyddir?

eTarihsel zaman 6gretimi baglaminda Michigan Eyaleti Sosyal Bilgiler Standartlari ile Turkiye
Cumhuriyeti Sosyal Bilgiler Dersi Ogretim Programi karsilastirildiginda; degisim ve siirekliligi
algilama becerisini iceren kazanimlarin konulara gore dagihimi ne diizeydedir?

eTarihsel zaman 6gretimi baglaminda Michigan Eyaleti Sosyal Bilgiler Standartlari ile Turkiye
Cumbhuriyeti Sosyal Bilgiler Dersi Ogretim Programi karsilastirildiginda; kazanimlarin degisim
ve surekliligi algilama becerisinin alt boyutlarina dagilimi ne dizeydedir?

Yontem

Arastirmada betimlemeye dayali karsilastirmali bakis agisindan yola ¢ikilarak dokiiman
incelemesi yonteminden yararlanilmisti. Bu baglamda arastirmadaki verilerin kaynagi
Michigan Eyaleti Egitim Departmani Sosyal Bilgiler Standartlari (MDE, 2019) ve Turkiye
Cumbhuriyeti Milli Egitim Bakanligi Sosyal Bilgiler Dersi Ogretim Programi (MEB, 2018) olarak
belirlenmistir. Verilerin toplanmasi siirecinde dokiiman incelemesine uygun olarak;
dokiimanlara ulasma, dokiimanlarin 6zginligliinin kontrol edilmesi ve dokiimanlari anlama
siireglerine basvurulmustur. Dokiimanlara ulasma asamasinda arastirmanin ham verilerini
olusturan sosyal bilgiler 6gretim programlarina erisim Ulkelerin resmi web sayfalarindan
saglanmistir. Verilerin analizi stirecinde birinci ve ikinci alt probleme yonelik olarak betimsel
istatistiklerden vyararlanilmis, frekans/yiizdelik dagilimlar olusturulmustur. Ucilincii alt
probleme yonelik olarak ise degisim ve sireklilik becerisinin alt boyutlari dikkate alinarak
icerik analiz yonteminden yararlaniimistir. ilk olarak kategorilerin belirlenmesi siirecinde bir
projeksiyon gelistirmek adina her iki program da 6n okumalardan gegirilmistir. Ardindan
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arastirmanin alt problemleri géz 6éniinde bulundurularak taslak bir form olusturulmustur.
Degisim ve siirekliligi algilama becerisi kapsaminda alan yazinda ilgili arastirmalardan yola
cikarak; kronoloji becerilerini ve kronolojik kavramlari kullanma, gelecek zaman algisina
sahip olma, degisim ve sureklilik boyunca benzerlikleri ve farkliliklari tespit etme, degisim ve
streklilik boyunca sosyokiltirel baglamin etkilerini kesfetme, neden-sonug iliskisi kurma,
yasanan degisim ve siirekliligi farkli disiplinlerle iliskilendirme alt kategorileri belirlendikten
sonra kodlama iglemine gegilmistir.

Sonug ve Tartisma

Degisim ve sirekliligi algilama becerisine yonelik olarak Michigan Eyaleti Sosyal Bilgiler
Standartlarinda toplam 29, Tiirkiye Cumhuriyeti Sosyal Bilgiler Dersi Ogretim Programinda
ise toplam 12 kazanim yer almaktadir. Kazanim sayisinin en fazla oldugu sinif her iki 6gretim
programinda da 6. ve 7. siniflar olmustur. Degisim ve siireklilik algisinin sinif seviyesine bagh
olarak dagilimi incelendiginde her iki programda da genel olarak homojen bir dagihm
olmadigi, daha ¢ok 6. ve 7. sinif seviyesinde yogunlasildigi goriilmektedir. Oysaki zaman ve
buna bagli olarak degisim ve siireklilik algisinin olusumu kiglk yaslardan itibaren gelismeye
baslamaktadir. Degisim ve siirekliligi algilama becerisini iceren kazanimlarin konulara gore
dagihmi incelendiginde her iki programda da en siklikla ele alinan konu tarih disiplini
olmustur. Degisim ve sureklilik algisi sadece tarih konularina sigdirilamayacak kadar genis
kapsamli ele alinmasi gereken bir beceri olmasina ragmen her iki 6gretim programinda da
farkli disiplinlerle ¢ok fazla iligskilendirilmedigi gérilmektedir. Bununla birlikte degisim ve
sureklilik algisini iceren kazanimlar Michigan Eyaleti Sosyal Bilgiler Standartlarinda daha
fazla gesitlilik gbstermis; tarih, cografya, birey ve toplum, ekonomi, kiiltur, teknoloji ve tarim
gibi konularda ele alinmistir. Tiirkiye Cumhuriyeti Sosyal Bilgiler Dersi Ogretim Programinda
ise degisim ve sireklilik algisi; tarih, birey ve toplum, kiltir ve teknoloji konulari olmak
Uzere daha sinirli bir bakis agisiyla ele alinmistir. Michigan Eyaleti Sosyal Bilgiler
Standartlarinda en c¢ok degisim ve siireklilik boyunca benzerlik ve farkliliklarin tespit
edilmesine odaklanilmis, gelecek zaman algisi ile ilgili bir standart ise yer almamistir. Turkiye
Cumbhuriyeti Sosyal Bilgiler Dersi Ogretim Programi analiz edildiginde en ¢ok degisim ve
sureklilik boyunca sosyo-kdltiirel baglamin etkileri Gzerinde durulmus, gelecek zaman algisi
ve kronolojiye ise ¢ok az vyer verilmistir. Her iki 0©gretim programi birlikte
degerlendirildiginde ise en c¢ok siklikla degisim ve sireklilik boyunca benzerlik ve
farkhliklarin tespit etme, en az siklikla ise gelecek zaman algisi ele alinmistir. Her iki 6gretim
programinda yer alan standartlar ve kazanimlar incelendiginde genel olarak degisim ve
surekliligin kronolojik boyutuna, gelecek zaman algisina ¢ok az yer verildigi; degisim ve
surekliligin farkh disiplinlerle ¢ok az iliskilendirildigi gorilmektedir.
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