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ABSTRACT 

Hedging is a type of interpersonal metadiscourse strategy. Hedging 
strategies not only show writer's degree of confidence in the truth of a 
proposition but also reveal writer's attitude to the reader. Compared to 
other parts of theses, abstract writing has received less attention and the 
focus has largely been on length, summary and keywords. Abstracts are 
important components of academic studies because readers decide to 
continue or stop reading depending on what they get from the content of 
the abstracts. Therefore, the present study tries to reveal Turkish MA 
students' use of lexical hedging strategies in MA theses abstracts from the 
fields of ELT, Chemistry, Biology and International Relations and Political 
Science. The aim is to analyze if there is any subject specific variation in 
the use of hedging strategies with respect to frequency counts on lexical 
bases. 

Key Words: Hedges, Interpersonal Metadiscourse, Academic 
Discourse, Abstract. 

ÖZET 

Kaçınmalar kişilerarası üstsöylemin bir parçasıdır. Sadece yazarın 
söylemin doğruluğuna olan inancını değil yazarın okura karşı takındığı 
tutumu da gösterirler. Tezin diğer bölümleriyle kıyasla, öz yazımı daha az 
ilgi görmüş ve genelde gösterilen ilginin odak noktasını, uzunluğu, özet 
yapması, içerdiği anahtar kelimeler oluşturmuştur. Özler akademik 
çalışmaların önemli kısımlarıdır çünkü okurlar özün içeriğine bağlı olarak 
okumaya devam ederler ya da okumayı bırakırlar. Bu çalışmanın amacı; 
tez öz yazımında İngiliz Dili Eğitimi, Kimya, Biyoloji, Uluslararası İlişkiler ve 

(1) Yüksek lisans tezi çalışmasından oluşturulmuştur. 
<r> Öğr. Gör., Yıldız Teknik Üniversitesi. 
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Siyaset Bilimi alanlarında Türk yüksek lisans öğrencilerinin kullandıkları 
sözcüksel kaçınma stratejilerini ortaya çıkarmak ve kaçınma stratejileri 
bakımından disiplinler açısından bir farklılık olup olmadığını irdelemektir. 

Anahtar Sözcükler: Kaçınmalar, Kişilerarası Üstsöylem, Akademik 
Söylem, Öz. 

1. INTRODUCTION 
In recent years, increased attent ion has been g iven to the notion of 

language use and part icular impor tance has been given to di f ferent language 
uses in di f ferent con tex ts . Language use can be interpreted in relation to its 
soc ia l context . Academ ic d iscourse is one of these soc ia l con tex ts . Th rough 
pub l ished texts , m e m b e r s of that d iscip l ine, namely d iscourse communi ty , 
establ ish and main ta in its author i ty . 

A d iscourse commun i t y can be establ ished with regards to academics or 
the readers a text chooses to address . Academ ic d iscourse communi t ies are 
not necessar i ly located in a par t icu lar phys ica l set t ing, but w e can unders tand 
their ex is tence f rom the d iscourse that m e m b e r s of the commun i t y use to 
commun ica te with each other. W h e n language users t ravel f rom one commun i t y 
to another such as f rom home to schoo l , f rom high school to col lege, f r om 
col lege to g raduate t ra in ing, f rom graduate t ra in ing to profess ional life, they 
must learn new ways of speak ing , reading, wr i t ing and other s tudy skil ls that are 
appropr iate wi th in each communi ty . 

In this case, Engl ish as the main language of internat ional sc ience and 
academic research is most ly the language one should learn in internat ional 
academic communi ty . Researchers whose native languages are not Engl ish 
prefer to publ ish their research in Eng l ish in internat ional journals so Engl ish 
has become increasingly " l ingua f ranca" in the academic communi ty . So, in a 
context where native speakers can have diff iculty in adapt ing, L2 learners have 
a l ready had a d isadvantage and this br ings the need for pedagogica l suppor t . 
There should be an approach in accordance wi th this v iew. 

Non-nat ive s tudents need a new w a y of introduct ion to these academic 
d iscourses and new ways of employ ing t h e m crit ically. There are features one 
must have in the learning process of a foreign language but apart f rom these, 
there are s o m e other features which shou ld be learned and possessed in 
academic wri t ing and d iscourse, namely features of metad iscourse. 
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1.1. Metadiscourse and its main features 
Writers embed their wr i t ing in a part icular social wor ld and they reflect 

approved d iscourse pract ices to their wr i t ings. To do th is , there are s o m e 
features wh ich make a piece of wri t ing an academic wr i t ing . There are the 
metad iscourse features wh ich relate the text to its context and they are highly 
used in academic texts. A s Hyland (2004: 133) def ines it; "metad iscourse is 
self-ref lect ive l inguist ic express ions referr ing to the evolv ing tex t , to the wr i ter , 
and to the imagined readers of that text". Metad iscourse refers to the l inguistic 
dev ices wr i ters use to shape thei r a rguments . It is used as an umbrel la t e rm for 
features wh ich help relate a text to its context . Metad iscourse helps the wr i ter 
assert control over the text and how it is to be read. 

It g ives the mechan i sm for control of the text and readership. It can be 
classif ied into two main categor ies: textual metadiscourse, interpersonal 
metadiscourse. Textua l metad iscourse help the wr i ter organise informat ion in a 
coherent and convinc ing way, and overcome readers ' possible processing 
diff icult ies. There are f ive subgroups under textual metad iscourse: logical 
connectives (and, but, therefore, in addition, etc.) frame markers (to start with, 
to conclude, etc.) endophoric markers (see/noted/ discussed below, etc.), 
evidentials (according to X, cite, quote, X claims, etc.), code glosses (for 
example, e.g., in fact, etc.). O n the other h a n d , in terpersonal metad iscourse 
inf luences the wr i ter 's int imacy, remoteness , express ion of att i tude, commi tmen t 
to c la ims and extent of reader invo lvement (Hy land, 2000) . It can be identi f ied 
under f ive subgroups : attitude markers (admittedly, amazingly, appropriately, 
etc.), relational markers (by the way, us, you, think about, etc.), person markers 
(I, we, me, my, our, mine, etc.), hedges (about, almost, assume, largely, likely, 
presumably, relatively, maybe, might, etc), emphatics/boosters (actually, 
certainly, definitely, must, never, undoubtedly, evidently, etc.). 

1.2. Hedges and perspectives on language use 
O n e can indicate certa inty or commi tmen t in vary ing degrees . Geo rge 

Lakoff named this caut ious language as hedging in 1972 and 1973 (Jordan, 
1997). Hedges and boosters are the lexical i tems used in in terpersonal 
metad iscourse. The central quest ions are concerned with the role they play in 
interact ion. Sa lage r -Meyer (2000: 177) ment ions that one cannot s tudy or teach 
a concept like "hedges" wi thout giving a clear def ini t ion or descr ipt ion of that 
concept . Yet , as he puts it, a c lear-cut def ini t ion is hard to offer as it over laps 
wi th severa l o ther concepts . 

Ano the r scho lar w h o ment ions the diff iculty of def in ing hedges is Johns . 
Johns ( 2 0 0 1 : 200) calls hedges as "the often s l ippery character is t ics that are 
subsumed under the "hedging" rubric as found in the scient i f ic article (RA)" . 
However , hedging st rategies are not only used in academic wr i t ing, it is also a 
part of dai ly conversat ion to save the face needs of both the speakers and the 
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l isteners. W e try to show our modesty and avoid making certain assumpt ions . 
Hedging and boost ing st rategies have both textual funct ions and interpersonal 
funct ions of language. S o m e defini t ions are interested in the textual funct ion of 
hedges whereas the others are interested in the communica t ive funct ion of 
hedg ing. Hyland (1996) (cited in Vart ta la 1999: 202) agrees with this idea and 
says that "hedges are best descr ibed as po lypragmat ic as express ions whose 
mean ings can rarely be interpreted in one w a y only". 

There are studies search ing on fo rms and f requenc ies of hedges (Hyland 
1994; Vart ta la 1999; Lewin 2005; Bur rough-Boen ish 2005 ; Koutsantoni 2006) . 
Sa lager -Meyer (2000: 176) notes that the interest of scholars in the subject of 
hedging lies in the fact that it reveals how life in commun i t y compe ls us to 
modula te , camouf lage , mit igate and adapt our language accord ing to the 
si tuat ion w e f ind ourse lves involved in. U p to now s o m e of the studies 
(Koutsantoni 2006 ; Sa lage r -Meyer 1994) have focused on pieces of wri t ing f rom 
a part icular discipl ine such as engineer ing texts o r medica l research art icles. 
This interest has resulted in severa l s tud ies that def ine and classi fy hedges. 
However , in these studies, compared to introduct ion, conc lus ion parts of theses 
and research papers, abstract wri t ing has received less attent ion and there is 
also l imited gu idance provided as the focus is on length, s u m m a r y and 
keywords. 

In internat ional env i ronments and E A P abstracts are also gett ing more 
and more important. F o r a non-nat ive speaker writer, "abstract is the only piece 
of publ ished wri t ing done in Engl ish" (Swales, 1990: 179). This piece of task as 
a research process genre needs effort. Abst rac ts are wor th studying as one can 
unders tand where wri ters posit ion themse lves in the d iscourse communi ty . 
Giv ing the gist of the who le text in a l imited space requires competence and it 
should also be noted that "it is shaped by the genres and power relat ions of the 
academy, wh ich in turn shape 'academics ' and how they are read by others" 
(Kamler & T h o m s o n , 2004 : 197). Academics ' one of the main tasks is to scan 
and read the abstracts to dec ide f rom wh ich research article or thesis they can 
benefi t the most . It is the point at wh ich "a piece of research may s tand or fa l l - at 
wh ich the reader must be 'hooked ' (Hy land, 2000 : 65) . Abst racts can be 
cons idered to be the main means employed by academic ians to reach the new 
f indings and c la ims in the communi ty . S o they are essent ia l ly persuas ive in 
nature. 

Fur thermore , analyz ing texts even abstracts f rom a single discipl ine 
usual ly does not reveal much about d iscip l inary var iat ion. There is an increasing 
interest in the construct ion of knowledge in di f ferent discipl inary f ields. Ye t there 
is still scope for research on abstract in a comparat ive perspect ive and therefore 
this s tudy a ims to focus on abstracts f rom four dif ferent d iscip l ines. The issue of 
discipl inary var iat ions has become a subject of research. Wri t ing as a chemist , 
biologist, or an Engl ish teacher means being able to construct an a rgument "not 
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only in te rms of re levance and plausibi l i ty but also of the social re lat ionships that 
can be appropr iate ly appea led to" (Hy land, 1999: 121). A s a part of academic 
d iscourse, abstract should be appropr ia te to the expectat ions of the communi ty . 
A t the s a m e t ime, an abstract shou ld also be sel lable and credible and this idea 
causes a further point of research: Does the idea of abstract as a "sel l ing 
dev ice" increase or decrease hedges? 

The present s tudy tr ies to have an understanding of lexical hedging 
strategies emp loyed by Turk ish M A students f rom four di f ferent f ields. T h e 
present s tudy tr ies to reveal Turk ish master s tudents ' genera l tendenc ies in 
using lexical hedging dev ices in abstract wri t ing and analyze if there is any 
subject speci f ic variat ion in employ ing hedging as a strategy. The fo l lowing 
research quest ions served as a gu ide in this s tudy : 

a) D o Turk ish M A theses wr i ters use any hedging s t ra teg ies? 

b) D o these hedging st rategies show var iat ion in di f ferent d isc ip l ines? 

2. METHODOLOGY 
The present s tudy a ims to explore the genera l tendenc ies Turk ish 

s tudents have in wri t ing abstracts for thei r M A theses wh ich are in Eng l ish . The 
analysis of texts focuses on the densi ty and funct ion of hedges. The occur rence 
of a number of selected hedging dev ices in a corpus w a s examined . The corpus 
compr ised 40 MA theses abstracts f rom the f ields of Biology, Chemist ry , Engl ish 
Language Teach ing and Internat ional Relat ions and Pol i t ical Sc ience , each of 
wh ich compr ises between 200-250 words . The theses wh ich were randomly 
chosen date f rom 2005 to 2007 wh ich are submi t ted to 13 dif ferent universi t ies 
as part of the ful f i lment of MA p rog rams : Marmara Univers i ty , Middle East 
Techn ica l Universi ty, Bi lkent Universi ty, Koç Universi ty, Sabancı Universi ty, 
Yed i tepe Universi ty, Hacet tepe Universi ty, İzmir Y ü k s e k Techno logy Institute, 
Boğaziç i Universi ty, Ege Universi ty, Çukurova Universi ty, Muğla Universi ty, 
Anado lu Univers i ty . Th is select ion procedure was made in an at tempt to have a 
subset of theses wri t ten in Engl ish by research s tudents w h o are not native 
speakers of Engl ish. 

F o r the classi f icat ion of hedges extracted f rom the four corpora, 
Koutsantoni (2006) 's t a x o n o m y of hedges is adopted and s o m e other 
categor ies such as pronouns and impersonal isat ion st rategies (pass ives, 
inanimate nouns) have been added to the list. In order to f ind hedging dev ices, 
the list of McEnery and Kifle (2002) 's 100 i tems f rom the most f requent 
ep is temic dev ices in academic wri t ing (see Append ix1 ) the list of i tems 
express ing doubt and uncertainty prov ided by Hy land (2000) (see Append ix 2 ) 
and a list of dev ices compi led f rom academic corpuses such as M ICASE, A W L 
(academic word lists) and universi ty webs i tes wh ich provide academic word lists 
were used as guidel ines. 
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3. FINDINGS 

Tablo 1: The Total Number of Occurrences in 9058 Words Corpora 

Eng. Chemistry Bio logy Pol. Total Percentages 
(%) 

Modal V. 12 12 12 9 45 0.5% 
Evid. V. 46 49 51 50 196 2% 
Inanim. N 22 7 13 19 61 0.6% 
Passive 43 70 50 24 187 2% 
Sens. V. 4 0 0 3 7 0.07% 
Cogn. V. 12 6 7 8 33 0.3% 
Ded. V. 3 2 2 0 7 0.07% 
Spec. V. 5 0 3 3 11 0.12% 
Epist. N. 12 6 5 8 31 0.3% 
Epist.Adj. 0 3 8 4 15 0.16% 
Epist.Adv. 8 11 10 6 35 0.4% 
Determ. 4 8 8 1 21 0.2% 
Pronouns 14 3 18 12 47 0.5% 
DisDeixis 8 5 3 2 18 0.2% 
Total 193 182 190 149 714 7.8% 

The presence of hedges in this corpus demonst ra tes that all the 
discipl ines wh ich are the focus of this s tudy emp loy hedg ing. The corpora 
contain 366 sen tences and 9058 words . The hedges strategies const i tute 7.8 
per cent of this 9058 words corpus. Looking within these major categor ies in the 
table, one can also see var iat ions in how wri ters f rom four di f ferent discipl ines 
use hedging strategies. The table shows that Engl ish Language Teach ing w a s 
the field wh ich had the highest f requency of occur rence of hedges. Given the 
results, it appears that authors in the field of Engl ish Language Teach ing exhibi t 
more usage of hedges (193). B io logy is the second (190) and Chemis t ry the 
third (182). Internat ional Relat ions and Polit ical Sc ience w a s the discipl ine 
wh ich has the fewest f requency (149). It is c lear that the use of hedges is 
evident a l though to di f ferent degrees and in di f ferent w a y s . F o r instance, there 
w a s less d ivergence in modal verbs. 

The f indings also indicate that pract ices of each discipl ine reflect the v iew 
that each discipl ine is di f ferent and s tudents w h o wan t to be a m e m b e r of the 
discipl inary commun i t y fo l low certain rules in wr i t ings. F o r instance, most ly 
theses authors in the f ield of Bio logy di f fuse thei r responsibi l i ty by mak ing it 
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s e e m more col lect ive, it is also the case in Koutsantoni 's s tudy (2006) , theses 
authors use we to di f fuse responsibi l i ty. 

Table 2: Subject Pronouns Identif ied in Theses Abstracts 

Subject 
Pronouns Eng. Chemistry Bio logy Pol. Total 

I 3 0 0 0 3 
It 2 1 1 3 7 
We 0 0 15 7 22 
You 0 0 0 0 0 
They 9 2 2 2 15 
Total 14 3 18 12 47 

The use of we is c o m m o n and plays a far more visible role in Biology wi th 
the numbe r of (15) occur rences. First person plural p ronouns funct ion as 
sentence subjects in Biology; also Bio logy abstracts contain more than one first¬
person plural pronoun in a single abstract . In the academic wor ld we is 
general ly used to take and accept responsibi l i ty. It is a mat ter of debate w h y 
wri ters avoid using I in academic wr i t ings; the table above also conf i rms this 
idea that wr i ters avoid using I in thei r wr i t ings except the authors in Engl ish 
Language Teach ing , only (3) occur rences. 

Table 3: Modal Verbs Identif ied in Theses Abstracts 

Modal verbs Eng. Chemistry Bio logy Pol. Total 
be able to 0 0 1 0 1 

Can 4 6 3 3 16 

Could 1 3 3 0 7 
May 1 2 1 3 7 

Might 0 0 1 1 2 

ought to 1 0 0 0 1 

Should 3 1 1 0 5 
Would 2 0 2 2 6 
Total 12 12 12 9 45 

Having arr ived at the f requency distr ibut ion of modal verbs across 
discip l ines, the modal ve rb can(16) is the most w ide ly used one. Might as a 
modal verb is more likely to be accepted as a hedge, but it is interest ing to note 
that might (2) is among the least preferred ones. There are also two 



56 Arzu Ekoç 

occur rences of would equal ly in Engl ish Language Teach ing , Bio logy and 
Internat ional Relat ions and Poli t ical Sc ience. May (7) and could (7) are 
employed equal ly in the corpora. Could is emp loyed equal ly in Chemis t ry (3) 
and Bio logy (3). As to the total occur rences of modal verbs, no substant ia l 
d i f ferences between Engl ish Language Teach ing (12), Chemis t ry (12) and 
Biology (12) were observed whi le total numbe r of occur rences in Internat ional 
Relat ions and Polit ical Sc ience is (9). 

The f indings indicate that thesis authors did not use personal attr ibut ion 
to persuade the readers but they preferred to d is tance themse lves f rom the 
c la ims by using impersonal s t rategies when w e look at the f requencies of 
inanimate nouns and pass ives. Pass ives are highly used in the abstracts in the 
field of Chemist ry . A l though the choices of ev idence verbs are scat tered in the 
discip l ines, the number of occur rences of ev idence verbs are a lmost the s a m e 
in four d iscip l ines, Engl ish Language Teach ing (46), Chemis t ry (49), Bio logy 
(51), Internat ional Relat ions and Polit ical Sc ience (50). Inanimate nouns are 
employed with (61) occur rences . It is interest ing to note that ep is temic 
adject ives have (15) numbers of occur rences and no incident of occur rences in 
Engl ish Language Teach ing . A m o n g the categor ies, the least preferred ones 
are sensory verbs with a numbe r of (7) occur rences and deduc ing verbs wi th 
the number of (7) occur rences. 

4. DISCUSSION 
Analyz ing texts f rom a single discipl ine usual ly does not reveal much 

about d iscip l inary var iat ion. There fore , four discipl ines were chosen for this 
analysis. Informat ion f rom authent ic data is of great value to show a w ide var iety 
of hedging dev ices. Abst rac ts f rom four discipl ines do not appear very d iss imi lar 
in te rms of hedging strategies, but there are s o m e subt le d i f ferences in the 
f requency of s o m e types of hedges but in o ther cases there w a s extensive 
d i f ference, in the use of hedging dev ice such as verb categor ies, 
impersonal isat ion strategies it showed field speci f ic var iat ions. The f indings of 
the s tudy ref lected no c lear-cut d i f ferences between discipl ines but they indicate 
presence of hedging st rategies used by universi ty graduate s tudents . The 
uneven distr ibut ion of hedging indicates that these convent ions may be 
constra ined by the pract ices of di f ferent discipl ines. More research is needed to 
conf i rm these dist inct ions. 

Since the f indings are based on a smal l samp le of theses, no 
genera l izat ions can be made, but they point to new direct ions for inquiry on a 
larger scale. The current s tudy is l imited to a select ion of lexical i tems that the 
readers of scienti f ic texts are most l ikely to interpret as hedges. Natural ly , such 
a narrow choice exc ludes many non- lexical hedges, but s o m e of t hem are 
categor ized as strategic hedges. Since strategical hedges involve macro 
reading of the abstracts are relat ively subject ive, this type w a s not included in 
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the categor izat ion of hedging dev ices. It is not a lways easy to mark off hedges 
f rom non-hedges. Researchers or l inguists general ly rely on the i r 
consc iousness to identify hedges, in o ther words identi fying hedges is 
subject ive. Somet imes they reveal themse lves in ongoing d iscourse so lexical 
based approaches can not pinpoint at all. Part of the debate has involved the 
extent to wh ich hedging dev ices can be d is t ingu ished. There are classi f icat ions 
wh ich I have made use of, but it is not easy to dif ferent iate wh ich lexical i tems, 
syntact ic s t ructures should be c lassed as hedges or wh ich word or phrase 
funct ion as a hedge. 

5. CONCLUSION 
H e d g e s make a text more reader- f r iendly. Uncer ta inty , pol i teness, 

modesty , wr i ter 's aud ience cons iderat ions, sav ing one 's own face, evading 
responsibi l i ty, ton ing down c la ims can be seen as genera l mot ivat ions for 
hedg ing. Wi th hedges, readers feel that they have room to j udge the s ta tement 
for themse lves . Wi th all these possible funct ions of hedges, the observat ions 
suggest that the use of hedging is an important aspect of academic d iscourses, 
in this case abstracts . 

It was seen that s o m e types of hedges are f requent in the wr i t ings of 
universi ty graduate s tudents . There can be lack of formal instruct ion that 
s tudents in the discipl ines have on the f requency and funct ion of these hedging 
strategies. It shouldn ' t be underscored that the use of hedges reflects a certain 
matur i ty in wr i t ing. O n the other hand, the high f requency of use of these 
strategies can be a marke r of novice wr i ters, but the absence of these strategies 
in s tudents ' academic wri t ing may result in inadequate wr i t ing. As Lewin (2005) 
ment ions hedges make a text more reader- f r iendly al lowing negot iat ion between 
the wr i ter and the reader. A l though these dev ices (maybe in fewer amounts ) 
exist in our first language Turk ish , they are not the s a m e as we encounter in the 
wri t ten language of Engl ish. Also the effect of prof ic iency shou ld be cons idered, 
s tudents ' competence is an affective factor. This s tudy did not account for 
features of second language wri t ing such as prof ic iency level, background 
informat ion about wh ich courses they have taken , thei r wr i t ing competenc ies , 
etc. Fur ther research wil l help for the more c lear-cut preferences. A s to the 
s u m m a r y of f indings, one can easi ly see that ; 
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o In s o m e categor ies like moda l verbs and ev idence verbs, the 
f requency distr ibut ions do not show much var iat ion. 

o As to the impersonal isat ion strategies, inanimate nouns are used 
most ly in socia l sc iences (Engl ish Language Teach ing , Polit ical 
Sc ience) . A g e n c y is at tr ibuted to the research, thesis or paper rather 
than to the researcher. O n the other hand , passives are most ly used 
in hard sc iences (Chemis t ry and Bio logy) . In these discip l ines, the 
researcher is ent irely absent so that act ions have no source, the data 
were collected or the study was conducted but by no one in 
particular. 

o As to the total numbe r of verb categor ies such as cogni t ive verbs, 
deduc ing verbs, speculat ive verbs Engl ish Language Teach ing takes 
the lead. 

o It is also interest ing to note that none of the abstracts in Engl ish 
Language Teach ing util ize ep is temic adject ives. 

Nov ice wri ters shou ld be shown which c la ims should be toned down and 
taught the reasons for adopt ing hedging st rategies. McEnery & Kifle (2002) 
ment ion that ELT tex tbooks present s tudents with a l imited range of opt ions for 
express ing possibi l i ty, tentat iveness, opinion and so on . The research on 
hedging strategies can be a start ing point to revise sy l labuses and teach ing 
mater ia ls as moda l verbs is a kind of category most ly r ecommended by 
tex tbook wri ters to convey ep is temic mean ing , but it shou ld also be noted that 
there are other categor ies, s o m e of wh ich are used in this study. 

More research needs to be done. The s tudy is restr icted to MA theses 
and does not address the other research genres such as research papers , 
proposals, etc. Clearly, these results needed to be t reated wi th little caut ion. 
Wi th the lack of general isabi l i ty of such a smal l s tudy mean larger sca le 
research needed to conf i rm these f indings. The results of this s tudy showed that 
a greater priority should be g iven to hedges in both our teach ing and research. 
The master ing of hedging dev ices wil l help the wr i ter to negot iate v iews and 
ideas and determine the appropr ia te level of commi tmen t to the c la ims. 
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Appendix 1 

100 ITEMS FROM THE MOST FREQUENT EPISTEMIC DEVICES 
WRITING (taken from McEnery, 2002: 195-195) 

Modal Adject ives Nouns Lexical Adverbs 
verbs apparent assumption verbs about 
could certain belief appear actually 
couldn't a certain certainty argue almost 
may extent chance assume always 
might clear claim believe (not) always 
should likely danger claim apparent 
shouldn't obvious doubt doubt approximately 
would evident estimate estimate around 
wouldn't possible evidence expect certainly 
will probable explanation indicate clearly 
won't sure fact know commonly 

unlikely fear predict definitely 

hope presume doubtless 

idea propose essentially 

opinion seem evidently 

possibility speculate frequently 

tendency suggest generally 

theory suppose in fact 

view tend in general 
think in theory 

in X's opinion 

indeed 

largely 

IN ACADEMIC 

likely 

maybe 

never 
naturally 
necessarily 
normally 

obviously 

of course 

often 

perhaps 

possibly 

presumably 

quite 

rarely 

relatively 

sometimes 

surely 

undoubtedly 

usually 
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Appendix 2 

Hyland (2000: 188-189) provides 108 hedges indicating doubt or certainty. 
HEDGES 

About Frequently Perhaps Speculate 

Admittedly (in) general Plausible Suggest 

Almost Generally Possibility Superficially 

(not) always Guess Possible(ly) Suppose 

Apparently Hypothesise Postulate Surmise 

Appear Hypothetically Predict Suspect 

Approximately Ideally Prediction Technically 

Argue (we) imagine Predominantly Tend 

Around Implication Presumably Tendency 

Assume Imply Presume In theory 

Assumption Indicate Probable(ly) Theoretically 

Basically Infer Probability Typically 

My/our belief Interpret Provided that Uncertain 

I believe Largely Propose Unclear 

A certain X Likely Open to question Unlikely 

Certain extent Mainly Questionable Unsure 

I /we claim May Quite Usually 

Conceivably Maybe Rare(ly) Virtually 

Conjecture Might Rather Would 

Consistent with More or less Relatively 

Contention Most Seen (as) 

Could Not necessarily Seem 

Deduce Normally Seemingly 

Discern Occasionally Seldom 

Doubt Often (general) sense 

Essentially Ostensibly Should 

Estimate Partly Shouldn't 

Evidently Partially Somewhat 

Formally Perceive Sometimes 


