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Article Info Abstract

The purpose of the current study was to explore prospective teachers’ point of views

DOI: 10.14812/cufej.690108 on technology and human values relation from the symbolic interaction approach lens.

Researh Article The participants of the study consisted of 12 Computer Education and Instructional
Technology department prospective teachers chosen in line with criterion sampling
strategy. In this qualitative research study, the data were collected through focus
group interviews. Open coding was used to analyze data by benefitting symbolic
Interaction approach lens. The findings showed that prospective teachers mentioned
both positive and negative effects of technology in general use. According to them,
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positive effects related with information dissemination speed, and communication
while negative effects included isolation and distraction because of technology. The
prospective teachers mentioned social media platforms and technology in general
while speaking on the value symbols. According to them, the symbols related with
social media was to being phenomenon and sharing videos, texts and information. The
prospective teachers stated that technological developments have an influence on
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students’ value orientations such as “respect”, “love”, “responsibility”, “patriotism”,
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“benevolence”, “friendship”, “honesty”, “self-control”, and “patience”.
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Sembolik Etkilesim Yaklasimi ile BOTE Ogretmen Adaylarinin Teknoloji

ve insani Degerler Uzerine Gériislerinin incelenmesi
Makale Bilgisi Oz

DOI: 10.14812/cufej.690108 Bu galismanin amaci, 6gretmen adaylarinin teknoloji ve insani degerler iliskisi Gzerine

bakis agilarini sembolik etkilesim yaklasimi merceginden incelemektir. Arastirmanin
Arastirma Makalesi katiimcilari, kriter drnekleme stratejisi dogrultusunda segilen 12 Bilgisayar ve Ogretim
Makale Gegmisi: Teknolojileri Egitimi bolimi 6gretmen adayindan olusmaktadir. Bu nitel aragtirmada
Gelis 17.02.2020 veriler, odak grup gorismeleri yoluyla toplanmistir. Verileri analiz etmek igin, sembolik
Dizeltme  05.10.2020 etkilesim yaklagimindan yararlanilarak agik kodlama kullaniimistir. Bulgular, 6gretmen
Kabul 26.12.2020 adaylarinin teknolojinin genel kullanimda hem olumlu hem de olumsuz etkilerinden

bahsettiklerini gdstermistir. Onlara gore, olumlu etkiler bilginin yayilma hizi ve iletisim

ile ilgili iken, olumsuz etkiler teknoloji nedeniyle yalnizlasma ve dikkat dagilmasini
icermektedir. Ogretmen adaylari, deger sembolleri {izerinde konusurken genel olarak
sosyal medya platformlari ve teknolojiden s6z etmislerdir. Onlara gore, sosyal medya
ile ilgili semboller fenomen olma ve video, metin ve bilgi paylasimidir. Ogretmen
adaylari, teknolojik gelismelerin  6grencilerin  “saygi”, “sevgi”, “sorumluluk”,
“vatanseverlik”, “yardimseverlik”, “dostluk”, “durtstlik”, “kendini kontrol” ve “sabir”
gibi deger yonelimleri Gzerinde etkili oldugunu belirtmislerdir.
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Introduction

Today, technological tools have an important place in our life. Devices like smart-phones, tablets,
and computers are among the most widely used tools. In addition, the widespread use of these tools
brings about many transformations in social and individual levels. Younes Bani and Al-Zoubi (2015) state
that today people socialize with each other via social environments such as Facebook, MSN, and
telephone instead of face-to-face communication. Observing from an individual perspective, many
researchers have confirmed the impact of these tools on cognitive, affective, and psychomotor domains
(Cihan & llgar, 2019). In social level, technological tools influence the values of society by changing our
culture and in the meantime the values influence the technological advancements (Bal, 2010). Sagiv,
Roccas, Cieciuch and Schwartz (2017) mention the personal and cultural values and state that both
individuals and social collectives, such as nations, business organizations, and religious groups are
characterized by values. According to Lemin, Potts and Welford (1994) it is wrong to interpret the
transformations in a society as good or bad because the cognition itself, that leads us to these
judgments, is a product of the extant system of values. The issues of what a human value is, what
criteria something should meet to be valuable, and whether they vary according to people and time,
have always been debated (Sagiv et al., 2017). Hitlin and Piliavin (2004) defined values as criteria that
give value and meaning to a society.

Values have been one of the most important issues in our country in recent years. The ministries are
striving to unravel the current situation by conducting many researches on values (Turgut, 2010).
Besides, our new curriculum has discussed our values by highlighting their significance. To make the
values permanent and meaningful, it would be more appropriate to teach by associating them with the
objectives of the course (Turkey Republic Ministry of National Education, 2018). The new curriculum has
stressed the importance of values by specifying ten basic values. These values are: “1. Respect, 2. Love,
3. Responsibility, 4. Patriotism, 5. Benevolence, 6. Justice, 7. Friendship, 8. Honesty, 9. Self-control, 10.
Patience” (Turkey Republic Ministry of National Education Board of Education, 2017).

One of the approaches that provide insight in our research on the use of technology and its impact
on our values is symbolic interaction. Symbolic interaction approach suggests that symbolic actions and
behaviors can transmit some meaning to others, create values during the social interaction and
communication, and encourage people to engage in symbolic actions and behaviors (Wang, Sun, Shen,
Liu & Zhang, 2019). In short, the behavior of the individuals is interpreted by masses and these
interpretations give direction to the individuals’ behavior by turning into values. Patton (1990) stated
that the foundation of symbolic interaction is rooted on the idea that people create common values
through interaction and these meanings become their reality. When interpreting the impacts of
technology utilization on our values, it is important to unveil the symbols used and their meanings to
understand the relationship between technology use and the values in order to inform our policy on
values education. Therefore, this study investigates the opinions of prospective teachers of Computer
Education and Instructional Technologies (CEIT) on the impacts of technology on students’ values from
point of view of Symbolic interaction approach.

Related Work

Charmaz, Harris, and Irvine (2019) suggest that symbolic interaction is a fundamental approach and
research tradition in the field of sociology. Blumer (1986) states that scholars like George Herbert Mead,
John Dewey, and W. |. Thomas have played an important role in intellectual development of symbolic
interaction and adds that the foundation of symbolic interaction is formed based on three theses: 1)
people react towards things according to the meaning those things have (such things may include trees,
schools, principals, friends, honesty and many others); 2) these meanings are derived or exposed as a
result of interaction with others; 3) these meanings are handled with and modified throughout the
interpretation process used when the person is dealing with these things (Charmaz et al., 2019). Wang
and Chang (2012) claim that the reason behind human behaviors is not only related to the
characteristics of the things in behavior but also to the meanings those things create in others (as cited
in Wang et al., 2019). For example, the behavior of buying an expensive product is not only rooted to
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the characteristics of that product but also to the meaning that product creates in others like “l am rich
or | have a good taste” (Wang & Chang, 2012 as cited in Wang et al., 2019). In order to understand the
reasons behind the human behavior, people can benefit from the symbolic interaction approach
perspective to reveal the meaning they attach to the things in behavior. The literature review indicates
that this perspective is used with various research methods. Carter and Alvarado (2019) have listed five
widely used methods in symbolic interaction research such as interview, questionnaire, ethnography,
content analysis, and experimental methods. In addition, Charmaz et al. (2019) stated that most of the
symbolic interaction studies utilize qualitative methods, especially through interview or observation
techniques of data collection, but they also maintain that symbolic interaction research cannot be
limited to these methods.

There are research studies investigated the effects of the technology on human values. One of the
study conducted by Balci and Yanpar Yelken (2013) showed that mass media has a negative impact on
values education. The use of technological tools also affects the responsibility and self-control values of
individuals. Akcay (2008) argues that, although illegal, the personal and private information obtained
from the websites may be used for other purposes or shared with other people. In their study, Yigit,
Cengelci, and Karaduman (2013) have asserted that technology influences the values including
scientificness, freedom, independence, care for family unity, responsibility, respect, patriotism, and
collaboration. Bozkurt (2018) maintains that technology negatively affects the moral development of
individuals and isolates them from spiritual values.

In short, technology, whose impact on the lifestyle of people and society is beyond argument, leads
to changes in our values. Teaching values, which has an important place in our curriculum, depends on
our teachers who are the keystones of our education. Therefore, it is important to get the opinions of
the prospective teachers about the impact of technology on our values within a symbolic interaction
perspective to reveal which value symbols do CEIT prospective teachers relate to technology and how.
This study aims to explore the views of the prospective teachers about the impacts of technological
development on value orientations. Within this scope, the following sub-problems will be examined:

a. How do the CEIT prospective teachers describe the impact of technological developments on
students?

b. How do the CEIT prospective teachers associate values with what technological symbols in terms
of the impact of technological development on students’ value orientations?

C. What are the views of CEIT prospective teachers regarding how to educate them on teaching the
values?

Method

Symbols and interactions are important in interpreting the reasons behind the human
behavior and therefore conducting a focus group interview with a knowledgeable group is suggested
during the data collection process (Patton, 1990). For that reason, in the light of symbolic interaction
approach, this study aimed to explore the views of CEIT prospective teachers, who have received
education about the impact of the utilization of information technology, interaction through technology,
social networks and software, information security, and cyber bullying on social life and social values.
Moreover, CEIT prospective teachers will be in charge of teaching these issues once they become
teachers.

Participants

A criterion sampling, which is one of the purposive sampling methods, was used in this study. The
criterion sampling refers to some criteria that previously are set by the researcher or refers to the study
of all situations that are congruent with those criteria (Yildirnm & Simsek, 2008). In this study, the criteria
were determined as the participants’ ability to evaluate the situation from the perspectives of both
teachers and students and their information about the technology-mediated instruction or instruction
about technology. Conducting focus group interviews, in the light of symbolic interaction approach, with
a group that is knowledgeable about the research topic makes the information attainable by means of
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emergent symbols and their meanings as a result of social interactions of individuals. In this study, focus
group interviews were conducted with a group of CEIT prospective teachers who were knowledgeable
about the issues related to technology that have impact on social interactions such as technology
utilization, information security, cyber bullying, and in the meantime were able elaborate on the impact
of technology on students’ values from both the teacher and student perspectives. The prospective
teachers of CEIT department are required to follow the technological developments not only in a social
or individual sense, but also in a professional sense and therefore it was thought that they could
interpret their effects on students’ value orientation. Two focus group interviews were conducted with
the CEIT prospective teachers, each comprising of 6 people. The first focus group consisted of three
female and three male and the second group consisted of four female and two male prospective
teachers. These prospective teachers were comprised of the sophomore and the senior students. Data
could not be collected from the junior prospective teachers given that CEIT department of the university
where the data was collected had no junior students. Similarly, the freshman CEIT prospective teachers
were not included in the study since they took only one course in the first year in relation to the field
and therefore they did not meet the criteria. The age of the prospective teachers in the first focus group
ranged from 19-21, whereas in the second group it ranged from 19-23. Two focus group of members
stated that they have been using the technology actively for educational and personal purposes. They
mostly mentioned to use of social media platforms as YouTube, Instagram, WhatsApp, Facebook and so
on. The interviews conducted with the first and the second focus groups lasted for 44 and 41 minutes
respectively. Focus groups were mentioned as “focus group 1 as G1” and “focus group 2 as G2”.
Moreover, Female and Male participants each group were signed a consent form to show they
participated to the study voluntarily.

Data Collection and Instruments

Data collection took place through focus group interviews. Focus group interview requires the
moderator to have a small and homogenous group (of 6-8 people) to focus on discussing a research
topic (Cokluk, Yilmaz, & Oguz, 2011). The group interaction and the participants’ in-depth discussions
are critical in focus group interviews (Christensen, Johnson, & Turner, 2015). Hence, the researchers
created an interview form in order to explore the views of the prospective teachers about the impacts
of technological developments on students’ value orientations. When preparing the interview
questions, the relevant literature was reviewed. To ensure validity of the form, the opinions of six
experts were sought including four experts in the field of curriculum and instruction, one expert from
the Department of Teaching Computer and Instructional Technologies, and one expert from the
Department of Turkish Language Teaching. Necessary corrections were made as per the expert opinions.
Afterward, a pilot study was conducted with six prospective teachers to ensure the comprehensibility of
the questions in the form. The last refinements were made in the interview form according to the expert
reviews and the pilot study.

Necessary permissions were obtained for the focus group interviews with the prospective teachers
studying in CEIT department. The focus group interviews were planned considering the course hours.
Besides, a suitable seminar room was arranged for the interviews to take place. Each focus group
interview lasted 40-50 minutes. The focus group interview sessions were voice-recorded after securing
the participants’ consents. Meanwhile, the important recurrent discourses were noted on a piece of
paper by the second researcher. In the introductory part of the interview, the researchers introduced
themselves and explained the aim of the study to the participants and the focus group interviews
started. Before discussing the research questions, some transition questions were asked about the
general impact of technological developments in order to warm up the participants. Efforts were made
to ensure that these questions were comprehensible to the participants, enable creating a
conversational atmosphere, and appropriate to the spoken language. Following the warm up and
transition questions, the participants were asked the focus group interview questions as shown
Appendix 1.
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Data Analysis

The collected data in the study were analyzed through open coding method by the experts
separately. Blair (2015) states that “open-coding involves applying codes that are derived from the text
(emergent codes)” (p.17). The categories emerged from data were checked and similar categories were
merged under same categories. Then, the categories and their relations were taken into account and
they were listed under themes.

Validity — Reliability Issues

During the study, a peer who has been working on values education helped during the design of the
study. Moreover, expert opinions were taken during the focus group interview form development
process. The quotations of the participants were presented to show the evidence for each theme
emerged as a result of data analysis.

Two researchers analyzed the data independently. The consistency ratios between the opinions
were separately determined for each sub-problem. This ratio was computed using the Miles and
Huberman’s reliability formula (Reliability formula: Agreement / Agreement + Disagreement). Reliability
values of 70% or more is considered reliable for the research (Miles and Huberman, 1994). In this
research inter-rater reliability was 0.87.

Ethical Issues

Ethical issues were taken into account during the study in that there was not any intervention that
may be harmful for participants. This study, parallel to its aim, only required to take CEIT prospective
teachers’ opinions on the effects of technology on human values. Therefore, before taking their opinion
on the research topic, all participants signed a consent form to show they participated in the study
voluntarily.

Findings
The Prospective Teachers’ Description about the Impact of Technology on Students

Themes and sub-themes created according to the opinions of the prospective teachers about the
impacts of technological developments on students are given in Table 1. As seen in Table 1, the
prospective teachers believe that technology has both “positive” and “negative” impacts on students.

Table 1.
Themes Emerged about CEIT Prospective Teachers’ Opinions on the Effects of Technology on Students
Themes Sub-themes Codes

1.1.  Accessing information all the time
1. Positive Impacts 1.2.  Accelerating access to information

1.3.  Fostering solidarity

1.4. Facilitating the communication

1.5. Motivating
The impact of

technology

2.1. Being used off purpose
2. Negative Impacts 2.2. Distracting attention

2.3. Disturbing teachers
2.4. Making the books redundant

2.5. Isolating the students

According to the prospective teachers, the positive impacts of technology on students consist of
“accessing information all the time”, “accelerating access to information”, “fostering solidarity”,
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“facilitating communication”, and “motivating” sub-themes. The prospective teachers, the use of
technological tools in the classroom environment enables us to have quick access to information from
anywhere. Besides, concretizing the events and places, that are difficult for the prospective teachers to
see them in real life, is possible by means of technology. The prospective teachers also stated that
technology could provide an environment where it is possible to do the activities in concert with each
other. Looking from the teacher-student communication point, one of the positive aspects of
technology, as indicated by the prospective teachers, is that it increases the probability of
communication. As in the following, one of the prospective teachers stated his opinions about the
positive impact of technology on teaching:

”Students can very easily contact their teachers. Mailing reduces the workload. Previously it was very
difficult to contact the teachers outside the school” (G2F3).

According to the prospective teachers, the negative impacts of technology on students consist of
“being used off purpose”, “distracting attention”, “disturbing the teachers”, “making the books
redundant”, and “isolating the students” sub-themes. The prospective teachers maintained that the off-
purpose use of technological tools distract students’ attentions during the class. They think it produces a
negative outcome in the learning environment. They also stated that off-purpose use of technological
tools inside the class disturbs the teacher. In addition to this, the prospective teachers believe that
individuals who access information directly from the internet via cut-copy-paste procedure without
making a cognitive sense consider the books as redundant. Prospective teachers maintain that
technological tools isolate the individuals by diminishing the culture of face-to-face communication
between them. Some of the prospective teachers put their perspectives about the negative impact of
technology on teaching as follows:

G2F1 says, “While the student is required to do coding using tablets and computers during the class,
s/he may use the technological tools for playing games or similar other things. In short, s/he uses it out
of purpose”.

G1M3 stated, “It is isolating people by reducing the chitchat culture among them”.

The Technological Symbols and their Impacts on Students’ Value Orientations according to the
Prospective Teachers’ Point of View

The themes and sub-themes emerged as a result of analyzing the prospective teachers’ perspectives
on what technological symbols they pointed out in relation to the impact of technological development
on students’ value orientations and how they associated these symbols with values are illustrated in
Figure 1. As seen in Figure 1, the prospective teachers believed that technological developments have an
influence on students’ value orientations such as “respect”, “love”, “responsibility”, “patriotism”,

“benevolence”, “friendship”, “honesty”, “self-control”, and “patience”.

Il/

The results of the study show that CEIT prospective teachers pointed out the impact of technology
and social networks on our values in general. They had negative elaboration on the impact of social
networks on students’ understanding of our values except the “benevolence”. The symbols that
emerged in relation to the association between the Social Networks and the values were brought
together under the sub-themes of being phenomenon, video-picture-text and information sharing (See
Figure 1).
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o Influence on self-confidence
o Reflection of virtual behaviours on real-life
- =  Speaking slang with friends SELF-CONTROL
FRIENDSHIP 8 - Cyberbullin, _—
.
.

Stealing ones’ social platform accounts
Cheating in exams

ending to appreciate the values

Mocking people " RESPECT
Inability to show emphaty |

Not thinking about people' I
Isolation __| RESPONSIBILITY

Being helpful

Social
Network

VALUES S~—

o Replacing family visits .
o Keeping contact with far-away relatives _ LOVE

= A o Fostering solidarity L
Technology -Communication o swift communication PATRIOTISM

= Beingimpatient to get response —— PATIENCE
= Making shares in and out of class
= Colloboration among classmates |~ BENEVOLENCE

Figure 1. Themes and Sub-themes Emerged from Data related to Values and Technology

According to the prospective teachers, striving to become a phenomenon in social networks influences
the self-confidence and the reflection of an individual’s behaviors from the social networks into the real
life. The prospective teachers were also of the opinion that students may share a variety of things in the
social environment to become phenomenon and this, in turn, affects their self-control values. They also
maintain that getting or not getting popular in social networks affects the self-confidence of individuals.
Besides, the behavioral situation they experience while playing games in the social networks influences
their real life. One of the prospective teachers disclosed his opinions about the impacts of technological
developments on students’ self-control values as in the following:

“Losing temper or using foul words while playing games can turn into a habit and be reflected in the
classroom environment” (G2F2).

“When we engage in oral or written communication using technological tools, people may adopt
different values. This is because there is no restriction in the social environments. By time, this makes
people’s sense of value different” (G1F3).

According to the prospective teachers, the technological developments reflect the students’ actions
actualized in the social networks into their real lives. This, in turn, negatively affects the friendship value.
This is because the foul talking and cyber-bullying are getting normal in real life and therefore affecting
the friendships. One of the prospective teachers stated his opinions about the impacts of technological
developments on students’ friendship values as in the following:

“The mistakes made by our friends in the social networks in the technological tools we use make us
question our friendship in the real life as well” (G1M3).

According to the prospective teachers, the behaviors in the social networks do not damage students’
“inability to behave ethically”, “inability to be honest” and “sense of trust”. All these behaviors are
associated with the honesty value, as the student teachers pointed out. They also asserted that
individuals perform irresponsible sharing in social networks without considering the consequences of
their actions. People may also use another person’s social account without any permission. In addition,
the prospective teachers think that students cheat in the examinations by way of technological tools
used in the classrooms. The prospective teachers stated that unauthorized use of others’ works and
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showing them as of one’s own, affects the honesty values of individuals negatively. As in the following,
one of the prospective teachers disclosed his opinions about the impacts of technological developments
on the honesty value of students:

“The sharing people do in social networks regarding the values and their actions towards those
values can be different in real life. For example, we can share a picture of flag just by clicking a button.
However, when an actual action is needed for that flag, those who do that by taking concrete steps are
the people who possess the values like love of flag and love of homeland” (G2M2).

The prospective teachers stated that individuals make fun of people in the social networks by making
videos of their behaviors to become popular over the social networks. According to the prospective
teachers, people do not feel respect to the individuals by capturing and sharing their videos or
photographs over the social networks. As in the following, one of the prospective teachers shared his
opinions in relation to the impacts of technological development on students’ respect values:

“To become a phenomenon over the social networks, students may violate the limits of respect by
sharing ridiculing videos of their teachers and friends” (G1M1).

According to the prospective teacher, they people who use social networks do not think about the
other people while performing their actions in these networks. However, the prospective teachers
stated that they wanted to share information that could be useful to the people in social networks. This
way, they thought other individuals could also benefit from this information. One of the prospective
teachers, as in the following, disclosed her views about the impacts of technological developments on
students’ responsibility values:

“When we cooked a food in the past, we used to take a plate to our neighbors thinking that the aroma
might have seeped out to them”. People cared about each other. Now, through the social networks,
people share whatever they wish. They do not consider the purchasing power of other people” (G1F1).

The prospective teachers believe that along with the use of technological tools there are
dissimilarities in our lifestyles in the family. Prospective teachers appraised these impacts both positively
and negatively. They also maintained that owing to technology it is possible to be in constant contact
with our family members and far-away relatives. However, this possibility led to preferring
communication via technology instead of face-to-face family visits as indicated by the prospective
teachers. The views of one of the prospective teachers are given, as in the following, regarding the
impact of technology on the love value, which is believed to affect the family relationship:

“During the holidays we used to make face-to-face visits to make our family elders happy. Nowadays,
we just congratulate them via technological tools. Our values have changed as did our lifestyles” (G1F2).

According to the prospective teachers, the impacts of technological developments on students’
patriotic value consist of “solidarity” sub-theme. They believe that individuals who use social networks
can communicate with each other quickly. As a result, it becomes easier to act as a group and this, in
turn, increases a sense of solidarity among the people. One of the prospective teachers disclosed her
opinions about the impacts of technological developments on students’ patriotic values, as follows:

“It helps people to be in solidarity with each other. It even speeds it up. Given that we are able to
share the information quickly, the solidarity action takes place quickly, too” (G2F4).

According to prospective teachers, the impacts of technological developments on the benevolence
values consist of “sharing” and “collaboration” sub-themes. To prospective teachers, students share
information with each other by using technological tools. Thus, it positively affects students’
benevolence values. One of the prospective teachers’ perspectives on the impact of technological
developments on students’ benevolence values are as follows:

“You can share information either inside or outside the classroom. This, in turn, reinforces our
collaboration values (G1F2).
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According to the prospective teachers, the impacts of technological developments on students’
patience values consist of “impatience” sub-theme. The prospective teachers contemplate that
individuals who make contacts through technological tools cannot think about the unavailability status
of the contacted person. In this case, the persistent messages and calls coerce a person’s patience level.
Moreover, the prospective teachers believe that the endurance level of people has proportionally
dropped in reverse along with the increasing communication speed. The views of one of the prospective
teachers about the impacts of technological developments on students’ patience values are as follows:

“Since communication through technological tools is quite fast, we expect quick response when we
communicate with our friends through e-mail or other communication channels. In fact, along with the
increase in communication speed, our ability to be patient has decreased proportionally in reverse”
(G2F2).

The Prospective Teachers’ Opinions on Ways of Teaching Values

The themes and sub-themes created based on the prospective teachers’ opinions on how to educate
them about teaching values are presented in Table 2. As seen in Table 2, the prospective teachers’ views
on how to teach values to students produced a must-to-do list of “raising awareness”, “preparing
videos”, “providing examples from the real life”, “teaching by doing and experiencing”, “raising
consciousness”, and “explaining the historical dimension”.

Table 2.

The Views of Pre-Service Teachers on How to Educate Them on Teaching the Values (Theme and Sub-
Themes)

Theme Sub-themes

Should raise awareness

Should prepare videos

Should provide examples from the real life
Should teach by doing and experiencing
Should raise consciousness

Should explain the historical dimensions

Teaching Values

mmoin | ®| >

As seen in Table 2, the opinions of the prospective teachers on how to educate them about the
teaching of values consist of the theme of “teaching values” and five different sub-themes. Based on
the views of prospective teachers, an education on the use of technological tools should be delivered
and the awareness should be raised in this regard. The prospective teachers stated that situated videos
could be prepared in order to generate this awareness. They also added that examples from our daily
life must be included in the making of these videos. The prospective teachers believed that the
education that is to be provided should be taught and learned by doing and experiencing in an empirical
way. In addition, they emphasized the need for raising consciousness to ensure that there is no
discrepancy between our behaviors in the real and social environments. Lastly, the prospective teachers
stated that the historical process of technological development should be explained as a whole in this
education. Some statements reflecting the views of prospective teachers in relation to the sub-themes
are as follows:

“To raise awareness, the instruction can take place using visual and auditory videos by preparing
situated videos” (G1F2).

“Student should be made aware that technology is just a tool. Attention should be paid to the fact
that there is no discrepancy between our behaviors in the real and social environments” (G2F3).
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Discussion & Conclusion

The purpose of this study was to determine the opinions of prospective teachers, who were born in
the year 1990 and later and interact with technology from their births, about the impact of
technological developments on value orientations from the point of view the Symbolic Interaction
Approach. The participants of the study comprised of 12 prospective teachers studying at the CEIT
Department of Education Faculty in a National University. The prospective teachers participated in two
focus group interviews, each group comprising of six people.

The prospective teachers stated that with the increasing use of technological tools in our daily life,
people could access whatever information they want at whatever time they wish. In this sense, while
describing the relationships between the technology and the value, the prospective teachers
emphasized the “communication” aspect of all technological tools and social networks in general. They
maintain that access to information has become quick and easy by means of the growing technological
infrastructure. Owing to technology, the students are able to communicate with their teachers outside
the school via e-mail, telephone, and similar tools, as the prospective teachers elaborated. Besides, they
believe that, depending on their use in the classroom environment, the technological tools can motivate
students by offering a more effective teaching atmosphere.

According to the prospective teachers, the communication feature of technology has led to changes
in values. Prospective teachers believe that technological tools are used out of purpose. They stated
that their redundant use in the classroom environment distracts students’ attention. Moreover, they
asserted that the use of technological tools in the classroom environment disturbs the teachers. Yildirim
(2017) stated that students’ act of texting with one another using technological tools disturbed the
teachers during the class in a study he conducted. The prospective teachers maintained that students,
who are able to have quick access to the information via technological tools, deem the books
nonessential. They also believed that technological tools isolated people by diminishing the face-to-face
communication between the individuals. Ayvaci, Bakirci and Basak (2014), in their study, found that
technological tools negatively affected students’ communication skills and the students who used these
tools could not socialize in face to face environment. The reason of this may be the technology also have
platforms which have social environment in todays. People could get easily, follow, like, post something
or chat with other through these social platforms.

The prospective teachers asserted that the use of technology is influencing in value orientations.
They believed that individuals act freely over the social networks and since they do not come across any
restriction, they do not have any sense of responsibility. They also stated that the lack responsibility
leads to irresponsible behaviors such as unauthorized access to other people’s network accounts or
unauthorized access to their bank information. In their study on cyber-bullying, digital identity, the use
of inappropriate social media, Martin et al. (2018) indicated that students were concerned about the
social networks due to bullying, improper sharing, lack of privacy, being attacked, and the followers. The
prospective teachers believed that there is a relationship between the popularity of individuals in the
social networks and the development in their self-confidence. They stated that in order to achieve this
popularity, students share the documents such as videos and photographs that belong to their friends
and the people around them without getting their permission. Not using the social environments for the
intended purposes or cyber-bullying may vary in individuals according to different variables. Doganay
(2009) argues that technology can have a damaging effect if individuals who use technology do not
possess ethical values. Demir and Seferoglu (2016) reported that cyber-bullying has a positive
relationship with cyber-loafing and internet addiction, while it has negative relationship with
information literacy. They also stated that cyber-bullying is significantly different in terms of age,
education level, and occupation. The prospective teachers asserted that individuals behave more loosely
over the social networks and do not show respect to other people in these networks as it is required.

The prospective teachers maintain that due to the social pressures and perceptions in the social
networks, the individuals develop a personality, which does match up with their own values. They argue
that this results from the absences of restriction and responsibility in social networks. Dursun and
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Tugtekin (2016) argue that while creating their social identities due to the need for admiration and
appreciation of individuals in the social environments, the individuals may tend to create idealized and
impeccable identity types that are different from their real identities. They also add that individuals’
ability of taking on different identities by using social identities originates from the online invisibility
features of the internet, especially the social networks. In his study, Kili¢ (2015) stated that individuals
with real identities in the social media adjust their discourses according to the norms of the society they
live in before disclosing their thoughts by assuming they under watch by family, friends, and the society.
The prospective teachers argued that when the individuals make contacts via technological tools, they
expect quick response from the contacted person. Therefore, they stated that there is a proportionally
negative relationship between the high-speed technological tools used for communication purposes and
the patience of people.

Along with the integration of technological tools in our lives, it has become easier to communicate
with our family members in remote areas. In the past, individuals had to have face-to-face
communication. Nowadays, communication has become quick and easy owing to the possibilities
offered by technological tools. The prospective teachers stated that individuals are able to communicate
easily with their families and other relatives through technological tools. They said they are able to make
contacts with their far-away family members during the holidays and other special days and that there
are changes in our values considering our lifestyle. In their study, Vural and Bat (2010) stated that the
social environment, which is referred to as social media, is of great importance in terms of bringing the
masses and people together and promoting interaction between them besides being user-based. The
prospective teachers stated that individuals can share information via social networks and this, in turn,
would help them to develop a sense of sharing. They also elaborated that individuals can act in
coordination and solidarity with each other over the social networks where they can have quick
communication.

The prospective teachers believe that technology affects our value orientations. Therefore, they
asserted that the values education, that is to be delivered, should include objectives on raising
awareness about the use of technology. In addition, they believed that preparing situated videos about
the impacts of technological tools on value orientations could increase the functional dimension of
teaching. The prospective teachers added that these videos should include real events from our culture.
This way, the teaching will become more effective according to them.

The prospective teachers elaborated that the values education program should start with the
historical development of technology. They believe that individuals, who learn about what changes have
occurred from the past to the present, will be better able to make sense of the present and the future.
In addition, they added that the values education program should not suffocate students with
theoretical information and it should be delivered practically.

As technology has become so influencing today, the individuals should be alerted to ensure no
discrepancy exists between our actions in the social networks and our real life. The prospective teachers
emphasized inclusion of activities in the curriculum to help individuals gain awareness of their
responsibilities in the social networks.

This study is limited to the opinions of CEIT prospective teachers’ point of view about the effects of
technology on the students’ values in Turkey. In future, the survey studies may be conducted to describe
much more prospective teachers or school teachers’ opinions related to the effects on technology on
the values of society. Moreover, the similar studies designed in different countries may depicted the
picture of the effects of technology on the different societies value orientations.
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Tiirkge Siirimui

Giris

Gunumuzde teknolojik araglar yasamimizda énemli bir yere sahiptir. Akilli telefon, tablet, bilgisayar
gibi araglar en fazla ilgi géren ve en yaygin kullanilan teknolojik araglar arasindadirlar. Bu araglarin yaygin
kullanimi toplumsal ve bireysel anlamda bir¢cok degisimi de beraberinde getirmektedir. Younes Bani ve
Al-Zoubi (2015), glinimizde insanlarin, yiiz ylze iletisim yerine Facebook, MSN ve telefon gibi ¢cevrimigi
ortamlari kullanarak birbirleriyle sosyallestiklerini belirtmektedirler. Fakat insan dogasinin, bu tiir iletigsim
icin henlz hazir olmadigini belirtmektedirler. Bireysel agidan bakildiginda; bu araglarin biligsel, duyussal
ve psikomotor alanlara etkilerinin oldugu birgok arastirmaci tarafindan belirtiimektedir (Cihan ve ligar,
2019). Bal (2010), teknolojik araglarin, kiltirimizi degistirerek toplumun degerlerini etkiledigi ve
degerlerin de teknolojik gelismeleri etkiledigini belirtmistir. Sagiv, Roccas, Cieciuch ve Schwartz (2017),
kisisel ve kultlrel degerlere degindigi calismalarinda, is 6rgltleri, dini gruplar gibi sosyal topluluklarin
degerlerle karakterize edildigini belirtmislerdir. Lemin, Potts ve Welford (1994)’e goére, toplumda
meydana gelen degisimleri iyi veya kotu seklinde yargilamak yanlistir. ClinkQ bizi bu yargilara gotiiren
bilis var olan degerler sisteminin getirisidir. insani degerin ne oldugu, bir seyin degerli olmasi icin hangi
kriterlerin karsilanmasi gerektigi ve bunlarin insanlara ve zamana goére degisip degismedigi konulari her
zaman tartisiilmaktadir (Sagiv et al., 2017). Hitlin ve Piliavin (2004), degerleri topluma 6nem ve mana
kazandiran 6lgutler olarak tanimlamislardir.

Degerler Ulkemizde de son vyillarda 6nem verilen konulardan olmustur. Bakanliklar degerler
konusunda arastirmalar yaptirarak var olan durumu ortaya koymaya calismaktadirlar (Turgut, 2010).
Ayrica, yeni egitim programimizda da degerlerimize vurgu yapilarak 6neminden bahsedilmistir.
Degerlerin kalici ve anlamli olabilmesi i¢in ders kazanimlariyla iligskilendirilerek 6gretilmesinin uygun
olacag belirtilmistir (Turkey Republic Ministry of National Education [Turkiye Cumhuriyeti Milli Egitim
Bakanligi], 2018). Yeni 6gretim programinda deger konusunun énemine vurgu yapilmistir. Programda on
temel deger belirtilmistir. . Bu degerleri; “1.Saygi, 2.Sevgi, 3.Sorumluluk, 4.Vatanseverlik,
5.Yardimseverlik, 6.Adalet, 7.Dostluk, 8.Diiriistlik, 9.0zdenetim, 10.Sabir” olusturmaktadir (Turkey
Republic Ministry of National Education Board of Education [Turkiye Cumhuriyeti Milli Egitim Bakanligi
Talim Terbiye Kurulu Baskanligi], 2017).

Teknoloji kullanimi ve degerlerimize etkileri konusundaki arastirmalarimiza bakis agisi olusturabilecek
teorilerden birisi sembolik etkilesimdir. Clnkii sembolik etkilesim yaklasimi, sembolik eylem ve
davraniglarin baskalarina bazi anlamlar iletebilecegini, sosyal etkilesim ve iletisim slirecinde degerler
olusturabilecegini ve bunun da kisileri sembolik eylemler ve davraniglarda bulunmaya tesvik edecegini
ileri sirmektedir (Wang, Sun, Shen, Liu ve Zhang, 2019). Kisaca, bireylerin davranisi genis kitleler
tarafindan anlamlandirilir ve bu anlamlar degerlere déniiserek bireylerin davranislarina yon verir. Patton
(1990) sembolik etkilesimin temelini, etkilesim yoluyla insanlarin ortak anlamlar yarattigi ve bu
anlamlarin onlarin gergekligi haline geldigi distncesinin olusturdugunu belirtmektedir. Teknoloji
kullaniminin degerlerimize etkisini yorumlarken, kullanilan semboller ve bu sembollerin anlaminin
ortaya cikarilmasi teknoloji kullanimi deger iliskisini anlamamiz ve degerler 6gretimi konusundaki
politikamiza saglikli ydn verebilmemiz agisindan énemlidir. O nedenle bu ¢alismada Bilgisayar ve Ogretim
Teknolojileri (BOTE) &gretmen adaylarinin  teknolojinin  6grencilerin etkileri ile ilgili gérisleri
incelenmistir.

iliskili Calismalar

Charmaz, Harris, ve Irvine (2019), sembolik etkilesimin sosyoloji alaninda temel bir teori ve arastirma
gelenegi oldugunu belirtmektedirler. Blumer (1986), George Herbert Mead, John Dewey, W. | Thomas
gibi bilim insanlarinin sembolik etkilesimin entelektiel gelisiminde énemli rol oynadiklarini belirterek,
sembolik etkilesimin temelinin 3 énerme {zerine kurulu oldugunu ifade eder: 1) insanlar, seylerin
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onlarda var olan anlamlarina gore seylere hareket ederler (bu seyler agag, okul, midir, arkadas,
dirastluk gibi bircok sey olabilir); 2) bu anlamlar, baskalariyla olan etkilesim sonucu tiirer ya da ortaya
cikarlar; 3) bu anlamlar, kisi tarafindan bu seylerle ilgilenilirken kullanilan yorumlama siireci boyunca ele
alinir ve degisime ugrarlar (Chamaz vd., 2019). Wang ve Chang (2012) insan davranislarinin nedeninin
sadece davranista bulundugu seylerin 06zelliklerinden kaynaklanmadigini o seylerin baskalarinda
olusturduklari anlamdan da kaynaklandigini belirtmektedirler (akt. Wang vd., 2019). Ornegin; pahali bir
Urinl satin alma davranigi sadece o Uriiniin sahip oldugu Ozelliklerden kaynaklanmaz, ayrica o pahali
Urtiniin baskalarinda olusturdugu “zenginim veya iyi bir zevkim var” gibi anlamlardan kaynaklanir (Wang
ve Chang, 2012 akt., Wang vd., 2019). insan davranislarinin nedenini anlamak icin onlarin davranista
bulundugu seylere yikledigi anlamlarin ortaya gikarilmasi amaciyla sembolik etkilesim teorisi bakis
acisindan yararlanilabilir. Alan yazin incelendiginde bu bakis agisinin gesitli arastirma yéntemleriyle
kullanildigi gérilmektedir. Carter ve Alvarado (2019) sembolik etkilesim ¢alismalarinda siklikla kullanilan
bes yontemi goriisme, anket, etnografi, icerik analizi ve deneysel yontemler olarak siralamistir. Bunun
yani sira, Chamaz vd. (2019) de c¢ogu sembolik etkilesim calismasinin nitel yontemleri, 6zellikle de
gorisme ve gozlem yoluyla veri toplama tekniklerini, kullandigini ancak sembolik etkilesim ¢alismalarinin
bu yontemlerle sinirlandirilamayacagini ifade etmislerdir.

incelenen arastirmalar, teknolojik gelismelerin ‘deger’ kavramini etkiledigini géstermektedir. Balci ve
Yanpar Yelken (2013), kitle iletisim araglarinin deger egitimine olumsuz etkisinin oldugunu
bulgulamislardir. Teknolojik ara¢ kullanimi bireylerin sorumluluk ve 6z-denetim degerlerini de
etkilemektedir. Akgay (2008), yasal olamamasina ragmen web sitelerinden elde edilen kisisel bilgilerin
baska amaclar icin kullanildigini ya da baska kisilerle paylasildigini belirtmistir. Yigit, Cengelci ve
Karaduman (2013), calismalarinda teknolojinin; bilimsellik, 6zgiirliik, bagimsizlik, aile birligine 6nem
verme, sorumluluk, saygi, sevgi, vatanseverlik, yardimlasma gibi degerlere etkisinin oldugunu
belirtmislerdir. Bozkurt (2018), teknolojinin, bireyin ahlaki gelisimini olumsuz etkiledigini ve bireyi
manevi degerlerden soyutladigini belirtmistir.

Kisaca, insanlarin ve toplumlarin sosyal yasayisi Uzerinde etkisi tartisiimaz olan teknoloji,
degerlerimizde yenilesmelere neden olmaktadir. Egitim mifredatimizda énemli bir yeri olan degerlerin
kazandirilabilmesi ve egitim politikalarimiza saglikli bir sekilde yon verilebilmesi icin sembolik etkilesim
bakis acisiyla, ©Ogretmen adaylari tarafindan hangi deger sembollerinin, teknoloji ile nasil
iliskilendirildiginin ortaya cikarilmasi o6nemlidir. Bu c¢alismada da teknolojik gelismelerin deger
yonelimlerine etkileri konusunda 6gretmen adaylarinin goruslerini almak amaglanmistir. Bu kapsamda
asagidaki alt problemler incelenecektir:

a) Teknolojik gelismelerin 6grencilere etkilerine iliskin BOTE bdlimii égretmen adaylarinin gorisleri
nelerdir?

b) BOTE béliimi 6gretmen adaylari teknolojik gelismelerin 6grencilerin deger yénelimlerine etkisi
konusunda degerleri hangi teknoloji sembolleri ile nasil iliskilendirmektedirler?

c) BOTE bélimi 6gretmen adaylarinin, degerlerin 6gretimine iliskin kendilerine nasil bir egitim
verilmesi konusunda ki gorisleri nelerdir?

Yontem

insan davranisinin nedenlerini anlamak igin semboller ve etkilesimin yorumlanma siireci énemlidir ve
bunun igin veri toplama siirecinde arastirilan konuda bilgili bir grupla odak grup goriismeleri yapiimasi
onerilmektedir (Patton, 1990). Bu nedenle bu ¢alismada sembolik etkilesim yaklasimi 1siginda teknoloji
kullaniminin degerlere etkisi konusunda BOTE &gretmen adaylarinin gériisleri alinmistir. Bu arastirmada
bilisim teknolojilerinin kullanimi, teknoloji yoluyla etkilesim, sosyal aglar ve yazilimlar, bilgi givenligi,
siber zorbalik gibi teknolojinin sosyal yasama ve toplumsal degerlere etkisi konusunda ders alan ve
dgretmen olduklarinda da bu konularin 6gretiminden sorumlu olan BOTE 6gretmen adaylarinin gériisleri
alinmistir.
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Katilimcilar

Bu arastirmanin ¢alisma grubunda, amach 6rnekleme yontemlerinden o6lgut érnekleme yontemi
kullanilmistir. Olgiit drnekleme, arastirmaci tarafindan olusturulan veya daha 6nceden olusturulmus bazi
olgit ya da olgitleri karsilayan bltin durumlarin galisiilmasi anlayisina dayanmaktadir (Yildirim & Simsek,
2008). Calismada katilimcilarin, hem 6gretmen hem de 6grenci goziiyle durumu degerlendirecek ve
teknoloji yardimiyla ya da teknolojinin 6gretimi konularinda bilgi sahibi olabilmesi ol¢it olarak
belirlenmistir. Sembolik etkilesim yaklasimi isiginda arastirma konusunda bilgili olan bir grupla odak grup
goriismelerinin yapilmasi, bireylerin sosyal etkilesim sonucu ortaya ¢ikan semboller ve anlamlari ile
bilgiye ulasilabilinir. Bu aragtirmada, teknolojinin kullanimi, bilgi glivenligi, siber zorbalik gibi teknolojinin
sosyal etkilesimi etkileyen konularinda bilgi sahibi olan ve ayni zamanda hem égretmen hem de 6grenci
goziiyle teknolojinin 6grencilerin degerlerine etkisini aciklayabilecek bir grup olan BOTE 6gretmen
adaylari ile odak grup gériismeleri yapilmistir. BOTE bolimi dégretmen adaylari teknolojik gelismeleri
sadece toplumsal ya da bireysel anlamda degil, mesleki anlamda da takip etmek durumundadirlar ve
ogrencilerin deger yonelimlerine etkisini bu ¢ercevede yorumlayabilecekleri diisiinilmektedir. Tiim bu
nedenlerle, BOTE &gretmen adaylan ile odak grup gériismeleri, 6’sar kisiden olusan 2 grup seklinde
yapilmistir. Odak grupl, 3 kadin 3 erkek, odak grup2 ise 4 kadin 2 erkek 6gretmen adayindan
olusmaktadir. Ogretmen adaylari 2. ve 4. Sinif &grencilerinden olugsmaktadir. Veri toplanan
tniversitedeki BOTE béliimiinde 3. sinif olmadigindan 3. sinif 6gretmen adaylarindan veri
toplanamamistir. BOTE 1. siniflar ise ilk yil alanla ilgili sadece 1 ders aldiklarindan 6lgiiti
karsilayamadiklari dusinilmis ve calismaya dahil edilmemislerdir. Odak grupl 6gretmen adaylarinin
yaslari 19-21 arasinda, odak grup2 6gretmen adaylarinin yaslari 19-23 arasinda degismektedir. Odak
gruplardaki 6gretmen adaylari, egitim ve kisisel amagclar igin aktif olarak teknolojiyi kullandiklarini
belirtmistir. Ayrica ¢ogunlukla YouTube, Instagram, Whatsup, Facebook vb. sosyal medya platformlarini
kullandiklarini da belirtmislerdir. Odak grupl ile yapilan gérismeler 44 dakika sirmis, odak grup 2 ile
yapilan gorismeler de 41 dakika strmustir. Birinci odak grup G1, ikinci odak grup G2 olarak
belirtilmistir.

Kullanilan Veri Toplama Araglari

Arastirma verileri toplanirken odak grup goériisme yontemi kullanilmistir. Odak grup goérismesi,
moderatorin kiglik ve homojen bir grubu (6-8 kisilik), arastirma konusu etrafinda tartismaya
odaklamasidir (Cokluk, Yilmaz ve Oguz, 2011). Odak grup goérismesinde grup etkilesimi ve katihmcilarin
konu hakkinda aralarinda derinlemesine tartismalari 6nemlidir (Christensen, Jhonson, Turner 2015).
Teknolojik gelismelerin 6grencilerin deger yonelimlerine etkilerine iliskin 6gretmen adaylarinin
goruslerini almak amaciyla arastirmacilar tarafindan goriisme formu olusturulmustur. Gériisme form
sorulari olusturulurken ilgili literatir taramasi yapilmistir. Formun gecerliligi icin ise Egitim Program ve
Ogretimi alaninda 4 uzman, Bilgisayar ve Ogretim Teknolojileri Ogretmenligi Béliimiinden 1 uzman,
Tirkce 6gretmenligi bolimiinden 1 uzman olmak lizere 6 uzmanin gorisleri alinmigtir. Uzman gorisleri
dogrultusunda gereken diizeltmeler yapilmistir. Sonrasinda 6 6gretmen adayina pilot uygulama yapilarak
formdaki sorularin agik ve anlasilirhgina dikkat edilmistir. Uzman gorisi ve pilot uygulama sonucu odak
grup goérisme formunun son hali verilmistir.

BOTE béliimiinde okuyan &gretmen adaylari ile odak grup goriismesi yapmak icin gerekli izinler
alinmistir. Arastirmanin verileri, 6-10 Mart 2018 tarihleri arasi Mersin Universitesi’'nde toplanmistir.
Odak grup goriusmeleri ders saatleri dikkate alinarak planlanmistir. Ayrica, gériisme yapilacak yer icin
uygun bir seminer odasi ayarlanmistir. Her bir odak goriismesi 40-50 dakika arasi slirmustir.
Katihmcilardan izin alarak odak grup gorismelerinin ses kaydi alinmistir. Ayni zamanda, 6nemli,
tekrarlanan soéylemler ikinci arastirmaci tarafindan kagida not alinmistir. Gériismenin giris bolimiinde
arastirmacilar kendini tanitmis, katiimcilara arastirmanin amaci agiklanmis, onlarin kisaca kendilerini
tanitmasinin ardindan odak grup goérismesine baslanmistir. Arastirma sorularinin goérislilmesine
gecmeden once katilimcilarin konuya isindirilmasi icin teknolojik gelismelerin genel olarak etkileriyle ilgili
gecis sorulari sorulmustur. Bu sorularin katihmcilar tarafindan anlasilabilecek diizeyde, sohbet havasi
yaratabilecek ozellikte ve glinlik konusma diline uygun olmasina 6zen gosterilmistir. Isinma ve gegis
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sorularinin ardindan katilimci 6gretmenlere arastirmaya iliskin olarak EK1 deki odak grup goriisme
sorulari sorulmustur.

Veri Analizi

Calismada toplanan veriler agik kodlama yontemi ile uzmanlar tarafindan ayri ayri analiz edilmistir.
Blair (2015), “acik kodlamanin metinden tiiretilen kodlari (ortay agikan kodlar) icerdigini” belirtmektedir
" (s.17). Verilerden elde edilen kategoriler kontrol edilmis ve benzer kategoriler ayni kategoriler altinda
birlestirilmistir. Daha sonra kategoriler ve iliskileri dikkate alinmis ve temalar altinda listelenmistir.

Gegerlik-Giivenirlik Calismalan

Calisma sirasinda, deger egitimi lizerinde calisan bir uzman, calismanin tasariminda yardimci
olmustur. Ayrica, odak grup goriisme formu gelistirme siirecinde uzman gorisleri alinmistir. Veri analizi
sonucunda ortaya ¢ikan her bir temanin dayanagini gostermek icin katiimcilarin gérislerinden dogrudan
alintilar verilmistir.

iki arastirmaci verileri birbirlerinden bagimsiz olarak ayri ayri kodlamislardir. Yapilan kodlamalardan
alt temalar olusturulmustur. Daha sonra uzmanlarin arasinda goris birligi ve goris ayriligi gosteren
temalar tespit edilmistir. Gorugsler arasindaki uyum orani her alt problem igin ayri ayri belirlenmistir. Bu
oran, Miles ve Huberman gilivenirlik formali kullanilarak hesaplanmistir (Guvenirlik Formli: Gorls
Birligi/ Gorus Birligi+ Gorus Ayrihgl). Glvenirlik hesaplarinin %70'in lzerinde g¢ikmasi, arastirma igin
givenilir kabul edilmektedir (Miles ve Huberman, 1994). Bu calismada degerlendiriciler arasi glvenirlik
0,87'dir.

Etik

Calisma sirasinda, katimcilar igin zararli olabilecek herhangi bir midahale olmadigi icin etik konular
dikkate alinmistir. Bu ¢alisma, amaci dogrultusunda, sadece BOTE &gretmen adaylarinin teknolojinin
insani degerler lzerindeki etkileri hakkindaki gorislerini almayi gerektirmistir. Bu nedenle, arastirma
konusuyla ilgili gorislerini almadan ©nce, tim katihmcilar ¢alismaya gonilli olarak katildiklarini
gostermek icin bir onay formu imzalamislardir.

Teknolojinin Ogrenciler Uzerine Etkilerine iliskin Ogretmen Adaylarinin Gériisleri

Ogretmen adaylarinin teknolojik gelismelerin dgrencilere etkilerine iliskin gériisleri dogrultusunda
olusan tema ve alt temalar Tablo 2’ de verilmistir. Tablo 2 incelendiginde, 6gretmen adaylarinin,
teknolojinin  6grenciler lzerinde “olumlu” ve “olumsuz” etkilerinin oldugunu dusindikleri
gorilmektedir.

Tablo1.
Ogretmen adaylarinin teknolojik gelismelerin Grencilere etkilerine iliskin gériisleri(tema ve alt temalar)

TEMA ALT TEMALAR

1.1. Her zaman bilgiye ulasabilme
1.2. Bilgiye erisimin hizlanmasi

1. Olumlu etki 1.3. Birlikte hareket etmeyi saglama
Teknolojinin 1.4. iletisimi kolaylastirmasi
etkisi 1.5. Motive etmesi

2.1. Amag disi kullaniliyor olmasi
2.2. Dikkat dagitmasi

2. Olumsuz etki 2.3. Ogretmeni rahatsiz etmesi
2.4, Kitaplarin gereksiz gorilmesi
2.5. Ogrencileri yalnizlastirmasi
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Ogretmen adaylarina gére teknolojinin &grenciler (izerinde olumlu etkileri “her zaman bilgiye
ulagabilme”, “bilgiye erisimin hizlanmasi”, “bireylerin birlikte hareket etmesini saglama”, “iletisimi
kolaylastirma” ve “motive etme” alt temalarindan olusmustur. Ogretmen adaylarina gére, sinif
ortaminda teknolojik araglarin kullanimi bilgiye ¢abuk ve her yerden ulasmamizi saglamaktadir. Bunun
yani sira, Ogrencilerin gercek hayatta gdrmesinin zor oldugu olay ve vyerlerin sinif ortaminda
somutlastirilmasi teknoloji sayesinde olabilmektedir. Ogretmen adaylar ayrica, teknolojinin birlikte
aktiviteler yapabilme anlaminda ortam saglayabilecegini belirtmektedirler. Ogretmen-6grenci iletisimi
acisindan bakildiginda, teknolojinin iletisim olasili§ini arttirdigi 6gretmen adaylari tarafindan belirtilen
teknolojinin olumlu yanlarindan biridir. Ogretmen adaylarindan biri teknolojinin &gretime olumlu
etkisine iliskin gorusini asagidaki sekilde belirtmistir:

“Ogrenciler 6gretmenleriyle cok rahat iletisime gecebiliyor. Maillesmek is yiikiinii azaltiyor. Onceden
okul disinda 6gretmenlere ¢ok zor ulasilirdi” (G2K3)

Ogretmen adaylarina gére teknolojinin 6grenciler tizerinde olumsuz etkileri “amac disi kullaniliyor
olmasi”, “dikkat dagitmasi”, “6gretmeni rahatsiz etmesi”, “kitaplarin gereksiz gérilmesi” ve “6grencileri
yalnizlastirmasi” alt temalarindan olusmaktadir. Ogretmen adaylari, teknolojik araglarin sinif icerisinde
amag disi kullaniminin derste 6grencilerin dikkatini dagittigini belirtmislerdir. Bununda 6grenme
ortaminda olumsuz bir sonug dogurdugu gorusindedirler. Ayrica sinif igerisinde amag disi teknolojik arag
kullaniminin  6gretmeni rahatsiz ettigini de belirtmislerdir. Bunun yani sira 6gretmen adaylari,
internetten ulasilan bilgiyi kes-kopyala-yapistir seklinde bilissel olarak anlamlandirmadan dogrudan alan
bireylerin kitaplari gereksiz goérdikleri gérisiindedirler. Ogretmen adaylari, teknolojik araglarin bireyler
arasindaki yiiz yize iletisim kiltiiriinii azaltarak onlar yalnizlastirdigi gorisiindedirler. Ogretmen
adaylarindan bazilarinin teknolojinin 6gretime olumsuz etkisine iliskin gorisiini asagidaki sekilde
belirtmistir:

“Ders esnasinda ddrencinin tablet ya da bilgisayarlarla kodlama yapmasi gerekirken égrenci oyun
oynamak ve ya benzeri baska islemler igcin teknolojik araglari kullanabilmekte. Kisacasi amag disi
kullanmakta.”(G2K1)

“Insanlar arasinda sohbet kiiltiiriinii azaltarak insanlari yalnizlastirdi.”(G1E3) seklinde goriis
belirtmistir

Teknolojik Semboller ve Ogrencilerin Deger Yénelimlerine Etkisi Konusunda Ogretmen Adaylarinin
Goriigleri

Ogretmen adaylarinin teknolojik gelismelerin grencilerin deger yénelimlerine etkilerine iliskin hangi
teknolojik sembollerden soz ettikleri ve bu sembolleri degerlerle nasil iliskilendirdikleri konusundaki
goruslerinin analizi sonucunda olusan tema ve alt temalar Sekill’de verilmistir. Sekil 1 incelendiginde,
o6gretmen adaylarinin, teknolojik gelismelerin  Ggrencilerin; “saygl”, “sevgi”, “sorumluluk”,

“vatanseverlik”, “yardimseverlik”, “dostluk”, “durustlik”, “6zdenetim”, “sabir” gibi deger yonelimlerine
etkilerinin oldugunu distindikleri gorilmektedir.

Calisma sonuclari BOTE 6gretmen adaylarinin genel olarak teknoloji ve sanal aglarin degerlerimize
etkisinden soz ettiklerini gdstermistir. Ogretmen adaylarinin, sanal aglarin dgrencilerin degerler
anlayisina etkisini ise “yardimseverlik” degeri disindaki degerlerimize olumsuz kelimelerle ifade
etmislerdir. Sanal Aglarin degerlerle iliskisi konusunda ortaya ¢ikan semboller fenomen olma, video-
resim-yazi ve bilgi paylasma alt temalari altinda toplanmistir(Bknz. Sekil 1.)
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Sekil 1. Degerler ve Teknoloji ile ilgili olarak Veriden Ortaya Cikan Tema ve Alt-temalar

Ogretmen adaylarina gére sanal aglarda fenomen olmaya calisma kisinin &zgiivenini ve sanal
ortamdaki davranislarin gercek hayata yansimasini etkilemektedir. Ogretmen adaylarina gére dgrenciler
fenomen olmak i¢in sanal ortamda gesitli paylasimlar yapabilmekte ve bu da 6z-denetim degerini
etkilemektedir. Ogretmen adaylarina gére, sanal aglarda popiiler olmak ya da olmamak bireylerin 6z
glvenini etkilemektedir. Ayrica sanal aglarda oyun oynayan bireylerin oyun oynarken icinde bulundugu
davranissal durum gercek hayatini da etkilemektedir. Ogretmen adaylarindan birinin teknolojik
gelismelerin 6grencilerin 6z-denetim degerine etkilerine iliskin gérisiini asagidaki sekilde belirtmistir:

“ Oyun oynarken sinirlenmek ya da argo kelimeler kullanmak aliskanlik haline gelerek sinif ortamina
da yansiyabilir” (G2K2).

“Teknolojik ara¢ kullanarak sézlii ya da yazili iletisime gegtigimizde, insanlar farkli degerlere
biiriinebiliyor. Ciinkii sanal ortamda bir yaptirrm yok. Bu da zamanla insanlarin deger anlayislarinin
farklilasmasini saghyor” (G1K3).

Ogretmen adaylarina gore teknolojik gelismelerin &grencilerin sanal aglarda gergeklestirilen
eylemleri gercek hayatlarina yansitmaktadirlar. Bu da dostluk degerini olumsuz etkilemektedir. Clinki
argolu konusma ve sanal zorbalik gercek hayatta da normal karsilanmaya baslamakta ve dostluklar
etkilemektedir. Ogretmen adaylarindan birinin teknolojik gelismelerin dgrencilerin dostluk degerine
etkilerine iliskin gortsini asagidaki sekilde belirtmistir:

“ Teknolojik araglari kullandigimiz sanal aglarda arkadaslarimizin yaptigi yanlislar gercek hayatta da
o arkadaslarimiza karsi dostlugumuzu sorgulamamiza neden olmakta” (G1M3).

Ogretmen adaylarina gore sanal aglardaki davranislar 6grencilerin “etik davranamama”, “dogru sézlii
olamama” ve “given duygusunu zedeleme”mektedir. Tum bu davranislar 6gretmen adaylarina goére
diristlik degeriyle iliskilidir. Ogretmen adaylarina gore, bireylerin sosyal aglarda ki eylemlerinin
sonuglarini diisinmeden sorumsuz paylasimlar yapmaktadirlar. Ayrica insanlar baska bir kisinin sanal
hesabini izinsiz kullanabilmektedirler. Bunun yani sira 6gretmen adaylari, sinif icerisinde kullanilan
teknolojik araglar vasitasiyla dgrencilerin sinaviarda kopya cektikleri gériisiindedirler. Ogretmen adaylari,
baskalarinin yaptiklari calismalari, izinsiz olarak kullanarak kendi calismalari gibi gdsteren bireylerin
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diiriistlik degerlerinin olumsuz etkilendigini belirtmislerdir. Ogretmen adaylarindan birinin teknolojik
gelismelerin 6grencilerin durustlik degerine etkilerine iliskin gorisiini asagidaki sekilde belirtmistir:

“ Sosyal aglarda insanlarin degerlere yoénelik paylasimlariyla gercek hayatta o degere ydnelik
eylemleri arasinda farkhliklar olabiliyor. Mesela bir tusla bayrak resmi paylasabiliyoruz. Fakat gercekten
o bayrak icin bir eylem yapilmasi gerektiginde o isi somut olarak yapanlar gercekten bayrak sevgisi,
vatan sevgisi gibi dederlere sahip insanlardir” (G2M2).

Ogretmen adaylari, sosyal aglarda popiiler olabilmek icin bireylerin bagka insanlarin davraniglarini
videolara cekerek onlarla sosyal aglarda dalga gectiklerini belirtmislerdir. Ogretmen adaylari videolarini
ve ya fotograflarini ¢ekerek sanal aglarda paylastiklari bireylere saygi duymadiklari gorisundedirler.
Ogretmen adaylarindan birinin teknolojik gelismelerin &grencilerin saygi degerine etkilerine iliskin
gorisinl asagidaki sekilde belirtmistir:

“Sanal aglarda fenomen olmak igin 6grenciler 6gretmenleriyle ve arkadaslariyla daha dalga gegcici
videolar paylasarak saygi sinirlarini asabilmektedirler” (G1M1).

Ogretmen adaylarina gore, sosyal aglari kullanan insanlarin bu aglardaki eylemlerini gergeklestirirken
diger insanlari disiinmemektedir. Fakat 6gretmen adaylari, insanlara faydali olabilecek bilgileri sosyal
aglarda paylasmak istediklerini belirtmislerdir. Bu sekilde diger bireylerinde bu bilgilerden
yararlanabilecegini belirtmislerdir. Ogretmen adaylarindan birinin teknolojik gelismelerin égrencilerin
sorumluluk degerine etkilerine iliskin gorlisini asagidaki sekilde belirtmistir:

“Eskiden bir yemek yaptigimizda bile kokusu gitmistir diisiincesiyle komsumuza da bir tabak yemek
gétiriirdiik. insanlar birbirlerini diisiiniirdii. Fakat simdi sosyal aglar aracih§iyla insanlar diledidi her seyi
paylasiyorlar. Baska insanlarin alim giiciinii diisiinmiiyorlar” (G1K1).

Ogretmen adaylari, teknolojik ara¢ kullanimiyla beraber aile icerisinde ki yasayis bicimlerimizde
degisiklikler oldugu gériisiindedirler. Ogretmen adaylari bu etkileri hem olumlu hem de olumsuz yénde
degerlendirmislerdir. Teknoloji sayesinde aile bireyleriyle ve uzaktaki akrabalarla sirekli goériisme
imkanin bulundugu 6gretmen adaylar tarafindan belirtilmistir. Ancak, bu imkanin aileleri yiz yize
ziyaret etmek yerine teknoloji yoluyla onlarla haberlesmenin tercih edilmesine sebep oldugu 6gretmen
adaylar tarafindan belirtilmistir. Aile bireyleri ile iliskileri etkiledigi belirtilen teknolojinin sevgi degerine
etkilerine iliskin 6gretmen adaylarindan birinin gérisi asagidaki sekildedir:

“Bayramlarda aile biiyiiklerimizi mutlu etmek igin yiiz yiize ziyaretlerde bulunurduk. Giiniimiizde ise
teknolojik araglar vasitasiyla kutluyoruz. Degerlerimiz yasayis tarzimizda dedisimler olustu” (G1K2).

Ogretmen adaylarina gore teknolojik gelismelerin 6grencilerin vatanseverlik degerine etkileri,
“dayanisma” alt temasindan olusmaktadir. Ogretmen adaylarina gére, sosyal aglari kullanan bireyler hizli
bir sekilde birbirleriyle haberlesebilmektedir. Bunun sonucunda grup halinde hareket etmek
kolaylasmaktadir ve dolayisiyla insanlar arasindaki dayanisma artmaktadir. Ogretmen adaylarindan
birinin teknolojik gelismelerin 6grencilerin vatanseverlik degerine etkilerine iliskin gorlisiini asagidaki
sekilde belirtmistir:

“Insanlarin birbiriyle dayanisma icinde bulunmasini sagliyor. Hatta hizlandiriyor. Cok ¢abuk bilgi
paylasimi yapabildigimiz icin dayanisma eylemi de hizli gergeklesiyor” (G1K4).

Ogretmen adaylarina gére teknolojik gelismelerin dgrencilerin yardimseverlik degerine etkileri,
“paylasma” ve “Is birligi yapma” alt temalarindan olusmaktadir. Ogretmen adaylarina gére, &grenciler
teknolojik arag kullanarak birbirleriyle bilgi paylasimi yapmaktadirlar. Béylece 6grencilerin yardimlasma
degerleri olumlu yénde etkilemektedir. Ogretmen adaylarindan birinin teknolojik gelismelerin
o6grencilerin yardimseverlik degerine etkilerine iliskin gortisiint asagidaki sekilde belirtmistir:

“ Sinif icerisinde ya da disarisinda bilgi paylasimi yapabiliyoruz. Bu da yardimlasma dedgerimizi
pekistiriyor” (G1K2) seklinde gériis belirtmistir.
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Ogretmen adaylarina gére teknolojik gelismelerin 6grencilerin sabir degerine etkileri, “sabirsiz olma”
alt temalarindan olusmaktadir. Ogretmen adaylarina gére, teknolojik araglarla iletisim kuran bireyler
kargidaki insanin misait olmama durumunu diisinemiyorlar. Bu durumda israrli mesajlar ya da aramalar
kisinin sabir konusunda tahammiil derecesini zorlamaktadir. Ayrica 6gretmen adaylari, iletisim hizinin
artmastyla ters orantili olarak insanlarin sabir edebilme diizeyinin diistiigii gériisiindedirler. Ogretmen
adaylarindan birinin teknolojik gelismelerin 6grencilerin sabir degerine etkilerine iliskin gorisiini
asagidaki sekilde belirtmistir:

“Teknolojik araglarla iletisim kurmak ¢ok hizli oldugu igcin mail ya da baska iletisim kanallarindan
arkadaslarimizla haberlestigimizde geri déniitiin hizli bir sekilde olmasini istiyoruz. Aslinda iletisimdeki
hizin artmasiyla ters orantili olarak sabir edebilme yetimiz azaldi” (G1K2).

Ogretmen Adaylarinin, Degerlerin Ogretimine iliskin Kendilerine Nasil Bir Egitim Verilmesi
Konusunda Goriislerine Yonelik Bulgular

Ogretmen adaylarinin, degerlerin 6gretimine iliskin kendilerine nasil bir egitim verilmesi konusunda
goriusleri dogrultusunda olusan tema ve alt temalar Tablo 3’ te verilmistir. Tablo 3 incelendiginde,
o6gretmen adaylarinin, degerlerin 6gretimine iliskin kendilerine nasil bir egitim verilmesi konusunda ki
gorusleri “farkindalik olusturulmali”, “videolar hazirlanmali”, 6rnekler gergek hayattan olmall”, “yaparak-
yasayarak ogretim yapilmall”, “bilinglendirilmeli”, “tarihsel boyut anlatiimali” goriislerinde olduklari

gorilmektedir.

Tablo2. Ogretmen adaylarinin, degerlerin &gretimine iliskin kendilerine nasil bir egitim verilmesi
konusunda goérisleri (tema ve alt temalar)

TEMA ALT TEMALAR

A. Farkindalik olusturulmali

. Videolar hazirlanmali

B
Deger 6gretimi C. Ornekler gergek hayattan olmali
D

. Yaparak-yasayarak 6gretim yapilmali

E. Bilinglendirilmeli

F. Tarihsel boyut anlatiimali

Ogretmen adaylarinin, degerlerin 6gretimine iliskin kendilerine nasil bir egitim verilmesi konusunda
gorusleri, “deger Ogretimi” temasi ile tablo 3’te belirtildigi gibi 5 farkh alt temadan olusmaktadir.
Ogretmen adaylarinin gorislerine gore, teknolojik araglarin kullanimiyla ilgili egitim verilmeli ve bu
konuda farkindalik olusturulmalidir. Ogretmen adaylari bu farkindaligi olusturabilmek icin durum
videolarinin hazirlanabilecegini belirtmislerdir. Bununla beraber 6gretmen adaylari hazirlanacak
videolarda glinlik hayatimizin igerisinde yer alan 6rneklerden yararlaniimasi gerektigini belirtmislerdir.
Ogretmen adaylari, verilecek egitimin uygulamali olarak yaparak-yasayarak dgrenilmesi ve dgretilmesi
gerektigi goristindedirler. Ayrica 6gretmen adaylari, gergek ve sanal ortamlarda davranislarimiz arasinda
celiski olmamasi konusuna dikkat ¢ekerek bu konuda bilin¢clendirme yapilmasi gerektigini belirtmislerdir.
Son olarak 6gretmen adaylari verilecek egitimde teknolojik gelismelerin tarihsel siirecini bir blitlin olarak
anlatilmasi gerektigini belirtmislerdir. Ogretmen adaylarinin alt temalara ydnelik gérislerini belirten bazi
climlelere asagida yer verilmistir;

“Farkindalik kazandirmak igin durum videolari hazirlanarak gérsel ve isitsel videolarla ders
anlatilabili.” (G1K2).

“Teknolojinin ara¢ oldugu konusunda 6grenciler bilinglendirilmeli. Gergcek ve sanal ortamlarda ki
davranislarimiz arasinda ¢eliski olmamasi konusuna dikkat ¢ekilmeli” (G2K3).
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Tartisma ve Sonug¢

Calisma, 1990 ve sonrasi yillarda doganlar igin nitelenen dijital yerliler iginde yer alan 6gretmen
adaylarinin teknolojik gelismelerin deger yonelimlerine etkileri konusundaki gorislerini belirlemek
amaciyla, yapilmistir. Calismanin katiimcilari, Mersin Universitesi Egitim Fakiiltesi BOTE béliimiinde
dgrenim géren 12 égretmen adayindan olusmustur. Ogretmen adaylari 6’sarli gruplar seklinde iki grup
olarak odak grup goriismesine katilmislardir.

Ogretmen adaylari, teknolojik ara¢ kullaniminin giinliik yasamimizda kullanim alanlarinin artmasiyla
birlikte insanlarin istedikleri zaman istedikleri bilgiye ulasabildiklerini belirtmislerdir. Bu anlamda,
O0gretmen adaylari teknoloji ve deger iliskisinde genel olarak tim teknolojik araglarin ve sanal aglarin
“iletisim” ydniine vurgu yapmiglardir. Ogretmen adaylari gelisen teknolojik alt yapi sayesinde bilgiye
erisebilmenin daha kolay ve hizli hale geldigini belirtmislerdir. Ogretmen adaylari, teknoloji sayesinde
ogrencilerin 6gretmenleriyle okul disinda da mail, telefon, vb... araglarla iletisim kurabildiklerini
belirtmislerdir. Bunun yaninda sinif ortaminda da kullanima bagli olarak teknolojik araglarin 6grencilere
daha etkili bir ders 6gretim ortami sunarak onlari motive edebilecegi gérisindedirler.

Ogretmen adaylarina gére teknolojinin iletisim &zelligi degerlerin degismesine yol acmstir.
Ogrenciler tarafindan teknolojik araglarin amag disi kullanildigi gériisiindedirler. Sinif ortaminda gereksiz
kullaniminin 6grencilerin dikkatini dagitacagini belirtmislerdir. Ayrica 6gretmen adaylari, teknolojik arag
kullaniminin sinif ortaminda amag disi kullaniminin 6gretmenleri rahatsiz ettigini belirtmislerdir. Yildirim
(2017) c¢alismasinda, Ogrencilerin ders esnasinda teknolojik araglari  kullanarak birbirleriyle
mesajlasmalarinin égretmeni rahatsiz ettigini belirtmistir. Ogretmen adaylari teknolojik ara¢ kullanimiyla
beraber bilgiye hizli bir sekilde ulasabilen 6grencilerin kitaplari gereksiz gorduklerini belirtmislerdir.
Ayrica 6gretmen adaylari teknolojik araglarin, bireyler arasindaki yuz yiize iletisimi azaltarak insanlari
yalnizlastirdigi gorusindedirler. Ayvaci, Bakirci ve Basak (2014) calismalarinda, teknolojik araglarin
ogrencilerin iletisim becerilerini olumsuz etkiledigini ve teknolojik arag¢ kullanan 6grencilerin yiz yize
sosyallesemediklerini  bulgulamiglardir. Bunun nedeni sosyal cevrenin olusabilecegi teknolojik
platformlarin varhgi olabilir. Bu sosyal platformlarda insanlar kolayca birbirlerini takip edebilir,
begenebilir, birbirleriyle bir seyle paylasabilir veya sohbet edebilirler.

Ogretmen adaylari, teknoloji kullaniminin deger yénelimlerinde etkili oldugunu belirtmislerdir.
Ogretmen adaylari, sosyal aglarda bireylerin serbest bir sekilde hareket ettiklerini ve herhangi bir
yaptinnmla karsilasmadiklar igin sorumluluk bilincinden yoksun olduklari gorisiindedirler. Ayrica
sorumluluk bilincinin olmamasinin, baska insanlarin sosyal ag hesaplarini izinsiz kullanmak ve ya banka
bilgilerine izinsiz erisebilmek gibi sorumsuz davranislarin olusmasina neden oldugunu belirtmektedirler.
Martin ve arkadaslari (2018), siber zorbalik, dijital kimlik, uygun olmayan sosyal medya kullanimi
konularinda yaptiklari ¢calismalarinda, 6grencilerin sanal aglardaki; zorbalik, uygunsuz paylasimlar, 6zel
alan gizliliginin korunamamasi, saldirlya ugramak ve takipgiler nedeniyle sosyal aglar konusunda endiseli
olduklarini belirtmislerdir. Ogretmen adaylar bireylerin sosyal aglarda ki popilerlikleri ile kisinin 6z-
giiven duygusundaki gelisme arasinda iliski oldugu gérisiindedirler. Ogrencilerin bu popilerligi
saglayabilmek igin arkadaslarinin ve ya cevresinde bulunan kisilerin video, fotograf gibi belgelerini bu
kisilerden izin almayarak paylastiklarini belirtmektedirler. Sanal ortamin amacina yénelik kullaniimamasi
va da sanal ortamlardaki siber zorbalik cesitli degiskenler agisindan bireylerde farkhlik gosterebilir.
Doganay (2009), teknolojiyi kullanan bireylerin etik degerlere sahip olmadiklari durumda teknolojinin
zarar verici bir etki yaratabilecegini belirtmistir. Demir ve Seferoglu (2016), sanal zorbaligin; sanal
aylaklik ve internet bagimhhg! ile pozitif, bilgi okuryazarligi ile ise negatif yonde iliskili oldugunu
belirtmislerdir. Ayrica, sanal zorbaligin; yasa, egitim diizeyine ve meslege gore anlamli farkhlik gésterdigi
belirtmislerdir. Ogretmen adaylari, sosyal aglarda olusabilecek bir giivensizligin, giinliik yasamda
bireylerin olusturduklari dostluklari etkiledigini belirtmektedirler. Ogretmen adaylari, bireylerin sosyal
aglarda daha rahat davrandiklarini ve bu aglarda bulunan diger insanlara karsi olmasi gerektigi gibi
saygili davranmadiklarini belirtmislerdir.

Ogretmen adaylari sosyal aglarda toplumsal baski ve algidan dolayi bireylerin kendi degerleriyle
ortismeyen bir karaktere birindigl goritslindedirler. Bunun nedenini ise sosyal aglarda herhangi bir
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yaptirimin ve sorumlulugun olmamasindan kaynaklandigini belirtmektedirler. Dursun ve Tugtekin (2016),
sanal ortamdaki bireylerin onay alma, takdir edilme gereksinimi nedeniyle sanal kimliklerini
olustururken, gercek kimliklerinden farkh olarak, idealize edilmis, kusursuz kimlik tipleri olusturma
egilimine girebildiklerini belirtmislerdir. Ayrica bireylerin sanal kimlikler yardimiyla farkli kimliklere
birinebilmeleri internet ortaminin, Ozellikle de sosyal aglarin, gevrimici goriinmezlik 6zelliginden
kaynakli oldugunu belirtmislerdir. Kilig (2015) ¢alismasinda, sosyal medyada gergek kimlikleriyle yer alan
bireylerin, aile, arkadas ve toplum gozetiminde olduklarini zannederek, disiincelerini ifade etmeden
dnce, soylemlerini icinde yasadigi toplumun normlarina gére diizenlediklerini belirtmistir. Ogretmen
adaylari, bireylerin teknolojik araglarla iletisim kurduklarinda, karsisindaki kisiden geri donttin hizli bir
sekilde gergeklesmesini bekledigini belirtmektedirler. Dolayisiyla iletisim amaciyla kullanilan teknolojik
araglarda ki hizin yiksek olmasi ile insanlarin sabir edebilme durumlari arasinda ters oranti oldugu
gorusindedirler.

Teknolojik araglarin hayatimiza girmesiyle beraber uzak mesafelerde bulunan aile bireylerimizle
iletisim kurmak kolaylagmistir. Eski donemlerde bireylerin iletisim kurabilmeleri igin yilz yiize gelmeleri
gerekmekteydi. Glinimizde teknolojik araglarin sundugu imkanlarla iletisim kurmak hizli ve kolay bir
hale gelmistir. Ogretmen adaylari, bireylerin teknolojik araglarla ailesiyle ve diger akrabalariyla rahat
iletisim kurabildiklerini belirtmislerdir. Ogretmen adaylari, bayramlarda ve diger 6zel giinlerde uzakta
olan aile bireyleriyle iletisim kurabildiklerini ve degerlerimizi yasayis tarzimizda degisimler olustugunu
belirtmislerdir. Vural ve Bat (2010) calismalarinda, sosyal medya olarak adlandirilan sanal ortamin,
kullanici tabanli olmasinin yaninda kitleleri ve insanlari bir araya getirmesi ve aralarindaki etkilesimi
arttirmasi bakimindan &nemli oldugunu belirtmislerdir. Ogretmen adaylari, bireylerin sosyal aglar
aracihgiyla bilgi paylasimi yapabildiklerini, bununda bireylerde paylasma duygusunun olusmasina
yardimci olacagi goriisiindedirler. Ayrica sosyal aglar tGzerinden hizli iletisim kurulabilmesiyle bireylerin
birbirleriyle koordineli ve dayanisma igerisinde hareket edebildiklerini belirtmislerdir.

Ogretmen adaylari teknolojinin, deger yonelimlerimizi etkiledigi yéniinde goriis bildirmislerdir.
Bundan dolayi verilecek deger 6gretimi programi icerisinde teknoloji kullanimi konusunda farkindalik
kazandiracak kazanimlara yer verilmesi gerektigini belirtmislerdir. Ayrica teknolojik araglarin deger
yonelimlerine etkilerine yonelik durum videolari c¢ekilerek 6gretimin islevsellik boyutunun
arttirilabilecegi gorisiindedirler. Ogretmen adaylari hazirlanacak videolarda kendi kiltiiriimiizden
gercek olaylarin yer almasi gerektigini belirtmislerdir. Bu sekilde 6gretimin daha etkili olacagini
belirtmislerdir.

Ogretmen adaylari deger &gretimi icin olusturulacak programin teknolojinin tarihsel gelisimiyle
baslamasi gerektigi belirtmislerdir. Gegmisten ginimize hangi degisiklikleri yasadigimizi 6grenen
bireyin, glinimuzl ve gelecegi daha iyi degerlendirebilecegi goristindedirler. Ayrica deger 6gretim
programinin teorik bilgilerle 6grencileri bogmamasi gerektigini, uygulamal bir sekilde anlatiimasi
gerektigini belirtmislerdir.

Teknolojinin bu kadar etkili oldugu giinimiizde sanal aglar ile gercek yasamimizda ki eylemlerimiz
arasinda celiski olamamasi konusunda bireyler bilinglendirilmelidir. Ogretmen adaylari, bireylerin sanal
aglarda da sorumluluklarinin oldugu konusunda farkindalik kazanmalarina yonelik ¢alismalarin 6gretim
programinda yer almasi gerektigini belirtmislerdir.

Bu calisma, BOTE &gretmen adaylarinin teknolojinin Tiirkiye'deki &grencilerin degerleri tizerindeki
etkileri hakkindaki gorisleri ile sinirhdir. Gelecekte, daha fazla aday 6gretmen veya okul 6gretmeninin
teknolojinin toplum degerleri (zerindeki etkileri ile ilgili gorislerini tanimlamak amaciyla anket
calismalari yapilabilir. Ayrica, farkh tlkelerde tasarlanan benzer galismalar, teknolojinin farkli toplumlarin
deger yonelimleri tGizerindeki etkisinin bir resmini gdsterebilir.
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APPENDIX 1

FOCUS GROUP INTERVIEW FORM

1. What are your views about the impacts of technological developments and changes on value
orientations of people?
2. What do you think about the impacts of technological developments on students’ value

orientations?

2.1.

2.2,

2.3.

2.4.

2.5.

2.6.

2.7.

What do you think about the impacts of technological developments on the respect and
love values of students with each other and their teachers?

What are your views about impacts of technological developments on students’ justice
and honesty values?

What are your views about the impacts of technological developments on the friendship
and benevolence values of students in terms of relationships between them?

What do you think about the impacts of technological developments on students’
patriotic values (e.g. hardworking, solidarity, abiding to laws and regulations, being aware
of historical and natural heritage, valuing the society etc.)?

What are your opinions about the impacts of technological developments on students’
self-control values (e.g. behavior control, ability to take responsibility for their behaviors,
self-confidence etc.)?

What are your views about the impacts of technological developments on students’
responsibility values (responsibility towards themselves, their families, environments,
and their homelands)?

What are your views about the students’ patience values (e.g. determination, toleration,
etc.)?

3. If the pre-service teachers were provided a course on values education during their

undergraduate education, what kind of education should be provided on the impacts of

technological developments on students’ value orientations?
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