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The purpose of this study is to raise the awareness among the university students on

DOI: 10.14812/cufej.699641 gender equality/inequality through psychodrama group work. In the study, the effect
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Gender Scale (Altinova & Duyan, 2013), socio-demographic information form, a

qualitative question and a process analysis conducted after each session were used.
Statistical analysis was performed in SPSS 15.0 and it was found that group work with
psychodrama method led to a significant increase in the participants' gender
Gender Equality, perception scores. In the content analysis of the qualitative stage, it is established that
Gender Inequality, the responses of the participants were gathered in equal and not equal themes. In
Psychodrama, addition to raising awareness of gender roles, the group work motivates the changes
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Universite Ogrencilerinde Psikodrama Yoluyla Toplumsal Cinsiyet
Kavramina Yeniden Bakis

Makale Bilgisi Oz

Bu arastirmanin amaci Universite 6grencilerinin psikodrama grup calismasi yoluyla
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toplumsal cinsiyet esitligine/esitsizligine iliskin  farkindaliklarini  arttirmaktir.

Makale Gegmisi: Arastirmada toplumsal cinsiyet esitligine yonelik psikodrama yéntemiyle grup
Gelis 06.03.20 calismasinin, toplumsal cinsiyet esitligine yonelik algilayis ve tutum Ulzerindeki etkisi
Duzeltme 07.02.21 tek grup On test-son test deneysel modelle test edilmistir. Calisma, toplumsal cinsiyet
Kabul 19.02.21 esitligine yonelik grup ¢alismasina katilmamis ve 18 yasinda olan 12 gondlli bireyle

yiritilmistir. Veri toplama araglari olarak Toplumsal Cinsiyet Algisi Olgegi (Altinova

ve Duyan, 2013), sosyo-demografik bilgi formu, agik uglu bir soru ve her oturum
sonrasi yapilan stire¢ analizleri kullanilmigtir. Verilerin istatiksel ¢éztimlemeleri SPSS
15.0 kullanilarak yapilmis ve psikodrama yontemiyle grup ¢alismasinin katihmcilarin
toplumsal cinsiyet algisi puanlarinda anlaml bir artisa yol agtigI gérilmustir. Agik uglu
soruya iliskin icerik analizinde katilimcilarin yanitlarinin esit ve esit degil temalarinda
toplandig gorulmektedir. Grup g¢alismasinin  toplumsal cinsiyet rollerine iliskin
farkindalik kazandirmanin yani sira bu rol kaliplarini degistirme motivasyonu kattigi da
gorulmektedir.

Arastirma Makalesi

Anahtar Kelimeler:
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Toplumsal Cinsiyet Esitsizligi,
Psikodrama,

Deneysel Model,

Universite Ogrencileri.

Introduction

Steps regarding gender equality were taken with the republic period, and following that, although
certain progress has been made in education, health, law, social and business life with the struggle of
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women's movements in the 1980s; it is seen that sufficient sensitivity and progress cannot be achieved.
In order to establish gender equality, Turkey has undertaken some national and international
legislations (CEDAW, ILO, OECD, OSCE, Cairo and Beijing action plans) and has developed the gender
equality national action plan (Prime Ministry Directorate General on the Status of Women, 2008).
Considering these studies, it is seen that the laws and action plans on gender equality do not have a
sufficient response in social transformation.

Gender

The society and culture in which they live play an important role in the process of interpretation of
life and their own existence for individuals. One of the many different factors taken into account in this
interpretation process is gender-related judgments. Society attributes different status, responsibility
and personality traits to the genders, based on biological sex which refers to the biological differences
between men and women (Giinindi Erséz, 2016). The concept of gender (Bora & Ustiin, 2005), which
refers to the transformation of women and men through these differences attributed to human singles
born as male or female babies (Bora & Ustiin, 2005), indicates the roles, responsibilities, power relations
and social positions of women and men (Akin & Demirel, 2003; Ecevit, 2003).

In all societies, social expectations are developed regarding behaviors, activities, rights, resources
and power appropriate for women and men (Ecevit, 2003). The meanings, roles and expectations that
society attributes to being a man and a woman are learned and internalized from childhood, in the
family, at school, through peers on the street, television programs, story books, and magazines (Bhasin,
2003; Fine, 2017; Ginindi Ersoz, 2016). Beliefs about gender shape expectations about the interests and
values of the child to be born while still in the mother's womb, and affect the mother's perception of the
baby that is kicking her; in other words, before the baby is born, it is socializing according to gender
roles (Fine, 2017). They also interpret the world through codes such as names, clothes, colors, games,
toys, and language that differ according to gender in the cultural environment in which they were born,
and discover where they are located (Alptekin, 2016; Fine, 2017; Glnindi Ers6z, 2016). Cultural realities
and beliefs about women and men become a part of one's self, shape their interests, and as a result, the
individual acts, moves and even dreams in accordance with the gender roles that society wants to see
(Bora, 2008; Fine, 2017).

It is suggested with the concept of gender that the occupations, tendencies and interests of the two
genders differ from each other (Bora, 2012). Accordingly, women are expected to be soft, gentle,
understanding, physically attractive, obedient and do housework; on the other hand, men are expected
to be strong, authoritative, rational, brave, competitive and decision-maker (Bhasin, 2003; Bora, 2008;
Gunindi Ers6z, 2016). This asymmetrical relationship between men and women leads to significant
differences in family, profession, marriage and social lives (Ergol, Kog, Eroglu, & Taskin, 2012); it affects
the lives of women and men, their access to opportunities, their power and their share of wealth in
different ways (Gunindi Ers6z, 2016). Differences in meaning and value attributed to women and men
create a problem when they have concrete, material and real consequences, and when these
consequences make life difficult for a gender, they cause discrimination and inequality (Bora, 2012). In a
broader sense, gender inequality refers to discrimination or restrictions based on gender that prevent
the recognition and exercise of women's human rights and fundamental freedoms (Demirgoz Bal, 2014).

Gender inequality has many reflections on health, education, economy, and politics (Demirg6z Bal,
2014), because of this inequality, women and men cannot have equal status and power in society (Bora,
2016). Not being able to study, working in lower-status and paid jobs, not being promoted at the
workplace, being dismissed because of pregnancy, being unable to go out alone, being forced to marry,
domestic work and childcare are just some of the consequences of gender inequality for women
(Vefikulucay, Zeyneloglu, Eroglu & Taskin, 2007). For example, in 2018, the proportion of illiterate
women aged six and above is almost six times higher than men (TUiK, 2018). In addition to women,
gender roles contain traumatic patterns for men as well; men are expected to always be strong, to
support the family, and to protect women (Bora, 2016).
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Gender studies express that being a woman and a man has a socio-cultural meaning besides its
biological side. Masculinity studies in the field of gender examine the differences between the life and
perception styles of masculinity in the social context, the existence of different masculinity patterns and
appearances as well as the dominant masculinity understanding, that a single masculinity cannot be
mentioned and many other issues related to masculinity (Tlirk, 2007; Zeybekoglu, 2010).

Gender-based division of labor, which is defined as attributing different duties and responsibilities to
girls and boys, women and men, not according to personal preferences or abilities, but according to sex-
gender roles (Bhasin, 2003), is one of the important causes of gender inequality. With the industrial
revolution, work and home life, which were previously intertwined with women and men responsible
for different tasks (Kinser, 2010), separated from each other; as a result of the public-private sphere
distinction, women remained in the private sphere and undertook reproduction works such as
childbearing and raising children, household chores, and men undertook the production works for the
market with a monetary value in the public sphere (Bora, 2012; Ecevit, 2003; Gunindi Ersoz, 2016). As a
result of the gender-based division of labor, working in the public sphere, making a living for the house
and making politics are seen as 'men's work', domestic work and private areas related to the family are
seen as 'women's work' (Akin & Demirel, 2003; Bora, 2016).

Studies conducted (Ozcatal, 2011; Yurtal & Bulut, 2015; Yiiksel-Kaptanoglu & Cavlin, 2015) show that
despite the serious social changes in recent years, gender roles and the gender-based division of labor
are widely adopted and maintained. For example, Savas (2018), as a result of his research with 2630
people living in 70 different provinces, presented findings that women should be related to home and
child affairs, and that the main roles and responsibilities of women are marriage and family. Akargay,
Kogak Uyaroglu, and Baser (2015) revealed in their face-to-face interviews with university students that
gender roles are effective in defining women and men.

Glrey (2017) revealed that, after a creative drama-based group study that s/he conducted with
university students to raise awareness about gender, participants developed awareness of their sexist
approaches and stereotypes. Activities based on gender and profession choices within the scope of
social studies lesson was implemented by Ozdemir Yilmaz (2019), and it was observed that awareness
on gender was developed. In the study conducted by Erdol (2017), a gender equality-based training
program for teacher candidates was prepared and implemented. As a result of the study, it was found
that the participants gained awareness of gender inequalities.

When the literature is examined, apart from the mentioned studies, no group studies or practices on
gender equality, especially with university students through psychodrama, have been found. This study
has an important place in terms of the field in that it offers an area where stereotypes can be
questioned deeply through psychodrama, where the male and female states are experienced by the
participants by expanding the role repertoire and its contribution to the parental state and gender
phenomenon can be observed.

In this study, it was investigated whether psychodrama group work had any effect on university
students' awareness of gender equality / inequality. As a result of psychodrama group work, it is
expected that the awareness of the participants about gender equality / inequality will increase.

Method
Research Design

In the study, the effect of group work on the perception and attitude towards gender equality with
psychodrama method for gender equality was tested with a single group pre-test-post-test experimental
model; the measurement results of the experimental group before and after the experiment were
compared.

The research has one independent variable and one dependent variable. The independent variable
of the research is group work with psychodrama method towards gender equality; dependent variable is
perception and attitude towards gender equality. The measurement tools related to this dependent
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variable were applied as a pre-test before group work with the psychodrama method towards gender
equality and as a post-test after the program was completed. In addition, a socio-demographic
information form including an open-ended question was applied to the experimental group. Participants
evaluated their own processes through this form after the program was completed. Group work was
applied to the experimental group with the psychodrama method towards gender equality.

Study Group

In order to determine the participants, announcements were made through a state university club
and those who wanted to participate were asked to come to the preliminary meeting on the determined
date. After the purpose of the study was introduced to the participants who came to the interview, the
group process was carried out with individuals who made a commitment to the group, did not
participate in the group work on gender equality and volunteered. Twelve students of psychological
counseling and guidance department with an average age of 18.58 participated in the study. The study,
which started with five men and seven women, was completed with ten members after a male member
stated that he could not attend the group regularly due to living conditions and one male member did
not attend the sessions regularly.

Data Collection Tools
Gender perception scale

Gender Perception Scale was developed by Altinova and Duyan (2013) to measure individuals'
perception of gender. As a result of the studies, a scale was obtained which is one-dimensional,
consisting of 25 items and has a 5-point Likert-type rating (I completely disagree = 1; | completely agree
= 5). The Cronbach Alpha value calculated for the internal consistency reliability of the scale consisting
of 10 positive and 15 negative items is .87. Iltem-total correlations of all items ranged from.31 to.58.
Higher scores that were obtained on the scale mean a more egalitarian perception of gender.

Socio-demographic information form

The socio-demographic information form contains questions about the socio-demographic
characteristics of the members such as gender. In the last session, in order to ensure data diversity and
to see the change in participants, there is an open-ended question in the form of “Are the rights of
women and men different from each other? Why is that?" In addition, process analyzes were made in
order to evaluate the process after each session, and the result regarding this was included in the
findings section.

Data Collection Procedure

The Gender Perception Scale, which was used to determine the effectiveness of the study, was
applied on the first day of session before the group started and in the last session of the group Informed
consent form was obtained from the participants with the pre-test. In addition, a socio-demographic
information form was used to determine the demographic characteristics of the participants; in the last
session, an open-ended question was asked to determine the effectiveness of the study and changes in
the participants. The obtained data were subjected to content analysis. At the end of each session, a
process analysis was conducted to assess the session and determine the needs for the next session.
Participants were asked to choose a nickname for themselves and these nicknames were used in the
research.

Application and content of group sessions with psychodrama

In this study, six psychodrama sessions, each of which lasted about three hours and organized once a
week, were held with the participants in the experimental group. All psychodrama sessions were
conducted in the lyceum of a state university by researchers who have received psychodrama training.

Psychodrama sessions consist of three stages: warm-up, play and sharing. The warm-up phase is the
process that prepares group members to portray on the stage their problems and experiences (Ozbek &
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Leutz, 2011). The phase of the play, on the other hand, is the portrayal of the problem, the experiences
on the stage with the work determined in the warm-up phase, if it is a group play, with the group, and if
it requires only the protagonist, with the protagonist, using objects or other members on the "here and
now" principle (Altinay, 2003; Ozbek & Leutz, 2011). During the sharing phase, the members who take
part in the play give role feedback and identification feedback, and group members, talk in the group
about their associations of their lives (Altinay, 2003). Process analysis is the review of the events during
the psychodrama play, the relationships of the members with each other and their mutual interactions
with the outside world in terms of role theory and sociometry (Dokmen, 2017; Ozbek & Leutz, 2011).

In group work with the method of psychodrama aimed at gender equality, the sessions were
progressed protagonist-centered or group members-centered, depending on the purpose of the group
and the needs of the members, and the members were provided with insight and awareness. After each
warm-up play, the members' associations with their own lives were discussed after receiving their role
feedback. In the first session, participants were informed about psychodrama and the purpose of the
study. The rules were explained to the participants after the questionnaire was filled. In order for the
participants to get to know each other, first the story of the name, then the empathic meeting warm-up
plays were performed. The session was concluded with the interview game in order to learn about the
expectations of the participants. In the second and third sessions, warm-up plays were used to
strengthen group cohesion, to reveal their perspective on female and male roles, and to expand the role
repertoire. In the fourth and fifth sessions, the resistance that emerged in the posts and the mother-
father relations, which is one of the units of the society where we acquired the gender roles related to
femininity and masculinity, were studied. In the sixth session, warm-up plays were used to evaluate the
group process in which the perspective on gender roles acquired was reviewed. After the six sessions
were completed, final test measurements were taken from the members. The process analyzes of the
sessions are summarized and presented in the findings section.

Data Analysis

After the data collection process was completed, the scales applied were scored. All data were coded
on the computer and statistical analysis was done in SPSS 15.0 program. In the study, Wilcoxon
Matched Pairs Signed Ranks Test was used to compare the pre-test scores of the experimental group
with the post-test scores obtained after the experimental process.

Content analysis was used to analyze the data obtained as a result of the evaluation form. In the
content analysis process, codes for each participant were created, and then the codes obtained from all
participants were compared and the themes were reached. The themes reached and the excerpts
related to these themes are presented in table form. In addition, in order to evaluate the effectiveness
of the study, the managers conducted process analysis and examined the events during the
psychodrama plays, the relations of the members with each other and their mutual interaction with the
outside world in terms of role theory and sociometry. Credibility in qualitative research is related to the
consistency of the results obtained by the researcher and the expressions of the participants (Yildirnm &
Simsek, 2011). In order to increase credibility at the qualitative stage; long-term interaction was
achieved during the research, interaction with the participants was ensured during the group sessions,
data diversification was done, process analysis was supported with data and findings obtained from the
scale and open-ended questions. In qualitative research, validity means that the researcher observes the
phenomenon as it is and as objectively as possible. It is important for validity to include direct
guotations from the individuals interviewed and to explain the results based on them. The validity of the
research was ensured by making direct quotations from the opinions of the participants in the study.
Reliability is that events are placed in the same category by different observers or associated with the
same category at different times by the same observer (Yildirrm & Simsek, 2011). In this direction,
external validity was examined by; including direct quotations of data, internal reliability; collecting data
with similar processes, consistency in coding of data, correlation of data with results and external
reliability; comparing the judgments, comments and suggestions obtained in the research with raw data
and confirming by an external expert (Yildirnm & Simsek, 2011).
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Findings
Table 1.

Comparison of the Average Scores of the Participants Obtained from the Gender Perception Scale Before
and After Group Therapy with Psychodrama Method

Before After Psychodrama
Psychodrama Group
Group Therapy
Therapy (n=10)
(n=10)
X SD X SD z P
Gender Perception 944 1583 1026 1574 -2.145 032

Scale

"Wilcoxon Matched Pairs Signed Ranks Test" was conducted in order to examine whether the
average scores of the experimental group obtained from the Gender Perception Scale before and after
group work with psychodrama method differed. According to the analysis results, the difference
between the pre-test and post-test mean scores was found to be statistically significant, [z = -2,145, p
<0,05]. This finding shows that group work with psychodrama method leads to a significant increase in
the gender perception scores of the participants. The comparison of the mean scores of the participants
obtained before and after the group with the psychodrama method is presented in Table 1.

In the last session, in order to see the changes at the psychological level and to reveal the
effectiveness of the data diversification and group work, the participants were asked to answer the
following question via socio-demographic information form: “Are the rights of women and men
different from each other? Why is that?" Content analysis was made according to the answers given by
the participants.

Table 2.

Thoughts on the Rights of Women and Men

Main theme Sub-theme Quotes

Equal Both are human Kader: “Rights are for people. | think that whatever we need as a

woman and a man, our rights should be met in that direction. |
think I also thought that because we determined gender roles as a
society, they should have separate rights. But now | think we have
human rights, not separate rights for men and women. And when
the time comes, we must resist together and claim our rights. "
Minik panda: “It is the society that divides rights into two as
women's rights and men's rights. However, men have the capacity
to do all the work a woman does; and women have the capacity
to do all the work a man does. Because both are human. Rights
should be given to every individual equally. "

Equal but | Rum degiliz: “I think men and women in general have equal rights.
different However, | think that both men and women can be given different
rights, since men and women experience different feelings and
thoughts and therefore have different lives. These different rights
should not be above or below each other, | think they should be
different as women's and men's rights may differ. "

Poetika: “Although they are different in structure, | don't think
there is a difference that can differentiate in terms of rights.
While the man can be the supporter of the woman, when
necessary, the woman can be the biggest supporter of the man.
What matters is what something is rather than how it is in the
context of men and women. Difference does not prevent equal
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rights.

There should be a | Tristan: “Maybe they have different roles in society but they
struggle for rights | should have equal rights and conditions. Each individual must
decide for herself/himself the roles that their gender requires.
Some rights of women are ignored by society. | think it shouldn't
be like that. I'm trying to change that."

Morinek: “As a woman, as a prospective mother and wife, what |
want in the future is to reach freely the rights | want, beyond the
concept of rights that society has put on me. As a woman, | also
want to be able to return home late at night, raise my child
together with my spouse, share life together, and be able to do
many things on my own. | have rights. | have the things | want, |
have dreams. | want to make them real without considering the
judgments of the society. These are my rights, they cannot take
them away."

Not equal By creation Pega: “They are different because women are weaker than men
due to their physical characteristics. Therefore, they need
protection and appreciation by the man. In these circumstances,
the place and rights of women and men in society are different."”
Artiksivil: “There are distinct differences between men and
women by nature. Unfortunately, these differences restrict
women."

When Table 2 is examined, it is seen that the responses of the participants were collected under the
themes of equal and not equal. In the equality theme, the emphasis on the necessity of struggling to
protect the rights of women draws the attention as well as the answers showing that both genders were
approached through their human status. On the other hand, there were answers that emphasize the
physiological difference of men and women, but that this difference did not differ on the scale of rights.
Considering the answers stating that they were not equal, it is seen that the physiological difference was
emphasized again, but this difference was based on the stereotype that the woman was fragile and
should be protected.

Results Regarding the Process Analysis of the Sessions

In the first session, the members experienced psychodrama techniques such as taking the role of the
other and changing roles for the first time, listening to themselves from others enabled the members to
look at themselves from outside. The members stated their expectations from group work as solving
their own problems, getting to know different ideas, exploring oneself, and increasing awareness about
gender. In the second session, in the role feedbacks and shares (for example, "I couldn't find it at first, it
was difficult for me, | did not feel lonely") of the "find the different feature" warming game, which was
played in order to create the safe zone, it was observed that sharing different characteristics by other
members contributes to the formation of group cohesion.

The role feedbacks and shares regarding the warming games aiming to reveal their perspectives on
the roles of femininity and masculinity showed that the members displayed the roles assigned to men
and women, at the same time they gained awareness of the effects of gender-based division of labor on
both genders. In particular, female members gave role feedback stating that they were tired of trying to
do many jobs simultaneously in the female role, and that they were rude and comfortable in the male
role. Here are some examples of members' posts: A female member said, “As a man, | relaxed, felt
comfortable. When | was a woman | was tired and anxious. | tried to manage", another female member
said, “I behaved according to the stereotypes. As a woman, | was worried. | was too comfortable when |
was a man. | thought | wish | was a man", a male member said, "l had a hard time acting as a woman. |
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thought about my mother, she is cleaning, cooking. | did what she does in daily life." In the third session,
the members stated that awareness of gender roles caused them to feel emotions such as anger and
sadness, and in the warm-up play, they played statues of the ideal man and the ideal woman on the
stage. Gender awareness was thought to trigger a change towards ideal roles. In the same session, with
another warm-up game "tree of life", it was aimed for the members to see their roots, skills, important
values and people in their lives; feelings such as longing, fear, excitement, pride, loneliness and sadness
emerged in the posts, and the session was ended with a relaxation exercise. In the next session, family
relations and conflicts were brought to the agenda in the study that was carried out to break this
resistance after the members agreed on the difficulties of disclosing themselves. Parent relations, one of
the units of the society where we acquire gender roles related to femininity and masculinity, were
studied on the stage with the plays "authority statue" and "parents speak" in the fifth session, and the
members had the chance to express their feelings and themselves to the authority figures, to their
parents in their lives. Members expressed their anger and resentment towards their parents in the role
feedbacks and posts. In the last session where the group process was evaluated, the members stated
that they gained awareness of their emotions in the group, had the chance to express their feelings, felt
understood, and that their awareness had positive reflections on family relationships.

Discussion & Conclusion

Butler (2009) emphasizes the role of the concept of gender in the production and normalization of
the masculine and feminine. However, Butler underlines that there are gender gaps that do not fit into
this binary state and that these gender forms should also be seen. In this study, a gender study was
conducted on femininity and masculinity through heterosexual dualism; raising awareness of the roles
of women and masculinity, enriching the role repertoire of the members related to the roles of
femininity and masculinity, studying the relationship between parents, which are one of the important
units in the acquisition of gender roles related to femininity and masculinity, and by paving the way for
the question of to what extent other permutations of gender are also affected by the phenomenon of
gender, it is hoped that it will open the way for further research.

In the study conducted, it was found that there was a significant difference on the gender scores of
the participants after the psychodrama group study. It can be said that the applied group work created a
change in the perceptions of the participants regarding gender. During the group sessions, it was seen in
the results of the applied scale, process analysis and the answers given to the open-ended question that
the participants started to question about gender, started to think about it and increased their
awareness. After the study, many participants handled on the basis of human the question of whether
the rights of women and men differ, some participants emphasized the inequality that women
experience in the social process in gender roles and stated that these rights should be protected. Two
male participants defined women as fragile creatures that should be protected by men, based on the
physiological difference of men and women. Although they started to question them partially, it is seen
that there was no break in the idea that women should be protected over male gender and their
perception of this as their own duty. Determining the place of women in society as weak and
unprotected; In addition to directly shaping the point of view on women, it also negatively affects the
perception of the woman about herself (Rosenfield, 1999; Sanford & Donovan, 1999). In a study
conducted by Vefikulugay, Zeyneloglu, Eroglu, and Taskin (2007) on gender with university students, it
was found that students have a perspective that supports gender inequality in work, marriage, family
and social life. In the study conducted by Aslan (2015) to reveal the gender perceptions of prospective
teachers, it was observed that nearly half of the participants defined women as weak and sensitive, and
nearly 20% defined men as protective. Similarly, as seen in the main theme of “not equal” in this study,
the perception that women should be protected by men has emerged. It is thought that this perception
feeds gender inequality as a product of stereotypes regarding men and women in the socialization
process.

Although it is believed that the different characteristics, roles and responsibilities between men and
women for many years - and perhaps still - are innate, that is, biological (Bhasin, 2003; Fine, 2017), the
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concept of gender is filled in differently according to the time lived, geography and culture (Ecevit, 2003;
Scott, 2013). This variable feature of gender shows that the duties, roles and responsibilities it expresses
are culturally and socially constructed (Bhasin, 2003; Butler, 2016; Scott, 2013). Accordingly, women are
expected to be soft, gentle, understanding, physically attractive, obedient and do housework; on the
other hand, men are expected to be strong, authoritative, rational, brave, competitive and decision-
maker (Bhasin, 2003; Bora, 2008; Ginindi Ers6z, 2016). Despite serious social changes in the last 30
years, most of the domestic work and parenting burden in heterosexual families is still largely the
responsibility of women (Clarke & Braun, 2012). Ergdl, Kog, Eroglu, and Taskin (2012), in their study with
291 research assistants, found that household chores such as cooking, washing clothes, and cleaning the
house were done by women, but their spouses and a helper also participated in housework. While men
take on more roles in the division of labor related to domestic labor and childcare than before, their
contribution is considered as support / assistance by both themselves and others. This shows that the
lives of women and men continue to be shaped by different expectations and opportunities (Clarke &
Braun, 2012). When we look at the "equal" main theme and process analysis of psychodrama group
work in terms of questioning stereotypes and given roles, it is seen that the participants raise
awareness. When the process analysis is evaluated as a whole, it is seen that group work not only
increases awareness of gender roles, but also motivation to change these role patterns. A woman
member's post saying "l felt hope. | can break taboos. | can do jobs attributed to men. We exhibited
things that were not normal. We tried to put forward the right thing, we went beyond gender, we went
to the human dimension." supports this view.

The concept of gender equality is defined as equal access and benefiting of resources, opportunities
and services by both genders (WHO, 1998; Demirel, 2007). When considered in terms of the binary
form, it is seen that women's access to the specified areas is quite low (WHO, 1998). In the research
conducted by Gunaydin (2011), in which the 0-18 Age Family Education Program was examined, it was
found that gender inequality was reproduced. Despite many national and international studies carried
out, it is thought that the slow change in social terms is related to the policies and practices carried out.
Considering the fact that the students undergoing group work are psychological guidance and
counseling students and the areas that these students will reach; it becomes obligatory that the
necessity of making the necessary regulations regarding gender in the university curriculum, in the club
activities in the universities, and in the scientific meetings to be held.

When the limitations of the study are evaluated, only 3 of 10 participants in the study are male. In
this respect, both the total number of participants and the number of men constitute a limitation.
Participants' sharing of similar social environment may have also brought a limitation to their self-
disclosure during the group process. In addition, the research was conducted with a group of students
who live in a metropolitan city and study at a known university. Living in a metropole and studying in a
metropolitan university in Turkey, provides a rich social infrastructure for individuals. It is thought that
the implementation of this study in both gender distribution and socio-economically homogeneous
groups and smaller cities will make a difference in the gender perceptions of individuals living in a
smaller social environment.
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Tiirkge Siirimui

Giris

Toplumsal cinsiyet esitligine iliskin adimlar, cumhuriyet dénemi ile birlikte atilmis, bunu takiben
1980’li yillarda kadin hareketlerinin miicadelesi ile egitim, saglik, hukuk, sosyal ve is yasamina katilimda
belirli ilerlemeler olusmussa da yeterli duyarllik ve ilerlemenin saglanamadigi gérilmektedir. Toplumsal
cinsiyet esitligini kurabilmek adina Tirkiye ulusal ve uluslararasi bazi yasal dizenlemelere imza atmis
(CEDAW, ILO, OECD, AGIK, Kahire ve Pekin eylem planlari) ve toplumsal cinsiyet esitligi ulusal eylem
planini gelistirmistir (Basbakanhk Kadin Statiisi Genel Mudurligi, 2008). Yuritilen bu calhsmalara
bakildiginda toplumsal cinsiyet esitligine iliskin yasa ve eylem planlarinin toplumsal doniisiimde yeterli
karsihginin olmadigi gérilmektedir.

Toplumsal Cinsiyet

icinde yasanilan toplum ve kiiltiir, bireyler icin hayati ve kendi varligini anlamlandirma siirecinde
o6nemli bir rol oynamaktadir. Bu anlamlandirma stirecinde dikkate alinan pek c¢ok farkli faktérden biri
cinsiyete iliskin yargilardir. Toplum, kadin ile erkek arasindaki biyolojik farkliliklara atifta bulunan
biyolojik cinsiyeti temel alarak, cinsiyetlere farkh statii, sorumluluk ve kisilik 6zellikleri yiklemektedir
(GUnindi Ers6z, 2016). Kiz ya da oglan bebekler olarak diinyaya gelen insan teklerine atfedilen bu
farkliliklar araciligiyla kadin ve erkege dénlismelerine isaret eden toplumsal cinsiyet (gender) kavrami
(Bora ve Ustiin, 2005), kadinin ve erkegin rollerini, sorumluluklarini, gii¢ iliskilerini ve toplumsal
konumlarini belirtmektedir (Akin ve Demirel, 2003; Ecevit, 2003).

BUtln toplumlarda, kadinlar ve erkekler icin uygun olan davranislara, faaliyetlere, sahip olunan ya da
olunmasi gereken haklara, kaynaklara ve giice iliskin toplumsal beklentiler gelistiriimektedir (Ecevit,
2003). Toplumun kadin ve erkek olmaya yiikledigi anlamlar, roller ve beklentiler gocukluktan itibaren
ailede, okulda, sokakta akranlar, televizyon programlari, éyka kitaplari, dergiler araciligiyla 6grenilmekte
ve igsellestirilmektedir (Bhasin, 2003; Fine, 2017; Ginindi Ersdz, 2016). Toplumsal cinsiyet hakkindaki
inanislar, heniiz annesinin karnindayken dogacak cocugun ilgi ve degerleri hakkindaki beklentileri
sekillendirmekte, annenin onu tekmeleyen bebekle ilgili algisini etkilemekte; diger bir ifadeyle bebek
daha diinyaya gelmeden toplumsal cinsiyet rollerine gére sosyallesmektedir (Fine, 2017). igine dogdugu
kilturel cevrede cinsiyete goére farklilasan isimler, giysiler, renkler, oyunlar, oyuncaklar, dil gibi kodlar
aracihgiyla da dinyayl anlamlandirmakta ve kendisinin hangi tarafta konumlandigini kesfetmektedir
(Alptekin, 2016; Fine, 2017; Glinindi Ersdz, 2016). Kadinlar ve erkekler hakkindaki kiltirel gergeklikler ve
inanglar kisinin benliginin bir par¢asi olmakta, ilgilerini sekillendirmekte, sonug olarak birey, toplumun
gormek istedigi toplumsal cinsiyet rollerine uygun davranmakta, hareket etmekte ve hatta hayaller
kurmaktadir (Bora, 2008; Fine, 2017).

Toplumsal cinsiyet kavrami ile iki cinsiyetin ugraslarinin, egilimlerinin ve ilgilerinin birbirinden farkli
oldugu ileri strtilmektedir (Bora, 2012). Bu dogrultuda kadinlarin yumusak, nazik, anlayisl, fiziksel olarak
cekici olmalari, itaat etmeleri ve ev islerini yapmalari; erkeklerin ise glgli, otoriter, mantikl, cesur,
rekabetci ve karar alici olmalari beklenmektedir (Bhasin, 2003; Bora, 2008; Glinindi Ersdz, 2016).
Kadinlar ve erkekler arasindaki bu asimetrik iliski aile, meslek, evlilik ve sosyal yasamlarinda belirgin
farkhhklara yol agmakta (Ergol, Kog, Eroglu ve Taskin, 2012); kadinlarin ve erkeklerin yasamlarini,
firsatlara ulasimlarini, glic sahibi olmalarini ve zenginliklerden pay almalarini farkh sekillerde
etkilemektedir (Glnindi Ersdz, 2016). Kadinlara ve erkeklere yiiklenen anlam ve deger farkliliklari somut,
maddi, gercek sonuglari oldugunda ve bu sonuglar bir cinsiyet icin hayati zorlastirdiginda bir sorun
olusturmakta, ayrimciliga ve esitsizlige neden olmaktadir (Bora, 2012). Daha genis anlamda toplumsal
cinsiyet esitsizligi, kadinlarin insan haklari ve temel 6zgirliklerinin taninmasini, kullaniimasini engelleyen
ve cinsiyete bagl olarak yapilan ayrim veya kisitlamalari ifade etmektedir (Demirg6z Bal, 2014).
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Toplumsal cinsiyet esitsizliginin saglik, egitim, ekonomik, siyaset alanina pek ¢ok yansimasi olmakta
(Demirgoz Bal, 2014), bu esitsizlik nedeniyle kadinlar ve erkekler, toplum igerisinde esit statli ve glice
sahip olamamaktadirlar (Bora, 2016). Okuyamama, daha dustk statlili ve Ucretli islerde galisma,
isyerinde terfi edememe, hamile kaldigi igin isten c¢ikarilma, tek basina sokaga ¢ikamama, zorla
evlendirilme, ev ici isler ve ¢ocuk bakimi ile ilgilenme gibi durumlar toplumsal cinsiyet esitsizliginin
kadinlar agisindan sonuglarindan yalnizca bazilaridir (Vefikulugay, Zeyneloglu, Eroglu ve Taskin, 2007).
Ornegin 2018 yilinda alti ve daha yukari yasta olan okuma yazma bilmeyen kadin niifus orani
erkeklerden neredeyse alti kat fazladir (TUIK, 2018). Kadinlarin yani sira toplumsal cinsiyet rolleri
erkekler igin de orseleyici kaliplar icermekte; erkeklerden her zaman gl¢gli olmalari, ailenin gegimini
Ustlenmeleri, kadinlari korumalari beklenmektedir (Bora, 2016).

Toplumsal cinsiyet ¢alismalari kadin ve erkek olmanin biyolojik yaninin disinda, sosyo-kiiltiirel bir
anlami da oldugunu ifade etmektedir. Toplumsal cinsiyet alanindaki erkeklik g¢alismalari, erkekligin
toplumsal baglamda yasanis ve algilanis tarzlari arasindaki farkliliklari, egemen erkeklik anlayisinin yani
sira farkli erkeklik 6rintt ve gorinidmlerinin varligini, tek bir erkeklikten s6z edilemeyecegini ve
erkeklige dair daha pek ¢ok konuyu incelemektedir (Tiirk, 2007; Zeybekoglu, 2010).

Kiz ve erkek c¢ocuklara, kadinlara ve erkeklere, kisisel tercihleri ya da yeteneklerine gore degil,
cinsiyet-toplumsal cinsiyet rollerine gore farkh gérev ve sorumluluklar atfedilmesi (Bhasin, 2003) olarak
tanimlanan toplumsal cinsiyete dayali is bolimi, toplumsal cinsiyet esitsizliginin 6nemli nedenlerinden
biridir. Sanayi devrimi ile birlikte, 6ncesinde kadinlarin ve erkeklerin farkli gérevlerden sorumlu olduklari
icice gecmis olan is ve ev yasami (Kinser, 2010) birbirinden ayrilmis; kamusal-6zel alan ayrimi sonucunda
kadinlar 6zel alanda kalarak cocuk dogurma ve yetistirme, ev isleri gibi yeniden Gretim islerini, erkekler
ise kamusal alanda parasal karsiligi olan piyasa igin lretim islerini tstlenmislerdir (Bora, 2012; Ecevit,
2003; Gunindi Ersoz, 2016). Cinsiyete dayali is bolimiu sonucunda, kamusal alanda galismak, evin
gecimini saglamak ve politika yapmak ‘erkek isi’, ev ici isler ve aile ile ilgili 6zel alanlar ‘kadin isi’ olarak
gorulmektedir (Akin ve Demirel, 2003; Bora, 2016).

Son yillardaki ciddi toplumsal degisimlere ragmen yapilan ¢alismalar (Ozgatal, 2011; Yurtal ve Bulut,
2015; Yiksel-Kaptanoglu ve Cavlin, 2015) toplumsal cinsiyet rollerinin ve toplumsal cinsiyete dayal is
bélimiinin yaygin bir bicimde benimsendigini ve siirdiiriildiigiini géstermektedir. Ornegin, Savas (2018)
70 farkli ilde yasayan 2630 kisi ile yaptigi arastirma sonucunda kadinin ev ve gocuk isleriyle ilgili olmasi
gerektigi, kadinlarin temel rol ve sorumluluklarinin evlilik, aile oldugu yoéninde bulgular ortaya
koymustur. Akarcay, Kogak Uyaroglu ve Baser (2015) ise Universite 6grencileri ile ylz ylze yaptiklari
gorisme calismasinda 6grencilerin kadin ve erkek tanimlamalarinda toplumsal cinsiyet rollerinin etkili
oldugunu ortaya koymuslardir.

Gurey (2017) universite ogrencileri ile toplumsal cinsiyete iliskin farkindalik yaratmak amaciyla
yaratici drama temelli olarak yurittiga grup calismasi sonrasinda, katilimcilarin cinsiyetci yaklasimlarina
ve sahip olduklari kalip yargilara iliskin farkindalik gelistirdiklerini ortaya koymustur. Ozdemir Yilmaz
(2019) tarafindan sosyal bilgiler dersi kapsaminda toplumsal cinsiyet ve meslek segimlerine dayali
etkinlikler uygulanmis ve toplumsal cinsiyete iliskin farkindaligin gelistigi gortlmistir. Erdol (2017)
tarafindan yuritilen arastirmada ise 6gretmen adaylarina yonelik toplumsal cinsiyet esitligi temelli bir
egitim programi hazirlanmis ve uygulanmistir. Calisma sonucunda katilimcilarin toplumsal cinsiyet
esitsizliklerine iliskin farkindalik kazandigi bulgulanmistir.

Literatir incelendiginde belirtilen ¢calismalar disinda toplumsal cinsiyet esitligi Gzerine yapilan grup
calismalari veya uygulamalara, 6zellikle Gniversite 6grencileri ile psikodrama yoluyla yapilan baska bir
calismaya rastlanmamistir. Psikodrama yoluyla kalip yargilarin derinlemesine sorgulanabildigi, rol
repertuvarinin genisletilerek erkek ve kadin olma hallerinin katilimcilar tarafindan deneyimlendigi, anne-
babalik hallerine ve bunun toplumsal cinsiyet olgusuna katkisinin gozlenebildigi bir alan sunmasi
bakimindan yurutilen bu ¢alisma, alan agisindan 6nemli bir yer arz etmektedir.

Bu arastirmada psikodrama grup c¢alismasinin {niversite 6grencilerinin toplumsal cinsiyet
esitligine/esitsizligine iliskin farkindaliklari Gzerinde herhangi bir etkisi olup olmadigi incelenmistir.
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Psikodrama grup calismasi sonucunda katilimcilarin toplumsal cinsiyet esitligine/esitsizligine iligkin
farkindalklarinin artmasi beklenmektedir.

Yontem
Arastirma Deseni

Arastirmada toplumsal cinsiyet esitligine yonelik psikodrama yontemiyle grup ¢alismasinin toplumsal
cinsiyet esitligine yonelik algilayis ve tutum Ulzerindeki etkisi tek grup on test- son test deneysel modelle
test edilmis; deney grubunun, deney 6ncesi ve deney sonrasi 6l¢lim sonuglari kargilastiriimistir.

Arastirmanin bir bagimsiz degiskeni, bir bagimli degiskeni bulunmaktir. Arastirmanin bagimsiz
degiskeni toplumsal cinsiyet esitligine yonelik psikodrama yéntemiyle grup ¢alismasi; bagimh degiskeni
ise toplumsal cinsiyet esitligine yonelik algilayis ve tutumdur. Bu bagimli degiskene iliskin 6lgme araglar
toplumsal cinsiyet esitligine yonelik psikodrama yéntemiyle grup calismasi 6ncesi 6n test ve program
tamamlandiktan sonra son test olarak uygulanmistir. Ayrica deney grubuna acik uclu bir soru da iceren
sosyo-demografik bilgi formu uygulanmistir. Katilimcilar, program tamamlandiktan sonra bu form
aracihgiyla kendi sireglerini degerlendirmislerdir. Deney grubuna toplumsal cinsiyet esitligine yonelik
psikodrama yéntemiyle grup ¢alismasi uygulanmistir.

Calisma Grubu

Katihmcilari belirleyebilmek igin bir devlet lniversitesi kullibl aracihgiyla ilan yoluyla duyurularda
bulunulmus ve katilmak isteyenlerin belirlenen tarihte 6n gorismeye gelmeleri rica edilmistir.
Gorusmeye gelen katilimcilara g¢alismanin amaci tanitildiktan sonra, gruba devam taahhitti veren,
toplumsal cinsiyet esitligine yonelik grup calismasina katilmamis ve gondlli olan bireylerle grup sireci
ylratalmistir. Calismaya yas ortalamasi 18.58 olan psikolojik danismanlik ve rehberlik b6limi 6grencisi
12 kisi katilmistir. Bes erkek, yedi kadin ile baglayan ¢alisma, tglincii oturumda bir erkek Gyenin yasam
kosullari nedeniyle gruba diizenli devam edemeyecegini ifade etmesi, bir erkek liyenin de oturumlara
diizenli devam etmemesi lizerine on Uye ile tamamlanmistir.

Kullanilan Veri Toplama Araglari
Toplumsal cinsiyet algisi 6lcegi

Toplumsal Cinsiyet Algisi Olgegi, Altinova ve Duyan (2013) tarafindan bireylerin toplumsal cinsiyet
algilarini 6lgmek amaciyla gelistirilmistir. Yapilan calismalar sonucunda tek boyutlu, 5’li Likert tipi bir
derecelendirmeye (Tamamen katilmiyorum=1; Tamamen katiliyorum=5) sahip ve 25 maddeden olusan
bir olgek elde edilmistir. 10 olumlu, 15 olumsuz maddeden olusan 6lgegin i¢ tutarhlk givenirligi icin
hesaplanan Cronbach Alfa degeri .87’dir. Tim maddelerin madde toplam korelasyonlari ise .31 ile .58
arasinda degismektedir. Olgekten alinan yiiksek puanlar, daha esitlikci bir toplumsal cinsiyet algisina
sahip olundugu anlamina gelmektedir.

Sosyo-demografik bilgi formu

Sosyo-demografik bilgi formu cinsiyet gibi Uyelerin sosyo-demografik 6zelliklerine iliskin bilgileri
edinmeye yo6nelik sorulari icermektedir. Veri gesitlemesini saglamak ve katilimcilarda meydana gelen
degisimi goérebilmek amaciyla son oturumda “Kadin hakki ve erkek hakki birbirinden farkli midir?
Neden?” seklinde bir agik uglu soru yer almaktadir. Ayrica her oturum sonrasi siirecin
degerlendirilebilmesi amaciyla siire¢ analizleri yapilmis ve buna iliskin sonuca bulgular béliminde yer
verilmistir.

Veri Toplama Siireci

Calismanin etkililigini belirlemek amaciyla kullanilan Toplumsal Cinsiyet Algisi Olcegi ilk oturum giinii
grup baslamadan &nce ve grubun son oturumunda uygulanmistir. On testle birlikte katilimcilardan
bilgilendirilmis onam formu alinmistir. Ayrica katilmcilarin demografik 6zelliklerini belirlemek amaciyla,
sosyo-demografik bilgi formu kullaniimis; son oturumda ise ¢alismanin etkililigi ve katilimcilardaki
degisimleri belirlemek (zere agik uglu bir soru sorulmustur. Elde edilen veriler igerik analizine tabi
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tutulmustur. Her oturum sonrasi ise oturumu degerlendirmek ve bir sonraki oturuma yonelik ihtiyaglari
belirlemek amaciyla siireg analizi yapilmistir. Katilimcilardan kendilerine bir rumuz segmeleri istenmis ve
arastirmada bu rumuzlar kullaniimistir.

Psikodrama ile yapilan grup oturumlarinin uygulamasi ve igerigi

Bu calismada, deney grubunu olusturan katilimcilar ile her biri yaklasik (g saat sliren ve haftada bir
olarak dizenlenen alti psikodrama oturumu gergeklestirilmistir. BUtin psikodrama oturumlari,
psikodrama egitimi almis arastirmacilar tarafindan bir devlet (Universitesinin egitim salonunda
yuratilmustar.

Psikodrama oturumlari isinma, oyun ve paylasim olmak uzere lic asamadan olugmaktadir. Isinma
asamasi grup Uyelerini sorunlarini ve yasantilarini sahnede canlandirmaya hazirlayan siirectir (Ozbek ve
Leutz, 2011). Oyun asamasl ise Isinma asamasinda belirlenen c¢alisma ile grup oyunu ise grupla,
protagonist ise protagonistle sahnede problemin, yasantilarin nesneler ya da diger tyeler kullanilarak
“simdi ve burada” ilkesi ile canlandirilmasidir (Altinay, 2003; Ozbek ve Leutz, 2011). Paylasim asamasinda
oyunda rol alan dyeler rol geri bildirimi ve 6zdesim geribildiriminde bulunmakta, grup Uyeleri kendi
yasamlari ile ilgili cagrisimlarini grupta konusmaktadir (Altinay, 2003). Siire¢ analizi, psikodrama oyunu
sirasindaki olaylarin, Uyelerin birbiriyle iligkilerinin ve dis diinya ile karsilikh etkilesimlerinin rol kurami ve
sosyometri agisindan gdzden gegirilmesidir (Dékmen, 2017; Ozbek ve Leutz, 2011).

Toplumsal cinsiyet esitligine yonelik psikodrama yontemiyle grup ¢alismasinda, oturumlar grubun
amacina ve lyelerin ihtiyaclarina gére protagonist merkezli ya da grup lyeleri merkezli olarak ilerlemis,
Uyelerin i¢ goru kazanmalari, farkindalk dizeylerini gérmeleri saglanmistir. Her 1sinma oyununun
ardindan, Uyelerin rol geribildirimleri alindiktan sonra kendi yasamlari ile ilgili ¢agrisimlari Gzerine
konusulmustur. ilk oturumda katiimcilara, psikodrama ve galismanin amaci hakkinda bilgi verilmistir.
Soru formu doldurulduktan sonra katilimcilara kurallar agiklanmistir. Katilimcilarin birbirini tanimalari
amaciyla 6nce ismin 6ykulsl, ardindan empatik tanisma isinma oyunlari oynanmistir. Katimcilarin
beklentilerini égrenmek amaciyla réportaj oyunu ile oturum ile sonlandiriimistir. ikinci ve Ugiinci
oturumlarda grup kohezyonunun gliclenmesini, kadinlik ve erkeklik rollerine bakis acilarini ortaya
koyabilmelerini ve rol repertuvarinin genislemesini hedefleyen isinma oyunlari kullanilmistir. Dordinci
ve besinci oturumlarda ise paylasimlarda ortaya cikan direng ile kadinlk ve erkeklige iliskin toplumsal
cinsiyet rollerini edindigimiz toplumun birimlerinden biri olan anne-baba iliskileri ile ilgili olarak
¢alisiimistir. Altinci oturumda edinilen toplumsal cinsiyet rollerine iliskin bakis agisinin gdzden gegirildigi
grup siirecinin degerlendirilmesine yonelik 1sinma oyunlari kullaniimistir. Alti oturum tamamlandiktan
sonra Uyelerden son test oOlgimleri alinmistir. Oturumlarin siire¢ analizleri 6zetlenerek bulgular
bolimiinde sunulmustur.

Veri Analizi

Verilerin toplanmasi islemi tamamlandiktan sonra, uygulanilan olgekler puanlanmistir. Tim veriler
bilgisayarda kodlanmis ve istatistiksel ¢oziimlemeleri SPSS 15.0 programinda yapilmistir. Arastirmada,
deney grubunun 6n test puanlari ile deneysel islemin sonucunda son test puanlarinin karsilastiriimasinda
Wilcoxon Eslestirilmis Ciftler isaretlenmis Sira Sayilari Testi kullaniimistir.

Degerlendirme formu sonucunda elde edilen verilerin ¢dziimlenmesi igin igerik analizi kullanilmistir.
icerik analizi siirecinde her bir katilimciya iliskin kodlar olusturulmus, sonrasinda ise biitiin
katiimcilardan elde edilen kodlar karsilastiriimis ve temalara ulasilmistir. Ulasilan temalar ve bu
temalara iliskin alintilar tablo seklinde sunulmustur. Ayrica ¢alismanin etkililigini degerlendirmek igin
yoneticiler slire¢ analizi yaparak, psikodrama oyunlari sirasindaki olaylar, Gyelerin birbiriyle iliskileri ve
dis diinya ile karsilikh etkilesimlerini rol kurami ve sosyometri agisindan incelemislerdir. Nitel
arastirmalarda inandiricilik arastirmaci tarafindan elde edilen sonuglar ve katilimci ifadelerinin uyumu ile
ilgilidir (Yildinm ve Simsek, 2011). Nitel asamada inandiriciigl artirmak amaciyla arastirma siiresince
uzun sireli etkilesim saglanmis, grup oturumlari stiresince katiimcilarla etkilesim iginde bulunulmus, veri
cesitlemesi yapilmis, sire¢ analizi, olcekten ve acgik uglu sorulardan elde edilen veri ve bulgularla
desteklenmistir. Nitel arastirmada gecerlik, arastirmacinin arastirdigi olguyu, oldugu bicimiyle
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olabildigince yansiz gbézlemesi anlamina gelmektedir. Gorusllen bireylerden dogrudan alintilara yer
vermek ve bunlardan yola g¢ikarak sonuglari agiklamak gegerlik igcin 6nemli olmaktadir. Arastirmada
katiimcilarin goruslerinden birebir alintilar yapilarak arastirmanin gegerligi saglanmistir. Guvenirlik ise
olaylarin farkl gozlemciler tarafindan ayni kategoriye yerlestirmesi ya da ayni gézlemci tarafindan farkh
zamanlarda ayni kategori ile iliskilendirilmesidir (Yildirnm ve Simsek, 2011). Bu dogrultuda dis gegerlik;
verilerin dogrudan alintilarina yer verme, i¢ glivenirlik; verilerin benzer siireglerle toplanmasi, verilerin
kodlanmasinda tutarlilik olmasi, verilerin sonuglarla iligkisinin kurulmasi ve dis giivenirlik; disaridan bir
uzmanin arastirmada ulasilan yargi, yorum ve 6nerilerin ham verilerle karsilastirip teyit etmesi (Yildirm
ve Simsek, 2011) ile incelenmistir.

Bulgular

Tablo 1.
Katilimcilarin Psikodrama Yéntemiyle Grup Terapisi Oncesi ve Sonrasinda Toplumsal Cinsiyet Algisi
Olcegi’nden Aldiklari Puan Ortalamalarinin Karsilastiriimasi

Psikodrama Grup Psikodrama Grup
Terapisi Oncesi Terapisi Sonrasi
(n=10) (n=10)
X SD X SD z p
Toplumsal Cinsiyet 94.4 15.83  102.6 15.74 -2.145 032

Algisi Olgegi

Deney grubunun psikodrama yontemiyle grup calismasi oncesi ve sonrasinda Toplumsal Cinsiyet
Algisi Olgegi’'nden aldiklari puan ortalamalarinin farkhlasip farklilasmadigini incelemek amaciyla
“Wilcoxon Eslestirilmis Ciftler isaretlenmis Sira Sayilari Testi” yapilmistir. Analiz sonuglarina gére 6n-test
ve son-test puan ortalamalari arasindaki farkin istatistiksel agidan anlamli oldugu gorilmustir, [z=-2,145,
p<0,05]. Bu bulgu ise psikodrama yéntemiyle grup galismasinin katilimcilarin toplumsal cinsiyet algisi
puanlarinda anlamh bir artisa yol actigini gostermektedir. Katilimcilarin psikodrama yontemiyle grup
oncesi ve sonrasinda aldiklari puan ortalamalarinin karsilastirilmasi Tablo 1’de sunulmustur.

Son oturumda, psikolojik diizeydeki degisimleri gormek ve veri ¢esitlendirme ile grup galismasinin
etkililigini ortaya g¢ikarmak icin katihmcilardan sosyo-demografik bilgi formu araciligiyla “Kadin ve erkek
hakki birbirinden farkh midir? Neden?” sorusunu cevaplamalari istenmistir. Katilimcilarin verdigi
cevaplara gore icerik analizi yapilmistir.

Tablo 2.
Kadin ve Erkek Hakki Uzerine Diisiinceler
Ana tema Alt tema Alintilar
Esit ikisi de insan Kader: “Haklar insanlar icindir. Kadin ve erkek olarak neye

ihtiyacimiz varsa hakkimizin o yénde karsilanmasi gerektigini
disindyorum. Sanirim cinsiyet rollerini  toplum olarak
belirledigimiz icin onlarin ayri ayn haklara sahip olmalari
gerektigini de disinmistim. Ama su an kadin erkek ayri haklar
degil de insan olarak haklarimiz oldugunu disinliyorum. Ve
zamani geldiginde haklarimiz adina birlikte direnmeli, haklarimiza
sahip ¢itkmaliyiz.”

Minik panda: “Haklari kadin hakki ve erkek hakki olarak ikiye
ayiran toplumdur. Oysa ki kadinin yaptigi her isi erkek; erkegin
yaptigl her isi de kadin yapabilecek kapasiteye sahiptir. Cinki her
ikisi de insandir. Haklar her bireye esit olarak taninmahdir.”

Esit ama farkh Rum degiliz: “Bence genel olarak kadin ve erkek esit haklara
sahiptir. Ancak erkek ve kadinlar farkli yogunlukta duygu ve
duslinceler yasadiklari bu yizden farkh yasantilari oldugu icin hem
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erkeklere hem de kadinlara birbirinden farkli haklar da verilebilir
diye dusuntyorum. Bu farkli haklar birbirini isti veya alti degil
kadin ve erkek haklarini farklihk gosterebilecegi icin farkli olmasi
gerektigini distinlyorum.”

Poetika: “Yapi olarak farkli olsalar da hak olarak farkli denecek
kadar bir fark oldugunu distinmiyorum. Yeri geldiginde erkek
kadinin destekgisi olabilecegi gibi yeri geldiginde de kadin erkegin
en biyiik destekgisi olabilir. Onemli olan bir seyin kadin erkek
baglaminda nasil oldugundan ziyade ne oldugudur. Farklilik esit
haklara sahip olmaya engel degildir.

Haklar igin Tristan: “Belki toplumda farkli rollere sahipler fakat esit haklara ve
miicadele sartlara sahip olmalilar. Her birey cinsiyetinin gerektirdikleri
edilmeli rollere kendi karar vermelidir. Kadinlarin bazi haklari toplum

tarafindan goérmezden geliniyor. Bence boyle olmali. Ben bunu
degistirmeye calisiyorum.”

Morinek: “Bir kadin bir anne ve es adayl olarak gelecekte
istedigim, toplumun bana giydirdigi hak kavraminin 6tesinde kendi
istedigim haklara 6zgiirce ulasmak. Ben de bir kadin olarak tek
basima gec saatlerde evime dénebilmek, cocugumu esimle ortak
blylitmek, hayati ortak paylasmak tek basima da bircok seyin
altindan kalkabilmek istiyorum. Benim haklarim var. istedigim
seyler hayallerim var. Bunlari gerceklestirmek istiyorum toplumun
yargilarini  disinmeden. Bunlar benim haklarim elimden
alamazlar.”

Esit degil Yaratihs geregi Pega: “Farklidir ¢linki kadin fiziksel 6zelligi geregi erkekten daha
gligstizdiir. Bundan dolayi erkek tarafindan korunmaya ve deger
verilmeye muhtacgtir. Durum bdyle olunca kadin ve erkegin
toplumdaki yeri ve haklari farkhdir.”

Artiksivil: “Yaratihs geregi kadinlar ve erkekler arasinda belirgin
farklar var. Bu farklar kadinlari kisitlar nitelikte maalesef.”

Tablo 2 incelendiginde katilimcilarin yanitlarinin esit ve esit degil temalarinda toplandig
gorulmektedir. Esit temasinda her iki cinsiyete de insan olma durumlari izerinden yaklasildigini gésteren
yanitlarin yaninda kadinlarin haklarinin korunmasi amaciyla miicadele edilmesi gerekliligine iliskin vurgu
goze carpmaktadir. Diger yandan kadin ve erkegin fizyolojik farklili§ina vurgunun yapildigi ama bu
farkhhgin haklar olgeginde farkhilasmadigini ortaya koyan cevaplarda bulunmaktadir. Esit olmadigini
belirten cevaplara bakildiginda ise fizyolojik farkhliga tekrar vurgu yapildigi ama bu farkhihgin kadinin
kirllgan oldugu ve korunmasi gerektigi kalip yargisina dayandigi gorilmektedir.

Oturumlarin Siire¢ Analizlerine iliskin Sonuglar

Uyeler birinci oturumda ilk defa digerinin roliinii alma, rol degistirme gibi psikodrama tekniklerini
deneyimlemis, baskalarindan kendilerini dinlemek tyelerin kendilerine disaridan bakmalarini saglamistir.
Uyeler grup calismasindan beklentilerini kendi sorunlarini ¢dzmek, farkl fikirleri tanimak, kendini
kesfetmek, toplumsal cinsiyete iliskin farkindaligini arttirmak olarak belirtmislerdir. ikinci oturumda
givenli alanin olusturulmasi amaciyla oynanan “farkh o6zelligini bul” isinma oyununa iliskin rol
geribildirimi ve paylasimlarda (6rnegin bir Gyenin “ilk basta bulamadim, zordu benim icin, yalniz
hissetmedim” paylasimi) farkli 6zelliklerin diger tyeler tarafindan paylasiimasinin grup kohezyonunun
olusmasina katkida bulundugu gortlmustar.

Kadinhk ve erkeklik rollerine bakis agilarinin ortaya konulmasini hedefleyen isinma oyunlarina iliskin
rol geribildirimleri ve paylasimlar, liyelerin kadin ve erkege bicilmis rolleri sergilediklerini, ayni zamanda
toplumsal cinsiyete dayali is boluminin her iki cinsiyet Uzerindeki etkilerine iliskin farkindalik
kazandiklarini gdstermistir. Ozellikle kadin tiyeler kadin roliinde birgok isi ayni anda yapmaya calisirken
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yorulduklarini, erkek roliinde ise kaba davrandiklari ve rahat hissettiklerine iliskin rol geribildiriminde
bulunmuglardir. Uyelerin paylasimlarina iliskin bazi érnekler sunlardir: Bir kadin Giyenin “Erkek olarak
gevsedim, rahat hissettim. Kadin oldugumda yorgun ve kaygiliydim. Yetistirmeye g¢alistim.” paylagimi, bir
baska kadin Gyenin “Kaliplara gére davrandim. Kadin olarak kaygiliydim. Erkek oldugumda fazla
rahattim. Keske erkek olsaydim dedim.” paylasimi, bir erkek tGyenin “Kadin roliinde zorlandim. Annem
geldi aklima, temizlik, yemek yapmasi. Giinliikk hayatta ne yapiyorsa onlari yaptim.” paylasimi. Uglincii
oturumda Uyeler toplumsal cinsiyet rollerine iligkin farkindaliklarin 6fke, Uzuntl gibi duygular
hissetmelerine neden oldugunu ifade etmis, 1sinma oyununda ise sahnede ideal erkek ve ideal kadina
iliskin heykeller canlandirmiglardir. Toplumsal cinsiyete iliskin farkindaligin, ideal rollere dogru bir
degisimi tetikledigi diiginllmustiir. Ayni oturumda bir baska 1sinma oyunu “yasam agaci” ile Uyelerin
kendi koklerini, becerilerini, yasamindaki énemli deger ve kisileri gormeleri hedeflenmis, paylasimlarda
ozlem, korku, heyecan, gurur, yalnizlik, Gzlintl gibi duygular ortaya ¢ikmis, oturum gevseme egzersizi ile
sonlandiniimistir. Bir sonraki oturumda tyelerin kendilerini agmaya iliskin sikintilar Gizerinde ortaklasmasi
Gzerine bu direnci kirmak amaciyla yapilan ¢alismada aile iliskileri ve ¢atismalari gindeme gelmistir.
Kadinlik ve erkeklige iliskin toplumsal cinsiyet rollerini edindigimiz toplumun birimlerinden biri olan
anne-baba iliskileri, besinci oturumda “otorite heykeli” ve “anne-babalar konusuyor” oyunlan ile
sahnede calisilmis, Uyeler hayatlarindaki otorite figlirlerine, anne-babalarina duygularini ve kendilerini
ifade etme sansi bulmuslardir. Rol geribildirimi ve paylasimlarda da Uyeler ebeveynlerine karsi 6fkelerini,
kirginhiklarini dile getirmislerdir. Grup sirecinin degerlendirildigi son oturumda Uyeler grupta
duygularina iliskin farkindahk kazandiklarini, duygularini ifade etme sansi bulduklarini, anlasiimis
hissettiklerini, farkindaliklarinin aile iliskilerine olumlu yonde yansimalari oldugunu ifade etmislerdir.

Tartisma ve Sonug

Butler (2009) toplumsal cinsiyet kavraminin eril ve disilin tGretilmesi ve normallestiriimesindeki roliine
vurgu yapmaktadir. Ancak bu ikili hale uymayan toplumsal cinsiyet araliklarinin oldugunu ve bu
toplumsal cinsiyet bigimlerinin de goriilmesi gerektiginin altini cizmektedir. Gergeklestirilen bu ¢alismada
heteroseksuel ikilik Gzerinden kadinlik ve erkeklik izerine bir toplumsal cinsiyet ¢alismasi ylritilmis;
grup Uyelerinin kadinhk ve erkeklik rollerine iliskin farkindalik kazanmalari, Gyelerin kadinlik ve erkeklik
rollerine iliskin rol repertuvarlarini zenginlestirmeleri, kadinlik ve erkeklige iliskin toplumsal cinsiyet
rollerinin edinilme siirecinde énemli birimlerden biri olan anne-baba iliskilerinin ¢alisiimasi ile toplumsal
cinsiyetin diger permitasyonlarinin da toplumsal cinsiyet olgusundan ne dlglide etkilendigi sorusunun
onu acllarak sonraki arastirmalar icin yol agmasi umut edilmistir.

Yiratllen arastirmada psikodrama grup c¢alismasi sonrasinda katilimcilarin toplumsal cinsiyet
puanlari Gzerinde anlamli farklilik olustugu bulunmustur. Uygulanan grup calismasinin katilimcilarin
toplumsal cinsiyete iliskin algilarinda degisim olusturdugu soylenebilir. Grup oturumlari esnasinda
katimcilarin  toplumsal cinsiyete iliskin sorgulayislarinin basladigl, bunun Uzerine dlsiinmeye
basladiklari ve farkindaliklarinin arttigi uygulanan &lgek sonuglari, siire¢ analizi ve agik uglu soruya verilen
cevaplarda gorilmustir. Calisma sonrasi kadin ve erkek hakkinin farklilagip farklilagsmadigi sorusunu pek
¢ok katihmci insan temelinde ele almis, bazi katimcilar toplumsal cinsiyet rollerinde kadinin toplumsal
siirecte yasadigl esitsizlige vurgu yapmis ve bu haklarin korunmasi gerektigini belirtmislerdir. iki erkek
katilimci ise kadin ve erkegin fizyolojik farkhligina dayandirarak kadinlari erkekler tarafindan korunmasi
gereken kirilgan canlilar olarak nitelemistir. Kismen sorgulayislari baslasa da erkek cinsiyeti (izerinden
kadinin korunmasi gerektigi dlstincesi ve bunu kendi gorevleri olarak algilamalarinda bir kirilma
yasanmadigl gorilmektedir. Kadinin toplumdaki vyerinin zayif, korunmasiz gibi nitelemelerle
belirlenmesi; kadina bakis agisini dogrudan sekillendirmesinin yaninda kadinin kendisine iliskin algisini da
olumsuz etkilemektedir (Rosenfield, 1999; Sanford ve Donovan, 1999). Vefikulugay, Zeyneloglu, Eroglu
ve Taskin (2007) tarafindan Universite 6grencileri ile toplumsal cinsiyet Uzerine ylratilen arastirmada
o6grencilerin, is, evlilik, aile ve sosyal yasam alanlarinda toplumsal cinsiyet esitsizligini destekleyen bir
bakis agisina sahip oldugu bulgulamistir. Aslan (2015) tarafindan 6gretmen adaylarinin toplumsal
cinsiyet algilarini ortaya koymak amaciyla yirutilen arastirmada da katihmcilarin yariya yakininin kadini
zayIf ve hassas, %20’ye yakinin ise erkegi koruyucu olarak tanimladiklari gérilmustir. Benzer bigimde bu
arastirmada da “esit degil” ana temasinda goruldigu Uzere, kadinin erkek tarafindan korunmasi
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gerektigi algisi ortaya ¢cikmistir. Bu alginin sosyalizasyon siirecinde erkege ve kadina iligkin kalip yargilarin
bir GrlinG olarak toplumsal cinsiyet esitsizligini besledigi diistintilmektedir.

Kadin ve erkek arasindaki farkh 6zelliklerin, rollerin ve sorumluluklarin uzun yillar boyunca -ve belki
de hala- dogustan geldigine, yani biyolojik olduguna, inanilmakla birlikte (Bhasin, 2003; Fine, 2017),
toplumsal cinsiyet kavraminin i¢i yasanilan zaman, cografya ve kiiltire gore farkhh bir bigimde
doldurulmustur (Ecevit, 2003; Scott, 2013). Toplumsal cinsiyetin bu degisken 6zelligi, ifade ettigi gorev,
rol ve sorumluluklarin, kiiltirel ve toplumsal olarak insa edildigini gostermektedir (Bhasin, 2003; Butler,
2016; Scott, 2013). Bu dogrultuda kadinlarin yumusak, nazik, anlayisli, fiziksel olarak ¢ekici olmalari, itaat
etmeleri ve ev islerini yapmalari; erkeklerin ise gii¢lli, otoriter, mantikli, cesur, rekabetgi ve karar alici
olmalari beklenmektedir (Bhasin, 2003; Bora, 2008; Gunindi Erséz, 2016). Son 30 yilda ciddi toplumsal
degisimlere ragmen, heteroseksiiel ailelerde, ev ici islerin ve ebeveynlik yikinin ¢ogu hala buyik
oranda kadinlarin sorumlulugunda gorilmektedir (Clarke ve Braun, 2012). Ergol, Kog, Eroglu ve Taskin
(2012) 291 arastirma gorevlisi kadinla yaptiklari arastirmada yemek pisirmek, camasir yikamak, ev
temizlemek gibi ev islerinin, kadinlar tarafindan yapildigini, ancak eslerin ve bir yardimcinin da ev islerine
katildigi sonucunu bulmuslardir. Erkekler eskisine kiyasla ev i¢ci emek ve gocuk bakimi ile ilgili is
bélimunde daha fazla rol Ustlenmekle birlikte sunduklari katki hem kendileri hem de digerleri tarafindan
destek/yardim olarak degerlendirilmektedir. Bu da kadinlarin ve erkeklerin yasamlarinin farkli beklentiler
ve firsatlar tarafindan sekillendiriimeye devam ettigini gostermektedir (Clarke ve Braun, 2012).
Psikodrama grup calismasinin kalip yargilar ve verili rolleri sorgulama agisindan “esit” ana temasi ve
siire¢ analizine bakildiginda katilimcilarda farkindalik sagladigi goriilmektedir. Streg analizi bitiin olarak
degerlendirildiginde grup calismasinin toplumsal cinsiyet rollerine iliskin farkindalik kazandirmanin yani
sira bu rol kaliplarini degistirme motivasyonu kattigi gérilmektedir. Bir kadin Giyenin “Umut hissettim.
Tabulari kirabilirim. Erkege atfedilen isleri yapabilirim. Normalin disindaki seyleri sergiledik. Dogru olani
ortaya koymaya calistik, cinsiyetin disina ¢iktik, insaniyet boyutuna gectik.” paylasimi bu goérisi
destekler niteliktedir.

Toplumsal cinsiyet esitligi kavrami her iki cinsin kaynak, firsat ve hizmetlere esit ulasimi ve
yararlanmasi olarak tanimlanmaktadir (WHO, 1998; Demirel, 2007). ikili cinsiyet formu agcisindan
bakildiginda kadinlarin belirtilen alanlara ulasiminin oldukga dislk oldugu gorilmektedir (WHO, 1998).
0-18 Yas Aile Egitimi Programi’nin incelendigi Glnaydin (2011) tarafindan ydiritilen arastirmada
toplumsal cinsiyet esitsizliginin yeniden dretildigi bulgusuna ulasiimistir. Yiritilen pek ¢ok ulusal ve
uluslararasi ¢alismalara karsin toplumsal anlamda gergeklesen yavas degisimin yiritllen politikalar ve
uygulamalar ile iligkili oldugu dusUnilmektedir. Grup c¢alismasi yapilan 6grencilerin psikolojik
danismanlik ve rehberlik 6grencileri olmasi ve bu 6grencilerin ulasacaklari alanlar géz 6nlne alindiginda
Universite mifredatinda, Gniversite ici kullip c¢alismalarinda, dizenlenecek bilimsel toplantilarda
toplumsal cinsiyete iliskin gerekli diizenlemelerin yapilmasinin zorunlulugu ortaya ¢ikmaktadir.

Arastirmanin sinirliliklari degerlendirildiginde calismada 10 katilimcidan sadece 3'U erkektir. Bu
acidan hem katilimcilarin toplam sayisi hem de erkeklerin sayisi bir sinirlama olusturmaktadir.
Katilimcilarin benzer sosyal ortami paylasmalari da grup siirecinde kendilerini agmalarina bir sinirlama
getirmis olabilir. Ayrica arastirma, metropol bir sehirde yasayan ve bilinen bir Gniversitede okuyan bir
grup ogrenci ile yapilmistir. Tirkiye'de bir metropolde yasamak ve bir metropol liniversitesinde okumak,
bireyler icin zengin bir sosyal altyapi saglamaktadir. Bu ¢alismanin hem cinsiyet dagilimi hem sosyo-
ekonomik acidan homojen gruplarda ve daha kiiglik sehirlerde uygulanmasinin, daha kii¢lik bir sosyal
cevrede yasayan bireylerin toplumsal cinsiyet algilarinda fark yaratacagi dislintilmektedir.
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