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Editor’iin Mesaj1

Degerli okurlar, DASED isimli dergimizin yeni bir sayis1 (2. Sayl/1. Cilt) ile sizlerleyiz. 2 yil
once ¢iktigimiz bu yolda bizleri yalniz birakmadiniz ve her sayimizda daha heyecanli ve
dikkatli ¢alismamiza destek verdiniz.

DASED Editér Kurulu olarak bu sayida yer verdigimiz “Antik Misir’da ve Mezapotamya’da
kolelik sisteminde kadinin yeri” ve “19. Yiizyil Ingiliz kadimlarinin hayatin1” anlatan, iki kadmn
temal1 ¢alisma ile gegen ay geride biraktifimiz 8 Mart Diinya Kadinlar giiniinii vesilesiyle tiim
annelerimizin, kadin 6gretmenlerimizin, isgilerimizin, memurlarimizin kisaca bizlerin ve
tilkemizin tizerinde emegi olan tiim kadinlarin bu anlamli giiniinii kutluyoruz. Bu sayimizda yer
verdigimiz egitim ve ekonomi iligkisini inceleyen “Tiirkiye’de egitim diizeylerinin ekonomik
biiyiimeye etkisi” isimli makale ve kimya egitimi alaninda uygulamalar1 konu alan “Tiirkiye’de
fen egitimi ve kimya egitimi laboratuvar uygulamalarina genel bir bakis “ baslikli calisma ile
egitim bilimlerinin ekonomik gelisime etkisini ve uygulamali kimya egitimi yaklagimlarinin
son 15 yildaki gelisimsel siireglerini sunmaya ¢alistik. Son makalemizde ise “Avrupa Birligi
genisleme politikas1 i¢in insan giivenligi secenegi: Bosna-Hersek 6rnegi” baslikli calisma ile
Avrupa Birligi giivenlik politikalarinin Bosna-Hersek 6zelinde incelenmesine iligkin bilgilere
yer verdik.

DASED Editér kurulu olarak, bizlerden destegini hicbir zaman esirgemeyen degerli
yazarlarimiza, hakemlerimize ve derginin yayina hazirlanmasinda emegi gegen tiim ¢alisma
arkadaglarimiza en icten saygilarimizi sunariz.

Dr. Gokhan GUNES
DASED Editor Kurulu Adina

Vi
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FEMALE SLAVERY: THE EVOLUTION OF WOMEN IN THE INSTITUTION OF
SLAVERY IN MESOPOTAMIA AND THE ANCIENT EGYPT

Furkan YILDIZ!

Abstract

Slavery has been one of the oldest institution that is still alive in modern world. From the first urban
societies to the modern world, the institution of slavery has been evolved by societies’ needs, traditions and
interaction among other societies. At first practices, war captives and indebted persons were taken into slavery.
However, in later practices, we can notice that indebted persons, without any pressure, choose a being slave in
order to pay their debts with their consent. Some societies such as Sumer and Babylonia have utilized specific
legal norms to regulate slaves’ rights. Despite the fact that there were no certain differences among gender at
first slavery practices, missions of female slaves have been dramatically transformed from servant to concubine.
The reason of this is the transformation in perception and practice which mean evolution from household or
“patriarchal” slavery within pre-class societies to “commodity” slavery within well-developed societies. In
short, this study analyses differences in the gender-based practices of slavery in pre-class societies which are
Mesopotamia and Ancient Egypt and evaluates the reflections of them not only in general practices of slavery
but also in societies that adopt slavery into their daily life.

Keywords: The Institution of Slavery, Mesopotamia, Ancient Egypt, Female Slavery, Slavery and Law

KADIN KOLELiGi: MEZOPOTAMYA’DA VE AVNTiK MISIR’DA KOLELIK
SISTEMI iICERISINDEKiI KADININ DEGERLENDIRILMESI

Ozet

Kélelik, modern diinyada da hala varolan en eski kurumlardan biridir. Ilk yerlesik toplumlardan,
gilintimiize kadar, kélelik kurumu, toplumlarin ihtiyaglari, kiiltiirleri ve diger toplumlarla olan miinasebetleriyle
sekillenmistir. Ilk Grneklerinde, savas esirleri ve borclu kisiler kéle olarak alinirdi. Fakat daha sonraki
uygulamaya iligkin érneklerde, kisilerin borglarini ddeyemedigi durumlarda bor¢larina karsilik olarak kasitl bir
sekilde koleligi sectigini gormekteyiz. Siimerler ve Babiller gibi toplumlarda kélelerin sahip oldugu haklar
diizenleyen yasal kurallar vardir. Kéleligin ilk érneklerinde cinsiyet farkina dair belli bir uygulama olmamasina
ragmen, fadin kolelerin gorev tanimlari hizmetgilikten cariyelige dogru ciddi bir sekilde kaymistir. Bu degisimin
sebebi orta sinif toplumlardaki ataerkil veya ev iglerine yonelik kélelikten daha geligmis toplumlardaki ‘mal’
anlayisi ile yiiriitiilen kélelige doniisiimiin kélelik algisina ve uygulamasina etkisidir. Kisacasi, bu ¢alisma
Mesopotamya ve Antik Misir medeniyetlerinde ki cinsiyetler arast uygulama farklarint analiz edip, bu farklarin
kélelik uygulamalarina yansimasini ve koleligi giinliik hayata adapte eden toplumlar: degerlendirecektir.

Anahtar Kelimeler: Kélelik, Mesopotamya, AntikMuswr, Kadin Koleligi, Kélelik ve Hukuk

! Ars. Gér. Dr., Erzincan Universitesi Tktisadi ve Idari Bilimler Fakiiltesi, Siyaset Bilimi ve Kamu Yonetimi,
furkanyildiz1985@hotmail.com
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Introduction

The institution of slavery has existed throughout almost all of human history from
urbanization to modern times (Bahar, 2009). To provide understandable and realistic
inferences, we should understand the formations within the slavery system, the social
approaches for/against slavery, the economic triggers that affect the entire slavery system, and
the gender based approaches to enslavement.

The study will demonstrate the historical evolution and milestones of slavery and female
slaves from early urban civilizations. As a first important point, the examples of slavery cannot
be found in hunter-gatherer societies. As a main reason of this, it can be easily said that the
appearance of the institution of slavery has been caused by the social stratification (Wanzola,
2012). Also, it has a significant role to play in highlighting how the institution of slavery showed
differences between genders, how the formation of administrative and legal approaches
influenced the gap between the sexes and how male dominated societies began to exploit the
female’s body and rights for their own desires.

The main aim of this study is to provide an analytical overview of the changing role of
woman slaves in society and the slavery system in Mesopotamia and Ancient Egypt.The study
considers that social and cultural formation points or rules affect the changing role of
women.Women in slavery worked as farmers in the early period of the institution, in later times
they worked as domestic servants, a title which includes many duties from nursery nurse to
prostitution, and in the later period the role of woman slaves was completely changed. Most
female slaves worked not only as domestic housekeeping servants but also as prostitutes,
meeting the sexual desires of their masters.

Women and Slavery in Mesopotamia and Ancient Egypt

The concept of slavery developed in parallel with the rise of urbanization (Perry, 2012).
Pre-urban societies were mainly divided into two, hunter-gatherers and mobile crop-managers;
because non-urban societies had no farms on which to base cheap labour or extra manpower,
there was no incentive to make people slaves. When these societies began to adopt settled
urbanism by setting up towns and cities, such civilised societies started to demand cheap labour
to reduce costs. This social transformation could be seen as the birth of slavery (Malay, 1990).

In the urban societies, taking someone into slavery was mainly performed in two
different ways. Slaves were generally either prisoners (domestic crimes) and prisoners of war
due to rising interactions between people or indebtedness (History of World). In other words,
the institution of slavery was fed by both internal and external sources. These societies used
slaves for building work, agriculture and mining, as well as for farm and housework (Bales,
1999). Generally, in these societies, taking someone into slavery involved no gender
differences. Usually all inhabitants of a defeated town were taken into slavery so that their
manpower could be exploited on the farms and in houses, and to sell to make money; the rest
were killed (Padgug, 1976).

Before looking at women and slavery in antiquity, the study will set out the types of
slavery within historical socio-economic formations. According to Robert A. Padgug (1976),
there were two types of slavery: the first being household or “patriarchal” slavery within pre-
class societies, and the second, “commodity” slavery within well-developed societies. In
contrast to commaodity slavery which is about for direct use only, patriarchal slavery is directly
engaged in production (Marx, 1973). Both of these forms coexisted in many societies that have
had significant roles in history.

According to Westbrook (Leick, 2007), the status of the slave woman in ancient Near
Eastern law (Near East used in order to define inclusively the region which contains
Mesopotamia and Egypt) was sometimes dominated by owners’ seeing her as property and
sometimes as a marriageable woman. In these respect, female slaves were treated as a sexual
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object different from male slaves. Female slave’s legal personality was split between her owner
and her husband, if those were different people (Snell, 2011).

Within these perspectives and practices, the study will analyse the role of female slavery
in the two ancient civilizations which are Mesopotamia and Egypt. The reason of why these
two regions were important is both regions are an indicator in order to see the transformation
for female slavery in early civilizations. While the study draws a general picture of the
institution of slavery, the later parts of the study will focus on the different practices with regard
to women for both forms of slavery in antiquity, and they emphasise the role of women within
the formation of the socio-economic structure.

Mesopotamia and female slavery

Prisoners of war and indebted persons were the main sources of slaves in Mesopotamia,
as in the other ancient civilizations. While methods of enslavement were the same, social views
and rules on slavery varied from civilization to civilization (Bozkurt, 1981). The Mesopotamian
slavery system did not generally distinguish between slaves based upon gender or age.
Nevertheless, in certain situations, women had not only some additional problems because of
their gender, but also some additional rights in specific circumstances that will be described
below. In the Mesopotamian institution of slavery, slaves were generally treated as personal
property or commodities (Mendelsohn, 1978).

Ancient Sumer persisted in southern Mesopotamia from the beginning of the 4,000s
BCE until 2,000 BCE. There were two common methods for obtaining slaves: war and debt
bondage. These captives were used as domestic servants and as irrigation construction workers.
In Sumerian society, slaves were treated as personal property or commodities. Despite this
systemic exploitation of slaves, the first abolitionist moves in history were made by King
Urukagina, from the first Lagash Dynasty in 2,350 BCE, and King Gudea, from the second
Lagash Dynasty in the 2,100s BCE (Tosun, 1973). In the context of this general framework for
slavery, the Laws of Ur-Namma (2,100 BCE), Laws of Lipit-Ishtar (1,930 BCE) and the
Sumerian Exercise Tablet (1,800 BCE) establish some special rules for women; for instance,
that women and girls could be enslaved, because of the debts of their husbands or fathers. These
slaves were called neptitum and were put in bondage for three years, not more; and if a free
woman married a male slave who worked for the King or the nobles in the government, her
children would be free like herself (Woolley, 1965). In addition to all of these practices, perhaps
the most important principle was that, even if a child was born of a slave mother, if its father
was a free man, it had its father’s rights. Also, a woman was free after her master’s death,
though she did not become his inheritor (Tosun and Yalvag, 1975).

In Babylonia, slavery was implemented significantly differently from other
Mesopotamian civilizations, despite being situated in the same landscape. Hammurabi’s rules
divided people into three main groups: amelu (noble and rich people), mushkinu (a status
between being enslaved and being rich), and slaves (Woolley, 1965). These categorizations did
not form a caste system of permanent social stratification; switching was possible between
social classes (Driver and Miles, 1960).

Hammurabi’s rules conferred some rights on women slaves. The foremost right was
accorded to concubine slaves. In Babylonia, one duty of a woman slave was to be a concubine,
satisfying the sexual desires of her master. Yet, if there was a restriction in a woman slave’s
sale contract, such as ‘this slave cannot be a concubine, and should be married with a freeman
or a slave’, she could not be made a concubine, even after the death of her husband (Saggs,
1968). Another rule for a slave woman required that, if she had a son from a free man and he
recognized the boy as such, the slave woman took her liberty either immediately after delivery,
or after the death of her master (Abadan, 1943). In addition to these directives, in the event of
‘misconduct’ such as disobedience or disloyalty, married women lost their liberty and their

3
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husbands turned them into slaves. By contrast, if men ‘misbehaved’ in the same way, they did
not lose their liberty (Hasting, 1911). In an Old Babylonian text, a free man took a slave woman
in marriage but was warned that if she asserted her freedom to her mistress, the mistress could
simply sell her and keep what property the slave had. The husband would be left with no rights
(Snell, 2011). This shows that there was a serious difference among genders from the view of
society’s tradition and perception.

In Assyria, as in Sumerian society, people were divided into two categories: masters and
slaves (Bozkurt, 1981). Like the other civilizations, the Assyrians took war prisoners and
indebted persons into slavery. They also, purchased others on the market, but debt bondage was
the most common way to take a slave (Kinal, 1987). In this society, trade was a major
occupation in which there were no restrictions, so everyone could easily engage. Women, too,
invested their time, money, and power in trade. Thus, women could become indebted and
because of this, could become enslaved. There was a gendered pricing principle in the slavery
system: because of the generally greater physical strength of male slaves, female slaves’ prices
were lower (Darga, 1984).

Female slave prices were differed from each civilization. The cost of a female slave
depends on the society’s perception for her. For example, in Old Babylonia, a slave woman or
slave girl was cheaper than a male slave. The price of a male slave varied from fourteen shekels
(a weight of about 8.33 grams) of silver to twenty (Nikol’skii, 1908). However, we can find the
price of a female slave from the Old Babylonian letter as: “...We bought two slave girls for a
third mana three shekels [23 shekels or 11.5 each]. ...” (Kraus, 1964).

Mesopotamian civilizations are good examples indicating different practices for slavery.
Their emerging legal structures and development of civilization levels helped with the
coexistence of both forms of slavery (Mendelsohn,1978). These three civilizations used
different codes to regulate all social and legal institutions. Also, these codes included
regulations to determine the ownership of slaves, and slaves’ rights, responsibilities and
standards. In my view, Mesopotamian slavery can be referred to as an ‘intermediate transverse
form of slavery’, because it reflects not only the features of primitive societies, but also
characteristics of more developed societies. We can see that Mesopotamian slavery was both
household, or ‘patriarchal’ slavery, and ‘commodity’ slavery.

Ancient Egypt and Female Slavery

Ancient Egypt was one of the most influential and durable civilizations in antiquity. In
Egypt, society was mainly divided into three: free men, free women and slaves. Also, the free
population was divided into three: the lower class (farmers), the middle class (artists and
craftsmen) and the upper class (scribes and officials) (Billard, 1978; Bozkurt, 1981).

Unlike other ancient civilizations, in Egypt, slaves were counted as merchandise like
ornaments and jewellery (Engin, 1998) and there were large numbers of slaves. Also, this
perception of slaves is a sign of cultural differences. Probably, Egyptian slavery was the first
pure example of ‘commodity’ slavery. In other words, slaves could be sold, given as presents
or bequeathed in wills. The four Canaanites in the following testament had been left to Wah as
family dependants in his brother's will. Whether they were slaves or just servants, tradition

required their master to take care of them.
Year 2, Month 2 of the Inundation Season, day 18. Will made by the Priest in Charge of the Duty-
shifts (of priests) of (the god) Sopdu, Lord of the East, Wah
I am making a will for my wife, a lady of the town of Gesiabet, Sheftu, nick-named Teti, daughter
of Sit-Sopdu, concerning all the property that my brother Ankh-renef, the Trustworthy Sealer of the
Controller of Works, gave to me along with all the goods belonging to his estate that he gave to me.
She may give these things as she pleases to any children of mine she may bear.
I also give to her the four Canaanites that my brother Ankh-renef, the Trustworthy Sealer of Works,
gave to me. She may give (them) as she please to her children
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.......... (Papyrus Kahun I, 1 (ca. 1900 BCE)

As in other ancient civilizations, the sources of slaves were mainly categorized under
three subheadings - war, debt, and the slave trade. War was the biggest and most efficient source
for meeting Egyptian society’s demand for slaves (Fynn-Paul, 2009). Especially after the
conquest of Abyssinia, Libya, Syria, Palestine and Nubia during the New Kingdom, the number
of war captives dramatically increased (Walvin, 2006). They were generally women and
children, who belonged to the pharaohs and worked to meet the needs of the Egyptian state
(Black, 2011). People sold themselves either to escape poverty, or to provide money for their
families, or to pay their debts. Also, if they committed a serious crime, they were taken into
slavery. In the Late Dynastic Period, debt slavery was abolished (Langer, 1948). The other
common source was the slave trade. The chattel was bought from abroad, brought to the
Kingdom and sold in Egypt by slave traders. Thutmose 11l from the New Kingdom conquered
Palestine and Syria, and brought back approximately 90,000 slaves; slave traders sold them on
to neighbouring civilizations (Kovalev and Diakov, 2010).

In addition to all general practices in the institution of slavery, ancient Egypt is a good
example of how practices varied from period to period rather than civilization to civilization.
For example, in the Old Kingdom period of Egypt, only Pharaohs owned slaves, but in the
Middle Kingdom, and the New Kingdom, some officers and priests started to obtain slaves as
domestic servants and, eventually, even their subjects had them (Kovalev and Diakov, 2010).
In this respect, it was obvious that the slaves filled a wide range of positions, from lowly
labourers to government administrators. On temple estates they performed many non-clerical
tasks:

I appointed slaves as watchmen in thy harbour, in order to watch the harbour of the Heliopolitan

canal in thy splendid place. | made door-keepers of the slaves, manned with people, in order to watch
and protect thy court. I made slaves as watchmen of the canal-administration, and the watchmen of

the pure barley, for thee likewise (Breasted,1906).

Like Mesopotamian slavery, in Egypt, the tasks of slaves were not gender-defined. In other
words, there was equality between genders in slavery. Slaves worked in royal mines owned by
the state, as domestic servants in the houses of the pharaoh and the nobles, and also as priests’
assistants in temples. When pharaohs, priests and nobles died, their slaves were entombed with
them to accompany their masters to the afterlife (Rives, 1995). The significant difference
between Mesopotamia and Egypt was problems arose when the master had sex with his female
slaves which could threaten the relationships between the family members, above all when
children were born. They seem to have inherited their mothers' social status (Slavery, 2011).
Another difference is the prices of slaves. In contrast to the Mesopotamia, for example in the
New Kingdom, while a male slave’s price was 2 dbn (a weight) of silver, or about forty shekels
of silver, a female slave cost more, 4 dbn or eighty shekels (Helck 1984). According to Snell
(2011), the reason of this difference was female slaves were valued for the children they might
bear.

There was a significant point about Egyptian slavery. After the Middle Kingdom, members of
the lower class could obtain slaves because, during this period, conquests increased and many
of the populations of conquered lands were transported to the kingdom. The number of slaves
dramatically increased, and members of the lower classes could easily obtain females. The
reason for this was that most of the male population had been killed during the conquests
(Kovalev and Diakov, 2010).
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Conclusion

A woman was not a significant actor of the institution of slavery at the beginning of
urbanisation. However, with the development of urbanisation and settled societies, women
became important for slave trade. In Mesopotamia, there were no significant differences
between male and female slaves - they had nearly the same rights. The main reason for this
situation was culture because in this period women were a symbol of fertility. So practices were
almost the same for men and women, but there was an obvious difference between the genders
in that woman slaves could gain their liberty by giving birth to the child of a free man. In parallel
with this, Mendelsohn (1978) stated that the highest position a female slave could achieve was
to become a child-bearing concubine to her master, and the lowest, to be used as a professional
prostitute. In Egypt, despite the various practices in different periods, in general meaning,
female slaves in Egypt had almost same task with male slaves. In other words, there were no
significant gender-based differences in practice.

Mesopotamian slavery was a good example for ‘patriarchal slavery’ and ‘commodity
slavery’. The reason of this assessment is that slaves were a part of production and were an
asset of their masters. In Egypt, slaves also a part of production process, but the masters were
treated slaves as commodity. Because of that, slavery in Egypt was a good example of
appearance of ‘commodity’ slavery. This study shows that needs are perception of societies
alter the usage of slaves in different roles as a summary. In short, the evolution of societies in
time shapes the fate of slaves in general, female slaves in particular.

In practice, the institution of slavery still exists. This old phenomenon and its practices
occur as modern-day slavery and trafficking in human beings in modern world. Almost nine-
thousand years after the occurrence of the very first examples of slavery, persons can be sold
for domestic servitude, forced labour and prostitute in modern-day (Free the Slaves: 2004:
Bales, 2004). As an example, the most current and comprehensive legally binding source of the
problem of the trafficking in human beings is the United Nations’ Protocol to Prevent, Suppress,
and Punish Trafficking in Persons as part of the Convention against Transnational Organized
Crime. While the article 3(a) defines the meaning of trafficking in human beings, the Protocol
uses “slavery or practices similar to slavery” as a part of exploitation. This means that one of
the oldest institutions still exist. In addition, despite this long history, women in the practice
still suffer same treatment which is sexual exploitation.



/7T /7T
JCAST JASED
N\ \|/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

References

Abadan, Y. (1943). Hukuk Baslangict ve Tarihi- Law and its History. First Edition. Istanbul:
I.U. Hukuk Fakiiltesi Talebe Cemiyeti.

Bahar, Hi. (2009). Sosyoloji. Ankara: USAK.

Bales, K. (1999). Disposable People: New Slavery in the Global Economy. First Edition.
California: University of California Press.

Bales, K. (2004). New Slavery: A Reference Handbook. Santa Barbara: ABC-CLIO.

Billard, J. B. (1978). Ancient Egypt: Discovering its Splendors. First Edition. Washington D.C.:
National Geographic Society.

Black, J. (2011). A Brief History of Slavery: A New Global History. First Edition. London:
Constable and Robinson.

Bozkurt, G. (1981). Eski Hukuk Sistemlerinde Kolelik-Slavery in the Old Legal Systems.
Ankara Universitesi Hukuk Fakiiltesi Dergisi, 38(1-4), 65-103.

Breasted, JH. (1906). Ancient Records of Egypt (vol.4). London: Luzac&Co.

Darga, A. M. (1984). Eski Anadolu’da Kadin- Women in Old Anatolia. Istanbul: Istanbul
Universitesi Edebiyat Fakiiltesi Yaymnlari.

Driver, GR. and Miles, JC. (1960). The Babylonian Laws. Oxford: Clarendon Press.

Engin, N. (1998). Osmanli Devletinde Kolelik - Slavery in Ottoman Empire. First Edition.
Istanbul: M.U Ilahiyat Fakiiltesi Yaynlari.

Free the Slaves. “Slavery’s Roots: War and Economic Domination.” Available at:
https://www.freetheslaves.net/about-slavery/slavery-in-history/. Accessed: 24.01.2018.

Fynn-Paul, J. (2009). Empire, Monotheism and Slavery in the Greater Mediterranean Region
from Antiquity to the Early Modern Era. Past&Present, 205(3), 3-40.

Hasting, J. (1911). Encyclopaedia of Religion and Ethics (\Vol.4).New York: Charles Scribners
Sons.

Helck, W. (1984). Kije. Mitteilungen des Deutschen Archaologischen Instituts, Abteilung
Kfl/ro 40.

Kinal, F. (1987). Eski Anadolu Tarihi- Old Anatolian History. Ankara: Tiirk Tarih Kurumu.

Kovalev S. and Diakov V. (2010). llkcag Tarihi Cilt 1: Orta Dogu, Uzak Dogu, Eski Yunan -
Ancient History Vol. 1: Middle East, Far East, Ancient Greece. Second Edition.
Istanbul: Yordam Yayinevi.

Kraus, H.P. (1964). A Collection of Papyri, Egyptian, Greek, Coptic, Arabic, Showing the
Development of Handwriting: Mainly from the Second Century B. C. to the Eight
Century A. D., with 52 Halftone Illustrations ... . Volume 105 of Catalogue.


https://www.freetheslaves.net/about-slavery/slavery-in-history/

/7T /7T
JCAST JASED
N\ \|/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

Langer, W. (1948). An Encyclopaedia of World History. Massachusetts: The Riverside Press.
Leick, G. (2007). The Babylonian World. New York: Routledge.

Malay, H. (1990). Caglar Boyu Kolelik: Eski Yunan ve Roma - Slavery Through the Ages:
Ancient Greece and Rome. Ankara: Giindogan Yayinlari.

Marx, K. (1973). The Grundrisse. London: Penguin.
Mendelsohn, 1. (1978). Slavery in the Ancient Near East. Connecticut: Greenwood Press

Nikol’skii, M.E. (1908). Dokumenty Khoziaistvennoi orchotnosti Drevneishei Epokhi Khaldei
iz Sobraniia N.P. Likhacheva. Part I. St Ptersburg O’

Padgug, RA. (1976). Problems in the Theory of Slavery and Slave Society. Science & Society,
40(1), 3-27.

Perry, M. (2012). Western Civilization: Ideas, Politics, and Society. Boston: Wadsworth.

Rives, J. (1995). Human Sacrifice Among Pagans and Christians. Journal of Roman Studies,
85, 65-85

Saggs, HWF. (1968). The Greatness that was Babylon. New York: Hawthorn Books

Snell, D.C. (2011). Slavery in the Ancient Near East. In Keith Bradley and Paul Cartledge The
Cambridge World History of Slavery Vol. 1. Cambridge: Cambridge University Press.

Tosun, M. and Yalvag, K. (1975). Siimer, Babil, Asur Kanunlar:t ve Amni-saduga Fermani —
Sumerian, Babylonian, Assyrian Laws and Amni- saduga Prescript. Ankara: TTK.

Walvin, J. (2006). Atlas of Slavery. Edinburg: Pearson Longman.

Wanzola, H. (2012). Rediscovering the Hidden World: The Changing Human Geography of
Kongo. USA: Xlibris.

Westbrook, R. (1998). The Female Slave. In Gender and Law in Hebrew Bible and The Ancient
Near East (ed. Victor H. Matthews, Bernard M. Levinson, and Tikva Frymer-Kensky).
Sheffield: Sheffield Academic Press.

Woolley, CL. (1965). The Sumerians. New York: The North Library. “History of World”
Available at:
http://www.historyworld.net/wrldhis/PlainTextHistories.asp?historyid=ac41
Accessed:27.12.2017

Slavery. (2011). (Papyrus Kahun I, 1 (ca. 1900 BCE). Available at:
http://www.reshafim.org.il/ad/egypt/timelines/topics/slavery.htm. Accessed:
21.01.2018


http://www.historyworld.net/wrldhis/PlainTextHistories.asp?historyid=ac41
http://www.reshafim.org.il/ad/egypt/timelines/topics/slavery.htm

/7T /7T
JCAST SASLD
N\ N\

GENISLETILMIS OZET

Kolelik, ozellikle yerlesik hayata gecildikten sonra kendini gostermeye baglayan bir
sistemdir. Yerlesik hayata gecilmeden once koleligin goriilmemesinin sebepleri o donemde
tiretim amacl ucuz isglicii veya fazladan insan giiciine ihtiya¢ duyulmamasidir. Yerlesik
hayata gecildikten sonra, kdlelik sistemi kendini belirgin bir sekilde gostermeye baglamistir.
Bu dénemde kdle edinme yollart mahkumlarin sisteme alinmasi ve borglularin kdle olmasi
olarak ikiye ayrilir. Ayrica bu donemde artan toplumsal iliskiler sonucu ortaya ¢ikan savaslar
neticesinde de savas esirleri kole olarak almabiliyordu fakat bu durum literatiirde genel
olarak mahkumlarin kolelige alinmasi olarak degerlendirilir.

Yerlesik hayata gecildikten sonar kolelik iki farkl tiirde incelenebilir. Daha ¢ok ev
islerine ve tarimsal iiretime yonelik kole edinmeyi anlatan ‘household/ patriarchal’ kolelik
ve kolelerin tamamen mal olarak goriildiigii ‘commodity’ sistemidir. Bu ¢alismada, genel
olarak Mezopotamya medeniyetleri ve Antik Misir, gibi toplumlarda kéleligin uygulanisi ve
bu uygulamalarda kadin figiiriiniin yeri calisilmistir. Mezopotamya medeniyetlerinde genel
olarak kadin ve erkek kolelere yonelik tutumlar i¢in kiigiik farklar g6z ardi edilirse esit
denilebilir. Ornegin, Babil de, kadin kélelerin satis sdzlesmesinde bir simirlama varsa
belirtilen gorevler disinda her hangi bagka bir gérevde kullanilmasi yasaktir. Fakat cinsiyetci
ayrim evli kadimlar ve erkekler arasinda ortaya ¢ikmaktadir. Ornegin evli bir kadin kocasina
kars1 saygisizlik veya sadakatsizlik yaptiginda kolelestirilebilinirken bu durum erkekler igin
gecerli degildir. Asurlar da ise, sosyal hayatin her basamaginda kadinlar aktif bir sekilde
bulunmaktadir. Bu durum, kadinlarin yaptiklari ticaret sonucu veya basa bir igslem sonucu
dogan borglarindan o&tiirii kolelestirilmesi sonucunu dogurur. Bu esitlik unsurunun yani sira,
kolelik sistemi i¢indeki kadinlarin fiziksel gii¢lerinin erkek kolelere gore daha az olmasi
sonucunda kadin kélelerin fiyatlar1 daha ucuzdur. Ozetle, Mezopotamya medeniyetlerinde
goriilen kolelik yukarda bahsetmis oldugum iki tiir klelikten izler barindirmaktadir ve genel
olarak kadin kdleler ile erkek koleler arasinda ciddi bir ayrim yoktur. Antik Misir, kolelerin
mal olarak goriildiigii ‘commodity’ sisteminin en net 6rnegidir. Uygulamada, herhangi
belirgin bir cinsiyet¢i tutum bulunmamaktadir.

Goriildugi tizere, toplumlarin ilk yerlesik hayata gegmeye basladiklar1 donem ile
daha karmagik ve kalici medeniyetler olduklari donem arasinda kolelik sistemi iginde Ki
uygulamalar baglaminda ciddi degisimler yasanmistir. Ozellikle, kdleler alinip satilabilen
veya kullanilabilen bir mal olarak goriilmeye baslandigindan kolelere yonelik
uygulamalarda kole sahipleri sinirsiz hak sahibi durumuna gelmistir. Bu sistem igerisinde,
kadinlar giderek dezavantajli konuma itilmistir. Gerek erkekler kadar fiziki giice sahip
olmamalarindan gerekse toplumsal normlarin gegirdigi evrimden o&tiirii kadinlarin kolelik
sistemi icerisindeki gorev tanimlamalar1 giderek efendilerinin cinsel ihtiyaglarini
karigilmaya doniismiistiir.

Uygulamada ve bakis agisinda degisimler yasansa bile, giiniimiizde halen kdlelik ve
kolelige benzer uygulamalar kendilerini literatlirdeki baska suglar kapsaminda gostermeye
devam etmektedirler. Bu baglamda, koleligin ve kolelik i¢indeki kadinin durumu agisindan
uygulamada benzerlikler dikkat ¢ekici diizeydedir.
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THE LIVES OF NINETEENTH-CENTURY BRITISH WOMEN!

Ayse SEVIMLI*

Abstract

The aim of this study is to reveal female entrapment and the proper place and roles of women in
nineteenth-century British society. It will explore how women are limited not only in their private lives, but also
in their public lives since their domain is only accepted as the domestic or household spheres, where they can look
after their husband, children, and home. This study will show that not only household spheres but also marriage
can cause female entrapment since it degrades some women into the position of slave and condemns them to a life
of repetition and routine. It focuses on the fact that most women had few or no opportunities outside the home
since they were given very limited rights to divorce, to own property, to get education, and to vote as a member of
the same society with men. It also emphasizes the fact that they are always expected to be bound to their hushand
in terms of their personal rights since woman is thought to have a deficient capacity for managing things.

Keywords: Female entrapment, the roles and place of women in society, male domination.

19. YUZYIL INGILiZ KADINLARININ HAYATI

Ozet

Bu ¢alismamin amaci ondokuzuncu yiizyilda, Ingiliz toplumunda kadin tutsakligi, kadinlarin toplumdaki
yer ve rollerini ortaya ¢ikarmaktir. Bu ¢alisma, kadimin sadece ozel yasaminda degil, gorevlerinin ¢ocuk, es ve eV
bakmak olarak goriilmesinden dolayt sosyal yasaminda da sinirli oldugunu géstermektedir. Sadece ev hayatinin
degil, bazi kadinlar: kéle pozisyonuna diisiiren ve onlart tekrarlarla dolu rutin bir hayata siiriikleyen evliligin de
kadin tutsakligina sebep oldugunu géstermektedir. Erkekle ayni toplumun bireyi olan kadinin bosanma, mal-miilk,
egitim ve oy verme hakkinin olmadigi vurgulanirken, ayni zamanda kadina evinin disinda sosyal yasamda da olma
hakkinin verilmedigi vurgulanmistir. Kadmin bir seyleri basarmak igin yeterli kapasiteye sahip olmadigi
diistintildiigiinden, kigisel haklar yoniinden genellikle erkege bagl olmasinin beklendigi savunulmustur.

Anahtar Sozciikler: Kadin tutsakligi, kadinlarin toplumdaki yer ve rolleri, erkek egemenligi.

! This article is received from Ayse Sevimli’s MA thesis called “ Female Entrapment in The Awakening by Kate
Chopin”
* Instructor, Hakkari University, School Of Foreign Languages, aysesevimli@hakkari.edu.tr
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Introduction: The Place and Roles of Women

In the nineteenth-century Britain, many women were forced to live restricted lives
because they were seen as the weaker sex. Middle and upper-middle class women were limited
to roles as wives and mothers since they were not given any other responsibilities despite the
fact that these roles were enough for them. Family and home were regarded as essential, and
they were always seen as women in their divine, socially-constructed roles of reproduction,
nurturing, and looking after children. The existence of family was seen as dependent on the
work of woman since the idea of home and women were inseparable. Since “[...] family had
become intimately associated with the idea of ‘home’ and a woman was an essential component
of home-making [...]” (Simonton, 2006, p. 14), family and home were synonymous with
woman and femininity in nineteenth-century British society. Although a household was defined
by its patriarchal head in the eighteenth century, it began to be defined by the woman of the
house in the nineteenth century.

Besides being restricted to roles in the home, women were also restricted in their
marriage rights, divorce rights, property rights, education rights, and political rights since their
place was always secondary in society. A woman could not necessarily marry the man she
loved, nor could she divorce a man whom she was forced to marry since patriarchal society
made the woman a legal possession in marriage. Furthermore, women had no property rights
before, during, or after marriage, nor could they demand any right to education or have a voice
in public affairs as a member of society since the man-made laws gave no recognition to
woman. She was restricted within the four walls of her home and removed from public affairs.
The more she was restricted to her home, the less human she became since her thinking power
was generally uncultivated.

However, all of these restricted things in the lives of women started to change through
the century even if they remained limited. Women started to gain more importance in life not
only as females but also as members of society along with men. During the late 1890s, the
concept of the “new woman” (Altick, 1973, p. 59) started to spread since women were taken
from their conventional places to be put in their contemporary places as people who are
independent of their husbands both in terms of their financial situation and their lives. Women
started to have new proficiencies other than just being a wife and a mother with the changes in
economy, class structure, and most importantly in the legal system. They started to be paid in
return for their work although they are never paid while they are workers in their own homes.

The most important and initial reason for these changes is the existence of the Industrial
Revolution since it opened new doors to women in terms of their proficiencies with its new
inventions as it altered the place of man from home and farm to the outside. As the Industrial
Revolution drew men into factories as a work force when it just started in 1760, it also started
to draw working class women into the same area by 1820 since women were also needed in the
work force because of the new inventions that required the contributions of women to the
division of labor in the production of new products. After full subjections, the only hindrance
to women is class difference since working class women were forced to compete with the same
difficulties a little more when compared to the upper and middle class women. Upper and
middle class women did not change their living styles after the Industrial Revolution since their
financial situation was sufficient enough not to work under these hard conditions as the wives
of rich men. Although some of them were not forced to compete under these hard working
conditions because of their sufficient financial situation, they even dealt with other common
problems of women like gaining more rights in education, the right to vote, and also property
and divorce rights since they were also deprived of them even if their financial situation was
better.

As the factories opened their doors to women after the Industrial Revolution, they
could also find jobs in schools, hospitals, shops, and offices as teachers, nurses, and
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secretaries. Although nursing was a disreputable job in the early 1800s, it became respectable
since they were better in looking after someone when compared to some men. At the end of
the 1800s, women were efficient nurses in hospitals as men were insufficient to meet the
needs of the public. The ones who succeeded in these exams were sent to work in other places
for three years after taking one year compulsory education. As they became nurses, they could
also become doctors who took part in the medical profession, although their numbers were
limited to just Elizabeth Blackwell, Mary Walker, and Sarah Laguen Frozer since they were
mostly preferred to be seen as nurses or caregivers as if they did not have enough courage and
intelligence to be active doctors in hospitals like men (Keeter, LeClair, White, 2007).

The Marriage of Woman

In the nineteenth century, women lived in an age characterized by gender inequalities
in which she was just restricted to the roles of mother and wife, while man was given a space
outside the home as breadwinner. At the beginning of the century, women were restricted to
their homes just to raise children, clean, cook, and create a warm and welcoming atmosphere
for their husbands since she was created for the service of her husband and household.
Womanhood and wifehood were accepted as the destiny of woman since it was believed
woman was created for man. Even if this argument is both dangerous and restrictive for a
woman as it erases herself from life, an American writer claimed in this domain that

(Brownson, 1885, p. 389):
“Woman was created to be a wife and a mother; that is her destiny. To that destiny all her instincts
point, and for it nature has specially qualified her. Her proper sphere is home, and her proper
function is the care of the household, to manage a family, to take care of children, and attend to their
early training. For this she is endowed with patience, endurance, passive courage, quick
sensibilities, a sympathetic nature, and great executive and administrative ability. She was born to
be a queen in her own household, and to make home cheerful, bright, and happy.”

These popular images of Victorian Woman came from a poem called “The Angel in the
House” by Coventry Patmore. This angel was also expected to be passive, powerless, charming,
graceful, self-sacrificing, pious, and dedicated to her husband. This angel was also expected to
pursue her faith, being the guardian of her home and undertaking all the responsibilities of her
household. Although obedience and dedication were important in women, it should be noted
here that women who maintained these qualities reluctantly were condemned in society since
there was a common belief that “If they hoped to maintain an image of themselves as ‘ladies,’
or even as ‘true’ women, they had to accept the sphere defined for them by the myth, and live
within its prescriptive boundaries, no matter how high the price paid” (Jordan, 1999, p. 55-56).

In this sense, one can see that Jordan’s argument is not different from that of John Stuart
Mill who also emphasizes the importance of voluntariness in these actions. Like Jordan, Mill
(1869) also claims that “Men do not want solely the obedience of women, they want their
sentiments. All men, except the most brutish, desire to have, in the woman most nearly
connected with them, not a forced slave but a willing one, not a slave merely, but a favorite”
(p.17) since it was believed that voluntariness doubles their pleasure in the eyes of men.
However, it can be argued here that not only Ellen Jordan but also John Stuart Mill lead us to
think that women can have the feeling of anxiety and entrapment in their inner self since they
are not presented choices to follow other than being reluctant even if they are uncomfortable
and unwilling to follow these actions.

While a woman is expected to be a voluntary servant, her husband is seen as the leader
of his home even though working outside cannot bring any chance to be a leader within the
home. If the leadership is related to the place where they work, women will become leaders of
their homes since they spend their whole time, even their whole lives, within it. When women
are accepted as leaders of their homes, men’s proper sphere can also be accepted as the world
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generally since they are mostly working outside. As the historian Aileen Kraditor (1969) states,

one can say that:
“Men have never had a “proper sphere” since their sphere has been the world and all its activities.
There have always been, accordingly, human beings who happened to be male. Women, on the
contrary, have occupied sharply circumscribed spheres — the home, the church, the philanthropic
society or sewing circle — regardless of differences among individuals in talents and tastes, and
have, accordingly been thought of as females who happened to be human.” (p.10)

Nevertheless, this power relationship between man and woman is socially constructed
since all men and women are created equal. Even if both men and women claim to have the
same rights and privileges by birth, some women are not allowed to use them in the male-
dominated society of nineteenth-century Britain since many middle and upper middle class
women imprisoned within four walls of the home after marriage. Marriage mostly becomes a
prison for them where they can lose their identities because of the “divine existence” of their
husbands. Marriage mostly takes not only their identities but also their origins since they start
to belong to the origin, name, and country of their husbands. Simone De Beauvoir (1972, p.
449) states that:

“In marrying, [...] she becomes his vassal. He is the economic head of the joint enterprise, and hence
he represents it in the view of society. She takes his name; she belongs to his religion, his class, his
circle; she joins his family, she becomes his ‘half.” She follows wherever his work calls him and
determines their places of residence; she breaks no more or less decisively with her past, becoming
attached to her husband’s universe; she gives him her person, virginity and a rigorous fidelity being
required.”

The idea that “Nature has given woman a weaker frame than man [...]” (Wollstonecraft,
1792, p. 31) was mostly accepted in nineteenth-century Britain among women since they
behaved as if they were created just for the needs of their husbands. In this era, woman was
simply expected to console her husband from mental and physical exhaustion of his daily work
although she also had tiring work in the home during the day such as looking after children and
taking care of the house. As if these responsibilities were not enough, she was also expected to
have laughter in her eyes and warmth in her heart to create a sweet environment in her home
since (Ruskin, 1997, p. 116):
“This [is] the true nature of home — it is a place of Peace; the shelter not only from all injury, but
from all terror, doubt and division. In so far as it is not this, it is not home; so far as the anxieties of
the outer life penetrate into it, and the inconsistently minded, unknown, unloved, or hostile society

of the outer world is allowed either by husband or wife to cross the threshold, it ceases to be a home;
it is then only a part of the outer world which you have roofed over, and lighted fire in it.”

However, one can claim here that not only men but also women deserve the same mental
and physical exhaustion as well as smiling eyes since they are also spending their time and
energy for the sake of their husband’s children and home as husbands spend their days to earn
a living for them.

A woman in her home takes all the responsibilities for the kitchen since she prepares
food. The disappearance of servants from the middle class (Simonton, 2006) also required the
involvement of women in the kitchen since the kitchen is also seen as the housewife’s
workplace. The Kitchen is accepted as the place where women create love with their hands for
their families as well as accepted as the place where family integration is encouraged in the

same home. An editorial in a British magazine called Woman’s Own claims in 1960s that
“The kitchen has become the most important room in the house. This is the room which, more than
any other, you like to keep shining and bright. A woman’s place? Yes. For it is the heart and the
meaning of home. The place where, day after day, you make with your hands precious gifts of

love” (Gillis, 1997, p. 129).

While this editorial emphasizes the kitchen’s advantages for the family, some feminists
like Simone De Beauvoir focused on its disadvantages since it also creates a kind of entrapment
for women by isolating them from their environment. According to De Beauvoir, this
entrapment in the kitchen affects the psychology of housewives since physical isolation brings
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depression with it. Even if it has some advantages like encouraging family integration in the
same home, De Beauvoir does not approve it since she believes that it makes women
psychologically depressed by closing them among the same four walls. De Beauvoir (1972)
claims that the kitchen just brings passivism and longing for liberty since “Woman is shut up
in a kitchen or in a boudoir, and astonishment is expressed that her horizon is limited. Her wings
are clipped, and it is found deplorable that she cannot fly” (p.616). Although De Beauvoir is
talking about twentieth century woman in this quotation, her point is completely relevant to the
nineteenth century woman since many of the woman’s fate does not change in both centuries.

In spite of these physical and psychological tiring works of women, their efforts are
sometimes ignored in patriarchal society, not only by men but also by man-made laws since
some women are unpaid workers in their homes. Although some women work harder in their
homes than some men work outside of the home, men’s work is accepted as more tiring and
valuable just because it includes competitiveness and entrepreneurship. When men describe the
meaning of work, this discrimination between the works of men and women can be more easily
seen: “Work, as defined by men, [mostly] meant the competitive, changing world of wage labor
and entrepreneurship. Women’s efforts in the home, though physically arduous, were no longer
“work” because women were unpaid and because of their increasing invisibility from the
perspective of men” (Evans, 1982, p. 68).

While some women are exhibiting their constructed roles that include encompassing,
production, reproduction, consumption, and nurture, they are also ruining half of their life and
health at the same time although they may not be valued by their husbands. They become sick
and weak not only bodily but also psychologically after tiring days that are dedicated to make
life comfortable for others, even if sickness and weakness are accepted as their normal condition
in the nineteenth-century Britain. But there must be some reason behind this self-sacrifice of
women to men since nobody wants to spend her whole life for others without being valued. It
is easy to find the reason since “The female of genus homo is economically dependent on the
male. He is her food supply” (Gilman, 2007, p. 11). Since the man is her food supply, the
woman is mostly seen as responsible for the care of all the males in her family including
husband, brother, father, and children, without expecting anything in return other than food,
clothing, and shelter.

A woman’s labor in her home can be seen as employment although it is part of her
functional duty from which she earns no money. Since her home is seen as her appropriate and
appointed place of action not only by religion but also by society, she is not paid for her duties
in the home since she is ‘paid’ by her husband with food, clothing, and shelter. In fact, this
attitude toward women enables some men to produce more wealth than before since they do
not have to pay for their household services as their wives supply them. This attitude helps
some men to save their money as they do not have to pay for servants since their wives become
the servants of their homes. In this sense, not only women but also some men use motherhood
and wifehood as a trade to save money, as some women earn food, clothes, and shelter without
demanding other things.

In addition to this socially constructed ideology toward woman, another reason for
woman’s entrapment in the home is the Industrial Revolution. Economic growth, changes in
the class structure, legal system, and urbanization also made a great impact on the lives of
middle class women living in Britain since all of them separated the working spheres of men
and women. With the Industrial Revolution, men were taken away from their homes to work in
industry although men and women were originally working together on the farm before the
arrival of the Industrial Revolution. Men and women were working together not only on their
farms but also in their homes since there was no division of labor at home as there was on the
farm. Both could also take part in the raising of children and in domestic responsibilities since
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men’s work was either at home or in the fields of their family farms that were very close to
home.

However, as eighteenth-century and nineteenth-century Britain passed from an agrarian
society to an urban society, the separate spheres of middle-class men and women were created
since outside the home there was a division of labor. Since men were forced into wage jobs
outside the home and deserted their farms, they could not share the work at home as before. As
men started to look for higher incomes outside the home, women started to take part in much
of the works both on the farm and at home since men had less and less time to spend for both.
Bloch (1992) states that the separate spheres of men and women brought structural changes to
the home and family: “The structural change that altered parental roles the most, however, was
the gradual physical removal of the father’s place of work from the home... In the absence of
these other parental figures, childrearing responsibilities slowly become less diffused, more
exclusively focused on mothers” ( p. 16).

Nineteenth-century marriages were not so different from women’s restricted roles in
society since “[a woman] became a [married woman], a hidden person, sunk into and merged
with the personality of her husband” (Perkins, 1989, p. 2). As the woman was described through
the identity of her father before marriage, she was also described through the identity of her
husband after marriage since women'’s lives were always defined in one way or another by ties
to the males around her. A woman’s definition through her father, brother, or husband limits
her existence in society since she has no identity without the surname of the males around her.
After marriage, a woman also changed her ancestors since she was forced to accept her
husband’s ancestors as a subordinate member of her new family. After marriage, a woman was
forced to adopt a different culture since “For women [...marriage] meant frequent adaptation
to different sets of economic and cultural circumstances” (Simonton, 2006, p.16).

Even if a woman becomes a hidden person in marriage, she still needs to get married
since marriage contributes to her existence in society. With marriage, a woman becomes
valuable since she is given the opportunity to be a wife and mother, which are the most
important features for a nineteenth-century woman. Although being a wife and mother seems
an opportunity, Marry Wollstonecraft (1792) claims that “[...] the only way women can rise in
the world, [is] by marriage. And this desire makes mere animals of them, when they marry they
act as such children may be expected to act: —they dress: they paint, and nickname God’s
creatures” (p. 10). This argument leads us to think that these women who are childlike cannot
be expected to govern a family or bring up rational children who question since these women
have not completed their own self-development yet in life.

In the nineteenth century, single women attracted social disapproval since staying single
meant hindering a woman’s function of reproduction. Single women were also pitied since
reproduction was supposed to fulfill a woman. Although women were subjected to domination
in marriage, it became the life plan of most woman, while singleness was a fate to be avoided
since “[...] for most woman marriage meant release from a childlike and humiliating
dependence on the parental home [...] a greater freedom to go about and make separate friends,
even sometimes of the opposite sex” (Perkins, 1989, p. 3). However, nothing happens as most
women expect in marriage since the rule of the strongest covers their life without giving women
a moment to take a breath for themselves. After marriage, some women waste their lives
imagining how they could be happy with a man who is deeply in love with them since the reality
sometimes falls short of the dream.

In the nineteenth century, young girls were raised with the idea that unmarried women
turned into old maids who are an object of scorn and ridicule in society. They were brought up
to believe that marriage is above all else, in their families and among their friends, since it was
believed that marriage is the fulfillment of womanhood. Engagement becomes more important
than whom they are engaged with (Croly, 1875, p. 45-46):
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“To be engaged is the triumph and secret object of the young girl’s life. It raises her on a pedestal

and at once makes her an object of interest to her family and friends. [...] no wonder girls consider

the being engaged of more importance than whom they are engaged to. [...] It is this [...] that which
should be [...] the end and ultimate [aim] of their desires and aims.”

Even if marriage is accepted as important for the value of woman in society, it does not
make every woman really happy since some just pass from the domination of their fathers to
the domination of their husbands. Although they see marriage as an escape from the rules of
their father and an entrance to a new life, they realize after marriage that it is just the
continuation of the previous limited life since “After marriage, [some] man has anciently the
power of life and death over his wife” (Mill, 1869, p. 35). The male forgets that excessive
authority and subordination sometimes kills the wonderful confidence and affection since some
women feel like a servant instead of like a wife whose place is equal in marriage and in society.
As the marriage mostly kills confidence and affection, it also kills some emotions in the heart
of the woman since she sees her husband as her leader or governor instead of as the owner of
her heart.

In fact, man takes his power from laws to treat woman as a second-class person since
they let man represent the entity that a wife and a husband create through marriage. Laws do
not recognize the existence of a woman by making the man representative of the marriage
although the woman should have the same rights as the man. But this power comes not only
from laws but also from the upbringing of women since it includes the total obedience of women
to men. Women are told from their infancy that female weakness and outward obedience is the
best way to get male protection; as Wollstonecraft (1792) says, “Women are told from their
infancy, and taught by the example of their mothers, that a little knowledge of human
weaknesses, justly termed cunning, softness of temper, outward obedience, will obtain for them
the protection of man...” (p. 20). As they are taught how they can be obedient to their husbands,
they are also taught how to make themselves loved and honored by their husbands since their
initial role will be gaining the heart of their husbands after marriage.

A nineteenth-century marriage for some women became another form of captivity since
they mostly were not asked whether they want to marry or not before being given to a man who
is chosen by their fathers. It is claimed by John Stuart Mill (1869) that “Originally women were
taken by force, or regularly sold by their father to the husband. Until a late period in European
history, the father had the power to dispose of his daughter in marriage at his own will and
pleasure, without any regard to her” (p.35). Even if she is asked whether she wants to marry or
not by the church just to hear the word “yes” in front of the public as men asked during the
marriage ceremony, it is perfunctory since she is already expected to say yes before the
ceremony with the force of her father. Here, marriage sees a woman as a slave and a dependent
rather than an individual, who can be forced to accept an unwanted marriage. John Stuart Mill
(1869) also adds that “[...] the wife’s position under the common law of England is worse than
that of slaves in the laws of many countries [...]” ( p.36) since their slaves can use their own
earnings how they want to some extent. Although some women in England cannot even decide
on their own marriages since the law does not protect their rights, some countries like Rome
guaranteed the rights of its slaves, accepting them as members of society.

However, if she does not want this match and attempts to refuse it, she has no guarantee
that her refusal will be accepted in this patriarchal society since her choice in life is not as
important and reliable as her father’s. She is assumed to be passive, gentle, modest, and most
importantly obedient to the expectations of her father since she is a subordinate household
member, both in her husband’s and her father’s home. But the righteousness and validity of this
marriage can be questioned since a marriage without desire cannot be called a true marriage: a
true marriage requires a free bond of love and willingness. Ludwig Feuerbach (2008) states that
“For a marriage the bond of which is merely an external restriction, not the voluntary, contented
self-restriction of love, in short, a marriage which is not spontaneously concluded,
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spontaneously willed, self-sufficing, is not a true marriage, and therefore not a truly moral
marriage” (p. 222). But Feuerbach forgets that it can be hard every time catching a moral
marriage in a system that makes a woman mistress of her home while making the man master
of the same home. He ignores the fact that the mistress and master of the same home cannot
continue to love each other with passion and desire since love and passion can sometimes be
removed because of the unequal power between them.

Male dominance continues in the matter of pregnancy in marriage since some women
were not given any chance to decide whether to produce a child or not from her marriage. In a
nineteenth-century marriage, some husbands had total access to the wife’s body as if she is a
possession whose manipulation is in the hand of its owner. Since there becomes a possession
and possessor relationship between a wife and a husband, he is naturally given the right to force
his wife not only to have sex but also to give birth even if the woman is reluctant to have sex
and to give birth. In sex and childbirth, women are mostly degraded to the position of slave
rather than a human being since some men see her as a tool to satisfy their lust and to get a
child, as Engels (1972) also claims by saying, “The man took command in the home also, the
woman is degraded and reduced to servitude; she became the slave of his lust and a mere
instrument for the production of children” (p. 22). Until the middle of nineteenth-century some
women are seen more as females than persons since their sexuality is given more importance
than their existence. It was believed that women were formed to please men sexually since
pleasure is accepted as the most important area of a woman’s life. She was always expected to
be agreeable instead of challenging his passion since the laws of nineteenth century nature
mostly require woman’s total enslavement to man not only psychologically but also physically.

Although women biologically become the mothers of their children whether they
produce them voluntarily or not, the custody of the children belongs to the father since he
becomes the sole owner of everything in the marriage. When the custody belongs to the father,
his right to his children is limitless: he can send them away to grow up somewhere else or to be
raised by somebody else, despite the fact that the children have a mother in their lives. The laws
always defended the idea that “The legal custody of children belonged to the father. During the
lifetime of a sane father, the mother had no rights over her children [...] and the father could
take them from her and dispose of them as he thought fit” (Perkins, 1898, p. 14-15). But, this
defense is so strict and restrictive for women that it does not even leave any chance for them to
live with their own children in their own home by separating them. Although living together is
already their natural right as men, the laws ignore their existence in the family by taking this
right from their hands. However, it should be noted here that this changes over time since the
rights of women gradually improve as the time passes. The act of the custody of infants in 1839
gave the chance to take custody of their children in the event of separation or divorce among
couples. Unlike before, women were saved from living apart from their children since the man
no longer had the right to take her children from her.

The Divorce of Woman

Divorce was taboo until the late nineteenth century. Once a woman married, she had no
right to quit this marriage since marriage makes her the property of her husband. Even if a
woman had an endurable marriage, there was nothing she could do since the police could
capture and return her if she ran away from an unhappy marriage. After such an event, a husband
could even punish his wife by imprisoning her in the home, which was sanctioned by the church,
law, custom, and society. If a woman tried to withdraw from a marriage, she was not allowed
to take her possessions with her, as Mill (1869) indicates: “If she leaves her husband, she can
take nothing with her, neither her children nor anything which is rightfully her own” (p. 38).
Marriage was an inescapable destiny for a woman since she cannot desert it without being
threatened with loss of her possessions and children even if she is unhappy in marriage. As
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marriage was the fate of girls of proper age, it was also the fate of all married women since they
were forced to continue in it even if they do not want to. In those times, a woman was only
allowed to leave her home “[...] when she is christened, when she is married, and when she is
buried” (Gilman, 2007, p. 33), but not when she is divorced since it is believed that a woman is
just created for her home where she can continue her marriage and reproduction.

Even adultery could not be a reason for a woman to divorce since the marriage contract
requires the self-sacrifice of women regardless of the situation. As if they are the sole guardian
of morality in society, they are forced to accept the infidelities of their husbands while a man is
never forced to accept the same thing. In a divorce, adultery is not a sufficient reason to divorce
a husband since women were required to change their husbands’ adultery with other guilt. As
woman is pushed to find reasons other than adultery to divorce her husband, adultery was never
the disgraceful offence for a man as it was for a woman. It was never seen as the fault of the
man until the late nineteenth-century since society blamed women for not satisfying the needs
of her husband. As adultery was not seen as the man’s disgraceful offense, he was also given
the right to take everything from his wife, including property and children. Holmes and Nelson
(1997) also clarifies this fact about adultery in their book Maternal Instincts: Visions of
Motherhood and Sexuality in Britain by saying “While a wife’s adultery was sufficient cause
to end a marriage, a woman could divorce her husband only if his adultery had been
compounded by another matrimonial offense, such as cruelty or desertion” (p. 40).

Richard D. Altick (1973) also emphasizes the same discrimination between men and
women in terms of adultery in his book Victorian People and ldeas by saying, “A husband
could divorce his wife on the simple ground of adultery, but a wife has to prove not only her
husband’s adultery but an additional offense such as desertion, cruelty, rape, or incest” (p. 58).
He also claims that the subordination of women was inescapable even in the event of adultery
of the man since the woman was not given the chance to divorce her husband without proving
his desertion, cruelty, rape, or incest in addition to his adultery. However, while he emphasizes
the woman’s subordination in adultery in the 1880s, he also clarifies the fact that this ideology
starts to change at the beginning of the 1890s with the appearance of the new woman in the
society. He mentions that the new woman starts to replace the idea that adultery is a worse
offense for a woman than for a man since they sought equal moral rights with man as members
of the same society. (Altick, 1973)

Within nineteenth-century British marriage, women also had difficulties in terms of
sexuality since excessive sexual desires in women were seen as abnormal. Within the Victorian
marriage, a woman was expected to know less about sexuality and to have very little desire
since sexuality was thought to be a quality that only a man should have. Even the expression of
sexual desire by a woman was seen as a disease that needed to be cured since having sexual
desires was totally identified with the man. The wise woman of the Victorian period was
expected to have at least two sexual relations with her husband in a week since a woman who
satisfies her husband’s needs completely was seen as a whore or prostitute. Although they are
expected to satisfy their husband’s desires, they can be named as a whore or prostitute when
the amount of their sexual relations is beyond expectation. (Smythers, 2008)

Since men were seen as lustful, they were allowed to have sex with multiple partners
during their marriage, while women were expected to have sex only with their husbands. A
woman who had sexual relations outside of marriage was accepted as ruined or fallen, although
this situation was seen as normal for a man. Evans (1982) tells us that “[...] the expression of
female sexuality outside marriage, or some other form of socially sanctioned relationship is,
unlike that of men, generally regarded as unacceptable” (p. 122). Men were free in terms of
their sexual relationships during marriage, and they could spend their entire wife’s properties
or inheritance on mistresses, while women were stigmatized for the same sexual relationships.
Apart from these facts, a woman was also expected to have premarital chastity since a bride
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must be virgin on the first night of her marriage. Since the lack of maidenhood was taboo in the
nineteenth-century, a woman without virginity was rejected by society, while the man was
never questioned about his premarital relationships.

However, women were no longer forced to endure an onerous marriage and were even
allowed to bring court actions against their husbands after the Matrimonial Causes Act in 1890.
This act gave women limitless access to divorce although women could not demand it before
even if there was adultery and violence in the marriage. Having education and a profession were
not the only developments in their lives since they also started to gain more rights concerning
divorce as men. They also had the chance to quit their marriage without taking any harm both
psychologically and economically since the laws start to recognize their marriage rights.

The Property Rights of Woman

Whatever their social rank, women were always seen as second class citizens in the eyes
of the law since their property rights were limited. Married women were not permitted to hold
property, to sign a contract, or to open a bank account without the consent of her husband at the
start of nineteenth century since a married woman had no rights under English common law. A
woman also could not bring actions in court or be a witness in a criminal case without the
consent of her husband since neither her word nor her deeds were recognized by law, as she
was dedicated to live just for her husband and not for herself. According to this common law,
a married woman had no legal existence since “A man and a wife were one person in law; her
existence was, as it were, absorbed in that of her husband; she lived under his protection or
cover, and her condition was called coverture” (Perkins, 1989, p. 13).

When a man and a woman were married, the property rights of the woman were legally
given to her husband since the husband represents the sole entity that a man and a woman create
within marriage. A woman even lost all her rights over her own body along with her possessions
since her body also became the property of her husband through the marriage contract. After
marriage, a wife’s personal properties like stocks, shares, jewels, household goods, money in
hand and money in the bank became her husband’s property as well as the money that she
earned since her husband had sovereignty over his wife. English common law broke the equality
between wife and husband by approving the representation of woman by man although both of
them should be treated as equal. It openly declares the weaknesses of woman in front of man
by not letting her maintain her property in marriage.

The rights and privileges of Victorian women were so limited that both married women
and single women were forced to comply with those limitations. Both were deprived of property
rights within the family since the family wealth automatically passed down the male line by
ignoring the existence of daughters in the family. Even if a woman received any property from
her father, the percentage was smaller than that of her brothers, who got nearly all the property.
As women were not recognized in marriage in terms of property rights, they were also not
recognized in their father’s home when properties were shared among siblings.

A nineteenth-century woman’s fate did not change in terms of property when there was
divorce. As they were not allowed to keep property during the marriage, they were also not
allowed to demand anything after divorce since English common law did not mostly defend a
divorcing woman. In such a situation, the only way in which she can demand her possessions
back was her husband’s misconduct during the marriage, since a husband also promised to
satisfy his wife’s needs in return for her domestic and womanly services within the marriage
contract. In fact, it is groundless here to discuss the rights of a woman’s demanding anything
after divorce since the laws make the marriage as an indissoluble union. The laws reduce
woman to a thing created just for marriage by making it an inescapable sphere. As Gilman
(2007) describes: “Marriage is the woman’s proper sphere, her divinely ordered place, her
natural end. It is what she is born for, what she is trained for, what she is exhibited for” (p. 44).
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However, through the end of the nineteenth century things also start to change in terms
of property rights as they changed in terms of Custody Act and Matrimonial Causes Act. After
the Married Woman’s Property Act in 1884 woman rescued from being dependent on their
husbands in terms of property since it let them keep their own property. They were no longer
forced to share their earnings with their husbands since women began to be seen as independent
and separate persons from their husbands.

The Political Rights of Woman

The same limitations can also be seen in a woman’s lack of political rights since they
were not given the same opportunity to vote or take part in parliament as men. They were seen
as second class citizens in a society founded on liberty and equality since their rights was not
recognized by their own government. Women could have no voice in public affairs since public
affairs were always accepted as the job of men. Although women were also expected to feel,
judge, discourse, and discriminate as men do, they were allowed only to do so for private
functions since it was believed that “Women belong to the family and not to political society
and nature created them for domestic cares and not for public functions” (Bonald, 1983, p. 89).

The ideology of separate spheres of man and woman can also be seen in the political
arena in the 1880s since women were still regarded as workers in the home who were expected
to be in the service of their husbands and children. Although men were given the chance to deal
with public functions beside their role as breadwinner, middle class women were not given the
same chance to be in public service since they were just expected to sooth their husband’s
sorrow and lighten their husband’s cares. However, John Stuart Mill, in The Subjection of
Women, claims the righteousness of the participation of women in public affairs since the
combination of minds will be available for the higher service of humanity. Unlike Bonald, Mill
(1869) suggests that “Women in general would be brought up equally capable of understanding
business, public affairs and the higher matters of speculation, with men” (p. 93) since the female
brain is also capable to meet the demands of public service as men. In fact, nineteenth century
has a sample like Queen Victoria who can achieve to be in political area although this era refuses
to give this chance to women. It can be said that Queen Victoria does not only achieve to be a
gueen but also has the privilege of naming the era after her since the name of this era comes
from her name. However, it should be noted here that even Queen Victoria presented herself in
a wifely role as queen since it is hard escaping from the social roles completely in a society
where the roles are just accepted as being mother and wife.

Education of Woman

Nineteenth-century women were also discouraged from being educated since it was
socially and culturally unsuitable for a woman to be educated. In this period, the woman who
desired education was seen as unsexed, as if education took something from her womanhood.
Education was always seen as the right of men since their brains were seen as brighter than
women’s brains. In the nineteenth century, more importance was given to the education of sons
than daughters since a female mind was believed to have limited capabilities. Although the
mind’s nature and constitution are the same for both men and women, men were always seen
as superior to women since their body strength was also higher than a woman’s. According to

Simonton (2006), however, strength of mind and body are not well proportioned and :
“It is well established that men and women have the same nature and the same constitution. The
proof lies in that female savages are as robust, as agile as male savages; thus the weaknesses of our
constitution and of our organs belong definitely to our education, and are a consequence of the
condition to which we have been assigned in the society” (p. 99)

Because of the low expectations of the mind and role of women, the ingredients of their
education became completely different from man’s education. Until the late nineteenth century
a woman’s education just included traditional domestic skills like sewing, looking after the
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children, and cooking, while men’s education could include the branches of science. Besides
their traditional domestic skills, they were also educated to be agreeable and pleasing in the
eyes of their husbands since they were believed to be created to please their husbands. As

Rousseau (1972) says:
“...The education of the women should be always relative to the men. To please, to be useful to us,
to make us love and esteem them, to educate us when young, and take care of us when grown up, to
advise, to console us, to render our lives easy and agreeable: these are the duties of women at all
times, and what they should be taught in their infancy.” (p. 88)

Although their education was full of domestic responsibilities and skills, and to be
pleasing, education was seen as detracting from these roles since it was thought that it would
prevent them from realizing their responsibilities if they spend time for their own personal
improvement. But we must ask whether it was right to restrict a woman’s education because of
all these conventional roles since the mind does not function differently according to men and
women. It is an undeniable fact that if a man can take degrees in schools, a woman can also do

so since they also have natural talents, as Simonton (2006) also claims :
“If women studied in universities alongside men, or in other universities set aside for them in
particular, they could take degrees and aspire to the titles of Doctor and Master in Theology,
Medicine and [...] Law. And their natural talents, which fits them so advantageously for learning
would also suit them to be successful teachers.” (p. 99)

However, things also start to change for women in terms of education since they were
needed when education was made compulsory after the Elementary Education Act in 1870,
which required schooling of ten years for children. The government opened teacher training
programs in order to educate women to make them future teachers although it did not recognize
their existence a few years earlier. Although the government tried to keep woman out of lessons
like history, geography, and literature just a few years before, it started to educate them now in
these areas since such knowledge was needed in schools when compared to the knowledge of
sewing, cooking, and child care. As the profession of teaching improved, the educational
prospects of girls also improved in the late nineteenth century since upper-class and middle-
class girls were allowed to take the same kind of education with boys. Some schools and
colleges were founded for them since it was understood that both men and women can achieve
the same things and can have the same intellectual capacity. Although they were not allowed
to go to school before, they could now study in the same class with boys (Altick, 1973).
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Conclusion

To sum up, the nineteenth-century was an era for some women when their freedoms
were restricted. Middle class women were not given the same rights in society that men were
given. Since they were seen as weaker, they mostly lived at home as mother and wife. Their
initial roles were to provide sex and marriage, which were seen as components of womanhood.
Women were most acceptable in society if they were good as housekeepers and mothers. Most
women had few or no opportunities outside the home. They were not usually given a chance to
earn a living as men were given. Men were generally accapted as breadwinner and women were
expected to bound to their husband in terms of their monetary needs. Working women mostly
were unaccaptable in the society since their domain was not earning money. Nineteenth-century
British society rejected working women since they were the angel of their house.

Since women were seen as the weaker sex, their education was also restricted compared
to men. It was thought that if they spent time on their education, they would neglect their home,
their children, and their husband. A female brain was not accepted as equal to the brain of a
man since there was a common belief that it cannot supply the needs of the professions. Since
a female brain was not seen satisfactory, their education just contained needlework, making
boxes, preparing good foods, and raising qualified children.

The man also had authority over the children. Although women looked after the
children, the men had the right to send the children somewhere else to be raised and educated.
It was important for a woman to sacrifice herself for her marriage, her husband, her children,
and her home since this selflessness was thought to bring success to the family, husband, and
children of the woman. Marriage mostly became a prison for them where they can lose their
identities because of the “divine existence” of their husbands. Marriage mostly took not only
their identities but also their origins since they started to belong to the origin, name, and country
of their husbands.

Besides, divorce was not also a right for women since their seperation from their
husband was an unaccaptable event in society. Once a woman married, she had no right to quit
this marriage since marriage makes her the property of her husband. Marriage was an
inescapable destiny for a woman since she cannot desert it without being threatened with loss
of her possessions and children even if she is unhappy in marriage. As marriage was the fate of
girls of proper age, it was also the fate of all married women since they were forced to continue
in it even if they do not want to.

Their property rights were not so different from other rights since married women were
not permitted to hold property like stocks, shares, jewels, household goods as well as not
permitted to sign a contract, or to open a bank account without the consent of her husband since
a married woman had no rights under English common law. According to this common law, a
married woman had no legal existence since when a man and a woman were married, the
property rights of the woman were legally given to her husband since the husband represents
the sole entity that a man and a woman create within marriage. English common law broke the
equality between wife and husband since it openly declares the weaknesses of woman in front
of man by not letting her maintain her property in marriage
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GENISLETILMIS OZET

Ondokuzuncu yiizyil Ingiliz kadin tutsaklig1, kadinin yeri ve rolleri diinya yazininda en
onemli konulardan birisi olarak yerini almistir. Ciinkli kadin-erkek ayrimi hayatin neredeyse
her alaninda yerini almis ve kadin1 erkek egemenligi altina sokmustur. Kadin denilince akla ilk
gelen sey onun iyi bir anne, es ve ev hanimi olmasi gelmistir. Bunlar onun degismeyen kaderi
olarak goriilmiis, zincirlerini kirip yeni kimlikler edinmesine miisaade edilmemistir.

Ondokuzuncu yiizy1l ingiliz evlilik sart ve kosullarma bakildiginda ilk kadin-erkek
ayrimint  gorebiliriz. Kadin ve erkek esit haklarla yaratilmalarina ragmen, toplumun
olusturdugu yargilar kadin ve erkegi birbirinden ayirmis, hatta kadini erkekten geri bir
pozisyona koymustur. Evlilik kadinlar i¢in bir tutsaklik olmus, kadinlarin sinirlarinin ¢izildigi
bir miiessese halini almistir. Bu miiessese olusturulurken kadina evlenecegi kisiyi se¢gme hakki
verilmemistir. Baba ya da abinin uygun gordiigii biriyle kadin evlendirilmis, bir erkek
egemenliginden digerine ge¢cmislerdir. Ciinkii evlenmek demek ayni zamanda evlenecegin
kisinin kokeni olmak demek ve onun soyadi altinda onun dili, dini, 1rki, toplumu ve sinifi ile
onun memleketinde yagamak demektir.

Evliliklerinde mutlu olmayan kadinlar i¢in bosanma hakki yoktur, ¢iinkii bosanma bu
donemde bir tabudur. Evli bir kadin olduktan sonra bu kimliginden vazgegmek neredeyse
olanaksizdir, ¢iinkii evlilik kadin1 da adamin bir esyast yapmistir. Bu anlamda yasalarda
kadindan yana degildir ¢linkii ¢ogu erkekler tarafindan olusturulmus taraflt maddelerdir. Evlilik
¢ogu zaman kadin icin kagmilmaz bir kader olmustur, ¢iinkii esi onu aldatsa bile aldatilma
nedeni yine kadinda aranir. Ya da zina kadin i¢in bosanma sebebi olamaz; ¢iinkii yasalar
kadindan zinay1 baska hatalarla desteklemelerini istemektedir.

Evlilik, bosanma haklarinin yani sira kadinin kisith oldugu diger alan mal-miilk edinme
hakkidir. Kadin kendi ailesinden hig bir hak talep edemezken, esinden de bu anlamda beklenti
icine girmemelidir. Kadinin kendi ailesi varlikli bile olsa, kadinin bunlar iizerinde bir hakki
yoktur ve mal tiimiiyle babadan ogula geger. Aile kadina miras vermeye karar verse dahi, bunun
yiizdesi erkek kardeslerle karsilastirildiginda ¢ok az olur.

Evlilik kadin1 da erkegin sahip oldugu bir nesne durumuna getirdigi i¢in, kadin sahip
oldugu her seyi esine vermek durumunda kalir. Kadinin altini, esyasi, parast ya da degerli her
nesi varsa bunlar evlilikle erkegin egemenligine gecmektedir. Kadin kendi parasini kendisi
kazansa dahi bunda s6z sdyleme hakki yoktur, ciinkii erkek baskinligi burada da galip
gelmektedir.

Politik haklar noktasinda da kadin hi¢ yok denecek kadar azdir. Esitlik ve adalet iizerine
kurulmug bir toplumun parcasi olduklar1 halde devlet onlarin varliklarini tanimamis ve onlara
se¢me ve secilme hakki vermemistir. Oy verme ya da parlamentoda bulunma kadinin olacagi
en son yerdir, ¢linkii bu alanlar kadinin anlamadig1 sadece erkegin akil yetistirebilecegi alanlar
olarak goriilmistiir. Burada su ger¢ek unutulmaktadir ki kadin ve erkek esit beyin giictine sahip
olarak yaratilmistir. Kadina da kendini gergeklestirme firsati verilse o da kamusal alanda
basarili olabilecektir.

Ondokuzuncu yiizyillda ¢ogu zaman Ingiliz kadinina egitim de yoktur. Kadinin
egitimlisi toplumu genellikle korkutmustur. Bilgi giictiir mantigindan yola ¢ikarak egitimin
kadin da yaratacagi yeni ruh hali toplumu tedirgin etmistir. Aslinda kadin hig egitimsiz degildir.
Ama alani kendi diinyasiyla alakalidir. Ogrenebildigi tek sey nasil iyi dikis dikildigi, nasil iyi
bir anne ve es olundugudur. Bir bilim dalinda kadin1 gérmek ¢ok zordur, ¢iinkii toplum buna
miisaade etmemektedir. Erkek cocuklarinin egitimine daha ¢ok onem verilmistir, ¢linkii kiz
cocuklariin bu anlamda yeterli kapasiteye sahip olmadig diisiiniilmektedir. Kadin ve erkegin
zihin yapis1 ayn1 oldugu halde fiziksel olarak giiglii olan erkek zihinsel olarakta giiglii kabul
edilmistir. Halbuki, beden giicli ayn1 zamanda zihin giicii demek degildir.

Ondokuzuncu vyiizyil basinda Ingiltere’de kadin tiim bu haklardan yoksunken,
ondokuzuncu yiizy1l sonlarina dogru kadin toplumda yerini almaya baslamistir. Sadece kadin
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olarak degil, toplumun bir bireyi olarak deger gormeye baslamistir. 1890’larin sonunda bir
“Yeni Kadin” kavrami olugsmustur ki bu kadin esinden hem ekonomik hem de sosyal anlamda
bagimsizdir. Degisen ekonomik, sosyal, yasal sistemle birlikte anne ve es kimliklerinin disinda
da kimlikler edinmeye baslamiglardir. Evlerinde kendi evlerinin karsiligi 6denmeyen is¢isiyken
ondokuzuncu yiizyil sonunda emeklerinin karsiligi 6denen insanlar haline gelmislerdir.

Ondokuzuncu yiizy1l sonlarinda kadinin varliginin kabul edilmesinin en biiyiik sebebi
Endiistri Devrimidir. Endiistri Devrimi erkegi evinden, tarlasindan aldig1 gibi kadina da bu is
boliimiine dahil etmistir. Uretilen yeni iiriinler sayesinde erkek is giicii yetersiz kaldig igin
kadin da iiriinlerin seri olarak {iretilmesinde paya sahip olmustur. Endiistri Devrimi sadece
fabrika kapilarin1 agmamistir kadina. Kadin artik okullarda 6gretmen, hastanelerde hemsire ya
da doktor, ofislerde sekreter olarak is bulabilmeye baslamistir. Endiistri Devrimi kadin sinif
ayrimini alip eli ekmek tutan kadinlar meydana getirmistir. Kadina egitim de zorunlu hale
gelmistir. Erkekle ayni smifta yer almakla birlikte ayni egitim igeriklerine sahip olmustur.
Onlarda artik dikis, nakis, yemek kitab1 yerine tarih, cografya, matematik gibi kitaplar1 okur
hale gelmislerdir. Devrimle birlikte bosanma tabu olmaktan ¢ikmistir. Kadin bosanmak igin
mahkemeye bagvurabilmektedir, hatta cocuklarinin velayetini bile talep edebilmektedir. Miras
alaninda olusan yeni yasalarda mal-miilk haklarini garanti etmis, sahip olduklarini eslerine
verme mecburiyetini ortadan kaldirmistir.
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TURKIYE’DE EGIiTiM DUZEYLERININ EKONOMIK BUYUMEYE ETKiSi

Ersin YENiSU!

Ozet

Egitimin bireye ve topluma sagladigi faydalar oldukca fazladwr. Bu dogrultuda egitim-ekonomik biiyiime
iliskisi teoride ve uygulamada uzunca bir siiredir ilgi gérmektedir. Ozellikle bilgi toplumunda egitim énemini bir
kat daha arttirmistir. Bu ¢alismanin amaci Tiirkiye 'de egitimin tarihsel gelisimini irdelemek ve 1960-2013 yillik
verileri kullanmilarak egitim diizeyleri ile ekonomik biiyiime arasindaki iligkiyi ampirik olarak test etmektir. Yapilan
esbiitiinlesme analizine gére ilkégretim ogrenci sayisi, meslek lisesi 6grenci sayisi ve iiniversite 6grenci sayisi ile
GSYIH arasinda uzun donemli bir iliski tespit edilmistir. Kisa donemli nedensellik iliskilerini belirleyen Granger
nedensellik analizine goreyse ilkogretim 6grenci sayisi, genel lise dgrenci sayist ve iiniversite 6grenci sayisindan
GSYIH ye dogru tek yonlii bir Granger nedenselligin oldugu bulgulanmistir. Calisma sonucunda, yerli ve yabanct
literatiirdeki bir¢cok c¢alismadakine benzer olarak Tiirkiye'de egitimdeki gelismenin ekonomik biiyiimeyi
hizlandirdigi goriilmiistiir.

Anahtar Kelimeler: Egitim, Ekonomik Biiyiime, Egitim Diizeyleri, Johansen Esbiitiinlesme, Granger

Nedensellik

IMPACT ON ECONOMIC GROWTH OF EDUCATIONAL ATTAINMENT iIN
TURKEY

Abstract

The benefits of education to individual and society are quite high. In this direction, the relation between
education and economic growth has taken interest in theory and practice for a long time. Especially in the
information society, education has increased its importance. The aim of this study is to examine the historical
development of education in Turkey and the relationship between economic growth and educational attainment
by using annual data for 1960-2013 to test empirically. According to the cointegration analysis, a long-run
relationship has been determined between the number of primary school students, the number of vocational high
school students and the number of university students and GDP. According to the Granger causality analysis,
which determines short-term causality relations, the number of primary school students, the number of general
high school students and the number of university students were found to be one way Granger causality towards
GDP. As a result, according to this study, similar to the results of many studies of domestic and foreign literature,

the development of education in Turkey accelerates economic growth.

Keywords: Education, Economic Growth, Educational Levels, Johansen Cointegration, Granger

Causality
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Giris
Egitim, dogrudan ve dolayl olarak yarattigi katma degerler nedeniyle toplumlar igin
biiyiik 6neme sahiptir. Diger bir deyisle egitimin ekonomik kalkinmaya katkis1 kadar kiiltiirel
ve sosyal kalkinmaya katkis1 yadsinamaz. Egitim ve saglik, literatiirde kalkinmanin 6ncelikli
kalemleri olarak gegmektedir. Bu kalemler kalkinmay: destekleyici ve hizlandirict unsurlardir.
Modern 6gretim yontem ve tekniklerini kullanan Tiirkiye heniiz gelismekte olan bir ilke
olmasi sebebiyle egitim alt yapisi pek de giiglii sayilmaz. Egitim politikalarindaki stirekli
degisiklikler ve niifusa uygun bir alt yapi insasinin olmamasi bu yetersizliklerin baginda
gelmektedir. Kisacasi Tiirkiye heniiz egitim alt yapisini giiclendirmekte ve bu nedenle egitimin
niteligi ve niceligi agisindan gelismektedir. Nitekim Altintag ve Cetintas (2010), calismalarinda
Tiirkiye’de egitimdeki ilerleme ile ekonomik biiyiime arasinda uzun dénemli bir iligki oldugunu
gozlemlemislerdir. Caliskan vd. (2013) ise yaptiklar1 arastirmayla Tiirkiye’de egitimdeki
geligsmelerin ekonomik biiylimeyi artirdigini bulgulamislardir. Yine Mercan ve Sezer’de (2014)
Tirkiye’de egitim harcamalarinin ekonomik biiylime iizerinde pozitif etki yarattigin
saptamiglar ve Tirkiye’ nin egitime daha fazla kaynak ayirarak ekonomik biiyiimesini artiracagi
sonucuna ulagmislardir. Bu ¢alismaysa yukaridaki arastirmalardan farkli olarak Tiirkiye’de
egitimin tarihsel gelisimini ve egitim diizeylerinin ekonomik biiylimeye olan etkisini ortaya
koymaktadir. Calismanin amaci Tiirkiye’de egitimin tarihsel gelisimini ele almak ve ekonomik
biliylimeye hangi egitim diizeylerinde daha fazla katki saglandigin1 ampirik olarak saptamaktir.
Calisma dort boliimden olugmaktadir. Birinci boliimde, Tiirkiye’de egitimin tarihsel
gelisimi istatistiksel ve grafiksel yontemler yardimiyla irdelenmeye calisilmistir. Ikinci
boliimde egitim ve ekonomik biiylime iliskisine dair yerli ve yabanci literatiirden 6rnekler
sunulmustur. Izleyen boliim c¢alismada kullanilan veri seti ve metodolojinin tanitilmasina
ayrilmistir. Analizlerin ve yorumlarin yapildigi dérdiincii boliimiin ardindan ¢alisma sonug
kismiyla tamamlanmuistir.

Tiirkiye’de Egitimin Gelisimi

Bu boliimde Tiirkiye’de niifusun, ekonomik biiylimenin ve egitim diizeylerinin gelisimi
1960 yilindan 2000’11 yillara temel istatistiksel yontemlerle ve grafiklerle analiz edilecektir.
Calismada s6z konusu dénem 10’ar yillik (1960-1969, 1970-1979, 1980-1989, 1990-1999,
2000-2009) gruplara ayrilmistir.

Egitim gostergelerinin zaman igerisindeki seyrinin saglikli bir sekilde analizinin
yapilabilmesi i¢in niifus hareketlerinin ele alinmasi1 gerekmektedir. Tiirkiye’de toplam niifus
1960 yilinda 27,5 milyonken 2009 yilinda 71 milyona ¢ikmistir. S6z konusu donemde niifuz
artis hiziysa stirekli azalmig ve 2009 yilinda % 1,27 seviyesine kadar inmistir. Bununla birlikte
1960-2009 yillar arasindaki ortalama niifus artis hiziysa % 1,96°dur.

Grafik 1. Tiirkiye de Ortalama Niifus Artis Hizi
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Kaynak: Diinya Bankasi

Diger taraftan, Tiirkiye’de 1960-2009 yillar1 arasinda yillik biiyiime orani ortalama %
4,46°dir. Bu oraniin diinya {ilkelerinin ve gelismis iilkelerin iizerinde oldugu fakat gelismekte
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olan {ilkelerin altinda oldugu soylenebilir. Kisacast Tiirkiye ekonomisi anilan dénemde
ekonomik biiylime agisindan duragan bir goriinlim arz etmektedir.

Grafik 2. Tiirkiye’'de Yillik Ortalama Ekonomik Biiyiime
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Kaynak: Diinya Bankasi

Tiirkiye’de 1960-2009 doneminde izlenen farkli egitim politikalar1 ve niifus
hareketliligi nedeniyle ilkégretim, lise ve tniversite Ogrenci sayilarinda kagmilmaz bir
hareketlilik yasanmistir. Bu calismada Ogrenci sayisinin egitimdeki niceliksel gelismenin
gostergesi oldugu varsayilmstir.

Grafik 3. Tiirkiye 'de Ogrenci Sayilarindaki Artis Hizi (%)
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Kaynak: TUIK

Grafik 3’e gore son yillarda niifustaki artis hizindaki azalmaya paralel olarak
ilkdgretime yeni kayit yaptiran 68renci sayisinda belirgin bir azalis olmustur. Diger taraftan
yine Grafik 1.3.’te, Tiirkiye’de meslek lisesi ve genel liseler kompozisyonunda hareketlenme
olmakla birlikte genel itibariyle dikkate deger bir degisimin olmadigi goriilmektedir. Ayrica,
1960-2009 doneminde Tiirkiye’de iiniversite 0grenci sayisindaki artis hizinin diger egitim
diizeylerindeki artis hizindan genel olarak yiiksek oldugu goriilmektedir.
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Grafik 4. Tirkive’de Toplam Ogrenci Sayisi Artis Hizimin ve Niifus Artis Hizinin
Karsilastiriimast
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Kaynak: TUIK ve Diinya Bankast

Grafik 4’¢ gore Tiirkiye’de 1960-2009 yillar1 arasinda niifus artis hiz1 siirekli azalmis,
toplam 6grenci sayisindaki artis hiz1 genel olarak azalmis ve toplam 6grenci sayisindaki artis
hiz1 daima niifus artig hizindan daha yiiksek olmustur. Buna gore Tiirkiye’de s6z konusu donem
araliginda okullagsma oraninin arttig1 ileri siirtilebilir. Dahasi niifus artig hizi ile toplam 6grenci
sayist artis hizi arasinda kayda deger bir uyumun olmamasi Tiirkiye’nin anilan dénemde
egitimde c¢ok farkli politikalar uyguladigina isarettir. Nitekim dengeli bir egitim politikas1
olsaydi iki degisken arasinda uyum olmas1 beklenirdi.

Literatiir Incelemesi

Egitimin ekonomik biiyiimeye etkisi gerek Tiirkce literatiirde gerekse yabanci
literatiirde uzunca bir siiredir incelenmektedir. Cizelge 2.1.’de 1995-2017 yillar1 arasinda
Tiirkce ve yabanci literatiirde egitim ekonomik biiylime iligkisini analiz eden ampirik
calismalarin bir kismi sunulmustur. S6z konusu 46 calismada genel itibariyla zaman serisi
literatiiriinde yakin zamanda siklikla kullanilan yontemlerden olan esbiitiinlesme ve nedensellik
analizleri kullanildig1 goriilmektedir. S6z konusu g¢alismalarin biiyiik ¢ogunlugunda egitim
gostergesi olarak beseri sermaye ya da dogrudan Ogrenci sayisi, ekonomik biiylimenin
gostergesi olarak da GSYIH deki artis kullanilmistir.

Tablo 1. Egitim ve Ekonomik Biiyiime Iliskisini Inceleyen Ulusal ve Uluslararas: Literatiirden
Ornekler

Yazar (Tarih)  Ulke (ler) Dénem Yéntem Sonug

J. Meulemeester ve Isveg, Ingiltere, 19.- 20. Esbiitinlesme ~ Dort iilkede (Isvec, Ingiltere, Japonya,

D. Rochat (1995)  Japonya, Yiizyil ve Granger Fransa) nedensellik iliskisi var. Iki iilkede
Fransa, italya, Nedensellik (italya, Avustralya) nedensellik iliskisi
Avustralya yok.

M. Kar ve S. Tiirkiye 1971-2000  Esbiitinlesme  Egitim harcamalar1 ekonomik biiylimeyi

Taban (2003) arttirmaktadir.

M. A. Babatunde  Nijerya 1970-2003  Esbiitinlesme  Egitimli isgiicii toplam faktor verimliligini

ve R.A. Adefabi ve VECM arttirmaktadir ve beseri sermaye lretim

(2005) fonksiyonunu direk etkilemektedir.

K.G. Brempong Afrika Ulkeleri 1960-2000  Panel Veri Beseri sermaye ekonomik Dbilylime

vd. (2005) Analizi tizerinde pozitif etkiye sahiptir.

E.Cakmak ve Tiirkiye 1960-2002 Esbiitiinlesme  Beseri sermayenin ekonomik biiyiime

S.Gilimiis (2005) iizerinde  etkisi  fiziki  sermayenin

etkisinden daha azdir. Fakat soz konusu
iligki pozitif yonlidiir.
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S. Taban ve M. Tirkiye 1969-2001 Esbiitiinlesme  Ekonomik biiyiime ve beseri sermaye
Kar (2006) ve Granger arasinda iki yonlii nedensellik iligkisi
Nedensellik vardir.

C. Ozsoy (2009) Tiirkiye 1923-2005 VAR Modeli Egitim diizeyleriyle (ilkdgretim,
ortadgretim, iiniversite) ekonomik bitylime
arasinda uzun dénemli bir iliski vardir.

M. Afsar (2009) Tirkiye 1963-2005 Egbiitiinlesme  Egitimden ekonomik biiyiimeye tek yonlii

ve Granger nedensellik vardir.
Nedensellik
B.U. Omojimite Nijerya 1980-2005 Egbiitiinlesme  Egitim harcamalarindan ekonomik
(2010) ve Granger biiylimeye dogru tek yonlii bir nedensellik
Nedensellik iliskisi vardr.
H. Altintag ve H.  Tiirkiye 1970-2007 Egbiitinlesme  Beseri sermaye ckonomik  biiylime
Cetintas (2010) ve Granger tizerinde ihracat ve sabit sermaye olusumu
Nedensellik kanaliyla diger bir deyisle dolayli olarak
etkilidir.
M. Simsek ve C. Tirkiye 1960-2004 Esbiitinlesme  Beseri sermaye ile ekonomik biiyiime
Kadilar (2010) ve Hata arasinda iki yonlii iliski vardir.
Diizeltme
Modelleri
O.M. Telatar ve H. Tiirkiye 1968-2006 VAR Analizi  Ekonomik biiyiime yiiksekogretim 6grenci
Terzi (2010) ve Granger sayist lizerinde etkilidir. Meslek lisesi
Nedensellik Ogrenci sayist ekonomik biiylime iizerinde
pozitif etkiye sahiptir.
M. Rahman (2011) Banglades 1990-2009 ECM ve Egitimle ekonomik biiyiime arasinda iki
Granger yonli iliski vardir.
Nedensellik

P. Tamang (2011)  Hindistan 1980-2008 Esbiitiinlesme  Egitim harcamalar1 ve ekonomik biiyiime
ve Hata arasinda uzun donemli bir iligki vardir.
Diizeltme Fiziki sermaye ckonomik  biiyiime
Modelleri iizerinde begeri sermayeden daha etkindir.

A.S. Idress ve Geligmekte 1990-2006  Panel Veri Egitimin ekonomik biiylime iizerindeki

M.V. Siddiqi Olan Ulkeler ve Analizi etkisi gelismekte olan iilkelerde gelismis

(2012) Gelismis iilkelerdeki etkisinden daha fazladir.

Ulkeler
M.Y.M. Hussin ve Malezya 1970-2010 VAR Modeli Egitim harcamalari, isgiiciine katilim ve
A.A. Razak (2012) ve Granger sabit sermaye olusumuyla ekonomik
Nedensellik bliylime arasinda uzun doénemli iligki
vardir.  S6z  konusu  degiskenlerle
ekonomik bilyiime arasinda kisa donemde
cift yonli nedensellik vardir.

N. Asghar ve A. Pakistan 1974-2009 Esbiitinlesme  Egitim harcamalar1 ile ekonomik biiyiime

Awan (2012) ve VECM arasinda uzun donemli giiclii bir iligki
vardir.

AM. Awel (2013) Isveg 1870-2000  Granger Beseri sermaye ile ekonomik biiyiime

Nedensellik ve  arasinda ¢ift yonlii nedensellik iliskisi
VECM vardir.
Ifeoma vd. (2013) Nijerya 1977-2011  En Kiigiik Beseri sermaye ile ekonomik bilylime
Kareler arasinda gii¢lii bir iliskisi vardir.
Yontemi ve
Esbiitiinlesme
M.J. Javed vd. Pakistan 1978-2008 Esbiitiinlesme  Egitim harcamalari ile ekonomik biiylime
(2013) ve ECM arasinda uzun donemde giiclii bir iliski

vardir. ilkdgretime kayith &grenci sayisi
ekonomik biiyiimeyi hem kisa hem uzun
donemde pozitif etkilerken, ortadgretim
Ogrenci sayisi negatif etkilemektedir.
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M. Solaki (2013)  Yunanistan 1961-2006  Esbiitiinlesme, Egitim ve ekonomik biiylime arasinda
ECM ve pozitif bir iliski vardir. Ayrica {igilincii
Granger Ogretim (tertiary education) digsaldir ve
Nedensellik ekonomik bilylimeye katki saglamaktadir.

S. Caligkan vd. Tiirkiye 1923-2011 Egbiitiinlesme  Egitimin ekonomik biiylime {izerinde

(2013) pozitif etkisi vardir. Ozellikle

yiiksekogretimin ~ ekonomik  bilylime
iizerinde daha etkilidir.

F. Yardimcioglu OECD Ulkeleri 1980-2008  Panel Egitim ve ekonomik biiylime arasinda

vd. (2014) Esbiitiinlesme  uzun dénemde giiglii bir iligki vardir.

J.T. Torruam Nijerya 1990-2011  Esbiitiinlesme  Ucgiincii  egitime yapilan harcamalar

(2014) ve ECM ekonomik  biiylimeyi olumlu yonde

etkilemektedir.

M. Pamuk (2014)  Tiirkiye 1980-2013 ARDL Sinir Egitim ve ekonomik biiyiime arasinda
Testi Yaklasimi esbiitiinlesme iligkisi yoktur. Ekonomik
ve Granger bliylimeden egitim harcamalarma dogru
Nedensellik tek yonli nedensellik vardir.

N.A.A. Bakarvd.  Malezya 1975-2013  Esbiitinlesme  Egitim ve ekonomik biiylime arasinda

(2014) ve Toda- esbiitiinlesme iligkisi  ve iki yonld
Yamammoto nedensellik vardir.

Nedensellik

Y. Mekdad vd. Cezayir 1974-2012 Egbiitinlesme  Egitim harcamalart ekonomik biiyiime

(2014) ve Granger tizerinde pozitif etkiye sahiptir.
Nedensellik

M. Mercan ve S. Tiirkiye 1970-2012 ARDL Sinir Egitim harcamalar1 ekonomik biiyiimeyi

Sezer (2014) Testi Yaklagimi arttirmaktadir.

D.R. Mariana Romanya 1980-2013  Egbiitiinlesme  Yiiksekdgretim harcamalart  ekonomik

(2015) biiylime iizerinde giiclii ve pozitif etkiye

sahiptir.

H. Sen vd. (2015)  Gelismekte 1995-2012  Panel Granger  Tirkiye’de  egitim  harcamalari ile

Olan Ulkeler Nedensellik ekonomik biiylime arasinda nedensellik
iligkisi yoktur.

A. Caliskan ve M.  Tiirkiye 1975-2011 Esbiitiinlesme  Mesleki ortadgretim ile ekonomik biiyiime

Durman (2016) ve Granger arasinda pozitif yonlii iligki vardir.
Nedensellik

G. Jelilov vd. Nijerya 1970-2006  En Kiigiik [kogretim harig diger Ogretim

(2016) Kareler diizeylerinde egitim ekonomik biiylime
Y 6ntemi iligkisi vardir.

H. N. Khan vd. Malezya 1981-2014 VAR Modeli Egitim ve ekonomik biiyiime arasinda

(2016) pozitif yonlii bir iliski vardir.

H. Terzi ve S. Tirkiye 1950-2012 Toda- GSMH biiyilidiikge {tniversite Ogrenci

Yurtkuran (2016) Yamamoto mezunu sayisi artmaktadir. Genel lise ve
Nedensellik meslek lisesi mezun sayisi artttkga GSMH

artmaktadir.

0. Ugan ve H. Tirkiye 2006Q1- Esbiitiitnlesme  Ekonomik biiyiime ve egitim harcamalari

Yesilyurt (2016) 2015Q4 ve Granger arasinda ¢ift yonlii nedensellik vardir.
Nedensellik

O. Yalginkaya ve  Diisiik, Orta ve  1991-2011  Panel Veri Egitim ekonomik biiylimeye pozitif ve

V. Kaya (2016) Yiiksek Gelirli Analizi anlamli bir katki saglamaktadir. Gelir

Ulkeler diizeyi arttikca egitimin  ekonomik
biiyiimeye katkis1 artmaktadir.

P. Mcgrath (2016) irlanda 1980-2012 Esbiitiinlesme  Ekonomik biiylime ile beseri sermaye
ve ECM arasinda cift yonlii bir nedensellik iliskisi

vardir.

S.Korkmaz ve i.  OECD Ulkeleri 2007-2013  Panel Yiiksekdgretim dgrenci sayistyla

Kulunk (2016) Nedensellik ekonomik biiylime arasinda cift yonli

nedensellik vardir.
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T. Govdeli (2016)  Tiirkiye 1923-2014 Maki (2012) Egitim gostergeleri ile ekonomik bilyiime
Esbiitiinlesme, arasinda uzun donemli iliski vardir.
Hacker ve fIkdgretim Ogrenci sayisindan ekonomik
Hatemi (2006) biiyiimeye ve ekonomik biiyiimeden lise
Boostrap O0grenci  sayisina dogru tek  yonli
Nedensellik nedensellik vardir.
Analizi
Y. Wang ve S. Liu 55 Ulke ve 1960-2009  Panel Veri Egitim ekonomik biiyiime iizerinde pozitif
(2016) Bolgeler Analizi etkiye sahiptir. Ozellikle yiiksekdgretim
6grenci sayist ekonomik biiyliime iizerinde
giiclii etkiye sahiptir. Ilkdgretimin ve
ortadgretimin ekonomik bilyiime iizerinde
6nemli bir etkisi yoktur.
B. Seetanah ve V. 13 Afrika 1990-2013  Panel VAR Egitim ve ckonomik biiylime arasinda
Teeroovengadum  Ulkesi Analizi onemli ve pozitif bir iligki vardir.
(2017)
J.P. Huang vd. Fujian (Cin) 1978-2013  Esbiitinlesme  Yiiksek egitimle ekonomik biiyiime
(2017) ve Granger arasinda gii¢lii bir korelasyon vardr.
Nedensellik
N. Topall1 (2017)  Tiirkiye 1960-2012 VECM Modeli Mesleki ve teknik okullardan diploma
ve Toda- alanlarin sayisindan ekonomik bilylimeye
Yamamoto dogru ve ekonomik biiyiimeden yiiksek
Nedensellik egitim kurumlarindan diploma alanlara
dogru tek yonlii nedensellik vardir.
P. Pegkas ve C. Yunanistan 1975-2012  Esbiitinlesme  Uzun donemde kadin ve erkek ogrenci
Tsamadlas (2017) ve Nedensellik  sayisiyla ekonomik biiyiime arasinda iligki
Analizi yoktur. Kisa donemde kadin ve erkek
Ogrenci sayistyla ekonomik Dbiiylime
arasinda ¢ift yonlii nedensellik iliskisi
vardir.
S.D. Kareemvd.  Nijerya 1917-2013  En Kiigiik Egitimle ekonomik biiyiime arasinda iligki
(2017) Kareler yoktur.
Yontemi
Y. Kopriicii ve T.  Tiirkiye 1980-2013  Esbiitiinlesme, Egitim ve ekonomik biiyiime arasinda
Saritas (2017) ARDL ve uzun donemli bir egbiitiinlesme iligkisi
Toda- vardir.  Egitim diizeyinden ekonomik
Yamamoto biiylimeye dogru tek yonlii bir nedensellik
Nedensellik vardir.

Tablo 1’deki ampirik ¢aligmalarin 17 tanesinde analiz konusu Tiirkiye’dir. Diger 29
calismaninsa daha ziyade az gelismis ve gelismekte olan iilkeler {lizerine yapildigi
goriilmektedir. Diger bir ifadeyle literatiirde ekonomik biiyiime konusuna daha ziyade az
gelismis ve gelismekte olan iilkelerin arastirmacilari odaklanmistir. Kalkinmasini tamamlayan
gelismis iilkelerdeyse biiylimenin dinamiklerinin yan1 sira arastirmacilar siirdiiriilebilir
kalkinma, kaynak kullaniminda etkinlik, ¢evre duyarliligi, temiz enerji vs. gibi konulara ilgi
gostermektedirler.

Veri Seti ve Metodoloji

Zaman serisi literatiiriinde esbiitiinlesme ve nedensellik analizleri uzunca bir siiredir
kullanilmaktadir. S6z konusu analizlerle hem uzun donem hem de kisa donem iliskiler ortaya
konulabilmektedir. Yukaridaki literatiir incelemesinden de anlasilacagi iizere bu alanda birgok
calisma yapilmistir.

Veri Seti

Calismada kullanilan ilkdgretim 68renci sayisi, genel lise 6grenci sayisi, meslek lisesi
Ogrenci sayis1 ve liniversite 6grenci sayisi verileri Tirkiye Istatistik Kurumu’nun “1923-2013
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Istatistik Gostergeler” yilligindan temin edilmistir. Dénem ve periyot olarak 1960-2013 arasi
yillik veriler kullanilmistir. Diger bir deyisle analizler yillik 6grenci sayisimi gosteren 54
gozlemle yapilmistir. Ekonomik biiyiimenin gostergesi olarak da yine 1960-2013 yillar1 arasi
54 gdzlemli GSYIH (GDP)’deki yillik biiyiime degiskeni kullanilmistir. Diinya Bankas1’nin
veri tabanindan temin edilen bu verinin birimiyse bir Onceki yila gore % artistir. Ayrica
calismanin grafiksel analiz kisminda yine Diinya Bankasi’nin veri tabanindan temin edilen
1960-2009 yillik niifus verisi kullanilmistir. Diger taraftan degisen varyans sorununu gidermek
amaciyla asagidaki analizlerde verilerin logaritmik doniistimleri (Ln) kullanilmistir.

Metodoloji

Bu c¢aligmada oncelikle serilerin duraganligi test edilmistir. Bunun i¢in Augmented
Dickey-Fuller (ADF), Philips-Perron (PP) ve Kwiatkowski-Philips-Schmidt-Shin (KPSS)
birim kok testleri uygulanmistir. Hemen ardindan ayni derecede duragan olan iki zaman serisi
arasinda uzun donemli bir iliskinin olup olmadigini belirten “Johansen Egbiitiinlesme”
(Johansen, 1988) analizi yapilmigtir. Daha sonraysa iki zaman serisi arasinda kisa donemde
nedensellik iliskisini belirleyen “Granger Nedensellik” (Granger, 1969) analizi uygulanmistir.

Bu calismada kullanilan esitlikler VAR modeline dayanmaktadir. VAR modellerinde
teorik kisitlamalar yoktur. Diger bir deyisle herhangi bir degiskenin herhangi bir degiskenle
iligkisi arastirilabilir. Calismada kullanilan temel VAR modelleri soyledir:

LnGSYiH = ap + o, LnilkOsr + s, (3.1)
LnGSYIH = ay + a,LnGenlLis + &, (3.2)
LnGSYIH = a4 + oy LnMesLis + & (3.3)
LnGSYIH = ay + a LnUnv + & (3.4)

Burada ikili esbiitiinlesme analizinin yapilabilmesi i¢in dort ayri model kurulmustur.
Nitekim bir ekonometrik modeldeki bagimsiz degisken sayis1 azaldik¢a giivenilir tahmin
yapma olasilig1 artar.

Analizler ve Yorum

Bu béliimde ilk olarak standart birim kok testleri uygulanacaktir. Serilerin duraganlik
seviyeleri belirlendikten sonra uzun dénemli iliskiyi ortaya koyan “Johansen Esgbiitiinlesme”
analizi yapilacaktir. Son olarak ise “Granger Nedensellik” analiziyle degiskenler arasindaki
kisa donemli nedensellik iliskileri tespit edilmeye ¢aligilacaktir.

Birim Kok ve Duraganhk Analizi

Birim kok testlerinden ADF ve PP test istatistikleri t istatistik degerlerinden mutlak
olarak biiyilikse Ho hipotezi reddedilir ve serinin duragan olduguna diger bir ifadeyle birim koke
sahip olmadigina karar verilir. Diger taraftan KPSS birim kok testinde ters hipotez
kuruldugundan dolay: test istatistigi kritik degerlerden mutlak olarak biiyiikse Ho hipotezi
reddedilir ve serinin duragan olmadigina diger bir ifadeyle birim koke sahip olduguna karar
verilir.
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Tablo 2. Serilerin Duraganligimn Olgiilmesi
ADF PP KPSS
Model T T =
. irinci . irinci N irinci
| FE Fark | FE Fark PRy Fark
. Trendli
Lnllkigr ve -2,19 -4,15 -3,29 -4,17 0,22 0,11
Sabitli
. Trendli
LnGenLis ve -2,05 -5,48 -2,10 -5,42 0,18 0,06
Sabitli
. Trendli
LnMesL.is ve -1,97 -5,66 -2,04 -5,62 0,18 0,17
Sabitli
Trendli
LnUnv ve -3,84 -4,44 -2,44 -4,06 0,05 0,04
Sabitli
. Trendli
LnGSYIH ve 0,13 -8,48 0,13 -8,48 0,86 0,07
Sabitli

Tablo 2’e¢ gore Ilkdgretim Ogrenci Sayist (Lnilkogr), Genel Lise Ogrenci Sayist
(LnGenLis), Meslek Lisesi (LnMesLis), Universite Ogrenci Sayis1 (LnUnv) ve Gayri Safi
Yurtigi Hasila (LnGSYIH) serilerin hepsi de diizey degerinde duragan degildirler, yani birim
kok igermektedirler. Ayni ¢izelgeden s6z konusu bes serinin de I(1) oldugu diger bir ifadeyle
birinci derecede duragan olduklar goriillmektedir.

Johansen Esbiitiinlesme Analizi

Esbiitiinlesme kisaca iki zaman serisi arasindaki uzun donemli ortak hareket etme
iligkisi olarak ifade edilebilir. Egbiitiinlesme yontemi VAR (Vektor Otoregressive) analizine
dayanmaktadir. VAR analizindeyse oncelikle gecikme uzunlugu belirlenmelidir.

Yapilan analizlerde FPE (Final Prediction Error), AIC (Akaike’s Information Criterion),
SIC (Schwarz Information Criterion) ve HQ (Hannan Quin Information Criterion) kriterleri
dikkate alinarak uygun gecikme uzunlugu LnGSYIH-LnilkOgr modeli igin 2 (iki), LnGSYIH-
LnGenLis modeli i¢in 1 (Bir), LnGSYIH-LnMesLis modeli i¢in 3 (Ug) ve LnGSYIH-LnUnv
modeli igin 2 (Iki) olarak tespit edilmistir.

Tablo 3. Esbiitiinlesme Testi Sonuglart™*

Model 4 iz Istatistigi 5% _Max. 5%
0 (Trace) Kritik Deger Ozdeger Kritik Deger

LnGSYiH- r=0 27,37 25,87 20,75 19,38
LnllkOgr r<l 6,61 12,51 6,61 12,51
LnGSYIH- r=0 15,55 25,87 9,81 19,38
LnGenLis r<l 5,74 12,51 5,74 12,51
LnGSYIH- r=0 20,42 18,39 16,37 17,14
LnMesLis r<l 387 3.84 387 3,84
LnGSYiH- r=0 25,42 18,39 14,48 17,14
LnUnv r<l 10,93 3.84 10,93 384

* Yukaridaki modellerde LLR, AIC ve SC kriterleriyle en kiigiik deger kriterine gore Johansen’nin bes modeli igerisinden se¢im yapilmistir.

Birim kok testleri Schwarz Bilgi Kriteri’ne (SIC) ve %35 giivenilirlik derecesine gore yapilmustir. Kritik Degerler: ADF ve PP
(McKinnon (1996)): Sabitli: %1 (-3,56), %5 (-2,91), %10 (-2,59), Trendli ve Sabitli: :%1 (-4,14), %5 (-3,49), %10 (-3,17),
KPSS (Kwiatkowski-Philips-Schmidt-Shin (1992, Table 1)): Sabitli: %1 (0,73), %5 (0,46), %10 (0,34), Trendli ve Sabitli: %1
(0,21), %5 (0,14), %10 (0,11).
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Tablo 3’e gore % 5 anlam diizeyinde GSYIH ve 11kOgr, GSYIH ve MesLis GSYIH ve
Unv modellerinde Trace Testi veya Maxmimum Ozdeger Testi istatistik degerleri tablo kritik
degerlerinden biiyiikk oldugu i¢in s6z konusu seriler arasinda esbiitiinlesik vektor
bulunmaktadir. GSYIH ve GenLis modelinde ise istatistik degerleri tablo kritik degerlerinden
kiiciik oldugu i¢in degiskenler arasinda esbiitiinlesik vektér bulunmamaktadir.

Sonug olarak bu caligmada yapilan analizlere gore ekonomik biiylime ile ilkdgretim
Ogrenci sayisi, meslek lisesi 6grenci sayis1 ve liniversite 6grenci sayisi arasinda uzun dénemde
anlamli bir iliski vardir. Ekonomik biiylime ile genel lise 0grenci sayisi arasindaysa uzun
donemde anlamli bir iliski yoktur. Degiskenler arasindaki uzun donemli iligkinin varlhigi
belirlendikten sonra iligskinin yoniinii belirlemek amaciyla “Granger Nedensellik” testi
yapilmustir.

Granger Nedensellik Analizi

Nedensellik analiziyle zaman serileri arasindaki kisa donemli neden sonug iliskileri
ortaya konulabilir. Seriler arasindaki neden sonug iliskisini belirlemek amaciyla yapilan
Granger nedensellik testi sonuglar1 Cizelge 4.’te gosterilmistir.

Tablo 4. Granger Nedensellik Testi Sonug¢lar

. Gecikme Ki-Kare
Hipotezler (Ho) ) (F Istatistigi) Olasihik Sonug¢
1lkOgr, GSYIH 'nin Llkogretim ogrenci sayist GSYIH nin
nedeni degildir. 2 1,07 0,3489 Granger nedeni degildir.
GSYIH,  [lkOgr. nin GSYIH Ilkégretim égrenci sayisinin
nedeni degildir. 2 0,39 0,6764 Granger nedeni degildir.
GenlLis, GSYIH nin Genel Lise dgrenci sayisi, GS YIH 'nin
nedeni degildir. 1 13,67 0,0005 Granger nedenidir.
GSYIH,  GenlLis. nin 1 1 a4 GSYIH Genel Lise 6grenci sayisinin
nedeni degildir. 38 0,2446 Granger nedeni degildir.
MesLis,  GSYIH nin Meslek  Lisesi  6grenci  sayisi,
nedeni degildir. 3 4,69 0,0063  GsyiH nin Granger nedenidir.
GSYIH, MesLis. nin GSYIH Meslek Lisesi ogrenci
nedeni degildir. 3 1,97 01323 sayisimin Granger nedeni degildir.
Unv, GSYIH 'nin Universite 6grenci sayisi, GSYIH 'nin
nedeni degildir. 2 515 0,0095 Granger nedenidir.
GSYIH, Unv’nin GSYIH Universite égrenci sayismn
2 0,83 0,4409

nedeni degildir. Granger nedeni degildir.

Sonug olarak egitim diizeyleriyle ekonomik biiyiime arasindaki “Granger Nedensellik” iligkisi
asagidaki gibi gosterilebilir.

Ilk6gretim Ogrenci Sayisi

Genel Lise Ogrenci Sayisi

Ekonomik Biiyiime (GSYIH)

Meslek Lisesi Ogrenci Sayisi

I
/'
/

Universite Ogrenci Sayisi

—— > : Tek Yonli Nedensellik, —— : Nedensellik Yok
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Sonug¢

Tarihsel olarak degerlendirildiginde Tiirkiye’de niifus artis hizi1 1960’tan gliniimiize
stirekli olarak azalis gostermis fakat toplam niifus yine de artmistir. Her gegen on yilda niifus
art1s hizinin azalmasi nedeniyle ilkdgretime yeni kaydolan 6grenci sayisi da giderek azalmistir.
S6z konusu donemde toplam 6grenci sayisinin artig hizinin niifus artis hizindan siirekli yiiksek
olmasiysa Tiirkiye’de 1960-2009 yillar1 arasinda okullasma oraninin yiiksek oldugunu
gostermektedir. Diger taraftan 6zellikle iiniversite 6grenci sayisindaki artig hizinin diger egitim
diizeylerindeki artis hizindan siirekli yliksek olmasi Tirkiye’de s6z konusu donemde
yiiksekogretimin goreceli olarak hizli bir gelisme siirecinde oldugunu ifade etmektedir. Fakat
bu belirgin gelisme niceliksel bir gelismedir. Kuskusuz ki egitimde niteliksel gelisme de biiyiik
Ooneme sahiptir.

Bu calismada yapilan ve degiskenler arasindaki uzun doénemli iligkiyi belirleyen
esbiitiinlesme analizine gore Tiirkiye’de ilkdgretim dgrenci sayisi, meslek lisesi 6grenci sayisi
ve liniversite 0grenci sayisinin ekonomik biiyiime ile dogrudan iliskili oldugu bulgulanmustir.
Bu sonug genel olarak literatiir incelemesi bolimiindeki cesitli iilkelere dair yapilan ampirik
calismalardan (Korkmaz ve Kulunk (2016), Govdeli (2016), Topall1 (2017), Kopriicii ve Saritas
(2017), vd.) sonucunu da destekler niteliktedir. Sonug olarak diger bir¢ok gelismekte olan
iilkede oldugu gibi Tiirkiye’de de egitim ozellikle uzun dénemde ekonomik biiyiimeyle
iligkilidir.

Diger taraftan ¢aligmada yapilan analizlere gore kisa donemde Tiirkiye’de genel lise
Ogrenci sayist, meslek lisesi 0grenci sayisi ve iniversite 6grenci sayisindan ekonomik
biiylimeye dogru tek yonlii bir “Granger Nedensellik” s6z konusudur. Diger bir deyisle uzun
donemde ilkogretim Ogrenci sayist ekonomik biiylime iizerinde etkiliyken, kisa donemde soz
konusu iki degisken arasinda anlamli bir iligki yoktur. Caligmada yapilan analizler sonucunda
dikkati ¢eken bir diger bulgu da uzun dénemde genel lise 6grenci sayistyla ekonomik biiyiime
arasinda bir iliskinin ¢ikmamasina karsilik meslek liseleri 6grenci sayisindan ekonomik
biiyiimeye dogru hem kisa hem de uzun donemde anlamli bir iliskinin olmasidir. Bu bulguya
gore (Telatar ve Terzi (2010), Caliskan ve Durman (2016), Terzi ve Yurtkuran (2016) ve
Topalli’'nin (2017) sonuglarmma uygun olarak mesleki egitimin uzun dénemde ekonomik
biiylime iizerinde daha etkili oldugu sonucuna varilabilir.

Tiirkiye’de niifus artis hizinin yiiksek olmasi nedeniyle egitim alt yapist diger kamu
hizmetlerinde oldugu gibi yetersiz kalmaktadir. Bu noktada niifus artisii destekleyen
politikalarin Tirkiye agisindan yeniden diisliniilmesi gerekmektedir. Kisacasi bu ¢alismanin
bulgularina gore, diger gelismekte olan {lilkelerde oldugu gibi, Tiirkiye’deki asir1 niifus
(overpopulation) problemi yeniden gézden gecirilmeli ve bu konuda daha gercekci ve daha
saglikli yaklagimlarda bulunulmalidir. Bu konuda planlama yapilarak hedefler konulmali ve
optimum niifus artis hiz1 belirlenmek suretiyle toplumsal biling olusturulmalidir.

Diger taraftan yukarida da deginildigi gibi Tiirkiye’de egitimin bir diger temel sorunu
nitelik(sizlik) sorunudur. Diger bir ifadeyle egitimde sadece bina ve cevresel kullanim alani
gibi fiziksel kosullarin gelistirilmesiyle kalite yakalanamaz ve bu dogrultuda arzulanan
sonuglara ulasilamaz. Nitelik(sizlik) sorununun asilabilmesiyse daha fazla egitim yani daha
fazla bilgi iiretimiyle giderilebilir.

Kuskusuz ki bir diger 6nemli egitim sorunumuz okullasma orani ve egitimdeki kalite
agisindan bolgesel farkliliklardir. Oyle ki egitimde esitsizlik sorununun sosyal ve siyasal hayata
olumsuz yansimalarimi hepimiz ¢ok iyi biliyoruz. Bu sorunun ¢6ziimii i¢in, biitiin diinyada
kabul gdren uygulama olan sosyal politikalara daha sik basvurulabilir. Oyle ki bu sorunun
ortadan kaldirilmasi ya da en aza indirilmesi domino etkisi gibi adaletten egitime, ekonomiden
siyasete vs. bircok problemin agilmasini saglayabilir.

Diger taraftan yukarida da deginildigi gibi bir diger 6nemli husus, mesleki egitimdeki
yetersizligimizdir. Bu g¢alismaya gore mesleki egitim gerek kisa donemde gerekse uzun
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donemde ekonomik biiyiime iizerinde etkilidir. Tiirkiye’de yaklasik son elli yildir mesleki
egitimi 6zendirici ciddi bir uygulama goriilmemektedir. Sonug olarak, mesleki egitimi tesvik
edici girisimlerde bulunulmasi Tiirkiye agisindan elzemdir.

Insan dogumundan 6liimiine kadar her kademede bir 6grenme yolculugu yani egitim
stireci igerisindedir. Modern toplumlardaysa bilim, teknoloji, bilgi ¢agi, bilgi ekonomisi vs. gibi
kavramlar daha fazla 6ne ¢ikmakta, diger bir ifadeyle bilginin gilicii hizla yiikselmekte ve
bilginin kutsalligina olan inang hizla artmaktadir. Kisacasi, egitimi desteklemek ve 6zendirmek
gonencli ve dengeli bir toplum hedefinin anahtaridir. Bu konudaki diger bir¢cok ¢alisma gibi bu
calismanin bulgular1 da genel olarak bu goriisii desteklemektedir.
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EXTENDED ABSTRACT

Education is essential for the development of the individual and society. The stronger
the educational infrastructure of a country, the more developed it is. Education has a great
important for societies because of the added value that it creates directly and indirectly. In other
words, its contribution to cultural and social development as much as education's contribution
to economic development can not be denied. Indeed, without exception, it is clear that all
developed countries have a well-established and stable educational policy. Developing
countries such as Turkey has some educational handicaps. For instance population pressure and
lack of capital. Nonetheless, participation in education is rapidly increasing in underdeveloped
countries and developing countries. In this study, the level of education in Turkey (elementary,
high school, vocational school, university) impact on economic growth was investigated in the
short and long term.

The aim of this study is to examine the historical development of education in Turkey
and to determine the number of students of different educational levels empirically the impact
on GDP.

The difference from other research study to address the issue of education in Turkey
with a historical perspective and basic graphical and statistical methods is to re-test the theory
by comparing the results of previously conducted studies.

The study consists of six chapters. The introduction part includes general evaluations of
education and economic growth issues. In the first chapter, the historical development of
education in Turkey has been studied with the help of statistical and graphical methods. In the
second chapter, examples from domestic and foreign literature on the relationship between
education and economic growth are presented. The following section is devoted to the
introduction of the data set and methodology used in the study. After the fourth part of the
analysis and comments, the study was completed with the result part.

The first part of the work is devoted to the historical development of education in
Turkey. One of the most accurate methods of understanding social phenomena is to try to
understand what is in the historical process. Historical assessment is the most important way of
analytical thinking. In this chapter development of education in Turkey was analyzed with
statistical methods and graphs from the 2000s to the 1960s. In the study, the period was divided
into groups of 10 years (1960-1969, 1970-1979, 1980-1989, 1990-1999, 2000-2009). Taking
the mean value also reduces the effect of misleading political and economic instability in
Turkey. As a result, in the first chapter downward trend of the average population growth rate
between the years of 1960-2009 in Turkey, and the stable economic growth was found. It was
also observed that there was a decrease in the level of education at primary education in the
mentioned period, that the university was at a high rate, and that there was no notable change
in the composition of the general and vocational high schools. Finally in this section, the
population growth rate continuously decreased between 1960-2009 years was determined.
Additionally, the the rate of increase in the total number of students to be higher than the
population growth rate was determined.

In the second part, with the literature review, it has been determined that the effect of
education on economic growth subjected for a long time in both Turkish and foreign literature.
In this section, a summary of 46 studies from domestic and foreign literature is presented.
Turkey is analyzed in these studies’ 17. In conclusion, in the vast majority of these studies, it
has been found that there is a short and long-term relationship between education and economic
growth. Thus, in this study, a similar relationship is expected between education and economic
growth.

The third part is devoted to the introduction of the data and methodology used in the
study. The number of elementary school students, the number of high school students, the
number of vocational school students and the number of university students were provided by
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Turkey Statistics Institute "Statistical Indicators 1923-2013”. Annual data (54 observations)
were used period from 1960 to 2013. On the other hand, logarithmic transformations (Ln) of
the data were used in analyzes to ensure linearity. The methods used are listed below.
Augmented Dickey-Fuller (ADF), Philips-Perron (PP) and Kwiatkowski-Philips-Schmidt-Shin
(KPSS) unit root tests have been applied to test the stability of the series. Immediately
thereafter, an analysis of "Johansen Cointegration” (Johansen, 1988) was conducted, indicating
whether there was a long-term relationship between two time series that were stationary at the
same level. Then, the "Granger Causality” (Granger, 1969) analysis, which determines the
causality relationship between the two time series in the short run, was applied.

The fourth section is devoted to analysis and interpretation of the analysis results. In the
first subsection of this chapter, the stability of the series is tested. As a result, it is seen that all
of the primary school students (LnIlkogr), general high school students (LnGenLis), vocational
high school students (LnMesLis), university student numbers (LnUnv) and Gross Domestic
Product (LnGDP) series’ are not stationary were determined. In other words, it has been
determined that the five series are | (1) and are stationary at the first diffrence. In the second
subsection, "Johansen Cointegration” analysis was applied to the variables. It is emphasized
that the cointegration method is based on VAR (Vektor Otoregressive) analysis and that the lag
length should be determined primarily from the VAR analysis. According to the analyzes
performed, the appropriate lag length was determined as 2 (Two) for LnGDP-LnlkOgr model,
1 (One) for LnGDP-LnGenLis model, 3 (Three) for LnGDP-LnMesLis model and 2 (Two) for
LnGDP-LnUnv model. According to the results of the analysis, there is a long term significant
relationship between economic growth and the number of primary school students, vocational
high school students and university students. There is no significant relationship between
economic growth and the number of general high school students in the long run. After the
existence of a long-term relationship between the variables was determined, the "Granger
Causality" test was conducted in the third subsection to determine the direction of the
relationship in the short term. According to the analysis, there are “Granger Causality” from
the number of general high school students, the number of vocational high school students and
the number of university students toward GDP.

As aresult, education levels generally have a significant and positive effect on economic
growth. The historical findings, literature analysis and the results of this study are support the
fact that education levels have a significant and positive effect on economic growth. In short,
the way for development and forward for the societies is in the strengthening of the educational
infrastructure.
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TURKIYE’DE FEN EGITiMi VE KiIMYA EGIiTiMi LABORATUVAR
UYGULAMALARINA GENEL BiR BAKIS

Kaan BATI*
Ozet

Bu ¢alisma kapsaminda fen egitimi ve kimya egitiminde laboratuvar uygulamalarina yonelik literatiirde
yer alan c¢alismalar incelenerek belli basliklar altinda ozetlenmis ve literatiirdeki eksiklikler gosterilmeye
calisilmistir. Calismada Tiirkiye 'de yapimis ve 2000 ile 2015 yilar: arasinda yayimlanmig toplam 42 makale,
yiiksek lisans ve doktora tezine ulasiimistir (Bu ¢calismada 28 arastirmaya atifta bulunulmugstur). Verilerin analiz
edilmesi i¢in igerik analizi yontemi kullamilmistir. Ulasilan ¢calismalardan elde edilen veriler; laboratuvarda farkl
yaklasim, yontem ve teknik uygulamalari, laboratuvar uygulamalart ile ilgili sorunlar ve laboratuvar
uygulamalarma yonelik endise ve tutumlar bashklar altinda gruplanmistir. Arastirma neticesinde elde edilen
bulgular 1s1ginda 6grencilerin aktif olduklar: deney tiirlerinin kullanilmamasi, programda ve haftalik ders saati
icinde laboratuvar uygulamalarina yer verilmemesi ya da yeterince zaman ayrilmamasi, siniflarin kalabalik
olmasi, etkili ders materyallerinin olmamasi, giinliik yasamla iliskilendirilen érneklere yeterince yer verilmemesi
ve ogretmenlerin laboratuvar uygulamalarina iligkin inanglart laboratuvarm kullanimini etkileyen etmenler
olarak ifade edilebilir. Ayrica literatiirde, laboratuvarda giivenlik o6nlemlerine, laboratuvarda 6l¢me-
degerlendirme uygulamalarina ve laboratuvar uygulamalarinin giinliik yasama entegresine iliskin ¢alismalarin
yok denecek kadar az oldugu tespit edilmistir.

Anahtar Sozciikler: fen egitimi, kimya egitimi, kimya laboratuvari, laboratuvar uygulamalari,
laboratuvar sorunlar

A LITERATURE REVIEW OF LABORATUARY STUDIES IN SCIENCE AND
CHEMISTRY EDUCATION IN TURKEY

Abstract

Within the scope of this study, the studies in the literature for laboratory applications in science education
and chemistry education were examined and summarized under certain headings and tried to show the deficiencies
in the literature. In the study conducted in Turkey and a total of 42 articles were published between 2015 and
2000, reached the master's and doctoral theses (research in this study refers to 28). A content analysis method
was used to analyze the data. The data obtained from the studies reached; different approaches to the laboratory,
method and technical applications, problems with laboratory applications and concerns and attitudes towards
laboratory applications. The lack of use of experiment types in which the students are active in the results of the
research and the fact that the laboratory practices are not included in the program and the time is not enough or
the time is not enough, the classes are crowded, the lack of effective course materials, the examples related to
daily life, beliefs can be expressed as factors influencing the use of the laboratory. It has also been found in the
literature that there is little to be studied about security measures in laboratories, measurement and evaluation
applications in laboratories and studies on the integration of laboratory practices into daily life.

Keywords: science education, chemistry education, chemistry laboratory, laboratory applications,
laboratory problems
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Giris

Fen bilgisi, fizik, kimya ve biyoloji alanlar1 6gretmen egitiminde laboratuvar kullanimi
hi¢ kuskusuz anlamli dgrenmenin en etkili araclarindan biridir. Ogretmen egitiminin
laboratuvar uygulamalarinin amaci, 6gretmen adaylarinin ilgi ve merakini arttirmak, yaratici
diisiinme, elestirel diisiinme ve problem ¢6zme becerilerini gelistirmek, kavramsal gelisimlerini
desteklemek, veri toplama, gozlem yapma, sonuglar1 yorumlama gibi bilimsel siire¢ becerilerini
gelistirmek ve laboratuvar kullanimina yonelik becerilerini gelistirmek seklinde 6zetlenebilir
(Aydogdu, 2003; Azizoglu ve Uzuntiryaki, 2006). Dogru, Gengosman ve Ataalkin (2011) ise,
laboratuvar kullaniminin 6grencilerin fen bilimleri ile ilgili kavramlar1 daha etkili ve anlamhi
bir sekilde O0grenmelerini saglamada c¢ok Onemli bir yere sahip oldugunu belirtmis ve
laboratuvar kullaniminin bilimsel siire¢ becerilerini gelistirerek bilimsel yonteme olan ilgi ve
meraki arttirdigim ifade etmislerdir. Costu, Ayas, Calik, Unal, Karatas’a (2005) gore, kimya
Ogretimi siirecinde laboratuvar kullanimi 6grencilerin bilimin dogasina iliskin anlayiglarim
gelistirmelerine  yardimct  oldugunu belirlemislerdir. Bu anlayisa gdre laboratuvar
uygulamalari, teori ve modeller gibi bilimsel bilgi tiirlerinin zaman igerisinde degisebilecegi
fikrini kazanmalarina, bilimsel arastirmaya ve bilim adami olmaya karsi olumlu tutum
kazanmalarina yardimci olmaktadir. Sahin-Pekmez (2005) ise yaptig1 caligmada laboratuvar ile
ilgili 6gretmen goriislerini incelemis ve arastirma neticesinde O6gretmenlerin laboratuvar
uygulamalarinin daha iyi 6grenme firsatlar1 sundugunu, motivasyonlarini arttirdigini ve pratik
beceriler gelistirmelerine destek oldugunu diisiindiiklerini ortaya koymustur.

Her ne kadar Tiirkiye’de yapilan laboratuvar uygulamalari ile ilgili calismalar
laboratuvar uygulamalarinin etkililigini ve O6gretmen ve O6grencilerin bu konudaki olumlu
tutumlarini ortaya koysa da, laboratuvar uygulamalarinin etkili bir bigimde siirdiiriilemedigi de
bilinen bir gercektir. Bu arastirma kapsaminda laboratuvar uygulamalariin Tiirkiye’de nasil
yuriitiildiigli, ne gibi sorunlarla karsilasildigt ve Ogrenci ve Ogretmenlerin laboratuvar
uygulamalar ile ilgili goriislerinin neler oldugunun belirlenmesi amaglanmistir. Bu amagla
literatiirden ulasilan ¢alismalar belli bagliklar altinda toplanarak genel bir bakis olusturulmaya
calisilmistir.

Yontem

Bu arastirma bir betimleme c¢alismasidir ve arastirmaya dahil edilen ¢alismalar nitel
arastirma tekniklerinde dokiiman incelemesi teknigi ile analiz edilmistir (Yildirim ve Simsek,
2008). Arastirma kapsaminda fen egitimi ve kimya egitiminde laboratuvar uygulamalarina
yonelik literatiirde yer alan calismalar derlenmis ve bu calismalar belli bagliklar altinda
toplanarak incelenmis ve literatiirdeki eksiklikler gosterilmeye calisilmistir. Calismada basil
ve ¢evrimici dergiler ile birlikte YOK tez veri tabani taranmis ve 2000 ile 2015 yillar1 arasinda
yayimlanmis 28 makale, 12 yiiksek lisans tezi ve 2 doktora tezi olmak {izere toplam 42
calismaya ulasilmis, bu calismada 28 arastirmanin bulgular1 kullanilmistir. Ulasilan
caligmalardan elde edilen veriler; laboratuvarda farkh yaklasim, yontem ve teknik
uygulamalari, laboratuvar uygulamalart ile ilgili sorunlar ve laboratuvar uygulamalarina
yonelik endige ve tutumlar baghklar altinda gruplanmistir.

Bulgular

Laboratuvarda Farkh Yaklasim, Yontem ve Teknik Uygulamalar

Laboratuvar uygulamalarina dayali olarak yiiriitiilen fen egitiminin klasik 6grenme
metotlarina gore ¢cok daha etkili sonuglar verdigi literatiirde en ¢cok goze ¢arpan sonuglardandir.
Maras, (2008) Fen ve Teknoloji dersi biyoloji konularinin 6gretiminde hangi 6gretim yontem
ve tekniklerinin kullanilmasi ile daha fazla basar1 elde edilebilecegi ile ilgili yaptigi
arastirmasinda, laboratuvar yonteminin kullanildigi deney grubu ile geleneksel &gretim
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yontemi kullanilan kontrol grubu arasinda anlamli bir basari farki tespit edilmistir. Yine benzer
sekilde, Uce, Sarigayir ve Demirkaynak (2003) tarafindan vyiiriitiilen ¢alismada, geleneksel
Ogretim yontemi ile deneysel 6gretim yonteminin 6grenci bagarisi ve 6grenci tutumlarina etkisi
incelenmeye ¢alisilmis, arastirma sonucunda deney yontemin asit-baz konusunda 6grencilerin
akademik basarilarinda ve tutumlarinda anlamli bir farklilik olusturdugu tespit edilmistir. Telli,
Yildirim, Sensoy ve Yalc¢in (2004) ise, deneye dayali fen egitimi ile anlatim yontemine dayali
fen egitiminin Ogrenci basarisina etkisini arastirdiklart c¢alismalarinda, deneyle Ogretim
yonteminin, anlatim yontemine oranla 68renci basarisin1 anlamli diizeyde artirdigr sonucuna
ulagsmiglardir.

Laboratuvar ortaminda deneylerin gerceklestirilmesine yonelik pek ¢ok farkli yaklagim
bulunmaktadir. Bu yaklagimlar; dogrulama yontemi, tiimevarim ydntemi, bilimsel siireg
becerileri, teknik beceriler ve bulus yontemi olarak verilebilir (Aydogdu, 2003). Literatiirde bu
yaklasimlarin birbirlerine goére avantaj ve dezavantajlart ile ilgili farkli g¢aligmalar
bulunmaktadir (Aydogdu, 2003; Temel, Morgiil, 2007; Sezer, 2008; Maras, 2008; Ak¢oltekin,
2008). Aydogdu’ya (2003) gore, bu yaklasimlarda en smirli olan1 dogrulama yaklagimidir.
Dogrulama metoduna dayali laboratuvar egitimi alan 6grencilere, deneysel caligmalarin her
asamasinda ne zaman neler yapacagi maddeler halinde verildigi i¢in 6grenci deney sonucunu
deneysel c¢alismaya baslamadan bilmekte ve sadece olup olmadigini denemektedir. Bu
nedenlerden dolay1 bu yaklagim, 6grencinin ilgisini cekmemekte ve 6grenciyi diisiinmeye sevk
etmemektedir. Literatiirde laboratuvar uygulamalarinin daha etkili hale getirilebilmesi igin
farkli ¢alismalara da rastlanmustir. Ornegin, Koray, Koksal, Ozdemir ve Presley (2007)
tarafindan 6gretmen adaylar lizerine yapilan ¢alismada, yaratici ve elestirel diistinme temelli
laboratuvar uygulamalari ile 6grenim goren deney grubundaki 6gretmen adaylariin bilimsel
siire¢ becerilerinin ve akademik basar1 diizeylerinin geleneksel laboratuvar uygulamalariyla
o0grenim goren kontrol grubu o6grencilerine gore pozitif yonde, anlamli diizeyde farklilik
gosterdigi belirlenmistir. Temel ve Morgiil (2007) ise yaptiklar1 calismada, laboratuvarda
problem ¢6zme uygulamasinin 6grencilerin bilimsel siire¢ becerilerini ve mantiksal diigiinme
yeteneklerini artirdigini gostermislerdir.

Arn (2008), o6grenme stillerine gore belirlenmis laboratuvar deney gruplarinda,
geleneksel ve yapilandirmaci yaklagima gore tasarlanmis 0gretim uygulamalarinin bilimsel
basariya, kimya ve laboratuvara karsi tutumlara, bilimsel islem becerilerinin gelisimine ve
laboratuvar performanslarina olan etkisini arastirmistir. Arastirma sonucunda; deney ve kontrol
gruplarinda bilimsel basar1 6n testlerinde anlamli bir farklilik olusmazken son testlerde deney
grubu lehine anlamli bir fark olugsmustur. Bilimsel islem becerileri testinde; 6n testlerde anlaml
bir farklilik olusmazken son testlerde deney grubu lehine anlamli bir fark olusmustur. Ote
yandan iki grup arasinda kimya ve laboratuvar tutumlari a¢isindan 6n ve son test tutum puanlari
arasinda anlamli bir fark olusmamuistir. Deney ve kontrol gruplarinin laboratuvar performansi
on ve son test puanlar1 karsilastirildiginda son test puanlarinda deney grubunun lehine anlaml
bir farklilik olusmustur. Sezer (2008), laboratuvarda ¢oklu zeka kuramina dayali uygulamalarin
etkililigini arastirdig1 calismasinda gruplar arasinda anlamli bir farklilik tespit edememistir.
Elde ettigi bu sonucu, yeni programa gore yapilan etkinliklerde c¢oklu zeka anketi
kullanilmadig1 i¢in dolayisiyla 6§retmen tarafindan zeka cesitleri belirlenmedigi i¢in gruplarin
verimsiz oldugu seklinde yorumlamustir. Ozdemir (2002), mesleki-teknik egitim atdlye-
laboratuvar uygulamalarindaki igbirlikli 6grenme yonteminin 6grenmede etkililik ve verimlilik
yonlerinden degerlendirilmesi amaciyla yaptigi calismasinda su sonuglara ulagmistir:

1. Atolye/laboratuvar uygulamalarinda 6grencilere temel beceriler kazandirildiktan
sonra en fazla 4 iiyeden olusan gruplarla igbirlikli 6grenme yonteminin uygulanmasi
Ogrencilerin  O6grenme diizeyini ve duyussal oOzelliklerini olumlu yonde
etkilemektedir.
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2. Atolye/laboratuvar uygulamalarindaki isbirlikli 6grenmede Ogretmenler veya
Ogrencilerin yaraticiliklarini kullanarak bulunan igbirlikli 6grenmeye hazirlik
calismalarinin yaptirilmast basarili  gruplarin {iriinlerinin  sergilenmesi  grup
tiyelerinin kendilerini, birbirlerini ve gruplarin baska gruplar1 degerlendirmesini
yaparak, kazanilan deneyimleri paylagilmalar1 gibi etkinlikler, 6grenmenin
etkililigini arttirmaktadir.

3. Atolye/laboratuvar uygulamalarinda; yeterli malzeme, yeterli alan, yeterli siire,
kosullarinin saglanmasi, emniyet, tertip-temizlik, bakim, onarim etkinlikleri
isbirlikli 6grenmede istenilen etkililigin ve verimliligin saglanmasinda 6zel 6nem
gostermektedir.

Laboratuvarda ogretim yontem ve tekniklerine iliskin pek ¢ok calisma bulunmasina
karst degerlendirme yontemlerine yonelik c¢alismalar sinirlidir. Bu konuda Meri¢ (2003)
tarafindan yapilan calismada V-diyagramlarinin laboratuvarda degerlendirme araci olarak
kullanilabilecek etkili araglardan biri oldugunu vurgulamistir.

Laboratuvar Uygulamalari Ile Ilgili Sorunlar

Laboratuvarin egitim-0gretim siireci icerisindeki dnemine ve sagladigi avantajlara
karsin, Ogretmenlerin laboratuvar uygulamalar1 ile ilgili yetersiz bilgi ve beceriye sahip
olmalari, 6gretim programlarinin laboratuvar uygulamalarina yeteri kadar zaman ayirmamasi,
laboratuvar uygulamalar1 i¢in yeterli malzemelerin temin edilememesi ve sinif mevcutlarinin
laboratuvar uygulamalarinin yiiriitiilmesi i¢in elverisli sayimnin iizerinde olmasi (Costu, Ayas,
Calik, Unal, Karatas, 2005) gibi bazi sorunlar ve zorluklar, ilkdgretim ve orta dgretimde
laboratuvar uygulamalarinin verimliligini olumsuz yonde etkiledigi ifade edilmektedir.
Literatiirde bu konu ile ilgili yapilan c¢alismalar incelendiginde laboratuvar uygulamalarinin
verimini olumsuz yonde etkileyen unsurlar genel olarak fiziki yetersizlikler, 6gretmen
yetersizlikleri ve program ve kitab1 yetersizlikleri basliklar1 altinda toplanabilir.

1. Ogretmen Yeter(siz)ligi

Akdemir (2006) ilkdgretim II. kademe, Fen Bilgisi Ogretiminde laboratuvar
uygulamalar1 konusunda Fen Bilgisi 6gretmenlerinin kendilerini yeterli bulma diizeylerini ve
uygulamalar sirasinda karsilagtiklari sorunlari saptamak icin yaptig1 ¢alismada elde ettigi
bulgular su sekilde 6zetlemistir;

a. Laboratuvar uygulamalarinda 6gretmenlerin kendilerini yeterli bulma diizeyleri
acisindan cinsiyetlere gore biiyiik 6l¢iide aralarinda anlamli bir farklilik bulunmamuas,
genel olarak kendilerini yeterli bulduklar belirlenmistir.

b. Ogretmenlerin kidemleri artikga deney ve gozlem plani hazirlama, arag-geregleri
kontrol etme ve konuya uygun ders ara¢ gereci se¢me yeterliklerinin de arttigi
belirlenmistir.

C. Ayrica laboratuvar uygulamalarinda kullanilabilecek yardimci arag-gereclerin
bulunma diizeylerinin, tam olarak ideal bir seviyede olmadig tespit edilmistir. Elde
edilen bulgular dogrultusunda laboratuvar uygulamalar ile ilgili yeterliklerin
artirtlmasina yonelik genel olarak asagidaki dnerilerde bulunulmustur.

d. Okullarda Fen Bilgisi dersine ayrilan haftalik ders saati sayisi artirilmalidir veya Fen
Bilgisi dersinin laboratuvar uygulamalar i¢in ayr1 ders saatleri diizenlenmelidir.

e. Mesleki kidemi az olan, 6zellikle Fizik Biyoloji ve Kimya branslarindan olan
Ogretmenlerin, laboratuvar uygulamalaria yonelik hizmet i¢i egitimden ge¢meleri
saglanmalidir.
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f. 1lkdgretim okullarindaki Fen Bilgisi dersi laboratuvarlarnin gerek ortam, gerekse
donanim agisindan dersin amagclari ile uyumlu hale getirilmesi i¢in gerekli onlemler
alinmalidir.

Aydogdu (1999) tarafindan yapilan ¢aligmada, 6grencilerin %95,6’s1 kimya laboratuvar
uygulamalarinda genellikle teorik bilgi eksikligi ¢ektiklerini, teorik bilgi eksikliginin nedeni
konusunda ise Ogrencilerin %82'si deneyin igeriginin teorik derslerle ayni olmamasindan
kaynaklandigini bildirmislerdir. Aydogdu’ya gore, eger uygulama yapilacak konuda teorik bilgi
eksikligi varsa, ¢alismanin basarili olma olasilig1 diisiik olacaktir. Aydogdu, bu noktadan
hareketle laboratuvar uygulamalarinda karsilagilan aksakliklari; teorik derslerin laboratuvar
uygulamalar1 dersleri ile paralel yiiriitilememesi, ders sorumlusundan yardim istemede
karsilasilan giicliikler, laboratuvar uygulamalar1 i¢in yeterli zamanin ayrilamamasi ve d6grenci
ve ders sorumlularinin teorik bilgi eksikligi olarak ifade etmistir.

Ogretmenlerin yeterligi {izerine yapilan ¢alismalarn yaninda &gretmen adaylarinin
yeterliginin arastirildig1 ¢alismalar da literatiirde yer almaktadir. Costu, Ayas, Calik, Unal ve
Karatas (2005), 6gretmen adaylar1 ilizerine yaptiklart ¢alismada Ogretmen adaylarinin bir
kismiin temel kimya bilgileri ile ilgili eksik bilgiye sahip olmalar1 nedeniyle problem
¢oziimlerinde hatalar yapmakta, laboratuvar malzemelerinin kullanimimna iligkin beceri
eksiklikleri bulunmakta, deneylerin uygulanmasi sirasinda teknik hatalar yapmakta,
matematiksel yetersizlikler nedeniyle islemlerde hatali sonuglara ulagabilmektedir.

2. Program ve Ders Kitabi Yetersizlikleri

Ozden (2007) okullardaki kimya &gretiminde temel sorunun daha cok sistemdeki
aksakliklardan kaynaklandigini ifade etmektedir. Ozden’e gére, dgrenilen seylerin giinliik
hayata uyarlanamamasi ve belli bir diizeyde bilim ve teknoloji okur-yazarliginin
kazanilamamas1 laboratuvar uygulamalarindaki aksakliklarin asil nedenleridir. Bununla
birlikte, tiniversite kimya egitiminin liselerde kimya 6gretimine hem alan bilgisi ve hem de
pedagojik formasyon yoniiyle beklenilen oranda katki yapmadigini ifade etmektedir.
Ogrencilerin dogal olarak iiniversite giris smavini yasamlarinda onemli bir sinav olarak
algilamalar1 ve biitiin ¢alismalarini bu merkezi sinava odakli olarak gerceklestirmeleri, kimya
ogrenmek yerine iiniversite giris sinavi kimya sorularini cevaplamay1 6n plana ¢ikarmistir. Bu
durum, 6grencilerin kimya dersini giinliik yasamla ¢ok fazla ilgisi olmayan ve hayatta pek fazla
yarart olmayan bir ders olarak algilamalarma yol agmaktadir. Yilmaz (2004) laboratuvar
uygulamalarindaki aksakliklarda miifredat yetersizligine dikkat ¢ekmis ve yapilan miifredat
reformlarmna ragmen Ogrencilerin genellikle laboratuvarda teknisyen gibi c¢alistiklarini,
laboratuvar ¢aligmalarmin diisiik diizey becerilerin gelisimine yogunlastigini, &grencilere
hipotez kurmalari, hipotezleri test etmeleri ve deneysel hatalarini tartigmalari i¢in cok az firsat
verildigini ifade etmistir. Miifredatla paralel olarak ders kitaplarinda da pek c¢ok aksaklik
bulunmaktadir. Yilmaz tarafindan 2004 ve 2005 yillarinda yapilan ¢aligmalarda lise-1 ve lise-
3 kimya ders kitaplarinda yer alan deneyler incelenmis ve deneylerde kullanilan kimyasal
maddelerin insan ve ¢evre sagligina etkileri - zararlar1 ve giivenlik 6nlemleri hakkinda higbir
bilginin bulunmadig1 saptanmistir (Y1lmaz, 2004; Yilmaz, 2005).

3. Fiziksel Yetersizlikler

Laboratuvar uygulamalarinda yasanan aksakliklarin nedenlerinden bir diger de fiziksel
yetersizliklerdir. Fiziksel yetersizlikler malzeme yetersizligi, laboratuvarlarin fiziki sartlarinin
deney yapmak ic¢in uygun olamamasi ve siniflarin kalabalik olmasi seklinde 6zetlenebilir.
Akgoltekin  (2008) tarafindan yapilan ¢alismada laboratuvar uygulamalarinda yasanan
aksakliklarin nedeninin malzeme eksikligi oldugu belirlenmistir. Morgil, Yiicel, Ersan (2000)
ise laboratuvarda yasanan aksakliklarla ilgili 6gretmen goriislerini aragtirdigi ¢alismasinda,
ogretmenlerin kimya derslerinde konularin anlatimi i¢in ayrilan siirenin yeterli olmadigi, derste
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uygulanan yontem ve metotlarin uygun olmadigi ve laboratuvar imkanlarinin yetersiz oldugu
goriisiinde birlestiklerini tespit etmistir.

Laboratuvar Uygulamalarina Yonelik Endise ve Tutumlar

Laboratuvar uygulamalarindaki aksakliklarin nedenlerinden birisinin de 6gretmenlerin
ve Ogrencilerin laboratuvara karsi olumsuz tutum ve endiseleri oldugu belirlenmistir
(Feyzioglu, Demirdag, Ates, Cobanoglu, Altun, Akyildiz, 2011). Bu durum daha ¢ok konuya,
laboratuvar arag-gereglerine hakim olmama ve laboratuvar uygulamalarinda deneyimsiz
olmaktan kaynaklanmaktadir. Daha 6nce Aydogdu (1999) tarafindan da ifade edilen, uygulama
yapilacak konudaki teorik bilgi eksikliginin, ¢aligmanin basarili olma olasiligin1 diisiirecegi
gercegi laboratuvar kullanimina yonelik endise ve olumsuz tutumlarin nedenini ortaya
koymaktadir.

Ogretmenlerin laboratuvar uygulamalarma yénelik goriis ve tutumlari arasinda da
oldukga farkliliklar bulunmaktadir. Baltiirk (2006) tarafindan yiiriitiilen calismada, 6gretmenler
% 19 oraninda somestrde bir kez, % 27,2 oraninda ayda bir kez laboratuvar kullandiklarini ifade
etmektedir. % 85,5 oraninda laboratuvarin etkili oldugunu diisiinen Ogretmenlerin hig
sayilabilecek diizeyde laboratuvar kullanmalar1 anormal bir ¢eliskiyi de beraberinde
getirmektedir. Baltiirk’iin arastirmasindan elde edilen bir diger somut sonug ise dgretmenlerin
genelde gosteri deneyleri yaptigidir. Bu tarz deneylerin 6grencilerin bilgi ve becerilerine
olumlu katki yapacagini diisiinmek ¢ok dogru olmayacaktir.

Ote yandan Erokten (2010) tarafindan yapilan ¢alismada laboratuvar uygulamalarma
dayali derslerde 6grencilerin laboratuvar arag¢ gereglerini kullanmada, verileri kaydetmede,
diger oOgrencilerle birlikte ¢alismada, zamanin yeterli olmasi konusunda ve c¢evrelerinde
kimyasal maddelerin bulunmasit konularinda tasidiklart endiselerin zamanla azaldig
belirlenmistir. Yine benzer sekilde Dogru, Gengosman ve Ataalkin (2011 &grencilerin
tutumlarinin  degerlendirilmesi amaciyla yaptiklar1 calismada, laboratuvari kullanan
ogrencilerin kullanmayanlara gére daha pozitif tutumlar gelistirdigini tespit etmislerdir.
Laboratuvar uygulamalarinda 6grencilerin tutum ve endiselerinin arastirildig1 ¢alismalarda kiz
ve erkek 6grencilere arasinda anlamli bir farka rastlanmamaistir. Ek olarak hem kiz hem de erkek
ogrencilerde laboratuvar uygulamalarinda fene karsi ilginin, merakin ve akademik basarinin
arttig1 gézlenmistir (Dogru, Gengosman, Ataalkin, 2011; Yesilyurt, Kurt, Temur, 2005; Akgiin,
2008)
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Sonug ve Tartisma

Fen ve kimya egitiminde laboratuvar uygulamalarinin 6grencilerin akademik basarilari,

fen bilimlerine kars1 tutumlari ve ilgilerine olumlu katkilart oldugu bilinmektedir (Freedman,
1997). Bunlarin yaninda &grenilen bilginin kaliciligimi arttirmada, iletisim becerilerini
gelistirmede, psikomotor becerilerini desteklemede ve bilimsel yontem siire¢ becerileri ile
problem ¢6zme becerilerini arttirmada etkili bir arag oldugu literatiirde ifade edilmistir. (Akgiin,
2008; Sahin-Pekmez, 2005; Aydogdu, 2003). Bu arastirma kapsaminda laboratuvar
uygulamalariin Tirkiye’de nasil yiirtitiildiigii, ne gibi sorunlarla karsilagildigi ve 6grenci ve
Ogretmenlerin laboratuvar uygulamalar ile ilgili goriislerinin neler oldugunun belirlenmesi
amagclanmustir.
Ulkemizde yapilan laboratuvar uygulamalariin beklenen verimde olmadig1 ve yukarida ifade
edilen kazanimlarin 6grenciler tarafindan edinilemedigi bu arastirma kapsaminda elde edilen
baslica bulgular arasindadir. Bu durumun nedenleri ise genel olarak, 6gretmenlerin yetersizligi,
programin ve ders kitaplarinin yetersizligi ve fiziki yetersizlikler olarak verilebilir.
Ogretmenlerin kendini yeterli hissettigine dair ¢alismalar bulunsa da (Kaya ve Boyiik, 2011)
O0gretmenlerin biiyiik gogunlugunun laboratuvar kullanimi konusunda hizmet i¢i egitime ihtiyag
duyduklarin1 ortaya koyan galismalar da bulunmaktadir (Demir, Boyik ve Kog¢ 2011).
Ogretmen yetersizligi sorunu yalniza hizmetteki dgretmenleri degil hizmet dncesi gretmenleri
de kapsamaktadir. Ozelikle teorik bilgi, laboratuvar kullanim becerileri ve giivenlik 6nlemleri
bakimindan 6gretmen adaylarinin biiylik ¢ogunlugunun yetersiz oldugu yapilan ¢aligmalarla
ortaya konmustur (Costu, Ayas, Calik, Unal ve Karatas, 2005; Kirbaslar, Giines ve Derelioglu,
2014). Ote yandan 6gretmenler, deney yapma ve laboratuvar kullanimi konusunda donanimin
ve zamanin yetersizligini ifade etmislerdir (Demir, Boyiik ve Kog 2011).

Literatiirde laboratuvara dayali fen ve kimya 6gretiminin etkililiginin arastirildigi
calismalar olmasina ragmen (Akpinar ve Yildiz, 2006; Morgil, Seyhan ve Secken, 2009;
Pabugcu ve Geban, 2015) ¢alismalarin pek ¢ogunun ilgi, tutum ve alg1 iizerine yogunlastigi
goriilmektedir. Laboratuvar uygulamalarinin giinliik hayata entegrasyonu, laboratuvarda elde
edilen kazanimlarin hayata transfer edilmesi, laboratuvar uygulamalarinda 6l¢gme-
degerlendirme uygulamalar1 ve laboratuvar kullaniminda dikkat edilmesi gereken gilivenlik
Onlemlerine iliskin ¢alismalar yok denecek kadar azdir. Kullanilan kimyasallarin ne derece
zararli olabileceginin farkin olunmamasi neticesinde yasanan kazalar pek cok kez yaymn
organlari tarafindan bizlere duyurulmustur. Gerek Ogretmenlerin gerekse Ogrencilerin bu
konuda bilinglendirilmeleri laboratuvar uygulamalarinin etkililigini destekleyecektir.

Sonug olarak, laboratuvar uygulamalar1 6gretmen egitiminde 6nemli bir role sahiptir ve
aragtirmalar laboratuvar uygulamalarinin 6grencilerin bilgi ve becerilerini arttiracagini,
motivasyonlarint ve Ozyeterlik algilarim1 destekleyecegini ortaya koymaktadir (Hofstein &
Lunetta, 2004). Her ne kadar iilkemizde de laboratuvarlarin fen ve kimya egitimindeki roliine
iliskin biling olugmus olsa da laboratuvarin etkili kullanimina iligkin problemler bulunmaktadir.
Laboratuvar uygulamalarinda 6grenciler yeteri kadar aktif olamamakta, bu uygulamalar i¢in
yeterli ders saatleri bulunmamakta, kalabalik smiflar sebebiyle uygun caligma ortamlari
saglanamamakta, konu igerikleri giinliikk yasamla iliskilendirilememekte ve gerekli ara¢ gerec
ve malzemeler her zaman temin edilememektedir (Feyzioglu, Demirdag, Ates, Cobanoglu,
Altun, Akyildiz, 2011). Bu eksikliklerin giderilmesi etkili bir 6gretmen egitimi siirecini
yiiriitiilmesini saglayarak hem 6gretmen kalitesinin artmasina hem de ilk okuldan tiniversiteye
kadar egitim Ogretim faaliyetlerinin beklenen ogrenci ¢iktilarina ulagmasma destek
olabilecektir.
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EXTENDED ABSTRACT

This study is a literature review and the studies in the literature about laboratory
applications in science education and chemistry education are summarized under certain
headings and the deficiencies. A total of 42 articles, master thesis, and doctorate thesis, have
been reached which were published between 2000 and 2015 (28 studies were included in this
study). The data obtained from the studies reached; different approaches to the laboratory,
method and technical applications, problems with laboratory applications and concerns and
attitudes towards laboratory applications. When studies on laboratory use in science and
chemistry areas are examined, the effects of laboratory use on students can be summarized as
follows;

e Students and teachers state that information is more permanent when doing experiments
and that generally there is new information on the part of these applications,

e Students stated that the laboratories made a positive contribution to the existing
achievements in science lessons and stated that they are easier to observe and think more
practical.

e Laboratories are activities that contribute to the level of readiness in students

e Laboratory work appears to be a study that supports the search for different sources in
students. In this way, the correct determination of goals and objectives is at a better level,
and the students are ready for the science lesson as a whole thanks to the laboratory.

e Research shows that laboratory studies increase interest in science courses. The students
seem to be more prone to science lessons with both increased attention and increased
interest through the laboratory.

e Research shows that students have more critical thoughts, gain creativity and tend to
think scientifically through experiments.

e It has been determined that the communication of students is a high level of influence of
the laboratories. At the same time, it has been concluded that such practice is an attempt
to increase responsibility in students.

e Laboratory work seems to be the work that develops hand skills. The researchers
expressed the support of the laboratories to the student hand skills. At the same time, the
result that these studies are an important influence on the recognition of the properties
of the tools is another result.

e Develops creative thinking and problem solving skills in students and enhances their
conceptual understandings. (Akgiin, 2008, Sahin-Pekmez, 2005, Aydogdu, 2003)

As a result, laboratory practices have an important role in science education and
science educators recommend the use of laboratory practices in science education. However,
there are problems related to the effective use of the laboratory and its role in science education.
The fact that students are not active in the use of experiment types, the lack of time or lack of
time in the program and in the weekly classroom hours, the crowded classrooms, lack of
effective course materials, lack of room for examples related to daily life and teachers' beliefs
about laboratory practices are factors affecting the use of the laboratory can be expressed
(Feyzioglu, Demirdag, Ates, Cobanoglu, Altun, Akyildiz, 2011).
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AVRUPA BIiRLiGi GENISLEME POLITiKASI iCiN iINSAN GUVENLIGi
SECENEGI: BOSNA-HERSEK ORNEGI

Selahattin Ertiirk CIFTCI*

Ozet

Yugoslavya'nmin dagilmaswyla birlikte savas, istikrarsizlik, etnik sorunlar ve sucun iyice tirmandigi
Balkanlar, Avrupa agisindan da gerek ekonomik gerekgeler gerekse giivenlik kaygilari sebebiyle dnem
tasimaktadir. Bu kaygilar dogrultusunda Avrupa Birligi, doksanlarin basindan itibaren bélgeye ilgi duymaya ve
politikalar gelistirmeye baslanmistir. Bu politikalar kapsaminda AB éncelikle ABD ’den devralmis oldugu giivenlik
anlayisini devam ettirmistir. Fakat gerek insan giivenligi kavraminin gelisimi gerekse bilgedeki tehdit ve giivenlik
algilamalarmin degisimi Avrupa Birligi’ni, mevcut genisleme politikasini gézden gecirmeye zorlamaktadir.
Bosna-Hersek’te 2014 yiuinda meydana gelen protestolar ise bu degisen giivenlik algilamalarinin en giizel
ornegini teskil etmektedir. Bu c¢alismada, Bosna-Hersek ozelinden hareketle Avrupa Birligi genigleme

politikasinda insan giivenligi konseptinin uygulanabilirligi tartisilacaktir.

Anahtar Kelimeler: Avrupa Birligi, Genisleme Politikasi, Insan Giivenligi, Bati Balkanlar, Bosna-Hersek

THE HUMAN SECURITY OPTION FOR EUROPEAN UNION ENLARGEMENT
POLICY: BOSNIA- HERZEGOVINA EXAMPLE

Abstract

Balkans in which war, instability, ethnic problems and crime are escalated with the disintegration of
Yugoslavia, have importance for Europe through either economic or security concerns. In accordance with these
concerns, European Union has started being interested to the region and developing policies since the beginning
of the nineties. Firstly, European Union has continued the security approach, which was taken over from US.
However, either emergence of human security or change about the threats and security perceptions in the region
forced European Union to review its current enlargement policy. Boshia-Herzegovina protests in 2014 resemble
these changing security perceptions. In this article, feasibility of implementation of human security concept in
European Union’s enlargement policy will be debated specific to Bosnia-Herzegovina.

Key Words: European Union, Enlargement Policy, Human Security, Western Balkans, Bosnia-
Herzegovina

* Adnan Menderes Universitesi Uluslararas liskiler ABD Yiiksek Lisans Ogrencisi, ciftci.erturk@gmail.com

56


mailto:ciftci.erturk@gmail.com

/7T /7T
JCAST JASED
N\ \|/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

Giris

Avrupalilar tarafindan Balkanlar uzun bir siire ‘Avrupa’nin barut ficist” olarak
nitelenmistir (Sander, 1969). Yugoslavya’nin dagilmasiyla birlikte Bosna Savasi, Kosova ve
Makedonya’da gatigsmalarin yasanmasi da bu tanimi dogrular niteliktedir. Diger bir agidan
Avrupalilar tarafindan Balkanlar, Avrupa’nin bir pargasi olarak goriilmekten ziyade Dogulu
olarak da nitelenmektedir (Todorova, 2015). Bolgenin tarihsel siire¢ icerisinde, Avrupa’nin
sahip oldugu degerlerin gerisinde kaldigina yonelik goriisler, bu tezi destekler niteliktedir. Bu
tezi destekleyen diger bir goriis ise, Birinci Diinya Savasi ile beraber Balkanlar’a siddet,
tecaviiz, etnik temizlik ve geri kalmislik gibi olumsuz imgelerin yiiklenmesi olmustur. Bu
ozelliklerinden otiirii bolge, Avrupa’nin arka bahgesi olarak goriilmektedir (Arman ve Mandaci,
2015). Avrupa Birligi’ne (AB) komsu olmasi agisindan, Balkanlar’in bu istikrarsiz konumu,
AB’nin bolgeye yakin ilgi duymasini saglamistir. Bu ¢ercevede AB’nin, bdlgeye yonelik
ABD’nin 6nderliginde gergeklestirilen tiim is birligi girisimlerini destekledigi goriilmektedir.
ABD’nin dikkatini Ortadogu ve Asya-Pasifik’e ¢evirmesiyle bolgede istikrar ve barist saglama
sorumlulugunu AB iistlenmistir.

Bolgede barig ve istikrart saglama adina AB’nin destek verdigi ilk girisim Royaumont
Siireci’dir. Bu girisim sonras: ‘Istikrar Pakti” ve ‘Istikrar ve Ortaklik Anlasmalar1® gibi diger
bolgesel is birligi ve barist destekleyen girisimler de AB tarafindan desteklenmistir.
Desteklenen bu girisimler ile birlikte AB’nin, ABD’den devraldigi giivenlik anlayisim
stirdiirdigli goriilmektedir. Bu giivenlik anlayisi ¢ergevesinde bolgeye yonelik belirlenen ilk
oncelik, bolgedeki catismalar1 sona erdirmek ve bolgede istikrar ve barisi tekrar tesis etmek
olmustur. Fakat doksanlardan giiniimiize kadar gecen siirecte, silirdiiriilen bu giivenlik
anlayisinin Bat1 Balkanlar’daki problemleri ¢6zme noktasinda bazi eksikliklere sahip oldugu
gozlemlenmektedir. Yikici savaslar ve sosyalist bir ekonomik diizenden pazar ekonomisine
hizl1 bir gegis yasayan Bat1 Balkanlar’da, doksanli yillardan farkli olarak giliniimiizde hissedilen
giivensizligin sebebi; sosyal, ekonomik, ekolojik, siyasal tehditlerden kaynaklanmaktadir. Bu
cercevede 2014 yilinda Bosna-Hersek’te meydana gelen protestolar toplumun hissettigi bu
giivensizligi yansitan gelismeler olarak nitelenmektedir. Bati Balkanlar’daki problemlere
¢oziim bulmaya yonelik gelistirilebilecek stratejiler igerisinde; giivenligin sosyal, ekonomik,
ekolojik, siyasal yonlerini de kapsayan insan glivenligi stratejisinin AB’nin genislemeye iliskin
politikalarinda hayata gecirilmesi 6nem tagimaktadir.

Bu calismada oncelikle AB’nin doksanli yillardan itibaren Bati Balkanlar’a yonelik
belirledigi tutum ve stratejiler incelenecektir. Doksanli yillarda baslayan ve 2000’1 yillarla
birlikte genisleme stratejisine donlisen AB’nin yaklasimlarinin incelenmesi sonrasi, Bati
Balkanlar’daki mevcut giivenlik tehditlerine deginilecektir. Belirtilen giivenlik tehditleriyle
miicadelede AB tarafindan benimsenen genisleme politikasinin eksik kaldigindan hareketle,
AB genisleme politikasinin yeni bir boyut kazanmasi gerektigi vurgulanacaktir. AB’nin yeni
bir strateji olarak ni¢in insan giivenligini benimsemesi gerektigine iliskin Barselona
Raporu’ndaki gerekgeler de eklenerek sebepler ortaya koyulacaktir. Son olarak AB tarafindan
ortaya koyulan mevcut giivenlik anlayiginin Bat1 Balkanlar’daki bazi problemlere cevap verme
noktasinda yetersiz kaldigi yoniindeki tezden hareketle genisleme politikast kapsaminda
Onerilen insan gilivenligi stratejisinin gerekliligi, Bosna-Hersek Orneginden hareketle
tartisilacaktir.

Avrupa Birligi’nin Bati Balkanlar’a Yonelik Stratejileri

Soguk Savag’in bitisiyle beraber tek hegemonik gii¢ haline gelen ABD, Soguk Savas
sonrasi diinyada meydana gelen g¢atismalara aktif bir sekilde miidahale etme yoOniinde bir
politikaya sahip olmustur. ABD tarafindan bu tarz bir politikanin kabul edilmesinin en biiyiik
sebebi, ‘Yeni Diinya Diizeninin’ tesisinde, ABD’nin hegemonyasini siirdiirme egilimi olarak
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goriilmektedir. Bu kapsamda Balkanlar, Korfez Savasi’ndan sonra ABD’nin en ¢ok miidahil
oldugu bolge haline gelmistir (Uzgel, 2000). Balkanlar’a yonelik aktif bir politika izleyen ABD,
bu donemde bolgedeki en etkili aktor haline gelmistir. Balkanlar’da ABD’nin bu etkili ve aktif
miidahaleci tavri sebebiyle AB’nin, doksanlarin basinda bolgede daha pasif bir konumda yer
aldig1 goriilmektedir. Fakat ABD’nin dikkatinin Ortadogu ve Asya-Pasifik’e kaymasiyla
beraber Balkanlar’da baris ve istikrar1 saglama gorevi noktasinda, ABD ve diger devletlerin
AB’yi destekleyip 6n plana ¢ikardiklar1 goriilmektedir (Branczik ve Nash, 2005). Bu gergevede
doksanlarin ortasindan itibaren AB tarafindan Bati1 Balkanlar’a yonelik belirlenen stratejiler
incelenecektir.

Bolgesel Is Birligi Girisimleri

Bolgede baris ve istikrar1 saglama adma gergeklestirilen ilk girisim Royaumont
Siireci’dir. Fransa’nin Onerisiyle 1995 yilinda Bosna Savasi’ndan hemen sonra hayata gecirilen
bu siireg ile Balkanlar’da bir ‘Avrupa Ailesi’ yaratma ideali amaglanmistir (Ugkan-Dagdemir,
2004). Royaumont Siireci ile Balkanlar’da iyi komsuluk ve is birliginin gelistirilmesinin
oniindeki psikolojik engellerin kaldirilmaya c¢alisildigr goriilmektedir. Bu ¢ercevede
Royaumont Siireci daha ¢ok bir dnleyici diplomasi 6rnegidir (Tiirkes ve Gokgoz, 2006). Bu
siirecle beraber AB ic¢indeki bazi devletlerin Balkanlar’da tamamiyla bagimsiz bir politika
gelistirmesi ya da tamamen etkin bir konuma gelmesinden ziyade, daha ¢ok kendilerine niifuz
alanlar1 olusturmaya calistiklari tespit edilmektedir.

Bolgesel Yaklasim, AB’nin kendi degerlerini ve stratejisini yansittigi ilk genis kapsamli
politika olarak degerlendirilmektedir. Bolgesel Yaklasim kapsaminda 1997 yilinda kabul edilen
‘Kosulluluk® stratejisi, bolgede doniisiimiin saglanmasinda temel dayanak noktasi olarak
belirlenmistir. Bu c¢ercevede Arnavutluk, Bosna-Hersek ve Makedonya’nin yeniden
yapilanmasinda OBNOVA programi kullanilmistir (Tiirkes ve Gokgoz, 2006). Kosulluluk
stratejisi ile Bat1 Balkanlar’in, AB tarafindan belirlenen demokrasi, insan haklari, 6zgiirliik ve
pazar ekonomisi gibi standartlara belli 6l¢lide ulastig takdirde ddiillendirilmesi ongdrilmiistiir
(Steil ve Woodward, 1999). Bu noktada Bolgesel Yaklasim, ¢ok fazla sart icermesi ve finansal
yardimlara erisimin bu sartlara siki bir sekilde baglanmasindan dolayr Bati Balkanlar’daki
reform siireglerini agmaza sokmustur. Bununla birlikte Bat1 Balkanlar’daki siyasal, sosyal ve
ekonomik nitelikli yapisal problemlerin varligi sonucu, doksanh yillardan giliniimiize kadar olan
sliregte Bat1 Balkanlar’daki reform siireglerinin zaman zaman tikandigi da kaydedilmistir.

Istikrar Pakt1 1999 yilinda, Kosova’da meydana gelen ¢atismalardan hemen sonra,
Almanya’nin teklifi ile imzalanmistir (Tsardanidis, 2011). Pakt, savas sonrasi Balkanlar’in
yeniden ingasini saglamak amaciyla ‘Marshall Plan1” model alinarak planlanmistir (Belloni,
2009). Istikrar Pakt1, AB’nin bir girisimi olarak goriilse de pek cok devlet ve uluslararasi drgiit
de bu pakta katilmistir. Bu kapsamda Bati Balkanlar’da barigin ve istikrarin saglanmasina
yonelik pek ¢ok uluslararasi aktoriin dahil olmasi ayni zamanda paktin zayif tarafin1 da
olusturmustur. Istikrar Pakti’nin beklenildigi 6l¢iide basarili olamamasindaki temel sebepler;
pek c¢ok devlet ve Orgiitin katilimi sonucu belli bir yOnetim organizasyonunun
olusturulamamasi ve pakt kapsaminda dngoriilen bir finansal kaynagin bulunmamasi olmustur
(Pond, 2006). Pakt kapsaminda devletlere yonelik finansal bir yardimin bulunmamasi sonucu,
devletlerin birbirileri ile yapacaklar1 is birliginin sadece iyi niyete ve karsilikli giivene
birakildig1 iddia edilmektedir (Wittkowski, 2000). Boylelikle Balkanlar gibi etno-politigin
yogun bir bigimde yiiriitiildiigii bir cografyada iyi niyete ve karsilikli glivene dayali bir i birligi
kurmanin zorlugu ortaya ¢ikmaktadir. Genel itibariyle bu girisimler incelendiginde Royaumont
Siireci’nin Bosna Savasi’ndan hemen sonra, Istikrar Pakti’nin ise Kosova’daki ¢atismalardan
hemen sonra gercgeklestirilmis oldugu goriilmektedir. Bu bilgiden hareketle girisimlerin
olusturulma siiregleri incelendiginde; AB tarafindan detayli, genis kapsamli ve kalkinma odakl
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bir stratejinin belirlenmesinden ziyade, girisimlerin reaksiyoner bir AB politikasini yansittig
gorilmektedir.

AB’nin 1999 yilinda bélgeye yonelik belirledigi politika olan Istikrar ve Ortaklik Siireci
(Stability and Association Pact-SAP) giiniimiizde hala etkinligini korumakta ve Bati
Balkanlar’m AB’ye entegrasyonunda tamamlamalari gereken bir siire¢ olarak karsimiza
cikmaktadir. SAP ile beraber AB tarafindan uzun soluklu ve kapsamli bir planlamanin
yapilarak, Bat1 Balkan devletlerinin baris, istikrar, pazar ekonomisi ve bolgesel is birligi
konularinda AB standartlarina erismesi ve nihai olarak AB tiyeligi amaglanmistir (Brown ve
Attenborough, 2007). SAP 3 asamadan olusmaktadir; istikrar ve Ortaklik Anlasmasi (Stability
and Association Agreement-SAA), tek tarafli dis ticaret O6diinii ve mali yardim. Siireg
kapsaminda AB ile Bati Balkan devletleri arasinda SAA imzalanabilmesi i¢in Oncelikle
devletlerin AB tarafindan belirlenen demokrasi, 6zgiirliikk, insan haklari, pazar ekonomisi,
hukukun {dstiinliigii gibi konularda yeterli seviyeye ulagsmasi gerekmektedir. Bu reform
siirecinin ardindan imzalanan SAA sonucunda AB, Bati Balkan devletlerinin, AB pazarinda
rekabet edebilmesi i¢in tek tarafli olarak giimriik uygulamasini kaldirarak iilke ekonomilerinin
AB iginde rekabet edebilmesinin Oniinii agmayr amaglamaktadir. Uyelik yolunda Bati
Balkanlar’da gergeklestirilecek reformlarin siirdiiriilebilmesi amaciyla AB tarafindan SAP
kapsaminda 2000-2006 yillar1 arasinda oncelikle CARDS (Community Assistance for
Reconstruction, Democratization and Stabilization) ardindan 2007 yilindan itibaren IPA
(Instrument for Pre-Acession) araciligiyla finansal yardim 6ng6rilmiistiir (Giinal, 2015). SAP
ile AB’nin Bat1 Balkanlar’da hedefledigi nihai amag; kurumsallasma ve bolgesel is birliginin
gelistirilerek, Baltik devletlerinde gerceklestirilen BAFTA (The Baltic Free Trade Area) ya da
Orta ve Dogu Avrupa (ODA) devletlerinde gergeklestirilen CEFTA (Central European Free
Trade Agreement) benzeri Bat1 Balkanlar’1 kapsayan bir serbest ticari bolge olusturulmasidir
(Wittkowski, 2000). Buradan hareketle SAP’yi kendinden énceki Royaumont Siireci ve Istikrar
Pakti’nda ayiran 6zellik, tiim Balkan devletlerini kapsamayip sadece Bat1 Balkanlar’a yonelik
olmasidir (Ugkan-Dagdemir, 2004). Bati Balkan devletleri farkli gelismislik seviyesinde
bulundugundan dolay1 AB acisindan SAP, her devlet 6zelinde farkli gerceklesmektedir. SAP
ile ilgili olarak bir diger ozellik, Orta ve Dogu Avrupa’nin AB’ye entegrasyonunda kullanilan
stratejinin benzeri niteliginde olmasidir. Fakat SAP ile Bat1 Balkanlar’a daha az finansal yardim
ve finansal yardima daha zor erisim sunulmaktadir. Bu noktada AB’nin ODA devletlerine
uyguladig1 genisleme stratejisinin bir parcasi olan ortaklik anlagmasi stratejisinin Bati
Balkanlar’da ayni sekilde uygulanmasi elestirilmektedir. Bunun en temel sebebi ise Bati
Balkanlar’in on yillik savas mirast sonucu iyice yipranmis politik, ekonomik ve toplumsal
yapist itibariyle ODA devletlerinden farklilik arz etmesidir. (Tiirkes ve Gokgoz, 2006).

AB tarafindan Bat1 Balkanlar’a yonelik; Royaumont Siireci, Bolgesel yaklasim, Istikrar
Pakti, kosulluluk stratejisi, SAA ve SAP gibi girisimlerin hayata gecirilmesi, bolgede barist ve
giivenligi saglamay1 amaglamaktadir. Doksanli yillarda Balkanlar’daki etnik milliyet¢iligin
kortikledigi savas ve catismalar sonucu, AB de bu donemde benimsemis oldugu stratejilerde
oncelikle bolgesel baris ve 1yl komsuluk iliskilerini gerceklestirmeyi hedeflemistir. Fakat
2000’11 yillarla birlikte Bat1 Balkanlar’in AB’ye iiyeligi noktasinda gelismeler kaydedilerek,
AB’nin politikalarinda kismi degisikler oldugu goézlemlenmektedir. Bu degisikliklerden
hareketle Bati Balkanlar’a yonelik AB’nin 2000’li yillarin basinda benimsemis oldugu
genisleme politikasi incelenecektir.

Genisleme Politikasi ve Zirveler

Bat1 Balkanlar’daki reform siirecinin devamlilig1 agisindan bolgeye yonelik belirlenen
genisleme politikasi ile ongoriilen, Bat1 Balkanlar’in AB’ye iiyeligi olmustur. Bu kapsamda,
Bat1 Balkanlar’in AB’ye entegresinde ilk asama olan SAP ile net bir iiyelik perspektifi
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sunulmamigtir. AB, gerceklestirdigi zirveler ile Bati Balkanlar i¢cin SAP’nin Onemini
vurgulamakla beraber, 2000’1i yillarin basiyla birlikte acik bir iiyelik perspektifi de sunmustur.

Bu zirvelerden ilki 2000 yilinda yapilan Feira Zirvesi’dir. Zirve deklarasyonunda
SAP’nin 6nemi vurgulanmis ve siirecin basarili bir sekilde gerceklestirilmesine bagl olarak
gelecekte Bati Balkanlar’in AB’ye iiye olabilecegi Ongoriilmiistiir (European Parliament,
2000). Bu zirveyle birlikte Bat1 Balkanlar i¢in AB tiyeligi ilk defa s6z konusu olmustur. Fakat
Deklarasyondan da anlasilacag iizere Bati Balkanlar’a yonelik net bir iiyelik perspektifi
cizilmemistir. 2000 yilinda gerceklestirilen bir diger zirve olan Zagreb Zirvesi ile de SAP’nin
Oonemine tekrar vurgu yapilmis ve bolgesel is birliginin saglanabildigi ol¢liide Bati Balkan
devletleri igin gelecekte AB tiyeligi ihtimalinden bahsedilmistir (Council of the European
Union, 2000). Bu zirvede, Feira Zirvesi kararlar1 teyit edilmekle birlikte, AB tliyeligi konusunda
yine muglak ifadelerin kullanildig1 goriilmektedir. AB’nin bolgeye yonelik en temel
beklentilerinden biri bdlgesel is birliginin gelistirilmesidir. Bu ¢ercevede Bati Balkan devlet
liderlerinin Selanik Zirvesi oncesi Ohri’de bir araya gelerek ortak bir deklarasyona imza
atmalari, AB tarafindan olumlu bir gelisme olarak degerlendirilmistir. Bu deklarasyona gore
Bat1 Balkan devletleri, Selanik Zirvesi’nde Bati Balkanlar i¢in net bir iiyelik perspektifi
beklediklerini agiklamiglardir (Gtinal, 2015). Herhangi bir dis miidahale olmaksizin Bati
Balkan devletlerinin bir araya gelerek ortak bir tutum gelistirmis olmasi, AB’nin bolgede
uyguladigr genisleme politikasinin olumlu yonde sonuglar verdigini gostermektedir. Bu
gelismeler 15181nda Selanik Zirvesi’nde, “Balkanlar’in gelecegi AB ile birliktedir” ifadesi Bati
Balkanlar i¢in net bir iiyelik perspektifi sunmustur. Uyelige erisimde ise gerek SAP ile
belirlenen kriterler gerekse Kopenhag kriterlerinin yerine getirilmesi gereken sartlar olarak
belirtilmistir (Council of European Union, 2003). Selanik Zirvesi sonrasi ortaya koyulan
Selanik Giindemi ile devletlerin {iyelik yolunda izlemesi gereken yol haritasi ¢izilmistir. SAP
kriterleri ve Kopenhag kriterlerinin yani sira Bati Balkanlar’a 6zel olarak Uluslararasi Ceza
Mahkemesi’ne iiyelik zorunlulugu getirilmis ve reform siireclerinin siki bir sekilde takip
edilecegi belirtilmistir (GAERC, 2003).

AB genisleme politikasi kapsaminda Bat1 Balkan devletlerinin yerine getirmesi gereken
pek cok reform belirlenmistir. Bu reformlar aracilifiyla; gerek AB’yi de tehdit eden Bati
Balkanlar’daki istikrarsizligin sona erdirilmesi gerekse Bati Balkanlar’in AB standartlarina
uyum saglayarak bireyler i¢cin daha giivenli bir devlet haline gelmeleri amaglanmaktadir. Fakat
gelinen son noktada gerek AB icindeki genislemeye olan tepkileri yumusatma adina gerekse
Bat1 Balkan devletlerinin yapisal problemlerinden kaynakli olarak, Bati1 Balkanlar’in AB’ye
tiyeligi icin ¢ok fazla sartin yerine getirilmesi gerekmektedir. Bunun sonucunda ise AB’nin
ortaya koydugu bu siki kosulluluk bir itme-¢cekme dengesi olusturmaktadir (Usul, 2008). Bu
kapsamda Bat1 Balkanlar’da genisleme ile ortaya koyulan iiyelik perspektifi bir gekme giicli
olustururken, ayni zamanda sartlarin daha da agirlastirilmasi devletlerde reform yorgunlugu ve
itme giicii olusturmaktadir. Reformlarin yerine getirilmesi konusunda AB’nin gostermis oldugu
bu sik1 durus her ne kadar devletlerin kalkinmasi ve bireylerin refahi i¢in gerekli olsa da mevcut
stratejinin Bat1 Balkanlar’daki sosyo-ekonomik ve siyasi gelismeleri tam olarak g6z Oniinde
bulundurmadig ve bireylerin refahinin artmasi noktasinda yetersiz kaldig: tespit edilmektedir.

Bati Balkanlar, Avrupa Birligi Genisleme Politikasi ve insan Giivenligi

Bat1 Balkan devletlerindeki reform siirecleri agisindan genisleme politikas1 biiylik 6nem
tasimaktadir. Fakat bu strateji kapsaminda doksanli yillarda imzalanan barig anlagmalart ile
ortaya koyulan barisi koruma ve catismayr engelleme temelli statiikonun AB tarafindan
gozetildigi tespit edilmektedir. AB tarafindan gozetilen bu statilko kapsaminda, Bati
Balkanlar’da savaglarin yarattig1 istikrarsiz ortamdan dolayr AB ve diger aktorler oncelikle
bolgede baris ve istikrart saglamaya odaklanmislardir. Bu cergevede bolgesel is birligi
girisimleri ve AB’nin 6nderligindeki reform siire¢leri, ¢atisma ¢oziimii odakli olagelmistir.
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AB tarafindan bolgesel baris ve is birligine odaklanilsa da 2000°1i yillarla birlikte Bati
Balkanlar’daki giivenlik tehditleri degisime ugrayarak, AB’nin cabalarimi kismen bosa
cikarmistir. Bat1 Balkanlar’daki degisen giivenlik tehditleri kapsaminda boélgenin sosyo-politik
yapist geregi, klientalistik gii¢ iliskilerine dayali yapilar, giiclii etnik kolektivizme ve
yolsuzluga sebep olmustur (Bideleux ve Jeffries, 2007). Bu durum ise bdlgede yolsuzluk,
anayasal belirsizlik, zayif devlet sendromu, yiiksek enflasyon ve igsizlik gibi yapisal
problemlere yol ag¢mustir (Calic, 2005). Yapisal problemler diger yandan toplumda
marjinallesmeyi dogurmakta, bu durum da politikaya yansimaktadir (Minic, 2009).

Belirtilen sartlar altinda Bat1 Balkanlar’da, AB’ye tiyelik perspektifi dahilinde reformlar
gerceklestirilse de bu genisleme politikasina iliskin bazi elestiriler mevcuttur. Bu ¢ercevede AB
genisleme politikasi, Bati Balkanlar’da istikrar ve siirdiiriilebilir kalkinma igin tam bir
sorumluluk almayip, sorunlarin karsisinda gormezden gelme ve erteleme stratejisini kullandigi
i¢in elestirilmektedir (Abramowitz ve Hurlburt, 2002). Genisleme politikasina iligskin diger bir
elestiri; AB’nin bdlgede istikrar ve baris1 saglama adina yukaridan asagiya bir metot
benimseyerek kendi hegemonyasini kurma g¢abasi olarak goriilmesinden kaynaklanmaktadir.
Bu cercevede AB, dolayli olarak yolsuzluk ve organize sug ile derin baglantilar1 olan etnik ve
yerel gruplara finansal yardim sagladigi ve bu gruplarla is birligi yapmasi sonucunda devletin
gerek politik gerekse ekonomik alanda ¢arpik doniisiimiine zemin hazirladigi gerekgeleri ile
elestirilmektedir (Tiirkes ve Gokgoz, 2006). AB tarafindan doksanli yillarin sartlar1 g6z 6niinde
bulundurularak 2000’li yillarda Bati Balkanlar’in AB’ye iiyeligi icin gelistirilen stratejiye
getirilen elestiriler géz dniinde bulunduruldugunda, devletlerden ziyade bireyleri tehlike altina
sokan tehditlerle miicadelede genisleme politikasinin yeni bir boyut kazanmasi gerektigi ortaya
cikmaktadir. Genigleme politikasindaki bu yeni degisiklik araciligiyla Bati1 Balkanlar’da dikey
giic 1iliskilerinin ve etnik kolektivist gili¢ yapilarinin; yatay gii¢ iliskilerine, hukukun
istlinliigline dayali sivil toplum ve sivil ekonomiye doniistiiriilmesi gerekmektedir (Bideleux
ve Jeffries, 2007).

Genigsleme politikast i¢in insan giivenligi kavrami mevcut problemlere cevap
verebilecek en uygun strateji olarak degerlendirilmektedir. Geleneksel giivenlik anlayiginin
devleti merkez alan yapisinin yerine insan giivenligi, insani merkeze alan bir giivenlik
konseptidir (Bajpai, 2003). Giivenligin saglanmasinda tek sorumlu merci sadece devlet olarak
goriilmemekte, bunun yerine devlet ve sivil toplumun ig birligini esas alan biitiinlesik bir yap1
ongoriilmektedir (Agir ve Arman, 2014). Insan giivenliginin belirlemis oldugu giivenlik
tehditleri de farklilik gostermektedir. Bu kapsamda tehditler iic sektorde toplanmistir. Bu
sektorler; siddetsiz yasam (Freedom From Fear), refah i¢inde yasam (Freedom From Want) ve
onurlu yasam (Freedom to Live in Dignity)’dir (HSU, 2014). Siddetsiz yasam sektorii ile
kastedilen tehditler; bireylerin fiziksel giivenligini tehdit eden etnik ¢atisma, savas veya i¢ savas
gibi durumlardir. Bu sektorde temel korunan deger bireyin kendisidir. Refah i¢inde yasam
sektorii ile kastedilen tehditler; yolsuzluk, yoksulluk, issizlik, saglik imkanlarina zor erisim,
egitim hakkiyla alakali problemler ve ekolojik kaynakli tehditlerdir. Bu sektorle alakali
tehditler sadece ekonomik kalkinma ya da pazar ekonomisine doniisiim ¢éziimlerinden ziyade,
daha somut ve sosyal bir ingay1 amaglamaktadir (Djurdjevic-Lukic ve Dimitrijevic, 2010).
Onurlu yasam sektorii; soykirim, her tiirlii ayrimcilik, iskence, azinlik haklar1 kapsaminda
kimlige ve toplumun kiiltiirel degerlerine yonelik tehditleri kapsamaktadir. Bu ¢er¢evede insan
giivenliginin temel yapitaglari; Hukukun Ustlinliigii, yonetisim, insan haklari, kalkinma ve
demokrasidir (Kaldor vd., 2007).

Insan giivenliginde insana iliskin her alanda yasam standartlarini yiikseltme amaciyla
giivenligin giindeminin genisletilmesi, kimi elestirilere maruz kalmaktadir. Giindemin bu denli
genisletilmesinin giivenlik kavramini sulandiracagi, akademik ¢izgiden uzaklastiracagi veya
egitim, saglik gibi sosyal olgularin tehdit olarak goriilemeyecegi bu elestirilerin temel
argiimanlaridir (Krause, 2004). Fakat bu elestirilere getirilebilecek karsi argiiman ¢ergevesinde;
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issizlik, hukukun istiinliigiiniin sarsilmasi, organize sug, yolsuzluk ve kamu hizmetindeki zayif
kapasite toplumsal hayatta kriz olusturan yapisal problemlerdir. Bu yapisal problemler
dogrudan bir ¢atisma durumu dogurarak toplum tehdit etmemesine ragmen, toplumun krizlerle
bas edebilme kapasitesini azaltarak bireyleri savunmasiz kilmaktadir (Kaldor vd., 2007). Sonug
olarak insan gilivenliginin giivenlik tanimi, belirlemis oldugu giivenlik tehditleri ve bu tehditlere
iliskin ¢oziimlerin Bat1 Balkanlar’daki mevcut giivenlik tehditlerini tam olarak karsiladigi ve
bireylerin gilivenliginin saglanmasi noktasinda en uygun strateji olarak belirdigi tespit
edilmektedir.

AB i¢inde insan gilivenligine iliskin tartismalar 2004 yilinda AB Ortak Dis ve Glivenlik
Politikas1 Yiiksek Temsilcisi Javier Solana’ya sunulan Barselona Raporu ile baslamistir.
Raporda ortaya koyulan detayli analizlerde, 21. yiizyil ile birlikte gilivenlik aktorlerinin,
giivenlik tehditlerinin ve bu tehditlerle miicadele yontemlerinin degisime ugradig
vurgulanmistir. Bu kapsamda AB i¢in baslica tehditler; terdr, kitle imha silahlari, hafif silahlar,
bolgesel catigsmalar, basarisiz devletler ve organize suglar olarak belirlenmistir (The Barcelone
Report, 2004). Raporda belirtilen tehditlerle miicadelede, AB iginde Insan Giivenligi Miidahale
Giicti’nlin (Human Security Response Force) kurulmasi 6ngériilmistiir (The Barcelona Report,
2004). Genel itibariyle Barselona Raporu’nda, yapisal problemlerin ¢oziimiine iliskin
genisleme politikasindaki yukaridan asagiya yaklasimin yerine yerel diyalogu onceleyen ve
asagidan yukariya bir yaklagimin benimsendigi goriilmektedir (Agir vd., 2016).

Barselona Raporu’na gore insan giivenligi ii¢ sebepten 6tiirli se¢ilmelidir; ahlaki sebep
(Insan onuru ve etik geregi), yasal sebep (Avrupa Insan Haklar1 Sézlesmesi ve Insan Haklar:
Evrensel Bildirgesi’ne AB devletlerinin taraf olmasi geregi) ve bireysel cikar (Bireyin
Ozgiirlesmesi geregi) sebebidir (The Barcelona Report, 2004). Ahlaki sebep kapsaminda AB
tarafindan genel itibariyle savunulan insan haklari, o6zgiirliikk, adalet ve demokrasi gibi
degerlerin diger iilkelere yayilmasinda AB sorumlu bir aktor olarak degerlendirilmektedir. Bu
noktada ticiincii diinya iilkelerinde insan onuruna yakisir ve giiven i¢inde bir yasama iliskin
standartlarin saglanmasinda AB’nin diger iilkelere yardimi, insani bir sorumluluk olarak
goriilmektedir. Yasal sebep kapsaminda, AB’ye liye devletler tarafindan BM s6zlesmesinin 55.
ve 56. maddelerinde yer alan sosyal, ekonomik, siyasi problemlerin ¢oziimiine iliskin insan
onuruna yakigir bigimde bireylerin hayat standartlarinin yiikseltilmesinin taahhiit edilmesi
ornek gosterilmektedir (Kotsopoulos, 2006). Son olarak belirtilen bireysel ¢ikar sebebi
kapsaminda, AB’nin diger iilkelerle gerceklestirdigi diplomatik girisimlerin bagariyla
sonuglanmasina yonelik, klasik yukaridan asagiya diplomasi anlayiginin terk edilerek bunun
yerine halkin, sivil toplum kuruluslarinin ve devlet dis1 aktorlerin de diyaloga dahil edildigi bir
asagidan yukari anlayigin getirilmesi gerekliligi vurgulanmaktadir (Kotsopoulos, 2006).

Genisleme politikasinin eksik yanlari, insan gilivenliginin igerigi ve Barselona
Raporu’nun ortaya koyulmasi sonrast AB agisindan su sorular ortaya ¢ikmaktadir; Neden
genisleme politikasi i¢in insan giivenligi stratejisi se¢ilmelidir? AB agisindan insan giivenligini
diger stratejilerden ayiran ozellikler nelerdir? Bu ¢ercevede AB tarafindan insan gilivenliginin
tercihi noktasinda ilk sebep, AB’nin kendi giivenligi acisinda en etkili yol olmasindan
kaynaklanmaktadir. Kiiresellesmenin etkisi sonucu tehditlerin degisen yapis1 AB’yi organize
sug, yasadisi gd¢ gibi tehditler karsisinda savunmasiz birakmaktadir. Insan giivenligi
aracilifiyla bu tehditlerle miicadelede sivil ve askeri yapilarin is birligine dayali bir strateji
gerekliligi ortaya c¢ikmaktadir (Kaldor vd., 2007). Bu kapsamda Avrupa Parlamentosu
tarafindan 2015 yilinda yayinlanan bir raporda; siyasi, sosyal ve giivenlige iligkin krizlerle
(Savas sonras1 kriz yonetimi, zayif devletler ve yonetim yapilariin giiclendirilmesi, giivenlik
reformu, sinir kontrolii, yasadist gé¢ vb.) miicadeleye yonelik sivil ve askeri unsurlarin birlikte
kullanilmasinin alt1 ¢izilmistir (DGEFP, 2015). Giivenlige iliskin problemlerin ¢éziimiinde;
ekonomik kalkinma, sosyal adalet, siyasi haklar ve 6zgiirliikklerin saglanmasi gibi hususlarin
genisleme politikas1 kapsaminda degerlendirilmesi gerektigi vurgulanmistir. Bu kapsamda

62



/7T /7T
JCAST IASLD
N\ N\

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

AB’nin kendine yonelik bir tehdit olarak gordiigli yasadisi gocle miicadelede; ekonomik
kalkinmanin saglanmasmin firsat esitsizligini ortadan kaldiracagi, devlet kurumlarinin
giiclendirilmesinin siyasi ve sosyal agidan toplum ile devletin daha iyi entegre olacagindan
hareketle illegal gog ile miicadelede askeri unsurlarin yaninda sivil unsurlar da 6ne ¢ikarilmistir
(DGEFP, 2015). Rapordan hareketle, AB’nin karsilastig1 giivenlik problemlerinin ¢6ziimiinde,
insan gilivenliginde de vurgulanan, sivil-asker unsurlarin birlikte giivenlige dahil edilmesinin
Onemi ortaya ¢ikmaktadir. Ayrica genisleme politikast kapsaminda hedeflenen Bati
Balkanlar’da giivenligin saglanmasiyla AB’nin de giivenliginin saglanacag1 goriisiiniin Insan
giivenligi araciligiyla gerceklesebilecegi goriilmektedir. AB tarafindan da belirtilen ve Bati
Balkanlar’da da yaygin bir sekilde goriilen geleneksel olmayan tehditler ile geleneksel yollarla
miicadele etmek sonuc¢ vermeyecektir. Bu kapsamda gerek AB’yi tehdit eden geleneksel
olmayan tehditlerle miicadelede gerekse Bati Balkanlar’da yasayan bireylerin devlet sinirlar
icerisinde  giivenliklerini saglamak i¢in AB tarafindan insan giivenligi anlayis
benimsenmelidir.

Bosna-Hersek’te 2014 yilinda meydana gelen protestolarin sebepleri incelendiginde,
bireylerin milliyet¢i kaygilardan ziyade sosyo-ekonomik ve siyasal kaygilarindan otiiri
protestolara katildigi goriilmektedir. Ortaya ¢ikan bu durum ise AB genisleme politikasina
insan gilivenligi boyutunun eklenmesi gerektigine iliskin goriisii destekler niteliktedir. Bu
cergevede Bosna-Hersek’te 2014 yilinda meydana gelen protestolarin sebepleri incelenecek ve
Bosna-Hersek 6zelinden hareketle genisleme politikasina insan giivenligi boyutunun eklenmesi
gerektiginin alt1 bir kez daha cizilecektir.

Bosna-Hersek’teki Giivenlik Tehditleri, 2014 Yili Protestolar1 ve Insan Giivenligi

Bat1 Balkan devletleri i¢inde en ¢ok yikima ugramis olmasi sebebiyle Bosna-Hersek’in,
AB entegrasyonunda diger devletlere nazaran daha fazla yol kat etmesi gerekmektedir. Savasin
neden oldugu yikimin yani sira Bosna-Hersek’e barisi getiren Dayton Barig Anlagsmasi’nin
ongordiigii devlet modeli, Bosna-Hersek’in AB {iyeligindeki en biiyiik engellerinden biri
olmustur. Dayton c¢ercevesinde Bosna-Hersek’te, Sirp Cumhuriyeti (Republika Srpska) ve
Bosnak-Hirvat Federasyonu adinda 2 6zerk entite bulunmaktadir. Bu 6zerk yapilardan Sirp
Cumbhuriyeti liniter bir yapida, Bosnak-Hirvat Federasyonu kendi i¢inde 10 kantona bdliinmiis
vaziyettedir. Bu 2 entitenin disinda 6zerk Brcko kantonu bulunmakta ve tiim bu yapilar
kapsayan Bosha-Hersek devleti bulunmaktadir (Pond, 2006). Goériildiigi tizere devletin bu
parcacikli yapisi doksanli yillarin sartlarinda belirlenmistir. Oncelikle etnik ¢atismay1 bitirme
ve barisi tesis etme amaglarina odaklanan bu devlet yapisi ¢ok maliyetli, koordinasyonsuz ve
zay1f karar alma mekanizmasina sahiptir. Bosna-Hersek’te Hirvat, Bognak ya da Sirp gruplarin
meclisten ¢ikarilacak yasalar1 veto etme hakkinin bulunmasi ve bu etnik gruplarin etno-politik
siyaset giitmelerinden dolay1 karar alma mekanizmasi zayiflayarak, Bosna-Hersek’te reform
stiregleri stirekli tikanmaktadir (Agir ve Giirsoy, 2016). Etno-politigin hakim oldugu Bosna-
Hersek’te ekonomik, toplumsal, siyasal reformlar i¢in gerekli olan kararl irade, siirekli etnik
milliyetci irade ile g¢atismakta ve toplum milliyetci retorikler ile mobilize edilmektedir. Bu
sebeplerden otiirii AB’nin Bati Balkanlar’a sunmus oldugu iiyelik perspektifinin Bosna-
Hersek’te sinirh kaldigi goriilmektedir (Tzifakis, 2012). Bu ¢ercevede Dayton ile kurulan devlet
modeli, Bosna-Hersek’te zayif devlet olgusunun dogmasina sebep olmustur. Zayif devlet
olgusu da bireylerin devletlerinden bekledikleri hizmetleri alamamasina sebep olmakta ve
bireylerin kendilerini giivensiz hissetmelerine yol agmaktadir.

Bosna-Hersek’in AB tiyeligi yolunda karsilastigi engellerden bir digeri ise organize sug
ve yolsuzluktur. Ulkedeki organize sug yapilari, is diinyas1 ve politika ile i¢ ice gegmis
durumdadir (Bojicic-Dzelilovic vd., 2016). Yolsuzlugun bu derece sistematik bir sekilde tilkede
yayilmis olmasi, AB tarafindan verilen hibelerin de topluma ulagsmadan politika ile baglantili
suc Orgiitleri tarafindan paylasilmasi ihtimalini ortaya ¢ikarmaktadir. Ayrica bu yolsuzlukla
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yakin baglanti i¢inde olan gruplar iilkede illegal ekonominin de kaynagidir. Kosulluluk
stratejisi geregi Bosna-Hersek’ten beklenen, gerekli reformlarin yapilmamasi sonucu AB,
Bosna-Hersek’e yapmis oldugu enerji, ulasim ve ¢evre alanlarindaki yatirimlar1 zaman zaman
askiya almaktadir (European Commission, 2014). AB’nin, reformlarin uygulanmasina yonelik
bu kararli iradesi iilkede zaten kotii durumda olan ekonomiyi iyice koétiilestirmekte ve halk,
organize su¢ gruplarinin basini ¢ektigi illegal ekonomiye yonelmektedir.

Bosna-Hersek’te savas sonrasi ekonomik kriz, igsizlik ve yiiksek enflasyon gibi
problemlerin varligi, Bosna-Hersek’in AB’ye iiyelik yolunda kritik siireclerden ge¢cmesine
sebep olmustur. Dayton Barig Anlagsmas1 sonras1 Bosna-Hersek’te igsizligin %65-70 civarinda
olusu bu durumun en ¢arpict drneklerinden birisini teskil etmektedir (UNDP, 2010). Selanik
Zirvesi sonrasi, Bosna-Hersek’i de icine alan genigleme politikas1 ile toplumda ekonomik,
siyasal ve sosyal alandaki problemlere iliskin reformlarin yapilacagi ve mevcut durumun
diizelecegine yonelik inancin kuvvetlendigi goézlemlenmistir. Fakat beklentilerin aksine
Birlesmis Milletler’in hazirlamis oldugu insani kalkinma raporu verilerine gore; 2005-2013
yillar1 arasinda Bosna-Hersek ekonomisinin ortalama biiylimesi % -0,5 olmustur (UNDP,
2015). Ayn1 dénemde Bosna-Hersek’te kisi basina diisen gayri safi milli hasila 10.000 dolar
iken, bu rakamin Avrupa ortalamasi olan 13.000 dolar seviyesinin altinda oldugu goriilmektedir
(UNDP, 2016). Bu verilerin yaninda issizlik, Bosna-Hersek’te uzun yillar boyunca
kroniklesmis bir problem olarak karsimiza g¢ikmaktadir. Bu kapsamda 2008-2014 yillar
arasinda iilke genelinde issizlik oran1 %27,5 iken, ayn1 donemde geng niifus isgsizlik oraninin
%62,8 olmasi, lilke ekonomisindeki yapisal problemleri gozler oniline sermektedir (UNDP,
2015).

Bosna-Hersek’teki giivenlik tehditleri goz oniinde bulunduruldugunda, bu tehditlerin
devletlerden ziyade bireyleri daha ¢ok tehdit ettigi gézlemlenmektedir. Bu ¢ercevede Bosna-
Hersek’te yasayan bireyler agisindan da onemli olan devletlerin siirlarinin glivenliginden
ziyade egitim, saglik, is ve altyapi gibi imkanlar yararlanmaktir. 2000°1i yillarin baginda AB
genisleme politikas1 kapsaminda Bosna-Hersek’in de AB genislemesine dahil edilmesi, AB
sayesinde Bosnal1 bireylerin refahlariin yiikselecegi beklentisini ortaya ¢ikarmistir. Fakat bu
calisma kapsaminda belirtilen ve Bosna-Hersek ozelinde daha siddetli goriilen yapisal
problemlerden otiirii AB’ye iiyelik siireci Bosna-Hersek’te beklenen refahi getirmemistir.
Bunun iizerine bir de Bosna-Hersek teki siyasetgilerin bireylerin isteklerini ve ihtiyaglarini goz
ard1 ederek milliyetci retorikler esliginde devlet hizmetlerini islemez hale getirmesi gibi
gelismelere paralel olarak AB’ye iiyelik siireci ile toplumda olusmasi beklenen reform ve hayat
standartlarindaki yiikselis beklentisi yerini mevcut hiikiimete yonelik protestolara birakmustir.
Bu kapsamda 2014 yilinda Tuzla’da 6zellestirilen birkag¢ fabrikanin kapatilmasi ile baglayan
gosteriler kisa siirede iilke geneline yayilmistir (Euronews, 2014). Tuzla, Yugoslavya
doneminden kalma maden ocaklarina sahip ayni zamanda bir sanayi sehridir. Dolayisiyla
ekonomik alandaki bu yapisal problemler en ¢ok bu sehirde hissedilmeye baslanmistir.
Ozellestirmenin hukuka aykir1 bir sekilde gerceklestirilmesinden ve yéneticilerin de iginde
bulundugu bir yolsuzluk agindan dolay1 halkin mevcut yonetime giiveni kalmamistir. Bu
kapsamda Birlesmis Milletlerin 2015 yilinda yayimnladigi insani kalkinma raporuna gore;
Bosna-Hersek’te hiikiimete giiven orani iilke genelinde %10’dur (UNDP, 2015). Dolayisiyla
2014 yilinda baslayan gosterilerin temel sebebi etnik temelli degil; ekonomik temelli ve
yolsuzluk yapan yoneticilere karsi bir tepki olarak algilanmalidir (Ruvic ve Zuvela, 2014).
Protestolarin Tuzla’dan sonra Zenitsa, Saraybosna, Mostar ve Banja Luka gibi diger biiyiik
kentlere sigramasi ve gosterilerde resmi binalarinin yakilmasi gibi olaylarin meydana gelmesi
akillara ‘Bir Balkan Bahart m1 geliyor?” sorusunu getirmistir (Judah, 2014). Protestocular
gosterilerinde sosyo-ekonomik sartlarin iyilestirilmesini ve mevcut yozlasmis yoneticilerin
istifalarini istemislerdir (Pasic, 2014). Nitekim toplumdan gelen bu baskilar sonucu ilk istifa
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gosterilerin ilk basladig1 yer olan Tuzla’dan gelmis, ardindan diger kantonlardaki yoneticilerin
bazilar1 da istifa etmistir (Jukic, 2014).

Gosterilere katilan insanlar incelendiginde daha ¢ok genglerin yer aldig1 goriilmektedir.
Gelinen noktada Bosna-Hersek’teki savas her ne kadar hafizalardan silin(e)meyecek kotii anilar
biraksa da yeni jenerasyon agisindan rahatsizlik duyulan konular mevcut ekonomik
diizensizlige ve yolsuzluga karismis yoneticilere iliskindir. Bu kapsamda Zizek’in, 2014 yilinda
meydana gelen olaylarla ilgili tespitleri mevcut durumu anlama agisindan énemlidir, “Kisacast,
karsitlastigimiz durum ulusal elitlere karsi bir baskaldiri. Bosna halki sonunda gergek
diismanlarmmin kim oldugunu anladi. Bu diisman; diger etnik gruplardan ziyade halki
koruyormus gibi davranan, halkin kendi liderleri. Eski olmakla birlikte sik¢a kullanilan Titoist
motto, “Yugoslav Halklarimin Kardesligi ve Birligi” yeniden aktiialite kazanmis durumda.”
(Zizek, 2014). Gosteriler Bosna-Hersek halki i¢in yapisal problemlere bir ¢oziim arayisi olarak
goriilmekte iken, AB ac¢isindan da mevcut genisleme politikasinin gézden gegirilmesi gerektigi
hususunda bir uyari niteligi tasimaktadir. Bosna-Hersek’teki olaylar sonras1 AB tarafindan,
mevcut genisleme politikas1 gézden gegirilerek, Bosna-Hersek’in kirilgan sosyo-ekonomik
yapist On plana alinmistir. Bu kapsamda AB tarafindan {i¢ girisim baslatilmistir. Yolsuzlukla
miicadelede AB — Bosna-Hersek adalet ve hukukun iistiinliigii diyalogu kurulmus, AB fonlu
projelerin halka ulagsmas1 amaciyla AB — Bosna-Hersek calisma gruplart kurulmus ve son
olarak ekonomik biiyiime ve yeni ig firsatlarinin yaratilmasi amaciyla diger uluslararasi
kurumlar1 da dahil eden bir ekonomik reform planlanmistir (European Commission, 2014).
Bosna-Hersek’te meydana gelen protestolarda AB’nin sergilemis oldugu tutum, insan
giivenliginin AB tarafindan resmi bir politika olarak belirlenmesi dncesinde insan giivenligine
iligkin pratiklerin hayata gecirildigini gostermektedir. Gosteriler sonrast AB tarafindan
gerceklestirilen faaliyetler kapsaminda, teoride insan giivenliginin merkeze aldig1 bireye dayali
giivenlik anlayisinin, pratikte Bat1 Balkanlar’da kendini gosterdigi tespit edilmektedir. Bununla
birlikte geleneksel bir giivenlik anlayisina sahip bir aktoriin bu gosterileri diizen bozucu faaliyet
ya da isyan olarak yorumlayip sert gilicle bastirma stratejisini segmesi gerekirken; AB tarafindan
gosterilere gerek sivil toplumun gelisimi gerekse bireysel ozgiirliiklerin ve haklarin tesisi
acisindan olumlu olarak bakildig1 goriilmektedir. AB’nin gostericilere olan bu bakisi, 6zgtirliik-
giivenlik dengesi i¢inde insan giivenliginin AB acisindan en uygun strateji oldugu izlenimini
bir kez daha uyandirmaktadir.
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Sonug¢

AB, doksanlarin basindan itibaren Balkanlar’da boélgesel is birliginin ve barisin
saglanmas1 adina politikalar tiretmeye baslamistir. Bu ¢ercevede ilk olarak Royaumont Siireci,
ardindan Istikrar Pakti atilan somut adimlardandir. Bolgeye yonelik bu adimlar gerek
finansman sikintis1 gerekse Balkan devletlerindeki is birligine iliskin isteksizlik gibi
sebeplerden dolay1 istenilen basariy1r elde edememistir. AB’nin bolgeye yonelik temel
stratejisini yansittig1r girisim ise Bolgesel Yaklasim’dir. Bu kapsamda ortaya koyulan
kosulluluk stratejisi, doksanlardan giliniimiize AB’nin siirdiirdiigii bir politika olmustur.
Nitekim 1999°da AB tarafindan baslatilan ve Bati1 Balkan devletlerinin AB {iyeligi yolunda
tamamlamalar1 gereken bir siire¢ olan SAP de kosulluluk stratejisi lizerine kurulmustur. SAP
kapsaminda 6ngoriilen reformlarin yerine getirilmesi agisindan Bat1 Balkan devletlerini motive
edecek gelisme, Selanik Zirvesi ile verilen liyelik perspektifi olmustur.

AB tarafindan bolgeye yonelik uygulanan politikalar kapsaminda, Bati1 Balkanlar’da
catigmalar1 sona erdirmek amaciyla imzalanan Dayton ve Ohri Baris Anlagmalar ile ortaya
c¢ikan statilkonun korundugu, vatandaslarin aktif katilimina dayali sivil bir yonetim anlayisinin
gelistirilemedigi ve savas siras1 var olan illegal yapilarin, ateskesin saglanmasi ve ardindan
devletlerin yeniden insa siireglerinde organize sug orgiitii haline geldikleri tespit edilmektedir.
Bu kapsamda is diinyas: ve siyaset ile yakin baglantili olan bu gruplar, Bat1 Balkanlar’da
yolsuzluk, organize sug ve illegal ekonomiye sebep olmuslardir. 2014 yilinda Bosna-Hersek’te
meydana gelen gosteriler, bu yapisal problemlerden duyulan rahatsizligin agiga c¢ikmasina
sebep olmustur. Toplumda hissedilen bu rahatsizliklarin en biiyiik sebepleri, AB’nin bolgeye
yonelik gonderdigi finansal yardimlarin halka ulasamamasi ya da pazar ekonomisine
doniistimde devlet mallarinin hukuka aykir1 bir sekilde 6zellestirilmesi sonucu halkin yasadigi
ekonomik ve sosyal sikintilar olmustur.

Bat1 Balkanlar’daki reform siireglerini destekleme noktasinda ¢ekme giiciine sahip olan
genisleme politikasinin, 6zellikle AB i¢inde anayasa reformunun gergeklestirilememesi ile Bati
Balkanlar’imm AB’ye iiyeligi noktasinda ortaya c¢ikan belirsizlikler sonucu, Bati Balkanlar
devletleri tizerindeki etkisinde azalma oldugu gozlemlenmektedir. Ayrica bolgede Rusya’nin
negatif etkisi sonucu Euro-Atlantik entegrasyon cabalarinin sekteye ugradigi goriilmektedir.
Bati Balkanlar’daki reform siiregleri agisindan genisleme politikasina iligkin belirtilen
eksiklikler cergevesinde insan gilivenligi stratejisinin, Bati Balkanlar’daki mevcut giivenlik
problemlerine cevap verecek nitelikte ve AB’nin bdlgeye yonelik ¢atismayi bitirme ve barist
koruma temelli politikalarindan ziyade daha ¢ok kalkinma temelli yaklasimi destekler nitelikte
oldugu tespit edilmektedir.

66



TN /7T
JLAST JASLD
N\ I/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018

e-ISSN: 2564-7202

Kaynak¢a
Abramowitz, M. ve Hurlburt, H. (2002). Can EU Hack the Balkans? A Proving Ground for
Brussels. Foreign Affairs, 81(5), 2-7.

Agir, B. S. ve Arman, M. N. (2014). Deepening of Security Conception and Violent Non-State
Actors as the Challengers of Human Security. Adnan Menderes Universitesi Sosyal
Bilimler Enstitiisti Dergisi, 1(1), 105-116.

Agir, B. S. ve Giirsoy, B. (2016). The European Union’s State-Building Efforts in The Case of
Bosnia and Herzegovina. Ankara Avrupa Calismalar: Dergisi, 15(1), 1-27.

Agir, B. S., Giirsoy, B. ve Arman, M. N. (2016). European Perspective of Human Security and
the Western Balkans. Revue Des Sciences Politiques, 50, 41-54.

Arman, M. N. ve Mandaci, N. (Ed.). (2014). Cagdas Balkan Siyaseti: Devletler, Halklar,
Par¢alanma ve Biitiinlesme. Ankara: Seckin Yayincilik.

Bajpai, K. (2003). The Idea of Human Security. International Studies, 40(3), 195-228.

Belloni, R. (2009). European Integration and the Western Balkans: Lessons, Prospects, and
Limits. Journal of Balkan and Near Eastern Studies, 11(3), 313-331.

Bideleux, R. ve Jeffries, 1.(2007).The Balkans:A Post-Communist History. Londra: Routledge.
Bojicic-Dzelilovic, V. Kostovicova, D. ve Randazzo, E. (2016). EU in the Western Balkans:

Hybrid Development, Hybrid Security and Hybrid Justice, http://library.fes.de/pdf-
files/bueros/london/12373.pdf .

Branczik, A. ve Nash, W. (2005). Forgotten Intervention? What the United States Needs to Do
in the Western Balkan. New York: Council on Foreign Relations.

Brown, A. ve Attenborough, M. (2007). EU Enlargement: the Western Balkans, House of
Commons Library Research Paper 14 March 2007.

Calic, M. (2005). The Western Balkans on the Road Towards European Integration, Friedrich-
Ebert-Stiftung  International  Policy Analysis  Unit.  http:/library.fes.de/pdf-
files/id/03273.pdf .

Council of European Union (2003). EU-Western Balkans Summit Thessaloniki Declaration.
http://europa.eu/rapid/press-release PRES-03-163 en.htm .

Council of the European Union (2000). Zagreb Summit Final Declaration.
http://www.consilium.europa.eu/hu/uedocs/cms data/docs/pressdata/en/er/declang4.do
c.html .

Djurdjevic-Lukic, S. ve Dimitrijevic, V. (2010). Human Security and Peace-Building in the
Western Balkans. in Benedek W., Daase C., Dimitrijevic V. ve Van Duyne P. (eds.),
Transnational Terrorism, Organized Crime and Peace-Building: Human Security in the
Western Balkans, Basingstoke: Palgrave Macmillan, 17-37.

Euronews. (2014). Factory Closures Trigger Clashes in Bosnia.
http://www.euronews.com/2014/02/05/ factory-closures-trigger-clashes-in-bosnia .

67


http://library.fes.de/pdf-files/bueros/london/12373.pdf
http://library.fes.de/pdf-files/bueros/london/12373.pdf
http://library.fes.de/pdf-files/id/03273.pdf
http://library.fes.de/pdf-files/id/03273.pdf
http://europa.eu/rapid/press-release_PRES-03-163_en.htm
http://www.consilium.europa.eu/hu/uedocs/cms_data/docs/pressdata/en/er/declang4.doc.html
http://www.consilium.europa.eu/hu/uedocs/cms_data/docs/pressdata/en/er/declang4.doc.html
http://www.euronews.com/2014/02/05/%20factory-closures-trigger-clashes-in-bosnia

AT /7T
JEAST JASLD
N\ I/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018

e-ISSN: 2564-7202

European Commission. (2014). Enlargement Strategy and Main Challenges 2014-15.
http://ec.europa.eu/enlargement/pdf/key documents/2014/20141008-strateqy-

paper_en.pdf .

European Parliament. (2000). Santa Maria Da Feira European Council Conclusions Of The
Presidency. http://www.europarl.europa.eu/summits/feil en.htm?textMode=on .

European Parliament Directorate-General for External Policies Policy Department (DGEFP).
(2015). Supporting European Security and Defence with Existing EU Measures and
Procedures.http://www.europarl.europa.eu/RegData/etudes/STUD/2015/534993/EXP
O_STU(2015)534993 EN.pdf .

General Affairs and External Relations Council (GAERC). (2003). The Thessaloniki Agenda
For The Western Balkans Annex A. http://www.consilium.europa.eu/ueDocs/
cms Data/docs/pressdata/en/gena/76201.pdf .

Giinal, A. (2015). Avrupa Birligi’nin Balkanlar’a Yonelik Politikasi. Ugur Burg Yildiz (Ed.)
Avrupa Birligi’'nin Dig Iligkileri, Ankara: Nobel Yaycilik, 265-301.

Human Security Unit (2014). Strategic Plan: 2014-2017.
https://docs.unocha.org/sites/dms/HSU/HSU%?20Strateqic%20P1an%202014-
2017%20Web %20 Version.pdf .

Judah, T. (2014). Bosnian protests: A Balkan Spring? BBC. http://www.bbc.com/news/world-
europe-26093160 .

Jukic, E.  (2014). Tuzla Gets New Govt After Mass Protests Balkan Insight.
http://www.balkaninsight.com/en/article/tuzla-gets-first-govt-after-mass-protests .

Kaldor, M,. Martin M. ve Selchow S. (2007). Human Security: A New Strategic Narrative for
Europe. International Affairs, 83(2), 273-288.

Kotsopoulos, J. (2006). A human security agenda for the EU?. European Security & Global
Governance European Policy Center Issue Paper No. 48.

Krause, K. (2004). Is Human Security More than Just a Good Idea?. Promoting Security: But
How and For Whom? Contributions to BICC’s Ten-year Anniversary Conference.
Bonn, Germany.

Minic, J. (2009). A Decade of Regional Cooperation in South Eastern Europe — Sharing
Guidance, Leadership and Ownership. Dialogues: Ownership For Regional
Cooperation in The Western Balkan, 13-31.

Pasic, L. (2014). Who is behind Bosnia's riots?. http://www.aljazeera.com/
indepth/opinion/2014/02/who-behind-bosnia-riots-201429132930915905.html .

Pond, E. (2006). Endgame in the Balkans: Regime Change, European Style. Washington D.C.:
Brookings Institution Press.

68


http://ec.europa.eu/enlargement/pdf/key_documents/2014/20141008-strategy-paper_en.pdf
http://ec.europa.eu/enlargement/pdf/key_documents/2014/20141008-strategy-paper_en.pdf
http://www.europarl.europa.eu/summits/fei1_en.htm?textMode=on
http://www.europarl.europa.eu/RegData/etudes/STUD/2015/534993/EXPO_STU(2015)534993_EN.pdf
http://www.europarl.europa.eu/RegData/etudes/STUD/2015/534993/EXPO_STU(2015)534993_EN.pdf
http://www.consilium.europa.eu/ueDocs/%20cms_Data/docs/pressdata/en/gena/76201.pdf
http://www.consilium.europa.eu/ueDocs/%20cms_Data/docs/pressdata/en/gena/76201.pdf
https://docs.unocha.org/sites/dms/HSU/HSU%20Strategic%20Plan%202014-2017%20Web%20%20%20Version.pdf
https://docs.unocha.org/sites/dms/HSU/HSU%20Strategic%20Plan%202014-2017%20Web%20%20%20Version.pdf
http://www.bbc.com/news/world-europe-26093160
http://www.bbc.com/news/world-europe-26093160
http://www.balkaninsight.com/en/article/tuzla-gets-first-govt-after-mass-protests
http://www.aljazeera.com/%20indepth/opinion/2014/02/who-behind-bosnia-riots-201429132930915905.html
http://www.aljazeera.com/%20indepth/opinion/2014/02/who-behind-bosnia-riots-201429132930915905.html

/7TN\ /7T
JCAST IASLD
N\ \\[/

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018

e-ISSN: 2564-7202

Ruvic, D. ve Zuvela, M. (2014). Bosnia rocked by spreading anti-government unrest Reuters.
http://www.reuters.com/article/us-bosnia-unrest-idUSBREA160UU20140207 .

Sander, O. (1969). Balkan Gelismeleri ve Tiirkiye 1945-1965. Ankara: Seving Matbaasi.

Steil, B. ve Woodward, S. (1999). A European New Deal for the Balkans, Foreign Affairs,
78(6), 95-105.

The Barcelona Report of Study Group on European Security Capabilities. (2004). A Human
Security Doctrine for Europe. http://www.consilium.europa.eu/uedocs/cms_data/
docs/pressdata/ solana/040915CapBar.pdf .

Todorova, M.(2015).Balkanlar’1 Tahayyiil Etmek (D.Sendil, Cev.).Istanbul:iletisim Yaymlar1.

Tsardanidis, C. (2011). EU And South-Eastern Europe: From Asymmetrical Inter-Regionalism
To Dependencia Sub-Regionalism?. Southeast European and Black Sea Studies, 11(4),
489-5009.

Tiirkes, M. ve Gokgoz, G. (2006). The European Union's Strategy towards the Western
Balkans: Exclusion or Integration?. East European Politics&Societies, 20(4), 659-690.

Tzifakis, N. (2012). Bosnia’s Slow Europeanization. Perspectives on European Politics and
Society, 13(2), 131-148.

Ugkan-Dagdemir, E. (2004). Bat1 Balkan Ulkeleri Ile Tirkiye'nin Avrupa Birligi'ne Tam Uyelik
Olasiliklar1 Uzerine Bir Degerlendirme. Ankara Universitesi Siyasal Bilgiler Fakiiltesi
Dergisi, 59(1), 89-117.

United Nations Development Programme (UNDP)(2010).Human Development Report 2010.
http://hdr.undp.org/sites/default/files/reports/270/hdr_2010_en_complete_reprint.pdf.

UNDRP. (2015). Human Development Report 2015. http://hdr.undp.org
[sites/default/files/2015 human development report.pdf .

UNDP (2016). Briefing Note for Countries on the 2016 Human Development Report.
http://hdr.undp.org/sites/all/themes/hdr_theme/country-notes/BIH.pdf .

Usul, A. R. (2008). Avrupa Birligi’nin Demokrasi/Siyasi Sartliliginda Cekme-Itme Dengesi ve
Bu Dengenin Bozulmasi. Uluslararasi Iligkiler, 5(17), 105-125.

Uzgel, 1. (2000). Doksanlarda Tiirkiye icin Bir Isbirligi ve Reakabet Alan1 Olarak Balkanlar. S.
Kut ve G. Ozcan (Der.), En Uzun Onyil (s.393-435). Istanbul: Biike Yayimlari,

Wittkowski, A.(2000).South-Eastern Europe And The European Union-Promoting Stability
Through Integration?.Journal for Labour and Social Affairs in Eastern Europe, 3(1),
79-96.

Zizek, S.(2014).Anger In Bosnia, But This Time The People Can Read Their Leaders' Ethnic
Lies. https://www.theguardian.com/commentisfree/2014/feb/10/anger-bosnia-ethnic-
lies-protesters-bosnian-serb-croat

69


http://www.reuters.com/article/us-bosnia-unrest-idUSBREA160UU20140207
http://www.consilium.europa.eu/uedocs/cms_data/%20docs/pressdata/%20solana/040915CapBar.pdf
http://www.consilium.europa.eu/uedocs/cms_data/%20docs/pressdata/%20solana/040915CapBar.pdf
http://hdr.undp.org/sites/default/files/reports/270/hdr_2010_en_complete_reprint.pdf
http://hdr.undp.org/sites/all/themes/hdr_theme/country-notes/BIH.pdf
https://www.theguardian.com/commentisfree/2014/feb/10/anger-bosnia-ethnic-lies-protesters-bosnian-serb-croat
https://www.theguardian.com/commentisfree/2014/feb/10/anger-bosnia-ethnic-lies-protesters-bosnian-serb-croat

/7T /7T

JCAST IASLD
W W Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

EXTENDED ABSTRACT

Balkans entered a new conflict and transformation process at the end of 20. century
because of dissolution of Yugoslavia. Under these circumstances in the nineties, Balkans in
which war, instability, ethnic problems and crime are escalated with the disintegration of
Yugoslavia, have importance for Europe through either economic or security concerns. But in
the early nineties, U.S. was most important actor for sustaining peace in Balkans.At the end of
the nineties U.S. focused on other regions and because of this development, EU became most
important actor in Balkans. In accordance with these concerns

European Union has started being interested to the region and developing policies since
the beginning of the nineties.Due to EU’s close border to Balkans, EU always supports peace
effort in the region. After taking over the responsibility of the Western Balkans, EU firstly
continued the security approach, which was taken over from US. In this perspective, EU
supported Royaumont Process first. With this process, EU aimed to progress regional
cooperation and sustaining regional dialogue among Balkan states. After this initiative, EU
supported a new cooperation project for the region. This regional cooperation project was
Stability Pact. Both of these initiatives were not originally belonging to EU. However, at the
end of the nineties EU started a new initiative that completely belongs itself. Stability and
Association Process (SAP) was that initiative. EU aimed economic and political transformation
of Balkans with this initiative.

Addition to SAP, EU included Balkan states to enlargement policy. This meant
membership perspective for Balkan states to EU. First, EU’s this policy for Balkans has been
inspired all of Balkan states. Nevertheless, either EU’s slow membership mechanism about
Balkans or EU’s internal objections to enlargement policy, membership perspective for Balkans
lost its appeal. Within the framework of the EU-imposed policies on the Western Balkans, it is
understood that Dayton Peace Accords and Ohrid Agreement for ending conflicts in the
Western Balkans didn’t provide any development for a civilian government based on active
participation of citizens. Also these agreements preserved the status quo and helped organized
crime groups to get strength and flourish in the Western Balkans. In this perspective, business
world and people linked with politicians caused corruption, organized crime and illigal
economic activities in the Western Balkans. In addition, Balkan states’ reform exhaustion was
added to this. Because of these developments, economic and political reform processes in
Balkans were interrupted. Protests in Bosnia-Herzegovina in the 2014 were a good example of
this situation. In Bosnia-Herzegovina, political authority could not achieve political and
economic reform. Finally, Bosnian public demonstrated protests politicians andeconomic
situation of the country.

EU’s enlargement policy which has a supportive power for sustaining reform
environment in the Western Balkans, has lost its appeal a little bit because of failure of the EU
Constitution referandum and increasing uncertainities in the membership of Western Balkan
states to EU. Also, Russia’s increasing impacts in the Western Balkans after 2013 affected
Euro-Atlantic integration negatively. Either emergence of human security or change about the
threats and security perceptions in the region forced European Union to review its current
enlargement policy. Protests in Bosnia-Herzegovina were also a warning for EU. In the scope
of EU enlargement policy, EU needs a new strategy for Balkans. In this perspective, human
security notion came to the forefront. Human security doesn’t only consider physical security
of human beings. It also considers sociological, ecological, economic and psychological sides
of the security. In this framework, human security aims to protect individuals first. With this
wide range about the security, human security proposes best-suited security projection for
changing threads. By taking into account individual’s security, human security approach meets
what EU needs for enlargement policy in the Western Balkans. Including all of this information,

70



/7T /7T
JCAST JASLD
N\ N\

Dogu Anadolu Sosyal Bilimlerde Egilimler Dergisi, 2/1, 2018
e-ISSN: 2564-7202

we conclude that human security is best security strategy for EU enlargement inthe Western
Balkans.
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