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Abstract

The society we are living in is the society of a simple click that opens the world, breaks the barriers and gives
access to any type of information no matter time or space. Today, we can live, without any problems, in almost any
language. It depends on the person’s interest and willingness to live in a certain language. The study aims at
placing the term “home” in a close connection with the term “language” by determining whether the word is the
only house that we have and accepting that language is a continuously changing and lifelong battlefield With the
help of metaphors (living metaphor, distance metaphor, mother metaphor, birth and family metaphor, etc.) that
are among our principle tools for understanding the construction of linguistic, social and political reality, we have
tried to conduct a double levelled research: on one side, the paper aims to identify the identity framework of living
in a language (as a mother tongue, as a regional language — dialects, as a national language or official language,
as a foreign language learning — which undoubtedly implies foreign culture learning by increasing awareness and
developing people’s curiosity towards the target culture and their own, and, of course, helping people to be able
to make comparisons among cultures or as a European language according to the Common European Framework
for Foreign Languages which provides a common basis for the elaboration of language syllabuses, curriculum
guidelines, examinations, textbooks across Europe or as a lingua franca). On the other side, the paper aims to
highlight the fact that there are also risks related to the language leaving phenomenon. We live in a language in
different ways, but at the same time, for different reasons, people are tempted to leave the language: immigration,
high-tech effects, etc. Living in a language vs. leaving a language interfere and the two phenomena still raise
questions among researchers and linguists.

Keywords: language living, language learning, language leaving, identity framework, conceptual metaphor

1. Introduction

Living in a language has become a challenging and debatable issue in the last decades due to
some important factors: technology development, internet usage, online/virtual communication,
unlimited and unrestricted access to any type of information, no matter time or space, the direc-
tives of the Common European Framework of Reference for Languages (CEFR), cross-cultural
and media studies, generation gaps. Bearing in mind the above-mentioned factors that have
changed the way in which people live in a language, it’s logical to ask ourselves How do we live
in a language? Which are the livable levels of a language? and Where to in the future? Therefore,
this paper aims to provide answers to these critical questions based on a double levelled research
which emphasizes, on one side, the ways in which people live in a language or in more languages
at the same time and, on the other side, the potential risks speakers are exposed to when they leave
the language/languages, without effectively being aware of this phenomenon. Any language is a
continuously changing and lifelong battlefield. Learning a language and living in it involve a
pathway with enduring misunderstandings that arise principally when there is a clash that has to

! Correspondence author: Maria-Zoica Balaban Asst.Prof.Dr., Babes-Bolyai University, Cluj-Napoca, Romania e-
mail: zoica_ghitan@yahoo.com
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be overcome. From pronunciation to basic vocabulary, from grammar to pragmatics, from com-
petence to performance there is a long way with ups and downs, be it a mother tongue, a non-
native language or a foreign one. Living in a language requires a lot of skills that each speaker
needs to possess: a good linguistic background (namely, grammar and vocabulary), good
knowledge and experience of how to handle and functionally use the language resources (dis-
course, interpersonal communication strategies, conversation management) and also the ability
of activating the knowledge and using it effectively in social, cultural or international contexts.

2. Literature

The society we are living in is the society of a simple click that opens the world, breaks the
barriers and gives access to any type of information no matter time or space. The contact between
cultures and civilizations, the globalization forces that are here to stay and the massive migration
phenomenon have led to a profound change into the linguistic patterns and the linguistic contact.
Today, we can live, without any problems, in almost any language. It depends on the person’s
interest and willingness to live in a certain language. It is the case of so many writers who decided
to drop their own mother tongue and switch to a foreign language (in case of Romanian writers
and philosophers it is worth mentioning Emil Cioran, Eugen Ionescu, Mircea Eliade or the world-
wide recognized writers like Joseph Conrad, Vladimir Nabokov, Salman Rushdie or Milan Kun-
dera).

The metaphor language as a house of being is not a new concept. Briefly, the concept has been
debated since ancient times by Aristotle who considered that the language is the basics of any
society, by Humboldt (2008) who strongly believed that the human being weaves himself through
language, but the metaphor as it is, was strongly activated by Martin Heidegger. According to the
German philosopher (Heidegger, 1983) the human being is the only creature who is allowed to
live and build his/her living both in space and time as compared to animals that look for a shelter
or just hide themselves. Heidegger states that each language is unique and it is the house of a
specific vision of the world that makes it unique as compared to other visions of the world ren-
dered by other languages. He also pointed out that the language is, to a certain extent, the external
manifestation of a people’s spirit.

When cultures collide, languages connect and interfere leading to a phenomenon with its own
riches, the exploration of which could yield incalculable benefits for us, both in terms of wider
and more profitable policies and activity. People of different cultures share basic concepts but
view them from different angles and perspectives, leading them to behave in a manner which we
may consider irrational or even in direct contradiction of what we hold sacred. The behavior of
people of different cultures is not something willy-nilly. There exist clear trends, sequences and
traditions. (Lewis, 2006, p.XVI)

Before moving on to the next stage to emphasize what methodology consists of it would be
beneficial to mention the fact that the concept Homelang is the result of a strong connection be-
tween the concept of home and the concept of language. Few explanations would be recom-
mended.

What do we mean by home? According to Chambers Dictionary (2001) definition, a home is
a place that is related to one’s roots, a place of origin, a safe place. What do we mean by language?
According to the above-mentioned dictionary, a language is conversation, speech, communica-
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tion, verbalizing, expression, rhetoric. These two concepts join their forces to create the home-
lang, a safe place of origin where the interior monologues, the results of thoughts, of an internal-
ized language, are conducted into words, whether expressed aloud or not. The concept as we have
thought about it is an experimental one, based on motivations that mostly come from philosophy,
linguistics and didactics. Last, but not least, we shouldn’t forget mentioning the fact that when
living in a language, as a mother-tongue, as a dialect, as a second language or as a foreign lan-
guage, we must pass the threshold of it effectively and efficiently.

3. Methodology

One of the most effective tools for understanding the construction of linguistic reality is the
cognitive linguistics that highlights the role of the metaphor in the way we think, what we expe-
rience as human beings and what we do every day (Lakoff & Johnson, 1980). Since ancient times
there have been different philosophical theories with different views on language and metaphor.
Plato, for example, in his Republic (Plato, 2005) stated the fact that the truth is absolute and the
metaphor should be banned as it would blind people’s eyes from the objective reality (Cameron
& Low, 1999). Moreover, Aristotle strongly believed that the metaphor should be valued posi-
tively because with the help of the metaphor people learn and understand things. The classical
approaches, valuing the role of objectivity in understanding the construction of linguistic reality
were continued during the Romantic period, where objectivity lost its important role from the
classical period being replaced with subjectivity, where imagination, more specifically the meta-
phor seems to gain ground more and more. Along with the development of cognitive linguistics
at the beginning of the 20" century, the concept of metaphor came into being as an invaluable
tool for deciphering one’s experience.

In Metaphors we live by (Lakoff & Johnson, 1980), the authors consider that the concepts that
govern our thought are not just matters of the intellect. They also govern our everyday function-
ing, down to the most mundane details. Our concepts structure what we perceive, how we get
around the world, and how we relate to other people. Our conceptual system thus plays a central
role in defining our everyday realities. If we are right in suggesting that our conceptual system is
largely metaphorical, then the way we think, what we experience, and what we do every day is
very much a matter of metaphor. But our conceptual system is not something we are normally
aware of. In most of the little things we do every day, we simply think and act more or less
automatically along certain lines. Just what these lines are is by no means obvious. One way to
find out is by looking at language. Since communication is based on the same conceptual system
that we use in thinking and acting, language is an important source of evidence for what the sys-
tem is like. (Lakoff & Johnson, 1980, p.4)

The aforementioned studies are an indication that the conceptual metaphor has gained consid-
erable attention from language researchers and philosophers. Having in mind Lakoft’s theory
regarding the metaphor, we have tried to use and apply his theory into the homelang approach.
We have tried to identify, starting from his theory, a number of five conceptual metaphors that
describe the homelang process, namely: the living metaphor, the distance metaphor, the mother
metaphor, the birth metaphor and the family metaphor. Each one of them encompasses a specific
way of living in a language from the mother-tongue and the regional language (dialects) to the
national/official language or from a foreign language and a European one to lingua franca.

Copyright © 2015 by IJSSER
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4. Findings

As we have stated above our main goal is to present how to live in a language by applying the
conceptual metaphor theory. There are more possibilities of living in a language; first of all, the
conceptual mother metaphor applies to living in a language as a mother tongue, as a native
speaker. Any mother tongue is our home, an identity, a face, and a destiny. The mother tongue is
the language in which you think and you feel and you develop yourself from a spiritual point of
view. The mother tongue is alive thinking, the one we owe a great amount of our human qualities
and inner thoughts. One’s mother tongue becomes, to a certain extent, the so-called forma mentis
owned by everybody who shares the thoughts in that specific language.

It is the first convention the child learns, our first way to come together with the others. The
first steps in education are done through correcting the language mistakes. The child enters the
world in the name of the language he has been taught to speak and comes out of the world leaving
behind the mark of the language he spoke. While in a foreign country the misspoken language
excludes you from the others’ community, the language spoken at home is the one that includes
you, integrates you and makes you equal to the others. It is the union carriage of society. If you
spoil the language, all the rules the society is based on will be disregarded on the model of the
spoiled language. (Liiceanu, 2017, pp.106-107)

Secondly, we can live in a language as speakers of certain dialects/sub-dialects/regional lan-
guage/official language, inside or outside the country’s borders. The distance metaphor based on
space orientation (in-out/central-peripheral/up-down) might be of real help when explaining how
to live in a regional/national language. Orientational metaphors are not metaphors which “struc-
ture one concept in terms of another but instead organize a whole system of concepts with respect
to one another” (Lakoff & Johnson, 1980, p.14). Let’s take the example of Romanian language.
The Romanian language has four dialects: the Daco-Romanian dialect (which is spoken all over
Romania, inside the borders of the country, and is the official language), and outside the border
of the country there are numerically reduced communities that are still speaking the other three
dialects of the Romanian language: the Macedo-Romanian (which is spoken in some parts of
Macedonia), the Istro-Romanian dialect (which is spoken in the Istria Peninsula) and the
Megleno-Romanian dialect (which is spoken in the northern part of Greece). There has been a
sort of a “linguistic battle” due to the fact that there are distinctive phonetical and lexical features
that do not diminish the value of each of them separately, but, more than that, contribute to the
cultural linguistic richness. It is worth mentioning — as a general rule for all languages — that
speakers consider their own dialect, the one they were born with and raised up with as being the
standard language version. As a whole, the conclusion is that this phenomenon confirms one more
time how powerfully lived is the language spoken at home.

Moreover, from a sociological point of view, the homelang process is of critical importance,
because it sets up, in a way, the ground rules that tie up and separate people, not only as individ-
uals but also as members belonging to the same community. Another important aspect is repre-
sented by the regional languages, inside the borders of a country, spoken by the minorities. The
regional languages are different idioms (that do not include the dialects), distinct from the official
language and used by a numerically reduced community in a specific area/region. According to
the European Charter for Regional and Minority Languages (1992, 2018) “the recognition of the
regional or minority languages is an expression of cultural wealth” and shows “the respect of the
geographical area of each regional or minority language in order to ensure that existing or new
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administrative divisions do not constitute an obstacle to the promotion of the regional or minority
language in question” (European Charter for Regional and Minority Languages 1992, 2018, p.3).

Moreover, a language could be lived in as a foreign language (L2 — second language acquisi-
tion). On one side, any language could be a foreign language (taking into consideration the rela-
tionship with the Other) or it could be a European language in a multilingual environment. Living
in a language as a foreign language is of critical importance nowadays; it’s part of all curricula in
schools and also in universities. It’s a must taking into consideration the world we are living in.
Only one foreign language is no longer enough. In the Romanian educational system, from the
primary school to the high school, pupils have to learn two foreign languages (English, French,
German, Italian or Spanish) depending on the highschool’s profile.

At university, the situation stays the same: from compulsory foreign language courses to elec-
tive ones, from line of studies in a foreign language (Romanian, English, French, Hungarian,
German) to Bachelor’s Degrees or MA programs or even Ph.D Studies in a foreign language.
There is a market demand for professionals in the field of foreign languages. No matter the profile
and the area of expertise, there is a foreign languages trend. We live in a foreign language because
we have to: studies, workplaces, careers, all these are, to a certain extent, determined be the ne-
cessity of learning at least one foreign language. From an educational point of view, living in a
language at this level, is standardized by the European linguistic policy and by the Common Eu-
ropean Framework of Reference for Languages (CEFR).

In addition to the first category of learners, there is also a second category of people who are
tempted to live in a language for personal matters; according to a survey that I conducted few
years ago among foreigners who were willing to learn Romanian as a foreign language at the
question what determined you to enroll in a course of language and Romanian civilization, the
respondents were separated into two different categories: on one side there were respondents who
considered that Romania is different (in a positive way), it has other customs, other coordinates
and other cultural landmarks, other landscapes, another architecture (for the respondents who ha-
ven’t been to Romania before; on the other side, there were respondents who have already visited
the country and found out these cultural landmarks and got into contact with them, for these rea-
sons being determined to also learn the language.

There is tremendous demand for all these cultural coordinates, they are willing to find out in
the courses exactly what they experienced by themselves, from food, drinks, to traditions, wed-
dings, funerals, that are different (Moldovan & Ghitan, 2010). Moreover, the living metaphor in
such a situation has multiple meanings: so far, we have seen that people could live in a language
because they have to, positively forced in a way by the educational system; they could also live
in a language because they are willing to do this due to their cultural awareness of a certain lan-
guage. But there is also another perspective of living in a language due to the migration phenom-
enon. At this level the language is lived unequally, they are forced to live in a language not be-
cause they are willing to do so, but because of financial and social reasons. Looking for a place
where to feel fulfilled and satisfied, requires sacrifices, at our level, linguistic sacrifices. These
are made differently by the adults, on one side, and by the children, on the other side because in
case of immigrants there are two faces of the same coin: the mother tongue and the host language.
Adapting to a wholly new society involves a slow and difficult linguistic process in the case of
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adults; not everybody manages to feel like home in the host language, because people are cultur-
ally rooted in their own mother tongue. The birth metaphor and the family metaphor act as pre-
serving identity sources that keep the adults deeply rooted to their origins.

The house — language is an escape, a place where we rest when we are tired to find the warmth
and the mother smell, where we always come back in crisis situation to restore the energy. The
speakers who come back to their mother tongue, justify this gesture by saying that they use the
language of tiredness. In other words, the mother tongue becomes, similar to a house, the language
in which they rest (Platon, 2010).

This phenomenon has implications not only on a linguistic level but also on culture, traditions,
cuisine and immigrants’ lifestyle. Taking into consideration these situations, we can say that the
mother tongue is “a stability anchor” for the people who live and work abroad. As a result of this,
immigrants tend to speak both languages, at different levels — the mother tongue at home and the
foreign language at the work place, but in most of the cases they will remain outsiders, giving
birth to a hybrid language, which is an unsatisfactory combination of the mother tongue and the
host language. As far as it concerns children, the situation is different; being born or raised up in
a host country, dealing with the host language from an early age, they no longer feel the pressure
of being outsiders. They feel and think in the host language, because they are educated in the host
language and steadily they lost interest and comfort in the mother tongue. For these children,
mother tongue recovery is of high importance. For these children, the living metaphor is a journey
in which they have to face and deal with linguistic obstacles. They are exposed to both living in
a language and leaving a language. These two phenomena interfere and still raise questions among
researchers and linguists.

5. Conclusions

In recent years it has become more and more obvious that successful language living is no
longer restricted by the classroom environment mostly due to a lot of factors that we have tried
to present in the above lines. Nowadays we are living in a society that is highly shaped by the
digital technologies. Today’s borders are ideal because they open the door to an unlimited number
of cultural horizons and learning how to live in a language turns into a lifelong intercultural ad-
venture that starts from the moment when we meet for the first time the other culture. In the light
of the previous findings that we have already referred to, we should conclude that, in addition to
advantages of knowing how to live in a language, there are also a lot of risks, that instead of
helping us to live better in a specific language, make us more willing to leave that language:
overwhelming immigration and exaggerated high-tech usage are just a few of the main reasons
that impede living properly in a language.

The immigration phenomenon has become an overwhelming issue in the last years due to
massive movements of population from one country to another in a search for a better life. The
mixture of languages that these people speak (at home, the mother tongue, at the workplace, the
foreign language at different levels of proficiency) impedes proper living in a language. As a
result of it, these people cannot live correctly, efficiently and effectively not just in their mother
tongue but also in the host language. Barriers to effective living will definitively arise: faulty
information, not having enough information, not knowing how to communicate effectively, not
understanding accurately the language or culture of the other person, not being able to think ahead,
not listening well enough or trying hard enough to make sense of the other’s person message.

Copyright © 2015 by IJSSER
ISSN: 2149-5939



7

Balaban, M.Z. (2019). “Homelang” or how to live in a language. International Journal of Social Sciences and
Education Research, 5(1), 1-7.

When we make linguistic choices, we should be aware that racism and ethnocentrism can find
expression in any culturally diverse community. In such a context we are particularly concerned
with uses of language which can be interpreted as racist or ethnocentric regardless of the inten-
tions of the writer or speaker. When such a situation happens we should aim to be inclusive, make
the language more accessible and ensure that, as far as possible, we should take account of the
cultural and linguistic diversity in the wider society. On the other hand, the exaggerated use of
high-tech, especially in the case of the young generation, has led to an endangered homelang.

The homelang corruption by/from its own speakers is the result of several factors: lack of
reading and well-written books, replacing them with other sources that, grammatically and graph-
ically, spoil the language, the TV with the multitude of programs in which there are a lot of “un-
authorized negligence phenomena, not to mention the language corruption in the public space.
Last, but not least, there is also a values crisis, manifested by a by a remote-controlled existence
dominated by rankings (top 10, top 100, top 300, etc.). This value crisis leads a drift of patterns,
culminating in their complete loss, the concept of value being determined by fluctuating criteria
that designate value for some people and non-value for others.

The respect for language gradually disappears in press, on television, in institutions, etc. In a
nutshell, we have to protect our homelang. There will always be risks but as long as we fight for
the house of our inner thoughts, for the word as a founding ontological concept, we can live for a
long in a language. Nichita Stanescu (Stanescu, 2003), one of our greatest poets that Romania has
ever had, made one of the most touching description of the word that has to be lived: “the word
is not a memory, the word is the treasury of some scattered people, the word is the constitution of
a nation, the word is our only home, if we have a home. Otherwise, the landscape is noble, and
death is worthwhile to forget” (Stanescu, 2003, p.859). That’s the way in which we should live in
a language; in an authentic way and with the modesty of the expressed thought.

References

Cameron, L., & Low, G. (Eds.) (1999). Researching and applying metaphor. Cambridge: Cambridge Uni-
versity Press.

Chambers Compact Thesaurus (2001). Edinburgh: Chambers.

European Charter for Regional and Minority Languages 1992. (2018, October, 15). Retrieved from
https://rm.coe.int/168007bf4b

Heidegger, M. (1983). Originea operei de arta. Bucuresti: Editura Univers.

Humboldt, W. (2008). Despre diversitatea structurala a limbilor si influenta ei asupra dezvoltarii spirituale
a umanitatii. Bucuresti: Editura Humanitas.

Lakoft, G., & Johnson, M. (1980). Metaphors we live by. London: University of Chicago Press.
Lewis, R.D. (2006). When cultures collide (3™ ed.). Boston. London: Nicholas Brealey International.
Liiceanu, G. (2017). Romania. O iubire din care se poate muri. Bucuresti: Humanitas.

Moldovan, V., & Ghitan, M.Z (2010). Componenta culturala in predarea limbii roméne ca limba straina. In
R.Zafiu & F.Samihaian (Eds.), Limba romana. Controverse, delimitari, noi ipoteze. Il Limba si litera-
tura romdna: noi abordari didactice. Actele celui de al 9-lea colocviu al catedrei de limba romana,
Bucuresti, 4-5 decembrie 2009 (p.96). Bucuresti: Editura Universitatii din Bucuresti.

Plato (2005). Republica. Bucuresti: Antet.

Platon, E. (2010). A trece pragul unei limbi: implicatii de natura antropologicd. In N.Nesu (Ed.), Romania
Orientale. La Lingua come dimora. Atti del Convegno, Roma, 24-25 marzo (154-155). Roma: Bagato
Libri.

Stanescu, N. (2003). Opere.Vol.4.Bucuresti: Editura Academiei Roméne, Univers Enciclopedic.

Copyright © 2015 by IJSSER
ISSN: 2149-5939



IJ§ER International Journal of Social Sciences and Education Research

Online, http://dergipark.gov.tr/ijsser

Testing the pecking order model of corporate leverage: An empirical inves-
tigation of Turkish firms!

Ismail Kalash?

Received Date: 05/10/2018 Accepted Date: 01 /01/2019

Abstract

This research investigates the pecking order model of corporate leverage for a sample of 53 Turkish industrial
firms listed on Istanbul stock exchange during the period from 2008 to 2017. The study tries to concentrate on the
predictions about how corporate leverage varies with investments, profitability, risk, firm size and tangibility. The
coefficients of corporate leverage determinants are estimated by using Ordinary Least Squares and Binary Logistic
regressions. Confirming the pecking order model, it is found that firms prefer internal cash flows over external
financing to fund investments. Moreover, the empirical results also show that more profitable and visky firms tend
to borrow less. On the other hand, firms with more investments and larger firms tend to have more leverage. The
findings of this study will help the managers to design a better strategy about capital structure which can maximize
firm’s performance.

Keywords: Pecking Order Model, Leverage, Turkish Firms.

1. Introduction

Capital structure decisions play a crucial role in determining and improving firm’s perfor-
mance. Choosing an appropriate mix of debt and equity that maximizes shareholders' value re-
quires analyzing and investigating the determinants of capital structure. The finance literature
offers two competing models of financing decisions, trade-off theory and pecking order theory.
In the trade-off model, firms identify their optimal leverage by weighing the costs and benefits of
an additional dollar of debt (Fama & French, 2002: 1). As an alternative to the trade-off theory,
Myers (1984) suggests the pecking order theory. This theory is based on a financing pecking
order. Firms prefer internal finance, if external finance is required, firms issue the safest security
first. That is, they start with debt, then possibly hybrid securities such as convertible bonds, then
perhaps equity as a last resort (Myers, 1984: 581).

This research investigates the pecking order model of corporate leverage for a sample of 53
Turkish industrial firms listed on Istanbul stock exchange during the period from 2008 to 2017.
The findings of this study will help the managers to design a better strategy about capital structure
which can maximize firm’s performance.

! This paper has been presented at the 2" International Conference on New Approaches in Social Sciences and Hu-
manities held in Istanbul (Turkey), October 26-28, 2018
2 ismailkalash2@gmail.com

Copyright © 2015 by IJSSER
ISSN: 2149-5939




9

Kalash, I. (2019). Testing the pecking order model of corporate leverage: An empirical investigation of Turkish
firms. International Journal of Social Sciences and Education Research, 5(1), 8-15.

2. Literature

The tradeoff model of corporate leverage assumes that agency costs of debt and bankruptcy
costs push firms to issue less debt, while agency costs of equity and the tax benefits of debt push
firms to issue more debt (Bradley, Jarrell and Kim, 1984; Fama & French, 2002; Frank & Goyal,
2009). Accordingly, larger firms and firms with more profitability, less risk, less growing oppor-
tunities, high tax rates and more tangible assets tend to have high leverage.

The pecking order model suggests that the financing costs that produce pecking order behavior
include the transaction costs associated with new issues and the costs that arise because of man-
agement’s superior information about the firm’s prospects and the value of its risky securities.
Because of these costs, firms finance new investments first with retained earnings, then with safe
debt, then with risky debt, and finally, under duress, with equity (Fama & French, 2002: 1). The
pecking order theory predicts that firms with less profitability, less risk, more investment and less
tangible assets tend to have high leverage.

Numerous studies have focused on determinants of capital structure choice. Titman and Wes-
sel (1988), Karadeniz, Kandir, Balcilar and Onal (2009), Giilsen and Ulkiitas (2012), and Goh,
Tai, Rasli, Tan and Zakuan (2018) found that, as predicted by the pecking order model, profitable
firms tend to have less leverage. Rajan & Zingales (1995), Chen & Hammes (1997), Gaud, Jani,
Hoesli and Bender (2003) and Frank & Goyal (2009) showed that larger firms and firms with
more tangible assets tend to have more leverage while more profitable and growing firms have
less leverage. Shyam-Sunder and Myers (1999) found greater confidence in the pecking order
model (which predicts external debt financing driven by the internal financial deficit) than in the
target adjustment model (which predicts that each firm adjusts gradually toward an optimal debt
ratio). Fama and French (2002) provide evidence that leverage is negatively related to profitability
and investment. They also pointed out a positive relation between leverage and firm size. Frank
and Goyal (2003) indicated that net equity issues track the financing deficit more closely than do
net debt issues, debt financing do not dominate equity financing in magnitude.

Zhang and Kanazaki (2007) find that firms with more tangible assets, more non-debt tax
shields and larger firms have more leverage while profitability was shown to be negatively related
to leverage. Fosberg (2008) argues that firms finance their financial deficits with debt. Further-
more, debt capacity enhances the positive relation between financial deficits and debt. Gliner
(2016), and Burucu and Ondes (2016) studied the variables affecting capital structure decisions
of Turkish firms. They showed that firm size, liquidity and profitability negatively affect the debt
ratio. However, Giiner (2016) pointed out a negative relation between leverage and growth op-
portunities while Burucu and Ondes (2016) showed that growth rate and growth opportunities are
positively related to leverage. Erol, Aytekin and Abdioglu (2016) found that profitable firms and
firms with more liquidity, less growth opportunities, and more tangible assets tend to have more
leverage. Ilyukhin (2017) found that leverage is negatively related to growth opportunities and
profitability, and positively related to firm size and industry mean leverage. On the other hand,
the effects of business risk and tangibility are insignificant.

M’ng, Rahman and Sannacy (2017), and Cevheroglu-Acar (2018) found a negative relation
between leverage and profitability. Moreover, they found that larger firms and firms with more
tangible assets tend to have more leverage. Khémiri and Noubbigh (2018) found a non-linear (U-
shaped) relationship between leverage and profitability. Vijayakumaran and Vijayakumaran
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(2018) indicated that leverage increases with tangibility and firm size, and decreases with profit-
ability, risk and growth opportunities. Kirac1 and Aydin (2018) examined the factors affecting
total debt, short-term debt and long-term debt ratios. According to the results of the study, total
debt ratio decreases with growth opportunities and liquidity; long-term debt ratio increases with
fixed assets, firm size and liquidity, and decreases with growth opportunities; short-term debt
ratio decreases with firm size, growth opportunities, fixed assets and liquidity.

3. Data and methodology
3.1 Data

The data have been obtained from financial statements belonging to 53 industrial firms listed
on Istanbul Stock Exchange during the period from 2008 to 2017. The resulting unbalanced panel
data provide 507 firm-year observations.

3.2 Estimation techniques

To investigate empirically the pecking order model of corporate leverage, this study employs
two stages. In the first stage we examine whether firms with more investment opportunities rela-
tive to operating cash flows have higher leverage compared to firms with lower investment op-
portunities relative to operating cash flows. In this context, we consider the current and future
investment. Fama and French (2002) argue that in a simple pecking order world, debt increases
when investment exceeds internal funds and falls when investment is less than internal funds. In
a more complex view of the model, firms with larger future investment maintain low-risk debt
capacity and tend to have less current leverage.

The operating cash flows ratio (OCF) is measured as (operating cash flows / total assets) and
is used as a proxy for internal funds. Our proxy for investment opportunities (INV) is (total assets
t — total assets t-1) / total assets t (Fama and French, 2002: 8). The investment opportunities in
period (t) have been considered as current investment. Future investment is the investment op-
portunities in period (t+1).

Firm-years are broken into two parts based on the median value of operating cash flows ratio.
Firm-years with high (low) operating cash flows ratio are those ranked in above (below) the me-
dian value. The firm-years are also independently divided into two parts based on the median
value of current investment. Firm-years with high (low) current investment are those ranked in
above (below) the median value. Then, we select two groups. The first group (G1) contains firm-
years that have high current investment and at the same time have low operating cash flows ratio
(a group with more current investment relative to internal funds). The second group (G2) contains
firm-years that have low current investment and at the same time have high operating cash flows
ratio (a group with low current investment relative to internal funds). We employ T-Test and Man-
Whitney Test to investigate whether the two groups have different leverage. Leverage (Lev) is
calculated as the ratio of total debt to total assets. The previous procedures and tests will be re-
peated in the same way for future investment. In this case, we construct two groups as follows.
(FGI) contains firm-years that have high future investment and at the same time have low current
operating cash flows ratio while (FG2) contains firm-years that have low future investment and
at the same time have high current operating cash flows ratio.
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Furthermore, to confirm our results, we employ a binary logistic regression model to predict
whether or not firms with high investment relative to internal funds have higher leverage. We use
the following logistic regression models:

logit (Y) =In (ﬁ) —a+B1 (G i)+ B2 (Size 1) + Ps (Tangibility ;) (L1)

logit (Y) =In (=) = a+ pi (FG 1) + B (Size 1) + Ps (Tangibility ) (L2)

where:

Y: is a dummy variable and represents leverage (Lev). Accordingly, Y is a variable set to one
if Lev is higher than or equal to the median value (highly levered firms), and set to zero otherwise
(less levered firms).

m: is the probability of a firm i to be highly levered in period t.

G i is a dummy variable set to one if a firm i in period t belongs to the first group (G1), and
set to zero if a firm i in period t belongs to the second group (G2).

FG i is a dummy variable set to one if a firm i in period t belongs to the group (FG1), and set
to zero if a firm i in period t belongs to the group (FG2). This variable considers the future invest-
ment.

Size: is firm size and computed as the natural logarithm of total assets (Frank and Goyal, 2009;
Fama and French, 2002). Frank and Goyal (2009) argue that the pecking order model predicts a
negative relation between leverage and firm size. Large firms are better known, as they have been
around longer. On the other hand, Fama and French (2002) argue that larger firms are likely to
have less volatile earnings and net cash flows. If so, then the pecking order theory would predict
a positive relation between leverage and firm size. Accordingly, the pecking order model makes
an ambiguous prediction on the relation between leverage and firm size.

Tangibility: is the ratio of tangible assets to total assets. Low information asymmetry associ-
ated with tangible assets makes equity issuances less costly. Thus, the pecking order model pre-
dicts a negative relation between leverage and tangibility (Frank and Goyal, 2009: 9).

In the second stage we concentrate on the predictions about how corporate leverage varies
with investment opportunities, profitability, business risk, firm size and tangibility, using OLS
regressions. We estimate the following OLS regressions:

Lev i = Bo + Bi (INV i) + B2 (ROA i) + B3 (Risk i) + B4 (Size i) + Bs (Tangibility i) + i (M1)
Lev i =Bo + Bi (INV i) + B2 (ROA i) + B3 (Size i) + Bs (Tangibility i) + & M2)

ROA: is profitability and measured as the ratio of earnings before interest and taxes to
total assets (Titman and Wessel, 1988: 6). Rajan and Zingales (1995) argue that changes
in profitability will be negatively correlated with changes in leverage if dividends and
investments are fixed, and if debt financing is the dominant mode of external financing.

Risk: is a variable estimates earnings volatility and computed as the standard deviation
of (ROA) for the previous 4 years. Using this variable reduces the firm-year observations
from 507 to 295. We estimate additional model without the variable Risk (the second
model). However, Fama and French (2002) argue that firm size may serve as a proxy for
risk (volatility). We use the variable (Size) in both models.
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4. Empirical results
4.1 spearman rank correlation results

Table 1. Spearman rank correlation coefficients

Lev ROA OCF Size Risk Tangibil- | INV (t) INV N
ity (t+1)

Lev 1 507
ROA -0.16** 1 507
OCF -0.039 | 0.398%** 1 507
Size 0.04 0.314** | 0.314** 1 507
Risk -0.141* | -0.012 -0.006 -0.14* 1 295
Tangibility 0.068 -0.25%** 0.025 -0.022 | -0.10 1 507
INV (1) 0.226** | 0.239** -0.061 0.105* 0.02 -0.08 1 452
INV (t+1) 0.158** | 0.112* 0.094* | -0.007 0.01 -0.04 0.13%** 1 452

N is the number of observations. * P <0.05, ** P <(.01.

Table (1) shows the results of the non-parametric Spearman rank correlation coefficients be-
tween leverage and other variables. We find that leverage is negatively related to profitability and
risk. The relation between leverage and both the current and future investment is positive. On the
other hand, the correlations between leverage and operating cash flows, firm size and tangibility
are not significant. We also find that the relation between risk and firm size is negative, which is
consistent with the argument that larger firms are less risky. Finally, the results indicate a positive
relation between current investment and future investment, which means that investment is per-
sistent.

4.2 T-Test and Man-Whitney Test results

Table (2) presents mean and median values of leverage, operating cash flows ratio and in-
vestment for the groups G1, G2, FG1, FG2. We find that G1 (a group with more current invest-
ment relative to operating cash flows) has higher leverage compared to G2 (a group with low
current investment relative to operating cash flows). The mean and (median) values of leverage
for G1 are higher [0.51 (0.51)] compared to G2 [0.386 (0.355)]. The difference between the two
groups is significant at 1% level based on T-Test and Man-Whitney Test. These results are con-
sistent with the predictions of the simple version of pecking order model. We also find similar
results for future investments. Table (2) shows that FG1 (a group with more future investment
relative to current operating cash flows) has more leverage compared to FG2 (a group with low
future investment relative to current operating cash flows). The mean and (median) values of
leverage for FG1 are higher [0.478 (0.488)] compared to FG2 [0.37 (0.33)], which is inconsistent
with the complex version of pecking order model.

Table 2. T-Test and Man-Whitney Test results

N Lev INV (t) OCF
Gl 110 0.51 (0.51) 0.242 (0.205) -0.025 (-0.004)
G2 115 0.386 (0.355) 0.0059 (0.038) 0.117 (0.104)
T-Test (Sig) 0.000** 0.000** 0.000**
Mann-W (Sig) 0.000** 0.000** 0.000**
N Lev INV (t+1) OCF
FG1 112 0.478 (0.488) 0.204 (0.172) -0.021 (-0.0025)
FG2 112 0.37(0.33) 0.004 (0.037) 0.104 (0.087)
T-Test (Sig) 0.000** 0.000** 0.000**
Mann-W (Sig) 0.000** 0.000** 0.000**

Figures without parentheses are mean values. Median values are in parentheses. N is the number of
observations. ** significant difference between the two groups at 1% level.
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4.3 Binary Logistic Regressions results

Table (3) presents the results of logistic regressions. Following the results of the first model,
we find a positive and significant relation between the probability of the firms to be highly levered
and the variable G. This result indicates that firms with more current investment relative to oper-
ating cash flows (firms in G1) are more likely to be highly levered compared to firms in G2. The
estimated coefficient on firm size is positive and significant. Thus, larger firms have more lever-
age. On the other hand, the tangibility coefficient is not significant. In the second model we find
a positive sign for the variable (FG) which considers future investment. Hence, firms with more
future investment relative to operating cash flows (firms in FG1) are more likely to be highly
levered. However, the estimated coefficients on Size and Tangibility are not significant.

Table 3. Binary Logistic Regressions results

Models Constant G FG Size Tani%;bll- Nagelkerke R? Sig N
-6.26%* 1.51%* 0.257** 1.057
L1 0.002) | (0.000) - (0.008) | (0.201) 0.161 0.000 | 225
-1.1 1.16** 0.01 0.392
L2 (0.593) - 00000 | (092) | (0.646) 0.102 0.001 ) 224

N is the number of observations. Sig represents the significance of the model based on (Omnibus Tests of
Model Coefficients). P values are reported in parentheses. ** indicate significance at the 1%, level.

4.4 OLS Regressions results

Table (4) presents OLS regressions predicting leverage level. The first model shows that the
coefficients of profitability, risk and investment are consistent with the pecking order model. We
find that leverage decreases significantly with profitability and risk, and increases significantly
with investment. However, the coefficients of firm size and tangibility are not significant. The
second model is estimated without the variable Risk. The coefficients of this model are consistent
with the estimates of the first regression, except for Size, which has a positive and significant
coefficient. We have found in (table 1) that the relation between size and risk is negative. Thus,
we can conclude that the positive sign on firm size in the second model is in line with the negative
effect of risk in the first model, indicating that larger firms are less risky and consequently tend
to have more leverage.

Table 4. OLS Regressions results

Dependent Variable: Leverage
Models Leverage predictions of the peck- M1 M2
ing order model
Constant 0.260 0.160
(0.098) (0.200)
INV Positive 0.164* 0.190%*
(0.033) (0.002)
ROA Negative -0.632** -0.427%*
(0.000) (0.001)
Risk Negative -0.624* -
(0.042)
Size Positive/ Negative 0.013 0.014*
(0.098) (0.028)
Tangibility Negative 0.044 0.048
(0.507) (0.399)
Adjusted R? 0.079 0.042
F 6.033%* 5.96**
(0.000) (0.000)
N 295 452

N is the number of observations. P values are reported in parentheses.
* ** indicate significance at the 5%, 1% levels, respectively.
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5. Conclusion

The pecking order model of corporate leverage (discussed by Myers (1984)) suggests that the
information asymmetry problem causes a firm to finance their investment opportunities first with
internal funds. Firms would prefer to issue debt rather than equity if the internal funds are not
sufficient. Issuing equity will be the last resort. This research investigates the pecking order model
of corporate leverage for a sample of 53 Turkish industrial firms listed on Istanbul stock exchange
during the period from 2008 to 2017. We test whether firms with more investments relative to
internal funds have more leverage compared to firms with low investments relative to internal
funds. To investigate this issue, we employ a binary logistic regression model. The results showed
that firms with more investments relative to operating cash flows are more likely to be highly
levered. We also concentrate on the predictions about how corporate leverage varies with invest-
ments, profitability, risk, firm size and tangibility. Using Ordinary Least Squares (OLS) regres-
sions, we find that leverage increases with investment opportunities and firm size, and decreases
with profitability and business risk. On the other hand, the ratio of tangible assets to total assets
is not significantly related to corporate leverage. Confirming the pecking order model, these re-
sults imply that more profitable and risky firms tend to have less leverage. Moreover, larger firms
and firms with more investment tend to have more leverage. Overall, these results indicate that
pecking order model can explain financing decisions of Turkish firms.
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Abstract

Internationalization in the academic world has been a major research subject for the last several decades. Aca-
demic connections and collaborations between universities from different countries via joint research projects,
education and training activities are very valuable. In establishing such connections, academics in staff mobility
programs can play an important role in introducing their institution and carry a potential marketing element for
future academic collaborations. In this respect, the aim of this study is to explore the awareness of academics on
their role in academic marketing in the international higher education arena and to explore their expectations
toward improving international education activities.
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1. Introduction

Academic internationalization is one of the major trends of higher education worldwide (Alt-
bach, 2002; European Parliament Report, 2015; Knight, 2013). It has been a major research sub-
ject for the last several decades. Scholars and policy-makers have grown increasing attention to
the subject. Universities have spared units for internationalization and strengthened their strategic
planning to expand & sustain their education and research activities in the international arena
(Allen & Ogilvie, 2004; OECD, 2012; Yemini & Sagie, 2016).

Cooperation between Higher Education Institutions (HEIs) in exchange programs is one of the
many important multifaceted steps in the internationalization of higher education, which lets ac-
ademia get closer in global aspects. Academic staff mobility within exchange programs is one of
the most active and frequent activities that increase intercultural interaction (European Commis-
sion, 2015; Streitwieser, 2014; Yemini & Sagie, 2016). Academic staff mobility ensures that uni-
versities and academics converge and interact (Dunn & Wallace, 2006; European Parliament Re-
port, 2015). By participating in the mobility, academics carry out teaching & training activities
related to their field of specialization in various universities abroad while they have the closest
and concrete informational role for the host universities and students in respect to their home
institution and teaching programs. Therefore, academic staff mobility is an activity that carries a

! Short version of the study was presented at the Innovation and Global Issues in Social Sciences I Congress, Antalya,
Turkey, 2017.
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potential marketing element for future academic collaborations and activities, providing promo-
tion for both the relevant academic staff and the university affiliated (Dunn & Wallace, 2006;
Hemsley-Brown & Goonawardana, 2007; Svetlik & Lalic, 2016).

For this reason, it is believed that supporting competencies and leadership skills of the aca-
demic staff within the scope of international/intercultural teaching (e.g. in teaching, academic life,
institutional processes and student leadership) before mobility would be useful both for the insti-
tution and the academics (Chang, 2007; Poole & Ewan, 2010). In this respect, the aim of this
study is to explore the awareness of academics on their role in academic marketing in the inter-
national higher education arena and to explore their expectations toward improving international
education activities. To do so, following research questions were asked in the study:

e In what ways do academics find academic mobility beneficial for them and for their insti-
tution?

e How do academics get prepared for their activities in the host university before mobility?

e How do academics find pre-mobility professional development activities in their institu-
tion?

e  What things do academics believe to be done to improve international education and train-
ing activities in their institution?

Today, while the internationalization policies of universities accelerate, it is believed that ex-
ploring the awareness of academics toward their education marketer role and exploring their ex-
pectations toward improving international education & training would contribute to the literature
and practices.

2. Methodology

In this qualitative study, interview method was used to explore the awareness of academics
toward their education marketer role and their expectations & needs toward improving interna-
tional education & training facilities. The gathered data were supported with document analysis
and observation to examine the attitudes of academics toward internationalization within their
own case (Creswell, 2012; Yildinm & Simsek, 2008).

A semi-structured interview form was used to collect data. It included demographic infor-
mation and 4 open-ended questions. The interview questions were designed to explore how aware
the academics are of their role in academic marketing in the international higher education arena:
how beneficial they find academic mobility for their professional development and for their insti-
tution; how they get prepared for their activities in the host university before mobility; how they
would find pre-mobility professional development activities in their institution and what could be
done to improve international education & training activities in their institution.

Document analysis was done by examining the academic teaching staff mobility policy &
procedure documents and guidelines of the HEI provided on its website. The International Rela-
tions Office in the HEI which is the office of academic mobility was contacted for further inquiry
and confirmation on the policy & procedure documents and guidelines. Also, the pre-mobility
and post-mobility stages of some academics in the institution were observed.

Purposive sampling method was used to obtain the most information (Aziz, 2010). The reason
to apply this method is that the study targeted academics with (and without) academic staff mo-
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bility experience, to be able to discover from the reflections of academics concerning their lec-
tures/courses, interaction with international academics/students, intercultural sharing, academic
presentation, etc. The participants involved in the study were among from the academics working
as Foreign Language Instructors in the same school in a HEI. 10 academics with academic mo-
bility experience composed the population of the study. Additionally, data were gathered from 4
academics without academic mobility experience to explore their needs and expectations before
mobility. Here the aim was to find out whether there were differences between the two groups
(with or without mobility experience) in order to gain further understanding for the possible future
pre-mobility professional development activities.

In the analysis of the data, content analysis technique was used for coding, categorizing the
themes & sub-themes and interpreting. By examining the frequency of words/phrases and cate-
gorizing them to interpret, this technique enables a detailed contextualized interpretation (Elo &
Kyngas, 2008; Yildinm & Simsek, 2008).

3. Findings and discussion

In the present study, to explore the awareness of their role and the attitudes of academics to-
ward internationalization within their own case in a school in a HEI, the data were gathered from
10 academics with academic mobility experience. Additionally, some data were gathered from 4
academics without academic mobility experience to explore their needs and expectations before
mobility with the aim to find out whether there were differences between the groups. This finding
would give further understanding for the preparation of the possible future pre-mobility profes-
sional development activities. It is obtained that the data gathered from both groups showed a lot
of similarities.

According to the findings of the study, all participants believe that academic mobility contrib-
utes to their professional development. They stated that they find academic mobility beneficial
since it enhances personal and academic confidence; increases professional satisfaction; increases
professional recognition; provides academic networks; updates professional knowledge; offers
opportunities to vary pedagogical approaches; increases awareness toward good practices.

Almost all participants mentioned meeting academics and students in a HEI in a different
country provided them with novel perspectives. They could make comparisons, and they could
get to know novel things regarding teaching, pedagogies & strategies. Most of them stated that
they found themselves refreshed and more innovative in school when they got back to their home
institution. One participant stated that she had some bias before mobility, but she had the chance
to see things in the first place herself, and things turned out positively. Bias could be the result of
cultural differences and stereotypes, which is also mentioned in Poole and Ewan’s study (2010),
where they examined university offshore programs in Australia with the academics as part-time
marketers. The participants also mentioned that they find academic mobility beneficial since it
increases cultural awareness.

On the other hand, in terms of contribution to the institution, the views were not as varied from
all participants compared to the ones in terms of contribution to the academics. The participants
who explicitly mentioned the contribution to the institution stated that academic mobility can
increase the prestige of the institution within the competence of the academic; it can provide mu-
tual agreements/collaborations between institutions and keep them going; it can prepare for po-
tential partnerships for projects/research; it increases the international visibility of the HEI, it
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gives the opportunity to see differences in education and administration between the institutions
and it increases awareness toward good practices. The other participants mentioned the benefits
of academic staff mobility to the professional development and self-development of the academic.
Hence, the academic would reflect what has been gained on teaching and on the work, this way
it would provide an indirect benefit to the institution.

The findings show that the preparedness and competence of the academic to introduce his/her
institution shapes the dimensions of academic mobility between institutions. Increasing the pre-
paredness and competence of the academic is also emphasized in the other studies on the interna-
tionalization of higher education (Dunn & Wallace, 2006; Svetlik & Lalic, 2016). Here, increas-
ing the preparedness and competence of the academic involves a variety of topics from developing
intercultural dialogues & teaching in multi-national classes to introducing their home institution
with its philosophy and values.

Three participants stated that they are still in touch with the academics they met during their
mobility, and they are planning to start research projects & collaborations in the near future, which
is a target of mobility programs (European Commission, 2017). Two participants stated that they
experienced some organizational problems regarding the dates of educational terms in the host
university, which affected their experience negatively in terms of academic exchange. However,
they stated that the mobility was still worthwhile in terms of socio-cultural exchange. Similarly,
in Halat & Hocaoglu’s study (2014), where they examined the perspectives of academic staff
regarding the academic and sociocultural effectiveness of Erasmus Mobility programs, they put
forth that in some aspects, socio-cultural factors had more effect on the scholars than academic
collaborations in the mobility programs.

Regarding the question how academics get prepared for the mobility, all participants stated
that they do comprehensive research on the department & university they are going to visit and
on the students. And they get prepared with the documents & arranged subject to deliver. Nearly
half of the participants stated that they bring visual/audio-visual aids, such as video-clips, bro-
chures and leaflets to introduce their home institution in the host university. Two of those partic-
ipants stated that this way it is more effective to present a more concrete image of the home HEI.
Here, it is seen that a mutual understanding and implementation of an institutional presentation is
needed. In this sense, all participants stated they would find pre-mobility professional develop-
ment activities in their institution and institutionally-prepared tools (video-clips, brochures, etc.)
helpful and necessary. In OECD’s report (2012) on internationalization as a guide for higher ed-
ucation institutions, it is stated that HEIs should support faculty in every challenge resulting from
internationalization in order to optimize the implementation of its internationalization strategies.
To obtain greater achievements in the internationalization goals of the HEIs, those strategies need
to be developed comprehensively by taking all stakeholders’ needs and expectations into consid-
eration (Calikoglu & Arslan, 2018). Thus, it is best for the institution to provide faculty with tools
aligning with its strategic approach to internationalization to obtain more effective interactions.

Four participants emphasized the need for support on the document preparation and support
on the arrangements with the host university to eliminate problems. Five participants stated the
need for support on developing intercultural dialogue, cultural exchange, overcoming bias and
designing educational activities in multi-national classes. It is obtained that since the academic
acts like a “cultural ambassador” of the HEI and the home country, it would provide much more
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fruitful outcomes both for the academic and the institution if some orientation activities & work-
shops on topics, such as developing intercultural dialogue, are provided in the institution before
mobility.

Regarding the question what to be done to improve international education & training activi-
ties in their institution, most of the participants stressed the need for increasing grants to make
mobility experience more frequent and this way to present a chance for more academics in the
institution. In Yilmaz’s study on internationalization of Turkish universities (2016), it is also
stated that financial resources for internationalization need to be increased in Turkish universities.
In some studies, the need among academics to improve their foreign language skills is also stated
(Yilmaz, 2016). However, since the participants were instructors in the School of Foreign Lan-
guages in this study, they did not mention experiencing language problems in communication.
Yet, based on their observation, they stated that for more effective academic mobility implemen-
tations, there is a need to improve foreign language skills of the academics in their HEI.

Finally, it is stated that there is a need for an online platform to share academic mobility ex-
periences among academics, and to maintain contact & collaboration by reaching the academics
in the host university through the platform. This kind of a platform would eliminate the problem
of maintaining contact & collaboration among academics for future joint research projects and
other joint education & training activities. In Halat & Hocaoglu’s study (2014), it is also stated
that the motivation level of academicians is low to do further academic works in the host univer-
sity, so they need to be encouraged. With the usage of that kind of a platform, contact between
academics can continue even after the mobility experience, and by sharing their reflections and
works on the platform, novel joint works may arise in the long run. Moreover, that kind of a
platform would increase the visibility of the institution.

4. Conclusions and recommendations

In this study, it was aimed to explore the awareness of academics on their role in academic
marketing in the international higher education arena, and to explore their expectations toward
more developed international education and training activities. In this respect, academics were
interviewed through semi-structured interviewing. Moreover, the gathered data were supported
with observation and document analysis, which included the procedure and guidelines of aca-
demic staff mobility in the HEIL. The interview-data were gathered from the School of Foreign
Languages in the HEI to examine the attitudes of academics toward internationalization within
their own case. Since the participants were language instructors, language barrier was not men-
tioned, which was pre-intended by the researcher to be able to explore academic mobility inter-
actions between HEIs and comprehend communication issues thoroughly other than focusing on
merely not speaking the language problem.

In the internationalization policy and standards of HEISs, it is seen that academic collaboration
between universities from different countries via joint research projects, workshops, seminars,
summer schools and conferences is very valuable. In order to establish such connections, it is
believed that academics in staff mobility programs play an important role in introducing their
home institution as being representative, which sets a potential marketing element for future aca-
demic collaborations and activities. Thus, it is believed that it would bring bigger achievements
to HEIs on academic internationalization to fulfill the needs and expectations of their academic
staff before mobility.
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The findings show that there is a need to raise the awareness of academics on their role in
academic marketing. The perception that the mobility contributes to professional gains is high
whereas concerning university introduction and sustainable interactions between institutions, ac-
ademics need to be supported. Firstly, they need to be supported with some institutional tools
aligning with the HEI’s strategic approach to internationalization. Academics are already pro-
vided with the necessary documents & guidelines to apply for academic staff mobility programs.
However, the findings show that they also need to be provided with some institutional marketing
tools of the HEI, such as digital packs showing how to provide information about the HEI in the
host university, regarding its philosophy, values, faculties, graduates, employability statistics, in-
ternational research and agreements portfolio, etc. This would eliminate the differences among
academics on introducing their home HEI and optimize the outcomes of the interactions for both
HEIs.

Preparing online/offline or face-to-face tutorials on how to increase the effectiveness of aca-
demic mobility both for increasing professional gains of the academics and for the institution's
internationalization policy would be useful. It is obtained in the study that academics are willing
to attend pre-mobility professional development activities if they are provided by the HEI on
various topics to be chosen. The mentioned activities include how to develop intercultural dia-
logues, how to maintain academic contact and collaboration afterwards, how to teach in multi-
national/trans-national classes, how to prepare educational materials before the mobility, how to
lead the way for the future research/exchange agreements between the departments of the HEIs,
and so on. Since that kind of a professional development activities’ planning requires a huge
workload and a thorough preparation, it is suggested to set up a centre/division in the HEI specif-
ically working on professional development activities. This kind of a professional development
unit would also provide academic staff and managerial staff with support on various topics from
teaching pedagogies to leadership skills. Examples of that kind of units with their research &
support areas could easily be seen in some HEIs in Turkey and various HEIs abroad (Karaferye,
2017).

Based on the findings, it is suggested that providing faculty with pre-mobility orientation & a
digital pack, educational activities and workshops aligning with the strategic approach to interna-
tionalization at the home institution would be fruitful both for the academics and the institution.

Based on the findings of this study, it is also suggested to follow up with a quantitative data
collection (a survey) with a large number of participants in parallel with contacting the Interna-
tional Relations Office in the institution (since there is not a Centre for Professional Development
in the HEI available) to be able to pilot a pre-mobility program.

Although the study was limited to the views of a small sample, it led to an in-depth study of
academics in a school on their role in academic internationalization concerning mobility. Further-
more, it is concluded that a university, in the direction of its internationalization strategies, need
to do some more on the implementation level to obtain the optimum benefit from academic mo-
bility for both itself in institutional aspects and for the academics’ in professional aspects.
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Abstract

Career decision-making is a critical scenario among senior secondary students and their parents. This study de-
termined their level of occupational along the courses on medical or health related; business, safety and social
related; technical and technological related; engineering; and teacher education. The results revealed the “less
preference” of students in courses for medical and health related; business, safety, and social related; technical
and technological; engineering; and teacher education. Nevertheless, in teacher education careers the students
pegged nearly a moderate preference level. The students were claimed similar regards to these clustered
courses. However, the study is conclusive that the teaching profession and those dealing with computer courses
are highly desirable tertiary careers in the area of study. Imperative of the tertiary schools is giving priority of
offering teacher education related careers, and other courses that demands mathematical and critical review. The
guidance services shall include the career information drive.

Keywords: Variation; Career Preferences; and Secondary Students

1. Introduction

Career is a lifetime choice. It requires an intelligent decision what a person would want to be
based on his personal and environmental resources and demands. As (Taber 2012) stressed, deci-
sion-making rest upon what is available to a person, what he thinks about his background and
what kind of results will it contribute to his future. Hence, this decision carries the many patterns
of various interlocking factors linked to a sounder decision for future lifestyle. The study of Lip-
scomb (n.d. pointed out that the way a person is brought up, and the kind of society he lives with,
greatly influence his career decision. The varied impacts of his encounters with human and nat-
ural phenomena are contributory matters for such a choice. He makes his decisions premised on
the kind of effects he gets and relates them to what he would like to become in the future. Corol-
lary to this view, Borchert (2002) advanced that the kind of career decision that the student made
is the result of the interplay between and among the factors of the environment, opportunity, and
personality.

2. Literature

For the secondary students, choosing a career is a complex matter. It takes the process that
undergoes a thorough examination of the kind activities they like, the values they presently pos-
sess. It weighs the influences of their parents, peers, friends and other significant persons in their
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life. It also involves considerations of the financial capacity of the facility and the employability
after graduation. In the study of Edwards and Quinter (2011), secondary students are facing this
problem of matching their abilities and school performance of the career they prefer in the future.
In many cases, the students tend to take a tertiary course that totally deviates from what they
chose. Nevertheless, the availability of opportunities for advanced learning and experiences, and
the opportunity to apply skills were found very significant to affect their career choices. The
gender factor was not a remarkable issue in their choices. In addition, Fizer (2013) accounted for
the influence of parents, coaches, religious figures and role models for a student, but the highest
and most influential are the parents. On the other hand, Badri et al. (2016) advanced the pedagog-
ies employed in helping the students learn different areas of knowledge did not have sufficient
power to sway them into choosing the careers related to those taught.

In this present investigation, parents are conceptualized as a significant factor in the career
decision-making process of the student due to their close contact with their children. They project
the kind of image to their children in terms of rearing the entire family, which includes the prob-
lems and successes of the family. They serve as daily models of activities for the children to
evaluate whether they like to follow or not. The experiences, they gave to their children during
their early formation stage, are likely the springboards for the children to decide what course to
enroll in college. If they do not like what their parents are doing, they may enroll in courses that
offer more satisfying impact on their future. On the other hand, if they appreciate their work
together with their parents they like to emulate the same and continue modeling their parents in
the future.

Moreover, cognizant of these factors on career choices of the students, one of the most im-
portant elements is the availability of these careers in the nearby locality. The foregoing reviews
have focused merely on the different factors and criteria of students in career decision-making, of
which only takes place in the initial stage of decision-making. They do not explore the point
where the students think of the availability of the chosen course within the confines of their lim-
ited resources. If ever these chosen careers are not available in the locality, students may go for
another option that in a way waste in making tedious decisions. Studies on the influences of the
above cited factors may have been set in the mind of educational leaders, yet a gap between the
chosen careers and the availability in the tertiary schools remained unresolved. Thus, the nearby
educational communities are challenged to problem in responding to the chosen careers is still
not addressed nearby educational communities.

This problematic educational scenario may become intense where the tertiary school offers the
careers outside the preferences of the students. Thus, this stage requires addressing the educational
opportunity needs of the senior secondary students of the Surigao del Norte and Surigao City.
The result will serve the basis for prioritizing the course offerings available in the tertiary schools
in the area of study.

3. Methodology

The researcher adopted the following methods to address the descriptive and inferential de-
signs of the investigation.
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3.1 Instrument

The only source of data in this study was the researcher-made instruments which contained
the clustered course according to major professions or disciplines. A 5-point scale corresponding
to each course was provided to determine the career preference. Every identified course belonging
to each cluster was given the activities or job descriptions for the respondents to decide and ex-
press the extent of their preferences.

For validity, few copies of the research instrument were administered to the professionals repre-
senting each clustered careers for content validity. Suggestions and comments were employed in
the revision of the same. Five copies of the revised instrument were distributed to 10 senior sec-
ondary students to determine the clarity of the items to the targeted final respondents. The research
device was found valid after having all the items were immediately answered without any clarifica-
tion.

As to the reliability, the researcher prepared no less than thirty (30) copies of the same instru-
ment and administered twice to the same set of 15 samples. Using the run-rerun reliability method,
the ratings of the respondents in the first and second run were compared using the Spearman rank
correlation coefficient. The coefficient of 0.872 was obtained to indicate that the research instru-
ment was highly reliable for the study.

3.2. Respondents

A total of 1,020 students were used in the investigation. The stratified sampling was em-
ployed after using the Slovin formula, and the drawing of the sample from a population was
done in random numbers with reference to the student list in every target class.

3.3 Data analysis

The mean, ordinal rank and Chi-square (X?) test of independence were the statistical methods
employed in the study. The mean was used to measure the extent of career preference while the
ordinal rank was used to indicate the hierarchical order of preferences of the respondents. The chi-
square test for independence was used to determine the presence or absence of significant difference
in the preferences of the respondents among the clustered careers. The 5% error margin was used
to test the hypothesis.

4. Result

The obtained data revealed the following information.
4.1. On medical and health related courses

The data on the extent of preferences of the respondents are shown in Table 1. As reflected in
the Table, all of the identified courses were rated “less”. The respondents marked the grand mean
of 2.08 in these courses. However, the highest extent in this cluster was addressed to rural health
services with the mean of 2.27 and the second in rank was the career on medical technology that
got the mean of 2.20. There was a tie of ranks between the careers of doctor of medicine and
nursing, both got the mean of 2.19 for the third and fourth ranks respectively.
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Table 1. Extent of student preferences in medical and health related careers

Rank Career Mean Preference
1 Rural Health Services 2.27 Less
2 Medical Technology 2.20 Less

3.5 Doctor of Medicine 2.19 Less
3.5 Nursing 2.19 Less
5 Pharmacy 2.14 Less

6 Dentistry 2.02 Less

7.5 Midwifery 2.01 Less
7.5 Physical Therapy 2.01 Less
9 Veterinary Medicine 2.00 Less

10 Ophthalmology 1.94 Less
11 Optometry 1.92 Less
Grand Mean 2.08 Less

Preference Scale: None at All — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50 to 4.50, and
Very High —4.51 to 5.00

The result indicates the less interest of the students to become health specialists and to render
the services related to the medical treatment of people. They are less interested to work within
the confines of an environment filled with people suffering physical and biological illnesses.
They find it difficult to be dealing with sick individuals and rendering medical treatment for them.
In reference to Lees et al. (2016), the cultural awareness and information can be improved through
participation and immersion program. This suggests that information related to these medical and
health related careers can only be improved when students are exposed to practical fields.

Apparent in the study is the idea that offering courses related to health services is not likely
marketable in the area of study. It may become a waste of procuring and investing various edu-
cational resources for the offering of such course when the same are not attractive to the students
in the locality. Thus, closer analysis of the data in these clustered careers may prove helpful for
educational managers whether to offer or not in their schools. Deciding to offer any of these
courses the next few years may place the tertiary school at risk.

4.2. On business, safety, and social related careers

The grand mean of 2.36, reflected in Table 2, secures the information that the students have
“less” preference on theses identified course. Specifically, the data provides that business man-
agement, criminology, accountancy and hotel and restaurant management belonged to the top 4
priorities of the students though they expressed “moderate” preference. The course on social
works, mass communication, international relations, political science and psychology went to the
lowest five of their options.

The finding suggests that the students less likely to work which activities give them the finan-
cial advantage in investing money for profit. To them, dealing activities involving financial mat-
ters are not attractive. They also lack high interests to serve protectors of the civilian authorities
and law enforcers of the community. They do not want to indulge in saving the lives and proper-
ties of people at risks and improve their ways of life. Emphatic of the study is the fact that the
respondents dislike the work involving stressful and life-struggling conditions where the source
of support exudes from them. They find these careers very risky to properties and human lives.
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Dealing with business transactions places the individual manager, including the personnel,
into financial and security risks. The economic and financial regulations and peace security
measures may cause such risks. Du Toit and Cuba (2017) remarked that based on the return on
average assets, the profit efficiency of the financing corporation changes over in periods, and the
type of ownership does not significantly relate to any business performance. In this study, the
contention of the said author supports that with possible changes in the economic and business-
related policies and regulations will likely result to financial risk. On the other hand, issues on
politics and governance may contribute to social and economic risks. As political leaders change
at any certain term, governance will also change on account of new laws and policies enforced.
With the many political ideologies taking place at any point in time among leaders, conflicts in
the priorities of governmental program priorities are likely to exist and thus peace culture suffers.

Table 2. Extent of student preferences in business, safety, and social related careers

Rank Career Mean Preference
1 Business Management 2.63 Moderate
2 Criminology 2.57 Moderate
3 Accountancy 2.56 Moderate
4 Hotel and Restaurant Management 2.54 Moderate

5.5 Police Force 2.49 Less
5.5 Military Force 2.49 Less
7 Custom Administration 2.43 Less
8 Secretarial/Office Management 2.39 Less
9 Banking and Finance 2.36 Less
10 Law 2.29 Less
11.5 Economics 2.25 Less
11.5 Social Works 2.25 Less
13 Mass Communication 2.23 Less
14 International Relations 2.14 Less
15 Political Science 2.13 Less
16 Psychology 2.03 Less
Grand Mean 2.36 Less

Preference Scale: None at All — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50 to 4.50, and
Very High —4.51 to 5.00

Although peace is of universal interest among cultures, yet there is no globally accepted best
political strategy to achieve it. The claim for a stable democratic ground takes the lead towards
the fundamentals of domestic and international peace culture. Hence, the realm of the issue to-
wards peace is not on democratization but creating the path for a stable democracy, and that cre-
ating a long-term peace largely depends on the internalization of democratic tenets the norms and
values among people across states or nations (Tremlay, Nikolenyi & Otmar, 2003). Given the
data in the study, the responses of the students elicit information of their negative views on exist-
ing conflicting state of political agenda, economics, and the practices that define democratization
in Philippine context. As a consequence, they manifest their desire to evade from any of these
clustered careers.

4.3. On technical and technological careers

The highest preference, although only “moderate”, was on computer technology, from which
the food technology followed. The fishery, automotive, garment, cosmetology courses landed to
the lowest preference. Of the 18 identified courses, only 1 came out to have “moderate” extent
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of preference. The rests were all given “less” preference. An arrived grand mean of 2.26 marked
the less preference in this cluster. Table 3 unleashes the data.

Table 3. Extent of student preferences in technical and technological careers

Rank Career Mean Preference
1 Computer Technology 2.62 Moderate
2 Foods Technology 2.45 Less
3 Refrigeration and Air-conditioning 2.37 Less
4 Electronics Technology 2.36 Less
5 Drafting 2.33 Less
6 Marine and Transportation 2.32 Less

7.5 Agricultural Technology 2.30 Less
7.5 Forestry 2.30 Less
9 Civil Technology 2.28 Less
10 Mechanical Technology 2.24 Less
11 Architecture 2.19 Less
12 Instrumentation Technology 2.18 Less
13 Welding and Fabrication 2.15 Less
14 Electrical Technology 2.14 Less
15 Fishery Technology 2.13 Less
16 Garments Technology 2.12 Less
17 Automotive Mechanics 2.10 Less
18 Cosmetology 2.06 Less
Grand Mean 2.26 Less

Preference Scale: None at All — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50 to 4.50, and
Very High —4.51 to 5.00

The result implies that the students find the work in these clustered courses less attractive.
They avoid tinkering some parts of the machines and gadgets. They lack the interest to see more
of them able to operate and repair various equipment and facilities in the industry. They dislike a
job that allows them to improve or develop new products and project performances. Implied fur-
ther in the study is the thought that the secondary students are not still convinced to Technical
Education and Skills Development Authority (TESDA) related programs on blue-collared jobs.
They like to maintain themselves well-groomed while at work. To these students, they see these
courses inviting to some discomforts as they may see themselves uncomfortable working in the
possible noisy and messy environment, and to certain extent handling dirty tools and materials.
Implied further from the data that these courses are also very risky as it involves heavy equipment
and tools one employed to the chosen careers. Notwithstanding, the critical analysis of some
measurement for the learning outcomes of the course. However, courses that are descriptive of
the computer utilization is found worth offering in every tertiary institution.

4.4. On engineering careers

Reflected in Table 4, the 2 top engineering courses were on the computer and civil that ob-
tained the “moderate” extent. The courses that belonged to the top 5 were the mechanical, indus-
trial, nautical and agricultural. The lowest career were the geodetic and aeronautics. The grand
mean of 2.33 suggests the less preference of the students on theses clustered courses.

Copyright © 2015 by IJSSER
ISSN: 2149-5939



29

Buenaflor, R.C., Buenaflor, E.B. (2019). Variations in the career preferences of senior secondary students to-
wards curricular programs in tertiary education. International Journal of Social Sciences and Education Re-
search, 5(1), 23-32.

Table 4. Extent of student preferences in engineering careers

Rank Career Mean Preference
1 Computer Engineering 2.69 Moderate
2 Civil Engineering 2.60 Moderate
3 Mechanical Engineering 2.43 Less
4 Industrial Engineering 2.38 Less

5.5 Nautical Engineering 2.37 Less
5.5 Agricultural Engineering 2.37 Less
7 Electrical Engineering 2.36 Less

8 Marine Engineering 2.35 Less

9 Chemical Engineering 2.29 Less

10 Electronics Engineering 2.28 Less
11 Mining Engineering 2.24 Less
12 Instrumentation Engineering 2.15 Less
13 Geodetic Engineering 2.09 Less
14 Aecronautics Engineering 2.08 Less
Grand Mean 2.33 Less

Preference Scale: None at AIl — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50
to 4.50, and Very High —4.51 to 5.00

The study disclosed the average interests of the students to become innovators and change
agents in business and industry. They like a job that allows them to discover new methods and
processes for producing new machines and products for humanity. They, however, lack the high
interest to become inventors in the field of technology and explore some challenges in sciences
across disciplines. As these courses requires the mathematical and analytical skills of the stu-
dents, they are likely not inclined to selecting courses which demands critical thinking. In addi-
tion, a deeper analysis of the data suggests that the students are not risk takers. They like to be in
the job where they work demands lesser in physical strength or efforts and are distant from haz-
ardous environment. They do not like to explore working in the environment where they are sur-
rounded with some chemicals and direct exposure to electrical hazards. For them, exploring the
world through working in deep waters or at the areal heights is as if putting their lives to extreme
risk.

With these findings, the tertiary schools have to take extra care in offering courses that deals
with the navigable waters as well as those that require working in deeper grounds. They have to
have a deeper examination of offering courses that may put risk of electrocution and chemical
burns. Offering farming related courses in the locality is also less attractive to the millennial
generations. For them, taking careers related to agriculture is as if continuing the works available
in their environment and just a perpetration of the sources of income their parents and the common
residents in the locality engaged into.

4.5. On teacher education course

Of the 24 listed specializations, only 11 captured the “moderate” extent of preference, as dis-
closed in Table 5. These include language related courses, computer, foods, general and social
sciences, natural sciences, mathematics, physics, and agriculture. The courses, that placed to-
wards the lowest rank were the fishery, welding, garments, statistics and cosmetology, The grand
mean of 2.46 supports the “less” preference in education courses for the students.
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The findings unfold the sufficient interest of the students to be prime deliverers of knowledge
in various fields of learning. They like to be the leading agents in developing and improving the
lives of people through a responsive and high level of quality education for children. They are
interested to become models for the growing children and explore new things available for ad-
vanced learning in various courses. They find the better investment of their services in the young
learners, as professional deliverers of knowledge, for the holistic development and growth of the
millennial generation.

On specific terms, the students like to see themselves soon being surrounded with young learn-
ers wanting for knowledge and skills on languages, and those dealing with computers and home
related activities. They are also inclined to work with young generations who have the interest in
exploring the world of natural sciences. The view is furthered when Faikhamta, Ketsing, Tanak,
and Chamrat (2018) considered this profession as key driver of reforms in science education,
where it takes the challenge of “providing sufficient teacher preparation in respect to pedagogical
content knowledge and reflective and research-based activities”. For those students who desired
to become language teachers, the study suggests of their becoming linguist amidst multilingual
nature of Filipinos. This view is advanced in study of Ziegler (2013) where it emphasized that
being continually confronted with issues of “multilingual education and diversity on various and
exceedingly heterogeneous levels with regard to plurilingual’ realities, stakeholders and key de-
cision-makers have developed visions of the situation of language teacher education and its struc-
tures”.

Table 5. Extent of student preferences in teacher education careers

Rank Career Mean Preference
1 Filipino 2.99 Moderate
2 Computer 2.78 Moderate
3 Foods 2.71 Moderate
4 English 2.63 Moderate
5 General Science 2.57 Moderate
6 Social Science 2.55 Moderate

7.5 Biology 2.54 Moderate

7.5 Chemistry 2.54 Moderate

9.5 Mathematics 2.53 Moderate

9.5 Physics 2.53 Moderate

11 Agriculture 2.50 Moderate
12 Industrial Arts 2.45 Less
13 Drafting 2.40 Less
14 Electronics 2.39 Less
15 Automotive 2.37 Less
16 Mechanical 2.36 Less
17.5 Electrical 2.33 Less
17.5 Refrigeration and Air-conditioning 2.33 Less
19 Civil 2.30 Less
20 Fishery 2.27 Less
21 Garments 2.25 Less
22 Welding and Fabrication 2.24 Less
23 Statistics 2.20 Less
24 Cosmetology 2.16 Less
Grand Mean 2.46 Less

Preference Scale: None at AIl — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50
to 4.50, and Very High —4.51 to 5.00
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On these bases, the tertiary schools have the great opportunity to offer teacher education
courses in various disciplines that permeates the desires of the students to engage into the various
the various activities on teaching-learning process.

4.6. On summary

The holistic picture on the career preferences of the senior secondary students are revealed in
Table 6.

Table 6. Summary data on extent of student career preferences

Rank Career Mean Preference
5 medical and health related careers 2.08 Less
2 business, safety, and social related careers 2.36 Less
4 technical and technological careers 2.26 Less
3 engineering careers 2.33 Less
1 teacher education careers 2.46 Less
Grand Mean 2.30 Less

Preference Scale: None at AIl — 1.00 to 1.49, Less — 1.50 to 2.50, Moderate — 2.51 to 3.49, High — 3.50
to 4.50, and Very High —4.51 to 5.00
Chi-square values: X2 =0.035 df=4  X.05=949

The data unleased information that of the 5 clustered careers, the respondents proved their
highest on the teacher education careers with the mean of 2.46, ranked 1; and ranked second were
on business, safety, and social related careers that marked the mean of 2.36. Although these
clustered careers were all labeled with less preference, the lowest went to the medical and health
related careers that scored a mean of 2.08, ranked 5. In sum, the preference of the respondents
on these clustered careers was “less” as marked by the grand mean of 2.30. Nevertheless, the data
implied the priority courses to be offered in the tertiary schools will be on teacher education while
on the medical or health related courses will be the least. This further implied that the senior
secondary students find their better employment after graduation in teacher education, thus, they
evade from becoming contributors of unemployment.

Unemployment and underemployment are generally hinged with the unintelligent career deci-
sion-making that makes the college graduates misfit in the needed workforce of various employ-
ment markets. Their career preferences of secondary students are remarkably related to their
academic achievements and the availability of work opportunities after graduation. In consider-
ation of the occupation of their fathers, they much choose professional and scientific related
courses but least in agricultural fields (Pascual, 2014). The findings of the author in the reference
tend to be strengthened with the inclusion of the availability of the courses within the reach of the
students in the locality. The respondent in this study gave high preference and vet to enroll in
teacher education, on account that it is offered in all Higher Education Institutions in the province
of Surigao del Norte.

4.7. Hypothesis test

The null hypothesis that there is no significant difference in the preferences of the students
among the 5 clustered careers was tested using the chi-square for independence. The computed
Chi-square of 0.035 proves that there was no significant difference in the career preferences of
students. Hence, the null hypothesis was accepted as it did not reach or exceed the required
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critical value of 9.49 at 5% error margin and 4 degrees of freedom. Thus, the respondents ex-
pressed no remarkable variations in their career preferences. This further suggests that these iden-
tified courses in each clustered carecer may be offered at the same time, although their highest
preference was set on Teacher Education programs. The incoming college freshmen of the Suri-
gao del Norte province and Surigao City have their highest preference in the teaching profession,
and also those dealing with computers. Moreover, the career preferences of the secondary students
are likely similar to all the 5 clustered careers.

The tertiary institutions in the school divisions of Surigao City, Surigao del Norte, and Siargao
are encouraged to prioritize offering the courses leading to teacher education with specializations
in language sciences, natural sciences, mathematics, computer sciences, technical, and technolog-
ical careers. School administrators are also urged to facilitate the procurement of the needed
materials and equipment for smooth operation of the programs. In addition, the guidance offices
are heartened to design annual program on disseminating career information every year to senior
secondary students to help the latter make intelligent-career decision making.
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Istismar tiirleri arasinda yer alan duygusal istismar diger bir deyisle psikolojik istismar; bir kiginin baska bir kisiyi
bir davramsa tabi tutmasi ya da maruz birakmast ile karakterize edilen ve anksiyete, kronik depresyon ya da travma
sonrasi stres bozuklugu da dahil olmak tizere psikolojik travma ile sonuglanabilen bir istismar tiiriidiir. Psikolojik
istismar diger istismar tiirlerini semsiyesi altinda toplamasina ragmen, yakin iliskilerde gorviilen diger istismar
tiirlerine (cinsel, fiziksel) nazaran daha az ilgi gormektedir. Psikolojik istismarda gozle goriilebilen fiziksel bir
bulgunun olmamasi bu istismar tiriinii yillarca saklt kilabilmektedir. Hatta kisi bu istismar tiirii ile ebeveynleri
vesilesiyle ¢ocuklugunda tamstiysa, yillarca psikolojik istismara ugradigimin farkinda bile olmadan yasamin siir-
diirebilmektedir. Bu ¢alismada yetigkin psikolojik istismarimn daha net anlasilabilmesi ve konu hakkinda farkin-
dahgimin arttirilmast hedeflenmistir. Bu amagla romantik iliskisi olan 85 katihimciya psikolojik olarak istismar
edici davramyg anketi uygulanmigtir. Sonug olarak katilimcilarin romantik iligkilerinde orta diizeyde istismar edici
davraniglara maruz kaldiklar: ortaya konmustur. Ayrica bu davranislara maruz kalan katilimcilarin %51,28’i far-
kindaliklarim anket ile sagladiklarint ifade etmislerdir. Pek az kiginin taniyabildigi psikolojik istismar, hem birey-
sel hem de toplumsal sagligin korunmast igin fark edilmesi gereken elzem bir konudur.

Anahtar sozciikler: Psikolojik istismar, psikolojik siddet, duygusal istismar, yetiskin, ruh saghg

Abstract

Emotional abuse, in other words psychological abuse; is a type of abuse characterized by an individual's exposure
to or subordinate to another person, which may result in psychological trauma, including anxiety, chronic depres-
sion, or post-traumatic stress disorder. Although psychological abuse collects other types of abuse under its um-
brella; it gains less interest than other types of abuse (sexual, physical) seen in intimate relationships. The fact that
there is no physical evidence visible in psychological abuse can keep this type of abuse hidden for years. Even if a
person is introduced to this type of abuse by his or her parents through his childhood, he can continue his life for
years without even realizing that he has suffered psychological abuse. In this study, it is aimed to understand the
psychological abuse of adults more clearly and to raise awareness about the topic. For this purpose, 85 partici-
pants who have romantic relationship were subjected to a psychologically abusive behavioral questionnaire. As a
result, participants were exposed to moderately abusive behaviors in romantic relationships. In addition, 51,28%
of the participants exposed to these behaviors stated that they gained their awareness through questionnaires. The
psychological abuse that few people can define is an essential issue to be recognized for the protection of both
individual and social health

Keywords: psychological abuse, psychological violence, emotional abuse, adult, mental health

! Dr. Ogretim Uyesi, Bartin Universitesi Psikoloji Béliimii, Barti/TURKIYE, nesrinduman@bartin.edu.tr
*Bu ¢aligma, yazarin “2" International Conference on New Approaches in Social Sciences and Humanities”te sundugu
“Recognizing Psychological Abuse” baslikli sozlii bildirinin tam metin bildirisidir.

Copyright © 2015 by IJSSER
ISSN: 2149-5939




34

Duman, N. (2019). Yetiskin psikolojik istismarini tammak. International Journal of Social Sciences and Edu-
cation Research, 5(1), 33-43.

1. Giris

Arapgadan dilimize ge¢mis olan “istismar” soézciigii Tirk Dil Kurumu Sézligi’nde “so-
miirme”, “birinin iyi niyetini kétiiye kullanma™ olarak tanimlanmaktadir (“Istismar”, t.y.). “Istis-
mar etmek” ise, kisi ya da kisilerin iyi niyetini kotiiye kullanarak istifade saglamak, yararlanmak,
bir diislinceyi kotiiye kullanarak zarar vermeyi hedeflemek, karsisindakinin kendi rizas1 olmadan
ve iradesini dikkate almadan sdmiirmek gibi anlamlar1 igermektedir (“Istismar hakkinda”, t.y.).
Istismar tiim toplumlarda karsilasilan, kiiltiire, irka ve dine bagli olmadan her toplumda ve her
gelisim diizeyinde yasanan bir olgudur (Ersanli, Yilmaz ve Ozcan, 2013). Tanimlardan anlasila-
cag lizere “istismar” kelime anlamiyla sadece belirli bir yas grubundaki insanlar1 degil tiim geli-
sim diizeyindeki (cocuk, ergen, yetiskin, yasl1) bireyleri kapsayici bir nitelikte kullaniliyor olsa
da; Tiirk Ceza Kanunu (TCK)’nda 6zellikle ¢ocuklara yonelik su¢ olusturan eylemleri tanimlar-
ken “istismar” kelimesinin (6rnegin TCK-103. madde: ¢ocuklarin cinsel istismari); yetiskinler
icin ise “saldir1” ve “siddet” gibi kelimelerin (6regin TCK-102. madde: cinsel saldir1) kullanili-
yor olmas1 kelimenin kullanim alanimi daraltmakta, terminolojik karisikliga mahal vermektedir.
Ulkemizde hal bdyle iken yabanci literatiire bakildiginda istismar (abuse) kavraminin daha genis
bir kullanim alanina sahip oldugu; terimin sadece ¢ocuklar i¢in degil tiim yas gruplan igin kulla-
mldig1 goriilmektedir. Arastirmalar da istismarin farkliliklar gosterse de sadece ¢ocuk, kadin ve
yasl olarak gruplanamayacagini, yetigkin bireylerin genis bir yelpazede bu olguya maruz kaldi-
g1 gostermektedir (Ersanli, Yilmaz ve Ozcan, 2013). Bu ¢alismada da istismar kelimesi yetis-
kinlere yonelik somiiriicii davraniglar1 tanimlamak i¢in kullanilmigtir.

2. Psikolojik istismar nedir?

Istismar tiirleri arasinda yer alan duygusal istismar diger bir deyisle psikolojik istismar; bir
kisinin bagka bir kisiyi bir davranisa tabi tutmasi ya da maruz birakmasi ile karakterize edilen ve
anksiyete, kronik depresyon ya da travma sonrasi stres bozuklugu da dahil olmak {izere psikolojik
travma ile sonuglanabilen bir istismar tiirtidiir (“What is”, 2017). Psikolojik istismar tek basina
gozlemlenebilecegi gibi, diger istismar tiirlerine de eslik ederek ortaya ¢ikabilmektedir (Ersanli,
Yilmaz ve Ozcan, 2013). Klinik ¢aligmalar psikolojik istismarin fiziksel bir istismar/siddet bul-
gusu yokken ortaya ¢ikabildigini, ancak fiziksel istismarin/siddetin psikolojik istismar olmadan
ortaya ¢ikmadigini gostermektedir (Shepard ve Campbell, 1992:293). Bu haliyle psikolojik istis-
mar diger istismar tiirlerini de kapsamaktadir (Garbarino, Guttman, & Seeley, 1986). Olgunun
diger istismar tiirlerini semsiyesi altinda toplamasia ragmen; psikolojik istismar yakin iliskiler-
deki diger istismar tiirlerine (cinsel, fiziksel) nazaran daha az ilgi gérmektedir (akt. Abowitz,
Knox & Zusman, 2010:118). Shepard ve Campbell (1992) magduru terorize etmek i¢in fiziksel
giiclin kullanilmadig istismar edici davraniglarin artan bir sekilde gézlemlendigini belirtmistir.
Psikolojik istismarda gozle goriilebilen fiziksel bir bulgunun olmamasi bu istismar tiiriinii yillarca
sakli kilabilmektedir. Shepard ve Campbell (1992) bu davranislarin olduk¢a genis bir yelpazede
vuku buldugunu eklemistir. Pek ¢ok yazara (6rnegin Schneider v.d., 2005; Iwaniec v.d., 2006;
Shaffer, Yates ve Egeland, 2009) gore psikolojik (duygusal) istismar biitlin istismar tiirlerinin
merkezinde yer alan ve ayirt edici bir problem olarak da goriilmektedir (akt. Ersanli, Yilmaz ve
Ozcan, 2013). Neredeyse biitiin fiziksel istismar magdurlarinm psikolojik veya duygusal istismara
da maruz kaldiklar1 bulgusuna ragmen, psikolojik istismara gosterilen ilginin boyutu yine degis-
memektedir (akt. Abowitz, Knox & Zusman, 2010:118).
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Psikolojik istismar, duygusal istismarin yam sira literatiirde pek ¢ok farkli kavram ile de ad-
landirilmaktadir. Psikolojik istismar konusunun anlasilmasinda bir diger kavram karmasasina yol
acan bu durumun da agiklanmasi énemlidir.

3. Psikolojik istismar ile benzer kavramlar

Literatlirde psikolojik istismar ile birbiri yerine kullanilan pek ¢ok kavram yer almaktadir
(Tablo 1).

Tablo 1. Psikolojik istismar ile benzer kavramlar

Terim (TR) Sonug sayisi Terim (EN) Sonug sayisi
(TR) (EN)
Duygusal istismar 188 Emotional abuse 19.966
Psikolojik istismar 55 Psychological abuse 19.080
Psikolojik kotli muamele 3 Psychological maltreatment 2.794
Duygusal kotii muamele 0 Emotional maltreatment 2.154
Mental iskence 0 Mental cruelty 1.483
Psikolojik olarak hirpalama 0 Psychological battering 120

Not: Ebscohost veri taban1 26.09.2018 tarihinde taranmuistir.

Akademik arastirmalar i¢in 6nemli bir veri tabani olan Ebscohost iizerinde Tablo 1’de yer alan
Tiirkge ve Ingilizce terimler ile tarama yapilmistir. “Duygusal istismar” anahtar sdzciigii ile yapi-
lan taramada Tiirkce dilinde 188 yayinin bulundugu; “emotional abuse” anahtar sozciigii ile ya-
pilan taramada ise Ingilizce dilinde 19.966 yayinin oldugu gériilmiistiir. “Psikolojik istismar”
anahtar sozctigii ile yapilan taramada Tiirk¢e dilinde 55 yaymin bulundugu; “psychological
abuse” anahtar sdzciigii ile yapilan taramada ise Ingilizce dilinde 19.080 yaymin oldugu goriil-
miistiir. Tablo 1’den anlasilacag: iizere Tiirk¢e yayinlarda da en ¢ok “duygusal istismar” anahtar
sOzcligii ile yaymlarin bulundugu, “psikolojik istismar” kelimesiyle yapilan yaymlarin ikinci si-
rada oldugu; bu haliyle {ilkemizde bu olgunun “duygusal istismar” adlandirmasi ile daha yaygin
olarak bilindigi sdylenebilir. “Psikolojik kotii muamele” ve “duygusal kotii muamele” ifadelerinin
Ebscohost ver tabaninda Tiirkge yapilan yaymlarda kullanilmadigi ortaya ¢ikan bir diger sonug-
tur.

ABD'de, psikolojik kétii muamele veya psikolojik istismar terimi, 1983 Uluslararas1 Cocuk ve
Genglik Psikolojik Istismar1 Konferansi'ndan beri giderek daha fazla kullanilmaktadir ve genel
olarak duygusal istismar kategorisini dahil etmek veya kapsamak i¢in kullanilmaktadir (O’Hagan,
1995). “Mental iskence” ifadesi de Tiirkge yayinlarda kullanilmayan ancak Ingilizce kaynaklarda
karsilagilan bir diger terimdir. Mental iskence; fiziksel siddet icermeyen ancak baska birinin duy-
gusal olarak aci ¢ekmesine neden olan davraniglar olarak tanimlanmaktadir. Mental igkence Ame-
rika’da bosanma davalarinda taraflarin bosanma gerekceleri olarak mahkemeye sundugu, bu da-
valarda siklikla karsilasilan bir ibaredir. Siiphe, kiskanglik, yalan, anlagilmaz-belirsiz kisisel si-
kayetler gibi davraniglar mental iskenceye 6rnek davraniglar arasinda sayilabilmektedir (Levin-
ger, 1966). Tiirk¢e yayinlarda gegmeyen “Psikolojik Olarak Hirpalama” ifadesi ise ilk kez Gar-
barino, Guttman ve Seeley (1986) tarafindan kullanilarak literatiire kazandirilmistir. Garbarino
ve arkadaslar1 (1986) ¢ocuklara yonelik her tiirlii kotii muamelenin psikolojik bir yani ve sonucu
oldugunu, bu sonuglarin sosyo-kiiltiirel baglama ve ¢ocugun iginde bulundugu gelisim evresine
gore farklilagtigini ileri stirmiistiir (akt. Gil, 1987).

Gortldigi gibi literatiirde psikolojik istismar ile birbiri yerine kullanilan benzer kavramlar
yer almaktadir. Baz1 yazarlar duygusal istismarin anlasilmasi gii¢ bir kavram olmasindan dolay1
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siklikla psikolojik istismar olarak kullanildigini ileri siirmektedir (akt. Ersanli, Y1lmaz ve Ozcan,
2013). Ancak bu noktada olguyu psikolojik istismar ya da duygusal istismar olarak (ya da baska
bir ifadeyle) adlandirmanin kavramsal bir farklilasmaya yol agmayacag1 pek cok caligmaci tara-
findan ileri siiriilmektedir. Glasser (2002)’a gore psikolojik istismar ile duygusal istismar arasinda
bir ayrima gitmek yararli degildir. Royse (2016) ¢ocuklar {izerine yaptig1 aragtirmalarinda duy-
gusal olarak istismar edilmis ¢ocuklarin psikolojik olarak da istismar edildiklerini; bu nedenle bu
iki kavram arasinda ayrim yapmaya degmedigini ifade etmektedir (s.5). Sonug olarak psikolojik
istismar ile birbiri yerine kullanilan kavramlar arasinda ayrim yapilmasinin konuya bir katki sag-
lamayacag asikardir. Bu nedenle kavramsal farklilagmalarla fazla vakit kaybedilmesinin bir an-
lam1 bulunmamaktadir.

4. Psikolojik istismar davramslar nelerdir?

Cay (2000) yaptig1 arastirmada kadinlarin duygusal istismar olarak kabul ettikleri davraniglart
herkesin i¢inde kiiciik diisiiriilmesi, kendisine kiifredilmesi, aptal, salak gibi yakistirmalar yapil-
masi; diislincelerine deger verilmemesi, bagirilmasi, utandirilmasi, siddet ve korkuya dayali ile-
tisim kurulmasi, giiclinlin ya da yeterliliginin kabul gérmemesi, duygusal olarak kabul gérme-
mesi, jest ve mimiklerle korkutulmasi, telefon ya da elektronik postalarinin kontrol edilmesi ola-
rak siralamaktadir gosterilmektedir (akt. Ersanh, Yilmaz ve Ozcan, 2013). Aldatmak, terk etmek
(Kumar v.d., 2005) kiismeler, yok saymalar, baskalarina kendi yaninda daha fazla deger verilmesi
gibi tutum ve davraniglar da duygusal istismar i¢ginde gosterilmektedir (akt. Ersanli, Yilmaz ve
Ozcan, 2013). Baz fiziksel davrans tiirleri, fiziksel siddeti temsil ettikleri icin duygusal istismar
olarak kabul edilebilir (Marshall, 1996). Bu davraniglar arasinda; nesnelerin firlatilmasi, duvarin
tekmelenmesi, magdura kars1 parmak sallanmasi ya da yumrugun sikilmasi, magdur arabadayken
pervasizca arag kullanmak ya da magdur i¢in degeri olan objeleri yok etmekle tehdit etmek say1-
labilir. Mala verilen zarar, ciddi psikolojik, sosyal ve ekonomik maliyetlerle sonuglanan “sembo-
lik siddet” olarak kabul edilen bir duygusal istismar bi¢imidir (Engel, 2002). Magdurun evcil
hayvanlarina uygulanan zarar, hem insanlarda hem de hayvanlarda ac1 ¢ekmeye neden olmast
itibariyla duygusal olarak kotii muameleye yol agabilmektedir (Faver & Strand, 2007). Genel bir
siralama yapilacak olursa, psikolojik istismarin isaret ve semptomlar: arasinda siklikla;

e Kisiyi gébrmezden gelme,

e Izole etme,

e Taklit etme,

e Alay etme,

o Dislama,

e Onun i¢in 6nemli olan bir seyi elinden almakla ya da terketmekle korkutma/tehdit etme,
e Kisiyi yetersiz kilma ya da kendisini yetersiz hissettirme,
e Hakaret etme,

o Asagilama,

e Diizenli olarak hatalarin1 ve eksiklerini vurgulama,

e Kontrol etmeye ¢aligsma,

e Cocuk gibi muamele etme,

e ‘Fazla hassas’ olmakla suclama,

e Davraniglari diizeltme,

e Basari-hayal ve umutlarini kiiglimseme,
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e Cinselligi kontrol ve manipiile etmek i¢in kullanma sayilabilmektedir.

5. Risk altindaki gruplar ve 6zellikleri

Duygusal (psikolojik) istismar sinif ortamy, is yeri, kisinin geldigi aile, kendi ailesi gibi ortam-
larda calisilmistir (akt. Abowitz, Knox & Zusman, 2010:118). Psikolojik istismar {izerine yapilan
ilk donem caligmalar1; kadinlarin erkeklere gore daha yiiksek magduriyet yasadiklarini géstermis
olsa da (Shepard ve Campbell, 1992); yillar gectikge ortaya cikan istatistikler erkeklerin de mag-
duriyet oraninin artmakta oldugunu (Harned, 2001) gdstermistir. Yapilan son donem ¢aligmalar
(Anderson, 2010; Holtzworth-Munroe, 2005; Sears, Byers, Whelan, & Pierre, 2006) erkeklerin
de kadinlar kadar romantik iligkilerinde istismar magduru olabildigini ortaya koymaktadir (akt.
Abowitz, Knox & Zusman, 2010:117). Bu haliyle kadmlar ve erkeklerin her ikisi de istismarin
yikici fiziksel ve zihinsel sonuglarindan muzdariplerdir (akt. Abowitz, Knox & Zusman,
2010:117).

Romantik iligkilerdeki istismar ne yeni bir konudur ne de yas, cinsel yonelim, irk ya da sosyo
ekonomik diizey ile iliskilidir (akt. Abowitz, Knox & Zusman, 2010:117-8). Duygusal (psikolo-
jik) istismar, diger yakin iliskilerdeki istismar tiirlerinde oldugu gibi bircok iligki teorisyeni tara-
findan kisinin partneri {izerinde gii¢ kazanmasi ve kontrol sahibi olmasi i¢in kullanilan bir taktik
olarak kavramsallastirilmaktadir (akt. Abowitz, Knox & Zusman, 2010:119). Sears ve arkadaglari
(2006) dokuzuncu ve onbirinci smif dgrencilerinin yakin iligkilerindeki istismar {lizerine yaptigi
aragtirmada, geng erkeklerin maskiilenlik kurmak ve kontrol saglamak amaciyla psikolojik istis-
mar1 kullandiklarmi ileri siirmiistiir. Johnson (2009) gibi baz1 caligmacilar duygusal istismart;
davranislart kontrol etmekten baslayan zorlama ve tehdit, taklit etme, asagilama, kiiglimseme,
elestirici yorumlarda bulunmak, giinah kegisi yapmak ve izole etmeye uzanan genis bir yelpaze-
deki davraniglar igeren “yakin terérizm” (intimate terrorism) olarak adlandirmaktadir (akt.
Abowitz, Knox ve Zusman, 2010:119).

Loring (1994) duygusal olarak istismar edilmis kadinlarin, fiziksel istismara maruz kalmis ka-
dinlardan daha yalniz ve umutsuz olabildiklerini ileri slirmiistiir. Jacobson ve arkadaslar1 (1996),
istismarci bir evliligin sona ermesi i¢in, fiziksel siddetin sikligindan ziyade duygusal istismarin
yogunlugunun daha iyi bir gosterge olabildigini, zamanla duygusal istismarin, fiziksel istismar
kadar giiclii bir kontrol yontemi oldugunu ileri stirmiistiir. Yas agisindan bakildiginda geng — yash
kadinlar arasinda istismar oranlarinin benzer oldugu, kadinlarin émiir boyu risk altindaki hassas
bir grup olduklari goriilmektedir (Karakurt ve Silver, 2013:5).

6. Cahismanin amaci

Bu caligsmada yetigkinlerin romantik iligkilerinde psikolojik istismar davraniglarina maruz
kalma diizeyleri ile psikolojik istismar hakkinda farkindalik seviyelerinin ne oldugunun arastiril-
mas1 amaglanmigtir.
7. Yontem
7.1. Arastirma modeli

Bu arastirma i¢in ¢ok sayida elemandan olusan bir evrende, evren hakkinda genel bir kaniya
varmak amaciyla “genel tarama modeli” kullanilmistir (Karasar, 2018:111).
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7.2. Evren ve orneklem

Bu aragtirmanin evrenini romantik iliskisi olan yetiskin bireyler olusturmaktadir. Uygun 6r-
neklem se¢iminde evrendeki tiim elemanlarin birbirine esit se¢ilme sansina sahip olduklari “oran-
s1z eleman 6rnekleme” yontemi uygulanmistir (Karasar, 2018:151). Facebook sosyal medya plat-
formunda arkadaslik gruplarina {iye olan yetiskinlerden iligkisi olanlar 6rneklem kapsamina alin-
mistir. Arastirma sorularina yanit vermis toplam 85 katilime1 bulunmaktadir.

7.3. Veriler ve toplanmast

Veri toplama teknigi olarak yazili iletisim yoluyla veri toplama teknigi olan “yazigma” kulla-
milmistir (Karasar, 2018:221). Belirli bir amag ve plana gore diizenlenmis soru listesi olan “an-
ket”, bu veri toplama tekniginde yaygin olarak kullanilan araglardandir (Karasar, 2018:221). An-
ket, elektronik ortamda doldurulmasi istenerek uygulanabilmektedir (Karasar, 2018:225). Calis-
mada aragtirmaci tarafindan hazirlanan online anket web tabanli anket ¢éziimleri saglayicisi olan
“SurveyMonkey” araciligiyla 2018 Temmuz ayinda katilimcilara ulagtirilmistir.

7.4. Gereg

Arastirma i¢in 17 maddeden olusan psikolojik istismar davramislarini (PID) igeren anket (sor-
maca) ile 5 sorudan olusan Kisisel Bilgi Formu (KBF) hazirlanmistir.

Psikolojik Istismar Davraniglar: (PID) Anketi: 17 maddeden olusan bu anket “SurveyMon-
key” yazilimu ile ¢evrimigi olarak hazirlanmistir. Anketi (sormaca) cevaplayanlarin PID algilari
“(0) higbir zaman, (1) nadiren, (2) bazen, (3) siklikla” seklinde dortlii Likert 6lgegine gore diizen-
lenmistir. Anketin sonucunda 0-17 puan diisiik, 18-34 puan orta, 35-51 puan yiiksek diizeyde
psikolojik olarak istismar edici davraniga maruz kalis olarak degerlendirilmistir.

Kisisel Bilgi Formu (KBF): Toplam 5 sorudan olusan KBF; yas, cinsiyet, gelir diizeyinin be-
lirlendigi demografik bilgileri igermektedir. PID Anketin sonunda yer alan iki soru katilimcilarm
psikolojik olarak istismar edici davraniglar hakkinda bilgi sahibi olduktan sonra, konu hakkindaki
farkindalik diizeylerini 6l¢meyi amaglamaktadir.

7.5. Verilerin ¢oziimlenmesi ve yorumlanmasi

Arastirmanin uygulama kisminda veriler “SurveyMonkey” web sitesi araciligi ile toplanmistir.
Elde edilen nicel veri ilk agsamada web sitesi analizleri ile saglanmis, ikinci agamada tanimlayici
istatistiki analizler SPSS-22 ististiksel analiz programi ile yapilmistir. Yanitlarin karsilagtirilma-
sinda parametrik testlerden tek yonlii varyans analizi (ANOVA), bunun digindaki yanitlarin de-
gerlendirilmesinde sorularin her maddesi icin her bir verinin yinelenme saymini goésteren (Kara-
sar, 2018:259) frekans analizi yapilarak siklik yilizdeleri bulunmustur. Verilerin ¢dzimlenmesi ve
yorumlanmasinda .05 anlamlilik diizeyi kullanilmistir (Duman, 2018).

8. Bulgular

Katilimeilarin %86’s1mi1 kadinlar, %14’iinii erkekler olusturmaktadir. Katilimeilarin yas dagi-
lim1 Diinya Saglik Orgiitii (WHO) 2016 yili gruplandirmasina gére; %94,81°1 19-65; %3,90°1 15-
18; %1,30°u 66-79 yas araligindadir. Bu kisilerin gelir diizeyleri incelendiginde %83,12’sinin orta
gelirli; %9,09’unun diisiik gelirli; %7,79 unun yiiksek gelirli oldugu goriilmektedir (Tablo 2).
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Tablo 2. Katilimcilara iliskin veriler

N %
Cinsiyet Kadm 73 86
Erkek 12 14
Yay 15-18 3 3,9
19-65 81 94,8
66-79 1 1,30
Gelir diizeyi Diisiik 8 9,09
Orta 71 83,1
Yiiksek 6 7,7
Toplam 85 100

Aragtirma sonuglarinda cinsiyete gére PID maruz kalma diizeyi anlamli diizeyde farklilasmis
olup (p<.05); farklilagmanin yonii kadinlar lehine bulunmustur. Bunun disinda yas ve demografik
degiskenlere gore anlamli farklilasma tespit edilememistir (p>.05). Katilimcilarin PID anketine
verdikleri yanitlarin puanlarina bakildiginda; katilimcilarin ortalama 31 puan ile romantik iliski-
lerinde orta seviyede PID’e maruz kaldiklar1 goriilmektedir. PID frekans analizi sonuglaria ba-
kildiginda “kontrol etmeye ¢alisma” (%48), “davraniglar diizeltme/tenkit etme” %47 oranla sik
karsilasilan psikolojik olarak istismar edici davranislar arasinda gosterilmektedir (Tablo 3).

Tablo 3. Psikolojik istismar davraniglar frekans analizi sonuglari

Psikolojik istismar davramslari %

Gormezden gelme %39
Izole etme %34
Taklit etme %35
Alay etme %34
Dislama %26
Kisi i¢in 6nemli olan bir seyi elinden almakla korkutma/tehdit etme %24
Yetersiz kilma ya da yetersiz hissettirme %36
Terk etmekle korkutma/tehdit etme %30
Hakaret etme %32
Asagilamak %29
Diizenli olarak hatalar1 ve eksikleri vurgulama %45
Kontrol etmeye ¢alisma %48
Cocuk (ya da hizmetgi) gibi muamele etme %34
“Fazla hassas" olmakla su¢lama %44
Davranislart diizeltme/tenkit etme %47
Basari-hayal ve umutlar1 kiigiimseme %31
Cinselligi kontrol ve manipiile etmek i¢in kullanma %24

Katilimeilarin PID anketi sonunda, elde edilen puan goz 6niine alinarak psikolojik olarak is-
tismar edici davraniglara maruz kaldiklarini diisiiniip diisiinmedikleri sorulmustur. Psikolojik ola-
rak istismar edici davraniglara maruz kaldiklarini diistiniiyorlarsa bunu ilk ne zaman fark ettikleri
sorusuna verdikleri yanitlar incelendiginde; katilimcilarin %51,28°1 bu anketi yaparken fark etti-
gini; 48,72’sinin ise durumun daha dnceden farkinda olduklari tespit edilmistir.

9. Tartisma, sonuc ve oneriler

Bu caligmada yetigkinlerin romantik iligkilerinde psikolojik istismar davraniglarina maruz
kalma diizeyleri ile psikolojik istismar hakkinda farkindalik seviyelerinin ne oldugunun arastiril-
mas1 amaglanmistir. Arastirma sonucunda yetiskinlerin romantik iligkilerinde psikolojik olarak
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istismar edici davraniglara orta diizeyde maruz kaldiklar1 ortaya konmustur (X=31). Karakurt ve
Silver (2013) romantik iliskilerde psikolojik (duygusal) istismarin ABD'de yaygin oldugunu ve
muhtemelen iligkilerdeki kotii muamelenin en yaygin bicimi oldugunu ileri stirmektedirler (s.3).
Calismamiz literatiirde yer alan bu bilgiyi destekler nitelikte sonuglara ulagsmistir.

Arastirmada bir diger ilgi ¢ekici bulgu ise, katilimcilarin %51,28’inin bu davranislara maruz
kaldiklarini yapilan anket sonucunda tanimlayabildikleri, daha 6nceden bu durumun farkinda ol-
madiklaridir. Abugideiri (2010) Amerika’da pek ¢ok kadinin istismar edici bir iliskide olduklarini
ancak terapi seanslarinda tanimlayabildiklerini ifade etmistir. Arastirma sonuglar katilimcilarin
yarisinin (%51,28) romantik iligkilerinde karsilastiklar1 psikolojik olarak istismar edici davranig-
larin farkinda olmadiklarmi, farkindaligin uygulama sonucu kazanildigini gostermektedir. Bu
bulgu dikkatleri psikolojik istismar hakkinda farkindaligin neden diisiik olduguna dair yanitlara
yoneltmektedir. Konu hakkinda yapilan ¢aligmalar kisinin bu istismar tiirii ile ebeveynleri vesile-
siyle cocuklugunda tanistiysa, yillarca psikolojik istismara ugradiginin farkinda bile olmadan ya-
samini siirdiirebildigini gostermektedir (“Dr.James Garbarino”, 2013). Bu bakimdan bireylerdeki
diisiik farkindaligin sebepleri iizerine ebeveyn yetistirme tutumlari, ¢ocukluk déneminde duygu-
sal istismara maruz kalma, algilan duygusal istismar davraniglar1 gibi alanlarda yapilacak yeni
calismalara ihtiyac¢ vardir. Ileriki ddnem ¢alismalarindan elde edilen verilerin; bu konunun ne-
denlerine iligskin daha agiklayici bilgiler saglayacagi diistiniilmektedir.

Son s6z olarak psikolojik istismar i¢sel duygu ve diisiinceleri etkileyebildigi gibi kisinin hayati
iizerinde de kontrol sahibi olabilen, oldukg¢a yikici etkilere sahip bir istismar tiiriidiir. Psikolojik
olarak istismar edilmek kisinin kendini etrafindaki diinyada belirsiz, kendi evinde bile giivensiz
hissettirebilmektedir. Bireyin yakin iligkilerini, arkadagliklarini ve hatta kisinin kendisiyle olan
iligkisini altiist edip yikabilen ancak pek az kisinin taniyabildigi psikolojik istismar, hem bireysel
hem de toplumsal sagligin korunmasi i¢in fark edilmesi gereken elzem bir konudur.

10. Smirhhklar

Calisma arastirmaya katilan 85 katilimci ile smirlidir. Orneklem biiyiikliigii Tiirkiye’de ro-
mantik iliskisi olan bireyleri temsil i¢in yeterli degildir.
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Extended abstract in English

LR INY3 LR INY3

Psychological abuse, also referred to as “psychological violence”, “emotional abuse”, “chronic
verbal aggression” or “mental abuse”, is a form of abuse, characterized by the subjecting, or the
exposing of a person to another person with behavior that may result in psychological trauma
including anxiety, chronic depression, or post-traumatic stress disorder. Ignoring, isolating,
mocking, humiliating, exclusion, Threats of abandonment of him/her or threatening to take away
something that is important to them, making them incapable or making someone feel inadequate
or insulted, regularly pointing out mistakes and deficiencies, trying to control, belittling, under-
estimating their feelings, accusing them of being “too sensitive” in order to deflect their abusive
remarks, correcting behaviors, trivializing accomplishments, hopes and dreams, withhold sex as
a way to manipulate and control can be considered as some of the signs and symptoms of psycho-
logical abuse. This type of abuse can be hidden for years because of the lack of visible physical
evidence. Even more if the person has met this abuse by his or her parents in childhood, they can
continue their lives for years without being aware of being psychologically abused.

Aim of the study: This study was conducted to investigate the frequency of emotionally abusive
behaviors in adults' romantic relationships.

Research question: How often individuals experience emotionally abusive behaviors in romantic
relationships is the question of the study.

Research model: A questionnaire which is a quantitative research model has been used to asses
emotionally abusive behaviors.

Participants: 85 participants who are in a romantic relationship volunteered the study on social
media. Participants were divided into three age groups according to World Health Organization
(WHO) age classification. The first age group included 15-18 years old with a ratio of 3.90%; the
second age group included 19-65 years old with a ratio of 94.81% and the last group was from
between the age of 66-79 with a ratio of 1.30%. In the study 85.71% of participants were female
and 14.29% were male. According to their incomes 83.12% of the participants had middle socio
economic level, 9.09% of the participants had low socio economic level and 7.79% of the partic-
ipants had high socio economic level.

Method: Participants answered the online survey which consists of 17 questions through the sur-
veymonkey.com website. Data were collected in July 2018.

Materials: This study used the questionnaire which was prepared by the researcher. The items
were examined with 4-point Likert type (never -1 point-, rarely -2 points-, sometimes -3 points-,
often -4 points-) scale. These 17 items consist of the most experienced emotionally abusive be-
haviors in the adult romantic relationships described in the literature. The score between of 0-17
points showed low exposure; 18-34 points showed middle exposure; 35-51 showed high exposure
of emotionally abusive behaviors.

Analysis: Frequency analysis has been made in the surveymonkey.com analysis page. One-way
ANOVA analysis was used to determine the significant difference between of demographical
variables and 17 items.

Results: Participant responses were concentrated in the 31% range which means middle exposure
to emotionally abusive behavior in their relationships. Among these behaviors described in the
literature as psychologically abusive, “accusation of being too sensitive” was found to be 44%,

Copyright © 2015 by IJSSER
ISSN: 2149-5939



43

Duman, N. (2019). Recognizing psychological abuse. International Journal of Social Sciences and Education
Research, 5(1), 33-43.

“regularly pointing out mistakes and deficiencies” 45%, “correcting /criticizing behaviors” 47%,
and “trying to control” 48%. The other abusive behaviors described in the literature such as ig-
noring, isolating, mocking etc. were found between of 29-34% prevelance in adult’s romantic
relationships. The duration of psychological abuse was 72,50% for a period of several months; 1-
2 years with a rate of 12.50% and with a period of 6-10 years; 2-5 years with a rate of 2.50%. It
has been found that 48.72% of the participants had realized that they had been exposed to emo-
tionally abusive behaviors before the questionnaire were taken and 51.28% of participants stated
that with the help of questionnaire, they gained awareness of these behaviors.

Conclusion: Psychological abuse can take control over one's life, severely affect their feelings
and thoughts. One may feel uncertain and unsafe in the world around them, even in their own
home. Psychological abuse also defined as emotional abuse, which can destroy individual's close
relationships, friendships, and even the person's relationship to himself/herself, nevertheless only
a few can perceive, is an essential issue that must be recognized for both individual and social
mental health. This research was conducted in order to better understand the frequency of emo-
tionally abusive behaviors and raise public awareness.

Keywords: psychological abuse, psychological violence, emotional abuse, adult, mental health.
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Abstract

This study aims to provide an understanding of English as foreign language (EFL) university students’ perception
and experience of participating in extracurricular English contests in China. In this study, the extrinsic factors and
intrinsic beliefs that contribute to university students’ motivation to participate in extracurricular English contests
during their study at university were examined. Forty-nine students who have participated in extracurricular Eng-
lish contests were investigated in questionnaire, eight of whom were invited for in-depth semi-structured inter-
views. Research findings show that instructors’ support is the highest external factor that motivated students to
participate in extracurricular English contests. On the other hand, rewards (monetary or honorary) constituted a
very important factor, and school’s support and parent ’s/friends’ encouragement are other important factors that
contribute to their willingness to participate. Additionally, the research also revealed the crucial importance of
their strong intrinsic beliefs.

Keywords: student motivation, EFL students, extracurricular contest

1. Introduction

With the deepening of higher education reform, colleges and universities in China pay more
and more attention to the development of students’ core literacy. it is increasingly recognized that
colleges and universities represent a viable venue in which to teach competencies and inherently
have mandates aimed at promoting students’ holistic development and all-round success (Kinzie
& Kuh, 2017) rather than solely emphasizing success on standardized tests (Scales et al., 2006).
Therefore, to comprehensively facilitate university students’ positive development, extracurricu-
lar activities, which are defined as developmental activities performed by students that fall outside
of the normal school curriculum and are practiced outside of regular class hours (Forneris, Camiré
& Williamson, 2015), are widely utilized. As Feldman and Matjasko (2005) state “extracurricular
activities offer a means to express and explore one’s identity, generate social and human capital,
and offer a challenging setting outside of academics” (161). Relevant research evidence (eg.
Chan, 2016; Han and Kwon, 2018) revealed that extracurricular activities may enhance students’
academic outcomes, academic confidence, and their sense of self-efficacy at schools, cultivate
students’ problem-solving, analytical and critical skills, and foster students’ positive psychologi-
cal characters and interpersonal competence. However, these studies that focused on identifying
the effect of extracurricular activities on students’ academic outcomes and behavioral or psycho-

! Correspondence author, Assoc. Prof., Xingzhi College, Zhejiang Normal University, Jinhua, Zhejiang Province,
China / Institute of Foreign Linguistics and Applied Linguistics, Zhejiang Normal University, Jinhua, Zhejiang Prov-
ince, China, E-mail: pxq@zjnu.cn

2 Assoc. Prof., Faculty of Education, University of Macau, Macao, China

Copyright © 2015 by IJSSER
ISSN: 2149-5939




45

Pan, X., Gan, Z. (2019). Understanding EFL students’ motivation for participating in extracurricular contests:
Insights from China. International Journal of Social Sciences and Education Research, 5(1), 44-53.

logical changes could only provide a partial and crude account of the nature of students’ partici-
pation in such activities. What matters more are students’ perception, understanding and beliefs
of extracurricular activities for their overall development, namely, their lived experience with
extracurricular activities. Thus, to gain an in-depth understanding of extracurricular activities, it
is important to take a students’ perspective and survey the terrain of extracurricular activities with
regard to the nature of their participation experience. And quite apart from that, there exists a
paucity of research on the understanding of university students’ participation in extracurricular
contests.

The current study examined the motivating factors which promoted EFL university students
to participate in extracurricular contests and the participants’ perception and experience of partic-
ipating in extracurricular English contests, attempting to further probe into the extrinsic factors
and intrinsic beliefs that contribute to their motivation to participate. It is hoped that findings from
this study can provide some contextual foreground for the future longitudinal studies and bring
implications for the construction of more effective extracurricular activities in the future.

2. Literature review

Achievement motivation theorists attempt to explain the reason why people choose tasks, per-
sist on those tasks, and vigorously conduct them (Pintrich & Schunk, 1996). People’s definite
behaviors can be attributed to motivation. Motivation refers to the desire to achieve a goal or a
certain performance level, leading to goal-directed behavior (Franken, 1994). Many researchers
have conducted related study on the relationship between motivation and certain behaviors. Geor-
giou & Kyza (2018) investigated whether students’ immersion on learning in Augmented Reality
settings was influenced by their motivation, finding that immersion was positively predicted by
specific motivation and in turn, learning outcomes were positively associated with the level of
immersion that students achieved. Zainuddin (2018) examined students’ learning performance
and perceived motivation in a gamified flipped classroom, identifying that students motivated to
compete and beat other students during the gamification activities and their motivation to compete
also promoted their learning performances. Within the context of Rogers theory of perceived at-
tributes, Raman, Vachharajani & Achuthan (2018) investigated students’ motivation to adopt pro-
gramming contests, revealing that student motivations were strongly related to attributes like rel-
ative advantage, peer influence, perceived enjoyment and perceived usefulness, and that students
generally expressed positive attitude towards participating in programming contests as it helped
strengthen their problem solving and programming skills. When we refer to college students as
being motivated, we mean that they are making efforts to attempt to accomplish certain tasks. The
present study investigated college students’ engagement in extracurricular English contest activ-
ities, namely, effort and persistence. Understanding students’ participation in those activities is
imperative, for the evidence from motivation theory suggested that the level of students’ partici-
pation is significantly related to their expectancy on outcomes and various achievements and per-
formance (Furrer & Skinner, 2003). The expectancy-value theory explained how motivation in-
fluences people’s choice, persistence, and performance. When participating in extracurricular
English contest activities, they expected to obtain good performances and thus could benefit from
those activities. In this study, we adopted the expectancy-value theory of motivation (Eccles &
Wigfield, 2002; Pintrich, 1989; Wigfield & Eccles, 2000) as a framework to conceptualize college
students’ motivation. The expectancy factors (such as language skills improved; social experience
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obtained; other forms of self-efficacy) have been described as college students’ intrinsic motiva-
tion to perform English contest tasks and meanwhile the extrinsic component (such as school’s
support; teacher’s instruction; etc.) constituted important influential factors (Pintrich & de Groot,
1990). Ryan, Rigby & Przybylski (2006) pointed out that the events and conditions that promote
a person’s sense of competence and autonomy enhance their intrinsic motivation, which in turn,
can produce feelings of enjoyment and interest (Deci & Ryan, 1985). In his discussion about
motivation, Bandura (1997) included the perspective of expectancies by distinguishing between
efficacy expectations and outcome expectancies. He contended that expectancy-value theorists
tended to focus on outcome expectations in their research models while easily neglected that ef-
ficacy expectations are more predictive of performance than are outcome expectations. Many
researches have demonstrated that self-efficacy contributed to students’ personal effort and per-
sistence (Cox & Whaley, 2004; Fan, 2011) and showed a positive relationship between students’
self-efficacy and academic engagement (e.g. Zeldin, Britner & Pajares, 2008; Restubog, Floren-
tino & Garcia, 2010). That is, students with high self-efficacy are more likely to actively take part
in diverse academic tasks and make greater effort to accomplish them, and consequently these
behaviors enhance academic outcomes. According to Rodgers et al (2014), self-efficacy triggered
students’ goal pursuit, behavioral engagement, and persistent efforts. Based on the expectancy-
value theory, Wu & Fan (2017) investigated the relationship between college students’ achieve-
ment motivation and achievement-related behaviors, showing that students’ academic self-effi-
cacy and subjective task value constituted two important components. Thus, current literature has
yielded some insights into the relationship between motivation and behaviors. However, there are
a few explorations about students’ motivation to participate in extracurricular English contests,
especially under China’s cultural contexts. This study aimed at enriching our understanding of
this issue by examining the nature of China’s EFL university students’ extracurricular activities.

3. Research design
3.1 Participants

The study was conducted at a teacher-education oriented university in eastern China. This
university whose primary goal is to cultivate future teachers highlights the characteristics of
Teacher Education, thus attaching great importance to the development its students’ professional
skills as a teacher. As a part of extracurricular extensive learning activities, this university actively
organizes and encourages students to participate in extracurricular English contests so as to im-
prove their language proficiency and professional skills. During the three years from 2015 to
2018, more than 50 English as foreign language (EFL) students from this university had won the
third prize and above in a variety of English contests at the provincial level and above, five of
whom had won the first prize in the national English competition. Certainly, only forty-nine stu-
dents agreed to be invited to participate in this study, and only eight of the 49 students were
willingly and voluntarily participated in the follow-up interviews.

3.2 Data collection and analysis

In this study, a blend of quantitative and qualitative method of data collection was adopted.
Firstly, a questionnaire was conducted to survey the motivating factors of students’ participation
in extracurricular English contests, and statistical SPSS was utilized to analyze collected ques-
tionnaire data. The questionnaire surveyed the factors that the interview participants reported hav-
ing influenced their engagement in extracurricular English contests and that the existing literature
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concerning intrinsic and extrinsic motivation has identified as major factors that influence stu-
dents’ behaviors, including instructor support, school support, parents/ friends/ peers support, and
performance expectancy (i.e. perceived useful of the behavior for personal development) (Dor-
ney, 2001; Pintrich, 2004). All the items were measured using a 6-point Likert scale, with 1 being
strongly disagree and 6 being strongly agree. The instrument was pilot tested (a=0.91) on 20
foreign language learners at this university for their understanding of each item in the survey,
showing a good variability. Qualitative data pertinent to students’ perception and experience of
participating in extracurricular English contests come from in-depth semi-structured interviews
with the eight participants. The interview on each participant lasted for about 1 hour with ques-
tions focusing on students’ motivation and suggestions on participating in English contests, in-
cluding such questions as “what’s your purpose of participating in English contests?”, “what in-
structors and your school did to help you?”, “what’s your suggestions on English contests?”, etc.
The aim of the interviews and its procedure were clearly explained to all participants. The semi-
structured interviews were verbatim transcribed and analyzed through a hybrid approach of in-
ductive and deductive thematic analysis (Fereday & Muir-Cochrane, 2006). Transcripts were sent
back to the respondents for validating before used for analysis.

4. Findings
4.1 Motivating factors of students’ participation in extracurricular English contests

The questionnaire consists of both extrinsic and intrinsic motivation factors (See Table 1).
Extrinsic motivation factors are from instructors, school, and parents/friends/peers/, while intrin-
sic motivation factors are about students’ considerations for personal development. From the in-
vestigation result, it can be found that both extrinsic and intrinsic motivation factors significantly
promoted students’ participating in English contests. Among extrinsic motivation factors, the mo-
tivation factors from instructors are more prominent, especially instructor’s tutoring attitude
(M=5.1633) and instructor’s tutoring remarks (M=5.1633). In terms of the motivation factors
from school, compared with other 5 factors, monetary or honorary obtained from participating in
English Contest comparatively highly promoted students (M=5.0816). As for the motivating fac-
tors from parents/friends/peers, it can be found that parents’ and friends’ encouragement is more
significant (respectively M=4.8163 and M=4.8367). Additionally, the result demonstrated that
intrinsic motivation highly promoted students’ participation in English contests, especially they
believed that participation in English contests can enrich their insights (M=5.0816) and enrich
their experiences (M=5.1224).

In the questionnaire, students’ suggestions on extracurricular English contests were also cov-
ered (See Table 2). The investigation result indicated that students hoped that English contest can
be related to their learning (M=5.1429) and future career (M=5.2653), demonstrating students’
essential motivation in participating in English contests.
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Table 1 Motivating factors of students’ participation in extracurricular English contests (N=49)

Motivating factors Mean Std. Deviation
Motivation factors from Instructors

Instructor’s encouraging words motivated me 5.0612 1.12561
Instructor’s professional knowledge promoted me 5.1224 99232
Instructor’s tutoring strategies promoted me 5.1020 1.08484
Instructor’s tutoring experiences promoted me 5.1020 96274
Instructor’s tutoring attitude promoted me 5.1633 92075
Instructor’s tutoring remarks promoted me 5.1633 92075
Motivation factors from School

School’s support on English Contest promoted me 4.8776 92720
School’s environment and atmosphere of English Contest promoted me 4.8980 79700
School’s prize mechanism of English Contest motivated me 4.9592 .84061
School’s issuing information on English Contest promoted me 4.4490 98025
School’s propaganda of students’ obtaining prizes promoted me 4.3673 1.01435
Money or honor obtained from participating in English Contest promoted me 5.0816 .83757
Motivation factors from Parents/ Friends/Peers/

Parents’ encouragement motivated me 4.8163 1.01393
Friends’ encouragement motivated me 4.8367 .98630
Peers’/ classmates’ encouragement motivated me 4.7959 .99957
Peers’/Classmates’ model motivated me 4.6122 1.09576
Motivation factors from the considerations for personal development

Participating in English Contest can help utilize my professional knowledge 5.0204 87773
Participating in English Contest can help enlarge my insights 5.0816 .86209
Participating in English Contest can help enrich my experiences 5.1224 .94940
Participating in English Contest can help enrich my interpersonal interactivity 4.8367 1.06745
Participating in English Contest can help cultivate my psychological quality 5.0612 96627

Table 2. Participants’ suggestions on extracurricular English contests (N=49)

Mean Std. Deviation
I hope English Contest can be related to my current major learning 5.1429 93541
I hope English Contest can contribute to my future career 5.2653 .88448
I hope my school will create more opportunities of English Contests 5.0408 99915
I hope my school will make English Contests diverse 5.1224 .94940

4.2 Participants’ perceptions of participation in extracurricular English contests

Understanding how students perceive of their participation in English contests enables us to
gain a more comprehensive view of their motivation and to support their professional learning. In
this study, the semi-structured interview was conducted, and findings are discussed as follows.

Instructor’s help. Every respondent seems to agree that instructor’s help plays an important
role in their participation motivation, leading them to be active and success in English contests.
All of them believed that instructors have rich professional knowledge, tutoring experiences and
tutoring strategies, which helps them very much during training and preparation for contests. In-
structor’s attitude and remarks have a high impact on them. When asked about instructor’s help,
some respondents stated:
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“With her rich tutoring experience, the instructor guided me to collect related language
materials, helped me to modify my intonation and accent, and more importantly taught me
how to answer questions.” (Respondent 1)

“My instructor asked me to watch videos of other students who have won prizes of high
levels, and taught me how to imitate their gestures, oral expressions, and speaking speed.”
(Respondent 2)

As a tutor, the instructor is very influential and helpful. Students will abide by instruction and
guidance of the instructor, as one respondent said:

“The instructor is the motivator and guidance for us. Besides, the instructor could help in
enhancing student performance by encouraging them to be more confident. Therefore train-
ing, guiding, motivating and helping are the duty of the instructor. On his guidance, attitude
and personality, the instructor should be the role model. Therefore the instructor can steer
students into achieving their greatest potential.” (Respondent 3)

Based on the respondents’ point of views, the instructor is a tutor and motivator for students
to be more motivated and successful in English contests. The findings revealed the significant
role that instructors can play to motivate students’ participating in contest.

School’s support. Respondents stated that school’s support is mainly embodied in the organ-
ization of English contests, the construction of atmosphere, the information issuing, and the prize
mechanisms of English contests.

“Our school helps to issue the notice about the contest information and organizes teachers
to instruct us. In a good atmosphere where many students participate in English contest, we
will be more motivated to participate.” (Respondent 4)

As far as monetary reward or honor is concerned, respondents highlighted its importance by
stating that

“It is a great pleasure to win a bonus or a certificate of honor in an English contest. It is
not only a reward for my efforts, but also a material or spiritual encouragement.” (Respond-
ent 5)

“Winning a prize or an honorary certificate is an affirmation of my professional ability.
They are the fruits of my growth. Especially the honorary certificates can enhance my self-
confidence.” (Respondent 6)

Parents’/friends’/ peers’ encouragement. Respondents perceived that the encouragement
from parents, friends or peers did have impact on their motivation to participate in English con-
tests. Perhaps parent are the closest person to these participants and they are still dependent of
their parent as they are still studying at school. Their parents encouraged them to be more active
at school and improve their professional potential by participating more extracurricular activities.
This can be seen when one respondent said:

“My parents have contributed a lot of energy and support for my success in extracurricular
activities. For Example, they asked me about my preparation for the competition, and
backed me up. This encouraged me to make more efforts.” (Respondent 7)
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Not only spiritual encouragement from parents will lead those participants to be involved in
English contests, the encouragement from friends, peers or classmates is also an important factor
for them to be self-motivated.

“My friends and peers gave me help when I was preparing the competition. They even
helped me look for related materials for the competition.” (Respondent 8)

“My peers acted as judges, and they would help correct some problems in my English
speech, such as intonation, gesture and facial expression.” (Respondent 9)

Intrinsic motivation: considerations for personal development. Accounts from the partici-
pants revealed that their intrinsic motivation constituted a decisive factor for their participation in
extracurricular English contests. Almost without exception, they participated in contests for per-
sonal development, either for professional study or future career development, which can be seen
from two representative respondents’ reports.

“As English majors, we can put the professional knowledge we have learned into practice
by taking part in extracurricular English contests. The practice of classroom knowledge
needs a platform, and English contest is a good platform to show and exercise myself.”
(Respondent 10)

“My dream job is to be an English teacher. Now I need to improve my skills, especially my
spoken English, so taking part in the English speech contest can not only help me improve
my spoken English, but also improve other related skills as a normal university student.”
(Respondent 11)

Almost all the respondents agreed that the purpose of their participating in English contests is
to promote the practical application of knowledge, exercise language skills, and train themselves
for the future career as a teacher. This could be quite understandable, for as normal university
students they should equip themselves with adequate skills for their future teacher careers.

5. Discussion

This study focused on survey what motivated China’s EFL university students’ participation
in extracurricular English contests and their perceptions and experience. The data from question-
naire demonstrated that both intrinsic and extrinsic factors motivated students’ engagement. The
extrinsic factors significantly derived from instructors’ support and the consideration of rewards.
All participants agreed that instructors play an extremely important role in steering them into
active participation and success in contests. As one participant stated “the instructor’s knowledge,
experience, and skillful instructions help us make good preparations for contests and her attitude,
and motivational words motivate us to be confident”. Additionally, they felt happy to obtain re-
wards either in monetary or honorary form or both by participating in extracurricular English
contests activities. Certainly, the intrinsic factor, that is, students’ beliefs on the usefulness of
extracurricular English contests activities on their future personal development is crucial.

The analysis of the interview transcripts revealed that all eight participants rated the extracur-
ricular English contests high. Firstly, they perceived that the extracurricular English contests pro-
vide a platform for them to improve learning and show themselves, not only stretching their Eng-
lish language ability, but comprehensively fostering their competence in language knowledge ap-
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plication, judgment analysis, logical speculation, on-the-spot reaction and psychological adjust-
ment. Secondly, they stated that extracurricular English contests helped enrich their experience
and make them more mature and calmer. Thirdly, they believed that they met different people
during the contests, established a good interpersonal relationship, learned a lot from them, and
broadened their horizons. According to the interviews from the eight participants, school’s sup-
portive atmosphere did have the very influential role in triggering students’ involvement in con-
tests, for the school provided them with myriad convenient conditions, such as arranging tutot/s,
organizing training and sessions, publicizing award-wining students on college’s website, etc. In
fact, it is the propaganda of these award-winning students from college’s website, one participant
reported, that motivates her to take an active part in the contests activities by following their
example. On the other hand, they assumed that parent’s/friends’ encouragement are other im-
portant factors that contribute to their motivation and willingness to participate.

Additionally, the analysis of interview transcripts also revealed the crucial importance of their
strong intrinsic beliefs, because they felt that they did encounter some negative experience, such
as much time and energy consumed in preparing for contests; physical and mental pressure; un-
expected faults made in contests.

6. Conclusion and implications

The implications of this study for higher education are prominent. Given the positive feedback
from the EFL university students who participated in the extracurricular English contests, this
study helped to reinforce the notion that, no matter the context, higher education should create
opportunities through multifaceted levels for more if not all students rather than having a limited
number of extracurricular contests available. In particular, this study demonstrated that extracur-
ricular contests could be utilized as an effective way of fostering pre-service teacher’s compre-
hensive competence, and accelerating pre-job preparation and role-learning for the students of
normal institutions. The perceptions from participants specifically highlighted the importance of
tutor’s instruction and their motivational words, which indicates that, to increase students’ access
to extracurricular contests and reduce tutors’ workload, a greater number of teachers should be
encouraged to be involved in instructing the activities. Furthermore, help from instructors, espe-
cially for students’ psychological adjustment during contests, particularly entails. Additionally, it
should be noted that although financial rewards from winning a prize may be a factor which mo-
tivates students to participate, students should be ritually reminded that utilizing contests activities
to promote competence development is the top priority. Certainly, although as a preliminary re-
search with some limitations of self-reported data and a comparatively small number of samples,
this study enabled to bring some enlightenment to similar topics. It is hoped that further research
will be conducted to probe into the specific mechanisms that explain the effects of and relation-
ships between extracurricular contests and university students’ academic outcomes.
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Arastrmamn amact amator lig futbolcularin giidiisel iklim ve karar verme stilleri ile sporda ahlaktan uzaklagma
diizeylerinin incelenmesidir. Arastirmanin ¢alisma grubunu 228 futbolcu (X,.s =21,62+3,81 ve Xspor yui
=10,39+4,48) olusturmustur. Veri toplama araci olarak; Sporda Ahlaktan Uzaklasma Olgegi, Melbourne Karar
Verme Olgegi ve Sporda Algilanan Giidiisel Iklim Olgegi’’ kullanilmistir. Verilerin analizinde; betimleyici istatis-
tikler, t testi, ANOVA ve Pearson Korelasyon analizi kullamimistir. Futbolcularin kagingan, panik ve erteleyici
karar vermek yerine karar verirken kendisine giivenerek dikkatli kararlar vermeye ¢aligtiklar: gériiliirken cezalt
futbolcularin daha kagingan kararlar verdigi belirlenmistir. Ayrica performans iklimine sahip futbolcularin saha-
larda daha fazla ahlaktan uzaklagtig saptanmistir.

Anahtar sozciikler: Futbol, ahlaktan uzaklagsma, karar verme, giidiisel iklim

Abstract

The aim of the research is to investigate amateur league footballers' motivational climate and decision making
styles and Moral Disengagement in Sport levels. The study group of the study included 228 male football players
()? age =21,62+3,81 ve X sports year =10,39%14,48) As a data collection tool; The "Moral Disengagement in Sport Scale"
,the "Melbourne Decision Scale " and the "Motivational Climate Scale" were used. In the analysis of the data;
descriptive statistics, t test, ANOVA and Pearson Correlation analysis were used. While footballers are trying to
make careful decisions by trusting themselves instead of making decisions about avoidance, panic and delay, it has
been determined that the penalized footballers make more inevitable decisions. It was also found that footballers
with a performance climate are moving away from morality on the grounds.

Keywords: Football, sport, moral disengagement, decision making, perceived motivational climate

1. Giris

Futbol diinyanin en popiiler sporlar arasinda yer almaktadir. Futbolun bu kadar popiiler olma-
smin en 6nemli nedenlerinden biri; ani yon degistirmeler, sprintler, sigramalar gibi oyunun gidi-
satin1 bir anda degistirebilen yiiksek siddetli ve kisa siireli aktiviteler icermesidir (Stolen ve ark.,
2005). Futbol bir takim oyunudur ve takim oyunlarinda bireysel hedeflerden ziyade takimi olus-
turan her bir oyuncunun motivasyon ve giidiilenme diizeyi alinan sonugcta etkili olmaktadir. Gii-
diisel iklim 6zellikle takim sporlarinda basartyi etkileyen psikolojik 6zelliklerdendir (Ariburun ve
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Asgt1, 2005). Bir spor ortaminda iki farkli giidiisel iklim vardir. Birincisi beceri geligsimini igeren
dgrenmeyi ve antrenman yapmay1 destekleyen ustalik iklimidir. Ikincisi, rakibin yeteneklerine ve
yaptiklarina odaklagmay1 kolaylastiran, y1ldiz olmayi, rakibini alt etmeyi giiclendiren performans
iklimidir (Roberts ve Ommundsen, 1996). Asir1 kazanma istegi kimi zaman sportif kurallarin yok
sayilmasina neden olmaktadir. Bu durum da sporun saygi, baris, sosyallestirici ve egitici yoniiniin
disina ¢ikilarak, saldirgan, rahatsizlik verici ve huzur bozucu davraniglarin ortaya ¢ikmasina se-
bebiyet vermektedir (Tanriverdi, 2012). Spor branslarinin her birinin kendine 6zgii bir sistemi,
uyulmasi gereken kurallari, yarigma-karsilasma alani ve bigimleri vardir. Bir sporu benimsemek
ve onu yapmay1 istemek daha bastan onun tiim kurallarini kabul etmeyi, onlara uymayi, onlara
kars1 ¢cikmamayi, onlar1 savunmay1 gerektirmektedir (Erdemli, 2006). Cesitli nedenlerle sporcu-
larda yaratilan ya da sporcunun kisiliginde var olan bu asir1 kazanma istegi ya da kazanma hirsi
sporcunun hem sportif ahlaktan uzaklagsmasina etki ederken, bu durum sporcunun karar verme
stirecinide etkileyebilmektedir.

Karar verme insanin yapisi geregi her asamada karsilastig1 dogal bir siirectir. Karar verme
siireci baglangigta kolay gibi goriinse de karmasik bir siire¢ olarak kargsimiza ¢gikmaktadir (Pekdo-
gan, 2015). En kisa haliyle sunulan segenekler igerisinden en uygun olanin tercih edilmesi olarak
tanimlanan (Tatlilioglu ve Deniz, 2011); karar verme ve karar verme stili bireyin giinliik yasa-
minda oldugu gibi, spor ortaminda da biiyiik 6nem tagimaktadir. Spor ortaminda uygun ve yerinde
verilen kararlar, oyunu olumlu etkileyecegi gibi; verilen yanls kararlar ya da yanlis zamanda
verilen kararlar oyun iginde sporcuyu olumsuz etkilemenin yani sira oyunun sonucunu da etkile-
yebilir (Leveaux, 2010). Bir¢ok spor dalinda sporcular, ¢esitli ihtimaller arasinda karar vermek
zorunda kalir. Futbolcu topa ne zaman vuracagina ve nereye atacagina, jimnastik¢i yeni bir hare-
ket serisini denemeye, giires¢i belli bir kavrama teknigini uygulamaya yonelik stiline karar verir-
ken, igsel olarak varilan kararin uygulamaya yonelik bu asamasinda takilip kalabilirler. Sporcu
bdyle bir durumda olasiliklardan birisini tercih etmesine ragmen hareketi gerceklestirmeye yone-
lik adimlar ya geg atilir ya da hi¢ atilamaz (Baumann, 1986, s. 189).

Sporcunun giidiilenmesini ya da motivasyonunu, basari ve basarisizligin sporcu i¢in ne anlama
geldigini, sporcunun farkli ortamlarda neden farkli davraniglar sergiledigini, spora neden katildi-
gin1 anlaminin temelinde sahip olunan hedef profillerinin bulunmasi bir¢cok arastirmaciy1 farkl
spor branglarinda yer alan sporcularin hedef profillerini ve o spor branslarinda sporcularin ortami
nasil algiladiklarini arastirmaya yonlendirmistir (Ariburun ve Asgi, 2005).

Bu baglamda caligmanm amact amator lig futbolcularin giidiisel iklim ve karar verme stilleri
ile sporda ahlaktan uzaklagma diizeylerinin bazi bagimsiz degiskenlere gore incelenmesi ve ara-
larindaki iligkinin ortaya konulmasidir.

2. Yontem
Evren ve orneklem

Aragtirmanin evrenini amatdr ligde oynayan futbolcular olustururken drneklemini ise Istanbul
[li Amatér liginde oynayan ortalama yas1 21,62+3,81 olan ve ortalama 10,39+4,48 spor yilina
sahip 228 erkek futbolcu olusturmustur.

Veri toplama araglar

Arastirmada veri toplama arac1 olarak; Sporda Ahlaktan Uzaklasma Olgegi , Melbourne Karar
Verme Olcegi ve Sporda Algilanan Giidiisel iklim Olgegi kullanilnustir.
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Sporda ahlaktan uzaklagma élgegi: Boardley ve Kavussanu (2008) tarafindan sporcularin ah-
laktan uzaklagma mekanizmalarini 6lgmek iizere gelistirilmis 6l¢egin Tiirkge gecerlik ve giive-
nirlik caligmasi Giirpinar (2015) tarafindan yapilmustir. Olgek 7°1i Likert tipi bir 6lcektir. Hig
katilmiyorum (1), katilmiyorum (2), biraz katilmiyorum (3), tarafsizim (4), biraz katiliyorum (5),
katiliyorum (6) ve tamamen katiliyorum (7) seklinde puanlanan 8 maddeli ve tek faktorliidiir.
Maddelerin tiimii olumsuz anlam tasimaktadir. Olgekten alinan yiiksek puanlar, sporcularin daha
cok ahlaktan ayrildiklar1 anlamina gelmektedir.

Karar verme 6lgegi: Mann vd., (1998) tarafindan gelistirilen 6l¢ek, Deniz (2004) tarafindan
Tiirkce’ ye uyarlanmustir. Olgek 28 madde ve iki kisimdan olusmaktadir. Birinci kisimda 6 madde
ve bir alt boyut; karar vermede 6zsayginin belirlenmesi, ikinci kisimda; 22 madde ve 4 alt boyut;
Dikkatli karar verme stili, kagingan karar verme stili, erteleyici karar verme stili ve panik karar
verme stilinden olugmaktadir. Olgek “Dogru (2)”, “Bazen Dogru (1), “Dogru Degil (0)” seklinde
puanlanmaktadir. Dikkatli Karar Verme Stili: Bireyin karar vermeden dnce 6zenle gerekli bilgiyi
aramas1 ve alternatifleri dikkatlice degerlendirdikten sonra se¢im yapma durumudur. Kagingan
Karar Verme Stili: Bireyin karar vermekten kaginmasi, kararlar baskalarina birakma egiliminde
olmasi ve boylece sorumlulugu bir baskasina devrederek karar vermekten kurtulmaya caligsma
durumudur. Erteleyici Karar Verme Stili: Bireyin karar1 gegerli bir neden olmaksizin stirekli er-
teleme, geciktirme ve siiriincemede birakma durumudur. Panik Karar Verme Stili: Bireyin bir
karar durumu ile kars1 karsiya kaldiginda, kendini zaman baskisi altinda hissederek aceleci dav-
raniglar sergileyip ¢abuk ¢oziimlere ulagsma ¢abast durumudur (Deniz, 2004).

Giidliisel iklim 6l¢egi: Walling, Duda ve Chi (1993) tarafindan yapilan giidiisel iklim dl¢eginin
Tiirkce gecerlik ve giivenirlik ¢aligmasi Toros (2001) tarafindan yapilmustir. Olgek 9’u perfor-
mans, 12’si ustalik iklimi olmak {izere 21 maddeden olugsmakta ve 5°1i Likert seklindedir (1=ta-
mamen katilmiyorum, 5=tamamen katiliyorum). Envanterde “Bu takimda, takim arkadaglarindan
daha iyi oynadiklarinda kendilerini iyi hissederler” ifadesi performans iklimini agiklarken, “Bu
takimda oyuncular spor dali etkinlikleri hakkinda daha fazla seyler 6grenmek istedikleri i¢in siki
calisirlar” ifadesi ustalik iklimini belirlemektedir.

Verilerin analizi
Verilerin analizinde; betimleyici istatistikler, t testi, ANOVA ve Pearson Korelasyon analizi

kullanilmigtir.

3. Bulgular

Amator lig futbolcularin giidiisel iklim ve karar verme stilleri ile sporda ahlaktan uzaklagma
diizeylerinin bazi bagimsiz degiskenlere gore incelenmesi ve aralarindaki iligkinin ortaya konul-
masi1 amactyla yapilan ¢alismanin bulgulan asagidaki gibidir;

Tablo 1. Olgeklere ait ortalama puanlar

Olgekler Olgek Alt Boyutlar n Min. Max. Ort.+Std. Sp.
Ahlaktan Uzaklasma Olge gi  Ahlaktan Uzaklagsma 228 1,00 7,00 3,61+£1,20
Giidiisel Tklim Olqegi Ustalik Tklim 228 1,00 5,00 3,534,733
Performans Tklim 228 1,00 5,00 3,17+,689

Karar Verme Olqegi Ozsaygl 228 1,00 12,00 8,1579+£2,16

Dikkatli Karar Verme 228 ,00 12,00 7,5702+2,50

Kagingan Karar Verme 228 ,00 12,00 5,5132+2,67

Erteleyici Karar Verme 228 ,00 10,00 4,4868+2,23

Panik Karar Verme 228 ,00 10,00 4,7149+£2,29
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Tablo 1’ deki analiz sonuglarina gore futbolcularin karar vermede 6zsaygilarinin ve dikkatli
karar vermelerinin yiiksek, ustalik ve performans iklimin orta diizeyde oldugu ve ahlaktan uzak-
lagmada tarafsiz kaldiklar1 belirlenmistir

Tablo 2. Olgeklere ait korelasyon analizi sonuglari

Aglzaeﬁfn Orzsayen Dikkatli Ka-Kagmgan Ka- Erteleyici Panik Karar
rar rar Karar
lasma

r ,134° -,055 -,234™ -,175" -,178" -,119

Performans Tklimi P ,043 411 ,000 ,008 ,007 ,072
n 228 228 228 228 228 228

r ,110 ,098 -,010 -,263" -,386™ -,262™

Ustalik iklimi p ,098 ,139 ,881 ,000 ,000 ,000
n 228 228 228 228 228 228

r 1 -,049 -,091 ,128 ,112 ,126

Ahlall‘:;‘;fzak' p 458 171 054 091 057
n 228 228 228 228 228 228

Tablo 3. Mevkilerine gore Ahlaktan uzaklagsma, Algilanan giidiisel iklim ve Karar verme stil-
leri 6lgekleri Anova analiz sonuglart

n Ort.£Std. Sp. F p Tukey
Orta Saha 87 8,229+2,208
Karar Vermede Kaleci 22 7,090+2,486 " .
Ozsaygi Defans 74 8,594+2,040 3,278 022 Defans-Kaleci
Forvet 45 7,822+1,934

Tablo 3’ e gore, Amator lig futbolcularinda Ahlaktan uzaklagsma ve Giidiisel iklim 6l¢eklerinde
anlamli farklilik goriilmezken (p>0,05), Karar verme 6lgeginin Ozsaygi boyutunda anlamli fark-
lilik belirlenmistir (p<0,05).

Tablo 4. Ceza alma durumlarina gére Ahlaktan uzaklagma, Algilanan giidiisel iklim ve Karar
verme stilleri 6lgekleri t-Testi analiz sonuglari

Hig ceza aldiniz

" Ort.4Std. Sp. t p
Kagmgan Karar Verme IE:;:r 17571 g: };giﬁ:;;g 2,511 ,013%*
Erteleyici Karar Verme IE:;; 17571 451:2 } gi;:gg(s) 2,573 ,011%*
Ustalik iklimi IE:;; o gzggi;g 2,010 046*

Tablo 4’ e gore, Amator lig futbolcularinda Ahlaktan uzaklasma 6l¢eginde anlamli farklilik
goriilmezken (p>0,05), Karar verme 6l¢eginin kagingan ve erteleyici karar verme boyutunda, Al-
gilanan giidiisel iklim Ol¢eginin ise ustalik iklim boyutunda anlamli farklilik belirlenmistir
(p<0,05).

4. Sonug ve tartisma

Amator lig futbolcularin giidiisel iklim ve karar verme stilleri ile sporda ahlaktan uzaklagma
diizeylerinin incelendigi bu ¢alismaya ¢ogunlugunu lise mezunun olusturdugu toplamda 228 fut-
bolcu katilmistir.
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Olgek ortalamalarina bakildiginda; futbolcularin karar vermede 6z saygilarinin ve dikkatli ka-
rar vermelerinin yiiksek oldugu goriiliirken, ustalik ve performans ikliminin orta diizeyde oldugu
ve ahlaktan uzaklasmada tarafsiz kaldiklar1 belirlenmistir. Buna goére, amator lig futbolcularin
spor ortamindan algiladiklar iklimin zaman zaman degisebilecegi ayrica miisabakaya gore de
sportif erdemden uzak davranislar sergileyebilecekleri sGylenebilir. Bu durumun nedeni olarak
futbolcularin yer aldig1 kategoride ¢ok yiliksek miktarlarda maddi konularin olmayisi her maga
kazanma hirsi ile gitkmamalart durumu gosterilebilir. Bu ¢aligmaya benzer olarak, Akpinar ve ark.
(2015) yaptiklar caligmada, hokey sporcularin karar vermede 6zsaygi ve dikkatli karar verme
stillerinin yliksek, kacingan ve erteleyici karar vermelerinin ise diislik oldugunu belirtmistir. Bu
calismadan farkli olarak, Kelecek ve ark. (2013) galigmalarinda sporcularin dikkatli karar verme
stilinin en diisiik, erteleyici karar verme stili ise en yiiksek oldugu bulunmustur. Ayrica Cepikkurt
ve ark. (2012) yaptiklar ¢calismada futbolcularin performans ikliminin daha yiiksek oldugu sonu-
cuna varilmigtir.

Ahlaktan uzaklagma ile performans iklimi arasinda pozitif yonde diisiik diizeyde anlamli iliski
goriiliirken, ustalik iklim ile kagingan, erteleyici ve panik karar verme arasinda negatif yonde orta
diizeyde, performans iklim ile dikkatli, kagingan ve erteleyici karar verme arasinda ise negatif
yonde diisiik diizeyde anlamli iligki tespit edilmistir. Buna gore Performans iklimi arttik¢a ahlak-
tan uzaklagsmada artmaktadir. Ayn1 zamanda ustalik iklim arttikca kagingan, erteleyici ve panik
karar verme azalmaktadir. Bununla birlikte performans iklimi arttik¢a da dikkatli, kagingan, erte-
leyici karar verme azalmaktadir. Bu durumda rakibini yenmeye onu alt etmeye odaklanan spor-
cularin yarigsma ruhunu zedeleyecek davraniglarda bulanabilecegi diisiiniilebilir. Ayrica futbolcu-
larin algiladiklan her iki iklimde yani rakibini yenmek ve kazanmakla birlikte verilebilecek asiri
sorumluluklarin sporcularda kagingan ve panik kararlar verilmesine sebep olabilecegi sGylenebi-
lir. Atalay (2016) tarafindan yapilan ¢aligmada ahlaki karar almanin tutumlarinin yas ve sporculuk
geemisi, cinsiyet ve spor brangi gibi bir ¢ok faktore gore degisiklik gosterdigi gortilmiistiir. Giir-
pmar (2014) tarafindan yapilan ¢aligmada ise ahlaki karar alma tutum puanlarinin temassiz spor
yapanlarda temasli spor yapanlardan daha yiiksek oldugunu gostermistir.

Futbolcularin mevkilerine gore karar vermede 6zsaygi boyutunda anlamli farklilik goriilmiis-
tiir. Buna gore defans oyunculariin diger mevkilerdeki oyunculara gore karar vermede 6zsaygi-
lar1 daha yiiksektir. Bu durumun farkli mevkilerin farkli fiziksel, teknik ve taktik 6zellikleri ve
psikolojik 6zellikleri olmasindan ayrica defans oyuncularinin daha ¢ok savunma gorevini iistlen-
mesi ve rakibine gore hareket ettigi ve karar vermede daha fazla zamani olmasindan kaynaklana-
bilecegi diisiiniilmektedir. Bu aragtirmadan farkli olarak, Akbulut (2012) ¢aligmasinda amator ve
profesyonel erkek futbolcularin karar verme, problem ¢dzme ve iletisim becerilerinin oynadiklari
mevkilere gore farklilasmadigi goriilmiistiir. Caligmamizda giidiisel iklim ile mevkiler arasinda
anlamli farklilik ¢ikmazken Cekic ve Kurt (2017) tarafindan yapilan ¢alismada; defans, orta saha
ve forvet oyuncularmin ustalik iklim puanlar1 arasinda anlamli farklilik oldugu ve en yiiksek us-
talik iklimi puaninin defans oyuncularina ait oldugu belirtilmistir. Ayn1 zamanda orta saha ve
forvet oyuncularmin performans iklim puani defans oyuncularimin puanindan istatistiksel dii-
zeyde farkli oldugu saptanmistir. Bununla birlikte Ariburun ve Asci (2005) tarafindan yapilan
calismada Amerikan futbol oyuncularinin gérev yonelimli olduklar ve algilanan giidiisel iklimin
takimda iistlenen rollere gore farklilagtigi 6zellikle defans ve hiicum pozisyonunda oynayan Ame-
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rikan futbolu oyuncularinin giidiisel iklim agisindan farklilastigini ve hiicum pozisyonunda oyna-
yan Amerikan futbolu oyuncularinin performans iklimi ortalama degerlerinin defans oyuncula-
rindan daha yiiksek oldugu goriilmiistiir.

Futbolcularin ceza alma durumlarina gore, gilidiisel iklim ve karar verme boyutlarinda anlamli
farklilik goriilmiistlir. Buna gore ceza almayan futbolcularin ustalik iklim boyutunun daha yiiksek
oldugu, ceza alan futbolcularin ise daha kagingan ve erteleyici karar verdikleri goriilmiistiir. O
halde sporcularin almis olduklari cezalar onlarin kararlarinda ve kararsiz olmalarina neden oldugu
ve bu durumunda performansina olumsuz yansiyabilecegi sdylenebilir. Ayrica ceza almis spor-
cularin sorumluluk ve gorev alma gibi 6zelliklerinin ceza almayanlara gére daha diisiik oldugu
ifade edilebilir.

Sonug olarak; futbolcularin kagingan, panik ve erteleyici karar vermek yerine karar verirken
kendisine giivenerek dikkatli kararlar vermeye ¢alistiklart goriiliirken cezali futbolcularin daha
kagingan kararlar verdigi belirlenmistir. Ayrica performans iklimine sahip futbolcularin sahalarda
daha fazla ahlaktan uzaklastig1 saptanmistir. O halde sporculara antrenorleri tarafindan yaratilan
basar1 ortamimin (Duda ve Whitehead, 1998; Xiang ve Cauningham, 2005); sporcularin ahlaki
karar alma durumlarimi etkiledigi soylenebilir. Bu bakimdan antrenérler sporcularini kazanmaya
sartladikca spor ortaminda sportif erdem ve ahlaki davranislarin gérme olasilig1 da giderek azal-
maktadir diyebiliriz.
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Extended abstract in English

Football is a team game and in team games each player's motivation and motivation level
rather than individual goals has influence over results of the game. Motivational climate is one of
psychological characteristics that affect success especially in team sports (Ariburun and Asci,
2005). The motivational orientation that the athlete has, may affect his decision-making style.
Decision-making is the preference of the most appropriate one among the options presented in
the shortest terms (Tathilioglu and Deniz, 2011). The decision-making and decision-making style
is as important in the daily life of the individual as much as in the sports environment. Fit and
proper decisions in the sports environment will positively affect the game; whereas miscalls or
decisions made at the wrong time may also affect the result of the game as well as adversely
affecting the sportsman in the game. (Leveaux, 2010). Decisions made at the place where the
sport is expressed as understanding and undertaking and to organise in cooperation and also to
improve the ability (ilhan, 2008) and the motivational orientation of the athlete can also cause
him to detach from his morality. The aim of this study is to investigate the relationship between
amateur league football players' motivational climate and decision-making styles and levels of
moral deterioration in sport according to some independent variables and to show the relation
between them.

Method: While the researcher's universe includes the football players playing in the amateur
league, its sample includes 228 male football players, who played in the Istanbul Amateur
League, had age X =21,62+3,81 and year of sport X =10,39+4,48. As a means of data collection
in research; "Moral Disengagement in Sport Scale" adapted by Gtirpinar (2015) to Turkish, " Mel-
bourne Decision Scale " adapted to Turkish by Deniz (2004) and "Motivational Climate Scale"
developed by Toros (2001) ' were used. In the analysis of the data; descriptive statistics, t test,
Single Factor ANOVA and Pearson Moments Multiplication Correlation analysis were used.

Findings: It has been determined that soccer players; have a high self-esteem and careful de-
cision, mastery and performance are moderate in climate and neutral in detention. It has been seen
that a positive relationship between detachment and performance climate is low, a moderate rela-
tionship between mastery climate and evasive, delinquent and panic decision making, and a low
level of negative correlation between performance climate and careful, avoidant and deferential
decision making. It has been seen that there was a low level of positive correlation between moral
detachment malaise and performance climate a moderate level negative relationship between
mastery climate and evasive, delinquent and panic decision making, and a low level of negative
correlation between performance climate and careful, avoidant and deferential decision making.
As a result; while football players are trying to make careful decisions by trusting themselves
instead of making decisions about avoidance, panic and deferment, it has been determined that
the penalized footballers make more inevitable decisions. It was also found that football players
with a performance climate were detaching from morality on the tracks.

Conclusion: When we look at the average of the scales; it has been determined that footballers
have high self-esteem and careful decision-making in decision-making, while mastery and per-
formance are moderate in climate and neutral in detachment. It has been determined that there
was a low level of positive correlation between moral detachment and performance climate a
moderate level negative relationship between mastery climate and evasive, delinquent and panic
decision making, and a low level of negative correlation between performance climate and care-
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ful, avoidant and deferential decision making. According to this, as the performance climate in-
creases, the detachment also increases. At the same time, as mastery climate increases, avoidant,
repulsive and panic decision-making decrease. However, as the performance climate increases,
careful, avoidant, and deliberative decision-making decrease. In this case, it can be considered
that the athletes who focus on defeating the opponent and defeating him may display behaviours
that would damage the competition spirit. In addition, it can be said that the excessive responsi-
bilities that can be given in both climates, that is to say, defeating and winning the opponent,
which may be perceived by the footballers, may lead to the avoidance and panic decisions of the
athletes.

There was a significant difference in the level of self-esteem without deciding according to the
positions of the footballers. According to this, the defenders have higher self-esteem than the
other players. This is thought to be due to the different physical, technical and tactical features
and psychological characteristics of the different locations, as well as the fact that the defenders
assume more defense duty and move more than the competition and have more time to decide.
There was a significant difference in the motive climate and decision-making dimensions accord-
ing to the punishment situation of the footballers. According to this, it is seen that the mastery
climate dimension of the non-penalized football players is higher and that the penalized football
players have decided to be more avoidant and procrastination So it can be said that they have
received penalties caused to the athletes in their decision and said the case may be unstable and
this reflected negatively on the performance. Moreover, it can be said that punished athletes' fea-
tures such as taking responsibility and duty are less than non-punished athletes. As a result; while
football players are trying to make careful decisions by trusting themselves instead of making
decisions about avoidance, panic and deferment, it has been determined that the penalized foot-
ballers make more inevitable decisions. It was also found that football players with a performance
climate were further getting away from morality on the pitch.
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Abstract

Homoeconomicus is the top actor of economics. Economic theoretical insights, models, approaches and frame-
works are built upon homoeconomicus also known as economic human. In order to act consistent with the theory
and not to violate its basic tenets; homoeconomicus is equipped with some spesific characteristic properties.
Homoeconomicus is designed as an unemotional, selfish, rational utility maximizer and was born as a perfect
representative of the theory. Economic decision making and behavior is framed and interpreted according to this
theoretical concept. In other words there is a dual structure both supports each other. Economic decisions and
economic behavior under risk are discussed around a series of the axioms of the theory of expected utility which
was suggested by John Von Neumann and Oscar Morgenstern in 1944. However there is a huge research pro-
vides evidence that the concept of homoeconomicus remains unsufficient to explain real life economic behavior.
Economic behavior contradicts with the axioms of the theory of expected utility. This research examines the
concept of homoeconomicus from a wider perspective considering axiomatic roots and rationality-irrationality,
Allais Paradox, subjective expected utility, bounded rationality, prospect theory, value, gain, loss, altruistic
punishment, fairness, trust and reciprocity. The aim of this research is to better understand homoeconomicus and
why and how homoeconomicus fails in real economic life.

Keywords: Homoeconomicus, rationality, irrationality, expected utility theory, axioms

1. Introduction

In economics; economic behavior, economic decision making, decision making under risk
and uncertainty are explained by the theory of expected utility which was suggested by John
Von Neumann who is a mathematician and Oscar Morgenstern who is an economist in 1944
(Von Neumann ve Morgenstern, 1944). The theory of expected utility uses invariance, com-
pleteness (complete-ordering), transitivity, continuity, independence, unequal-probability, Ar-
chimedean, monotonicity, substitution (independence of irrelevant alternatives) axioms to ex-
plain economic preferences, decisions, choices and behavior. The axioms of the theory of ex-
pected utility are used to explain rational economic behavior; including rational economic deci-
sion making, rational economic choice and rational economic preferences. The theory of ex-
pected utility evaluates the concepts of rationality and irrationality in accordance with the axi-
oms. As long as a behavior is consistent with the axioms of the theory it is called as “rational”
and if it violates them it is called “irrational”.

Although the theory of expected utility theory had gained great currency because of its solid
axiomatic structure when it was suggested in 1944, inevitably it didn’t take so long that the the-
ory itself and its axioms were called into question. Theoretical view has been questioned since
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1950s by several behavioral and experimental research to draw attention to the lack of the theo-
ry to explain real life economic behavior. Correspondingly the concept of homoeconomicus has
been criticized as being quite fictional. Lately neuroeconomic research has provided evidence
that economic behavior in real life doesn’t accompany the theoretical insights. Alternative theo-
ries have been suggested to develop canonical economic theories so far.

This research calls into question the validity of the concept of homoeconomicus. The rest of
the paper is organized as follows. Section one is the introduction part. In the section 2 axiomatic
roots are explained within the context of the first counterexamples. Section 3 reveals homoeco-
nomicus and alternative concepts suggested. Section 4 concludes.

2. Questioning axiomatic roots

Economic theoretical insights, models, approaches and frameworks are built upon homoeco-
nomicus also known as economic human. In order to act consistent with the theory and not to
violate its basic tenets; homoeconomicus is equipped with some specific characteristic proper-
ties. In a sense it is a dual structure both supports each other. Homoeconomicus is harmonised
with the axioms of the theory of expected utility and is introduced as a rational, unemotional,
selfish utility maximizer. Homoeconomicus has been the top actor of economics and was born
as a perfect representative of the theory and rationality.

Several researches have investigated the concept of rationality within the context of the theo-
ry of expected utility (McFadden, 1999, Mongin, 1998, Weirich, 1986, Machina, 1981, Shoe-
maker, 1982, Machina 1982). The concept of rationality in economic analysis is a package
where the other principle concepts such as invisible-hand and self-regulating economy are in-
cluded. Consisting of several different packages that support each other and by means of very
well written scenario the theory operates like clockwork consequently.

While opposing self-regulating economy Keynes were opening rationality concept up for
discussion (Bastien and Cardoso, 2007:119, Keynes, 1936). In 1953 French Economist Maurice
Allais revealed that economic behavior systematically violates the independence axiom of the
theory which is also known as the heart and also the key axiom of the theory of expected utility.
According to the independence axiom of the theory of expected utility when decisions are being
made common components are ignored. For example, when a consumer is asked to make a
choice between two consumption bundles A and B and if he/she prefers A; independence axiom
states that if another consumption bundle C is added to the consumption bundles A and B, the
consumer still prefers A to B independent of the common consumption bundle C. His finding is
known as “Allais Paradox”. Violation of the independence axiom is known as “the common
consequence effect” or “the common consequence problem”.

In 1961 Daniel Ellsberg revealed similar violations of the axioms of the theory of expected
utility. In 1954 Leonard Savage suggested subjective expected utility. In 1957 Herbert Simon
revealed “bounded rationality” based on psychological reasoning indicating a finite mind.

In their famous paper “Prospect Theory: An Analysis of Decision Under Risk” Daniel
Kahneman and Amos Tversky presented “prospect theory” as an alternative and a critique of the
theory of expected utility in 1979. Kahneman and Tversky suggested a value function where
value assigned to gains and losses. The value function is also steeper in the loss domain demon-
strating sensitivity towards losses. Prospect theory provides evidence that losses are evaluated
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more compared to same amount of gains different from the theory of expected utility that pays
attention to the final asset position. According to the prospect theory suggested by Kahneman
and Tversky an asset position is perceived differently depending on the reference point.

3. Questioning homoeconomicus

In spite of its excellent mathematical structure the theory fails to explain economic behavior
in everyday life. It fails to serve for economic problems in everyday life and correspondingly it
fails to produce effective, sustainable policies and thus becomes distanced from tangible contri-
butions to economic troubles at individual, national and international base. Homoeconomicus
serves for the mentioned perfectly working mechanism and hence behaves, decides, prefers,
chooses consistent with the theoretical insights. In this perfectly working mechanism homoeco-
nomicus reaches every information he/she needs, withal correctly, whenever needed. For this
reason, homoeconomicus knows which option to choose, where to invest, which item to buy in
order to maximize utility. In such a system there is no way to fail. Although homoeconomicus
succeeds in the theoretical world, fails in real life.

Findings of experimental games provide evidence that individuals exhibit altruistic behavior
violating one of the basic tenets attributed to homoeconomicus: selfishness. The results of the
ultimatum games showed that individuals display altruistic punishment leads to leave the game
empty-handed just to punish the partner which is the violation of not only the basic principle of
the theory of expected utility but also the basic postulate of economics; “more is better than
less”. There is a huge research reports that fairness, trust and reciprocity are the common moti-
vations when making a decision (Giith et. al. , 1982, Forsythe et. al. , 1994, Boton and Zwick,
1995, Roth, 1995, Berg et. al. , 1995, Fehr et. al. , 1997, Fehr and Schmidt, 2003, Falk et. al.,
2003, Cox, 2004, Kritikos ve Bolle, 2005, Chaudhuri and Gangadharan, 2005, Kogaslan, 2010,
Mussel et. al. , 2013, Staffiero et. al. , 2013, Charness and Shmidov, 2014, Achtziger et. al.
,2016, Debove et.al. , 2016, Paz et. al. , 2017).

The violations of the axioms attributed to homoeconomicus’ rational economic behavior are
revealed and it is shown that economic behavior contradicts with the basic tenets of the theory
(Allais, 1953, Simon, 1955, Tversky 1975, Kahneman and Tversky 1979, Tversky and Kahne-
man 1980, Tversky and Kahneman 1983a, Tversky and Kahneman 1983b, Roth et.al. , 1991,
Tversky and Kahneman 1992, Tversky and Shafir 1992, Fehr and Gachter, 2000, Henrich et. al.
, 2001, Camerer et. al, 2003, Agarwall and Vercelli, 2005, Kritikos and Bolle, 2005). In their
research of homoeconomicus where theoretical assignments to homoeconomicus are called into
question once more; Henrich et al. performed behavioral experiments in 15 small-scale societies
and stated that canonical model is not supported in any society studied and fails in a wider va-
riety of ways (Henrich et. al. , 2001).

When the concept of homoeconomicus has fallen to explain real life economic behavior; dif-
ferent concepts like homocorporativus adopting cooperative and associative economic behavior
and other alternative models such as homoreciprocus, homodialogicus, homopoliticus, homo-
psychologicus, homoheuristicus, homoduplex, satisfier and heuristic decision-maker have been
presented (Simon, 1955, Sahlins, 1972, Sen, 1977, Kahneman et. al. , 1982, Nyborg, 2000,
Jager et. al. , 2000, Fehr and Fischbacher, 2003, Bastienand Cardoso, 2007, Kluver et. al. ,
2014, Yamagishi et. al. ,2014:1699, Kent and Taylor, 2016).
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4. Conclusion

Homoeconomicus has been the ultimate representative of economics and economic rationali-
ty. Homoeconomicus’ behavior, decisions, preferences and choices satisfy the axioms of the
theory. So theoretical predictions support the concept of homoeconomicus and vice versa. As
long as the research is made within the boundaries of the theory, all of the assumptions are valid
and correct. However, it is expected from all branches of sciences to determine points of failures
of the theories. Then it is possible to engage theories to real life.

Future predictions are made in order to develop future policies. In other words policies take
form regarding to the predictions. In this case if predictions are wrong or insufficient, policies
move away from objectives. When theories are engaged to real life properly then predictions
made in order to develop future policies will serve real life and the solutions of economic prob-
lems in rel life accurately.

It is obvious that economic behavior in daily life conflicts with homoeconomicus concept
and attributions are violated systematically. Violating the axioms of the theory of expected utili-
ty deserves to be analyzed carefully since it has noteworthy effects on the economy via the re-
sponses of individuals to economic policy. As a social science it is not possible to consider eco-
nomics without human. This brings the need of usage of psychology, physiology, neuroscience,
neurology, biology and genetics in economics. Current technological developments in the men-
tioned fields provide evidence to obtain measurements of emotions such as satisfaction, pleas-
ure, pain and regret. The next step is to reshape “as if” approach and reconsider “ceteris pari-
bus”. Then the concept of homoeconomicus will be re-evaluated to serve for solving real life
economic problems rather than merely meeting mathematical axioms and economics will move
with the times as all branches of science should do.
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Abstract

Forced marriage, which is not entered into only with the free and full consent of the intending spouses, is viola-
tion of internationally recognised human rights standards. In Turkey; there are many types of forced marriage.
Protecting perceived cultural or religious ideals is the most significant factor leads to forced marriage. A forced
marriage will be a marriage where all kinds of violence in the family will most likely be experienced. Some Eu-
ropean countries made forced marriage into a criminal offence, but it is not defined as a criminal offence in
Turkey. This study aims to point out the situation and the types of forced marriages in Turkey and to bring sug-
gestions to struggle with forced marriages.

Keywords: Forced marriage, child marriage, early marriage, right to marry, right not to marry, involuntary
marriage, human rights violation.

1. Introduction

A forced marriage is marriage in which one or both spouses do not give consent to the mar-
riage and violence, threats, or any other form of coercion is involved to actualize the marriage.
Coercion may include physical force, the threat of physical force, psychological force, and eco-
nomical pressure. Forced marriage differs from arranged marriage. In an arranged marriage, par-
ties can refuse to marry if they choose to, but in forced marriage there is no chance to refuse. That
is the difference between the forced marriage and the arranged marriage.

Forced marriage is a marriage that takes place without the consent of one or both people in
the marriage. Forced marriage may occur when family members or others use physical or emo-
tional abuse, threats, or deception to force someone to marry without his/her consent. Forced
marriages is violation of internationally recognised human rights standards. No marriage shall
be entered into without the free and full consent of the intending spouses.

This study aims to point out the types and situation of forced marriages, in particular child
marriages, in Turkey and to bring suggestions to struggle with forced marriages.
2. Literature

Right to marry is an internationally recognised human rights standard as per Article 16 of
Universal Declaration of Human Rights, Article 23 of International Covenant on Civil and Po-
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litical Rights, Article of 12 European Convention on Human Rights, Article 16 of the Conven-
tion on the Elimination of all Forms of Discrimination against Women (CEDAW), and Article
12 of the Convention on the Rights of the Child (Table-1).

Table 1. Related international standards on right to marry

Related international
standard

Related article

Universal Declaration
of Human Rights

Article 16: (1) Men and women of full age, without any limitation due to
race, nationality or religion, have the right to marry and to found a family.
They are entitled to equal rights as to marriage, during marriage and at its
dissolution

(2) Marriage shall be entered into only with the free and full consent of
the intending spouses.

International Covenant
on Civil and Political
Rights

Article 23: (1) The family is the natural and fundamental group unit of
society and is entitled to protection by society and the State.

(2) The right of men and women of marriageable age to marry and to
found a family shall be recognized.

(3) No marriage shall be entered into without the free and full consent of
the intending spouses.

(4) States Parties to the present Covenant shall take appropriate steps to
ensure equality of rights and responsibilities of spouses as to marriage,
during marriage and at its dissolution. In the case of dissolution, provision
shall be made for the necessary protection of any children.

European  Convention
on Human Rights

Article 12 — Right to Marry: Men and women of marriageable age have
the right to marry and to found a family, according to the national laws
governing the exercise of this right.

Convention on the
Rights of the Child

Article 12: (1) States Parties shall assure to the child who is capable of
forming his or her own views the right to express those views freely in all
matters affecting the child, the views of the child being given due weight
in accordance with the age and maturity of the child.

(2) For this purpose, the child shall in particular be provided the oppor-
tunity to be heard in any judicial and administrative proceedings affecting
the child, either directly, or through a representative or an appropriate
body, in a manner consistent with the procedural rules of national law.

The Convention on the
Elimination of all Forms
of Discrimination
against Wom-
en(CEDAW)

Article 16: (1) States Parties shall take all appropriate measures to elim-
inate discrimination against women in all matters relating to marriage and
family relations and in particular shall ensure, on a basis of equality of
men and women:

(a) The same right to enter into marriage;

(b) The same right freely to choose a spouse and to enter into marriage
only with their free and full consent;

(2) The betrothal and the marriage of a child shall have no legal effect,
and all necessary action, including legislation, shall be taken to specify a
minimum age for marriage and to make the registration of marriages in
an official registry compulsory.

When it is investigated the national legislation of Turkey, Article 41 of the Constitution of
The Republic of Turkey and Article 124 of Turkish Civil Code may be indicated as the signifi-
cant legislation. It is stated that the family is the foundation of the Turkish society and based on

Copyright © 2015 by IJSSER
ISSN: 2149-5939



71

Reva, Z., Polat, O. (2019). Forced marriages as human rights violation. International Journal of Social Sci-
ences and Education Research, 5(1), 69-77.

the equality between the spouses in Article 41 of the Constitution of the Republic. According to
Article 124 of Turkish Civil Code, male or female may not get married unless completing full
age of seventeen.

2. Methodology

This study is a systematic review of forced marriages and that were conducted in Turkey to
discuss the issue with a wider perspective. This conceptual paper is based on a systematic re-
view and analysis of research and data from the literature, and the statistics of UNICEF, World
Bank, Turkish Statistical Institute, and Ministry of Justice. The method of this study is literature
and statistics screening method. The literature review was carried out in “Acibadem University
Database”, “Ulakbim Turkish Academic Network and Information Center”, “Google Scholar*.
The research was made between June 2018 and October 2018 and 5 keywords were used:

“forced marriage”, “child marriage”, “early marriage”, “right to marry”, and “involuntary mar-
riage”.

3. Findings
3.1. Victims of forced marriages

Forced marriage is a problem to be encountered all over the world, not a problem specific to
one country or culture. Since it was established in 2005, the Foreign and Commonwealth Office
has handled cases relating to over 90 countries across Asia, the Middle East, Africa, Europe and
North America (Foreign and Commonwealth Office, 2018).

When it is looked from gender perspective; women are faced to this problem more than men.
According to a report, in 2017, the majority of cases 930 (77.8%) involved women; 256 cases
(21.4%) involved males. These proportions are in line with previous years. When it is looked from
age perspective; children and young persons are faced to this problem more than older persons.
According to the report, of the cases, that Foreign and Commonwealth Office provided support
to; 355 cases (29.7%) involved victims below 18 years of age; and 353 cases (29.5%) involved
victims aged 18-25 (Foreign and Commonwealth Office, 2018).

3.2. Types of forced marriages in Turkey

In Turkey; there are many types of forced marriage, such as Taygeldi marriage, marriage
with brother-in-law (Levirat), marriage with sister-in-law (Sorarat), blood money marriage,
marriage against bride wealth, berder (berdel) marriage, abduction, co-wife marriage, marriage
for revenge, and child marriage (Balaman, 2002: 42-45)

a) Taygeldi marriage: It is known also as "with mother and daughter" or "with inside and out-
side" Marriage of two widows having children from different genders in company with the mar-
riage of children of them (Balaman, 2002: 42-45; Yasa, 1962: 300-305). It is not observed in west.
It is specific to Islamic countries. In the event that both widows have children in marriage age or
in early age from different genders and in equal number, then the real or symbolic marriage of
widows and children is called as taygeldi marriage.

b) Marriage with brother-in-law (Levirat): It refers the marriage of brother of a deceased elder
brother with the wife of his elder brother. It is frequently seen in Eastern and South-eastern Ana-
tolia. The customary power that is compulsory to comply in Eastern Anatolia and South-eastern
Anatolia makes pressure in direction to get married with the younger brother but absolutely not
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the elder brother of the deceased person. The elder brother is deemed as the elder brother of the
bride so it is deemed that they are not eligible to get married with each other. This kind of mar-
riage is not much encountered in our western regions.

The law referred it as "Atypical form of marriage"; if the brother is married, it is colloquially
referred as "co-wife" or "with inside and outside with partner". Only religious marriage is solem-
nized and the born child is registered in the civil registry of the first wife (Yasa, 1962: 300-305;
Poyraz Tacoglu, 201: 114-116).

This marriage is realized with the choice of the family not the choice of the individuals to get
married with. The purpose is to preserve the integrity of the family and to prevent the children to
be abandoned and suppressed. The married woman has joined to that family and must not leave it
anymore.

c) Marriage with sister-in-law (Sorarat): 1t is a special cultural tradition. The marriage of
widow man with the sister of his ex-wife. It is tried to be rationalized with the consideration that
the aunt selected as stepmother will be more tolerant to the orphaned children (Balaman, 2002: 42-
45).

d) Blood Money: 1t is a kind of marriage where daughters are granted in company with materi-
als assets against blood money to the families that have blood feud between them. It is formed by
the custom as it is the case in levirat. It is encountered more frequently in regions of Eastern and
South-eastern Anatolia like other enforced marriages. (Balaman, 2002: 42-45). There is not there
any consent of the marrying individuals. Marrying against blood money is a primitive form of
marriage based on lack of education. The only positive aspect of such marriages is the fact that
they terminate blood feuds (Sezen, 2005: 185-195).

e) Marriage with Bride wealth: Bride wealth refers to the money paid by the young man to get
married to the family of the girl. It can be granted in gold, house, garden, field and animal as well
as it can be paid in cash money. It is commonly performed in rural parts of the Regions of Eastern
and South-eastern Anatolia (Balaman, 2002: 42-45).

f) Berder (berdel) Marriage: It is known as "Kepir" in Hakkari, "Performing Exchange" in
Denizli-Aydmn and "Berdel" in Eastern and South-eastern Anatolia. It is the exchange of sisters by
two men in marriage age from one to the other. Generally it is performed because of being able to
pay bride wealth (for poor families) or in order to further reinforce the relations like sheikhdom
and landlord status for ones who are from higher socioeconomic level. It is done with the purpose
to ensure the efficiency in family and the control over children (Balaman, 2002: 42-45).

a) Abduction: Abduction is committed in events that families object a marriage. Claiming
bride wealth is also a factor in this (Balaman, 2002: 42-45).

b) Marriage with co-wife: The man whose wife is infertile or cannot deliver a son is made to
marry again and then the man lives with multiple women usually in same home. It is commonly
performed in the Regions of Eastern and South-eastern Anatolia (Balaman, 2002: 42-45).

c) Marriage for Revenge: Some families having blood feud between them use this means in
order to tarnish the opposite family's honour and to damage their reputation (Balaman, 2002: 42-
45).

d) Betrothed in the cradle: Friends, fellows, neighbours or relatives who love each other very
much perform engagement of their children when they are in cradle by tying notching (mark,
cloth) to cradle and thus promise that their babies will marry each other (Balaman, 2002: 42-45).

e) Child Marriage: Child marriage is defined as a marriage or union taking place before the
age of 18.
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3.3. Child marriage
3.3.1. In generally

Child marriage is a problem that prevents the exercise of human rights, undermines the status
of women and deprive child from their fundamental rights. Child marriages can be faced in eve-
ry region all over the world, from the Sub-Saharan to Latin America, Middle East to Europe.

Children (especially girls) and young persons (especially young women) are faced to this
problem more than older persons. In many countries, a large share of girls still marry before the
age of 18. The international community and country governments are increasingly aware of the
negative impacts of child marriage, yet investments to end the practice remain limited. World-
wide, more than 700 million women alive today (18,6% of the female population in the world)
were married before their 18th birthday. More than one in three (about 250 million) entered into
union before age 15 (World Bank, 2014).

Child marriage also affects boys, but to a lesser degree than girls (Unicef, 2018). Many fac-
tors interact to place a girl at risk of marriage, including poverty, the perception that marriage
will provide ‘protection’, family honour, social norms, customary or religious laws that condone
the practice, an inadequate legislative framework and the state of a country’s civil registration
system. Child marriage often compromises a girl’s development by resulting in early pregnancy
and social isolation, interrupting her schooling, limiting her opportunities for career and voca-
tional advancement and placing her at increased risk of domestic violence (UNICEF, 2018).

Child marriage is fuelled by gender inequality, poverty, traditions, and insecurity. But driv-
ers will vary from one community to the next and the practice may look different across regions
and countries, even within the same country (Girls not Brides, 2018).

According to the UNICEF database, Niger has the highest rates of child marriage in the
World with 76% of the girls getting married before the age of 18. Turkey has one of the highest
rates of child marriage in Europe with an estimated 15% of the girls getting married before the
age of 18 (UNICEF Database; UNICEF 2018) (Table-2). However, statistical data available
may not be representative of the scale of the issue since some of the child marriages are unregis-
tered and take place as unofficial religious marriages.

Table 2. Related international standards on right to marry

Rank Country Married by 15 Married by 18 Source

1 Niger 28 76 DHS 2012
2 Central African Republic 29 68 MICS 2010
3 Chad 30 67 DHS 2014-15
4 Bangladesh 22 59 DHS 2014
5 Burkina Faso 10 52 DHS 2010
6 Mali 17 52 MICS 2015
7 South Sudan 9 52 SHHS 2010
8 Guinea 19 51 MICS 2016
9 Mozambique 14 48 DHS 2011
10 Somalia 8 45 MICS 2006
87 Turkey 1 15 DHS 2013

Source: UNICEF Database, last updated March 2018
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3.4.2. In Turkey

Under Article 124 of Turkish Civil Code; the minimum legal age of marriage is; 18 without
parental consent; 17 with parental consent; and 16 with court authorization.

Mean age at first marriage was 27.7 for males and 24.6 for females in 2017. According to the
marriage statistics of TURKSTAT, while the proportion of legal child marriages for girls aged
between 16 and 17 within the total legal marriages were 6.2% in 2013, it declined to 4.2% in
2017. In province-based analyses in 2017, the province with the highest proportion of child
marriages for girls was Agr1 with the proportion of 16.6%. This province was followed by Mus
with 16.1% and Bitlis with 12.3%. The three provinces with the lowest proportion of child mar-
riages for girls within total marriages were Tunceli with 0.4%, Rize with 1.1% and Trabzon
with 1.4% respectively (TURKSTAT, March 2018; TURKSTAT, April 2018) (Table-3).

Table 3. Provinced based child marriages

Rank Province Total Number of Number of Girl Proportion of Girl Child
Marriage Child Marriage | Marriage in Total Marriage

1 Agn 4,300 712 16,6
2 Mus 3,204 517 16,1
3 Bitlis 2,568 315 12,3
4 Nigde 2,683 328 12,2
5 Ardahan 621 74 11,9
6 Kars 1,880 223 11,9
7 Kilis 1,282 148 11,5
8 Van 8,779 947 10,8
9 Gaziantep 15,191 1,591 10,5
10 Kahramanmaras 8,092 801 9,9
79 Trabzon 5,120 73 1,4
80 Rize 2,021 22 1,1
81 Tunceli 445 2 0,4

Toplam-Total 569,459 23,906 4,2

Source: Turkstat, Statistics on Child, 2017

The provinces with the highest rates are located in Eastern and South-eastern Anatolia in
Turkey. Child marriage statistics are officially published for children 16-17, but data on child
marriage before the age of 16 is not available.

In 2017; the total number of all marriages is 569.459, and 23.906 of those is girl child mar-
riage (TURKSTAT, March 2018). Child marriage statistics are officially published for children
16-17, but data on child marriage before the age of 16 is not available.

According to the data of 2017 of the Ministry of Justice (Statistics of Ministry of Justice,
2017); the number of lawsuits in subject of permission for marriage filed in Family Courts is
8,581, and of the cases, 7384 were fully or partially accepted; and The province with the high-
est rate of these lawsuits is located in Southeast Anatolia in Turkey. This data reveals only that
the number of girls married officially in minor age is high.
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4. Results

Forced marriage is marriage in which one or both spouses do not give consent to the mar-
riage. It can be encountered all over the world. Forced marriages are commonly encountered in
rural parts of Turkey, in particular at the regions of Eastern and South-Eastern Anatolia. In Tur-
key; there are many types of forced marriage, such as taygeldi marriage, marriage with brother-
in-law (levirat), marriage with sister-in-law (sorarat), blood money marriage, marriage against
bride wealth, berder (berdel) marriage, abduction, co-wife marriage, marriage for revenge, and
child marriage. Child marriage may be specified the most significant one of the forced marriag-
es types. Turkey has one of the highest rates of child marriage in Europe with an estimated 15%
of the girls getting married before the age of 18. Although there is no official data regarding
forced marriages (except child marriages), naming the kinds of it implies that it is quite com-
mon.

The main factors leads to forced marriage, in particular child marriages, may be specified as
lack of education, custom and tribe factor, control of women's free behaviour, family honour,
misinterpretation of religious knowledge, domestic violence, social and family pressure on par-
ents economic reasons, migration, and exposure to abuse and rape (KADEM, 2014). Additional-
ly, protecting perceived cultural or religious ideals is the most significant factor of the forced
marriages. Despite the changing socio-cultural structures especially in eastern and south eastern
regions; customs and tribal traditions preserve their significance in some regions where tradi-
tional and cultural effects, habits and pattern judgments dominate. Customs that we can define
as unwritten social rules is a concept that allows early marriages. Existence of a great number of
proverb justifying marriage in childhood age in Turkish reveals the effect of the factor of cus-
tom: "girl is in cradle and dowry is in coffer", "Girl in fifteen is either with husband or on
ground", "Iron in temper, belle in age", "Whoever get married early takes child, whoever get up
early makes way" "Whoever got married early has not been mistaken" and so on.

A forced marriage will be a marriage where all kinds of violence in the family - physical,
emotional, economic and sexual - will most likely be experienced. The serious impacts, espe-
cially for young women, can be vary and widely. In addition to emotional and sexual influences
such as living and sleeping with an undesirable person, there are some more other consequences
such as lack of right of education and work, economic dependence on man/husband, chronic
psychosomatic diseases and even suicidal drag.

Forced marriage is considered as a criminal offence in some European countries such as
Belgium, Norway and Germany, but not in Turkey (Parrot and Cummings, 2008, 33; Atun and
Atun, 2018, 571-579). On the other hand, there is a difference in terms of being in sexual inter-
course with the child (indirectly for child marriages). According to the Turkish Penal Code it is
considered as a criminal offence to be in sexual intercourse with minors under 15 either even if
the consent of minor exists.

5. Conclusion

Forced marriages are commonly encountered in rural parts of Turkey, in particular at the re-
gions of Eastern and South-Eastern Anatolia. It is aimed to emphasize the forced marriages as
one of the big problems of Turkey, so that there are many types of forced marriages in Turkey.
Although there is no official data regarding forced marriages (except child marriages), naming
the kinds of it implies that it is quite common.
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An individual’s right to choose a spouse and enter freely into marriage is central to his/her
life and dignity, and equality as a human being. It is important to educate individuals and socie-
ty about the right to marry and not to marry, the natural extension of the most basic human
rights of marriage, the terrible impacts of the forced marriage on the young women and chil-
dren, and to address the issue of bringing legal regulations that will prevent forced marriages
such as defining the forced marriage as a criminal offense. To struggle with forced marriages, in
particular child marriages; it is necessary to hold meetings, trainings and workshops to create
and develop awareness for implementation of relevant provisions of Turkish Civil Code, Turk-
ish Penal Code and Law on Protection of Minors and raise awareness on the impact of the
forced marriages. It is also important to address the issue of bringing legal regulations that will
prevent forced marriages such as defining the forced marriage as a criminal offense.
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0z

Bu ¢alisma, TUBITAK Destek Programlarina yénelik proje hazirlama egitiminin fen bilgisi 6gretmen adaylari-
min proje yazma/hazirlama becerilerine etkisi arastirmaktadir. Bu amagla hazirlanan egitim oncesinde ve sonra-
sinda 6gretmen adaylarindan bilim fuarlarina yonelik proje onerisi hazirlamalar istenmistir. Bu arastirmada
eylem arastirmast kullamlmistir. Ogretmen adaylarinin proje onerileri egitim oncesinde ve sonrasinda arastir-
macilar tarafindan hazirlanan bir rubrik ile degerlendirilmistir. Arastirmadan elde edilen sonuglara gore, proje
hazirlama egitiminin fen bilgisi 6gretmen adaylarinin proje hazirlama/yazma becerilerini gelistirdigi, ozellikle
ogretmen adaylarint proje tiirii segme konusunda ve kabul edilebilir proje yazma konusunda destekledigi goriil-
mektedir.

Anabhtar sézciikler: Proje Onerisi Hazirlama, Fen Bilgisi Ogretmenligi, Proje Hazirlama Egitimi

Abstract

The present study investigates the effectiveness of professional development project on preservice science teach-
ers’ (PST) ability to write/prepare application for grant programs provided by TUBITAK. For this purpose, PSTs
were asked to prepare grant application for science fair projects before and after training. The action research
method was used through this project. The PSTs’ project proposals were evaluated by the rubric before and after
the training. According to result, the professional development project was effective especially in supporting
PSTs in understanding of the differences between three different types of projects and in choosing the right sci-
ence projects which were in the scope of grant program.

Keywords: Preparing Science Project, Preservice Science Teachers, Professional Development

1. Giris

Bilimsel bilgiye ulagsma yollarin1 bilen ve bilimsel bilgiyi etkili bir sekilde kullanabilen bi-
reyler yetistirmek fen 0gretiminin temel amaglarindan biridir. Bu amacin gerceklestirilmesinde
siiphesiz bilim senlikleri (fen, matematik senlikleri vb.), bulus senlikleri, bilim/proje fuarlari ve
proje yarismalar gibi etkinlikler olduk¢a 6nemli bir role sahiptir.
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Bilim senlikleri 6grencilerin fen bilimleri dersine yonelik tutumlarin1 olumlu yonde gelistire-
rek O6grenme ¢iktilar iizerinde gelisim saglayabilecek bilimsel bir etkinliktir (Yildirim, 2016).
Bir bilim senliginin 6gretici birgok &zellige sahip olmasina ragmen, temel amaci bilimsel dii-
stinmeyi gelistirmek, bilimsel yontem ve arastirmay1 kullanmay1 6grenen bireyleri tegvik etmek-
tir. Bilim senlikleri ve bilim fuarlari, 6grenenin bilimsel arastirma siirecine uygulamali olarak
dogrudan katilmasina imkén veren 6grenci projelerinin sunuldugu ve paylasildig1 organizasyon-
lardir (Korkmaz, 2004).

Literatiir incelendiginde bilim senlikleri ve bilim fuarlarinin, 6grencilerin bilissel, duyussal
ve devinissel gelisimlerine etkisini inceleyen aragtirmalar oldugu goriilmektedir. Ornegin, Cam-
c1 (2008), ilkogretim okullarinda bilim senligi/proje yarigmasi etkinliklerine katilan ve katilma-
yan 6grencilerin bilime ve bilim insanlarina yonelik ilgi ve imajlar1 arasinda bir farklilik olup
olmadigini arastirmistir. Arastirmada bilim senligine katilan 6grencilerin daha ¢ok bilimin do-
gas1 ve bilimsel siirecle ilgilendigi; bilim senligine katilmayan 6grencilerin ise daha ¢ok giinliik
hayatta dogrudan gézlemlenen olaylarla ilgilendikleri ortaya ¢ikmistir. Benzer sekilde Celiker
ve Erduran Avci (2015) bilimsel faaliyetlere katilan ilkokul 3. ve 4. sinif 6grencilerinin bilim
insan1 algilarindaki degisimi inceledikleri aragtirmalarinda; bes aylik bir siiregte gerceklestirdik-
leri bilimsel faaliyetler dncesi ve sonrasi uyguladiklar1 “Bir Bilim Insan1 Ciz” testini analiz et-
mislerdir. Sonug olarak bilimsel faaliyetlere katilan ilkokul 6grencilerinin ¢ogunun bilim insant
algilarinin bazi 6zellikler (arastirma ve bilgi sembolleri, her iki cinsiyetin bir arada bulunmasi,
grupla calisma ve ¢oklu ortamlarda caligma) bakimindan degisim gosterdigini ortaya koymus-
lardir.

Literatlirde bilim senlikleri ve bilim fuarlarinin 6grencilerin fene yonelik tutumlan iizerine
etkisini inceleyen arastirmalara da rastlamak miimkiindiir. Ornegin Durmaz, Dinger ve Osma-
noglu (2017) arastirmalarinda bilim senliginin 6grencilerin fene yonelik tutumlar iizerine etki-
sini incelemiglerdir. Caligma sonunda; bilim senliginin farkli 6grenme diizeylerinde 6grenim
goren 124 ilkokul 6grencisinin fene yonelik tutumlarim olumlu yonde etkiledigi goriilmektedir.
Bilim senlikleri ve bilim fuarlarinin 6grencilerin fene yonelik tutumlarn iizerine etkisini incele-
yen bir diger ¢aligma ise Yildinm ve Sensoy (2016) tarafindan gergeklestirilmistir. Arastirmaci-
lar on bes hafta boyunca yar1 deneysel yontemle yiiriittiikleri uygulamalar sonunda bilim senli-
gine katilan 6. Simif 6grencilerinin fene yonelik tutumlarmin anlaml seviyede arttigini ortaya
koymuslardir. Ayrica aragtirma tamamlandiktan {i¢ ay sonra bu artisin korundugunu da tespit
etmiglerdir. Sahin (2012) ise yaptig1 ¢alismada, bilim senliklerinin 10. sinif 6grencilerinin kim-
ya alanina yonelik tutumlarina olan etkisini aragtirmistir. Aragtirmada bilim senliklerinin, lise
ogrencilerinin kimya dersine yonelik tutumlarinin gelisimi lizerinde olumlu etkileri oldugu so-
nucuna ulagilmigtir. Ayrica bu arasgtirmada kimya derslerine ilgisi diisiik olan 6grencilerin, bilim
senliklerindeki projeleri yerinde inceleyerek, oradaki sunumlara katilimlarinin saglanmasindan
dolay1 daha sonra islenen derslerde, daha aktif ve ilgili olduklarinin gézlemlendigi belirtilmistir.

Bilim senligine katilan ortaokul ve lise 6grencilerinin bu etkinlige katilma amaglarini ve 6g-
renme kazanimlarin1 6zel durum g¢alismasiyla inceleyen Kegeci (2017) ise &grencilerin bilim
senligine katilma amaclarini; yeni bilgiler edinme, bilime yonelik meraklarini giderme, bilimi
giinliik yasamlariyla iliskilendirme ve bilime yénelik ilgileri olarak siralamistir. Ogrencilerin
bilim senliklerinden kazanimlarimi ise yeni bilgiler edinme, bilimsel bakis agis1 kazanma, tekno-
lojinin kullanim alanlarin1 6grenme, bilimsel bilginin giinliikk yasamda yerini gérme ve son ola-
rak bilime ve dogaya olumlu tutum gelistirmelerini saglama olarak tespit etmistir.
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Smirli sayida da olsa bilim senliklerinin ve bilim fuarlarinin 6gretmen aday1 ve 6gretmenle-
rin farkli bilgi ve beceri gelisimleri lizerine etkisini inceleyen ¢alismalara literatiirde rastlanmak-
tadir (Tortop, 2013). Ornegin; Yavuz, Biiyiikelgi ve Isik Biiyiikelgi (2014) bilim senliklerinin
fen bilgisi 0gretmen adaylarinin bilimsel inaniglar iizerine etkisini inceledikleri aragtirmalarinda
bilim senligi etkinliginin d6gretmen adaylarinin bilimsel inaniglar iizerine olumlu etkinin oldu-
gunu ortaya koymuslardir. Benzer sekilde Durmaz, Dinger ve Osmanoglu (2017) ¢alismalarinda
bilim senligi uygulamalarmin dgretmen adaylarinin fen 6gretimine yonelik tutumlarimi anlaml
sekilde arttirdigini gostermislerdir. Arastirmacilar ayrica dgretmen yetistirme siirecinde Ogret-
men adaylarina bilim senliklerine katilma firsatlarinin taninmasinin ve bilim senliklerine yone-
lik seminerler verilmesinin zengin deneyimler elde etmeleri noktasinda faydali olacagini da
onermislerdir. Ak¢oltekin ve Akgoltekin (2017) ise arastirmalarinda ilkokul ve ortaokul 6gret-
menlerine proje yarigmalari hakkinda egitim vererek siire¢ sonunda 6gretmenlerin bilimsel aras-
tirma yapma ve proje hazirlama konusunda olumlu tutum gelistirmelerini amaglamislardir. Uy-
gulama sonucunda dgretmenlerin hem bilimsel arastirmalara hem de proje yarigmalarina yonelik
tutumlarinda son test puanlar1 lehine anlamli fark bulundugu belirlenmistir.

Ozetle; iilkemizde bilim senlikleri ve bilim fuarlarinm farkli 6grenme firiinleri {izerine etkisi-
ni inceleyen caligmalara rastlanmaktadir. Bu g¢aligmalara bakildiginda bilim senliklerinin ve
bilim fuarlariin basta fene/bilime yonelik olumlu tutum gelistirme olmak {izere farkl1 6grenme
iiriinlerine etkisinin oldugunu sdylemek miimkiindiir. Bunun yani sira 6gretmen ve dgretmen
adaylarina proje hazirlama egitim uygulamalarini ve bu uygulamalarin farkli bilgi ve beceriler
iizerine etkisini inceleyen c¢aligmalara az sayida da olsa rastlanmaktadir. Fakat bilim senlikleri
ve bilim fuarlar1 kapsamina giren projelerin hazirlanmasi ve uygulanmasina yonelik egitimleri
ve bu egitimlerin proje hazirlama becerisi iizerine etkisini inceleyen herhangi bir ¢alismanin
olmadig1 géze ¢arpmaktadir. Oysaki iilkemizde basta fen bilgisi 6gretmenleri olmak {izere bir-
¢ok dgretmenden okul biinyesinde TUBITAK destekli proje 6nerileri hazirlamalar1 ve uygula-
malar beklenmektedir. S6zer (2017) 6gretmenlerin ve 6grencilerin daha nitelikli arastirma pro-
jeleri gelistirebilmeleri amaciyla ilgili akademisyenler tarafindan okul dis1 donemlerde bilimsel
aragtirma yontemleri ve proje gelistirme egitimlerine tabi tutulmalar1 gerektigini ifade etmekte-
dir.

TUBITAK Bilim ve Toplum Daire Baskanligi, 4004 (Doga Egitimi ve Bilim Okullar1), 4005
(Bilim ve Toplum Yenilik¢i Egitim Uygulamalari), 4006 (Bilim Fuarlar1 Destekleme Programi)
ve 4007 (Bilim Senligi Destekleme Programi) destek programlari sayesinde sinif dis1 ve okul
dis1 ortamlarda toplumu bilimle bulusturmaktadir. Bu destek programlari amag ve kapsamlari
bakimindan incelendiginde 4006 ve 4007 kodlu programlarin fen bilgisi 6gretmenlerinin yiirii-
tiicli olarak basvurabilecegi ve 0grencileri ile birlikte sinif dis1 veya okul disi ortamlarda aras-
tirmalarim yiiriitebilecekleri programlar olduklar1 gériilmektedir. 4006 Bilim Fuarlar1 Destek-
leme Programi, 5 - 12. simf dgrencilerinin 6gretim programi gergevesinde ve kendi ilgi alanlar
dogrultusunda belirledikleri konular iizerine arastirma yaparak aragtirmalarinin sonuglarini ser-
gileyebilecekleri ve eglenerek dgrenebilecekleri okul dis1 bir 6grenme ortami sunan “Bilim Fu-
arlarma” destek verilmesini amaglamaktadir. 4007 Bilim Senlikleri Destekleme Programi ise;
bilim iletisiminin saglanmasi, bilimsel bilginin genis toplum kitlelerine ulastirilmas: ve bilim-
teknoloji arasindaki etkilesimin kavratilmasi i¢in sergi, sahne sovlari, gosteri, atolye/laboratuvar
caligmalari, tematik bilim oyunlari, yarigmalar, sdylesiler gibi sinif disi/okul dist etkinlikler

Copyright © 2015 by IJSSER
ISSN: 2149-5939



81

Metin Peten, D., Yaman, F., Vekli, G.S., Cavus, M. (2019). Improving preservice science teachers’ ability to
write/prepare projects to TUBITAK grant program. International Journal of Social Sciences and Education
Research, 5(1), 78-90.

yoluyla katilimeilarin temel bilimsel olgulan fark etmelerinin saglanmasini, merak duygulari-
nin, aragtirma-sorgulama ve 6grenme isteklerinin tetiklenmesini amaglamaktadir.

TUBITAK Bilim ve Toplum Daire Baskanlig: tarafindan maddi olarak desteklenen ve 63-
retmenlerin bagvuru yapabilecegi bu tiir programlar olmasina ragmen, 6gretmen adaylar lisans
egitimleri boyunca bilim senligi veya bilim fuar1 diizenleme becerisi kazanabilecekleri bir egi-
tim alamamakta ve bu tiir destek programlar1 kapsaminda proje yazma ve ylirlitme becerisi ka-
zanabilecekleri deneyim ortamlarina sahip olamamaktadirlar. Bu nedenle, bu ¢aligmanin amaci,
fen bilgisi Ogretmen adaylarmin TUBITAK Destek Programlarma yonelik proje yaz-
ma/hazirlama ve uygulama becerilerini gelistirmektir. Bu ¢alisma kapsaminda “TUBITAK Des-
tek Programlarina Yonelik Proje Hazirlama Egitimi, fen bilgisi 6gretmen adaylarinin proje ha-
zirlama/yazma becerilerini ne dl¢lide gelistirmistir?” arastirma sorusu arastirilmistir.

2. Yontem

Bu ¢alismanin asil amaci, fen bilgisi 6gretmen adaylarmin TUBITAK Destek Programlarina
yonelik proje yazma/hazirlama ve uygulama becerilerini gelistirmektir. Bu amagla, proje ekibi
tarafindan toplam yedi giin siirecek olan bir proje yazma/hazirlama ve uygulama egitim progra-
m1 (TUBITAK Destek Programlarina Yénelik Proje Hazirlama Egitimi) hazirlanmistir. Proje
egitiminin ilk basamagi teorik egitimden, ikinci basamagi ise uygulamadan olugsmaktadir. Tablo
1.’de Egitim Programi yer almaktadir. Egitimin 1. ve 2. giinii teorik egitime ayrilmistir. Egiti-
min 3. ve 4. glinii 6gretmen adaylarindan, il merkezindeki iki ortaokulda diizenlenen Bilim Fu-
arlarina katilarak, fuar1 diizenleyen Ogretmenlerle tanmigmalari, fuardaki Ggrencilerle iletisim
kurarak fuarda ne tiir projelerin sergilendigini gézlemlemeleri istenmistir. Egitimin 5. 6. ve 7.
giiniinde ise dgretmen adaylari, Egitim Fakiiltesi Fen Bilgisi Ogretmenligi Anabilim Dal1 6gre-
tim tyelerinin hazirladig1 ve iiniversitemiz Bahar Senlikleri siiresince sergilenen Bilim Senli-
gi’'nde gorev almistir. Béylece proje egitiminin uygulama kismi da tamamlanmuigtir.

Tablo 1. TUBITAK destek programlarma yénelik proje hazirlama egitimi

Proje Hazirlama Egitimi Programi
Giin Saat Proje Egitim Planv/igerigi
09.00-10.00 Acilis
10.00-12.00 TUBITAK Bilim Toplum Proje Desteklerinin Genel Tamtimi
12.00-13.00 | Ogle yemegi
13.00-15.00 TUBITAK 4006 Bilim Fuari proje dneri formlarinin detayh incelenmesi
Proje kabuliinii etkileyen faktorlerin (6zgiin deger, yontem, yaygin etki,

15.00-17.00 ) o labilirlik) tartisilmast
09001030 | TUBITAK 4006 Bilim Fuan omek proje oneri formlarmin_ paylasi-
mi/Incelenmesi
2 1030-12.00 | TUBITAK projesi yilriiten ogretmenlerin deneyimlerini paylasmast

TUBITAK projesi yiiriiten 6gretim {iyelerinin deneyimlerini paylagmasi

12.00-13.00 | Ogle yemegi

13.00-17.00 | Atolye galigmasi: Danigmalar rehberliginde proje yazim uygulamasi

3/4 09 00-18.00 Og.retmen gdaylarlmn il merkezindeki TUBITAK 4006 Bilim Fuari etkinlik-
lerinde aktif rol almasi

5/6/7 09.00-18.00 Ogretmen adaylarinin Bilim Senligi etkinliklerinde aktif rol almasi

Aragtirmacilar tarafindan diizenlenen ve yiiriitiilen egitime, Egitim Fakdiltesi Fen Bilgisi Egi-
timi Anabilim Dali’nda 6grenim goren 24 6gretmen aday1 goniillii olarak katilmistir. Ogretmen
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adaylarin1 proje egitimi hakkinda bilgilendirmek i¢in poster hazirlanmis ve Egitim Fakiiltesi
Internet Sitesi iizerinden yayimlanmistir. Bu sayede verilen link {izerinden 6gretmen adaylarmin
projeye basvuru yapmasi saglanmistir. Gelen bagvurular arasindan sinif seviyesi ve cinsiyet
gozetilerek 24 6gretmen aday1 secilmistir.

TUBITAK Destek Programlarina Yoénelik Proje Hazirlama Egitimi’nin fen bilgisi 6gretmen
adaylarinin proje hazirlama/yazma becerilerini ne 6l¢iide gelistirdigi aragtirmak icin eylem aras-
tirmast yontemi kullanilmigtir. Eylem aragtirmasi, aragtirmaci rolil iistlenen 6gretmenler ya da
akademisyenler tarafindan aktif olarak kullanilan ve egitimin ¢esitli konularinda sistematik ve
bilimsel olarak bilgi elde etme ve uygulamalar gelistirme amaciyla yararlanilan bir yontemdir
(Kuzu, 2009). Eylem arastirmalari, “uzman arastirmacilarin yiiriitiictiliigiinde, uygulayicilarin ve
probleme taraf olanlarin katilimiyla, var olan uygulamalarin elestirel bir degerlendirmesini ya-
parak, durumu iyilestirmek i¢in alinmas1 gereken onlemleri belirlemeyi amaglayan aragtirmalar-
dir” (Karasar, 1999, s.27). Dolayisiyla, bu arastirmada 6gretmen adaylarinin, 6gretim tiyelerinin
yiiriitiiciiliigiinde, dgretim iiyelerinin ve kendi deneyimleri yoluyla TUBITAK Destek Program-
lar1 kapsaminda proje hazirlama becerilerini gelistirmeleri amaglandigindan en uygun ydntemin
eylem aragtirmasi oldugu diisliniilmiistiir. Ayrica Shantz (1995) 6gretmen egitimi siirecinde
eylem arastirmalarinin kullanilmasi1 gerektigini sdyleyerek, 6gretim iiyelerinin eylem arastirmasi
yoluyla proje hazirlama, veri toplama ve verilerin analiz edilmesi gibi siireglerde 6gretmenlere
yararli olabilecegini vurgulamaktadir.

Aragtirmada veri toplama araci olarak, TUBITAK 4006 Bilim Fuarlar1 Destekleme programi
bagvuru formu ve formdaki maddelere gore proje ekibi tarafindan olusturulmus proje degerlen-
dirme dereceli puanlama anahtar1 (rubrik) kullanilmistir. 4006 Bilim Fuarlar1 Proje Oneri for-
mu; Proje Adi, Proje Tiirii, Proje Alam1, Amac/Ozet/Arastirma Yontemi, Proje Danisman Bilgi-
leri ve Proje Ogrenci Bilgileri kisimlarini icermektedir. Proje Degerlendirme Rubrigi ise “Pro-
jenin amaci agikca belirtilmis mi?” ve “Hazirlanan projelerin proje tiirleri uygun sekilde belir-
tilmig mi?” gibi sorular iceren 8 maddeden olugsmaktadir.

Proje ekibi tarafindan hazirlanan teorik ve uygulamali proje egitimi 6ncesi, 6gretmen adayla-
rindan kendi deneyimleri dogrultusunda hazirladiklar1 projelerle ilgili olarak 4006 Bilim Fuarla-
r1 Proje Oneri formunu doldurmalari istenmistir. Teorik ve uygulamali proje egitimi sonrasi ise
4006 Bilim Fuarlar1 Proje Oneri formunu tekrar doldurmalari istenmistir. Proje onerileri 3’er
kisilik gruplar halinde hazirlanmis ve bu siirecte her bir gruba akademik danigmanlar yardimci
olmustur. Ogretmen adaylarinin proje egitimi éncesinde ve sonrasinda hazirladigi proje oneri
formlar1 Proje Degerlendirme Rubrigi ile degerlendirilmistir. Her bir grubun egitim &ncesinde
ve sonrasinda rubrikten elde ettigi puanlar hesaplanarak karsilagtirilmigtr.

3. Bulgular ve yorum

Bu aragtirmada, 6gretmen adaylarmin TUBITAK Destek Programlarma Yénelik Proje Ha-
zirlama Egitimi 6ncesinde ve sonrasinda proje degerlendirme rubriginden elde ettikleri ortalama
puanlara, onerilen projelerin proje tiiriine gore dagilimina ve Bilim Fuarlar1 Destekleme Prog-
ram1 kapsaminda ele alabilecek proje sayisina yonelik bulgular elde edilmistir. Elde edilen
bulgular, tablolar halinde sunulmus ve yorumlanmigtir. Tablo 2 proje hazirlama egitimi dnce-
sinde ve sonrasinda gruplar tarafindan 6nerilen projeleri gostermektedir. Proje egitimi Oncesi
gruplarin kuru buz, sabun fiskiyesi, yapay gokkusagi, hidrofobik kum gibi gosteri deneylerine
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agirhik verdigi, fakat proje egitimi sonrasi dogrudan arastirma sorusu sorarak arastirma projele-
rine yogunlastiklar1 goriilmektedir. Proje egitimi sonrasinda 6zellikle 6grencilerin ilgisini ¢eke-

bilecek giinliik hayat problemleri proje konusu olarak karsimiza ¢ikmaktadir.

Tablo 2. Proje hazirlama egitimi 6ncesinde ve sonrasinda dnerilen projeler

Proje Hazirlama Egitimi Oncesi

Proje Hazirlama Egitimi Sonrasi

1. Grup Sabun Fiskiyesi Sebze ve meyveler miknatist sever mi?
Yapay Gokkusagi Fotosenteze etki eden faktorler nelerdir?
Sonmeyen mum yapalim
2. Grup Nefesimizdeki karbondioksit Asitli igeceklerin dis sagligina olumsuz etkileri

Suyu bilesenlerine ayirma

nelerdir?

Cigeklerin renklerine gore artlarin konma orani
nedir?

Bitkiler suyu iist dallara nasil tagir? (Modelle-
me)

Muz kabugundan biyoplastik {iretimi

3. Grup

S1v1 nitrojene baglanmis kuru buz
Hidrofobik kum

Acik renkli kiyafetler neden yazin daha g¢ok
tercih edilir?

Ortaokul ogrencilerinin en ¢ok tercih ettigi
film tiirleri nelerdir?

Atom bombasi nedir? Bilim hakkinda bize ne
ogretir?

4. Grup

C vitamini, tentiirdiyot ve
hidrojenperoksitin tepkimesi

Gida Analizi: Atistirmaliklardan hangisinin
insan viicuduna zarari en fazladir?
Parfiimlii tuvalet kagitlar1 zararli midir?

5. Grup

Karincalar radyasyon avinda: Hangi
marka telefon daha az radyasyon yayar?

Hangi marka cep telefonunda daha fazla rad-
yasyon vardir?

Mor renkli buhar

Volkan modeli yapimi

Civiler ve patlamayan balon

6. Grup

Disler ¢iiriimesin: Hangi maddeler disleri
daha iyi korur?
Radyasyona hayir diyen kilif

Kimyasal kullanmadan temizlik miimkiin mii?
Cukur ayna ve tiimsek ayna arasindaki farklar
Giines batarken neden kirmizi goriiniir?
Magaralar nasil olusur?

7. Grup

fgme sularindaki uranyum miktarimnin
belirlenmesi
Ses-desibel ayarlayici

Hangi renk 15181 daha ¢ok sogurur?
Elektrikli periyodik cetvel
Mumla galigan pervane

8. Grup

Mavi 151k filtreli akill gozlik
Egri kesmeyen metreli makas
Uyandiran hali

Dogal giibre mi, yapay giibre mi?

Farkli sebzeler i¢in en uygun toprak tiirii
hangisidir?

Diinya haricinde yasam var midir?

Ogretmen adaylarindan olusan her bir grubun Proje Hazirlama Egitimi oncesi ve sonrasi
onerdigi proje sayilar1 ve bu projelerden elde ettikleri ortalama puanlar Tablo 3’te gdsterilmek-

tedir.

Proje Degerlendirme Rubrigi’nden her bir proje i¢in maksimum 16 puan alinacagi i¢in 2 pro-

je Oneren bir grubun puani 32 {izerinden hesaplanmis, 4 proje 6éneren grubun puani ise 64 lize-

rinden hesaplanmistir. Gruplar aras1 karsilastirmay1 kolaylastirmak icin ise gruplarin elde ettigi
puanlarin yiizdesi hesaplanmistir. Bu agidan bakildiginda, Proje Hazirlama Egitimi 6ncesi grup-

larin proje hazirlama becerilerinin %31 ile %68 arasinda degistigi, dolayisiyla kendilerinden
beklenen kriterlerin en fazla %68’ini sagladiklar sdylenebilir. Proje Hazirlama Egitimi sonra-
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sinda ise gruplarin proje hazirlama becerilerinin %53 ile %90 arasinda oldugu, dolayisiyla proje
hazirlama becerilerinin gelistigi goriilmektedir. Ayrica 6gretmen adaylarinin, proje egitimi 6n-
cesinde 16 proje dneri formu gelistirebildigi, proje egitimi sonrasi ise 27 proje oneri formu ge-
listirebildikleri goriilmektedir.

Tablo 3. Ogretmen adaylarinin proje degerlendirme rubriginden elde ettikleri ortalama puan-
lar ve yiizdeleri

Proje Hazirlama Egitimi Oncesi Proje Hazirlama Egitimi Sonrasi
Gruplar Onerilen Proje Elde Edilen Onerilen Proje Elde Edilen
Sayisi Puan (%) Sayisi Puan (%)
1. Grup 2 20/32 (62,5%) 3 38/48 (79%)
2. Grup 3 28/48 (58%) 4 44/64 (69 %)
3. Grup 2 10/32 (31%) 3 31/48 (65%)
4. Grup 1 6/16 (37,5%) 3 33/48 (69%)
5. Grup 1 8/16 (50%) 4 34/64 (53%)
6. Grup 2 15/32 (47%) 4 48/64 (75%)
7. Grup 2 21/32 (65%) 3 43/48 (90%)
8. Grup 3 33/48 (68%) 3 41/48 (85%)
Toplam 16 27

TUBITAK 4006 Bilim Fuarlar1 Proje Oneri formunda iig tiir proje vardir; Arastirma, Aras-
tirma-Geligtirme ve Bilgi Arastirmasi. Bu {i¢ proje tiiriiniin de amaclar1 ve yontemleri birbirin-
den farklidir. Ogretmen adaylarinin en ¢ok zorladig1 béliim, proje konu icerigine uygun proje
tlirliniin secilmesidir.

Aragtirma tiirli projelerin amaci, 6grencilerin merak ettikleri bir arastirma sorunu cevapla-
mak icin deney, gézlem veya anket yoluyla veri toplamasini ve topladiklar verileri yorumlaya-
rak sonuca ulasmalarm saglamaktir. Ornegin, Hangi tuvalet kagidi daha dayamiklhidir? Hangi
renk 15181 daha ¢ok sogurur? veya Cigeklerin renkleri arilarin iizerlerine konma sikligini etkiler
mi? gibi aragtirma sorular1 aragtirma projeleri kapsaminda ele alinabilir. Arastirma-Gelistirme
tiirli projelerde o6grencilerden bilimi teknoloji, mithendislik ve matematik gibi alanlarla iligki-
lendirerek giinliik hayatimizda karsilagtigimiz bir problemi ¢dzmeye yonelik veya yaptigimiz
bir isi kolaylastirmaya yonelik bir tasarim yapmasi beklenir. Bu tasarim, bir model, maket, alet,
arag veya gereg olabilir. Ornegin, giines enerjili girgir tasarimi, yatarken kolay kitap okumay1
saglayan bir ara¢ tasarimi, rubik kiip ¢dzen robot kodlama veya elektrikli periyodik cetvel ya-
pimu gibi aktiviteler arastirma-gelistirme projeleri kapsaminda ele alinabilir. Bilgi arastirmasi
projelerinde ise 0grencilerden belirledikleri bir konu hakkinda degisik kaynaklardan kapsamli
bilgi edilmeleri ve edindikleri bu bilgileri sentezleyerek derlemeleri beklenir. Ornegin, DNA
nedir? Diinya’dan bagka yerde yasam var midir? Acik hava basincinin insanlar {izerine etkileri
nelerdir? veya Insan beyni nasil galisir? gibi sorular bilgi aragtirmasi projeleri kapsamina girebi-
lir. Tablo 4, 6gretmen adaylarinin 6nerdigi projelerin bu ii¢ proje tiiriine gore dagilimini gdster-
mektedir. Tablo 4 incelendiginde, Proje Hazirlama Egitimi oncesinde Onerilen 16 projeden
6’smin aragtirma projesi ve 10’unun ise arastirma-gelistirme projesi olarak onerildigi, bilgi aras-
tirmas1 tiiriinde ise proje Onerilmedigi goriilmektedir. Ayrica proje tiiriiniin dogru belirlenip
belirlenemedigi de tablodan anlagilmaktadir (2/0 ifadesi, ilgili tiir altinda 2 proje 6nerildigini,
fakat projelerin aslinda bu tiir alinda simflanamayacagini, 2/2 ifadesi ise Onerilen 2 projenin
dogru proje tiirli altinda yer aldigimi gostermektedir). Arastirma projesi olarak onerilen 6 proje-
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den ise sadece 2’sinin gergekten arastirma projesi oldugu, arastirma-gelistirme projesi olarak
Onerilen 10 projeden sadece 4’liniin arastirma-gelistirme bagligr altinda kodlanabilecegi goriil-
miistiir. Dolayisiyla Proje Hazirlama Egitimi Oncesinde 6gretmen adaylan tarafindan onerilen
16 projenin sadece %37,5’inin proje tiirliniin dogru olarak segildigi goriilmiistiir.

Tablo 4. Onerilen projelerin proje tiiriine gore dagilimi

Proje Tiirii Proje Tiirii
Proje Hazirlama Egitimi Oncesi Proje Hazirlama Egitimi Sonrasi
Arastirma  Arastirma-  Bilgi Arag- Arastirma Arastirma-  Bilgi Aras-
Gelistirme tirmasi Gelistirme tirmasi

1. Grup 2/0 2/2 1/1
2. Grup 3/0 2/2 2/1
3. Grup 2/0 2/2 1/1
4. Grup 1/0 3/3
5. Grup 1/1 4/2
6. Grup 2/1 2/2 2/2
7. Grup 2/1 1/1 2/2
8. Grup 3/3 2/2 111

Proje Hazirlama Egitimi sonrasinda ise 6gretmen adaylarinin ii¢ proje tiiriinde de proje dner-
digi goriilmektedir. Bu projelerden 18’1 arastirma projesi olarak 6nerilmis ve 16’s1 dogru olarak
isimlendirilmistir. Arastirma-gelistirme projesi olarak Onerilen 5 projeden 4’ii dogru olarak
isimlendirilirken, bilgi aragtirmasi olarak dnerilen 4 projenin tiirii de dogru ifade edilmistir.

Tablo 5. 4006 Bilim fuarlar1 destekleme programi kapsaminda ele alinabilecek proje sayilart

Proje Hazirlama Egitimi Oncesi Proje Hazirlama Egitimi Sonrasi

E s = 3 = s = 3

== §=3 E s 3 §= % E

2f Eiz  :E Iz Ei: i

2E 2¥F & :  ®%F %3

Toplam 9 2 5 22 2 1
Yiizde 9/16 2/16 5/16 22/27 4/27 1/27
%56.25 %12.5 %31.25 %81.4 %14.8 %3.7

Ayrica dgretmen adaylar tarafindan 6nerilen projelerin TUBITAK 4006 Bilim Fuarlar1 Des-
tekleme Programi kapsaminda ele alinip alimnamayacagi da degerlendirilmistir. Bu degerlendir-
me yapilirken 6zellikle Ogretmenler icin TUBITAK Bilim Fuarlari Kilavuzu'ndan yararlanil-
mistir. Kilavuza goére bilim fuarlarimin amact; 5-12. simif 6grencilerinin dgretim programlar ve
kendi ilgileri dogrultusunda belirledikleri konular {izerine arastirma yapacaklari, bu aragtirmala-
rin sonuglarini sergileyebilecekleri, 6grencilerin ve izleyicilerin eglenerek dgrenebilecekleri bir
ortam olusturulmasidir. Istenilen bu ortamda 6grencilerin, bilimsel konularla ilgilenirken bilim-
sel diisiinceyi 6grenmeleri ve deney yaparak ve elde ettikleri verileri analiz ederek problem
¢ozme becerisi gelistirmeleri ve boylece farkli alanlarda ¢esitli bilgiler edinmeleri amaglanmak-
tadir. Bu nedenle proje egitimi 6ncesinde onerilen kuru buz, sabun fiskiyesi, yapay gokkusagi,
hidrofobik kum gibi sadece ilgi ¢ekmeyi amaglayan, problem ¢dzme becerisi gerektirmeyen
gosteri deneyleri kabul edilemez projeler kategorisine alinmistir. Proje hazirlama egitimi sonra-
sinda bu tiir projelerin yerini deneysel siireclere, problem ¢dzme becerisine dayanan proje oneri-
lerine biraktig1 goriilmektedir. Elde edilen veriler Tablo 5’te sunulmustur. Tablo 5 incelendigin-
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de, Proje Hazirlama Egitimi 6ncesinde dnerilen 16 projeden 9 (%56)unun 4006 Bilim Fuarlar
Destekleme Programi kapsamina girebilecegi ve %31’inin bu kapsama alinamayacagi, Proje
Hazirlama Egitimi sonrasinda ise kabul edilebilir proje oraniin %81’e yiikseldigi ve kabul edi-
lemez proje sayisinin 1’e diistiigii goriilmektedir.

4. Sonug, tartisma ve oneriler

Proje tabanli 6grenme, bilimsel bilgiye ulasma yollarmi bilen ve bilimsel bilgiyi etkili bir se-
kilde kullanabilen bireyler yetistirmek i¢in fen egitiminde kullanilan etkili yontemlerden biridir.
Sert Cibik (2009) proje tabanli 6grenmeyi su sekilde tanimlamaktadir; “Proje Tabanli Ogrenme
yaklasimi; birgok yontem ve stratejiyi igine alabilen dgrencinin kendi kendine bilgiye ulamasini,
bilgiyi kullanmasini, ilgili alanlara bilgiyi transfer edebilmesini, arastirma yapmasini, bilimsel
stire¢ becerisini kullanmasini, elde ettigi bilgileri uygun bir bi¢imde bir araya getirip sunabilme-
sini, kendini ifade edebilmesini saglayan bir yaklagimdir” (s. 38). Ayrica proje tabanli 6grenme
yaklagiminin 6grencilerin fen bilgisi dersine yonelik tutumlarina etkisi aragtiran ve olumlu so-
nug rapor eden birgok ¢aligma mevcuttur (Aladag, 2005; Sert Cibik, 2009; Yal¢in, Turgut, Bii-
ylikkasap, 2009).

Saracaloglu, Akamca ve Yesildere (2006), proje tabanli 6grenmenin dnemini tartistiklar ca-
lismalarinda, proje tabanli 6grenme yaklagiminin uygun konularda, yeterli donanima sahip 6g-
retmenler ve uygun fiziksel kosullar saglandiginda egitim-6gretime; 6zellikle fen ve matematik
konularmin 6gretiminde etkili ve verimli bir yaklasim oldugu sonucuna varmislardir.

Bu galismanin amact, fen bilgisi 8gretmen adaylarinin TUBITAK Destek Programlarma yo-
nelik proje yazma/hazirlama ve uygulama becerilerini gelistirmektir. Bu ¢aligma kapsaminda
“TUBITAK Destek Programlarina Yénelik Proje Hazirlama Egitimi, fen bilgisi 6gretmen aday-
larinin proje hazirlama/yazma becerilerini ne 6lgiide gelistirmistir?” arastirma sorusu arastiril-
mistir. Elde edilen sonuglara dayanarak, proje hazirlama egitimi dncesinde Onerilen projeler
incelendiginde; 6gretmen adaylarimin arastirma, arastirma-gelistirme ve bilgi aragtirmasi proje
tiirlerinin ne anlama geldigini bilmedigi, proje tiiriiniin yanlis secildigi veya belirlendigi, proje
amacinin net climlelerle ifade edilmedigi, cogunlukla bilim senliklerinde alisilagelmis, 6grenci-
lere pek fazla bilimsel siire¢ becerisi kazandirmayan gosteri deneylerinin tercih edildigi goriil-
mektedir. Baki ve Biitiiner (2009), proje yiiriitme siireci hakkinda 6gretmenlerle yiiriittiikleri
calismalarinda, 6gretmenlerin uygulamali bir proje egitimi almadiklarini ve bu nedenle 6grenci-
lerin yaraticiliklarini ortaya c¢ikarmaya yonelik ve onlarin aragtirma yapmalarim tesvik edecek
proje konusu secemediklerini ortaya koymuslardir. Ayrica 6gretmenlerin, 6grencilerinin arag-
tirma yapma hakkindaki diisiincelerini de elestirdigi, ¢linkii 6grencilerin genellikle aragtirma
deyince tek bir kaynaktan arastirma yaptigi, 6zellikle internetten ¢ikt1 alip geldikleri bu aragtir-
ma siiresince ortaya ¢ikmistir. Buna dayanarak arastirmacilar, 6gretmenlere, proje hazirlama
siireci, degerlendirilmesi, 6zgiin proje konusu verme ve dgrencilere rehberlik etme konularinda
uzman kisilerce uzun siireli egitim verilmesi gerektigini ve 6gretmenlerin bu konuda uygulama-
lar yapmalar1 gerektigini vurgulamaktadir.

Proje hazirlama egitimi sonrasinda Onerilen projeler incelendiginde; proje egitimi dncesinde-
ki durumun pozitif yonde degistigi sOylenebilir. Proje Hazirlama Egitimi’nin fen bilgisi dgret-
men adaylarinin proje hazirlama/yazma becerilerini gelistirdigi, 6zellikle dgretmen adaylarini

proje tiiri segme konusunda ve kabul edilebilir proje yazma konusunda destekledigi goriilmek-
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tedir. Bu nedenle, bu tiir TUBITAK Destek Programlarina Yonelik Proje Hazirlama Egitimi
programlarmin lisans egitim-6gretim programina dahil edilmesi ve 6gretmen adaylarina proje
yazmaya-hazirlamaya yonelik dogrudan egitimler verilmesi onerilmektedir. Arastirmadan elde
edilen sonuglar, Onen, Mertoglu, Saka ve Giirdal (2010)’1n elde edilen sonucu destekler nitelik-
tedir. Mevcut ¢alismaya paralel olarak Onen ve arkadaslar1 (2010) 6gretmenlerin proje ve proje
tabanl 6grenmeye yonelik yeterliliklerini gelistirmek i¢in bir hizmet i¢i egitim programi gelis-
tirmis ve 0gretmenlerin egitim Oncesi ve sonrasinda proje ve proje tabanli 6grenmeye iliskin
bilgilerinin neler oldugunu ve egitim sonrasinda &gretmenlerin proje yapma yeterligi kazanip
kazanamadigimi arastirmiglardir. Arastirma sonuglarina dayanilarak, proje tabanli dgrenmeye
iligkin agiklama yapan 6gretmen sayisinda ve yapilan aciklamalarda artis oldugu, 6gretmenlerin
bir boliimiiniin proje yapma yeterligi kazandigi ve bir boliimiiniin ise bu konuda eksikliklerinin
oldugu goriilmiistiir. Mevcut aragtirmayla benzer olarak bu ¢aligmada da 6gretmenlere proje ve
PTO ile ilgili teorik bilgi verilerek drnek projeler sunulmus; ayn1 zamanda proje uygulamalar
da yaptinlmistir. Fakat mevcut arastirmadaki egitim siiresi 7 giin ile sinirh tutulurken, bahsi
gecen ¢aligmadaki egitim siiresi 15 gilindiir. Benzer olarak Asilsoy (2007) biyoloji 6gretmenleri
ile ytrittiigii calismasinda hazirladig1 hizmet i¢i egitimin 6gretmenlerin proje tabanli 6grenme
ile ilgili bilgi ve becerilerini arttirdig1, ayn1 zamanda 6gretmenlerin derslerinde proje yontemini
kullanmaya daha istekli hale geldigi sonucuna ulagmustir.

Tatar ve Bagriyanik (2012) ise aslinda 6gretmenlerin, 6grencilerinin yaparak yasayarak 6g-
renmelerini tegvik etmek adina okul dis1 6grenme aktivitesi olarak %72 oraninda proje senlikle-
rini tercih ettigini ortaya koymustur. Aragtirma sonuglarina dayanarak arastirmacilar, 6gretmen
adaylarinin okul dis1 egitime yonelik bilgi ve becerilerinin gelistirilmesi i¢in lisans egitimlerinde
proje senlikleri, gezi gézlem gibi aktivitelere siklikla yer verilmesi gerektigini vurgulamaktadir.

Fakat bu tiir egitimler sirasinda ¢esitli problemlerin yasanabilecegi g6z oniinde bulundurul-
malidir. Bu ¢alismada hazirlanan proje hazirlama egitimi, bahar yariyilinin son haftasina denk
gelmektedir. Hem teorik hem de uygulamali yogun bir egitim siirecini igermektedir. Ogrencile-
rin egitimden sonra proje Onerilerini hazirlamalar icin belirlenen siire ise final haftasina denk
gelmektedir. Bu siirecin final haftasina denk gelmesinin 6grencilerin ilgilerini ve proje hazirla-
maya ayiracaklar siireyi etkiledigi diigiiniilmektedir. Bu nedenle proje hazirlama egitimi sonra-
sinda Onerilen proje sayisinda artis olmakla birlikte, bu artisin beklenilen seviyede olmadigi
diistiniilmektedir. Bu nedenle proje hazirlama egitimlerinin planlamasimin ve zamanlamasinin
bu tiir faktorler géz oniine alinarak yapilmasi 6nerilmektedir. Dolayisiyla, elde edilen sonuglara
ve literatiirdeki diger ¢aligma verilerine dayanarak, proje ¢alismalarinin egitim-6gretimde tesvik
edilmesi i¢in 6gretmen adaylarinin egitiminde mevcut arastirmada oldugu gibi proje hazirlama
stireci ile ilgili egitimlere yer verilmesi 6nerilmektedir.
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Extended abstract in English

Education is a never-ending process for both students and teachers. We believe in that the
best teachers are the ones who are constantly pushing themselves to learn, pursuing professional
development and thus providing students with authentic learning environment. To the extent
that, TUBITAK (Scientific and Technological Research Council of Turkey) provide teachers
with opportunities both for on-going professional development and for their students’ learning.
TUBITAK provides financial support to teachers for conducting science fair or science expo
projects with their students in school. However, there is any training course that can improve
preservice teachers’ ability to apply grant programs provided by TUBITAK.

This study is about the professional development project for preservice science teachers
(PSTs). The aim of this project is to improve PSTs’ ability to write/prepare grant application for
grant programs provided by TUBITAK, which are supporting science expo and science festi-
vals. Twenty-four PSTs voluntarily participated in the project. The project is divided into 2
parts; theoretical and practical parts. The 2-day long theoretical part included topics such as
types of grant programs of TUBITAK, appropriate grant programs for teachers, how a project is
prepared, what are the factors that should be considered while preparing a project and examples
of available projects. Practical parts also included 2 parts; participating to 2 day-long
TUBITAK-4006 science fair project (a grant program for teachers provided by TUBITAK)
which was held in a middle school located in the city and participating to 3 day-long science
festivals which was held in the campus area of the university.

In literature, there are research studies that investigate the effectiveness of the participation
to science fair projects on students’ attitude toward science and their images of science and sci-
entists and preservice teachers’ attitude toward science teaching and scientific belief (Cameci,
2008; Durmaz, Dinger & Osmanoglu, 2017; Sahin, 2012; Yavuz, Biiylikel¢i & Isik Biiyiikel¢i,
2014; Yildinm & Sensoy, 2016). The related literature revealed that participation to science fair
project has positive impact on aforementioned variables. To the authors’ best knowledge there
is no study that investigates the effectiveness of professional development project about prepa-
ration of science fair or science expo projects on PSTs’ ability to write/prepare such projects.

The present study investigates the effectiveness of professional development project on
PSTs’ ability to write/prepare grant application for grant programs provided by TUBITAK. For
this purpose, before theoretical part PSTs were asked to prepare an initial grant applications
based on their novice experiences. After having theoretical and practical experiences, PSTs
prepared their final grant application for science fair projects. The action research method was
used through this project. The PSTs’ Project proposals were evaluated by the rubric before and
after the training. The rubric consists of 8 criteria which examines whether PSTs fulfilled
TUBITAK project proposal form appropriately and correctly. For instance, there are 3 project
types for TUBITAK-4006 grant program; research, research and development, and information
searching and the PSTs were examined whether they choose appropriate project type. The rubric
was designed by the researchers and the PSTs proposed projects were examined by two re-
searchers according to the rubric. The result of the study showed that while PSTs produced 16
project proposals based on their novice experiences, they produced 27 project proposals after
participating to professional development project about preparing their own projects. Before
professional development project, PSTs’ proposals meet at most 68% of the criteria. After hav-
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ing theoretical and practical experiences, they were able to meet at most 90% of the criteria. The
other important result was that before training, PSTs proposed either research or research and
development project before training and most of their proposed projects were not named cor-
rectly. After training, they produced projects in three different types and they placed their pro-
posals into three project types correctly. Additionally, most of their proposed projects were in
the scope of grant program they wanted to apply, while the only half of their proposed projects
was applicable before training. In this regard, it was concluded that the professional develop-
ment project aiming to improve PSTs’ ability to write/prepare grant application for grant pro-
grams provided by TUBITAK was effective especially in supporting PSTs in understanding of
the differences between three different types of projects and in choosing the right science pro-
jects which were in the scope of grant program. Accordingly, it might be suggested that the
opportunities that provide PSTs with professional development in preparing science fair or sci-
ence expo project should be integrated into their undergraduate education program and the PSTs
should be given explicit training about grant programs provided by TUBITAK.
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