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Dear Readers,

We are delighted to present you the July 2022 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless
Education and Research Association (SEAD) since 2016, is to contribute scientifically to
the field of education and research. For this purpose, priority is given to publishing
theoretical and applied studies and sharing scientific information at national and
international level.

The Limitless Journal of Education and Research is published three times a year,
scanned in various national and international indexes, and receives numerous citations.
Our Journal with an impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals
published in our country.

SEAD Journal is published with the scientific contributions and support of
academicians working in Turkey and abroad, such as articles, research and projects. Our
journal has been publishing for six years without compromising its academic and scientific
quality. We would like to thank all the editors, writers, referees and translators who
contributed to the preparation and publication of our journal.

In this issue of our journal, as in other issues, five scientific research and articles
related to education are included. These studies are presented in two languages, Turkish
and English.

We hope that our journal will make significant contributions to the field of
education and research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinmirsiz Egitim ve Arastirma Dergisinin Temmuz 2022 sayisini sunmaktan
mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana
kesintisiz olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden
katki saglamaktir. Bu amacla kuramsal ve uygulamali calismalan yayinlamaya, bilimsel
bilgileri ulusal ve uluslararasi duzeyde paylasmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ui¢ say1 olarak yayinlanmakta, cesitli ulusal
ve uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yili etki
faktoru 0,5 olan Dergimiz, ulkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma,
proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden odun vermeden alt1 yildir yayin hayatin1 siurdirmektedir. Dergimizin
hazirlanmasi ve yayinlanmasinda emegi gecen biitlin editor, yazar, hakem ve cevirmenlere
tesekkur ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili bes bilimsel
arastirma ve makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde
sunulmustur.

Dergimizin egitim ve arastirma alanina onemli katkilar getirmesini diliyoruz.
Saygilarimizla.

SINIRSIZ EGITIM VE ARASTIRMA DERNEGI




Sinirsiz EGitim ve Arastirma Dergisi, Cilt 7, Say1 2

The Journal of Limitless Education and Research, Volume 7, Issue 2

TABLE OF CONTENTS
ICINDEKILER

Article Type: Review
Makale Tiirii: Derleme

Liudmila LIASHCHOVA

The Universal and the National in Education (through a prism of personal
experience)

Firdevs GUNES

Understanding and Mental Model Development

Anlama ve Zihinsel Model Gelistirme

Article Type: Research
Makale Tiirii: Arastirma
Esma CUKURBASI CALISIR, Yiiksel ARIKAN

The Effects of The Teaching Methods Prepared for The Visual or Verbal Learning
Styles on Academic Success

Gorsel veya Sozel Ogrenme Stiline Gore Diizenlenen Ogretimin Akademik Basariya
Etkisi

Ayla SENGUN, Yasemin BUYUKSAHIN

Views of Primary Teachers on Students Having Difficulty in Social Studies Course

Simf Ogretmenlerinin Sosyal Bilgiler Dersinde Giicliik Ceken Ogrencilere iliskin
Gorusleri

Burak SAHIN, Yal¢in BAY

The Effect of Teaching Elementary Reading and Writing by Means of Music on First
Grade Student’s Writing Skills, Writing Speeds and Writing Errors

Miizikle ilk Okuma Yazma Ogretiminin ilkokul Birinci Simf Ogrencilerinin Yazma
Becerilerine, Yazma Hizlarina ve Yazma Hatalarina Etkisi

168-179

180-215

216-252

253-293

294-356




The Journal of Limitless Education and Research
Volume 7, Issue 2, 168 - 179

DOI: 10.29250/sead.1139361

Received: 01.07.2022 Article Type: Review Accepted: 08.07.2022

The Universal and the National in Education (through a prism of
personal experience)

Prof. Dr. Liudmila LIASHCHOVA, Minsk State Linguistic University (Belarus), leschevaO9@gmail.com

Abstract: Along with traditional issues, educationalists nowadays raise many new ones, among
them is the correlation of the universal and the national education patterns relating to the ratio of
teaching and learning, instruction and upbringing. The emphasis of on learning and instruction is more
characteristic of modern education theories of English-speaking countries while in Russian speaking
countries they still pay particular attention at educational establishments to teaching and upbringing
alongside with guided and independent learning. It is revealed in the article how the content of the major
national trends in the education discourse on these topics is influenced not only by historical and cultural
environment but also by the language factors, particularly by etymology of the correlative basic
educational terms related to education, teaching, and learning in English and Russian and their position
in the lexical subsystems. Some concerns about speech communication skills in education of the 21-st
century are expressed.

Keywords: Education, Etymology, Teaching, Learning, Molding, Instruction, Guiding, Knowledge,
Information, Communication.

Cited in: Liashchova, L. (2022). The Universal and the National in Education (through a prism of personal experience).
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Liudmila LIASHCHOVA

1. Introduction

The disruptive innovations of the recent industrial revolution related to digital
technological innovations, artificial intelligence and the wide spread of automation substitutes
for human labor gives a new impetus to traditional education debates concerning goals of
education. These goals focus on whether or not we should teach certain skills and train our
learners as the workforce for rapidly changing labor market or we should extend the learners’
horizons and teach them to be decision-makers in our unpredictable environment. Additionally,
it also focuses on education innovations regarding what should be done to intensify the use of
digital methods of teaching which are still lagging behind the possibilities that modern
technologies possess, the content, competences and skills that are to be taught in the new
environment as well as methods of their evaluation, etc. Moreover, new issues arise concerning
forms of teaching (which methods are more effective: traditional or distant?), the language of
instruction and research (should we instruct in the national, regional or the world English
language?), and the correlation of the national and the universal in modern education (should
we move to its still more globalized patterns or should we reevaluate the national traditions that
we acquired from our predecessors?). Regarding all the above-mentioned points and draw
attention to the current views, the paper continues the debates and will touch upon the

following issues:
1) universal vs. national patterns in modern education;

2) culture specific and language determined education terminology and its relation to

education discourse;

3) the influence that 215 century communication technologies exert on speech skills of

young learners.
2.1. The universal vs. national in education

The accelerated processes of globalization which aim at spreading the flow of finances,
goods, information, and jobs across the national borders, involve not only economic, political,
and social but also education spheres. More and more higher educational institutions participate
in educational internationalization; for instance, they become more globally oriented, attract
more international students, teaching involving international cultures and educational practices
(Mitchell & Nielsen, 2012). Like a global business organization, they try to work on the

international arena and invite best intellectual forces for teaching and scientific research.
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Recently many attempts have also been made to standardize education systems in
various countries, especially higher education in Europe, educational institutions and the
content of education so as to ensure comparability of education qualifications and to provide
free international movement of the young and qualified workforce. Though many interesting
discoveries and achievements have been made on this way within the Common European
Framework of Reference for Languages (first of all, English), the Bologna process, and some
other organizations, one has to admit that this movement of young people with university
degrees remained unidirectional: from the more economically disadvantaged countries to the

countries with better economies which finally profit from it.

One of the results of such internationalization in education is the expansion of English
on the multilingual and multicultural European continent and its achievement on the
unprecedented level. It became the European lingua franca, which is not all good for national
cultures, education systems and research as it may seem at first. Though knowledge of English
gives an access to the richest source of scientific information, non-native English speakers spend
too much time of their most creative period of life learning the language. The students at the
local universities in non-English speaking countries, especially at the department of Humanities,
write their research bachelor’s and MA dissertations in English, though they have not yet got
good enough skills and competences to carry out research and present its results in their native

tongue.

The spread of the English language appears on the national culture of written practices.
If you visit any European, especially Eastern European country, it is observed that most ads and
posters there, that are aimed at buying and entertaining, even in small towns, are in English. The
only posters that are still exclusively presented in the native language there concern funeral
services — there is neither fun nor entertainment in this kind of business, and the posters are

designed for local, mainly elderly, people.

However, such examples of Englishization do not touch the deep layers of the people’s
social life, including basic education. It is carried out in the native language there, and the
national differences in education in these countries remain and will ever remain because they
are inherited in the national culture and, first of all, in the native tongue. That is why the
universal, global education is hardly possible, at least in the visible future. Each nation, each
country has and should have their own vision of national, including higher, education that cares

for the local needs and where its local cultural and historical components (i.e., structural
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patterns of education, educational credentials delivery systems, type and amount of knowledge,
religious practices, teacher — student relations, strategies for empathic sensitivity, ethical values
and norms, educational and post-educational opportunities, and so on.) are naturally

embedded, integrated in it.

It should be, nevertheless, stressed that this special vision of national education is

necessary not to promote separatism and nationalism but:

v’ to ensure high standards of education which are best for the given society. There are
examples of famous leaders, whose dads sold fruit and vegetables for a living, and who managed
to finish highly selective and competitive Grammar school and then graduate from the elite
universities, in the world. Absolutely they did not destroy the grammar school system in spite of
a very hard pressure on her from the liberal strata of the society. This type of a secondary school
with its doubtful 11+ examination still exists today despite the everlasting debates, because for

many people it is the only gate for a better life, an attractive promise for social mobility;

v to install the feeling of national identity in a young person but which is only a part among
the wide number of other national identities of the people around him / her. It is important at
this age to learn to live in the world of differences and interdependencies (the decisions
concerning national schools within one country, however, depend on the country’s national

situation and national policy);

v’ to guarantee the humanity a safe way to the future and multiple discoveries on these
ways. Being different, the peoples of the world within one and the same time unit go through
different experiences, thus multiplying wisdom of the humanity. As the saying goes, many

varieties of roses in a garden are always better than one.

2.2. Etymology of educational terms in English and Russian and its influence on the

lexical systems and education discourse

It is fair to state the scholar, John L. Austin, a British philosopher and founder of the
Theory of Speech Acts and Communicative Linguistics, who underlines several issues in linguistic
studies. No doubt, his remark of “A word never — well hardly ever — shakes off its etymology and
its formation. In spite of all changes in and extensions of ..., there will still persist the old idea”
(Austin: 1957: 27-28) is well-known in the field. Below are expressed and revealed further down
how the origin of the key educational terms (like the ones meaning ‘teach’, ‘learn’, or ‘education)

in a language, namely in English and Russian, contribute to the formation of the whole lexical
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subsystem on education and even to the educational discourse in this language, marking the
major research trends there. This argument may be viewed as a kind of application of the well-
known hypothesis of linguistic relativity by E. Sepir and B. Worf that states the dependence of

the speakers’ cognition, or worldview, on the structure of their native language.

As it turned out in the course of the carried out analysis, the corpus of all English verbs
related to the verb educate and even the major modern discussion in the Anglo-American theory
of education on teaching vs. learning are related to the etymological duality of the word
education. So, what does the word education mean? (Hereby, it does not stand for the meaning
the concept, which is more or less universal because it is part of any human being to help
someone, especially younger ones, to acquire knowledge, competence or virtue, but just the
lexical meaning of this word in English — the language which is a trendsetter, fashion leader in

practically all the fields of our modern life).

It is well known that the first cathedral schools in England for the study of religious texts,
mainly in Latin, disseminating literacy among children, appeared at the end of the 6™ Century.
At that time in Old English there were several native verbs that commonly rendered the idea of

gaining knowledge:

¢ leornian ‘to get knowledge, be cultivated; study, read, think about’ that later changed
into learn, and the verb

e Jaeran ‘to teach, instruct, guide’, closely related to it.

There was also the verb

e téecan ‘show’ which later replaced lzeran but merged, blended with its meaning, thus

changing itself into the modern verb teach ‘show or explain to (someone) how to do something’.

As for the word education it is relatively new in the English lexicon: it was borrowed from
French only in the 16" Century, in 1530s, ten centuries later after first schools were opened in
England, meaning ‘child-rearing’ and ‘the training of animals’. It also referred to instruction in
social codes and manners. Still one century later, in the 17" Century, the word education

acquired the meaning of ‘systematic schooling and training for work’.

The origin of the word education is disputable because two homonymous Latin roots

with their different senses can be traced in the meaning of the modern English verb educate:

¢ éduco (‘I educate, | train’) from the Latin verb educare ‘to train, to mold’ and its

homonym
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e édiico (‘I lead forth, | take out; | raise up, | erect: from é- ‘from, out of’ and diico ‘I lead,

| conduct’) from the Latin verb educere ‘to lead out’.

These two etymological meanings (educare ‘to train, to mold’ / educere ‘to lead out’)
semantically are closely related as the activity and its goal, and they are still present in the
meaning of the Modern English verb educate. Thus, according to the online dictionary Oxford
Languages (https://languages.oup.com/google-dictionary-en), its major meaning is ‘to give
intellectual, moral, and social instruction to (someone), typically at a school or university’: she
was educated at a boarding school. Taking into account that instruction - ‘detailed information
how something should be done; teaching’, it may be stated that the modern major meaning of
the word educate is more related to the Latin verb educare ‘to train, to mold’, however, the

meaning of the Latin verb educere ‘to lead out’ is implied there.

More obviously the etymological duality of the verb educate is revealed in the
subsystem of other 17 modern English verbs similar to educate in its two etymological senses.
Among them there are 3 groups of verbs: the goal of the process, the method of rendering the

information, and the particular method + subjects + information forms as below-mentioned:

1) the goal of the process (11 verbs, including 3 verbs with the meaning ‘to lead out’ (cf.:
L. educere): guide, elevate, prepare; 3 - ‘to train/to mold’ (cf.: L. educare): inculcate, indoctrinate,

edify); 5 — with the general meaning ‘to improve’: enlighten, inform, develop, cultivate, improve;
2) the method of rendering the information (3 verbs: teach, drill, instruct);
3) the particular method+subjects+information (3 verbs: train, upskill, coach).

The etymological duality of Modern English verb educate can also be observed in

pedagogical theories and debates concerning the goals of education:

- should we just pass down knowledge to the young generation and train, mold them

according to the existing models (cf.: the Latin verb educare ‘to train, to mold’) or

- should we lead the young generation to the unknown future, preparing them to make

good decisions independently (cf.: the Latin verb educere ‘to lead out’).

The educationalists trace the etymology of the word educate trying to find there the
proofs for their rightness, and as seen, the etymological duality of the English verb educate

seems to be in favour of both of them (Bass & Good, 2004).
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There is another hotly debated issue in Anglo-American educational theory that is also
closely related to the English lexicon etymology and structure: which of the related processes —
teaching or learning -- should be given preference nowadays? Originally the emphasis was on
teaching with its stress on good explanation. It was believed that correctly organized teaching
of the new information will almost guarantee learning that will happen naturally afterwards (cf.
a similar idea in one of the most influential theories of communication Principle of Cooperation
by H.P. Grice). Currently, the situation has changed. With spreading internet technologies, the
role of teaching as ‘showing or explaining to (someone)’ is yielding, both at schools and
universities, to learning ‘acquiring, often independently, new understanding, knowledge,
behaviors, skills, values, attitudes’. The existence in the English language two separate native

verbs as convenient terms — teach and learn — contribute to successful discourse on this issue.

In contrast to the English verb to teach, the native Russian verb yyume is highly
polysemantic and, moreover, it denotes both the opposite processes of teaching and learning
(a yuy demeii ‘I teach children’ and g yuy aHenulickuii ‘I learn English’, quite similar to the
meanings of the Old English verbs laeran ‘to teach, instruct, guide’ and leornian ‘to get
knowledge’. That is why, the Russian verb yyumes is not a full equivalent of the English verb to
teach and is not always convenient as a single-root term in educational discourse on the issue

of teaching vs. learning.

A similar problem is observed in the Russian verb that correlates with the English verb
to learn. Yet, for the meaning of the English verb to learn ‘gain or acquire knowledge of or skill
in (something) by study, instruction, or experience’ there are 3 separate though morphologically

related verbs in Russian, stressing the manner of the process:

usyyamse ‘to learn by instruction’ (OH mM3yyaeT xumuio B yHuBepcuTeTe ‘He learns

Chemistry at the university’);
y4umoca ‘to learn by study or experience’ (MXusu n yumcsb ‘Live and learn’):
y4umeo ‘to learn by ‘memorizing’ (OH yunT cnoBsa ‘He is learning words’).

Thus, none of the correlative Russian verbs can act as a single word equivalent for the
English verb to learn, and the expressions like ‘The Conference on Teaching and Learning’ is
indeterminate (learning by instruction? By study? By experience?), and is quite difficult to

translate.
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Neither the derived nouns of these two Russian verbs being polysemantic and denoting
both the opposite processes of teaching and learning are good equivalents for the English words
teaching and learning, and they are seldom used in pedagogical discourse on this topic. The
prefixal nominal Russian derivatives o6y4yeHue and usyyeHue may be used for this purpose, to
denote the focus on teaching vs. learning; however, o6y4eHue means not only ‘teaching’ but
also ‘training’, ‘instruction’ ‘education’ and ‘learning’, and the noun usyyeHue denotes not only

‘learning’ but also ‘study’, ‘research’, analysis, ‘examination’, ‘scrutiny’.

In contrast to the English verb to teach, the Russian verb yuume is a perfect organizer
of similar words in the Russian lexical subsystem and mental lexicon. It is the source for a great

number of derived words: its Old Russian root yk® is found in many words like:
obyuams ‘teach, train, drill, instruct, educate’;
obyueHue ‘teaching, instruction, training; learning
yueHobe ‘learning, education’,
usyyams ‘study, explore’,
usyyeHue ‘study; learning; examination; scrutiny; analysis, research;

HaswbiK ‘skill’, yueHbin ‘scholar, a learned man’, HayKa ‘science’, possibly yxo ‘ear’ and ym
‘reason’. It is a pivotal word around which all the Russian words related to teaching and learning

are united.

Different etymological meaning that determines the modern function of the word is also
exhibited by the Russian noun o6pa3oeaHue correlated to the English education. It appeared in
the Russian language approximately at the same time as the English word — in the 16-17%™
century. But in contrast to the etymological duality of the English verb to educate (L. I. ‘to train,
to mold’; Il. ‘to lead out’), and semantics of the borrowed from French noun education ‘child-
rearing’ and ‘training of animals’, the Russian verb o6pazosams ‘to make, to create’ is motivated
by the OId Russian noun 06pas ‘shape, image, icon’. Therefore, the semantic components
‘training, drilling’ characteristic of the English word education, are associated with the Russian
word yyeHue ‘teaching / learning’ but not with o6pasosarue ‘education’. The Russian word
obpasosaHue ‘education’ due to its motivating feature ‘model, icon’ and then due to traditions
is closely associated with teaching and learning, acquisition of basic skills and competences, their
perfection, which enlightens people and make them ready for future. Probably, that is why, such

lyrics as the one by the Pink Floyd, Aloum: The Wall, Released: 1979:
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We don't need no education

We don't need no thought control
No dark sarcasm in the classroom
Teacher, leave them kids alone,

is hardy possible in Russian and even its literal translation in Russian may hardly be
understood. One should get good 06pazosarHue ‘education’ because it is a corner stone on which
the whole building of future activities of a person should be erected. O6pa3zosaHue ‘education’
has always been viewed by people like a short program in a modern figure skating competition:
first the skills of the minimum required elements should be displayed by skaters, and only then

they may display their free program with innovative elements.

The opposition of teaching / learning, so important in modern education debates in the
West, in Russia is more important at the university level. In addition, the opposition teaching /
research is even more relevant there: at some Research Universities (there are 18 of them in

Russia) this opposition is in favour of research.

Education is not limited to teaching / learning or teaching / research; the content of
education includes 3 kinds of instruction: intellectual, moral, and social one, though the
correlation of them may differ in national systems. Education in the West, for example, refers
mostly to the intellectual or cultural training that one receives mostly at school. Educators there
quite succeeded in accepting the individual expectations and possibilities of the learners, thus
realizing the individual approach to education. As for moral and social education, it is quite

"

problematic there nowadays: “... most Americans can agree that they want value-based
education; they just cannot agree on the definition of those values and how they should be

taught” (Walch 2006: p.377).

On the contrary, both pre-revolutionary Russian education theories (e.g., the Konstantin
Ushinsky’s idea of national folk origins of bringing up) and those in the Soviet Union paid much
attention to raising, upbringing of a young person. It was viewed as an integral part of education
and was reflected in all major education regulatory documents, thus (teaching + learning) and
upbringing were inseparable, especially at school. This fact impressed the American academic
and child psychologist Urie Bronfenbrenner who made a detailed comparative study of the
rearing of children in the Soviet Union and the US in his book Two Worlds of Childhood: U.S. and

USSR [Bronfenbrenner 1970]. The high standards of teaching on all levels and upbringing, which
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in addition to the achievements of the Soviet Union in space, boosted the reforms in education
in the USA (1965, 1983 and others), which, however, mostly concerned the development of

rigorous standards and better assessments.

With the disintegration of the USSR, the education in Russia and post-Soviet Republics
started gradually modelling itself upon the Western lines, and in circumstances of severe state
underfunding, it has been heading to collapse. The education is still being reformed here, but
hopefully the experience gained during all these years will be taken into consideration, and

national traditions in education will be reevaluated.
2.3. Some anxieties and concerns caused by today’s education

The Fourth Industrial Revolution taking place in the world these days is responsible not
only for the disruptive technologies replacing in a very short time all the existing products and
processes, changing our life and work, creating virtual reality and different easily acceptable
internet products, including teaching materials, etc. The obvious gains of this Fourth Industrial

Revolution concerning education are:

- the endless variety of information to be taught and teaching materials that may be
used that modern Internet like Cornucopia, the horn of plenty in Greek mythology (and what if
that horn of plenty be broken by man accidentally, only Zeus had that divine ability to mend it

by touching?);

- world-wide fostering students’ independence in choosing material and even his/her

own learning path;
- distant forms of teaching / learning that all of us profited from in the pandemic time.

However, the disruptive changes take place in human communication and education as

well, and there also some less obvious losses that arise concerns of educationalists.

Thus, teaching traditionally was connected with explanation, which is mostly oral verbal
communication. With cognitive capacities humans may learn a lot not only via verbal
communication, but they have got the ability of speech not only to cognize but also to establish
rapport — a close and harmonious relationship. Nowadays effective and efficient verbal
communication becomes a rare skill among the young ones, and educators should pay special

attention to it.

Then, though the role of a teacher as a source of information is not actual anymore (“Dr

Google” possesses incomparably more information), it is only a teacher who may pass down the

177 The Journal of Limitless Education and Research, 7 (2), 168 - 179



(\%zz7 The Universal and the National in Education (through a prism of...
Liudmila LIASHCHOVA

information systemically and build in the mental world of a learner the basis of knowledge,
taking into account the individual features of a learner —no machine can do it. So far, an effective

teacher cannot be replaced even in performing the intellectual task of education.

And finally, young learners with their computer skills helping them out with almost any
intellectual problem, strive mostly for independence and individuality. Only highly professional
educators, not information instructors, are able to deal with their mind and souls, to be good
upbringers. Without a strong support of teachers in performing this aspect of education, the

whole educational process may become uncontrolled and irreversible.
4. Conclusion

In the current study alongside with studying universal patterns in education and the

national ones are investigated, debated deeply and the following conclusions are induced.

1. The ideas of internationalization in education as a tool of more general processes of
globalization that seem to involve most of the world countries seems to be progressive and
humane with its international students and faculty mobility experiences and international
teaching and research partnerships. However, truly comprehensive and equal internalization is
not achieved yet. Moreover, being in most cases unilateral, it may contradict the national

interests in skilled and scientific personnel.

2. Not only culture but also the language code, its system and structure, determine the
discourse content. It is shown in the paper how the concepts of education, teaching and learning
are expressed by English and Russian words, and how the origin of these basic English and
Russian educational terms may determine the character of the education discourse. However,
this aspect of the well-known Sapir-Worf hypothesis concerning determination of a speaker’s
perception and categorization by the structure of his/her native language needs further

investigation.

3. Modern computer and digital technologies extend human memory and transform the
traditional oral and written communication patterns. But easy access to information provided
by internet is only a substitute of knowledge that man possesses and operates with, and modern
technologically assisted short businesslike messages are not the human communication of pre-
digital time with its lengthy reasoning and picturesque details. Even emotions that a person
experience (or supposed to do so) are marked in modern written speech just by ready-made

pictorial icons. It cannot but worry teachers, and certain linguistic measures should be taken to
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teach young people to express verbally their mind and soul, to follow the cultural patterns of

communicative behavior. It will help them to avoid misunderstanding and aggressiveness.
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1. Introduction

The purpose of reading is to understand the text. Comprehension, nonetheless, is
processing the information taken from the text in the mind, intertwining it with prior
information and constructing new meanings. In this practice, a series of complex processes are
performed in the mind. These processes, which constitute the mental journey of understanding,
start with word recognition and comprehension, and the general meaning of the sentence,
paragraph and text are reached, respectively. In the last stage, a new model is developed in the
mind. According to research, it is necessary to develop a model in the mind so as to understand
a text read. Otherwise, various problems arise in understanding, and there are incomplete or
incorrect understandings. Therefore, how models are developed in the mind in the process of
understanding, their functioning and roles are investigated. Based on this information, mental

model development studies are carried out in teaching comprehension.

In the past, when the ‘word comprehension’ was referred, the information that
remained in the mind after listening and reading was deduced. How much of the information in
the text was received by the reader and at what level he understood was examined. This
understanding has changed over time and emphasis has been placed on determining the mental
processes carried out during understanding. In recent years, the understanding of "mental
model development" has come to the fore because the basis of understanding is apprehended
on mental model development. The mental processing of external information, combining it
with prior information and structuring it in the mind are realized through these models. Mental
models are used in processes such as learning, questioning, decision making and problem
solving. It also contributes to the development of skills such as communicating, making
conscious decisions, continuing lifelong learning, and fulfilling the requirements of

contemporary society.

There are many mental models in our minds. The number and quality of these vary
according to the age and education level of the reader. The reader develops his own mental
models by making use of the texts he reads. They are rearranged and developed each time with
the meanings taken from the small and large structures of the text. The fact that the texts read
are many and varied make the mental models broad and flexible. Reading the same authors and
text types all the time makes mental models narrow and monotype. This situation determines
the reader's perception and perspective of the world (Crinon, 1995; Glines, 2013). That is, the

reader forms his point of view according to mental models. For this reason, the number and
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nature of mental models are dramatically emphasized. In comprehension teaching, students'
mental models, life-long learning and guiding their future are aimed to develop via providing

various activities.

Research on the mental model was first done in the field of thinking. Early studies
focused on reasoning, deduction, induction, and understanding words. The role and effects of
mental models in the thinking process were examined. Later it started to spread to other areas.
For example, Garnham, Oakhill, and Johnson-Laird examined mental models in areas such as
understanding speech, understanding words in 1982, Legrenzi and Girotto did in decision
making in 1996, and Oakhill in understanding text, problem solving, and research in 1996. Then,
Thevenot and Oakhill used, in their work, mental models on solving arithmetic problems in 2005
(Thevenot & Perret, 2009). Thus, the role of mental models in developing mental processes such
as thinking, learning, decision making, understanding and problem solving has come to the fore.
This article focuses on the importance, process, stages and activities of developing a mental

model in the comprehension process. Attention is drawn to the role of the teacher.
1.1. What is the Mental Model?

The concept of mental model is rooted in philosophy and cognitive psychology. Later, it
is seen to have spread to the fields such as education, language, sociology and economy.
Nowadays, it is used in fields such as education, psychology, artificial intelligence. The impacts
of mental models on the individual's processes such as thinking, making decisions, estimating,
making inferences, illuminating different aspects of a problem, and understanding written and
spoken texts in facing complicated circumstances are emphasized. The process of creating new
mental models by combining prior information with the information taken from the text during
reading and their contribution to understanding the text are discussed. In addition, there is
constant research on the properties and functions of mental models, how they are created and

used.

The concept of the Mental Model (Modeéle Mentale) was first uttered by Philip Johnson-
Laird in 1983. He later developed this as "Mental Models Theory" for mental operations, mental
image formation, language and thinking. It is a theory accepted by most authors and researchers
today. This theory is based on a hypothesis put forward by Scottish psychologist Kenneth Craik
in 1943. This hypothesis is based on the understanding that “the human mind develops mental
representations to understand and predict reality in the outside world”. This hypothesis of Craik

(1943) has been the subject of many studies in the field of psychology. However, the most
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successful explanation and use of the mental model concept was realized by Johnson-Laird

(Craik, 1943; Johnson-Laird,1983; Oléron,1995).

According to Johnson-Laird (1983), people develop various mental models in order to
understand, learn and think about what is happening around them. These are images in our
minds of situations, events, objects and processes in the world we live in. In other words, it is in
the form of an image of all we know. It is a concept that encompasses all kinds of information,
thoughts, events and perspectives in minds. It is represented as mental images and mental
concepts on neuron networks. Since their structure is similar to the situation in the outside
world, people often notice it as a mental image (Johnson-Laird, 1983). Mental models provide a
theoretical basis for explaining the operations and processes carried out in minds. In the same
vein, they are thinking tools used to understand life, make decisions and solve problems.

Developing a new mental model means seeing the world with a different eye.

The mental model is a simplified and scaled down model of the outside world. These
models are selected, developed and implanted in the mind with the help of physical elements
and neurons. For example, when we read words such as car, kite, giraffe, candy, mental images
automatically appear in our minds. Whereas, when a melody or sentence is heard or a smell of
food is smelled, mental models are used to determine what they are. Mental models are more
general and inclusive than mental images. For example, when looking at a showcase, the eye
stays on an object because the mental model tries to determine what it does and what it is. The
mental model is a model that is learned, designed and developed. The brain is self-motivated as
a system, producing mental models and reflecting them to the outside world in various ways.
Mental models are not just passive machines that process information from outside (Quinton,

2008).
Mental models have a versatile and dynamic structure.

- It is dynamic, because the reader combines the information he/she receives from the
text with his/her prior knowledge and rearranges his/her mental models in each reading. Thus,

the reader's preliminary information and the information in the text are integrated.

- It is versatile, because the information taken from the text is very diverse, oriented to
different fields and multi-faceted. To exemplify, they are purposeful information, causal

information, spatial information (Stanké, 2006; Tapiero & Farhat, 2011).
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- The reader also develops his/her mental model with the information he/she receives
from the environment he/she lives in and the world he/she lives in, through visual and auditory
means. Language plays an important role in this process. Language functions as a tool in
understanding the environment and the world lived in. A mental model is developed based on
this (Perret, 2011; Stanké,2006; Tapiero & Farhat, 2011). As can be seen, mental models have a
versatile and dynamic structure, and this structure is developed with information gathered from

both the text and the environment.

The mental model is the heart of the learning process. It is considered as a mind
structure that includes complex operations, stages and processes in learning. This structure
works like a machine during learning, and processes the received information dynamically and
systematically in the mind. In other words, it works like an internal operating system that is
constantly programmed in the mind of the individual. It contributes to the application of various
mental processes such as thinking on information, establishing cause and effect relationships,
classification, interpretation, analysis-synthesis. Thus, the mental model becomes both a tool
and a result of learning (Platteaux, 2002). Another feature of the mental model is that it allows
selecting, thinking, deducing, interpreting and questioning important information during
learning. It provides examples or similar processing opportunities to the student in the learning
process, and allows him to understand, repeat and even go back to the system based on the
information structured in the mind. Thus, the student changes, organizes and develops his/her

existing mental models and specializes gradually in certain areas (Alamargot, 2001).

The concept of mental model in reading is creating an image of events, people, actions
and general situations in the text (Bianco, 2003). The mental model enables the reader to
combine the information, events or situations described in the text with the previous
experiences. These models activate the mental images that the student creates through
experience and learning during reading, and integrate them with the information in the text.
Understanding a text is not just about getting the information in it. The situations presented in
the text should be placed in the mental structure. If the reader does not understand the
relationships between the events in the text and cannot make connections between small and
large structures in the text, it means that he has not understood the text. Therefore, mental

modeling skills and strategies are emphasized in teaching comprehension.
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1.2. Components

The concept of model is generally given in dictionaries as “the object, person or example
that is tried to be compared while being made like a painting or sculpture” (TDK, 2020). In other
words, the concept of model is considered as an object or person to be taken as an example.
When this concept is examined, it is seen that there is "example”, "production" based on this
example, and "guide" that guides production. Thus, three basic features of the model concept
such as "example, guide, and production" emerge. This situation is also seen in the concept of
mental model. The mental model consists of “example, guide and production” components.
Philip Johnson-Laird (1983) focused more on the production aspect of the concept of mental
model and evaluated it as producing mental representations from the text (Oléron, 1995). For
this reason, he focused on the process of creating a mental model by combining the individual's
prior knowledge and the information in the text in the reading process. However, the concept

of mental model also has the feature of being an example and guiding while doing an operation.

These are briefly described below.

Being a model: Our mind creates "small models" of some event or situation in the
environment, namely the external world. These examples, called mental models, are images of
the world in which we live in our minds. These are formed as a result of various knowledge,
methods, techniques and applications. Some of these examples or models are taken or selected
from outside, whereas others are developed as a result of the individual's willing efforts. These
examples serve as a model for the individual during various works and processes and give

direction to the studies to be done. It is also used in thinking and reasoning activities.

Guiding: While mental models are executing a series of operations, they guide the
individual on how to carry out the operations. These include understanding, predicting, thinking,
learning, problem solving, making effective decisions, executing a job or task, and applying rules.
During the application, some of these models are changed, expanded or new mental models are

produced based on the existing knowledge and experience.

Making production: In the comprehension process, the individual's prior knowledge and
the information in the text are combined and new meanings are structured. In this manner,
processes such as receiving, processing, combining, thinking, organizing, developing meaning
and placing in the mind are done. Additionally, new meanings, information, thoughts and mental
models are produced. These processes are carried out through mental models. In brief, it

constitutes both a tool for production and it leads to reproduction or development in itself.
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1.3. Features and Functions

The number of mental models in our mind is unlimited. The number and quality of
mental models of each individual is different from the other. They are decisive in establishing
communication, making agreements, conducting daily operations, etc. The use of mental
models in everyday life is inevitable since they contain information, concepts, ways and methods
of doing a job. This is because these are examples for the individual to do his/her duties, carry
out his/her daily work, and manage his/her behaviors and perceptions. The rich and developed
mental models facilitate the processes of understanding events and situations correctly,
interpreting well, making effective decisions, and managing logically. On the contrary, the few
or limited mental models limit the individual's way of seeing and understanding the world, that
is, his/her development with perspective. Herewith, it is difficult to take responsibility without

having rich and diverse mental models in the working world and in certain sectors.

In addition to understanding texts, mental models are also used in processes such as
learning, thinking, questioning, communicating, making decisions, and solving problems. It
enables processes such as linking, assimilation, adapting to new information, balancing between
old and new information during learning (Platteaux, 2002). In addition to these, some features

of mental models are listed below.

¢ Mental models are formed in fast memory with the combination of perception,

understanding discourses or imagination (Johnson-Laird, 1983; Marr, 1982).

¢ Mental models are based on processes such as reasoning and explanation (Craik,

1943).

e Each individual's mental model creation or selection program is different.
Generalization and human adaptation should be considered in the selection of the mental

model.

¢ A mental model is an abstracted, simplified and conceptual version of a real-world
event or system. These models cannot replace real-world examples. However, they are useful

in reducing the complex structure of the real event or system to parts.

* A mental model is not fixed, it is never complete. It continues to grow and evolve as

new information is added (Blanc & Brouillet, 2005).

As it is known, mental models are mental images of real or imaginary situations in the

outside world. Their properties and structures are similar to the structure of the objects or
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events they represent. In other words, the mental model contains the properties of the items in
the object or event it represents and the relationships between them in the same way. For
example, the relationships defined in the sentence "There is a chair in front of the sofa, there is
a taboret in front of the chair" are formed as "Sofa-Chair- taboret" in the mental model. Although
there is no explanation in this sentence as "The taboret is in front of the chair that is in front of

the sofa", the reader can find this situation by inference (Thevenot & Perret, 2009).

Mental models fulfill some important functions in studies such as thinking, learning and

understanding (Winn, 1997) as listed below:
Mental models;
¢ establish mutual relations between new and old information,
¢ help to discover new information,
¢ guide students through the research process to better understand the world,
¢ can be thought of as a “prediction chart”, making predictions while reading,

¢ include text content structure helping to make connections between words and

concepts,
e provides a good understanding of the main ideas in the text
¢ help to create big meaningful structures from the main points of the text,
* make it easier for the reader to understand (Kintsch, 1988; Van Dijk, 1983).

As can be seen, mental models facilitate various operations and processes and

contribute to the individual's thinking, learning and understanding process.
1.4. Effect on Understanding

A mental image of the situation described in the text is created in order to understand
an article and an instruction and to solve a problem (Johnson-Laird, 1983). According to Maryse
Bianco (2016), understanding means creating a mental model (Bianco;2016). During
comprehension, two or more units of information are linked together. These are foreknowledge
that is pre-configured in the mind of the reader and new information taken from the text. In
other words, the model presented by the author in the text is combined with the model in the
mind of the reader. While these are combined, ties such as examples, similes, cause-effect

relationships, purpose and results are established. Then, the combined information is re-
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interpreted by going through various processes in the mind. Thus, the meaning of the text is

made into mental images and placed in the model in the mind of the reader (Kirby, 2007).

There are many mental models in our minds. The number and quality of these are higher
in people with advanced comprehension skills. Mental models directly contribute to the reader's
work such as understanding, learning, thinking, questioning, deducing and predicting texts. It
plays an important role especially during comprehension. The mental processing of external
information, combining it with prior knowledge and structuring it in the mind are realized
through mental models. It facilitates processes such as connecting with new information,
assimilating new information and adapting to them while reading (Platteaux, 2002). Mental
models are flexible and changeable. It is constantly changing and developing with new

information. It is easier to develop, renew and produce new models through reading.

The mental model, which is developed through reading and based on the reader's
information, provides support information to understand the text in depth. These are not only
information that includes certain stages or processes of the text, but also information necessary
to understand the whole text or events. Thus, as a result of the interaction of the text and the
mind, new meanings are created, and mental models are organized and gradually developed

with these meanings.
2. Mental Model Development

Today, mental model development studies are an important area of understanding
teaching because the root of understanding is based on this. As known, mental models in
reading are produced in the mind by combining preliminary information with important
information from the text. It is usually created as a result of combining important information
from texts, images, sentences and paragraphs. Expert readers are successful in developing
mental models suitable for what they read (Cébe & Goigoux, 2009). However, students whose
reading skills are not sufficiently developed have difficulties in this regard. Especially in primary
school students, the mental model does not occur spontaneously and suddenly. For this reason,

students should be taught to create mental models (Joole, 2008).
Three important factors are emphasized in mental model development as follows:
1. The information in the text read is stimulating the mind of the reader,

2. Using the existing knowledge, skills, worldview, etc. in the reader's mind,
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3. The purpose of reading that the reader decides pre-reading (Goigoux & Ceébe,
2013).

These three factors directly affect mental model development. Based on these three
factors, R. Goigoux defines comprehension as “the capacity to develop a mental model suitable
for the text by combining the information in the text with the prior information”. In the mental
model development process, on the one hand, the role of the text (text structure, order, type,
etc.), on the other, the mental operations performed by the reader (attention, processing
information, making inferences, etc.) are emphasized (Goigoux & Cébe, 2013). As is known,
mental models are invisible to the naked eye. A lot of research is being done to determine how
they are created and work. In these studies, various principles and procedures are determined

and activities that students should do are given. These are listed below.
2.1. Basic Principles

Various processes are used to create a mental model in teaching comprehension.
According to Marie-France Bishop (2018), the following six principles and procedures should be

considered. These are listed as;

1. Activating prior knowledge,

2. Receiving and processing the information in the text in succession,

3. Making a connection between his/her own knowledge and the information in the
text,

4. Filling in the information that is not given in the text, that is, making inferences,

5. Flexibly changing existing mental models,

6. Confirming the new mental model created (Bishop,2018).
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Figure 1. Principles of mental model development

As seen in Figure 1 above, six principles are emphasized in the process of creating a
mental model. These are (top right to clockwise) activating prior knowledge, receiving and
processing information in the text, making connections between information, making

inferences, changing existing mental models and creating new mental models.

In order to develop a mental model, some skills and strategies need to be taught.
According to Bianco (2015), the skills to be taught for mental modeling are developing a mental
dictionary, locating information, making inferences, generalizing, organizing and summarizing.
Mental model building strategies are listed as reading following paragraphs, asking questions to
oneself, questioning, making predictions and using graphic organizers (Bianco, 2015). The
mental model is formed in similar processes in most people. The teaching of these skills should

be started and gradually improved in the 2nd and 3rd grades of primary school.

According to Sophie Ng6-Mai and Nathalie Leblanc (2018), the student needs to develop

some skills in order to create a mental model based on the text. Accordingly, the student must,
* Recognize words easily,
¢ Know the meaning of the words used in the text,
* Relate the ideas in the text to their own knowledge and personal experiences,

* Make inferences (Ng6-Mai & Leblanc, 2018).
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As can be seen, the authors draw attention to various skills and strategies such as word
recognition and knowing its meaning, locating information, linking information, making

predictions and inferences, questioning, and using graphic organizers in creating mental models.
2.2, Stages

How does the mental modeling process take place in our minds? What types of
operations are performed? Which stages are implemented? What are the effective studies in
mental model development? Various studies have been conducted based on these questions.
As known, mental models are invisible to the naked eye. It is very difficult to identify them.
Cognitive psychology research projects are generally used with the methods applied by expert
readers and people with advanced comprehension skills. According to these studies, the mental
model building process is described as a four-stage process (Bianco;2016; Bishop,2018; Johnson-
Laird, 1983; Ngo6-Mai & Leblanc, 2018). These are drafting, updating the old mental model,

editing and creating a new mental model.

1. Drafting: When a person encounters a new piece of information, he or she begins to

outline the mental model building and immediately creates an outline.

2. Updating: Based on the draft model, the existing models in mind are examined and if
there is a suitable model for the draft, it is activated. Then, work is started on the activated

mental model and the information is updated.

3. Editing: At this stage, studies are carried out to compare, link and integrate the
information in the activated mental model and the draft model. The greater the similarity
between the information in the two models, the easier it is to organize the activated mental
model. As a result of the high similarity, the two models are combined and the mental model is

rearranged.

4. Creating a new model: If the similarity or match between the information in the
models is low, new information that will enrich the knowledge base of the existing mental model
is sought first. When it is not found, a new mental model is created based on the existing
preliminary information and the information in the text (Bianco;2016; Bishop,2018; Johnson-

Laird, 1983; Ng6-Mai & Leblanc, 2018).
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Figure 2. Stages of mental model development

As can be observed in Figure 2, in developing a mental model, the existing models in the
mind are studied first, and they are tried to be updated and organized. New models are created
in the mind when they do not match with new information. For an effective understanding, the
number of mental models must be large and flexible. As it is known, the reader develops mental
models by making use of the texts they read. These models are rearranged after each reading
with the information taken from the small and large structures of the text. The fact that the texts
read are different causes the mental models to be broad and flexible, while reading the same
type of texts and authors causes the mental models to be narrow and monotype. The reader
creates a world perception and perspective according to his/her mental models (Crinon, 1995;

Gulnes, 2013). Therefore, students should be given different types of texts and activities.
2.3. Activities

Mental model development teaching begins in primary school. Since primary school
students have just learned to read and write, they have difficulty in understanding and creating
them. Therefore, examples for this level are given as practice. In order to develop a mental
model, activities such as reading the text aloud, asking questions, choosing a mental model,

comparing characters, making inferences are recommended. These are described below.

1. Read text aloud: The teacher divides a text into small pieces by paying attention to
the semantic connections and reads the text aloud first. Then the teacher and students read

slowly as a group. In this process;

- While the teacher reads the text aloud, the students are asked to take notes, draw a

picture, write a short summary and make predictions.
- Students are allowed to compare the notes they take with their friends' notes.

- In order to better understand the content of the text, it is tried to make the information

common among students (Bishop, 2018; Leblanc, 2019; Ng6-Mai & Leblanc, 2018).
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2. Asking questions: The teacher should ask various questions about the event,
character and content in the text read. These might differ depending on the type of text. For

example;

- Questions about the situation in the text: Why did he/she act like this? What does

he/she want?

- Clarification questions: Who are the characters? Where is the event taking place? What

problems are there?
- Prediction questions: What will happen next? What will the characters do? etc.
The teacher should take care to clarify the following points when asking questions.
- Identifying who the characters in the text are,
- Explain the connections between them,
- Determining the places and environment where the incident took place,
- Sorting the problems mentioned in the text,
- Emphasizing purpose and results etc.

Below is an example of asking questions from the text.

The teacher reads the following text aloud.

This morning our teacher brought a new friend to the class. He was from another
country. Ayse immediately went to him and asked his name. “Angelo,” he said, turning to
the whole class. He came to Turkey last month. He did not know Turkish well. He smiled
and greeted us all. Then we sat on the benches and started the lesson. He listened
attentively to the teacher's explanations. In math class, he was making addition and
subtraction on the board easily. However, he had difficulties in reading and writing
Turkish. The bell for the first lesson rang and we went for breaktime. He opened his bag
and showed us pictures of the country he came from.

The teacher should ask the following 4 questions after reading the text. (correct
and wrong answer)

1. What is the name of the new student? Angelo Ayse

2. When did he come to class? This morning Last month
3. In which lesson is he struggling? Turkish Math

4. What did he show at breaktime Pictures His bag

3. Choosing a mental model: Some activities should be done in order for the students

to create a mental model suitable for the content from the text that the teacher reads aloud.
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According to research on this subject, the activities that students should do are listed below

(Leblanc, 2019). These are;
- Making notes about the hero's action and movements,
- Comparing your notes with your friend's notes,
- Creating a timeline showing the hero's actions,
- Drawing a plan to model in your mind,

- Showing the hero's actions and movements on the plan (Leblanc, 2019). Some

examples are shown below in this regard.

At 7.00 Miray woke up.

At 7.30 She has her breakfast.
At 8.00 She put on her dress.
At 8.30 She goes to school.

4. Comparing characters: Activities such as comparing the characters in the text,
writing their characteristics and what they say, identifying important and unimportant
characters are given in order for students to create mental models. According to research,
those activities seem to be very effective in creating mental models (Leblanc,2019). Therefore,

the following activities are recommended.
- Writing the similarities and differences of two heroes,
- Writing their features and their role in the text,

- Writing the words of different characters (like Little Red Riding Hood and the wolf

talking).

- Identifying important and unimportant characters, sorting from important to

unimportant.

5. Making inferences: Inference is the process of determining information not
explained in the text by guessing them. It is the process of finding the missing items out of the

text. It is an effective study applied in the mental modeling process.
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The teacher reads the following text aloud.

We were in the first lesson and suddenly the door opened and the school principal
entered. Next to him was a well-dressed gentleman and a student with a large bag. The
students stood up when they saw the principal.

- The principal said to all of us "sit down" and turned to the teacher;

-“Ms. Ayse, | brought you a new student. He is a hardworking and smart one. From
now on, all the responsibility for education is yours, raise him in the best way”, he said.

Asks the following inference questions.

1. Where does the event take place? In the class

2. Who is telling? A student

3. What times does it take place? In morning times
4. Who is next to the new student? Father or guardian

As can be seen above, some studies are given to develop a mental model at primary
school level. These are reading aloud, asking questions, choosing mental models, associating
information and characters in the text, making predictions and inferences. Different practices

can be made for middle school and high school students.
3. Teacher's Role

In the mental model development process, the teacher has important duties. The first
of these is to understand and apply the activities at each stage well. Therefore, teachers should

pay attention to the following ten principles in teaching comprehension. These are;
1. Activating prior knowledge,
2. Briefly explaining or specifying the purposes,
3. Giving activity after each stage,
4. Giving detailed and clear hints, explanations,
5. Choosing activities that enable each student to participate in the process,
6. Asking questions, assessing students' understanding,
7. Getting answers from each student,
8. Guiding students at the beginning of the activities,
9. Giving regular and systematic feedback at every stage,

10. Giving special activities and guidance for written work.
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In order to develop a mental model, some applications should be avoided in teaching
comprehension. For example, most teachers say, “Is there anything you don't understand? Or
do you have any questions?”. If there is no question from the class, he thinks that the students
understand well. However, some students do not dare to show that they do not understand.
Therefore, all students' answers should be checked. In fact, an effective teacher asks each
student to prepare an answer, waiting a few minutes before allowing them to answer. At this
stage, wrong answers become an important indicator for the teacher. For this reason, each
student's answer should be checked and the process of understanding and mental modeling

should be followed.

In teaching comprehension, mental model development studies start from the 2nd
grade of primary school. Reading skills of students at this level still develop. However, their
verbal comprehension skills reach a certain level. Hence, the teacher should first give examples
of oral comprehension and then teach written comprehension skills and strategies. In this
process, the teacher should focus on activities that will develop a mental model. It should not

be forgotten that comprehension skills and mental models will develop gradually.
4. Conclusion

Teaching comprehension is a difficult task involving long-term activities. Recognizing
words, knowing their meaning and reaching the meaning of the sentence are not enough for
comprehension. For comprehension, it is necessary to acquire a set of skills and strategies
beyond words and to perform complex mental operations. These could be exemplified as
processing information, structuring in the mind, thinking, finding meaning, questioning,
inferencing, mental model development. Among these, developing a mental model is of
particular importance. Today, understanding means creating a model in the mind. Thus,
mental modeling studies are an important area of understanding teaching. As it is known, the
mental model is produced in the mind by combining the preliminary information with the
important information taken from a text. It is usually developed as a result of combining
important information from texts, images, sentences and paragraphs. Expert readers are
successful in creating a mental model suitable for what they read. However, students whose
reading skills are not yet developed have difficulties in this regard. That’s why, students are
taught mental model development. In order to develop a mental model, activities such as
reading the text aloud, asking questions, choosing a mental model, comparing characters,

making inferences are carried out. In addition, skills and strategies such as locating the
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information in the text, generalizing, summarizing, reading by following the paragraphs, asking
questions to oneself, questioning, making predictions, using graphic organizers are taught. With
the mental models developed by the students, it is aimed to understand the texts more easily,
to improve themselves, to learn new knowledge and skills, to increase their academic success,

to understand the world, and to direct their life and future.
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Ozet: Anlama zihnimizin sinirsiz bir becerisidir. Bu beceriyi gelistirmede en etkili yol okumadir.
Okuma sirasinda metni anlamak icin cok sayida islem yapilmaktadir. Once yazili kelimelerin anlami
bulunmakta, metindeki bilgiler islenmekte ve zihinde yapilandiriimaktadir. Ardindan metne uygun bir
zihinsel model gelistirilmektedir. Zihinsel model, metinde verilen genel durum, olay, birey veya eylemlerin
zihindeki goriuntileridir. Okuyucunun ©n bilgileri ile metinden aldigi bilgileri birlestirmesi sonucu
olusturulmaktadir. Metni anlamak igin zihinsel model gelistirmek zorunlu olmaktadir. Bunun igin
ogrencilere metni sesli okuma, sorular sorma, karakterleri karsilastirma, tahmin ve ¢ikarim yapma gibi
etkinlikler verilmektedir. Bu etkinliklerle 6grencilerin zihinsel modellerini nitelik ve nicelik olarak
gelistirme, metinleri kolay anlamalarini saglama, yeni bilgi ve beceriler 6grenerek basarilarini artirma ve
geleceklerine yon verme amaclanmaktadir. Bu anlayisla makalede once zihinsel modelin tanimi ve
bilesenleri verilmekte, temel 6zellikleri ve islevleri ile anlamaya etkisi agiklanmaktadir. Ardindan zihinsel
model gelistirme sireci, asamalari ve etkinlikleri Gzerinde durulmakta, 6gretmenin bu siregteki roliine
dikkat ¢ekilmektedir. Etkili bir anlama igin 6grencilerin zihinsel modellerinin nitelik ve nicelik olarak
gelistirilmesi 6nerilmektedir.
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1. Giris

Okumanin amaci metni anlamaktir. Anlama ise metinden alinan bilgileri zihinde isleme,
on bilgilerle birlestirme ve yeni anlamlar tGretmektir. Bu slirecte zihinde bir dizi karmasik islem
yapilmaktadir. Anlamanin zihinsel yolculugunu olusturan bu islemler kelime tanima ve anlama
ile baslamakta, sirasiyla cimle, paragraf ve metnin genel anlamina ulasilmaktadir. Son asamada
ise zihinde yeni bir model gelistiriimektedir. Arastirmalara gére okunan bir metni anlamak i¢in
zihinde model gelistirmek zorunlu olmaktadir. Aksi halde anlamada gesitli sorunlar ortaya
¢itkmakta, eksik ya da yanlis anlamalar s6z konusu olmaktadir. Bu nedenle anlama siirecinde
zihinde modellerin nasil gelistirildigi, isleyisi ve rolleri incelenmektedir. Bu bilgilerden hareketle

anlama 6gretiminde zihinsel model gelistirme g¢alismalari yapiimaktadir.

Eskiden anlama denilince, dinleme ve okuma sonrasi zihinde kalan bilgiler Gzerinde
duruluyordu. Okuyucunun metindeki bilgilerin ne kadarini aldigi ve hangi diizeyde anladig
inceleniyordu. Bu anlayis zamanla degismis ve anlama sirasinda yiritilen zihinsel islemleri
belirlemeye agirlik verilmistir. Son yillarda ise anlamada “zihinsel model gelistirme” anlayisi 6ne
¢tkmistir. Ciinkl anlamanin temeli zihinsel model gelistirmeye dayanmaktadir. Disaridan alinan
bilgilerin zihinde islenmesi, dnbilgilerle birlestirilmesi ve zihinde yapilandirilmasi bu modeller
araciligiyla gerceklesmektedir. Ogrenme, sorgulama, karar verme, sorun ¢ézme gibi islemlerde
zihinsel modellerden yararlaniimaktadir. Ayrica iletisim kurma, bilingli kararlar verme, hayat
boyu 6grenmeyi sirdirme, c¢agdas toplumun gereklerini yerine getirme gibi becerileri

gelistirmeye katki saglamaktadir.

Zihnimizde ¢ok sayida zihinsel model vardir. Bunlarin sayisi ile niteligi okuyucunun yasina
ve egitim durumuna gore degismektedir. Okuyucu okudugu metinlerden yararlanarak kendine
0zgli zihinsel modeller gelistirmektedir. Bunlari metnin kiiclik ve blylk yapilarindan alinan
anlamlarla her defasinda yeniden diizenlenmekte ve gelistirmektedir. Okunan metinlerin cok ve
cesitli olmasi zihinsel modellerin genis ve esnek olmasini saglamaktadir. Hep ayni yazar ve metin
turlerinin okunmasi ise zihinsel modellerin dar ve tek tip olmasini getirmektedir. Bu durum
okuyucunun diinya algisi ve bakis acisinda belirleyici olmaktadir (Crinon, 1995; Giines, 2013).
Okuyucu zihinsel modellerine gére bakis acisi olusturmaktadir. Bu nedenle zihinsel modellerin
sayisi ve niteligi Gizerinde 6nemle durulmaktadir. Anlama 6gretiminde gesitli etkinlikler verilerek
ogrencilerin zihinsel modellerini gelistirmeleri, hayat boyu 6grenmeleri ve geleceklerine yon

vermeleri amaglanmaktadir.
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Zihinsel modelle ilgili arastirmalar énceleri diisiinme alaninda yapilmistir. ilk calismalar
akil yirtutme, timden gelim, time varim, sozleri anlama gibi konulara odaklanmistir. Dislinme
slrecinde zihinsel modellerin rolii ve etkileri incelenmistir. Daha sonra diger alanlara yayilmaya
baslamistir. Ornegin Garnham, Oakhill ve Johnson-Laird, 1982 yilinda konusmalari anlama yani
sOzlerianlama, Legrenzi ve Girotto, 1996 yilinda karar verme, Oakhill, 1996 yilinda metnianlama,
problem ¢c6zme ve arastirma gibi alanlarda zihinsel modelleri incelemislerdir. Ardindan Thevenot
ve Oakhill, 2005 yilinda aritmetik problemlerin ¢6zimi ¢alismalarinda zihinsel modellerden
yararlanmistir (Thevenot & Perret, 2009). Boylece dislinme, 6grenme, karar verme, anlama,
problem ¢dzme gibi zihinsel slregleri gelistirmede zihinsel modellerin roli éne ¢ikmigtir. Bu
makalede anlama sirecinde zihinsel model gelistirmenin dnemi, siireci, asamalari ve etkinlikler

tizerinde durulmaktadir. Ogretmenin roliine dikkat cekilmektedir.
1.1. Zihinsel Model Nedir?

Zihinsel model kavrami koken olarak felsefe ve bilissel psikolojiye dayanmaktadir. Daha
sonra egitim, dil, sosyoloji, ekonomi gibi alanlara yayildig1 gortlmektedir. Ginlimizde egitim,
psikoloji, yapay zeka gibi alanlarda kullaniimaktadir. Zihinsel modellerin bireyin karmasik
durumlar karsisinda distiinme, karar verme, tahmin etme, cikarim yapma, bir sorunun farkh
yonlerini aydinlatma, yazil ve so0zli metinleri anlama gibi siireclerine etkisi Uzerinde
durulmaktadir. Okuma sirasinda 6n bilgilerle metinden alinan bilgileri birlestirerek yeni zihinsel
modeller olusturma siireci, bunlarin metni anlamaya katkilari ele alinmaktadir. Ayrica zihinsel
modellerin 6zellikleri, islevleri, nasil olusturuldugu ve kullanildig hakkinda stirekli arastirmalar

yapilmaktadir.

Zihinsel Model (Modele Mentale) kavrami ilk kez 1983 yilinda Philip Johnson-Laird
tarafindan kullanilmistir. Daha sonra bunu zihinsel islemler, zihinsel gorinti olusturma, dil ve
distinme alanlarina yonelik “Zihinsel Modeller Teorisi” olarak gelistirmistir. Glinimuzde ¢ogu
yazar ve arastirmaci tarafindan kabul edilen bir teoridir. Bu teori 1943'te iskog psikolog Kenneth
Craik tarafindan ortaya atilan bir hipoteze dayanmaktadir. Bu hipotez “insan zihni dis diinyadaki
gercekligi anlamak ve tahmin etmek igin zihinsel temsiller gelistirir.” anlayisina
dayanmaktadir. Craik (1943)’in bu hipotezi psikoloji alaninda ¢ok sayida ¢alismaya konu
olmustur. Ancak zihinsel model kavraminin en basarili agiklamasi ve kullanimini Johnson-Laird

tarafindan gergeklestirilmistir (Craik, 1943; Johnson-Laird,1983; Oléron,1995).

Johnson-Laird’e (1983) gore, insanlar cevresinde olup bitenleri anlamak, 6grenmek ve

disiinmek icin cesitli zihinsel modeller gelistirmektedir. Bunlar yasadigimiz dinyadaki
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durumlarin, olaylarin, nesnelerin ve islemlerin zihnimizdeki gorintileridir. Bir baska ifadeyle
batin bildiklerimizin goriintis bicimindedir. Zihnimizdeki her tiirla bilgi, dislince, olay ve bakis
acisini kapsayan bir kavramdir. Noron aglari lizerinde zihinsel goriintiler ve zihinsel kavramlar
olarak temsil edilmektedir. Bunlarin yapisi dis diinyadaki durumla benzer oldugundan insanlar
¢ogu zaman onu zihinsel goriintii olarak fark etmektedir (Johnson-Laird,1983). Zihinsel modeller,
zihnimizde vydritilen islem ve sirecleri aciklamaya teorik dayanak olusturmaktadir. Ayni
zamanda hayati anlamak, karar vermek ve yasanan sorunlari ¢ézmek i¢in kullanilan disiinme
araglari olmaktadir. Yeni bir zihinsel model gelistirmek ise diinyayi farkl bir gozle gormek

demektir.

Zihinsel model, dis diinyanin basitlestirilmis ve kigultilmis bir modelidir. Bu modeller
fiziksel dgelerin ve néronlarin yardimiyla segilir, gelistirilir ve zihne yerlestirilir. Ornegin araba,
ugurtma, ziirafa, seker gibi kelimeleri okurken zihnimizde otomatik olarak zihinsel goriintiler
ortaya cikar. Oysa bir melodi ya da ciimle duyuldugunda ya da bir yemek kokusu alindiginda
bunlarin ne oldugunu belirlemek icin zihinsel modellere basvurulur. Zihinsel modeller zihinsel
goriintiilere gére daha genel ve kapsayicidir. Ornegin bir vitrine bakarken géz bir obje iizerinde
durur, ¢linki zihinsel model onun ne ise yaradigini ve ne oldugunu belirlemeye ¢alisir. Zihinsel
model hem égrenilen hem tasarlanan hem de gelistirilen bir modeldir. Beyin sistem olarak kendi
kendine gldillenmis olarak zihinsel modeller Uretir ve gesitli yollarla dis diinyaya yansitir.
Zihinsel modeller sadece disaridan gelen bilgileri isleyen pasif bir makine degildir (Quinton,

2008).
Zihinsel modeller ¢ok yonli ve dinamik bir yapiya sahiptir.

-Dinamiktir, ¢inki okuyucu her okumada metinden aldig bilgilerle 6n bilgilerini
birlestirir ve zihinsel modellerini yeniden diizenler. Béylece okuyucunun 6n bilgileri ile metindeki

bilgiler bitlinlestirilmis olur.

-Cok yénliidiir, cinkl metinden alinan bilgiler cok cesitli, farkh alanlara yonelik ve ¢ok
yonlidir. Ornegin amaca yonelik bilgiler, nedensel bilgiler, uzamsal bilgiler gibi (Stanké,2006;

Tapiero & Farhat, 2011).

-Okuyucu zihinsel modelini yasadigi ortam, ¢cevre ve icinde bulundugu diinyadan gorsel
ve isitsel yollarla aldigi bilgilerle de gelistirmektedir. Bu siiregte dil 6nemli bir rol oynamaktadir.
Dil icinde yasanilan gevreyi ve diinyayl anlamada arag islevini gérmektedir. Buna dayali bir

zihinsel model gelistirilmektedir (Perret, 2011; Stanké,2006; Tapiero & Farhat, 2011). Géruldigu
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gibi zihinsel modeller ¢cok yonli ve dinamik bir yapiya sahip olmakta, bu yapi hem metinden hem

de cevreden alinan bilgilerle gelistirilmektedir.

Ogrenme siirecinin kalbini zihinsel model olusturmaktadir. Ogrenmede karmasik islem,
asama ve surecleri iceren zihin yapisi olarak ele alinmaktadir. Bu yapi 6grenme sirasinda tipki bir
makina gibi calismakta, alinan bilgileri zihinde dinamik ve sistemli olarak islemektedir. Yani
bireyin zihninde sirekli programlanan bir ig isletim sistemi gibi calismaktadir. Bilgiler lizerinde
disliinme, neden ve sonug iliskileri kurma, siniflama, yorumlama, analiz-sentez gibi cesitli zihinsel
islemlerin uygulanmasina katki saglamaktadir. Boylece zihinsel model hem 6grenmenin araci
hem de sonucu olmaktadir (Platteaux, 2002). Zihinsel modelin bir baska 6zelligi ise 6grenme
sirasinda 6nemli bilgileri segme, dislinme, cikarimlar yapma, yorumlama ve sorgulamaya izin
vermesidir. Ogrenme siirecinde 6grenciye érnekler ya da benzer islem olanaklari sunmakta,
zihinde yapilandirilan bilgilerden hareketle sistemi anlamaya, tekrarlamaya, hatta geriye dénis
yapmaya izin vermektedir. Boylece 0Ogrenci mevcut zihinsel modellerini degistirmekte,

diizenlemekte, gelistirmekte ve giderek belirli alanlarda uzmanlasmaktadir (Alamargot,2001).

Okumada zihinsel model kavrami, metindeki olaylarin, kisilerin, eylemlerin ve genel
durumlarin zihinde goriintistini olusturmadir (Bianco, 2003). Zihinsel model okuyucunun
onceki deneyimleriyle metindeki bilgileri, olaylari ya da anlatilan durumlarin birlestirilmesini
saglamaktadir. Bu modeller, okuma sirasinda Ogrencinin deneyim ve 6grenme yoluyla
olusturdugu zihinsel gorintllerini harekete gegirmekte, bunlari metindeki bilgilerle
bitinlestirmektedir. Bir metni anlamak sadece igindeki bilgileri almak demek degildir. Metinde
sunulan durumlarin zihindeki yapiya yerlestiriimesi gerekmektedir. Eger okuyucu metindeki
olaylar arasindaki iligkileri anlamamis, metindeki kiiglik ve biyik yapilar arasinda baglantilar
kuramamis ise o metni anlamamis demektir. Bu nedenle anlama 6gretiminde zihinsel model

olusturma beceri ve stratejileri Gzerinde 6nemle durulmaktadir.
1.2. Bilegenleri

Model kavrami sozliklerde genel olarak “resim, heykel vb. yapilirken baka baka
benzetilmeye c¢alisilan nesne, kisi veya érnek (TDK,2020), olarak verilmektedir. Yani model
kavrami, 6rnek alinacak bir nesne ya da kisi olarak ele alinmaktadir. Bu kavram incelendiginde
icinde “6rnek” bu 6rnege bakilarak yapilan “liretim” ve Uretime yol gosteren “rehber” oldugu
gorilmektedir. Boylece model kavraminin “6rnek, rehber, liretim” gibi U¢ temel 6zelligi ortaya
cikmaktadir. Bu durum zihinsel model kavraminda da goriilmektedir. Zihinsel model “6rnek,

rehber ve iretim” bilesenlerinden olusmaktadir. Philip Johnson-Laird (1983), zihinsel model
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kavraminin daha ¢ok Uretim yoniine agirlik vermis ve metinden zihinsel temsiller Giretme olarak
degerlendirmistir (Oléron,1995). Bu nedenle okuma siirecinde bireyin 6n bilgileri ile metindeki
bilgileri birlestirerek zihinsel model olusturma islemine odaklanmistir. Oysa zihinsel model
kavraminin 6rnek olma ve bir islem yapilirken rehberlik etme 6zelligi de bulunmaktadir. Bunlar

asagida kisaca aciklanmaktadir.

Ornek olma: Zihnimiz, cevredeki bazi olay veya durumlarin yani dis diinyanin "kiigiik
modellerini" olusturmaktadir. Zihinsel model denilen bu 6rnekler iginde yasadigimiz diinyanin
zihnimizdeki goruntileridir. Bunlar gesitli bilgi, yontem, teknik ve uygulama sonucu zihnimizde
olusmaktadir. Bu 6rnek ya da modellerin bazilari disaridan aynen alinmakta veya secilmekte,
bazilari ise bireyin istekli cabalari sonucu gelistiriimektedir. Bu 6rnekler bireye cesitli is ve
islemler sirasinda model olmakta, yapilacak calismalara yon vermektedir. Ayrica diisinme ve akil

ylriatme etkinliklerinde kullaniimaktadir.

Rehberlik etme: Zihinsel modeller bir dizi islemi ylratirken, islemlerin nasil ylritilecegi
konusunda bireye rehberlik etmektedir. Bunlar c¢evredeki olaylari anlama, tahmin etme,
disinme, 6grenme, sorun ¢dzme, etkili kararlar alma, bir isi ya da gorevi yurtutme, kurallan
uygulama gibi olmaktadir. Uygulama sirasinda mevcut bilgi ve deneyimlerden hareketle bu

modellerin bazilari degistiriimekte, genisletilmekte veya yeni zihinsel modeller Gretilmektedir.

Uretim yapma: Anlama siirecinde bireyin 6n bilgileriyle metindeki bilgiler
birlestirilmekte ve yeni anlamlar Uretilmektedir. Bu silrecte bilgileri alma, isleme, birlestirme,
disiinme, diizenleme, anlami gelistirme, zihne yerlestirme gibi islemler yapilmaktadir. Ayrica
yeni anlamlar, bilgiler, dislinceler ve zihinsel modeller Uretilmektedir. Bu islemler zihinsel
modeller aracihigiyla ylritilmektedir. Kisaca hem Uretim yapmaya arag olmakta hem de kendisi

yeniden Uretilmekte veya gelistirilmektedir.
1.3. Ozellik ve islevleri

Zihnimizdeki zihinsel model sayisi sinirsizdir. Her bireyin zihinsel model sayisi ve niteligi
digerinden farkhdir. Bunlar iletisim kurma, anlasma, glnlik islemleri ylriitme vb. islemlerde
belirleyici olmaktadir. Bir isi yapmaya yonelik bilgileri, kavramlari, yol ve yontemleri icerdiginden
ginlik yasamda zihinsel modellerin kullanimi kaginilmazdir. Clnki bunlar bireyin gorevini
yapmasi, giinlik islerini ylriitmesi, davranis ve algilarini yonetmesine 6rnek olmaktadir. Zihinsel
modellerin zengin ve gelismis olmasi olaylari ve durumlari dogru anlama, iyi yorumlama, etkili
kararlar alma, mantikli yénetme islemlerini kolaylastirmaktadir. Tam tersi zihinsel modellerin az

veya sinirli olmasi bireyin diinyayl gérme ve anlama bicimini yani bakis acisi ile gelisimini
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sinirlandirmaktadir. Bu nedenle ¢alisma diinyasinda ve belirli sektérlerde zengin ve cesitli

zihinsel modellere sahip olmadan sorumluluk almak zor olmaktadir.

Zihinsel modeller metinleri anlamanin yani sira 6grenme, diisiinme, sorgulama, iletisim
kurma, karar verme, sorunlari ¢cdzme gibi islemlerde de kullaniimaktadir. Ogrenme sirasinda eski
ve yeni bilgiler arasinda bag kurma, 6ziimleme, yeni bilgilere uyum saglama, dengeleme gibi
islemlerin yapilmasini saglamaktadir (Platteaux, 2002). Bunlara ek olarak zihinsel modellerin bazi

ozellikleri asagida siralanmaktadir.

¢ Zihinsel modeller, algilama, séylemleri anlama veya hayal gliciinlin birlesmesi sonucu

hizli bellekte olusturulmaktadir (Johnson-Laird, 1983; Marr, 1982).
¢ Zihinsel modeller akil ylritme ve aciklama gibi islemlere dayanmaktadir (Craik, 1943).

¢ Her bireyin zihinsel model olusturma veya secme programi farklidir. Zihinsel model

seciminde genellestirme ve insana uyarlanma 6zelligi g6z 6nline alinmahdir.

¢ Zihinsel model, gercek diinyadaki bir olayin veya sistemin soyutlanmis, basitlestirilmis
ve kavramsal halidir. Bu modeller gercek diinyadaki érneklerin yerini alamazlar. Ancak gercek

olay veya sistemin karmasik yapisinin parcalara indirgenmesinde yararh olurlar.

¢ Bir zihinsel model sabit degildir, asla tamamlanmaz. Yeni bilgiler eklendik¢e bliyliimeye

ve gelismeye devam eder (Blanc & Brouillet, 2005).

Bilindigi gibi zihinsel modeller dis diinyadaki gergek veya hayali durumlarin zihindeki
goruntilleridir. Bunlarin 6zellikleri ve yapilari temsil ettikleri nesne ya da olaylarin yapisina
benzemektedir. Yani zihinsel model temsil ettigi nesne ya da olaydaki 6gelerin 6zellikleri ve
aralarindaki iliskileri ayni sekilde barindirmaktadir. Ornegin “Koltugun &niinde sandalye,
sandalyenin éniinde tabure var" cliimlesinde tanimlanan iliskiler zihinsel modelde “Koltuk-
Sandalye-Tabure” seklinde olusmaktadir. Bu climlede “Tabure koltugun éniindeki sandalyenin
6niinde” seklinde bir aciklama olmamasina ragmen okuyucu bu durumu c¢ikarim yoluyla

bulabilmektedir (Thevenot & Perret, 2009).

Zihinsel modeller, diisinme, 6grenme, anlama gibi ¢calismalarda bazi 6nemli islevleri

yerine getirmektedir (Winn,1997). Bunlar asagida siralanmaktadir.
Zihinsel modeller;
* Yeni ve eski bilgiler arasinda karsilikl iliskiler kurar,

¢ Yeni bilgileri kesfetmeye yardim eder,
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¢ Diinyayi daha iyi anlamak icin arastirma siirecinde 6grencilere rehberlik eder,

¢ Zihinsel model “tahmin semasl1” gibi dislinilebilir, okuma sirasinda tahminler yapar,
¢ Metin icerik yapisi, kelime ve kavramlar arasinda bag kurmaya yardim eder,

¢ Metindeki temel fikirlerin iyi 6grenilmesini saglar

¢ Metnin temel noktalarindan anlamli buyik yapilar olusturmaya yardim eder,

e Okuyucunun anlamasini kolaylastirir (Kintsch, 1988;Van Dijk,1983).

Gorildigu gibi zihinsel modeller cesitli islem ve siirecleri kolaylastirmakta, bireyin

disliinme, 6grenme ve anlama sirecine katki saglamaktadir.
1.4. Anlamaya Etkisi

Bir yaziy1 ve yonergeyi anlamak, bir problemi ¢6zmek icin metinde anlatilan durumun
zihinde goruntisd olusturulmaktadir (Johnson-Laird, 1983). Maryse Bianco’ya (2016) gore
anlamak, zihinsel bir model olusturmak demektir (Bianco;2016). Anlama sirasinda iki veya daha
fazla bilgi birimi birbirine baglanmaktadir. Bunlar okuyucunun zihninde 6nceden yapilandirilan
onbilgiler ile metinden alinan yeni bilgilerdir. Yani yazarin metinde sundugu model ile
okuyucunun zihnindeki model birlestiriimektedir. Bunlar birlestirilirken 6rnekler, benzetmeler,
neden sonug iliskileri, amag ve sonuglar gibi baglar kurulmaktadir. Ardindan birlestirilen bilgiler
zihinde cesitli islemlerden gegirilerek yeniden anlamlandiriimaktadir. Boylece metnin anlami
zihinsel goruntiler haline getirilerek okuyucunun zihnindeki modele yerlestirilmektedir (Kirby,

2007).

Zihnimizde ¢ok sayida zihinsel model vardir. Bunlarin sayisi ve niteligi anlama becerileri
gelismis kisilerde daha yilksektir. Zihinsel modeller okuyucunun metinleri anlama, 6grenme,
diisinme, sorgulama, cikarim ve tahmin yapma gibi calismalarina dogrudan katki saglamaktadir.
Ozellikle anlama sirasinda énemli roller oynamaktadir. Disaridan alinan bilgilerin zihinde
islenmesi, 6nbilgilerle birlestirilmesi ve zihinde yapilandirilmasi zihinsel modeller araciligiyla
gerceklesmektedir. Okuma sirasinda yeni bilgilerle bag kurma, yeni bilgileri 6zimleme, onlara
uyum saglama gibi islemlerin yapilmasini kolaylastirmaktadir (Platteaux, 2002). Zihinsel
modeller esnek ve degiskendir. Yeni bilgilerle sirekli degismekte ve gelismektedir. Okuma

yoluyla gelistirme, yenileme ve yeni zihinsel modeller iretme daha kolay olmaktadir.

Okuma yoluyla ve okuyucunun bilgilerden hareketle gelistirilen zihinsel model, metni

derinlemesine anlamak igin destek bilgiler sunmaktadir. Bunlar sadece metnin belirli agamalari
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veya slreclerini iceren bilgiler degil, tim metin ya da olaylari anlamak icin gerekli bilgiler
olmaktadir. Boylece metin ve zihin etkilesimi sonucu yeni anlamlarla olusturulmakta, bu

anlamlarla zihinsel modeller diizenlenmekte ve giderek gelistiriimektedir.
2. Zihinsel Model Gelistirme

Gunumuzde zihinsel model gelistirme ¢alismalari anlama 6gretiminin 6nemli bir alanidir.
Clnkd anlamanin temeli buna dayanmaktadir. Bilindigi gibi okumada zihinsel modeller 6n
bilgilerle metinden alinan 6nemli bilgiler birlestirilerek zihinde Uretilmektedir. Genellikle
metinlerden, gorsellerden, climlelerden ve paragraflardan alinan 6nemli bilgilerin birlestirilmesi
sonucu olusturulmaktadir. Uzman okuyucular okuduklarina uygun zihinsel modeller
gelistirmede basarili olmaktadir (Cébe & Goigoux, 2009). Ancak okuma becerileri yeterince
gelismemis 6grenciler bu konuda zorlanmaktadir. Ozellikle ilkokul 6grencilerinde zihinsel model
kendiliginden ve aniden olusmamaktadir. Bu nedenle 6grencilere zihinsel model olusturma

Ogretiminin verilmesi gerekmektedir (Joole, 2008).
Zihinsel model gelistirmede Ui¢ 6nemli etken lzerinde durulmaktadir. Bunlar;
1. Okunan metindeki bilgilerin okuyucunun zihnini uyarici olmasi,
2. Okuyucu zihnindeki mevcut bilgi, beceri, diinya goriisini vb. kullanmasi,

3. Okuyucunun okuma oncesi belirledigi okuma amaci, olmaktadir (Goigoux & Cébe,

2013).

Bu ic¢ etken zihinsel model gelistirmeyi dogrudan etkilemektedir. R. Goigoux bu (g
etkenden hareketle, anlamay1 “metindeki bilgilerle én bilgileri birlestirerek metne uygun bir
Zihinsel model gelistirme kapasitesi olarak” tanimlamaktadir. Zihinsel model gelistirme
slrecinde bir taraftan metnin rolii (metin yapisi, dizeni, tird vb.), diger taraftan okuyucunun
uyguladigi zihinsel islemler (dikkat, bilgiyi isleme, ¢ikarim yapma vb.) tGzerinde durulmaktadir
(Goigoux & Cebe, 2013). Bilindigi gibi zihinsel modeller gbzle gérilmemektedir. Bunlarin nasil
olusturuldugunu ve c¢alistigini belirlemek igin ¢ok sayida arastirma yapilmaktadir. Bu
calismalarda cesitli ilkeler ve islemler belirlenmekte, 6grencilerin yapmasi gereken etkinlikler

verilmektedir. Bunlar asagida siralanmaktadir.
2.1. Temel ilkeler

Anlama 6gretiminde zihinsel model olusturmak i¢in gesitli islemler yapilmaktadir. Marie-

France Bishop’a (2018) gore asagidaki alti ilke ve isleme dikkat edilmesi gerekmektedir. Bunlar;
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1. On bilgileri harekete gegirme,
2. Metindeki bilgileri alma ve zihinde isleme,
3. Kendi bilgileri ve metindeki bilgiler arasinda bag kurma,
4. Metinde verilmeyen bilgilerin yerini doldurma yani cikarimlar yapma,

5. Mevcut zihinsel modelleri esnek bicimde degistirme,

6. Olusturulan yeni zihinsel modeli dogrulama, olarak siralanmaktadir (Bishop,2018).

Sekil 1.Zihinsel model gelistirme ilkeleri

Yukaridaki sekil 1’ de gérildugi gibi zihinsel model olusturma sirecinde alti ilkeye agirlik
verilmektedir. Bunlar sagdan sola onbilgileri harekete gecirme, metindeki bilgileri alma ve
zihinde isleme, bilgiler arasinda bag kurma, ¢ikarim yapma, mevcut zihinsel modelleri degistirme

ve yeni zihinsel modeller olusturma olmaktadir.

Zihinsel model gelistirmek i¢in bazi beceri ve stratejilerin 6gretilmesi gerekmektedir.
Bianco’ya (2015) gore, zihinsel model olusturma igin 6gretilecek beceriler, zihinsel s6zIUgu
gelistirme, bilginin yerini bulma, ¢ikarim yapma, genelleme, diizenleme ve 6zetleme olmaktadir.
Zihinsel model olusturma stratejileri ise paragraflari izleyerek okuma, kendi kendine sorular
sorma, sorgulama, tahminler yapma ve grafik dizenleyiciler kullanma gibi siralanmaktadir
(Bianco,2015). Zihinsel model ¢ogu kiside benzer sireglerde olusmaktadir. Bu becerilerin

o0gretimine ilkokul 2. ve 3. siniflarda baslanmali ve giderek gelistirilmelidir.
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Sophie Ng6-Mai ve Nathalie Leblanc ‘a (2018) gére, metne dayali bir zihinsel model

olusturmak icin 6grencinin bazi becerilerini gelistirmesi gerekmektedir. Buna gére 6grenci,
¢ Kelimeleri kolayca tanimali,
¢ Metinde kullanilan kelimelerin anlamini bilmeli,
¢ Metindeki fikirleri kendi bilgileri ve kisisel deneyimleriyle iliskilendirmeli,
e Cikarimlar yapmalidir (Ng6-Mai & Leblanc, 2018).

Gorildigu gibi yazarlar zihinsel model olusturmada kelime tanima ve anlamini bilme,
bilginin yerini bulma, bilgiler arasinda bag kurma, tahmin ve ¢ikarim yapma, sorgulama, grafik

dizenleyiciler kullanma gibi cesitli beceri ve stratejilere dikkat cekmektedir.
2.2. Asamalar

Zihinsel model olusturma islemi zihnimizde nasil geceklesmektedir? Ne tir islemler
yapilmaktadir? Hangi asamalar uygulanmaktadir? Zihinsel model gelistirmede etkili olan
¢alismalar nelerdir? Bu sorulardan hareketle gesitli arastirmalar yapilmistir. Bilindigi gibi zihinsel
modeller gozle gérilmemektedir. Bunlarin belirlenmesi yani saptanmasi ¢ok zordur. Genellikle
uzman okuyucularin ve anlama becerileri gelismis kisilerin uyguladiklari yontemler ile bilissel
psikoloji arastirmalarindan yararlanilmaktadir. Bu ¢alismalara gére zihinsel model olusturma
siireci dort asamali bir slireg olarak agiklanmaktadir (Bianco; 2016; Bishop, 2018; Johnson-Laird,
1983; Ngb6-Mai & Leblanc, 2018). Bunlar taslak olusturma, eski zihinsel modeli glincelleme,

diizenleme ve yeni zihinsel model olusturmadir.

1. Taslak olusturma: Kisi yeni bir bilgiyle karsilastiginda, zihinsel model olusturmanin ana

hatlarini ¢cizmeye baslamakta ve hemen bir taslak olusturmaktadir.

2. Glincelleme: Taslak modelden hareketle zihindeki mevcut modeller incelenmekte ve
taslaga uygun bir model varsa etkinlestirilmektedir. Ardindan etkinlestirilen zihinsel model

Uzerinde galisiilmaya baslanmakta ve bilgiler giincellenmektedir.

3. Diizenleme: Bu asamada etkinlestirilen zihinsel model ile taslak modeldeki bilgileri
karsilastirma, aralarinda bag kurma ve bitiinlestirme calismalari yapilmaktadir. iki modeldeki
bilgiler arasindaki benzerlik ne kadar biyik olursa etkinlestirilen zihinsel modeli diizenlemek o
kadar kolay olmaktadir. Benzerligin yiiksek olmasi sonucunda iki model birlestiriimekte ve

zihinsel model yeniden diizenlenmektedir.
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4. Yeni model olusturma: Modellerdeki bilgiler arasinda benzerlik veya eslesme disuk
ise 6nce mevcut zihinsel modelin bilgi tabanini zenginlestirecek yeni bilgiler aranmaktadir.
Bulunamadigi zaman mevut 6n bilgiler ile metindeki bilgilerden hareketle yeni bir zihinsel model

olusturulmaktadir (Bianco;2016; Bishop,2018; Johnson-Laird, 1983; Ng6-Mai & Leblanc, 2018).

Yeni zihinsel
model
olusturma

Taslak Mecut modeli Modeli
olusturma giincelleme diizenleme

Sekil 2. Zihinsel model gelistirme asamalari

Sekil 2’ de de gorildigi gibi zihinsel model gelistirmede 6nce zihindeki mevcut modeller
Uzerinde galisilmakta, bunlar giincellenmeye ve diizenlenmeye ¢alisiimaktadir. Yeni bilgilerle
uyusmadigl zaman zihinde yeni modeller olusturulmaktadir. Etkili bir anlama icin zihinsel model
sayisinin ¢ok ve esnek olmasi gerekmektedir. Bilindigi gibi okuyucu zihinsel modelleri okudugu
metinlerden yararlanarak gelistirmektedir. Bu modeller metnin kiiciik ve blyilk yapilarindan
alinan bilgilerle her okuma sonrasi yeniden diizenlemektedir. Okunan metinlerin farkli olmasi
zihinsel modellerin genis ve esnek olmasini, hep ayni tiir metinlerin ve yazarlarin okunmasi ise
zihinsel modellerin dar ve tek tip olmasina neden olmaktadir. Okuyucu zihinsel modellerine gore
bir dinya algisi ve bakis agisi olusturmaktadir (Crinon, 1995; Gines, 2013). Bu nedenle

ogrencilere farkl tiir metinler ve etkinlikler verilmelidir.
2.3. Etkinlikler

Zihinsel model gelistirme &gretimine ilkokulda baslanmaktadir. ilkokul &grencileri
okuma vyazmayl henliz yeni Ogrendiklerinden bunlari anlamakta ve olusturmakta
zorlanmaktadirlar. Bu nedenle asagida bu diizey igin uygulama 6rnekleri verilmektedir. Zihinsel
model gelistirmek i¢cin metni sesli okuma, sorular sorma, zihinsel model segme, karakterleri

karsilastirma, ¢ikarim yapma gibi etkinlikler 6nerilmektedir. Bunlar asagida agiklanmaktadir.

1. Metni sesli okuma: Ogretmen anlam baglarina dikkat ederek bir metni kigiik
parcalara ayirir ve metni 6nce kendisi yiiksek sesle okur. Ardindan 6grencilerle birlikte grup

olarak yavas yavas okurlar. Bu siirecte;

- Ogretmen metni sesli okurken égrencilerin anladiklarini not almalari, resmini gizmeleri,

kisa 6zetini yazmalari ve tahminler yapmalari istenir.
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- Ogrencilerin aldiklari notlari arkadaslarinin notlariyla karsilastirmalari saglanir.

- Metnin igerigini iyi anlamak icin 6grenciler arasinda bilgilerin ortak hale getiriimesine

2. Sorular sorma: Ogretmen okunan metindeki olay, karakter ve icerikle ilgili gesitli

- Metindeki durumla ilgili sorular: Nigin béyle davrandi? Ne istiyor?

- Aciklama sorularr: Karakterler kim? Olay nerede geciyor? Hangi sorunlar var?

- Tahmin sorulari: Bundan sonra ne olacak? Karakterler ne yapacak? Gibi.

Ogretmen sorulari sorarken asagidaki hususlari acikliga kavusturmaya dikkat etmelidir.

- Metindeki karakterlerin kim olduklarini tanimlama,

- Aralarindaki baglantilari aciklama,

- Olayin gectigi yerleri ve ortami belirleme,

- Metinde dile getirilen sorunlari siralama,

- Amac ve sonuglari vurgulama gibi.

Asagida metinden sorular sormaya iliskin bir 6rnek verilmektedir.

cevap)

Ogretmen asagidaki metni yiiksek sesle okur.

Bu sabah égretmenimiz sinifa yeni bir arkadas getirdi. Baska bir lilkeden geliyordu.
Ayse hemen yanina gitti ve adini sordu. Biitiin sinifa dénerek “Angelo” dedi. Tiirkiye’ye
gegen ay gelmis. Tiirkceyi iyi bilmiyordu. Hepimize giilimseyerek bakti ve selamlad.
Ardindan siralara oturduk ve derse basladik. Odretmenin agiklamalarini dikkatle
dinliyordu. Matematik dersinde tahtadaki toplama ve ¢ikarma islemlerini kolay yapiyordu.
Ancak Tiirkce okuma ve yazmada ¢ok zorlaniyordu. ilk ders zili ¢aldi ve teneffiise ciktik.
Cantasini acti ve bize geldigi (ilkenin resimlerini gésterdi.

Ogretmen metni okuduktan sonra asagidaki 4 soruyu sormalidir. (dogru ve yanlis

1. Yeni gelen égrencinin adi ne?
2. Sinifa ne zaman geldi?
3. Hangi deste zorlaniyor?

4. Teneffiiste ne gésterdi?

Angelo
Bu sabah
Tlirkce

Resimler

Ayse
Gegen ay
Matematik

Cantasini

3.Zihinsel model se¢me: Ogretmenin yiiksek sesle okudugu metinden &grencilerin

icerige uygun bir zihinsel model olusturmalari icin bazi etkinliklerin yapilmasi gerekmektedir. Bu
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konudaki arastirmalara gore 6grencilerin yapmasi gereken etkinlikler asagida siralanmaktadir

(Leblanc, 2019). Bunlar;
- Kahramanin eylemi ve hareketleri hakkinda not alma,
- Alinan notlari arkadasinin notlariyla karsilastirma,
- Kahramanin eylemlerini gdsteren bir zaman ¢izelgesi olusturma,
- Zihninde model olusturmak icin bir plan gizme,

- Plan lizerinde kahramanin eylem ve hareketlerini gésterme, olmaktadir (Leblanc,

2019). Bu konuda asagida bazi 6rnekler gosterilmektedir.

Saat 7.00 Miray uyandi. : = /
g . 57 FL ey L
Saat 7.30 Kahvalti yapt. }: E <4> 3
P ki
Saat 8.00 Elbiselerini giydi. R @7 B s )\
i A\ W 55 2T
Saat 8.30 Okula gitti. - s S 7 = mj\\
lﬂ_

4. Karakterleri karsilastirma: Ogrencilerin zihinsel model olusturmalari icin metinde
gecen karakterleri karsilastirma, 6zellikleri ve séylediklerini yazma, 6nemli ve 6nemsiz
karakterleri belirleme gibi etkinlikler verilmektedir. Arastirmalara gore zihinsel model
olusturmada bu galismalarin ¢ok etkili oldugu gorilmektedir (Leblanc,2019). Bu amagla

asagidaki etkinlikler 6nerilmektedir.
- iki kahramanin benzer ve farkli yénlerini yazma,
- Ozelliklerini ve metindeki rollerini yazma,
- Farkli karakterlerin sozlerini yazma (Kirmizi baslikh kiz ile kurdun konusmalari gibi).
- Onemli ve 6nemsiz karakterleri belirleme, dnemliden 6nemsize dogru siralama gibi.

5. Cikarim yapma: Cikarim, bir metni anlamak i¢cin metinde agiklanmayan bilgileri
tahmin yoluyla belirleme islemidir. Metinde verilen d6gelerden verilmeyenleri bulma islemidir.

Zihinsel model olusturma siirecinde uygulanan etkili bir calismadir.
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bey ile elinde bliylik bir ¢anta olan égrenci vardi. Miidiirii gériince égrenciler ayaga kalkti.

sonra biitiin egitim sorumlulugu size ait, onu en iyi sekilde yetistirin”, dedi.

Ogretmen asagidaki metni yiiksek sesle okur.

ilk dersteydik birden kapi agildi ve iceriye okul miidiirii girdi. Yaninda iyi giyimli bir

-Miidir hepimize “oturun” dedi ve 6gretmene dénerek;

-“Ayse Hanim, size yeni bir égrenci getirdim. Caliskan ve akilli bir 6grenci. Bundan

Asagidaki ¢ikarim sorularini sorar.

1. Olay nerede gegiyor? Sinifta
2. Kim anlatiyor? Bir égrenci
3. Hangi saatlerde gergeklesiyor? Sabah saatlerinde

4. Yeni gelen 6grencinin yanindaki kim?  Babasi ya da velisi

Yukarida da goruldigi gibi ilkokul dizeyinde zihinsel model gelistirmek igin yapilacak

bazi calismalar verilmistir. Bunlar sesli okuma, sorular sorma, zihinsel model secme, metindeki

bilgileri ve karakterleri iliskilendirme tahmin ve gikarimlar yapma olmaktadir. Ortaokul ve lise

ogrencileri icin daha farkli uygulamalar yapilabilir.

3.

Ogretmenin Rolii

Zihinsel model gelistirme sirecinde 6gretmene dnemli gorevler diismektedir. Bunlarin

basinda her asamadaki etkinlikleri iyi anlamak ve iyi uygulamak gelmektedir. Bu nedenle anlama

o0gretiminde 6gretmenler asagidaki on ilkeye dikkat etmelidirler. Bunlar;

1.

On bilgileri harekete gecirme,

. Amaglari kisaca agiklama veya belirleme,

. Her asamadan sonra etkinlik verme,

. Ayrintili ve agik ipuglari verme, agiklama yapma,

. Her 6grencinin siirece katilmasini saglayici etkinlikler segme,
. Sorular sorma, 6grencilerin anlamasini degerlendirme,

. Her 6grenciden cevap alma,

. Etkinliklerin basinda 6grencilere rehberlik etme,

. Her asamada diizenli ve sistemli olarak doniit verme,

10. Yazili calismalar igin 6zel etkinlikler verme ve rehberlik yapma, seklindedir.
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Zihinsel model gelistirmek icin anlama 6gretiminde bazi uygulamalardan kaginilmalidir.
Ornegin cogu 6gretmen “Anlamadiginiz yer var mi? Ya da Sorunuz var mi” diye sorar. Siniftan
soru gelmezse Ogrencilerin iyi anladiklarini disliniir. Oysa bazi 6grenciler anlamadiklarini
gostermeye cesaret edemezler. Bu ylizden tim 0&grencilerin cevaplari kontrol edilmelidir.
Aslinda etkili bir 6gretmen, 6grencilerin cevap vermesine izin vermeden 6nce birkag dakika
bekleyerek her 6grencinin cevap hazirlamasini ister. Bu asamada hatali cevaplar 6gretmen igin
onemli bir gosterge olmaktadir. Bu nedenle her 6grencinin cevabi kontrol edilmeli, anlama ve

zihinsel model olusturma siireci izlenmelidir.

Anlama 6gretiminde zihinsel model gelistirme ¢alismalarina ilkokul 2. siniftan itibaren
baslanmaktadir. Bu diizey 6grencilerde okuma becerileri heniiz yeni gelismektedir. Ancak sézIi
anlama becerileri belirli diizeye ulasmis bulunmaktadir. Bu nedenle 6gretmen 6nce sézlii anlama
ile ilgili drnekler vermeli, ardindan yazili anlama beceri ve stratejilerini 6gretmelidir. Bu sirecte
zihinsel model gelistirecek etkinliklere agirlik vermelidir. Anlama becerileri ile zihinsel modellerin

asamali olarak gelisecegi unutulmamalidir.
4. Sonug

Anlama 6gretimi uzun sireli etkinlikleri iceren zor bir calismadir. Kelimeleri tanimak,
anlamini bilmek ve climlenin anlamina ulagsmak anlama igin yeterli degildir. Anlama igin
kelimelerin 6tesinde bir dizi beceri ile stratejinin kazanilmasi ve karmasik zihinsel islemlerin
yapilmasi gerekmektedir. Ornegin bilgiyi isleme, zihinde yapilandirma, diisiinme, anlami
bulma, sorgulama, ¢ikarim yapma, zihinsel model gelistirme gibi. Bunlar iginde zihinsel model
gelistirme ayri bir 6nem tasimaktadir. Glinimizde anlamak demek, zihinde bir model
olusturmak demektir. Bu nedenle zihinsel model olusturma galismalari anlama 6gretiminin
onemli bir alani olmaktadir. Bilindigi gibi zihinsel model 6n bilgiler ile bir metinden alinan 6nemli
bilgiler birlestirilerek zihinde Uretilmektedir. Genellikle metinlerden, gorsellerden, ciimlelerden
ve paragraflardan alinan onemli bilgilerin birlestiriimesi sonucu gelistiriimektedir. Uzman
okuyucular okuduklarina uygun zihinsel model olusturmada basarili olmaktadir. Ancak okuma
becerileri henliz gelismemis 6grenciler bu konuda zorlanmaktadir. Bu nedenle 6grencilere
zihinsel model gelistirme 6gretimi verilmektedir. Zihinsel model gelistirmek icin metni sesli
okuma, sorular sorma, zihinsel model se¢me, karakterleri karsilastirma, ¢ikarim yapma gibi
etkinlikler yapilmaktadir. Ayrica metinde bilginin yerini bulma, genelleme, 6zetleme, paragraflari
izleyerek okuma, kendine sorular sorma, sorgulama, tahminler yapma, grafik diizenleyiciler

kullanma gibi beceri ve stratejiler 6gretilmektedir. Ogrencilerin gelistirdikleri zihinsel modellerle
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metinleri daha kolay anlamasi, kendini gelistirmesi, yeni bilgi ve beceriler 6grenmesi, akademik

basarisini artirmasi, diinyayl anlamasi, yasamina ve gelecegine yon vermesi amaglanmaktadir.

CIKAR CATISMASI BEYANI
Yazar bu calismasinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazar bu calismasinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazar bu calismanin her asamasini kendisinin yaptigini beyan eder.
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1. Introduction

When the education practices of 21% century are generally evaluated, it is seen that
these practices put more emphasis on the individualism, differently from the traditional
understanding that confines students to certain forms. In the new education paradigm, where
the perspective of the standardized student profile of the traditional understanding is rejected,
it is accepted that everyone has a different learning style or preference. Moreover, students of
the 21% century are expected to reach information, interpret the information they have reached,
and add new information to these (Daghan and Akkoyunlu, 2016). Nonetheless, it is known that
students need student-centered and personal learning environments in order for them to
become talented at 21°t skills (Ciftci, Saglam and Yayla, 2021). Thus, individual differences are
perceived as the determining factors of the teaching-learning process. Progress and change in
life have an effect on the emergence of the individual differences of students. Since the students
addressed today are digital natives (Prenksy, 2001), their roles have begun to be explained with

their individual characteristics (Goksun and Kurt, 2016).

Being possible involvement of the digital natives into the current education system
depends on the proper analysis of their characteristics. Regarding the characteristics of digital
native students, they are known to have distinct and different features compared to the
previous generation (Prenksy, 2001). Digital native is a generation that meets technology as soon
as being born and that knows and uses computer and the related technologies like their mother
tongue. The foremost characteristic of digital natives is the ability to effectively utilize the social
networks developed with the discovery of the internet (Arabaci and Polat, 2013). In particular,
they use internet technologies for having knowledge, learning activities, and for communication
(Lei, 2009; Yildirm and Unalan, 2020). Digital natives can easily learn and integrate new
technologies into their lives, are unafraid of using these technologies, and use them quite easily
(Bennett, et al.,, 2008; Rikhye, et al., 2009). Therefore, information and communication
technologies, which have had an impact of making students digital natives, have also affected
learning-teaching processes (Bayburt and Engin, 2021; Cukurcubasi and Kiyici, 2018; Géksun and
Kurt, 2016), and usage of technology in education have become one of the most significant

topics of today (Daghan and Akkoyunlu, 2016).

During learning-teaching process, using course materials enriched with multimedia data
such as audio, text, video, graphics, photographs, and so on., has facilitated students’ work.

Multimedia means integrating audios, texts, data, and any kinds of graphics into one single
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digital information environment. Interactive multimedia environments used in education not
only provide information for students in a way that they could see and hear, but also control
opportunities (such as slowing down, pausing, rewinding, turning the volume up and down,
repeating, adding, and deleting etc.) that could affect the flow of the presentation (Coruk and

Cakir, 2016).

Multimedia applications, prepared to be utilized in learning-teaching process, address
the dominant learning style that is one of the most important individual differences. Learning
style can be considered as learning ways of students. Every student can have different learning
style. In literature there are a lot of definitions regarding this term. Kolb (1984) defines the
concept of learning style as the ways that individuals prefer in the process of receiving and
processing information. Honey and Mumford (1987), albeit, specifies the concept as the
preferences of an individual in learning activities. When the studies conducted by considering
the learning styles are scrutinized, the most frequently used learning styles are seen as the

distinction of visual-oral items (Akglin, Kiigk, Cukurbasi and Tonbuloglu, 2014).

Learning styles are individual characteristics and preferences that inform about how
students interact within their environment, how they make sense of these environments, and
how they react to these environments. Many learning style models have been developed up
today. It is seen that different factors affecting the learning style rise to prominence in the
models developed regarding the styles (Ekici and Kurt, 2013). Grasha and Reichmann make a
classification about learning styles as of “participant—withdrawn’’, “competitive—sharer,” and
“dependent—independent” (Grasha, 1996). Dunn and Dunn (1996) deduce the preferences of
students as “environmental stimuli, affective stimuli, social stimuli, physiological stimuli, and
psychological stimuli” when determining learning styles, and express each of them with
different sub dimensions during learning. Kolb (1984) divides the learning process into two
dimensions of “comprehension and transformation,” and defines four learning styles as
“observation, tangible life, conceptualizing, and active life.”. Nevertheless, Richardson (1978)
includes visual and verbal learning styles in his research by stating that the important thing in
understanding how individuals process information is the tendency to use a strategy on several

alternatives. He asserts that verbal and visual information are markedly related to processing

preference instead of processing ability of the memory.

Visual Dominant Learning Style (ViDLS) or Verbal Dominant Learning Style (VDLS) is

related to receiving/perceiving phase of learning process. When verbal and visual forms of

218 The Journal of Limitless Education and Research, 7 (2), 216 - 252



(\%zz7 The Effects of The Teaching Methods Prepared for The Visual Or...
Esma CUKURBASI CALISIR, Yuksel ARIKAN

information are intertwined, more learning is realized (Veznedaroglu and Ozgiir, 2005).
Therefore, use of moving visuals as well as fixed visuals in multimedia materials prepared for the
use in lessons offers alternative learning choices for students who have different learning styles
such as ViDLS (Ongdz, 2016). In her study on verbal and visual learning styles, Pallapu (2007)
states learning styles have an effect on the academic achievement of students and learning
styles should be taken into account in the design of learning environments. Students with visual
learning style learn by seeing, and what is important for those is visuals and colors (Bilasa, 2013).
They embrace pictures, schemas, graphics, and colorful materials. Through this way, they
remember what they have learned better. These students are good observers. Their best ways
of learning are taking notes and making tables and lists. Individuals with these learning styles
learn easily by watching videos, and films etc. Verbal learners have inclination to verbal items
and they learn by hearing. These learners are responsive to sounds, and would like to talk about
what they are familiar with (Bilasa, 2013). They would like to converse and they speak fluently.
They easily remember what they hear and can easily tell them. They like discussing a lot, they

prefer verbal explanations, and they learn more effectively and easily by explaining to others.

The research was conducted with the 4" Grade students who take the main branch
courses such as Turkish Language, Sciences, Social Sciences, and Mathematics at the concrete
operations stage. Presenting the content to be taught as concrete to the learners at this age will
provide them with easier processing information. Accordingly, not only giving the information
verbally to be taught but also presenting concretely will enable learning to be more permanent
and effective (inang et al., 2004; Kdksal Akyol, 2002; Sutherland, 1992; Taylor, 2002). Teachers
should focus on learning styles in order to create a more effective learning environment in their
classrooms. In this direction, an individualized learning environment unique to the learner can
be created because the fundamental point is that all children can learn, but not in the same way.
Therefore, it is significant that different styles are pursued in the teaching process. In this

respect, determination of learning styles of students at early ages gains importance.
1.1 Assumptions of the Study
In this study, the following assumptions were taken into account.

a) All the students who participated in the study sincerely answered the data collection

tools.

b) All the teachers who participated in the research applied the same techniques,

methods, and materials.
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c) The teachers of the experimental group and control group did not make any kind of

special effort that would affect the success.

d) The students in the control group did make no single kind of special effort that could

affect the success.
1.2. Limitations of the Research
The research is limited to;

a) The 4" Grade students (n. 202) studying in three primary schools in the Konak district

of lzmir in the academic year 2014-2015,

b) The findings gathered from the research are limited to “Achievement Test of The Unit
Where We Live,” and “Verbal or Visual Dominant Learning Style Determination Scale” (Akgilin

et al., 2014).
2. The Aim of the Study

The aim of the study is to examine whether the instruction of social sciences course,
organized in accordance with the ViDLS or VDLS, have an impact on the success of 4" Grade

primary school students.

In line with the general aim of the research, answers for the following sub-questions

were sought:

1. Is there any statistically significant difference among the academic success levels of
students in terms of the group-measurement interaction in the instruction organized according

to the ViDLS or VDLS?

2. Is there any statistically significant difference between the academic success levels of
the experimental visual group (EViG) and control visual group (CViG) in the instruction organized

according to ViDLS?

3. Is there any statistically significant difference between the academic success levels of
the experimental verbal group (EVG) and control verbal group (CVG) in the instruction organized

according to VDLS?
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3. Method
3.1. The Model of the Study and the Study Group

This research was framed according to the design of the pre-test and post-test control
group within the experimental designs of the quantitative research methods. The purpose of
study is to investigate the impact of social sciences course instruction organized according to

the ViDLS or VDLS on the successes of 4" Grade primary school students.

The study group was determined by utilizing sampling criteria of the purposeful
sampling methods. The study group consisted of the students from the primary schools, which

meet the following criteria, in Konak district of Izmir in the 2014 and 2015 Academic Year:
In schools;
¢ The students receive education in the classroom,
¢ Information technologies are not used in the teaching-learning processes,
¢ Learning styles of students are not taken into account in teaching,
¢ Classroom teachers have basic skills of computer and internet use,
¢ Classroom teachers use e-mails,
¢ Teachers are willing to carry out the study.

In the study, three of the schools meeting the criteria in the district Konak were
determined, and selected by considering the student distribution and characteristics in these
schools. Among the schools, “School A” was determined as the Experimental Group (EG) for
having sufficient number of 4™ Grade classes to form experimental groups that had ViDLS and
VDLS. 4" Grade students from “School B” and “School C” constituted the Control Group (CG).

This study was conducted with the participation of a total of 202 students.

In the process of determining the study groups, firstly, school administrators and
teachers of the related class were notified. Later, the 4™ Grade students (nine classes in total)
were applied “Verbal or Visual Dominant Learning Style Determination Scale.” As a result of the
scale applied, the dominant learning styles of the classes were determined. EG and CG were
prepared according to the determined dominant learning styles. According to the obtained scale
data, it was concluded that five classes had ViDLS, and four classes had VDLS. The distribution of
students in EG and CG are presented in Table 1. Following this phase, EG and CG were

determined by taking into account the class sizes (number of students in the groups were close),
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the status of overlaps in the syllabuses of the lessons to be conducted, the participation of the
students, who are to take place in EG, and in similar classroom environments/conditions.
Table 1

Distribution of the Students in EG and CG
Group Dominant Number of

Name LearningStyle Classes The number of Persons Type of Teaching
EG ViDLS 2 59 (32 Females, 27 Males) Visual Elements Intensive
EG VDLS 2 57 (27 Females, 30 Males) Verbal Elements Intensive
CG ViDLS 3 53 (28 Females, 25 Males) MNE Curriculum
CG VDLS 2 33 (18 Females, 15 Males) MNE Curriculum
Total | 9 202

The study was carried out with a 6-week research in the first term of the 2014 and 2015
Academic Year. The teachers in EG used multimedia components on the blog page while the
teachers in CG taught their lessons with the usual classroom arrangement for 6 weeks, excluding
the preparation week. In this week, matters such as determining the study groups, meeting with
the classroom teachers, introducing the blog page (Figure 1) in which multimedia components
were prepared for the unit “Where We Live,” obtaining contact information of the teachers (e-
mail and phone numbers), and evaluating the unit are decided. CG teachers used the books of
Ministry of National Education (MoNE) while teaching their lessons with the usual arrangement.
In this manner, it was attempted to ensure that the lessons in the control groups were taught

with the same coordination. The model of the study is presented in Figure 1.
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Figure 1. The Model of the Study
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Within the scope of the study, the materials, determined as ViDLS or VDLS the teacher
could use while teaching the unit “Where We Live” in the social sciences course of EG, were
brought together on a blog page of which address was given to the teacher (Figure 2). In
addition, its usage was ensured by guiding the teacher at every stage of the study. Visual and
aural activities prepared on the blog page were designed based on the book of MoNE. A total of
54 visual and verbal materials consisting of various activities such as presentations, videos,
animations, pictures, posters, figures, maps, songs, and listening passages were put on the blog.
Expert opinions were taken in the determination of materials, and accordingly, additions were
embodied in the blog page. The teacher of the related course was given information regarding
the materials used and how to use the information. During the course period, materials were

used by the course teacher.

WHERE WE LIVE

LET'S KNOW OUR REGION — UNIT 3

TOPICS CONCEPTS THAT I AM GOING TO LEARN IN THIS UNIT Search This Biog

Weather in lzmir

Click for THE WHERE WE LIVE - 1 PRESENTATION..

CONCEPT MAP OF WHERE WE LIVE

Figure 2. Blog page of the Unit “Where We Live” (https://yasadigimiz-yer.blogspot.com.tr/)

3.2. Data Collection Tools

“Verbal or Visual Dominant Learning Style Determination Scale’”” was applied so as to
determine the students’ learning styles in the study (Akgin et al., 2014), and “Academic
Achievement Test for Where We Live Unit of Social Sciences” to determine their academic

achievements. Descriptions regarding these tools are presented below.
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3.3. Verbal or Visual Dominant Learning Style Determination Scale

For the purpose of determining ViDLS or VDLS of the study groups, “Verbal or Visual
Dominant Learning Style Determination Scale,” which was developed by Childers, Houston and
Heckler (1985) and adapted to Turkish by Akgiin et al. (2014), was utilized. This is a 4-point Likert-
type scale with 16 items and consists of two factors: verbal dimension (8 items) and visual
dimension (8 items). The Cronbach’s Alpha internal consistency coefficient for verbal dimension
of the scale was found to be .69, whereas the visual dimension to be .71. In the adaptation study
carried out by Akglin et al. (2014), the scale was reported to have a valid structure. They also
stated that among the tools measuring the psychological features, this scale was adequately
reliable, and its item discrimination was at a good level. “Verbal or Visual Dominant Learning
Styles Determination Scale’” was applied with the necessary permission obtained from the

researchers.
3.4. Achievement Test of “The Unit Where We Live” of Social Sciences

Within the scope of the study, an achievement test-consisting of multiple-choice
guestions and being prepared according to different difficulty levels-was developed by the

researcher. The achievement test consisted of 14 multiple-choice items including 4 choices.

Outcomes of the units and topics to be taught related to these outcomes were
determined by utilizing the unit “Where We Live” in the “Primary School Curriculum of Social
Sciences,” wherein the united annual plan of socials sciences was calibrated in the related
section. A question item pool containing a total of 24 multiple-choices (three for each outcome)
for practice test was constituted in accordance with the unit outcomes and learning levels.
Question items for the practice test were arranged in line with the opinions of four 4" Grade
classroom teachers, two social sciences teachers, two Turkish education specialists, one social
sciences specialist, and two educational sciences specialists. Content Validity Ratios (CVR)
(Lawshe, 1975) were calculated by examining the obtained expert opinions item by item. 8 items
with negative CVR value were removed from the achievement test. The average of the CVR
values of the remaining items was calculated and CVR value of the achievement test was found
to be 0.96. The pilot study of the constituted achievement test was carried out. 91 students (40
females, 51 males) in 4" Grade, and 71 students (32 females, 39 males) in 5" Grade were applied
the achievement test. Obtained data were analyzed, and the item difficulty index and item
discrimination index of the items were calculated. Two items with item discrimination indexes

below .20 were removed from the test. The achievement test was finalized after all the
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arrangements and analyses, and an achievement test with 14 items were procured. The average
item discrimination index of the achievement test was found to be 0.345. In addition, the KR-20
reliability coefficient revealing the suitability of the test was calculated to be 0.61. It is seen that

this value is sufficient for tests that consist of 10-15 items (Kehoe, 1995).
3.5. Data Collection and Analysis

Prior to starting the study, the scale was applied to all students by using the “Verbal or
Visual Dominant Learning Styles Determination Scale” for the purpose of determining the visual-

verbal EG and CG. The achievement test was applied at the beginning and ending of the study.

Data were analyzed by using the statistical analysis software. Looking at the normality
hypothesis for the achievement test and data of learning style scale, it was apparent that
homogeneity of the variances was provided (p>.05). There were significant differences
according to the normality test (p<.05) and the confidence interval were between -1.96 and
+1.96. It was observed that data were distributed in the normal curve in the histogram graphic.
Hence, it met the normality variances of achievement test and learning style scale data, and data

were analyzed by the means of parametric tests.

T-test analysis was made for the independent samples by considering the average scores
of ViDLS and VDLS regarding to the characteristics of the groups between EGVi-EGV, CGVi-CGV,
EGVi-CGVi, and EGV-CGV, for the purpose of determining whether there was any statistically

significant difference between the dominant learning styles of EG and CG.

Pre-test-post-test averages and standard deviations of the achievement test applied
before and after the study of EG and CG with ViDLS or VDLS were calculated in terms of group-
measurement interaction. By using two-way variance analysis for the repeated measurements,
it was determined whether or not any significant change occurred before and after the study in
the success levels of “Where We Live Unit of Social Sciences Course” between EG and CG with
ViDLS or VDLS. The multiple comparison test (Bonferroni) was applied to find if the occurring

significant difference was in favor of a group or groups.

Pre-test-post-test averages and standard deviations of the achievement test of EG and
CG with ViDLS before and after the study were calculated. By using two-way analysis of variance
for repeated measurements, it was determined whether or not any significant change occurred
in the success levels of “Where We Live Unit of Social Sciences Course” between the

experimental and control groups with ViDLS before and after the study. The achievement test
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averages and standard deviations of the experimental and control groups with VDLS before and
after the study were calculated. By using two-way analysis of variance for the repeated
measurements, it was determined whether or not any significant change occurred in the success
levels of “Where We Live Unit of Social Sciences Course’’ between the experimental and control

groups with VDLS before and after the study.

The effect size was calculated with the analysis results conducted, and the analysis
results with statistically significant difference were interpreted with the effect size. In the
interpretation of analysis results with the effect size (eta square, n2), the effect values
determined by Cohen (1988) were taken as a basis. The effect values are as follows: 0.001 and

below is small size, 0.006 is medium size, and 0.14 is large size.
4. Findings
The findings of the study are presented in the direction of the aims:

1. Is there any statistically significant difference between the academic success levels of
students in terms of group-measurement interaction in the instruction organized according to

ViDLS or VDLS?

Pretest-posttest average scores and standard deviation values of EG and CG with ViDLS

or VDLS before and after the study are given in Table 2.

Table 2
Achievement Test Averages and Standard Deviation Values of EG and CG
Pretest Posttest
Groups N X sD N X sD

EGVi 59 49,51 18,70 59 66,58 16,85
CGVi 53 51,21 15,45 53 53,36 12,65
EGV 57 48,24 18,27 57 65,79 16,84
cgv 33 52,81 22,93 33 59,30 12,56

As displayed in Table 2, while the average score of EG students with ViDLS was 49.51
before the study, it became 66.58 after the study. On the contrary, the average scores of CG
students with ViDLS respectively became 51.21 and 53.36. Thus, the increase in the success
levels of EG and CG with ViDLS is visible. In the same vein, while the average score of EG students
with VDLS was 48.24 before the study, it became 65.79 after the study. On the other side, the
average scores of the CG students with VDLS respectively became 52.81 and 59.30. Therefore,

it can be said that there was an increase in the success levels of EG and CG with VDLS.

The results of two-way analysis of variance are given in Table 3. Two-way analysis of

variance was made for the repeated measurements carried out for the purpose of determining
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whether any significant change occurred between the success levels of “Where We Live Unit of
Social Sciences Course’” between the experimental and control groups with ViDLS or VDLS before
and after the study.

Table 3

Results of the Two-way Analysis of Variance for the Repeated Measurements of the Pretest-
Posttest Scores of the Experimental and Control groups

Source of the Variance Sum of Squares sd  Mean Square F o] n?
Between subjects 90149,335 201
Group 2080,119 3 690,040 1,551 ,203 ,023
Error 88069,216 198 444,794
Within subjects 41789,523 202
Measurement(pretest-posttest) 11185,988 1 11185,988 85,448 ,000 ,301
Group*Measurement 4683,354 3 1561,118 11,925 ,000 ,153
Error 25920,181 198 130,910
Total 131938,858

According to the two-factor analysis of variance made for the repeated measurements
conducted to reveal the effect of the study carried out with the EG students with ViDLS or VDLS
on the achievement test scores, the common measurement effect of EG and CG revealed that
the increase in the score of EG was statistically significantly when compared with CG (F1-
198=11.925, p<0.01). In addition, effect size (n?=,153) showed that the difference was high. In
this case it was concluded that the instruction organized according to ViDLS or VDLS had a

significant effect on the successes of the students with dominant learning styles.

The multiple comparison test (Bonferroni) was carried out to determine whether the
occurring significant difference was in favor of a group or groups. The result of the multiple
comparison test is given in Table 4.

Table 4
Results of the Multiple Comparison Test

Difference of Means Standard Error p
EGVi* EGV 1,0331 2,76968 ,354
CGVi* 5,7594 2,82234 ,000
CGV 1,9901 3,24172 ,388
EGV* EGVi -1,0331 2,76968 ,354
CGVi 4,7263 2,84568 ,290
CGV* ,9570 3,26206 ,000
CGVi* EGVi* -5,7594 2,82234 ,000
EGV -4,7263 2,84568 ,290
CGV -3,7693 3,30688 ,500
CGV* EGVi -1,9901 3,24172 ,388
EGV* -,9570 3,26206 ,000
CGVi 3,7693 3,30688 ,500

As displayed in Table 4, the significant difference is seen in favor of EGVi between EGVi

and CGVi; of CGV between EGV and CGV; and of EGVi between EGVi and EGV. Therefore, it was
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concluded that the instruction organized according to VDLS had a significant effect on the
students with ViDLS, while the instruction organized according to VDLS had on the students with

VDLS.

2. Is there any statistically significant difference between the academic success levels of

EGVi and CGVi in the instruction organized according to ViDLS?

The average scores and standard deviation values of pretest-posttest of the
achievement test of the experimental and control groups with ViDLS before and after the study

are given in Table 5.

Table 5
Achievement Test Averages and Standard Deviation Values of EGVi and CGVi
Pretest Posttest
Groups N X sD N X sD
EGVi 59 49,51 18,70 59 66,58 16,85
CGVi 53 51,21 15,45 53 53,36 12,65

As given in Table 5, while the average score of EG students with ViDLS was 49.51 before
the study, it became 66.58 after the study. However, the average scores of CG students with
ViDLS respectively became 51.21 and 53.36. Thus, it can be said that an increase occurred in the

success levels of EG and CG with ViDLS.

Two-way analysis of variance was carried out for the repeated measurements to
determine whether there was a significant change between the success levels of “Where We
Live Unit of Social Sciences Course’” between the experimental and control groups with ViDLS
before and after the study. Analysis results are given in Table 6.

Table 6

Two-way analysis of variance for repeated measurements of the pretest-posttest scores of DGG
and KGG

Source of Variance Sum of sd Mean of F p n2
Squares Squares

Between Subjects 23648,058 111

Group 926,123 1 926,123 4,483 ,000 ,039

Error 22721,935 110 206,563 ,039

Within Subjects 20336,599 112

Measurement (pretest-posttest) 5159,978 1 5159,978 47,020 ,000 ,299

Group*Measurement 3105,239 1 3105,239 28,926 ,000 ,205

Error 12071,382 110 109,740

Total 43984,657 223

As a result of the two-factor variance analysis made for the repeated measurements
which were carried out to test whether the study conducted with the EG students with ViDLS

had an effect on the achievement test scores, EG-CG with the measurement common effect
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revealed that the increase in the score of EG was significantly more than CG in terms of statistics
(F1-110=28.296, p<0.01). Also, the calculated effect size (n2=,205) indicated that the difference
was high. In this case, it was concluded that the instruction organized according to ViDLS had a

significant effect on the successes of students with dominant learning styles.

3. Is there any statistically significant difference between the academic success levels of

EGV and CGV in the instruction organized according to VDLS?

The average scores and standard deviation values of pretest-posttest of the
achievement test of experimental and control groups with VDLS before and after the study are

given in Table 7.

Table 7
Achievement Test Averages and Standard Deviation Values of EGV and CGV
Pretest Posttest
Groups N X ss N X ss
EGV 57 48,24 18,27 57 65,79 16,84
cGgv 33 52,81 22,93 33 59,30 12,56

As seen in Table 7, while the average score of EG students with VDLS was 48.24 before
the study, it became 65.79 after the study. Yet, the average scores of CG students with VDLS
respectively became 52.81 and 59.30. Hence, it can be said that an increase occurred in the

success levels of EG and CG with VDLS.

Two-way analysis of variance was made for the repeated measurements to determine
whether a significant change occurred between the success levels of “Where We Live Unit of
Social Sciences Course” between the experimental and control groups with VDLS before and
after the study. The analysis results are given in Table 8.

Table 8

The Results of Two-Way Analysis of Variance for the Repeated Measurements of Pretest-
Posttest Scores of EGV and CGV.

Source of Variance Sum of sd Mean of F p n2
Squares Squares

Between subjects 21331,815 89

Group 19,142 1 19,142 ,079 ,779 ,001

Error 21312,673 88 242,189

Within subjects 7327,958 90

Measurement(pretest-posttest) 6038,122 1 6038,122 38,367 ,000 ,304

Group*Measurement 1275,988 1 1275,988 8,108 ,005 ,084

Error 13,848 88 157,373

Total 28659,773 179

As a result of the two-factor variance analysis for the repeated measurements carried

out for testing whether the study conducted with EG students with VDLS had an effect on the
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achievement test scores, EG-CG common effect revealed that the increase in the score of EG
was statistically significant when compared with CG [F1-88=8.108, p<0.01). In addition, the
difference was between medium and large level according to the obtained effect size (n2=,084).
In this case, it was concluded that the instruction organized according to VDLS had a statistically
significant effect on the success of students with dominant learning styles compared to CG

students with VDLS.
5. Result and Discussion

In the current study, the effect of the instruction organized according to ViDLS or VDLS
in the social sciences course of the 4" Grade of primary school on the academic success of the
student is investigated. In line with this research, it was observed that there was an increase in
the successes of EG and CG with ViDLS when the success scores of participants for “Where We
Live Unit of Social Sciences Course,” were examined. And it was concluded that the experimental
groups were more successful when compared to the control groups. This result reveals
consistency with the findings of the study carried out by Hasirci (2005) within the scope of the
instruction organized according to the visual learning style. In the aforementioned study it was
revealed that the instruction organized according to the visual learning style had an effect on

the academic success of the students with the visual learning style.

The success levels of EGVi and CGVi in the instruction organized according to ViDLS, and
of EGV and CGV in the instruction organized according to VDLS were examined and it was
observed that there was an increase in the success levels of the experimental and control
groups. When it was examined whether the study conducted with EG students with VDLS had
an effect on the achievement test scores, it was concluded that the instruction organized
according to VDLS had a statistically significant effect on the success of the students compared
to the CG students with VDLS. Therefore, it can be deduced that the study and the materials
used for verbal dominant students support the easier learning of students. In his study
examining the effect of using the learning styles-based teaching methods on the success, Onder
(2006) made a comparison between the success scores of the students in the experimental and
control groups based on their learning styles, and no significant difference could be detected
between the success of the students with verbal learning style in the experimental and control
groups; however, it was observed that the students with verbal learning style could sufficiently
benefit from the direct instruction method. Additionally, when the successes of the students

with visual learning style in the experimental and control groups were compared, the success
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scores of the students with EGVi learning style were higher compared to the students with CGVi
learning style. Therefore, it can be said that if students are given proper education in accordance

with their learning styles, then their academic success will increase.

The success levels of EGVi and EGV before and after the study were examined, and it
was observed that the average scores of both EG students with ViDLS and VDLS before the study
were higher after the study and that there was an increase in their success levels. It can be
concluded that lessons being taught in compliance with the learning styles of the students have
a positive effect on their success. In a study conducted by Yurtseven (2010), a significant
difference was observed between the success scores of the students for social sciences and
learning styles. Williams (2010) tried to determine whether or not there was a relationship
between the learning styles and reading comprehension levels and found that there was a

relationship between the reading comprehension of students and their learning styles.

The success levels of CGVi and CGV before and after the study, with no experimental
intervention, were examined, and observed that there was an increase in the average scores of
CGViand CGV before and after the study. However, it was concluded that the instruction carried
out in the normal classroom arrangements of the students with different learnings styles had no
significant effect on the successes of the students. At this point, it can be assumed that the
education taking place in the normal classroom arrangement does not address to different
learning styles. In the studies of Aslan and Atici (2016), no significant difference was found
between the post-test score averages between the experimental groups and control groups in
the classical learning environments. In his study, Akin (2015) tried to determine the effect of the
education based on the multimedia applications on the attitudes and comprehension skills of
students towards Turkish language course. As a result of these examinations, it was seen that
the academic successes, the permanence of listening and reading comprehension of the
students in the experimental group, in which the education was carried out with multimedia
applications, and their attitudes towards Turkish language course increased. However, it was

also observed that there was no significant change in CG.
6. Suggestions
In consideration of the findings in the study, followings suggestions can be put forward.

¢ When the results in the study are evaluated, it is apparent that there can be students
for each learning style in a learning environment, starting with the visual and verbal dominant

learning styles.
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A suitable environment and materials should be prepared for students to receive
education in accordance with their learning styles. In this direction, by determining learning
styles of students, teaching lessons with suitable teaching activities enable more permanent and
effective learnings. For instance, a method using only direct instruction will not be useful for
students who learn visually. For meaningful and effective learnings, lessons should also be
supported with visual elements/materials. Tools based activities such as maps, tables, diagrams,
posters, figures, and graphics can be concentrated on. Students with verbal learning style,
however, enjoy listening and speaking. They filter incoming information through listening and
repetition skills. Oral activities such as reading aloud, listening, using information in a poem or a

song, telling what has been learned, interviewing, and discussion can be included.

¢ In planning and applying in-class activities, individual differences of students should

be taken into account.

¢ In the preparation of textbooks and curricula, activities suitable for different learning
styles should also be included. This application is not limited to social sciences course and 4"

Grades. It can also be applied to different courses on all levels.

¢ As a result of the research, it was observed that the instruction organized according to
the learning styles of the students had a significant effect on the academic success of students

with dominant learning styles.

Teachers should be trained within in-service training and should be informed about the
latest developments so as to provide more effective learning experiences, create more suitable

learning environments for the special objectives of the social sciences course.

¢ Relationships between different variables and learning styles can be examined by
applying a similar study to this to different courses and to students with different levels.

Relationships between learning styles of students and teaching methods can be examined.
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1. Girig

21. yuzyll egitim uygulamalari genel olarak degerlendirildiginde, bu uygulamalarin
ogrenciyi belli kaliplara hapseden geleneksel anlayistan farkli olarak bireysellige daha fazla vurgu
yaptig1 goriilmektedir. Geleneksel anlayisin standardize edilmis 6grenci profili bakis acisinin
reddedildigi yeni egitim paradigmasinda, herkesin farkh bir 6grenme stilinin veya tercihinin
oldugu kabul edilmektedir. Dahasi, 21. ylzyil 6grencilerinin bilgiye ulasabilmesi, ulastigi bilgileri
yorumlayabilmesi ve bu bilgilere yeni bilgiler ekleyebilmesi beklenmektedir (Daghan ve
Akkoyunlu, 2016). Diger yandan 6grencilerin 21. ylzyil becerilerini kazanabilmesi icin 6grenci
merkezli ve kisiye 6zgli 6grenme ortamlarina ihtiya¢ duydugu bilinmektedir (Ciftci, Saglam ve
Yayla, 2021). Dolayisiyla bireysel farkliliklar 6grenme-6gretme siirecinin belirleyici unsuru olarak
gorilmektedir. Yasamdaki gelisim ve degisim, ogrencilerin bireysel farkliliklarinin ortaya
¢itkmasinda etkili olmaktadir. Glinimizde hitap edilen 6grencilerin dijital yerli olmasindan dolayi
(Prensky, 2001) ogrencilerin rolleri, onlarin bireysel 6zellikleri ile agiklanmaya baslamistir

(Goksun ve Kurt, 2016).

Dijital yerlilerin glinimiizde egitim sistemine dahil edilebilmesi, onlarin 6zelliklerinin
dogru bir sekilde analiz edilmesine baglidir. Dijital yerli 6grencilerin Ozellikleri acisindan,
kendilerinden 6nceki nesle kiyasla belirgin ve farkli 6zellikleri vardir (Prensky, 2001). Dijital yerli;
teknoloji ile dogar dogmaz tanisan, bilgisayar ve ilgili teknolojileri anadili gibi bilen ve kullanan
bir kusaktir. Dijital yerlilerin 6zelliklerinin en basinda, internetin kesfi ile gelisen sosyal aglari
etkili kullanabilmeleri gelmektedir (Arabaci ve Polat, 2013). Ozellikle internet teknolojilerini bilgi
edinme kaynakl, 6grenme etkinlikleri ve iletisim amach kullanmaktadirlar (Lei, 2009; Yildirim ve
Unalan, 2020). Dijital yerliler yeni teknolojileri kolayca égrenebilmekte yasamlarina entegre
edebilmekte, bu teknolojileri kullanmaktan korkmamakta ve teknolojiyi ¢cok rahat bir sekilde
kullanmaktadirlar (Bennett, vd., 2008; Rikhye, vd., 2009). Dolayisiyla 6grencilerin dijital yerli
olmasinda etkili olan bilgi ve iletisim teknolojileri, 6§renme-6gretme sireglerini de etkilemistir
((Bayburt ve Engin, 2021; Cukurbasi ve Kiyici, 2018; Goksun ve Kurt, 2016) ve egitimde teknoloji

kullanimi glinimazin en 6nemli konularindan biri haline gelmistir (Daghan ve Akkoyunlu, 2016).

Ogrenme-6gretme siireglerinde kullanilan ders materyallerinin ses, metin, video, grafik,
fotograf vb. gibi coklu ortam verileriyle zenginlestirilerek kullanilmasi o6grencilerin isini
kolaylastirmistir. Coklu ortam; seslerin, metinlerin, verilerin ve her tlr grafigin tek bir dijital bilgi
ortaminda entegre edilmesidir. Egitim alaninda kullanilan etkilesimli coklu 6grenme ortamlari;

ogrencilere, bilgileri gorebilecekleri ve isitebilecekleri bir bicimde vermenin yaninda, sunumun
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akisini etkileyebilecek kontrol imkanlari da (yavaslatma, durdurma, geri sarma, sesini agma-

kisma-kapatma, tekrarlama, ekleme, silme vb.) saglamaktadir (Coruk ve Cakir, 2016).

Ogrenme-6gretme siireglerinde kullanmak {izere hazirlanan ¢oklu ortam uygulamalari,
ogrencilerin en onemli bireysel farkhlklarindan biri olan baskin 6grenme stillerine hitap
etmektedir. Ogrenme stili 6grencilerin 6grenme yollar olarak diistiniilebilir. Her 6grencinin
ogrenme stili farkli olabilir. Literatlirde 6grenme stiline iliskin bircok tanim bulunmaktadir. Kolb
(1984), 6grenme stili kavramini, bireylerin bilginin alinmasi ve islenmesi siirecinde tercih ettikleri
yollar olarak tanimlamaktadir. Honey ve Mumford (1987) ise bireyin 6grenme etkinliklerindeki
tercihleri olarak belirtmislerdir. Ogrenme stillerini géz 6niinde bulundurarak yapilan ¢alismalar
incelendigi zaman en sik kullanilan 6grenme stillerinin gorsel-sdzel ayrimi oldugu gorilmektedir

(Akgun, Kiiclk, Cukurbasi ve Tonbuloglu, 2014).

Ogrenme stili dgrencilerin yasadiklari cevreyle nasil etkilesim kurduklari, cevrelerini nasil
anlamlandirdiklari ve cgevrelerine nasil tepkiler verdiklerini bildiren bireysel o6zellikler ve
tercihlerdir. Giinimiize kadar bircok 6grenme stili modeli gelistirilmistir. Ogrenme stilleri
Gzerine gelistirilmis olan modellerde 6grenme stiline etki eden farkli unsurlarin 6n plana ciktig
gorilmektedir (Ekici ve Kurt, 2013). Grasha ve Reichmann 6grenme stilleri ile ilgili “katimci —
cekingen”, “rekabetci — paylasimci” ve “bagimh — bagimsiz” seklinde bir siniflama yapmistir
(Grasha, 1996). Dunn ve Dunn (1996), kisilerin 6grenme stili tercihlerini belirlerken onlarin
o0grenme sirasindaki tercihlerini “cevresel uyaranlar, duyussal uyaranlar, sosyal uyaranlar,
fizyolojik uyaranlar ve psikolojik uyaranlar” olarak bes alanda ele almis ve her birini farkh alt
boyutlarla ifade etmistir. Kolb (1984), 6grenme siirecini “kavrama ve doénistirme” olarak iki
boyuta ayirmis ve “gézlem, somut yasanti, kavramsallastirma ve aktif yasanti” olarak dort
o6grenme seklini tanimlamistir. Richardson (1978) ise, arastirmasinda gorsel ve sézel 6grenme
stillerine yer vermistir ve bireylerin bilgiyi nasil isledigini anlamada 6nemli olan seyin, birtakim
alternatifler izerinde bir strateji kullanma egilimi oldugunu belirtmistir. S6zlU ve gorsel bilginin,

bellegin isleme yetenegi yerine isleme tercihi ile 6nemli derecede iliskili oldugunu ortaya

koymustur.

Gorsel baskin égrenme stili (GBOS) veya sézel baskin égrenme stili (SBOS), 6grenme
surecinin alma/algilama asamasiyla ilgilidir. Bilginin sozel ve gérsel formlari beraber sunuldugu
zaman daha c¢ok 6grenme gerceklesmektedir (Veznedaroglu ve Ozgiir, 2005). Dolayisiyla
derslerde kullanmak (zere hazirlanacak ¢oklu ortam materyallerinde sabit gorsellerin yani sira

hareketli gorsellerin kullanilmasi, GBOS gibi farkli 6grenme stillerine sahip 6grenciler icin
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alternatif 6grenme secenekleri sunabilmektedir (Ongdz, 2016). Pallapu (2007) sdzel ve gérsel
O0grenme stilleri Gzerine yaptigl calismada, o6grenme stillerinin 6grencilerin akademik
basarilarina etki ettigini ve 6gretim ortamlarinin tasarlanmasinda 6grenme stillerinin goz
onlinde bulundurulmasi gerektigini belirtmistir. Gorsel 6grenme stiline sahip olan 6grenciler
gorerek Ogrenir ve bu ogrenciler icin dnemli olan goérintiler ve renklerdir (Bilasa, 2013).
Resimler, semalar, grafikler, renkli materyallerden hoslanirlar ve bu yolla 6grendiklerini daha iyi
hatirlarlar. iyi birer gézlemcidirler. En iyi 6grenme yollari not almak, tablolar, listeler yapmaktir.
Bu 6grenme stiline sahip bireyler, video, film vb. seyrederek kolay 6grenirler. Sézel 6grenenler
sozel 6gelere yatkinlik gostermektedir ve duyarak 6grenirler. Bu 68renenler seslere, sézciklere
duyarldir ve bildikleri hakkinda konusmayi ¢ok severler (Bilasa, 2013). Sohbet etmeyi cok
severler ve akici konusurlar. Duyduklari seyleri kolay hatirlar ve kolayca anlatabilirler. Tartismayi
cok severler, sozli aciklamayi tercih ederler ve baskalarina anlatarak daha etkili ve kolay

Ogrenirler.

Arastirma, somut islemler doneminde olan ve Tirkce, Fen bilimleri, Sosyal bilimler ve
Matematik gibi ilk brans derslerini alan 4. sinif 6grencileri ile yirttilmuastir. Bu yastaki
ogrenenlere Ogretilecek icerigin somut olarak sunulmasi, o 6grenenlerin bilgiyi daha kolay
islemesini saglayacaktir. Bu dogrultuda 6gretilmek istenen bilginin sadece sozIi anlatilmasi degil
somut olarak da gosterilmesi 6grenmenin daha kalici ve daha etkili olmasini saglar (inang vd.,
2004; Koksal Akyol, 2002; Sutherland, 1992; Taylor, 2002). Ogretmenler, siniflarinda daha etkili
bir 6grenme ortami olusturabilmek icin 6grenme stillerine odaklanmalidirlar. Bu dogrultuda
bireysellestirilmis, 6grenenin dogasina 6zgl bir 6grenme ortami olusturabilir; ¢linkid batin
cocuklarin 6grenebilecegi ama bunun ayni yolla olmayacagi ana noktadir. Bu nedenle 6gretim
slrecinde farkli stillerin gozetilmesi 6nemlidir. Bu dogrultuda 6grencilerin erken yaslarda

o0grenme stillerinin belirlenmesi 6nem arz etmektedir.
1.1. Aragtirmanin Sayiltilan
Bu arastirmada asagida siralanan sayiltilardan hareket edilmistir;

a) Arastirmaya katilan butiin 6grenciler veri toplama araglarina samimiyetle cevap

vermislerdir.

b) Arastirmaya katilan tim 06gretmenler ayni teknik, yontem ve materyalleri

kullanmislardir.
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c) Deney grubunun ve kontrol grubunun derslerine giren 6gretmenler basariya etki

edecek 6zel bir caba icerisine girmemislerdir.

d) Kontrol grubundaki Ogrenciler basariya etki edebilecek 6zel bir caba icerisine

girmemislerdir.
1.2. Arastirmanin Sinirhliklari
Arastirma;

a) 2014-2015 egitim-6gretim yilinda izmir ilinde, Konak ilgesinde yer alan g ilkokulda

O0grenim goren 202 adet 4. sinif 6grencisiyle,

b) Arastirmada elde edilen bulgular “Yasadigimiz Yer Unitesi Basari Testi” ve “Sozel veya

Gorsel Baskin Ogrenme Stilini Belirleme Olgegi” (Akgiin vd., 2014) ile sinirlidir.
2. Arastirmanin Amaci

Arastirmanin amaci, GBOS veya SBOS've gére dizenlenen sosyal bilgiler dersi

ogretiminin ilkokul 4. sinif 6grencilerinin basarilarina etkisinin olup olmadigini incelemektir.
Arastirmanin genel amaci dogrultusunda asagidaki alt sorulara cevap aranmistir:

1. GBOS veya SBOS'ye gore diizenlenen égretimde grup-6lgiim etkilesimi bakimindan

ogrencilerin akademik basari diizeyleri arasinda istatistiksel olarak anlaml bir fark var midir?

2. GBOS’ye gore diizenlenen 6gretimde deney grubu gérsel (DGG) ile kontrol grubu

gorselin (KGG) akademik basari diizeyleri arasinda istatistiksel olarak anlamli bir fark var midir?

3. SBOS'ye gore diizenlenen égretimde deney grubu sdzel (DGS) ile kontrol grubu sézel

(KGS)’in akademik basarilari arasinda istatistiksel olarak anlamli bir fark var midir?
3. Yontem
3.1. Arastirmanin Modeli ve Calisma Grubu

Bu arastirma, GBOS veya SBOS'ye gore diizenlenen sosyal bilgiler dersi 6gretiminin
ilkokul 4. sinif 06grencilerinin basarilarina etkisini incelemek amaciyla, nicel arastirma
yontemlerinden deneysel desenlerden Ontest-sontest kontrol gruplu desene gore

tasarlanmistir.

Amacgh o6rnekleme yontemlerinden olglit 6rneklemesi kullanilarak ¢alisma grubu

belirlenmistir. Arastirmanin ¢alisma grubunu 2014-2015 egitim-6gretim yilinda izmir ili Konak

238 Sinirsiz Egitim ve Arastirma Dergisi, 7 (2), 216 - 252



(\Szzz7 Gorsel veya Sozel Ogrenme Stiline Gore Diizenlenen Ogretimin...
Esma CUKURBASI CALISIR, Yuksel ARIKAN

ilcesinde vyer alan ilkokullardan asagidaki kriterleri saglayan okullardaki 6grenciler

olusturmustur:
Okullarda;
¢ Sinifta 6grenim goren 6grencilerin olmasi,
e Ogretme-6grenme siireclerinde bilisim teknolojilerinin kullanilmamasi,
* Yapilan 6gretimlerde 6grencilerin 6grenme stillerinin gz dniinde bulundurulmamasi,

¢ Sinif 6gretmenlerinin temel diizeyde bilgisayar ve internet kullanma becerilerine sahip

olmasi,
¢ Sinif 6gretmenlerinin elektronik posta kullaniyor olmasi,
o Ogretmenlerin calismayi yapmaya géniillii olmasi.

Arastirmada Konak ilcesinde belirlenen 6l¢iitlere uyan okullar belirlenmis, bu okullardaki
ogrenci dagihmlari ve 6zellikleri dikkate alinarak (g tanesi segilmistir. Belirlenen okullar arasinda
GBOS ve SBOS'ye sahip deney gruplarinin olusturulabilmesi icin yeterli sayida 4. sinifi olan “A
Okulu” deney grubu (DG) olarak belirlenmistir. “B Okulu” ve “C Okulunda” yer alan 4. sinif
ogrencileriise kontrol grubunu (KG) olusturulmustur. Bu ¢alisma, toplam 202 68rencinin katilimi

ile gerceklestirilmistir.

Calisma gruplarinin  belirlenmesi silirecinde ilk olarak c¢alisma hakkinda okul
yoneticilerine ve ilgili dersin 6gretmenlerine bilgi verilmistir. Daha sonra okullarda 6grenim
goren 4. sinif (toplam dokuz sinif) dgrencilerine “Sozel veya Gorsel Baskin Ogrenme Stilini
Belirleme Olgegi” uygulanmistir. Uygulanan 6lcek sonucunda siniflarin baskin 6grenme stilleri
belirlenmistir. Belirlenen baskin 6grenme stillerine gére DG ve KG hazirlanmistir. Elde edilen
olcek verilerine gore bes sinifin GBOS, dért sinifin da SBOS'ye sahip oldugu sonucuna ulasiimistir.
DG ve KG’deki ogrencilerin dagilimlari Tablo 1’de sunulmustur. Bu asamanin ardindan sinif
mevcutlari (gruplardaki 6grenci sayilarinin birbirine yakin olmasi), ¢calismanin yapilacagi dersin
ders programlarinda cakisma durumlari ve DG’de yer alacak 06grencilerin benzer sinif

ortamlarinda/kosullarinda calismaya katilmalar dikkate alinarak DG ve KG belirlenmistir.
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Tablo 1
DG ve KG’da Yer Alan Ogrencilerin Dagilimlari
Grup Adi  Baskin Ogrenme Stili  Sinif Sayisi Kisi Sayisi Ogretim Sekli
DG GBOS 2 59 (32 Kiz, 27 Erkek) Gorsel Ogeler Agirhikl
DG SBOS 2 57 (27 Kiz, 30 Erkek) Sozel Ogeler Agirlikh
KG GBOS 3 53 (28 Kiz, 25 Erkek) MEB Ogretim Programi
KG SBOS 2 33 (18 Kiz, 15 Erkek) MEB Ogretim Programi
Toplam | 9 202

Arastirma, 2014-2015 egitim 6gretim yili birinci doneminde 6 haftalik bir ¢alisma ile
gerceklestirilmistir. Calisma gruplarinin belirlenmesi, sinif 6gretmenleri ile tanisma, “Yasadigimiz
Yer” Unitesi icin hazirlanan ¢oklu ortam 6gelerinin yer aldig blog sayfasinin (Sekil 1) tanitilmasi,
o0gretmenlerin iletisim bilgilerinin alinmasi (e-posta ve telefon), linitenin degerlendirilmesi gibi
konularin gortsildigli hazirhk haftasi haricindeki 6 hafta boyunca DG’deki 6gretmenler blog
sayfasindaki coklu ortam 6gelerini kullanarak, KG’deki 6gretmenler ise normal sinif diizeninde
dersini islemistir. KG 6gretmenleri normal diizendeki derslerini islerken MEB kitaplarini baz
almistir. Bu dogrultuda kontrol gruplarinda derslerin ayni koordinasyonla islenmesi saglanmaya

cahsilmistir. Arastirmanin modeli Sekil 1’de sunulmustur.

£% Deneysel Siireg
7 E
SE
EE
8 3 KGS - Normal
L . Diizende Ogretim o
Nicel Olgme — ! Nicel Olgme
KGG - Normal
B @ =Es > Diizende Ofretim
8 E g 2 o @
w5ge | ©WE=
%’EEE L 259 —_—
'O 5 [T — T
= 2 = ESE = ™ Bulgulara Dayal Yorum
pEby = M LEP-ETEE \ Sonug ve Tartigma
-Sﬁ & g £a 7 Agirhkh Ogretim |
& Ontest _ ,l
Bagar Testi , DGS-Sozel /
= N 7 A@irhkh Ogretim !
EG \ f Sontest
@2 p / Bagan Testi
% E JDeneysel ;;"' E
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Sekil 1. Arastirmanin Modeli
Arastirma kapsaminda GBOS veya SBOS belirlenen DG’nin sosyal bilgiler dersinde,
o0gretmenin “Yasadigimiz Yer” Unitesini islerken derslerinde kullanabilecegi materyaller bir blog
sayfasinda (Sekil 2) bir araya getirilmis ve 6gretmene blog sayfasinin adresi verilip, ¢calismanin
her asamasinda 6gretmene rehberlik edilerek kullanimi saglanmistir. Blog sayfasinda hazirlanan

gorsel ve isitsel etkinlikler MEB kitabi baz alinarak hazirlanmistir. Blog lizerinde sunu, video,
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animasyon, resim, poster, sekil, harita, sarki ve dinleme metni gibi cesitli etkinliklerden olusan
toplam 54 adet gorsel ve sozel materyal yer almistir. Materyallerin belirlenmesinde uzman
gorisleri alinmis ve o dogrultuda blog sayfasina eklemeler yapiimistir. Kullanilan materyallerle
ile ilgili olarak ilk olarak dersin 6gretmenine gerekli bilgiler verilmis, nasil kullanilacagi

actklanmistir. Ders slirecinde materyaller dersin 6gretmeni tarafindan kullaniimistir.

YASADIGIMIZ YER

m

KONULAR BU UNITEDE OGRENECEGIM KAVRAMLAR Bu Blogda Ara
Ana Sayf:
o Ay
Kavramlar

v Atet ¥ Hava durumu 1zmir'de Hava Durumu
¥ Beger! ortam ¥ Hava dlay
¥ Bolge ¥ im
¥ Gewre ¥ Kentiegme

 Govre kirbligh ¥ Nt Cuma

v Dogal kyraklar ¥ Sahifegme
v Dogal ertam ¥ Yor
v Gog ¥ Yotegmo 210 qo|-10 50| o0 ge

Kisini gize
vremdeki herhangi bir nesnenin kendisine gére

Efsane, destan, Oyki rden yararlanarak yagadigim yerin
cografi 6zellikleri ile iigili ¢ larda bulunurum.

YASADIGIMIZ YER-1 SUNUSU igin tiklayiniz...
YASADIGIMIZ YER KAVRAM HARITASI

Sekil 2. Yasadigimiz Yer Unitesi Blog Sayfasi (https://yasadigimiz-yer.blogspot.com.tr/)

3.2. Veri Toplama Araglan

Arastirmada Ogrencilerin 6grenme stillerini belirlemek amaciyla “Sozel veya Gorsel
Baskin Ogrenme Stilini Belirleme Olgegi” (Akgiin vd., 2014) ve akademik basarilarini belirlemek
icin “Sosyal Bilgiler Yasadigimiz Yer Unitesi Akademik Basari Testi” uygulanmistir. Bu araglarla

ilgili aciklamalar asagida sunulmustur.
3.3. Sozel veya Gorsel Baskin Ogrenme Stilini Belirleme Olgegi

Bu arastirmada calisma gruplarinin GBOS veya SBOS'yi belirlemek amaciyla Childers,
Houston ve Heckler (1985)’in gelistirdigi ve Akglin vd. (2014) tarafindan Tirkge’ye uyarlanan
“Sozel veya Gorsel Baskin Ogrenme Stilini Belirleme Olgegi” kullanilmistir. Bu dlgek 4’10 likert
tipli, 16 maddeden olusan, sdzel boyut (8 madde) ve gorsel boyut (8 madde) olmak Uzere iki

faktérden olusmaktadir. Olgegin s6zel boyutunun Cronbach Alfa ic tutarllik katsayisi .69, gorsel
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boyutun ise .71 olarak bulunmustur. Akgiin vd. (2014)'nin yaptiklari uyarlama ¢alismasinda
Olcegin gecerli bir yapiya sahip oldugu aktarilmistir. Ayrica psikolojik ozellikleri 6lgen araglar
arasinda yeterli diizeyde giivenilir oldugunu ve madde ayirt ediciliginin iyi diizeyde oldugunu
belirtmislerdir. “Sézel veya Gorsel Baskin Ogrenme Stilini Belirleme Olgegi” arastirmacilardan

gerekli kullanim izni alinarak uygulanmustir.
3.4. Sosyal Bilgiler “Yasadigimiz Yer Unitesi” Basari Testi

Arastirma kapsaminda, arastirmaci tarafindan ¢oktan segmeli maddelerden olusan ve
farkli zorluk derecelerine gore hazirlanmis, bir basari testi gelistirilmistir. Basari testi, 4

secenekten olusan 14 coktan segmeli maddeden olusmustur.

“ilkdgretim Sosyal Bilgiler Ogretim Programi”nda ve sosyal bilgiler tinitelendirilmis yillik
planinda yer alan “Yasadigimiz Yer” unitesi ile ilgili bolimden yararlanilarak (nitelerin
kazanimlari ve bu kazanimlarla ilgili islenecek konular belirlenmistir. Unite kazanimlari ve
ogrenme dizeylerine uygun olarak her kazanim icin lic adet olmak Uizere toplam 24 adet ¢coktan
secmeli denemelik soru maddesi havuzu olusturulmustur. Denemelik soru maddeleri, dort adet
4. sinif 6gretmeni, iki adet sosyal bilgiler 6gretmeni, iki adet Tirkce egitimi uzmani, bir adet
sosyal bilgiler uzmani ve iki adet egitim bilimleri uzmaninin goérisleri dogrultusunda
diizenlenmistir. Alinan uzman gorisleri madde madde incelenerek Kapsam Gecerlik Oranlari
(KGO) (Lawshe, 1975) hesaplanmistir. KGO degeri negatif olan 8 madde basari testinden
cikariimistir. Kalan maddelerin KGO degerlerinin ortalamasi hesaplanarak basari testinin KGO
degeri 0,96 olarak hesaplanmistir. Olusturulan basari testinin pilot uygulamasi yapiimistir. 4.
sinifta 6grenim goren 91 (40 kiz, 51 erkek) 6grenciye ve 5. sinifta 6grenim goren 71 (32 kiz, 39
erkek) 6grenciye basari testi uygulanmistir. Elde edilen veriler analiz edilerek maddelerin madde
gugclik indeksi ve madde ayirt edicilik indeksleri hesaplanmistir. Madde ayirt edicilik indeksi
.20’nin altinda olan 2 madde daha testten gikarilmistir. Yapilan tiim diizenleme ve analizlerin
ardindan basari testine son hali verilmis ve 14 maddelik basar testi elde edilmistir. Basari
testinin ortalama madde ayirt edicilik indeksi 0,345 olarak bulunmustur. Ayrica basari testin
uygunlugunu gosteren KR-20 giivenirlik katsayisi 0,61 olarak hesaplanmistir. Bu degerin 10-15

maddeden olusan testler icin yeterli oldugu goriilmektedir (Kehoe, 1995).
3.5. Verilerin Toplanmasi ve Analizi

Calismaya baslamadan 6nce gorsel-s6zel DG ve KG'nin belirlenmesi amaciyla “Sézel veya
Gorsel Baskin Ogrenme Stilini Belirleme Olgegi” kullanilarak, tim 6grencilere 6lcek

uygulanmistir. Basari testi, DG ve KG'ye calismanin baslangicinda ve sonunda uygulanmistir.
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Veriler istatistiksel analiz yazilimi kullanilarak analiz edilmistir. Basari testi ve 6grenme
stili Olgegi verileri icin normallik varsayimlarina bakildiginda varyanslarin homojenliginin
saglandigl (p>.05) gorilmustir. Normallik testine gore anlaml farklilik vardir (p<.05) ve giiven
araligl -1,96 ile +1,96 arasindadir. Histogram grafiginde verilerin normal egrisinde dagildig
gorilmdistlir. Bu dogrultuda basari testi ve Ogrenme stili Glcegi verilerinin normallik

varsayimlarini karsilamistir ve parametrik testler vasitasiyla veriler analiz edilmistir.

DG ve KG'nin sahip olduklari baskin 6grenme stilleri arasinda istatistiksel olarak anlamli
farkhlik olup olmadigini belirlemek (izere DGG-DGS, KGG-KGS, DGG-KGG ve DGS-KGS arasinda
gruplarin 6zelliklerine gére GBOS ortalama puanlari ile SBOS puanlari dikkate alinarak iliskisiz

orneklemler icin t testi analizi yapiimistir.

GBOS veya SBOS'ye sahip DG ve KG’nin, grup-6lciim etkilesimi bakimindan, calisma
oncesi ve calisma sonrasinda uygulanan basari testinin 6ntest-sontest ortalamalari ve standart
sapmalari hesaplanmistir. Tekrarh 6l¢timler igin iki yonll varyans analizi kullanilarak, ¢alisma
dncesinde ve sonrasinda GBOS veya SBOS'ye sahip DG ve KG arasinda “Sosyal Bilgiler Dersi
Yasadigimiz Yer Unitesi” basari diizeylerinde anlamli bir degisim olup olmadig belirlenmistir.
Ortaya cikan anlamli farkliligin hangi grup ya da gruplar lehine olup olmadigini belirlemek lizere

coklu karsilastirma testi (Bonferroni) yapilmistir.

GBOS’ye sahip DG ve KG’nin ¢alisma 6ncesi ve ¢alisma sonrasindaki basari testi dntest-
sontest ortalamalari ve standart sapmalari hesaplanmistir. Tekrarli 6l¢iimler icin iki yonli
varyans analizi kullanilarak, GBOS’ye sahip deney ve kontrol gruplari arasinda ¢alisma 6ncesi ve
calisma sonrasindaki “Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi” basari diizeylerinde anlamli
bir degisim olup olmadigi belirlenmistir. SBOS'ye sahip deney ve kontrol grubu calisma dncesi ve
calisma sonrasindaki basari testi ortalamalari ve standart sapmalari hesaplanmistir. Tekrarh
dlclimler icin iki yoénli varyans analizi kullanilarak, SBOS’ye sahip deney ve kontrol gruplari
arasinda calisma 6ncesi ve calisma sonrasindaki “Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi”

basari diizeylerinde anlaml bir degisim olup olmadigi belirlenmistir.

Yapilan analiz sonuglari ile etki blylikligl hesaplanmis ve istatistiksel olarak anlamli
farkhlik oldugu gorilen analiz sonuglari etki blyUkIGga ile yorumlanmistir. Analiz sonuglarinin
etki blykligu (eta kare, n2) ile yorumlanmasinda, Cohen (1988) tarafindan belirtilen 0.01 ve

alti kiiclik etki, 0,06 orta diizeyde etki ve 0,14 buiyiik diizeyde etki degerleri temel alinmistir.
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4. Bulgular
Calismanin bulgulari, amaglar dogrultusunda sunulmustur:

1. GBOS veya SBOS'ye gére diizenlenen é§retimde grup-6lciim etkilesimi bakimindan

6grencilerin akademik basari diizeyleri arasinda istatistiksel olarak anlamli bir fark var midir?

GBOS veya SBOS'ye sahip DG ve KG’nin galisma &ncesi ve calisma sonrasindaki basari

testi 6ntest-sontest ortalama puanlari ve standart sapma degerleri Tablo 2’de verilmistir.

Tablo 2
DG ve KG'lari Basari Testi Ortalama ve Standart Sapma Degerleri
Gruplar Ontest Sontest
N X ss N X ss

DGG 59 49,51 18,70 59 66,58 16,85
KGG 53 51,21 15,45 53 53,36 12,65
DGS 57 48,24 18,27 57 65,79 16,84
KGS 33 52,81 22,93 33 59,30 12,56

Tablo 2’de gorildiugi Gizere GBOS’ye sahip DG 6grencilerinin calisma éncesi ortalama
puani 49,51 iken, bu deger calisma sonrasinda 66,58 olmustur. GBOS'ye sahip KG dgrencilerinin
ise ortalama puanlari sirasiyla 51,21 ve 53,36 olmustur. Dolayisiyla GBOS'ye sahip DG ve KG'nin
basari diizeylerinde artis gériilmektedir. Benzer sekilde SBOS'ye sahip DG 6grencilerinin ¢alisma
oncesi ortalama puani 48,24 iken, bu deger calisma sonrasinda 65,79 olmustur. SBOS'ye sahip
KG ogrencilerinin ise ortalama puanlari sirasiyla 52,81 ve 59,30 olmustur. Dolayisiyla SBOS'ye

sahip DG ve KG’nin basari dlizeylerinde bir artis gbzlendigi soylenebilir.

Calisma 6ncesinde ve sonrasinda GBOS veya SBOS'ye sahip deney ve kontrol gruplari
arasinda “Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi” basari diizeyleri arasinda anlaml bir
degisim olup olmadigini belirlemek amaciyla yapilan tekrarli élglimler igin iki yonli varyans

analizi sonuglari Tablo 3’te verilmistir.
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Tablo 3
Deney ve Kontrol Gruplari Ontest-Sontest Puanlarinin Tekrarli Olciimler igin iki Yénlii Varyans
Analizi Sonuglari

Varyansin Kaynagi Kareler s Kareler b n?
Toplami Ortalamasi
Deneklerarasi 90149,335 201
Grup 2080,119 3 690,040 1,551 ,203 ,023
Hata 88069,216 198 444,794
Deneklerigi 41789,523 202
Olgiim(8ntest-sontest) 11185,988 1 11185,988 85,448 ,000 ,301
Grup*Olciim 4683,354 3 1561,118 11,925 ,000 ,153
Hata 25920,181 198 130,910
Toplam 131938,858

GBOS veya SBOS'ye sahip olan DG &grencileri ile gerceklestirilen calismanin basar testi
puanlarina etkisini ortaya koymak amaciyla yapilan tekrarh olgimler icin iki faktorli varyans
analizine gore, DG ve KG ile 6lciim ortak etkisi, DG’nin puan artisinin, KG’'ye gore istatistiksel
olarak anlamli derecede fazla oldugunu gostermistir [F1-198=11,925, p<0.01). Ayrica etki
biyikltgi (n?=,153) farkin yiiksek oldugunu gostermistir. Bu durumda GBOS veya SBOS'ye gére
diizenlenen 6gretimin baskin 6grenme stiline sahip 6grencilerin basarilarinda anlamli bir etkisi

oldugu sonucuna varilmistir.

Ortaya c¢ikan anlamli farkliigin hangi grup ya da gruplar lehine olup olmadigini
belirlemek lizere ¢oklu karsilastirma testi (Bonferroni) yapilmistir. Yapilan ¢oklu karsilastirma

testi sonucu Tablo 4’te verilmistir.

Tablo 4
Coklu Karsilastirma Testi Sonuclari
Ortalamalar Farki Standart Hata p
DGG* DGS 1,0331 2,76968 ,354
KGG* 5,7594 2,82234 ,000
KGS 1,9901 3,24172 ,388
DGS* DGG -1,0331 2,76968 ,354
KGG 4,7263 2,84568 ,290
KGS* ,9570 3,26206 ,000
KGG* DGG* -5,7594 2,82234 ,000
DGS -4,7263 2,84568 ,290
KGS -3,7693 3,30688 ,500
KGS* DGG -1,9901 3,24172 ,388
DGS* -,9570 3,26206 ,000
KGG 3,7693 3,30688 ,500

Tablo 4’te gorildugi gibi anlamli farkliligin DGG ile KGG arasinda DGG lehine; DGS ile KGS
arasinda KGS lehine ve DGG ile DGS arasinda DGG lehine oldugu gorilmustir. Dolayislyla

GBOS'ye gore diizenlenen égretimin GBOS'ye sahip 6grencilerin basarilar tizerinde, SBOS'ye
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gore diizenlenen dgretiminde SBOS'ye sahip 6grencilerin basarilari (izerinde anlamli bir etkisi

oldugu sonucuna varilmistir.

2. GBOS'ye gére diizenlenen 6gretimde DGG ile KGG akademik basari diizeyleri arasinda

istatistiksel olarak anlamli bir fark var midir?

GBOS'ye sahip deney ve kontrol gruplari calisma éncesi ve ¢alisma sonrasindaki basari

testi 6ntest-sontest ortalama puan ve standart sapma degerleri Tablo 5’'te verilmistir.

Tablo 5
DGG ve KGG Basari Testi Ortalama ve Standart Sapma Degerleri
Gruplar Ontest Sontest
N X ss N X ss
DGG 59 49,51 18,70 59 66,58 16,85
KGG 53 51,21 15,45 53 53,36 12,65

Tablo 5’te gorildugi gibi GBOS'ye sahip DG dgrencilerinin calisma dncesi ortalama puani
49,51 iken, bu deger calisma sonrasinda 66,58 olmustur. GBOS'ye sahip KG 6grencilerinin ise
ortalama puanlan sirasiyla 51,21 ve 53,36 olmustur. Dolayisiyla GBOS'ye sahip DG ve KG’nin

basari diizeylerinde bir artis gozlendigi séylenebilir.

Calisma &ncesinde ve sonrasinda GBOS'ye sahip deney ve kontrol gruplari arasinda
“Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi” basari diizeyleri arasinda anlamli bir degisim olup
olmadigini belirlemek igin tekrarli 6lglimler icin iki yonli varyans analizi yapilmistir. Analiz
sonuglari Tablo 6’da verilmistir.

Tablo 6

DGG ve KGG Ontest-Sontest Puanlarinin Tekrarli Olgiimler igin iki Yénlii Varyans Analizi
Sonuclar

Kareler Kareler

Varyansin Kaynagi Toplami sd Ortalamasi F p n2
Deneklerarasi 23648,058 111

Grup 926,123 1 926,123 4,483 ,000 ,039
Hata 22721,935 110 206,563 ,039

Deneklerigi 20336,599 112

Olglim(6ntest-sontest) 5159,978 1 5159,978 47,020 ,000 ,299
Grup*Qlgiim 3105,239 1 3105,239 28,926 ,000 ,205
Hata 12071,382 110 109,740

Toplam 43984,657 223

GBOS’ye sahip olan DG 6grencileri ile gergeklestirilen calismanin basari testi puanlarina
bir etkisinin olup olmadigini test etmek icin yapilan tekrarl 6l¢iimler icin iki faktorli varyans
analizi sonucunda, DG-KG ile Olgiim ortak etkisi, DG’nun puan artisinin, KG’na gore istatistiksel
olarak anlamli derecede fazla oldugunu goéstermistir [F1-110=28,296, p<0,01). Ayrica hesaplanan
etki biyukligi (n2=,205) farkin yiiksek diizeyde oldugunu géstermistir. Bu durumda GBOS’ye
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gore diizenlenen 6gretimin baskin 6grenme stiline sahip 6grencilerin basarilari tizerinde anlaml

bir etkisi oldugu sonucuna varilmigtir.

3. SBOS’ye gére diizenlenen 6gretimde DGS ile KGS’nin akademik basari diizeyleri

arasinda istatistiksel olarak anlamli bir fark var midir?

SBOS’ye sahip deney ve kontrol gruplari galisma &ncesi ve calisma sonrasindaki basari

testi 6ntest-sontest ortalama puan ve standart sapma degerleri Tablo 7'de verilmistir.

Tablo 7
DGS ve KGS Basari Testi Ortalama ve Standart Sapma Degerleri
Gruplar Ontest Sontest
N X ss N X ss
DGS 57 48,24 18,27 57 65,79 16,84
KGS 33 52,81 22,93 33 59,30 12,56

Tablo 7’de goriilduigii gibi SBOS’ye sahip DG dgrencilerinin calisma éncesi ortalama puani
48,24 iken, bu deger calisma sonrasinda 65,79 olmustur. SBOS’ye sahip KG dgrencilerinin ise
ortalama puanlari sirasiyla 52,81 ve 59,30 olmustur. Dolayisiyla SBOS’ye sahip DG ve KG'nin

basari diizeylerinde bir artis gozlendigi séylenebilir.

Calisma oncesinde ve sonrasinda SBOS’ye sahip deney ve kontrol gruplari arasinda
“Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi” basari diizeyleri arasinda anlaml bir degisim olup
olmadigini belirlemek igin tekrarli 6lglimler icin iki yonli varyans analizi yapilmistir. Analiz

sonuglari Tablo 8’de verilmistir.

Tablo 8
DGS ve KGS Ontest-Sontest Puanlarinin Tekrarh Olgiimler igin ki Yénlii Varyans Analizi Sonuglari
. Kareler Kareler

Varyansin Kaynagi Toplami sd Ortalamasi F p n2
Deneklerarasi 21331,815 89
Grup 19,142 1 19,142 ,079 ,779 ,001
Hata 21312,673 88 242,189
Deneklerigi 7327,958 90
Olglim(dntest-sontest) 6038,122 1 6038,122 38,367 ,000 ,304
Grup*Qlgiim 1275,988 1 1275,988 8,108 ,005 ,084
Hata 13,848 88 157,373
Toplam 28659,773 179

SBOS’ye sahip olan DG 6grencileri ile gerceklestirilen calismanin basari testi puanlarina
bir etkisinin olup olmadigini test etmek icin yapilan tekrarl 6lciimler icin iki faktorli varyans
analizi sonucunda, DG-KG ile Olciim ortak etkisi, DG’nin puan artisinin, KG’ye gore istatistiksel
olarak anlaml farklilik oldugunu gostermistir [F1-88=8,108, p<0,01). Ayrica elde edilen etki
biyikligiine (n2=,084) gore fark orta ile yiiksek diizey arasindadir. Bu durumda SBOS’ye gére
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diizenlenen égretimin baskin égrenme stiline sahip dgrencilerin basarilari tizerinde SBOS’ye

sahip KG 6grencilerine gore istatistiksel olarak anlamli bir etkisi oldugu sonucuna varilmistir.
5. Sonug ve Tartisma

Bu arastirmada, ilkdgretim 4. sinif sosyal bilgiler dersinde GBOS veya SBOS’ye gére
diizenlenen 06gretimin 06grenci akademik basarisina etkisi incelenmistir. Bu inceleme
dogrultusunda, katilimcilarin “Sosyal Bilgiler Dersi Yasadigimiz Yer Unitesi” basari puanlarina
bakildiginda, GBOS’ye sahip DG ve KG'nin basarilarinda bir artis gézlendigi gériilmustiir ve deney
gruplarinin kontrol gruplarina gére daha basarili oldugu sonucuna ulasilmistir. Bu sonug, Hasircl
(2005)'nin gorsel 6grenme stiline gore diizenlenen 6gretim kapsaminda yiriattigid calismanin
sonuclari ile tutarhilik gostermektedir. S6zU edilen calismada gorsel 6grenme stiline gore
diizenlenen Ogretimin gorsel 6grenme stiline sahip 6grenciler icin akademik basari (izerinde

etkili oldugu ortaya ¢ikmistir.

GBOS’ye gore diizenlenen dgretimde DGG ile KGG’'nin ve SBOS’ye gore diizenlenen
ogretimde DGS ile KGS'nin basari dizeyleri incelenmis ve deney ve kontrol grubundaki basari
diizeylerinde bir artis goézlendigi gorilmistir. SBOS’ye sahip olan DG &grencileri ile
gerceklestirilen ¢alismanin basari testi puanlarina bir etkisinin olup olmadigi incelendiginde,
SBOS’ye gore diizenlenen ogretimin, 6grencilerin basarilari lzerinde SBOS’ye sahip KG
ogrencilerine gore istatistiksel olarak anlamli bir etkisi oldugu sonucuna varilmistir. Dolayislyla
sozel baskin 6grenciler icin yapilan ¢alisma ve kullanilan materyallerin 6grencilerin daha kolay
ogrenmelerine destek oldugu soylenebilir. Onder (2006) 6grenme stillerine dayali 6gretim
yontemlerinin kullanilmasinin basari lzerindeki etkisini inceledigi arastirmasinda ise deney ve
kontrol grubundaki 6grencilerin 6grenme stillerine goére basari puanlari arasinda karsilastirma
yapmis ve deney ve kontrol grubundaki s6zel 6grenme stiline sahip 6grencilerin basarilar
arasinda anlamli bir fark tespit edilememis; ancak sdzel 6grencilerin diiz anlatim yénteminden
yeterli dizeyde yararlanabildigi goriilmistiir. Ayrica deney ve kontrol grubundaki gorsel
O0grenme stiline sahip 6grencilerin basarilari karsilastirildiginda, DGG 6grenme stiline sahip
ogrencilerin-KGG 6grenme stiline sahip 6grencilere gore basari puanlari daha ylksek ¢ikmistir.
Dolayisiyla, 6grencilerin 6grenme stillerine uygun 6gretim yapilirsa akademik basarilarinin daha

fazla olacagi soylenebilir.

DGG ve DGS’'nin calisma 6ncesi ile ¢alisma sonrasi basari diizeyleri incelenmis ve hem
GBOS’ye sahip hem de SBOS’ye sahip DG 6grencilerinin calisma &ncesi ortalama puanlarinin

¢alisma sonrasinda daha yiksek oldugu ve basari diizeylerinde bir artis gozlendigi gérilmastur.
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Burada 6grenme stillerine uygun olarak islenen dersin 6grencilerin basarilari Gzerinde olumlu
etkisi oldugu soylenebilir. Yurtseven (2010)'nin yaptigi bir arastirmada da 6grencilerin sosyal
bilgiler basari puanlari ile 6grenme stilleri arasinda anlamli bir farklilik gorilmastir. Williams
(2010) o6grencilerin 6grenme stilleri ile okudugunu anlama duzeyleri arasinda iliski olup
olmadigini belirlemeye calismis ve 6grencinin okudugunu anlama dizeyi ile 6grenme stili

arasinda iliski oldugunu bulmustur.

Herhangi bir deneysel midahalenin olmadigi KGG ve KGS'nin ¢alisma sonundaki ile
calisma oncesindeki basari diizeyleri incelenmis ve KGG ile KGS'nin galisma Oncesi ile ¢calisma
sonrasl ortalama puanlarinda bir artis gézlendigi gortilmustir. Ancak farkli 6grenme stillerine
sahip O6grencilerin normal sinif dizeninde gerceklestirdikleri 6gretimin 6grenci basarilari
Uzerinde anlamli bir etkisi olmadigi sonucuna varilmistir. Bu noktada normal sinif diizeninde
ylritiulen 6gretimin farkh 6grenme stillerine hitap ederek yiritilmedigi varsayilabilir. Aslan ve
Atic’'nin (2016) calismalarinda deney gruplariyla klasik 6grenme ¢evrelerinde bulunan kontrol
gruplarinin, sontest puanlarinin ortalamalarinin arasinda anlamh bir farklihgin olmadigi
goralmastir. Akin (2015) calismasinda ¢oklu ortam uygulamalarina dayanan Ogretimin
ogrencilerin Tlrkge dersi tutumlarina ve anlama becerilerine etkisi belirlemeye calismistir. Bu
incelemeler neticesinde; coklu ortam uygulamalariyla 6gretim yapilan deney grubundaki
ogrencilerin akademik basarilariyla, dinledigini ve okudugunu anlamadaki kaliciliklari ve Tirkge

dersine yonelik tutumlarinin arttigi, ancak KG’nda anlamli bir degisimin olmadig1 gorilmistir.
6. Oneriler
Arastirmada elde edilen bulgular 1s1ginda asagidaki 6neriler sunulabilir.

¢ Arastirmada elde edilen sonuglara bakildiginda, bir 6grenme ortaminda gorsel ve sozel
baskin 6grenme stili basta olmak Uzere her 6grenme stilinde 6grenci bulunabilmektedir.
Ogrencilerin grenme stillerine gore egitim alabilmeleri icin onlara uygun ortam ve materyaller
hazirlanmalidir. Bu dogrultuda 0Ogrencilerin 6grenme stilleri belirlenerek, uygun ogretim
etkinlikleri ile derslerin islenmesi, daha kalici ve etkili 6grenmeler saglamaktadir. Ornegin; gérsel
0grenen 6grenciler icin sadece diiz anlatimin oldugu bir yontem yararl olmayacaktir. Anlamli ve
etkili 6grenmeler icin dersin gorsel dgelerle/materyallerle desteklenmesi de gereklidir. Harita,
tablo, sema, poster, sekil, grafik gibi araglara dayal etkinliklere agirlik verilebilir. S6zel 6grenme
stilindeki 6grenciler ise dinleme ve konusmaktan keyif alirlar. Gelen bilgiyi dinleme ve tekrar
etme becerileri araciligiyla filtrelerler. Yiksek sesle okuma, dinleme, bilgiyi siir ya da sarki icinde

kullanma, 6grendigini anlatma, réportaj yapma, tartisma gibi s6zIl etkinliklere yer verilebilir.
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e Ders ici etkinliklerin planlanmasinda ve uygulanmasinda o6grencilerin bireysel

farkhliklari dikkate alinmalidir.

¢ Ders kitaplari ve 6gretim programlari hazirlanirken farkli 6grenme stillerine uygun
etkinliklere de yer verilmelidir. Bu uygulama, sadece sosyal bilgiler dersi ve 4. sinif diizeyinde

degil tim seviyelerde farkh derslerde de uygulanabilir.

¢ Arastirmanin sonucunda, 6grencilerin 6grenme stillerine gore diizenlenen 6gretimin,
baskin 6grenme stiline sahip 6grencilerin akademik basarilari tGizerinde anlaml bir etkisi oldugu
gorilmistiir. Ogretmenler daha etkili 5grenme yasantilari saglayabilmek, sosyal bilgiler dersinin
0zel amaclarina daha uygun Ogretim ortamlari olusturabilmek icin, hizmet ici egitimden

gecirilmeli ve bu alandaki en son gelismeler hakkinda bilgilendirilmelidirler.

e Bu arastirmanin bir benzeri, farkli dersler ve farkli seviyelerdeki 6grencilere
uygulanarak farkli degiskenler ile 6grenme stilleri arasindaki iliskiler incelenebilir. Ogrencilerin

ogrenme stilleri ile 6gretme teknikleri arasindaki iliskiler incelenebilir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde cikar catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yontem Tasarimi, Yazi taslagi ve Arastirma”
kisminin Esma CUKURBASI CALISIR, “Kavramsal Cerceve, Yazi taslagl, inceleme ve Diizenleme”

kisminin Y. Deniz ARIKAN tarafindan yapildigini beyan ederler.
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1. Introduction

Change and development movements in the world affect economy, social, political and
scientific fields as well as the field of education. With this change movement, different skills are
needed in education. In line with these needs, skills such as 21 century skills, such as people's
ability to read and interpret information correctly, keep up with the times by constantly
improving themselves, meet all kinds of social needs, and take the right steps in the face of
different problems or developments have come to the fore (Walser, 2008). In addition, 21°
century skills are defined as students' having skills such as critical thinking, creative thinking,
decision making, problem solving, and being an entrepreneur (Ministry of National Education,
2018). Students are expected to gain 21° century skills as well as being fed with the knowledge
found in the curriculum. Education systems that can bring these skills to students gain
momentum in terms of raising both national and world citizens. When the aims of the social
studies course, which are included in the education programs from the past to the present, are
accentuated, raising effective citizens is appreciated to have a great importance. Additionally, it
is one of the aims of the social studies course to enable individuals to be in harmony with the
society wherein they live and to transfer their knowledge to their daily lives (Avci, 2019). In the
same vein, raising individuals with 21% century skills in the social studies course has become one
of its inevitable goals. If we gather the purpose of social studies education under one roof, it is
to help students develop their social understanding and citizenship competencies, the ability to
act and think as a democratic world citizen (Parker, 2018). Erikson (2018) deduces the Social
studies course as the construction of a bigger us. In the light of this information, when the
qualities of the social studies course are examined, it is seen that it aims to raise active citizens

with both national and international values (Kan, 2012).

Social studies course observes the environment as a subject area within the framework
of human, society and its relationship (Kabapinar, 2019; 3). Social Studies course aims to raise
productive, problem-solving, effective, responsible and sensitive citizens who adopt the basic
principles of democracy that help students establish environmental relations and past-future
connections in accordance with an integrated teaching approach (Ersoy, 2010). According to the
national council of social studies, social studies is defined as follows (NCSS, 1993, cited by

Zayimoglu Oztiirk, 2018):

Itis the study of combining the social and human sciences to develop civic competences.

The primary purpose of social studies is to help young people develop the ability to make
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informed and reasoned decisions for the public good as citizens of a culturally diverse and

democratic society in an interdependent world.

As can be understood from these definitions, one of the main objectives of the social
studies course is apparently to raise conscious and active citizens. In addition, it is understood

that making educated individuals to be effective 21 century citizens has an important place.

Balbag and Tirkcan (2017) define the Social Studies Course as one of the prominent
courses at the primary education level in raising citizens who have adopted democratic values,
developing awareness and understanding of contemporary and social issues, developing
students' problem-solving and decision-making skills, and raising citizens equipped with global
values with a world vision. The teaching of social studies in primary schools has also long been

touted as the curriculum house of citizenship education in our democratic society (NCSS, 1989).

Bloom asserts 42% of the success is achieved until the age of 18 occurs in primary school
years (as cited in Nas, 2000: 293). In this context, considering the age at which students
encounter the social studies course, it is seen that their attitudes towards individual, national
and universal issues have reached the most critical period (Akdag, 2020: 11). When the literature
is scrutinized, it is elucidated that primary school students have difficulties in the social studies
course they encounter for the first time when they pass the 4™ grade. In this study, the
difficulties experienced in the social studies course are examined in terms of the teaching
methods and techniques used in the courses, the curriculum, reading comprehension, academic
success, the suitability of the textbooks, and motivation. Boyle-Baise et al. (2008), Brugar &
Roberts (2017), Gajra, Jitendra, Sood, and Sacks (2007) underlined in their studies that reading
comprehension skills and social studies courses can be unseparated from one another. Zhao and
Hoge (2005) stated in their studies that if social studies course is associated with daily life, it will
affect students' motivation towards the course. In this context, it can be said that the motivation
aspect is also effective in students' having difficulties in this lesson. Considering the importance

of the social studies course, there is a need for studies to overcome the difficulties experienced.
1.1. Importance of the Research

This research is important in terms of in-depth examination of the reasons for the
difficulties in the social studies course, which students encounter in a critical period due to their
age. When the literature is inspected, it is seen that the problems encountered in the social

studies course are not handled as a whole. In this research, many sub-dimensions of the causes
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of learning problems encountered in social studies course are discussed. Additionally, it is

assumed to contribute to both the field and educators in line with the information obtained.
1.2. Purpose of the Research

It is seen that the 4™ Grade students, who are in the process of transition from the
concrete operational period to the abstract operational period, have difficulties in the social
studies course they encounter for the first time. This research aims to shed light on the reasons
for students' difficulties in detail. In this context, the aim of the research was determined so as
to get the opinions of the classroom teachers about the students with difficulties in the social

studies course.
1.3. Sub Problems

1. What are the opinions of the classroom teachers about which subjects the students

have difficulty in understanding in the Social Studies course?

2. What are the opinions of the classroom teachers about the reasons why students

have difficulties in Social Studies course?

3. What are the opinions of primary school teachers about the methods and techniques

they use in the Social Studies lesson?

4. What are the opinions of primary school teachers about the methods and techniques

to be used when students have problems in social studies lessons?

5. What are the opinions of the primary school teachers about the reading
comprehension levels of the students who have difficulty in understanding the Social Studies

course?

6. What are the opinions of the classroom teachers about the success of the students

who have difficulties in the social studies course in other courses?

7. What are the views of primary school teachers about the effect of the social studies

textbook on students' understanding of the lesson?

8. What are the opinions of the primary school teachers about the motivation levels of

the students in the social studies lesson?
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2. Method

In this part of the study, the research model, the study group, the data collection tools
used in the research, the analysis techniques used in the analysis of the data and the issues of

reliability, validity and ethics are explained in detail.
2.1. Model of the Research

Phenomenology, one of the qualitative research methods, was utilized in the research.
Phenomenology studies explore the common meaning of people's experiences with the concept
(Aydin,2020;103). In phenomenological studies, data sources are individuals or groups that
experience or reflect the phenomenon that the research focuses on (Buyikdztirk, Kilic Cakmak,

Akgilin, Karadeniz, & Demirel, 2019:22).
2.2. Participants

The participants of the research consist of seven primary school teachers who are
teaching in Turkey in the 2020-2021 Academic Year. While forming the study group, the
snowball sampling method was preferred. Snowball sampling is a method that aims to enrich
knowledge by identifying situations by reaching from person to person, and from person to
event (Creswell, 2013; 160). Herein, while the participants were being formed, they were
formed by snowball sampling method, upon the recommendation of another teacher who had

experience in the event. Detailed information about the participants is given in Table 1.

Table 1
Information of the Participants
Variable Subvariable Number (N) %
Female 7 100
Gender Male 0 0,00
Total 7 100
Education level Graduation 7 100
Total 7 100
0-10 years 4 57,14
Professional seniority 11-20 years 2 28,57
21 years and above 1 14,28
Total 7 100
General total 7 100

When Table 1 was examined, it was observed that all of the teachers were female
(100%) and had a bachelor's degree (100%). The research was carried out with a focus on
voluntary participation and all of the teachers who participated voluntarily consisted of women

randomly. It is noteworthy that the majority of participating teachers (57.14%) are in the first
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ten years of their profession. It is seen that the professional seniority of 2 teachers is 11-20

years (28.57) and 1 teacher (14.28) is 21 years and above.
2.3. Data collection tool

As a data collection tool in the research, a semi-structured "Interview Form" prepared
by the researcher was used by consulting expert opinion. While preparing the data collection
tool, the opinions of three experts, two of whom are specialists in classroom education, and one
from the field of social studies teaching, were consulted. In line with the expert opinions, the
root of the question was changed and alternative questions were created. In the interview
questions, questions about gender, professional seniority, education degree were included so
as to obtain personal information of teachers before open-ended questions. The interview form

consists of 17 questions.
2.4. Data Collection

Before proceeding in the data collection phase of the research, a Certificate of Approval
(2021- SBB-066 Protocol No. 12.03.2021) was obtained from the Bartin University Social and
Human Sciences Ethics Committee. After the approval of the ethics committee, the necessary
permission was obtained from the Ministry of National Education (dated on 04.05.2021 and
numbered E-64441482-605.01-24993555). The interview was conducted with the participants
via digital tools. The interviews were recorded by a voice recorder with the permission of the

participants. Afterwards, the records were transcribed.
2.5. Data Analysis

Descriptive analysis technique was used in the analysis of the data. According to the
descriptive analysis approach-in addition to the fact that the themes can be examined according
to the previously determined themes-the themes are also created by bearing in mind the
questions in the interview and observation processes, and the opinions of the participants are
reflected in a striking way by directly giving place to the statements of the participants (Yildirim

& Simsek, 2018; 239).

2.6. Reliability, Validity and Ethics

In the analysis of qualitative data, it is impossible for the researcher to make a coding
that is free from individual influence (Baltaci, 2017). Therefore, an external auditor was

requested to assist in the coding of the data. The agreement between the coders was calculated

by considering the Miles and Huberman (1994) formula. The consensus among the coders was
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82%. The fact that this value is above 70% reveals that there is reliability among the encoders
(Miles & Huberman, 1994;64). Likewise, the fact that the result obtained is above 80% reveals

that the internal consistency among the coders is high (Miles & Huberman, 1994;64).
3. Findings

In this part of the study, the findings related to the data obtained are given. The findings
are displayed in Tables. The views of the classroom teachers on the subjects that students have

difficulty in understanding in the Social Studies Lesson are given in Table 2.

Table 2
Difficult Topics in Social Studies Lesson
Teacher codes f %

Abstract topics T2,T3,T4,T7 4 21,05
Active citizenship T1,T4,T5,T7 4 21,05
National struggle T2,T3,T4,T5 4 21,05
Science and technology T2, T4, TS5 3 15,78
Topics from everyday life T2, T4 2 10,52
Individual and society T5 1 5,26
Global connections T5 1 5,26
Total 19 100

When the findings in Table 2 were examined, the teachers asserted that the students
mostly had difficulties in the period of the National Struggle (21.05%), Active Citizenship
(21.05%) and Abstract topics (21.05%). Science and Technology theme received attention of
15.78%. Based on the opinions of the teachers, the other subjects that students had difficulty
with were subjects far from daily life with a rate of 10.52%; individual and society at a rate of

5.26%, and Global Citizenship at 5.26%.

According to Table 2, some of the answers given by the classroom teachers are as

follows:

T1 “On issues such as our rights, clubs, social interaction because it stays in the air. They

are not very objective matters.”

T2 “They have difficulties in concepts of abstract matters. They have difficulty in
understanding the subjects they do not encounter in daily life. We try to explain it to them by
concretizing. They have difficulties in subjects such as Culture and Heritage, Science and

Technology.”

T7 “I made retrospective repetitions from time to time during the national struggle

period. But, it still doesn't quite settle in the minds of children."
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The views of classroom teachers on the reasons why students have difficulty in

understanding in the Social Studies Lesson are displayed in Table 3.

Table 3
Reasons for having difficulties in Social Studies course
Teacher codes f %

Lack of reading comprehension T1,7T2,73,T4,7T6,T7 6 24,00
Academic success T1,T2,T3,T4, T5,T6 6 24,00
Abstract subjects T3,T4,T6,T7 4 16,00
Materials T2, T4 2 8,00
Student-related problem T2,T5 2 8,00
Lack of listening T2 1 4,00
Lack of attention T2 1 4,00
Disadvantaged areas T4 1 4,00
Subject scope T5 1 4,00
Open-ended outcomes T5 1 4,00
Total 25 100

When the findings in Table 3 was examined, the most common opinion among the
reasons why students had difficulty in understanding in the Social Studies Course was its being
related to academic success with a rate of 24%, and lack of reading comprehension with a rate
of 24%. The theme of the abstract subjects received an opinion of 16%. When the other themes
were investigated, 8% of the materials, 8% of the students, 4% of the lack of listening, 4% of the
lack of attention, 4% of the disadvantaged areas, 4% of the subject comprehension, and 4% of

the open-ended outcomes theme were reported respectively.

According to Table 3, some of the answers given by the classroom teachers are as

follows:

T3 “It is related to reading comprehension levels. Because it is based on reading and

memorizing, they have trouble making sense of it.”

T4 “They cannot understand the subject when they read it on their own. When | explain
in different ways with my support, they can understand. Not understanding what you read has

a huge impact.”

T4 “l was working in central schools. The children there go to study centers and so on.

They had a hard time understanding. But it is more difficult for children in disadvantaged areas.”

T5 “Although the 4™ Grade is in the concrete operational stage, the topics appeal to

children in the abstract operational stage.”

T5 “The outcomes do not give a clear idea to the students and teachers”
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The opinions of the classroom teachers about the scope of the subject in the Social

Studies curriculum and the level of primary school 4" Grade students are displayed in Table 4.

Table 4
Appropriateness of the Curriculum to the Level of the Student
Sub themes Teacher codes f %
Appropriate T2,T6 2 20,00
Total 2 20,00
Partially appropriate T1,7T7 2 20,00
Total 2 20,00
wide scope T1,T3,T4,T5 4 40,00
Not appropriate level difference between classes T3 1 10,00
availability of information 04 1 10,00
Total 6 60,00
General Total 10 100

When the findings in Table 4 are examined in terms of the relationship between the
scope of the subject in the social studies course curriculum and the primary school 4™ Grade
student level, it is observed that there are three themes in total as appropriate, partially
appropriate and non-appropriate. The mostly accepted theme is ‘non appropriate’ at the rate
of 60%. When the sub-themes are taken into account, wide concept is seen as 40%, the level
difference of the 3™ and 4" Grade is 10% and the usability of the knowledge is appreciated as

10%. The theme of partly appropriate receives the ratio of 20%.

According to Table 4, some of the answers given by the classroom teachers are as

follows:

T1 “I find it relatively appropriate. Some topics are so redundant. Too much detail has
been put into some issues. Like Finland. It is not necessary for all of them to learn about all
countries. Last year | taught 4™ graders. It was the pandemic period. | gave all of them a country,

I arranged them in the form of a board. But one of them gets it. It stays up in the air for others.”

T3 “I do not find it appropriate. Too detailed. The 4" Grade seems normal, but | find it
detailed because there is a high-level difference between 3 and 4. For example, | do not find it
very suitable to teach wars from causes to results. Too much subject load and students are

distracted from the essence of the subject.”

T4 “When the student cannot find a place to use the knowledge in his life, he has difficulty
in learning the subject. For example, student finds it difficult because he/she cannot use dates in

his/her life.”
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T5 “The curriculum is suitable for children who have a high level of responsibility and

whose family is concerned. But the issues need to be limited.”

The views of the classroom teachers about the motivation levels of the students in the

social studies course are displayed in Table 5.

Table 5
Motivation Status of Students in Social Studies Lesson
Teacher codes f %

High compared to other courses T2,T4,T5 3 23,07
High as associated with daily life T1,T2,T7 3 23,07
Excitability T3, T,5 2 15,38
High for encountering for the first time T4, T5 2 15,38
Having comprehensive knowledge of the topic T2 1 7,69
Related to academic success T4 1 7,69
Low in verbal lessons T6 1 7,69
Total 13 100

When the findings in Table 5 are taken into account, the themes of high compared to
other courses and related to the Daily life are observed as 23.07% receiving the highly
appreciated ones. They (15.38%) stated that it was high because it was a lesson they
encountered for the first time, and 15.38% of them were excited about the themes. When the
other themes were examined, it was reported that it was related to academic success at a rate
of 7.69%, having comprehensive knowledge of the topic at a rate of 7.69% and a low level of

verbal lessons at a rate of 7.69%.

According to Table 5, some of the answers given by the classroom teachers are as

follows:

T2 “It is higher than courses such as mathematics. Because they feel more comfortable
and free. They feel more in control of the subject. Since we take daily life in the social lesson, we

do not have a problem with motivation.”
T6 “Motivation is low because verbal lessons are based on interpretation.”
T5 “They are very excited as they encounter a new lesson. It is interesting and fun.”

T7 “As long as you involve the students in the event, give examples from the

environment, and associate them with daily life, their motivation is high.”

The views of the classroom teachers on the reasons for the low motivation of the

students in the Social Studies Lesson are displayed in Table 6.
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Table 6
Reasons for Students' Low Motivation in Social Studies Lesson
Teacher codes f %

Learning difficulty T5,T6 2 25
Academic success T2 1 12,5
Parent support T2 1 12,5
Teacher T3 1 12,5
Teacher-student interaction T3 1 12,5
Interdisciplinary influence T3 1 12,5
Differences in intelligence areas T5 1 12,5
Total 8 100

According to Table 6, when the students were examined according to the reasons for
the low motivation in the Social Studies Lesson, the most frequently reported theme was
learning difficulty with a rate of 25%. When the other themes were examined, it was observed
that they were distributed evenly. 12.5% of opinions were reported on the themes of academic
success, parent support, teacher, teacher-student interaction, interdisciplinary influence and

differences in intelligence areas.

According to Table 6, some of the answers given by the classroom teachers are as

follows:

T2 “It is not a lesson-specific lack of motivation. The students we describe as unsuccessful
or as low level show the same thing in all courses. When a child closes himself, we encounter the
same problem in all lessons. Parent support is important to bring them back to the lesson; it

becomes very difficult when we do not see them, and it is reflected in all lessons.”

T3 “It is about the teacher. The more importance the teacher gives to that lesson, the
more the student attaches importance to it. The activities we do in this lesson also affect our

other lessons. The discipline student gains here affects other lessons as well. “
T5 “I think that the difference in the intelligence fields of the students affects it.”

The views of classroom teachers on increasing students' motivation in the Social Studies

Lesson are shown in Table 7.

263 The Journal of Limitless Education and Research, 7 (2), 253 - 293



(\Szz7 Views of Primary Teachers on Students Having Difficulty in...
Ayla SENGUN, Yasemin BUYUKSAHIN

Table 7
Methods to Increase Motivation in Social Studies Lessons

Teacher codes f %

Reducing to the daily life T1,T2,T6 3 18,75
Attracting attention T1,T4,T7 3 18,75
Materials variety T2, T3 2 12,50
Teaching and method change T3, T4 2 12,50
Individual assignment T1 1 6,25
Technology support T2 1 6,25
Change in tone of voice T3 1 6,25
Physical contact T3 1 6,25
Activity day T5 1 6,25
Board preparation T5 1 6,25
Total 16 100

When Table 7 was examined, it was observed that the themes with the highest number
of opinions were the theme of reducing to the daily life with a rate of 18.75% and attracting
attention with a rate of 18.75%. Materials variety was 12.50%, and teaching and method
changes were 12.50%. When other themes were examined, it was reported that individual
assignment was 6.25%, technology support was 6.25%, voice tone change was 6.25%, physical

contact was 6.25%, activity day and board preparation theme were 6.25%.

According to Table 7, some of the answers given by the classroom teachers are as

follows:

T2 “We use technological tools. | am increasing the variety of materials. At the same

time, | explain the subject by reducing it to daily life.”

T5 “l am doing an activity day. They are tired of writing and taking tests. They love board

making activities. In this way, | increase their motivation.”
T6 “I connect with daily life. | enable them to learn by doing and living.”

The opinions of the classroom teachers about the methods they prefer in the Social

Studies Lesson are shown in Table 8.
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Table 8
Methods Used in Social Studies Lesson
Teacher codes f %

Narration T1,T7 2 10,52
Brain storming T2,T7 2 10,52
Questions and answers T2,T3 2 10,52
Relationship with daily life T2,T6 2 10,52
6 hats method T3,T5 2 10,52
Creative drama T3, TS5 2 10,52
Discussion T4, T6 2 10,52
Research T1 1 5,26
Smart board T3 1 5,26
Educational game T4 1 5,26
Station T5 1 5,26
Visualization T7 1 5,26
Total 19 100

When Table 8 was examined, narration 10.52%, brainstorming 10.52%, questions and
answers 10.52%, relationship with daily life 10.52%, 6 hats method 10.52%, creative drama
10.52%, and discussion 10.52% were equally reported. Also, the research 5.26%, smart board
5.26%, educational game 5.26%, station 5.26% and visualization 5.26% were the themes

reported.
According to Table 8, some of the answers given by the classroom teachers are as follows:
T4 “Children love to talk. | use discussion a lot.”

T7 “We use a lot of images. We make up a little story or | make it up. Of course, there is

narrative, the children participation is necessary, we make them think by brainstorming.”

Table 9 indicates the opinions of the classroom teachers about the additional methods

preferred by the students for those who have difficulties in the Social Studies Course.

Table 9
Methods to Improve Learning Difficulty in Social Studies Lesson
Teacher Code f %

Repetition T1,T7 2 14,28
one-to-one teaching T3,T5 2 14,28
Technology support T3, T4 2 14,28
Student activation T2, T4 2 14,28
Rewarding T3 1 7,14
Eye contacting T3 1 7,14
Relationship with daily life T4 1 7,14
Concretization T4 1 7,14
Simple expression T6 1 7,14
Interdisciplinary relationship T7 1 7,14
Total 14 100
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When Table 9 was examined, repetition (14.28%), one-to-one teaching (14.28%),
technology support (14.28%), and student activation (14.28%) were the most agreed themes
reported. Rewarding (7.14%), eye contact (7.14%), relationship with daily life (7.14%),
concretization (7.14%), simple expression (7.14%), and interdisciplinary relationships (7.14%)

were reported as the other appreciated themes.

According to Table 9, some of the answers given by the classroom teachers are as

follows:

T2 “I help them find the event themselves by using the question and answer method from

places they know.”

T3 “I am not repeating the subject. It means that they did not understand by explaining,
I have to try something different. | am personally interested. | make eye contact. I'm trying to get

the smart board into it. By giving stars. | try to improve motivation with an award”

T7 “I constantly make connections between lessons. | remind them; thus, students who

forget have apparently remembered thanks to those who recall.”
The views of classroom teachers on Social Studies textbooks are shown in Table 10.

Table 10
Evaluation of Social Studies Textbooks

Teacher codes f %
Design Insufficient design T3,T4,T5 3 13,04
Total 3 13,04
Language Book’s language use 13,74 2 8,69
Total 2 8,69
Unnecessary detail T1,T2, T3 3 13,04
Not suitable for student level T1, T3 2 8,69
Good content T5,T7 2 8,69
Weak attractiveness 15,77 2 8,69
Basic subjects should be used T1 1 4,34
Concrete texts / poetry should be used T1 1 4,34
Contents .
Opportunity to speak T2 1 4,34
Too many unknown words T3 1 4,34
Difficult sampling T1 1 4,34
Should be updated T1 1 4,34
Formal-informal Weak balance T5 1 4,34
Long texts T5 1 4,34
Total 18 73,83
General total 23 100

When Table 10 is elucidated, the theme with the highest number of opinions is the

content theme with a rate of 73.83%. The sub-themes of the content theme are seen as
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unnecessary details (13.04%), not suitable for the student level (8.69%), good content (8.69%),
interest poor (8.69%), simple topics (4.34%), concrete texts/poetry should be used (4.34%),
giving the opportunity to speak (4.34%), unknown word count is high (4.34%), heavy examples
(4.34%), should be updated (4.34%), formal-informal balances are poor (4.34%) and texts are
long (4.34%). The design theme constitutes 13,04% of the opinions. The sub-theme of the design
theme is the expression of insufficient design with a rate of 13,04%. On the other hand, 8.69%
of the opinions were reported on the language theme. The sub-theme of the language theme is

8.69% of the language view.

According to Table 10, some of the answers given by the classroom teachers are as

follows:

T3 “The book has a language. It is not reduced to child level. | think as a parent. | can
read and understand, but if | do not know this job, | cannot transfer it to the child. There is such
a bookish language. Either keep the 4" Grade as it is or change the 3™. I do not find the pictures

and paper design sufficient.

T5 “Textbooks have improved a lot in recent years. The content is very good. Bad in
design. The level of interest is weak and unappealing to the eye. Formal and informal balances
are bad. There are very long articles. It makes it difficult to focus attention. The content is very

good, the transfer of information is good.”

The views of classroom teachers on the effect of Social Studies textbooks on students'

understanding of the lesson are shown in Table 11.

Table 11
The Relationship of Having Difficulty in Social Studies Class with the Textbook
Teacher codes f %
Not related T2,T5,T6 3 42,85
Partially related T1,T4,T7 3 42,85
Completely related T3 1 14,28
Total 7 100

When Table 11 is examined, it consists of three themes: completely related, partially
related, and not related. The themes with the highest number of comments were 42.85% not
related and 42.85% partially related. Completely related contact was reported with a rate of

14.28%.

According to Table 11, some of the answers given by the classroom teachers are as

follows:
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T2 “I don't associate it with the textbook.| think, In general, if the students understood
but the minority did not, it was because of the child or because of me. We usually associate it

with not listening”

T3 “I totally relate to that. In frightening detail. Even if they seem to understand, they
are afraid of not understanding and they read like that. Not suitable for their level. There are
many words they don't know. We are asked to teach the words that we will teach for a month in

a week. That also affects a lot.”

T5 “It is not related to textbooks. The student who has problems when | use different

sources also has problems again.”

T7 “Every student has a different understanding style. Maybe it would be good if it

appealed to different understanding styles.”

The suggestions of the classroom teachers regarding the Social Studies course are shown

in Table 12.

Table 12
Suggestions for Social Studies Course

Teacher codes f %

Engaging content T3,T4,T7 3 33,33
Scope should be narrowed T3, T4 2 22,22
Short sentences T4 1 11,11
The subject of "our neighbors" should be limited T5 1 11,11
The subject of "national struggle" should be limited T5 1 11,11
Identity issue should be updated T5 1 11,11
Total 9 100

When Table 12 was observed, the participants mostly suggested interesting content
with a rate of 33.33% and ‘the scope should be narrowed’ with a rate of 22.22%. The theme of
short sentences was 11.11%, the theme of our neighbors and the theme of the national struggle
should be limited at a rate of 11.11%, and the theme of identity should be updated at a rate of
11.11%.

According to Table 12, some of the answers given by the classroom teachers are as

follows:
T3 “I think it will be brighter with less detailed and engaging course content.”

T5 “The issue of ‘national struggle’ should be limited, two identities are given about

identity, and children are experiencing confusion. The subject of ‘our neighbors’ was very
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difficult, it should be limited. There were border gates etc. Even adults don't get this concept.

That way distracts students from the lesson.”
4. Conclusion, Discussion and Recommendations

When the findings of classroom teachers regarding the issues that students have
difficulty with in the Social Studies course were examined, it was observed that the most
commonly discussed themes were National Struggle, Active Citizenship and abstract issues.
When the other difficult issues were examined, subjects far from daily life, Science and
Technology, Individual and Society, Global Connections were seen to be mentioned. When the
aims of the social studies course were examined, it was observed that raising active citizens was
of great importance. However, in line with the data obtained from this study, it was concluded
that the students had the most difficulty in active citizenship. In this context, it can be concluded
that it is difficult for the social studies course to achieve one of its main objectives. When the
data obtained are examined, it can be concluded that connecting with the daily life inherent in
the social studies course is an important factor in students' understanding of the course. In
addition, when the difficult subjects are examined one by one, abstract subjects is seen the one
that the students have difficulties in understanding.

When the reasons for having difficulties/challenges of learners in social sciences course
are investigated, the comprehension level of reading and academic success in other lessons are
observed as the most important factors. To Boyle-Baise et al. (2008), reading comprehension
cannot be separated from the social studies course. Nonetheless, to Brugar & Roberts (2017),
there are gaps in children's ability to read and understand social studies content, but knowing
that these gaps exist is of little value if we do not know why. When the other data obtained from
the study are examined, the materials used in the lessons, the abstractness of the subjects and
the wide scope of the subject may be among the situations that hinder students' reading
comprehension skills. Gajria, Jitendra, Sood, and Sacks (2007) underlined that students had
difficulty in understanding the texts in the social studies course they encountered for the first
time, since they generally did not encounter explanatory texts in primary school classes. When
the literature is scrutinized, it is observed to have been similar to this study.

When the opinions of the classroom teachers about the suitability of the social studies
curriculum for the students' levels are examined, the majority of the opinions are in the direction
of “not suitable”. They stated that the reasons for its unsuitability were that the scope was wide,
there was too much difference between the 3™ Grade and 4" Grade levels, and it contained

information that could not be used in their daily life. Celikkaya and Kiriimoglu (2018) concluded
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in their study that the scope of the social studies course is intense and not suitable for the level
of students. Tas (2018) concluded that the curriculum is suitable for the student's readiness
level, but the scope is wide. When the literature is examined, it is seen to be similar to this study.

When the opinions of the classroom teachers about the motivation of the students in
the social studies lesson are examined, the majority of them state that the motivation is high.
When the reasons for high motivation are examined, it is seen as the tendency of its being
related to daily life, their mastery to the subject, and their encounter social studies course for
the first time. It was also expressed that students' motivation levels are directly proportional to
their academic success. There are also opinions expressing that motivation is high as well as low.
The reason for the low motivation of the students in the social studies course is that this course
is based on interpretation. If students' reading comprehension skills are improved, it is predicted
that there will be an increase in both academic success and motivation levels of students in
verbal lessons based on interpretation.

Based on the opinions of the classroom teachers, when the reasons for the low
motivation of the students in the social studies lesson are examined, it is seen that it is caused
by academic success, parent support, teacher, teacher-student interaction, interdisciplinary
effect, difference in intelligence areas, and special learning difficulties. Zhao and Hoge (2005)
concluded that, in the students' view, social studies is far from the topic of their lives, and in
interviews with their teachers, they lose many real-life opportunities to motivate students to
learn social studies. When the literature is examined, it is seen that there is a difference with
this study. Sahin and Giiven (2016), as a result of their study, based on the opinions of the
teachers, it is seen that the students experience a lack of motivation in the social studies course.
The reason why teachers have differences of opinion can be related to the situation of making
connections between the social studies course and daily life.

When the methods preferred by the classroom teachers to increase motivation in the
social studies lesson were examined, they were observed to have preferred methods such as
reduction to daily life, individual assignment, attention, technology support, materials diversity,
change in the tone of voice, physical contact, teaching and method change, activity day, and
board preparation. In line with the data obtained, it is seen that establishing relationships with
daily life for the social studies course is of great importance. It can be said that concretizing what
is learned by establishing a connection with daily life affects the motivation of students

positively.
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When the methods preferred by the classroom teachers in social studies are examined,
it is seen that they use research, expression, brainstorming, question and answer, relationship
with daily life, smart board, 6 hats method, creative drama, discussion, educational game,
visualization and station methods. When the generally preferred methods are examined, it is
concluded that the teachers prefer contemporary methods. It was concluded that Karasu Avci
and Ketenoglu Kayabasi (2019), Taskaya and Bal (2009) preferred lecture, question-answer and
drama methods in their Social Studies course, and they preferred Question-Answer, Narration
and Discussion methods. When the literature is examined, it is found that there is a similarity.

When the methods preferred by the classroom teachers to eliminate the difficulties
experienced in the Social Studies course were examined, they preferred repetition, teaching by
invention, one-to-one teaching, eye contact, technology support, rewarding, activating the
student, relationship with daily life, concretization, simple expression and establishing
interdisciplinary relationships.

When the opinions of the classroom teachers about the social studies textbooks are
examined, it is seen that the most criticism is in the content section. The opinions of the teachers
are that the social studies textbooks contain unnecessary details in terms of content, yet, they
should be basic/simple subjects, that concrete texts/poetry should be utilized. It was also found
that it is not suitable for the level of the student, that it contains heavy examples, that it needs
to be updated, that the number of unknown words is high, that it contains long texts, that the
attraction is weak and formal-informal balances are weak. In addition to negative criticisms,
positive criticisms are included in the content section of the textbooks. There are also opinions
that it gives students the opportunity to speak, and the content is good. In line with the data
obtained from the classroom teachers, it was concluded that a book language was used in terms
of language and there were deficiencies in the design dimension. Ozsoy Siimengen (2010), found
in the study that in terms of the information based on the content of the textbooks, the texts
do not contain unnecessary information and details, they are appropriate to the student level
and they increase student motivation even if textbooks are weak in terms of attractiveness.

In his study, Sagli (2007) concluded that the textbooks were not suitable for the level of
students, an official language was used, visual elements were not included much and the design
was insufficient. When the literature is examined, similarity to this study is found. When the
studies are examined on a yearly basis, it is seen that the same problems still continue, although

there are long intervals.
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As a result of the primary school teachers' evaluation of the relationship between social
studies textbooks and students' difficulties, it is seen that the majority of them stated that there
is no relationship. It is concluded that although teachers criticize textbooks negatively in many
ways, they cannot find any establishment in a relationship with student success.

4.1. Suggestions
As a result of the findings obtained from the study, the following suggestions are done:

1. In order to improve the difficulties encountered in the social studies course, it is
recommended that classroom teachers support students in reading comprehension.

2. It is suggested that abstract topics in social studies curriculum and textbooks should
be narrowed to student level and updated.

3. It is suggested that social studies textbooks should be renewed in terms of design,
language and content, and the level of the student should be considered.

4. Itis predicted that improving the texts in Social Studies textbooks in terms of language
and content will positively affect students' reading comprehension, motivation towards the
course and academic success. Therefore, it is recommended to improve the texts.

As a result of the research, the following suggestions for other researchers were
presented:

1. This study is limited to classroom teachers. In future studies, it is recommended to
include students in the study group.

2. Only the interview form was utilized as a data collection tool. In future research, it is

recommended to examine textbooks and curriculum in addition to the interview form.
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1. Girig

Dinya Uzerindeki degisim ve gelisim hareketleri ekonomi, sosyal, siyasi ve bilim
alanlarini etkiledigi gibi egitim alaninda da etkilerini gostermektedir. Bu degisim hareketiyle
birlikte egitimde farkh becerilere ihtiya¢ duyulmaktadir. Bu ihtiyaglar dogrultusunda 21. Ylzyil
becerileri olarak adlandirilan insanlarin bilgiyi dogru okuyup anlamlandirmasi, siirekli kendini
gelistirerek caga ayak uydurmasi, her tirli toplumsal ihtiyaci karsilamasi, ortaya cikan farkl
sorunlar veya gelismeler karsisinda dogru adimlari atabilmesi gibi beceriler 6n plana ¢ikmistir
(Walser, 2008). Ayrica 21.yy. becerileri 6grencilerin, elestirel diisinme, yaratici diisinme, karar
verme, problem ¢6zme, girisimci olma gibi becerilere sahip olmalari olarak tanimlanmaktadir
(Milli  Egitim Bakanligi, 2018). Ogrencilerden beklenen miifredatta bulunan bilgiyle
beslenmesinin yani sira 21. yy. becerilerini de kazanmalaridir. Bu becerileri 6grencilere
kazandirabilen egitim sistemleri hem ulusal hem de diinya vatandasi yetistirme boyutunda ivme
kazanmaktadir. Gegmisten gliniimiize egitim programlarinda bulunan sosyal bilgiler dersinin
amaclari incelendiginde etkili vatandas yetistirmenin blylik bir 6neme sahip oldugu
gorilmektedir. Ayrica bireylerin yasadiklari toplumla uyum icerisinde olmalarini ve elde ettikleri
bilgi birikimlerini glnlik yasamlarina aktarabilmelerini saglamak sosyal bilgiler dersinin
amagclarindandir (Avci,2019). Bu bilgiler dogrultusunda sosyal bilgiler dersinde, 6gretim
programlarinda bulunan 21. ylzyll becerilerine sahip bireyler yetistirmek de kaginilmaz
hedeflerinden biri haline gelmistir. Sosyal bilgiler egitiminin amacini bir ¢ati altinda toplayacak
olursak o6grencilerin sosyal anlamalarini ve vatandaslik yeterliliklerini demokratik bir diinya
vatandas olarak hareket etme ve dislinme vyetenegi gelistirmelerine yardim etmektir
(Parker,2018). Erikson (2018), Sosyal bilgiler dersini daha bliyik biz’in insasi olarak gérmektedir.
Bu bilgiler 1s18inda sosyal bilgiler dersinin nitelikleri incelendiginde hem ulusal hem de
uluslararasi degerlere sahip etkin vatandaslarin yetistirilmesini amag edindigi gorilmektedir

(Kan, 2012).

Sosyal bilgiler dersi insani, toplumu ve bunlarla iligkisi gergevesinde ¢evreyi konu alani
olarak incelemektedir (Kabapinar,2019;3). Sosyal Bilgiler dersi, 6grencilerin entegre bir 6gretim
yaklasimina uygun olarak cevresel iliskilerini ve ge¢mis-gelecek baglantilarini kurmalarina
yardimci olan demokrasinin temel ilkelerini benimseyen (iretken, problem ¢6zen, etkili, sorumlu
ve duyarl vatandaslar yetistirmeyi hedeflemektedir (Ersoy, 2010). Sosyal bilgiler ulusal
konseyine gére sosyal bilgiler su ifade ile tanimlanmaktadir (NCSS, 1993, akt; Zayimoglu Oztiirk,
2018):
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Vatandaslik yeterliliklerini gelistirmek igin sosyal ve beseri bilimlerin birlestirmesi
calismasidir. Sosyal bilgilerin 6ncelikli amaci geng insanlarin birbirine bagimli bir diinyada
kilturel olarak gesitliligin ve demokratik bir toplumun vatandaslari olarak kamu yarari icin bilingli

ve gerekeeli karar alma yetenegini gelistirmeye yardimci olmaktir.

Bu tanimlardan anlasilacagl lzere sosyal bilgiler dersinin baslica hedefleri arasinda
bilingli ve etkin vatandas yetistirmek oldugu goriilmektedir. Buna ek olarak yetistirilen bireylerin

etkili 21. ylzyil vatandaslari haline getirmenin dnemli bir yer tuttugu anlasiimaktadir.

Balbag ve Tirkcan (2017), Sosyal Bilgiler Dersini demokratik degerleri benimsemis
vatandaslar yetistirme, cagdas ve sosyal konulara iliskin biling ve anlayis gelistirme, 6grencilerin
problem ¢6zme ve karar verme becerilerini gelistirme, diinya vizyonuna sahip kiiresel degerlerle
donatilmis vatandaslar yetistirme konusunda ilk6gretim diizeyinde 6n plana ¢ikan derslerden
biri olarak tanimlamaktadir. ilkégretim siniflarinda sosyal bilgiler 6gretimi de uzun zamandir
demokratik toplumumuzda vatandashk egitiminin mifredat evi olarak lanse edilmistir

(NCSS,1989).

Bloom’a gore 18 yasina kadar gosterilen basarinin %42’sinin ilkokul ¢aglarinda meydana
geldigini aciklamaktadir (akt: Nas,2000:293). Bu baglamda 6grencilerin sosyal bilgiler dersiyle
karsilastiklari yas goz 6niinde bulunduruldugunda bireysel, milli ve evrensel konulara olan
tutumlarinin en kritik déneme geldigi gorilmektedir (Akdag,2020:11). Alan yazin incelendiginde
ilkokul 6grencilerinin 4. Sinifa gectiklerinde ilk defa karsilastiklari sosyal bilgiler dersinde gliclik
yasadiklar bilinmektedir. Bu ¢alismada sosyal bilgiler dersinde yasanan gigliklerin derslerde
kullanilan 6gretim yontem ve teknikleri, 6gretim programi, okudugunu anlama, akademik basari,
ders kitaplarinin uygunlugu, motivasyon acisindan incelenmektedir. Boyle-Baise ve arkadaslari
(2008), Brugar& Roberts (2017), Gajra, Jitendra, Sood ve Sacks (2007) ¢alismalarinda okudugunu
anlama becerisi ve sosyal bilgiler dersinin birbirinden ayrilamayacagini ifade etmislerdir. Zhao ve
Hoge (2005) ¢alismalarinda sosyal bilgiler dersinin glinliik yasamla iliskilendirilmesi durumunda
Ogrencilerin derse karsi motivasyonlarini etkileyecegini ifade etmistir. Bu baglamda 6grencilerin
bu derste gliclik ¢cekmelerinde motivasyon boyutunun da etkili oldugu soylenebilir. Sosyal
bilgiler dersinin 6nemi goz onilinde bulunduruldugunda yasanilan glcliklerin giderilmesine

yonelik ¢alismalara ihtiya¢ duyulmaktadir.
1.1. Arastirmanin Onemi

Bu arastirma 6grencilerin bulunduklari yas itibariyle kritik bir dénemde karsilastiklari

sosyal bilgiler dersinde, glclik cekme sebeplerini derinlemesine incelemesi yonlyle dnemlidir.
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Literatlir incelendiginde sosyal bilgiler dersinde karsilasilan sorunlarin bir bitin seklinde ele
alinmadigi gorilmektedir. Bu arastirmada sosyal bilgiler dersinde karsilasilan 6grenme
problemlerinin nedenlerini bircok alt boyutunu ele almaktadir. Ayrica elde edilen bilgiler

dogrultusunda hem literatlire hem de egitimcilere katki saglamasi beklenmektedir.
1.2. Arastirmanin Amaci

Somut islemler doneminden soyut islemler dénemine gegis slirecinde olan 4. sinif
ogrencilerin ilk defa karsilastiklari sosyal bilgiler dersinde giclik cektigi gorilmektedir. Bu
arastirma da Ogrencilerin glglik ¢ekme sebeplerini detayli bir sekilde incelemeyi
hedeflemektedir. Bu baglamda arastirmanin amaci sinif 6gretmenlerinin sosyal bilgiler dersinde

glclik ceken 6grencilere iliskin gorislerini almak olarak belirlenmistir.
1.3. Alt Problemler

1. Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler dersinde hangi konulari anlamakta

glclik gekme durumlarina iliskin gorisleri nelerdir?

2. Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler dersinde giicliik cekme sebeplerine
iliskin gortsleri nelerdir?
3. Sinif 6gretmenlerinin Sosyal bilgiler dersinde kullandiklari yéntem ve tekniklere iliskin

gorisleri nelerdir?

4. Sinif 6gretmenlerinin  6grencilerin sosyal bilgiler dersinde sorun yasadiginda

kullanilacak yontem ve tekniklere iliskin gorusleri nelerdir?

5. Sinif 6gretmenlerinin Sosyal Bilgiler dersini anlamakta giglik ceken 6grencilerin

okudugunu anlama diizeylerine iliskin gorusleri nelerdir?

6. Sinif Ogretmenlerinin sosyal bilgiler dersinde giigliik ceken 6grencilerin diger

derslerdeki basari durumlarina iliskin gorusleri nelerdir?

7. Sinif Ogretmenlerinin sosyal bilgiler ders kitabinin 6grencilerin dersi anlama

durumlarina etkisine iliskin gortsleri nelerdir?

8. Sinif 6gretmenlerinin 6grencilerin sosyal bilgiler dersinde motivasyon diizeylerine

iliskin gortsleri nelerdir?
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2. Yontem

Calismanin bu boélimiinde arastirma modeli, calisma grubu, arastirmada kullanilan veri
toplama araglari, verilerin analizinde kullanilan analiz teknikleri ve givenirlik, gecerlik ve etik

konulari agiklanmaktadir.
2.1. Arastirmanin Modeli

Arastirmada nitel arastirma yontemlerinden olgu-bilim ¢alismasi kullanilmistir. Olgu
bilim calismalari kisilerin kavramla ilgili yasanmis deneyimlerinin ortak anlamini kesfetmektedir.
(Aydin,2020;103). Olgu bilim arastirmalarinda veri kaynaklari arastirmanin odaklandigi olguyu
yasayan ve olguyu disavurabilecek veya yansitabilecek bireyler ya da gruplardir (Buyukoztirk,

Kilig Cakmak, Akglin, Karadeniz ve Demirel, 2019:22).
2.2. Galisma Grubu

Arastirmanin calisma grubu 2020-2021 egitim-6gretim yili Tlrkiye’de 6gretmenlik
yapmakta olan toplam 7 sinif 6gretmeni olusturmaktadir. Calisma grubu olusturulurken kar topu
ornekleme yontemi tercih edilmistir. Kar topu 6rnekleme kisiden kisiye, kisiden olaylara ulasarak
durumlarin tanimlanmasiyla bilginin zenginlesmesini hedefleyen 6rneklem ydntemidir
(Creswell, 2013; 160). Bu dogrultuda calisma grubu olusturulurken 6ncelikle bir 6gretmene
ulasiimasi ardindan ulasilan 6gretmenin olaya iliskin tecribesi olan baska bir 6gretmeni
onermesi Uzerine kartopu 6rnekleme yontemiyle olusturulmustur. Calisma grubuna ait ayrintili

bilgiler Tablo 1'de gosterilmektedir.

Tablo 1
Calisma Grubuna Ait Bilgiler
Degisken Alt degisken Sayi (N) %
Cinsiyet Kadin 7 100
Erkek 0 0,00
Toplam 7 100
Egitim diizeyi Lisans 7 100
Toplam 7 100
0-10 yil 4 57,14
Mesleki kidem 11-20 il 2 28,57
21 yil ve Ustl 1 14,28
Toplam 7 100
Genel Toplam 7 100

Tablo 1 incelendiginde 6gretmenlerin tamaminin kadin oldugu (%100) ve lisans mezunu
oldugu (%100) oldugu gortlmektedir. Arastirma gonilli katilim odakl strdirilmuis ve gondlla
katilim saglayan o6gretmenlerin tamami rastlantisal olarak kadinlardan olusmustur. Katilimci

ogretmenlerin ¢cogunlugunun (%57,14) mesleginin ilk on yilinda oldugu dikkat cekmektedir. 2
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o0gretmenin mesleki kideminin 11-20 yil (28,57) oldugu ve 1 6gretmenin (14,28) 21 yil ve st

oldugu gorulmektedir.
2.3. Veri Toplama Araci

Arastirmada veri toplama araci olarak arastirmaci tarafindan uzman gorisiine
basvurularak hazirlanan yari yapilandiriimis “Goriisme Formu” kullanilmistir. Veri toplama araci
hazirlanirken 2 sinif egitimi alan uzmani, 1 sosyal bilgiler 6gretimi alan uzmani olmak tzere 3
uzmanin goristine basvurulmustur. Uzman gorusleri dogrultusunda soru koklerinde degisiklik
yapilmis ve alternatif sorular olusturulmustur. Gérisme sorularinda acik uclu sorulardan énce
ogretmenlerin kisisel bilgilerini elde etmek amaciyla cinsiyeti, mesleki kidemi, egitim dizeyi, ile

ilgili sorulara yer verilmistir. Gérlisme formu 17 sorudan olusmaktadir.
2.4. Verilerin Toplanmasi

Arastirmanin veri toplama asamasinda gecmeden énce Bartin Universitesi Sosyal ve
Beseri Bilimler Etik Kurulundan Onay Belgesi (2021- SBB- 066 Protokol No 12.03.2021 tarihli)
alinmistir. Etik kurul onayindan sonra da Milli Egitim Bakanligi’'ndan (04.05.2021 Tarihli E-
64441482-605.01-24993555 sayili) gerekli izin alinmistir. Gorisme dijital ara¢ gerecler
kullanilarak katihmcilarla gergeklestirilmisti. Gorlismeler katilimcilarin izni alinarak ses kayit

cihaziyla kayit altina alinmistir. Daha sonrasinda kayitlar yaziya gegirilmistir.
2.5. Verilerin Analizi

Verilerin analizinde betimsel analiz teknigi kullaniimistir. Betimsel analiz yaklasimina
gbre temalarin olusturulmasinda daha dnceden belirlenen temalara gore incelenebilmesinin
yani sira gériisme, gozlem sireclerinde kullanilan sorular dikkate alinarak da temalar olusturulur
ve katihmcilarin ifadelerine dogrudan yer verilerek gorisler ¢arpici bir sekilde yansitilir (Yildirim

ve Simsek, 2018;239).
2.6. Giivenirlik, Gegerlik ve Etik

Nitel verilerin analizinde arastirmacinin bireysel etkisinden arindirilmis bir kodlama
yapmasi imkansizdir (Baltaci,2017). Bu sebeple verilerin kodlanmasinda bir dis denetgiden
yardim alinmistir. Kodlayicilar arasindaki uyum Miles ve Huberman (1994) formiliu dikkate
alinarak hesaplanmistir. Kodlayicilar arasindaki goris birligi %82 olarak bulunmustur. Bu degerin
%70’in izerinde olmasi kodlayicilar arasinda glivenirligin oldugunu ifade etmektedir. (Miles ve
Huberman, 1994;64). Ayni sekilde elde edilen sonucun %80’in Uzerinde olmasi kodlayicilar

arasinda i¢ tutarhligin da yliksek oldugunu gostermektedir (Miles ve Huberman, 1994;64).
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3. Bulgular

Arastirmanin bu béliminde elde edilen verilere iliskin bulgulara yer verilmistir. Bulgular
tablolar halinde gosterilmistir. Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde 6grencilerin

anlamakta zorluk\guclik cektikleri konulara iliskin gorisleri Tablo 2’ de gosterilmektedir.

Tablo 2
Sosyal Bilgiler Dersinde Giigliik Cekilen Konular
Ogretmen Kodlari f %

Soyut konular 02, 03, 04, 67 4 21,05
Etkin vatandaslik 01, 04, 05, 67 4 21,05
Milli Miicadele 02, 03, 04, 05 4 21,05
Bilim ve Teknoloji 02, 04, 05 3 15,78
Gunliik yasamdan uzak konular 02, 04 2 10,52
Birey ve Toplum 05 1 5,26
Kiresel Baglantilar 05 1 5,26
Toplam 19 100

Tablo 2’deki bulgular incelendiginde 6gretmenler, 6grencilerin en ¢ok %21,05 oranla
Milli Micadele donemi, %21,05 oranla Etkin Vatandaslik ve %21,05 oranla soyut konularda
glclik\zorluk yasandigini ifade etmistir. Bilim ve Teknoloji temasi %15,78 oraninda gorus
almistir. Ogretmenlerin gérislerinden hareketle dgrencilerin giiglik yasadigi diger konular ise
%10,52 oranla giinliik yasamdan uzak konular, %5,26 oraninda Birey ve toplum, %5,26 oraninda

Karesel Vatandaslik konulari yer almaktadir.
Tablo 2’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

01 “Haklarimiz, kuliipler sosyal etkilesim gibi konularda. Ciinkii havada kaliyor. Cok fazla

nesnel konular degiller.”

02 “Soyut konularda kavramlarda zorluk ¢ekiyorlar. Giinliik hayatta karsilasmadiklari
konulari anlamakta gligliik ¢cekiyorlar. Onlara bunu somutlastirarak anlatmaya ¢alisiyoruz. Kiiltiir

ve Miras, Bilim ve Teknoloji gibi konularda zorluk yasiyorlar.”

07 “Milli miicadele dénemine ara ara geriye déniik tekrarlar yaptim. Ama hala

¢ocuklarin aklinda tam oturmad..”

Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde 6grencilerin anlamakta zorluk\giclik

cekme sebeplerine iliskin gorisleri Tablo 3’ de gosterilmektedir.
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Tablo 3
Sosyal Bilgiler dersinde gligliik cekme sebepleri
Ogretmen Kodlan f %

Okudugunu anlayamama 01, 02, 03, 04, 06, 07 6 24,00
Akademik basar 01, 62, 63, 04, 05, 06 6 24,00
Konularin soyut olmasi 03, 04, 06, 67 4 16,00
Materyal 02, 64 2 8,00
Ogrenci kaynakli 02, 65 2 8,00
Dinleme yetersizligi 02 1 4,00
Dikkat yetersizligi 02 1 4,00
Dezavantajli bolgeler 04 1 4,00
Konu kapsami 05 1 4,00
Acik uglu kazanimlar 05 1 4,00
Toplam 25 100

Tablo 3’ de ki bulgular incelendiginde 6grencilerin Sosyal Bilgiler Dersinde anlamakta
zorluk\glgclik ¢ekme sebepleri arasinda en gok goriisii %24 oranla akademik basariyla iliskili ve
%24 oraninda okudugunu anlayamama ile iliskili oldugu yoniindedir. Konularin soyut olmasi
temasi ise %16 oraninda goriis almistir. Diger temalar incelendiginde ise Materyal %8, Ogrenci
kaynakli %8, Dinleme yetersizligi %4, Dikkat yetersizligi %4, Dezavantajli bolgeler %4, Konu

kapsami %4, Acik uglu kazanimlar temasina ise %4 oraninda gorus bildirilmistir.
Tablo 3’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Okudugunu anlama diizeyleriyle iliskili. Ciinkii okumaya ve ezbere dayali oldudu icin

anlam g¢ikarma konusunda sikinti yasiyorlar.”

04 “Kendi baslarina okuduklarinda konuyu anlayamiyorlar. Derslerde benim de
destegimle farkli yollarla anlattigim zaman anlayabiliyorlar. Okudugunu anlamamanin ¢ok

biiyiik bir etkisi var.”

04 “Merkez okullarinda ¢alisiyordum. Oradaki ¢cocuklar etiit merkezlerine vs. gittikleri
halde anlamakta giicliik cekiyorlardl. Ama dezavantajli bélgelerdeki ¢ocuklar icin daha zor

oluyor.”

05 “4. Sinif somut islemler déneminde olmasina ragmen konular soyut islemler

dénemindeki cocuklara hitap ediyor.”
05 “Kazanimlar é§rencilere ve 6Gretmenlere net fikir vermiyor”

Sinif 6gretmenlerinin Sosyal bilgiler dersi 6gretim programindaki konu kapsam alani ile

ilkokul 4.sinif 6grenci dizeyine iliskin gorusleri Tablo 4’ de sunulmustur.
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Tablo 4
Ogretim Programinin Odrenci Diizeyine Uygunlugu
Alt Temalar Ogretmen Kodlan f %
Uygun 02, 06 2 20,00
Toplam 2 20,00
Kismen uygun 01, 67 2 20,00
Toplam 2 20,00
Genis Kapsam 01, 03, 64, 05 4 40,00
Uygun Degil Siniflar arasi seviye farki 03 1 10,00
Bilginin Kullanilabilirligi 04 1 10,00
Toplam 6 60,00
Genel Toplam 10 100

Tablo 4’de ki bulgular Sosyal bilgiler dersi 6gretim programindaki konu kapsam alani ile
ilkokul 4.sinif 6grenci diizeyi iliskisi boyutunda incelendiginde uygun, kismen uygun ve uygun
degil olmak lzere toplam l¢ tema olustugu gorilmektedir. En ¢ok goris bildirilen tema %.60
oranla uygun degil temasidir. Uygun degil temasinin alt temalari incelendiginde ise genis kapsam
%40 oraninda, 3. ve 4.sinif seviye farki %10 oraninda ve bilginin kullanilabilirligi alt temasi ise
%10 oraninda goris almistir. Kismen uygun temasi %20 oraninda ve uygun temasi %20 oraninda

gorus almistir.
Tablo 4’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

01 “Nispeten uygun buluyorum. Bazi konular ¢ok gereksiz. Bazi konularda ¢ok fazla
ayrintiya girilmis. Finlandiya gibi. Ulkeler konusunda hepsinin biitiin ilkeler hakkinda bilgi
edinmesine gerek yok. Gegen yilda 4 okutmustum. Pandemi dénemiydi. Hepsine (ilke vermistim

pano seklinde diizenlemistim. Ama bir tanesi o konuyu anliyor. Digerleri icin havada kaliyor.”

03“Uygun bulmuyorum. Fazla detayli. 4. Sinif normal olarak géziikiiyor ama 3 ile 4
arasinda seviye farki ¢ok oldugu icin detayli buluyorum. Ornedin Savaslarin nedenlerinden
sonuclarina kadar alinmasi ¢ok dogru bulmuyorum. Fazla konu yiikii ve égrenciler konunun

6ziinden uzaklasmis oluyor.”

04 “Ogrenci bilgiyi hayatinda kullanilacak yer bulamadi§inda konuyu é§renmekte

glicliik cekiyor. Tarihler mesela hayatinda kullanamayacagi icin glicliik cekiyor.”

05 “Ogretim programi sorumluluk diizeyi yiiksek olan, ailesi ilgili cocuklar icin uygun.

Ama konularin sinirlandirilmasi gerekiyor.”

Sinif 6gretmenlerinin 6grencilerin sosyal bilgiler dersinde motivasyon diizeylerine iliskin

gorisleri Tablo 5’ de gosterilmektedir.
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Tablo 5
Ogrencilerin Sosyal Bilgiler Dersinde Motive Olma Durumlari

Ogretmen kodlari f %
Diger derslere gore yiiksek 02, 04, 05 3 23,07
Gunlik hayatla iliskili oldugu icin yiiksek 01, 02, 67 3 23,07
Heyecanlanma 03, 0,5 2 15,38
ilk defa karsilastiklari igin ylksek 04, 05 2 15,38
Konuya hakimlik 62 1 7,69
Akademik basariyla orantili 04 1 7,69
Sozel derslerde diisiik 06 1 7,69
Toplam 13 100

Tablo 5’de ki bulgular incelendiginde %23,07 oraninda diger derslerden yiksek oldugu,
%23,07 oraninda glinliik hayatla iliskili oldugu icin yiiksek oldugu temalari en ¢ok goris bildirilen
temalardir. %15,38 oraninda ilk defa karsilastiklari ders oldugu icin yiliksek oldugu ve %15,38
oraninda heyecanlanma temalarinda goris bildirilmistir. Diger temalar incelendiginde ise %7,69
oraninda akademik basariyla iliskili oldugu, %7,69 oraninda konuya hakimlik ve %7,69 oraninda

sozel derslerde diistk oldugu seklinde goris bildirilmistir.
Tablo 5’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Matematik gibi derslere oranla daha yiiksek. Ciinkii daha rahat ve ézgiir
hissediyorlar. Konuya daha hdkim hissediyorlar. Sosyal dersinde giinliik yasantiyi aldigimiz icin

motivasyonla ilgili bir sikint yasamiyoruz.”
06 “Sézel dersler yoruma dayali oldudu igin motivasyon diisiik oluyor.”
05 “Cok heyecanlilar ¢iinkii yeni bir dersle karsilasiyorlar. Merakli ve edlenceli gegiyor.”

07 “Ogrencileri olayin igine kattiginizda, ¢evreden érnek verdiginizde, giinliik hayatla

iliskilendirdiginiz siirece motivasyonlari yiiksek oluyor.”

Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler Dersinde motivasyon dusikligliniin

sebeplerine iliskin gorisleri Tablo 6’ da gosterilmektedir.

Tablo 6
Ogrencilerin Sosyal Bilgiler Dersinde Motivasyon Diisiikliigiiniin Sebepleri
Ogretmen Kodlan f %

Ozel Ogrenme Giiglugii 05, 06 2 25
Akademik basari 62 1 12,5
Veli destegi 62 1 12,5
Ogretmen 03 1 12,5
Ogretmen- Ogrenci etkilesimi 03 1 12,5
Disiplinler arasi etki 03 1 12,5
Zeka alanlarinin farklihg 05 1 12,5
Toplam 8 100
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Tablo 6’ya goére, Ogrencilerin Sosyal Bilgiler Dersinde motivasyon duslkliginin
sebeplerine gore incelendiginde en ¢ok goris bildirilen tema %25 oranla 6zel 6grenme gli¢ligu
yonilndedir. Diger temalar incelendiginde esit bir sekilde dagilim gosterdigi goérilmektedir.
Akademik basari, Veli destegi, 6gretmen, 6gretmen- 6grenci etkilesimi, disiplinler arasi etki ve

zeka alanlarinin farkhhgi temalarina %12,5 oraninda gorus bildirilmistir.
Tablo 6’ya gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Derse ézel bir motivasyon diisiikliigii dedil. Basarisiz olarak nitelendirdigimiz ya da
diisiik seviye olarak dedigimiz 6grenciler biitiin derslerde ayni seyi gésteriyorlar. Cocuk bir yerde
kendini kapattiginda biitiin derslerde ayni sorunla karsilasiyoruz.  Onlani tekrar derse
kazandirmak veli destedi énemli ve gérmedigimizde oldukca zorlasiyor ve biitiin derslere

yansiyor.”

03 “Ogretmenle ilgili. O§retmen o derse ne kadar 6nem verirse é§renci de o kadar nem
veriyor. Bu derste yaptigimiz etkinlikler diger derslerimizi de etkiliyor. Burada kazandigi disiplin

diger dersleri de etkiliyor. “
05 “Ogrencilerin zekd alanlarinin farkhiliginin etkiledigini diisiiniiyorum.”

Sinif 6gretmenlerinin 6grencilerin Sosyal Bilgiler Dersinde motivasyonu arttirmaya

yonelik gorisleri Tablo 7’ de gosterilmektedir.

Tablo 7
Sosyal Bilgiler Dersinde Motivasyonu Arttirmaya Yénelik Yéntemler

Ogretmen kodlari f %

Ginliik yasama indirgeme 01, 02, 06 3 18,75
ilgi cekme 01, 64, 67 3 18,75
Materyal gesitliligi 02, 03 2 12,50
Ogretim ve yontem degisikligi 03, 04 2 12,50
Bireysel ddevlendirme 01 1 6,25
Teknoloji destegi 02 1 6,25
Ses tonu degisikligi 03 1 6,25
Fiziksel temas 03 1 6,25
Etkinlik giini 05 1 6,25
Pano hazirligi 05 1 6,25
Toplam 16 100

Tablo 7 incelendiginde en ¢ok goris bildirilen temalar %18,75 oraninda glinliik yasama
indirgeme temasi ve ilgi cekme %18,75 oraninda oldugu goérilmektedir. Materyal cesitliligi
%12,50 oraninda, 6gretim ve yontem degisikli %12,50 oraninda gorus bildirilmistir. Diger temalar

incelendiginde ise bireysel 6devlendirme%6,25 oraninda, teknoloji destegi %6,25 oraninda, ses
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tonu degisikligi %6,25 oraninda, fiziksel temas %6,25 oraninda, etkinlik glinii ve pano hazirhig

temasi %6,25 oraninda goris bildirilmistir.
Tablo 7’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Teknolojik aletlerden yararlaniyoruz. Materyal gesitliligi artirryorum. Ayni zamanda

glinliik yasama indirgeyerek konuyu anlatiyorum.”

O5 “Etkinlik giinii yapiyorum. Yazmak, test ¢ézmek bikiyorlar. Pano hazirlama

etkinliklerini ¢cok seviyorlar. Bu sekilde yiikseltiyorum.”

06 “Giinliik yasamla baglanti kuruyorum. Yaparak yasayarak Gg§renmelerini

saghyorum.”

Sinif 6gretmenlerinin Sosyal Bilgiler Dersinde tercih ettikleri yontemlere iliskin gorisleri

Tablo 8’ de gosterilmektedir.

Tablo 8
Sosyal Bilgiler Dersinde Kullanilan Yontemler
Ogretmen kodlari f %

Anlatim 01, 07 2 10,52
Beyin firtinasi 02,07 2 10,52
Soru cevap 02,03 2 10,52
Gnlik yasamla iligki 02,06 2 10,52
6 sapka yéntemi 03, 05 2 10,52
Yaratici drama 03, 05 2 10,52
Tartisma 04, 06 2 10,52
Arastirma 01 1 5,26
Akilli tahta 03 1 5,26
Egitsel oyun 04 1 5,26
istasyon 05 1 5,26
Gorsellestirme 07 1 5,26
Toplam 19 100

Tablo 8 incelendiginde anlatim %10,52 oraninda, beyin firtinasi %10,52 oraninda, soru
cevap %10,52 oraninda, glinlik yasamla iliski %10,52 oraninda, 6 sapka yontemi %10,52
oraninda, yaratici drama %10,52 oraninda ve tartisma %10,52 oraninda goris bildirilmistir.
Arastirmada %5,26 oraninda, akilli tahta %5,26 oraninda, egitsel oyun %5,26 oraninda, istasyon

%5,26 oraninda ve gorsellestirme %5,26 oraninda gorus bildirilen temalardir.
Tablo 8’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

04 “Cocuklar konusmayi ¢cok seviyor. Tartismayi ¢ok kullaniyorum.”
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07 “Gérsel ¢ok kullaniyoruz. Birazcik hikdye olusturuyoruz ya da ben olusturuyorum &yle
diyeyim. Anlatim var tabi ki, ¢ocuklarin katiiminin olmasi lazim beyin firtinasi onlarin

diisiinmesini sagliyoruz.”

Sinif 6gretmenlerinin 68rencilerin Sosyal Bilgiler Dersinde zorluk\gugliik yasayan 6grenciler

icin tercih ettikleri ek yontemlere iliskin gorusleri Tablo 9’ da gosterilmektedir.

Tablo 9
Sosyal Bilgiler Dersinde O§renme Giigliigiinii lyilestirici Yontemler
Ogretmen Kodlari f %

Tekrar 01, 07 2 14,28
Birebir 6gretim 03, 05 2 14,28
Teknoloji destegi 03, 04 2 14,28
Ogrenciyi aktif etme 02, 04 2 14,28
Odillendirme 03 1 7,14
Goz Temasi kurma 03 1 7,14
Ginlik yasamla iligki 04 1 7,14
Somutlastirma 04 1 7,14
Basit Anlatim 06 1 7,14
Disiplinler arast iliski 07 1 7,14
Toplam 14 100

Tablo 9 incelendiginde tekrar %14,28 oraninda, birebir 6gretim %14,28 oraninda,
teknoloji destegi %14,28 oraninda ve 6grenciyi aktif etme %14,28 oraniyla en ¢ok goris bildirilen
temalardir. Odiillendirme %7,14 oraninda, géz temasi %7,14 oraninda, giinliik yasamla iligki
%7,14 oraninda, somutlastirma %7,14 oraninda, basit anlatim %7,14 oraninda ve disiplinler arasi

iliski %7,14 oraninda gorus bildirilen temalardir.
Tablo 9’a gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Bildikleri yerlerden soru cevap yéntemi kullanarak olayi kendilerinin bulmalarini

saghyorum.”

03 “Konuyu tekrara anlatmiyorum. Demek ki anlatmayla anlamams farkli bir sey
denemem lazim. Birebir ilgileniyorum. Géz temasi kurarim. Akilli tahtayi isin icine sokamaya

calisiyorum. Yildiz vererek. Odliille katmaya ¢alisiyorum”

07 “Siirekli olarak dersler arasinda iliski kuruyorum. Hatirlatiyorum, unutan égrenciler

de hatirlayan égrenciler sayesinde hatirlamis oluyor.”

Sinif 6gretmenlerinin Sosyal Bilgiler ders kitaplarina iliskin gorisleri Tablo 10’ da

gosterilmektedir.
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Tablo 10
Sosyal Bilgiler Ders Kitaplarinin Degerlendirilmesi

Ogretmen Kodlan f %
Tasarim Yetersiz tasarim 03, 04, 05 3 13,04
Toplam 3 13,04
Dil Kitabi dil kullanimi 03,04 2 8,69
Toplam 2 8,69
Gereksiz detay 01, 62, 63 3 13,04
Ogrenci seviyesine uygun degil 01,03 2 8,69
iyi icerik 05, 07 2 8,69
ilgi cekicilik zayif 05, 07 2 8,69
Basit konular kullanmal 01 1 4,34
icerik Somut metin\ siir kullaniimal 01 1 4,34
Konusma firsati verme 02 1 4,34
Bilinmeyen kelime sayisi fazla 03 1 4,34
Agir drneklemeler 01 1 4,34
Giincellenmeli 01 1 4,34
Formal- informal dengeler zayif 05 1 4,34
Yazilar uzun 05 1 4,34
Toplam 18 73,83
Genel Toplam 23 100

Tablo 10 incelendiginde en ¢ok goris bildirilen tema %73,83 oranla igerik temasidir.
icerik temasinin alt temalarini ise %13,04 gereksiz detay, %8,69 dgrenci seviyesine uygun degil,
%8,69 iyi icerik, %8,69 ilgi cekicilik zayif, %4,34 basit konular kullanmali, %4,34 somut metin\ siir
kullanilmali, %4,34 konusma firsati verme, %4,34 bilinmeyen kelime sayisi fazla, %4,34 agir
orneklemeler, %4,34 giincellenmeli, %4,34 formal- informal dengeler zayif ve %4,34 yazilar uzun
seklindedir. Tasarim temasi ise gorislerin %13,04 olusturmaktadir. Tasarim temasinin alt
temasini ise %13,04 oranla yetersiz tasarim ifadesi yer almaktadir. Dil temasina ise %8,69

oraninda gorus bildirilmistir. Dil temasinin alt temasini ise %8,69 kitabi dil goriisti yer almaktadir.
Tablo 10’a gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Kitabi bir dil var. Cocuk seviyesine indirgenmis dedil. Anne baba olarak
diisiintiyorum. Ben okuyup anliyorum ama ¢ocuda bu isi bilmiyorsam aktaramam. O kadar kitabi
bir dil var. Ya 4. Sinif béyle kalsin ya da 3’ii degistirsinler. Resimler, kdgit tasarimi yeterli

bulmuyorum.

O5 “Ders kitaplari son yillarda baya diizeldi. igeridi ¢ok iyi. Tasarim noktasinda kétii. llgi
cekicilik diizeyi zayif ve gbze hitap etmiyor. Formal ve informal dengeler kétii. Cok uzun yazilar

var. ilgiyi yogunlastirmayi gii¢lestiriyor. icerigi cok giizel, bilgi aktarimi iyi.”

Sinif 6gretmenlerinin Sosyal Bilgiler ders kitaplarinin 6grencilerin dersi anlama

durumlarina etkisine iliskin gortsleri Tablo 11’ de gosterilmektedir.
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Tablo 11
Sosyal Bilgiler Dersinde Giicliik\Zorluk Yasanmasinin Ders Kitabiyla lliskisi
Ogretmen kodlar f %
Hic iliskili degil 02, 65, 06 3 42,85
Kismen iligkili 01, 04, 67 3 42,85
Tamamen iliskili 03 1 14,28
Toplam 7 100

Tablo 11 incelendiginde tamamen iligkili, kismen iliskili ve hig iliskili degil olmak Uzere lg
temadan olusmaktadir. En ¢ok goris bildirilen temalar %42,85 oranla hig iliskili degil ve %42,85
oraninda Kismen iliskili temasidir. Tamamen iliskili temasina ise %14,28 oraninda goris
bildirilmistir.

Tablo 11’e gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

02 “Ders kitabiyla iliskilendirmiyorum. Genel anlamda &drenciler anladiysa azinlik
anlamadiysa ¢ocuktan kaynakli ya da benden kaynakl diye diisiinliyorum. Dinlememesiyle

iliskilendiriyoruz genelde”

03 “Tamamiyla bununla iliskilendiriyorum. Korkutucu detaycilikta. Anlayacak gibi olsa
bile anlamamaktan korkuyor ve éyle okuyorlar. Seviyesine uygun dedil. Fazla bilmedigi kelime
var. Bir ay boyunca édgretecedimiz kelimeleri bir haftada égretmemiz isteniyor. Bu da ¢ok

etkiliyor.”

05 “Ders kitaplariyla iliskili degil. Farkli kaynaklari kullandigimda da problem yasayan

6grenci tekrar problem yasiyor.”

07 “Her égrencinin anlama tarzi farkl. Belki farkli anlama tarzlarina hitap ederse iyi

olabilir.”

Sinif  6gretmenlerinin  Sosyal Bilgiler dersine iliskin 6nerileri Tablo 12’ de

gosterilmektedir.

Tablo 12
Sosyal Bilgiler Dersine fliskin Oneriler

Ogretmen kodlari f %
ilgi gekici icerik 03, 04, 67 3 33,33
Kapsam daraltiimali 03, 04 2 22,22
Kisa ctimleler 04 1 11,11
Komsularimiz konusu sinirlandirilmali 05 1 11,11
Milli micadele konusu sinirlandiriimali 05 1 11,11
Kimlik konusu giincellenmeli 05 1 11,11
Toplam 9 100

Tablo 12 incelendiginde 6gretmenler en ¢ok %33,33 oranla ilgi ¢ekici icerik ve %22,22

oranla kapsam daraltilmali olmasi gerektigi yoniinde dnerilerde bulunmuslardir. Kisa climleler
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temasi %11,11 oraninda, komsularimiz konusu sinirlandiriimali temasi %11,11 oraninda, milli
miucadele konusu sinirlandirilmali temasi %11,11 oraninda, kimlik konusu glincellenmeli temasi

ise %11,11 oraninda goris bildirilen temalardir.
Tablo 12’ye gore sinif 6gretmenlerinin verdikleri cevaplarin bazilari sunlardir:

03 “Daha az detaylandiriimis ilgi cekici ders icerigiyle daha aydinlik olacagini

diisiintiyorum.”

05 “Milli miicadele konusu sinirlandirilmali, kimlik konusunda da iki kimlik veriliyor
cocuklar karmasa yasiyor. Komsularimiz konusu ¢ok zordu, sinirlandiriimali. Sinir kapilari vs.

vardi. Bunlari yetiskinler bile bilmiyor. Bu sekilde olmasi 6grencileri dersten uzaklastiriyor.”
4. Sonug, Tartisma ve Oneriler

Sinif 6gretmenlerinin, 6grencilerin Sosyal Bilgiler dersinde giclik\zorluk cektikleri
konulara iliskin bulgular incelendiginde en ¢ok gorus bildirilen temanin Milli Miicadele, Etkin
Vatandaslik ve soyut konularin oldugu gorilmektedir. Diger glclik cekilen konular
incelendiginde ise glinlik yasamdan uzak konular, Bilim ve Teknoloji, Birey ve Toplum, Kiiresel
Baglantilar konularina deginildigi goriilmektedir. Sosyal bilgiler dersinin amaglari incelendiginde
etkin vatandas yetistirmenin biyik bir neme sahip oldugu gérilmektedir. Fakat bu ¢alismadan
elde edilen veriler dogrultusunda 6grencilerin en cok etkin vatandaslik konusunda giiclik cektigi
sonucuna ulasilmistir. Bu baglamda sosyal bilgiler dersinin temel amacglarindan birine
ulasmasinin gliclestigi sonucuna ulasilabilir. Elde edilen veriler incelendiginde sosyal bilgiler
dersinin dogasinda bulunan giinlik yasamla baglanti kurmanin 6grencilerin dersi anlamalarinda
onemli bir faktér oldugu sonucuna varilabilir. Ayrica glclik cekilen konular tek tek
incelendiginde 6grencilerin soyut konulari anlamakta gliclik cektigi gbralmektedir.

Ogrencilerin sosyal bilgiler dersinde giicliik\zorluk cekme sebepleri incelendiginde diger
derslerdeki akademik basarinin ve okudugunu anlama diizeyinin en 6nemli faktorler oldugu
goriilmektedir. Boyle-Baise ve arkadaslari (2008), okudugunu anlamanin sosyal bilgiler
dersinden ayrilamayacagini ifade etmislerdir. Brugar ve Roberts (2017) ise ¢ocuklarin sosyal
bilgiler icerigini okuma ve anlama yeteneklerinde bosluklar oldugunu ancak bu bosluklarin var
oldugunu bilmenin, nedenini bilmiyorsak pek bir degeri olmadigini ifade etmislerdir. Calismadan
elde edilen diger veriler incelendiginde dersler kullanilan materyaller, konularin soyut olmasi ve
konu kapsaminin genis olmasi 6grencilerin okudugunu anlama becerilerini engelleyen durumlar
arasinda yer alabilir. Gajria, Jitendra, Sood ve Sacks (2007), 6grenciler ilkokul siniflarinda

genellikle aciklayici metinlerle karsilasmadiklari icin ilk defa karsilastiklari sosyal bilgiler
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dersindeki metinleri anlamakta gliclik cektiklerini ifade etmistir. Literatiir incelendiginde yapilan
bu calismayla benzerlik gosterdigi goriilmektedir.

Sinif 6gretmenlerinin, sosyal bilgiler 6gretim programinin 6grencilerin seviyelerine
uygunluguna iliskin gorisleri incelendiginde ise gorislerin blyik bir ¢ogunlugunun uygun
olmadigl yonindedir. Uygun olmamasinin sebeplerini ise kapsamin genis olmasi, 3. sinif ve 4.
sinif dlizeyi arasinda ¢ok fazla fark oldugu ve giinliik yasaminda kullanilamayacak bilgiler icerdigi
seklinde ifade etmislerdir. Celikkaya ve Kiriimoglu (2018) yapmis olduklari ¢alismada sosyal
bilgiler dersinin kapsaminin yogun oldugu ve 6grenci seviyesine uygun olmadigl sonucuna
ulasmislardir. Tas (2018) 6gretim programinin 6grencinin hazir bulunusluk seviyesine uygun
oldugunu ancak kapsamin genis oldugu sonucuna ulasmistir. Literatir incelendiginde bu
calismayla benzerlik gosterdigi gortilmektedir.

Sinif 6gretmenlerinin, 6grencilerin sosyal bilgiler dersinde motive olma durumlarina
iliskin gorisleri incelendiginde bliyik bir cogunlugun motivasyonun yiksek oldugunu ifade ettigi
gorilmektedir. Motivasyonun yiksek olmasinin sebepleri incelendiginde ise giinliik yasamla
iliskili olmasi, konuya hakim olmalari, sosyal bilgiler dersiyle ilk defa karsilasmalarinin etkili
oldugu yoéniindedir. Ogrencilerin motivasyon diizeylerinin akademik basariyla dogru orantili
oldugu gorisu de ifade edilmistir. Motivasyonun yilksek olmasinin yani sira diisiik oldugunu
ifade eden goriisler de yer almaktadir. Ogrencilerin sosyal bilgiler dersinde motivasyonlarinin
diisik olmasinin sebebini ise bu dersin yoruma dayali olmasindan kaynaklandigi seklindedir.
Ogrencilerin okudugunu anlama becerilerinin iyilestiriimesi halinde yoruma dayali sozel
derslerde 6grencilerin hem akademik basarisi hem de motivasyon diizeylerinde artis olacagi
tahmin edilmektedir.

Sinif 6gretmenlerinin gorislerinden hareketle 6grencilerin sosyal bilgiler dersinde
motivasyon disikliGgliniin sebepleri incelendiginde akademik basari, veli destegi, 6gretmen,
Ogretmen- Ogrenci etkilesimi, disiplinler arasi etki, zeka alanlarinin farkliligi, 6zel 6grenme
glgligiinden kaynaklandigi gorilmektedir. Zhao ve Hoge (2005), 6grencilerin gorisiine gore,
sosyal bilgiler hayatlariyla ilgili konudan uzak oldugunu ve 6grencilerin 6gretmenleriyle yapilan
gorismelerde, 6grencileri sosyal bilgiler 6g§renmede motive etmek icin bircok gergcek yasam
firsatini kaybettikleri sonucuna ulasmislardir. Literatir incelendiginde bu calismayla farklilik
gosterdigi gorilmektedir. Sahin ve Gilven (2016), yapmis olduklari c¢alisma sonucunda
ogretmenlerin gorislerinden hareketle 6grencilerin sosyal bilgiler dersinde motivasyon eksikligi
yasadigi gériilmektedir. Ogretmenlerin goriis ayriliklarinin olmasinin sebebi sosyal bilgiler dersi

ve glinliik yasam arasinda baglanti kurma durumlariyla iliskilendirilebilir.
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Sinif 6gretmenlerinin sosyal bilgiler dersinde motivasyonu arttirmaya yonelik tercih
ettikleri yontemler incelendiginde glinliik yasama indirgeme, bireysel 6devlendirme, ilgi cekme,
teknoloji destegi, materyal cesitliligi, ses tonu degisikligi, fiziksel temas, 6gretim ve yéntem
degisikligi, etkinlik glinl, pano hazirhgl gibi yontemleri tercih etmislerdir. Elde dilen veriler
dogrultusunda sosyal bilgiler dersi icin glinliik yasamla iliskiler kurmanin biyiik bir 5neme sahip
oldugu gorilmektedir. Gunlik yasamla baglanti kurularak o6grenilenlerin somutlastiriimasi
ogrencilerin motive olma durumlarini olumlu yénde etkiledigi séylenebilir.

Sinif 6gretmenlerinin sosyal bilgiler tercih ettikleri yontemler incelendiginde arastirma,
anlatim, beyin firtinasi, soru cevap, glinlik yasamla iliski, akill tahta, 6 sapka yontemi, yaratici
drama, tartisma, egitsel oyun, gorsellestirme ve istasyon yontemlerini kullandiklar
gorilmektedir. Genel anlamda tercih edilen yontemler incelendiginde 6gretmenlerin cagdas
yontemleri tercih ettikleri sonucuna varilmistir. Karasu Avci ve Ketenoglu Kayabasi (2019),
Taskaya ve Bal (2009), Sosyal Bilgiler dersinde anlatim, soru-cevap ve drama yéntemlerini tercih
ettikleri, Soru-Cevap, Anlatim ve Tartisma yontemlerini tercih ettikleri sonucuna varilmistir.
Literatir incelendiginde benzerlik gosterdigi gorilmektedir.

Sinif 6gretmenlerinin Sosyal Bilgiler dersinde yasanilan gugliik\zorluklari ortadan
kaldirmak icin tercih ettikleri yontemler incelendiginde tekrar, bulus yoluyla 6gretim, birebir
O0gretim, gbz temasi, teknoloji destegi, ddillendirme, 6grenciyi aktif etme, glinlik yasamla iliski,
somutlastirma, basit anlatim ve disiplinler arasi iliskiler kurmayi tercih etmislerdir. Elde edilen
veriler dogrultusunda 6gretmenlerin konuyu somutlastirmaya egilim gosterdikleri sonucuna
varilabilir.

Sinif 6gretmenlerinin sosyal bilgiler ders kitaplarina iliskin gorusleri incelendiginde en
cok elestiri icerik bolimiinde oldugu gériilmektedir. Ogretmenler sosyal bilgiler ders kitaplarini
icerik yonliinden gereksiz detaylar barindirdigini, basit konular olmasi gerektigini, Somut metin\
siir kullanilmasi gerektigini, 6grenci seviyesine uygun olmadigini, agir érneklemeler icerdigi,
guncellenmesi gerektigi, bilinmeyen kelime sayisinin fazla oldugunu, uzun yazilar icerdigi, ilgi
cekiciligin zayif oldugu ve formal- informal dengeler zayif oldugu yonindedir. Ders kitaplarinin
icerik bélimiine olumsuz elestirilerin yani sira olumlu elestirilere yer verilmistir. Ogrencilere
konusma firsati verdigi ve icerigin iyi olduguna iliskin gorislerde bulunmaktadir. Sinif
ogretmenlerinden elde edilen veriler dogrultusunda dil agisindan kitabi bir dil kullanildigi ve
tasarim boyutunda da yetersizlikler oldugu sonucuna ulasilmistir. Ozsoy Siimengen (2010),
yapmis oldugu calismada ders kitaplarinin bilgi icerigi acisindan, metinlerin gereksiz bilgi ve

ayrintilari icermedigi, 6grenci seviyesine uygun oldugu, ders kitaplarinin 6grenci motivasyonun

290 Sinirsiz Egitim ve Arastirma Dergisi, 7 (2), 253 - 293



(\Fzzz  Simif Ogretmenlerinin Sosyal Bilgiler Dersinde Giicliik Ceken...
Ayla SENGUN, Yasemin BUYUKSAHIN

arttirdigl sonuglarin yani sira ilgi gekicilik noktasinda zayif oldugu sonucuna ulagmistir. Sagh
(2007), yapmis oldugu calismada ders kitaplarinin 6grenci seviyesine uygun olmadigi, resmi bir
dil kullanildigi, gorsel ogelere fazla yer verilmedigi ve tasarimin yetersiz oldugu sonucuna
ulasiimistir. Literatir incelendiginde yapilan bu galismayla benzerlik gosterdigi goriilmektedir.
Yapilan ¢alismalar yil bazinda incelendiginde uzun araliklar olmasina ragmen hala ayni sorunlarin
devam ettigi gérilmektedir.

Sinif 6gretmenlerinin, sosyal bilgiler ders kitaplariyla 6grencilerin guglik/zorluk
yasamasi arasindaki iliskiyi degerlendirmeleri sonucunda biyik bir cogunlugun iliski olmadigini
ifade ettigi gorilmektedir. Ogretmenler ders kitaplarini bircok agidan olumsuz yénde
elestirmesine ragmen 6grenci basarisiyla iliski kuramadiklari sonucuna varilmaktadir.

4.1. Oneriler
Calismadan elde edilen bulgular sonucunda asagidaki 6neriler sunulmustur:

1. Sosyal bilgiler dersinde karsilasilan gigliiklerin iyilestirilmesi icin sinif 6gretmenlerinin

okudugunu anlama boyutunda 6grencileri desteklemeleri 6nerilmektedir.

2. Sosyal bilgiler 6gretim programlarinda ve ders kitaplarinda yer alan soyut konularin

0grenci seviyesine indirgenerek gilincellenmesi gerektigi onerilmektedir.

3. Sosyal bilgiler ders kitaplarinin tasarim, dil ve icerik acisindan yenilenmesi gerektigi ve

Ogrenci seviyesinin goz ontinde bulundurulmasi gerektigi 6nerilmektedir.

4. Sosyal Bilgiler ders kitaplarindaki metinlerin dil ve icerik yoniinden iyilestiriimesi
ogrencilerin okudugunu anlamalarina, derse karsi motivasyonlarina ve akademik basarilarina

olum yonde etkileyecegi 6n gorilmektedir. Bu nedenle metinlerin iyilestiriimesi 6nerilmektedir.
Arastirma sonucunda diger arastirmacilara yonelik asagidaki 6neriler sunulmustur:

1. Bu ¢alisma sinif 6gretmenleriyle sinirlandiriimistir. Bundan sonraki arastirmalarda

calisma grubuna 6grencilerinde dahil edilmesi 6nerilmektedir.

2. Bu arastirmada veri toplama araci olarak sadece goriisme formu kullaniimistir.
Bundan sonraki arastirmalarda goriisme formuna ek olarak ders kitaplarinin, 6gretim

programlarinin incelenmesi 6nerilmektedir.

CIKAR CATISMASI BEYANI

Yazarlar bu calismalarinda herhangi bir sekilde ¢ikar ¢catismasi olmadigini beyan eder.
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ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu ¢calismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yontem tasarimi, Veri Analizi ve Yaziim” kisminin
Ayla SENGUN, “Yéntem tasarimi, Veri Analizi ve Yazilim, inceleme ve Diizenleme” kisminin Dr.

Ogr. Uyesi Yasemin BUYUKSAHIN tarafindan yapildigini beyan ederler.
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Abstract: Learning to read and write is one of the most basic and necessary skills of every individual. Being able
to learn this skill well requires a good first reading and writing education. Effective realization of teaching process of
elementary reading and writing, which is the beginning and most important step of education, is of critical importance
for our children who are still in the age of play. Many different methods are used when teaching children in today's
age, who have a very short attention span and get bored very quickly from their activities. When the literature was
scrutinized, in the teaching process of elementary reading and writing, it is striking that there is no study on teaching
elementary reading and writing with musical content, and the existing musical content is far from creativity and
academic basis. This research was conducted regarding this need. In the research, 29 children's songs were written
and composed by the researcher in order to better recognize, feel and distinguish the taught sound, to be applied in
the teaching of each sound at the stage of feeling, recognizing and distinguishing the sound in the teaching process
of elementary reading and writing. At the end of the research, the impacts of children's songs on students' writing
speed and ability to obey writing rules were determined.

The research was carried out in a primary school with a middle socio-economic level in the province of Eskisehir,
in two 1st Grades, the experimental and the control group. The experimental group consisted of 24 students and the
control group consisted of 19 students. Embedded (nested) mixed design was utilized as a method. While the unequal
control group model, which is one of the sub-fields of the quasi-experimental model, forms the basis of the research,
it is also supported by qualitative research methods. While the students in the experimental group were observed
two to three days per week for 4 months, the writing status of the control group was recorded at the end of each
month. The data obtained during the observation were recorded in the 11-item of "Writing Skills Observation Form"
and analyzed with the Excel program at the end of the research. While no intervention was made to the control group
during the observation process, the teaching process of elementary reading and writing was completed by using 29
children's songs written and composed by the researcher for 29 letters in the experimental group.

When the elementary reading and writing teaching process was completed and the students in the
experimental and control groups became literate, their writing skills were evaluated in four different dimensions: (1.
Writing by looking, 2. Writing what is being said, 3. Writing what they understand, and 4. Writing their opinion on a
subject). The data obtained from these evaluations were interpreted by converting them into Tables and Charts. In
addition, research diaries were included in a chronological order throughout the process so as to better convey the
music-assisted elementary reading and writing teaching process.

As a result of the research, there was an average of 34% difference between the two groups in the 11 items
calibrated in the "Writing Skill Observation Form" in favor of the experimental group. In the writing speed tests
evaluated in four dimensions for three minutes, it was found that there was a difference between the two groups in
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1. Introduction

One of the most significant features that makes an individual a human is undoubtedly
the skill to communicate, to constitute the thought in mind and express oneself. The urge to
communicate in humans does not only respond to the desire to interact with every kind of object
and living creature surrounding them, living or non-living, as well as keeping it alive in a way.
From past to present, the act of writing has been one of the ways to express oneself. Humankind,
who originally drew pictures on the cave walls and later shaped their lives through the written
language involving of symbols and hieroglyphics, has put forward a great number of alphabets
consisting of letters and figures, and a great number of different languages with the
developments in time. Each language used by societies has been affected by the culture each of
which belongs to and has affected its own in different ways. In addition, a language is one of the
biggest symbols of the existence of a country. Therefore, it is significant for an individual to have
a good command of the language of the country, of the nationality. A good command of the
language is directly proportionate to the effectiveness of the first reading and writing education
an individual takes in elementary school (Erbasan and Erbasan, 2020; Unalan, 2012). Each person
is born with curiosity and learning skills. In the basis of the life-long learning of an individual,

there lies again the first reading and writing.

Fundamentally, the learning of reading and writing has similar stages with learning
music. Just as language development is an innate skill, musical development and sense of
rhythm are also innate. This sense of rhythm and music in people can surface with a good
education process and correct guidance. Musical aptitude starts its development in early
childhood. Young children, even babies, have a nature that reacts to rhythmic and aural stimuli.
These reactions change and develop in time and become much more meaningful with the
maturation of the individual. Children who get intimate with music at early ages and begin to
sing songs have higher levels of language skills compared to children who grow up aloof from
music. Children who discover the beauties of music pay attention first to the lyrics, then the
rhythm and melody of the songs (Diindar, 2003; Hargreaves and Zimmermann, 1992; Welch,
Sergeant and White, 1998). The child, fascinated by the melody of the music, internalizes the
lyrics better and starts to accompany the song. At this point, the child starts to read and write
the lyrics of the songs they listen to, starting from the internalization of the songs they have

listened to.
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The process of the acquisition of writing skill is the first and maybe one of the most
significant processes of the education life of a student. For an individual, who can’t properly
acquire the writing skill, it will be impossible to improve meaningfully in his/her education life.
Hence, it is highly significant that a child actively participates in the writing process and keeps
his/her interest always high. The child takes his/her place in the society as a successful individual
with the developed sense of competence at the end of the fruitful first reading and writing
teaching process carried out with active participation and interaction (Bay, 2010a; Burger, 2006;

Senemoglu, 2013).

The first reading and writing process has such a big importance in terms of the individual
that the child, who goes through the first reading and writing process successfully, becomes a
person who maintains this success at further stages in his/her education life and is equipped in
terms of social and emotional aspects. However, the first reading and writing process is quite
tiring and painful process for children both physically and psychologically. It is quite difficult for
a child, who is still at the play age, to sit on a wooden desk and to write things that express
certain meanings by combining several symbols that the child still doesn’t know the meaning of,
by using his/her lead pencil. Therefore, the more enjoyable and entertaining the first reading
and writing process is for the child, the more successful s/he will be with this challenging process.
In today’s society, making a lesson entertaining is no longer an insurmountable challenge.
Children of today, who become exposed to many audible and visual stimuli, have better
readiness compared to the children of past. However, fast moving consumption habits in today’s
technology have led to fast boredom of everything for children. It is quite hard to keep the
interest of children, who are in elementary school and who have short span of attention due to
development periods, through the first reading and writing process. Additionally, it is necessary
to apply various teaching methods and materials regarding this matter (Cunningham & Stanovic,

1997; Herbers et al., 2012; Strickland & Riley-Ayers, 2006).

In this regard, the classroom teacher has the biggest role. Thus, s/he should always keep
the curiosity and interest of his/her students high. Classroom teaching is different from all other
teaching branches due to its professional liabilities. The classroom teacher is responsible for
being the biggest guide for children through this difficult period in which they go from the
unrestricted area to wooden desks, toys to pencils and notebooks. Children tend to play games
continuously even though they go through the education and training process in classrooms.
Their attention spans are limited to minutes, they have difficulties with focusing on a single place

for a long time, they get bored quickly, and constantly in seek of a new action. Based on all of
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these, it is still one of the responsibilities of the classroom teacher to maintain the first reading

and writing education effectively (Yilmaz, Tas¢i & Fidan, 2013).

As well as standing for meaning such as transcribing thoughts and words by using special
symbols called letter, expressing them with writing, and informing, to Turkish Language
Association (TDK) writing means “expressing a verbal thought with special signs or letters” (TDK,
1998). Just like reading, writing is an essential skill that a person needs to acquire. Writing is one
of the self-expression ways for a person to use through his/her lifetime. Writing can produce
several signs in the motoric way for us to express our thoughts with symbols. It is crucial that
this production is carried out correctly. The correct writing is carried out through a correct
writing education. Writing process starts with transforming sounds into letters and continues
with compounding these letters and creating syllables, words, and sentences (Bay, 2010b;
Glines, 2019). In the current reading and writing program, the sound-based sentence method is

used.

With the programs changed in 2005 and 2015, it was switched to the sound-based
sentence method in the first reading and writing process in the 1% Grade of primary schools.
Together with this method, firstly sounds are felt in the writing and reading process. Later, it
moves to letter reading and letter writing stages. Afterwards, a process is followed, consisting
of the stages of constituting syllables from letters, words from syllables, and sentences from
words. Following these stages, texts constituted from sentences are read and written to the
students. Lastly in the sound-based sentence method application, independent reading and

writing applications are carried out (Bastug and Demirtas Senal, 2019).

The sound-based sentence method is based on the understanding of the constitution of
new information in mind on the basis of the prior knowledge that the student already has and
follows a structure going from pieces to the whole. Prior to giving a sound, an effort is made for
it to be felt in a way to create a whole, with slices of the life of the student and intertwined with
his/her life. From this aspect, the sound-based sentence method is concordant with the essential
principle and application style of the constructivism (MEB, 2019; Sulak, 2018). It could be said
that it is a method that is intimate with music and can easily adopt to the musical-rhythmical

teaching as sound lies on the basis of the sound-based sentence method.

The history of music is as old as the history of humanity. Humankind has been constantly
close with music from past to present and has both affected the music and been affected by the

music. Music is a positive part of the development of societies. Music has always been an art
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and a science branch that addresses to the aesthetic aspects of humans. Within years, music has
been defined in many different ways. Munch (1990) defined music as the art of telling what can’t
be told through words while Kiigciikoncl (2000) defined it as the most prevalent and common
expression tool or as the common language used by all humans in the world. However, Ugan
(1994) defined music as a whole that processes emotions and thoughts according to certain
sense of aesthetics with the help of other tools, and that tells them with compounded sounds.
Going from these definitions, it is possible to say that music rouses up different meanings in
everyone. Along with all these definitions, music also reveals an educational aspect for people

(Biber Oz, 2001; Kiigtikdnci, 2000; Ugan, 1996).

Even if some research carried out in the past underline music has no positive
contribution to the language development of any child, this situation has been recently
reversed. It is revealed that songs that a child constantly repeats loudly and internally
throughout the day take a place in the short- and long-term memories. Along with this, it is put
forward that songs have a big share in the language development of children (Murphey, 2010;
Murphey, 1992). Therefore, it is quite beneficial that music is a part of the education and training
process. The earlier the music comes to a person’s life, the more positive effect to the cognitive
and affective development and the contribution to the further life will be there. At this point,

music should not be just perceived as a leisure activity.

In today’s modern education system, child is approached as whole with his/her physical,
kinetic, sensory, and cognitive aspects, and should be educated in a consistent and balanced
way in every sense (Ucan, Cilden cited from 1984, 2001). Music is a multifaceted discipline that
addresses to all these ways. That’s why, music can actively be used in the first reading and
writing education, just like it is used at every stage of the teaching process. However, particularly
the children in the primary school first grade, like catchy lyrics and simple melodies. Along with
this, it is significant that songs convey certain meaning and are didactic. Therefore, musical
materials to be used in the process should be chosen in a studiously way that could enable the
child to participate in physically.

2. The Aim, Importance and Limitations of the Study

This study aimed to feel, recognize, and distinguish the sound in the classroom during
the first reading and writing teaching process, and the effect of the children’s songs composed

by the researcher to be used at the stages of teaching of each sound to the writing skills, writing

speeds, and writing errors of the primary school first grade students. In the original study (Sahin,
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2021), from which this research was adapted, the impact of the first reading and writing skills to
all aspects was studied; however, in this article its effect to merely the writing skills, writing

speeds, and writing errors were discussed.

This study is significant in terms of revealing the effect of active use of children’s songs,
which help to make learning processes of primary school 1%t Grade students more interactive
and entertaining, and, which help children acquire sense of rhythm and musical aptitude in the
classroom activities in the first reading and writing learning processes to their writing skills,
writing speeds, and writing errors. In addition to this, it is significant in terms of adopting the
first reading and writing teaching with music as a defacto method as well as revealing the
positive effects of music to the first reading and writing teaching process. The study will also
enable the classroom teachers and the prospective classroom teachers enrolled at education
faculties to improve themselves on the matter of using new techniques. Besides, if the child has
confidence in reading, then they will have a positive attitude towards writing. In support of this,
the study by Sahin and Bay (2021) revealed that children’s songs composed specially for each
sound have a positive effect on the reading skills and speeds of the students, and that the higher
level of reading comprehension of the student who read fast and prosodic, the more writing

speed and writing comprehension of the same student increase respectively.

This study is limited to 43 students in total, 24 of whom are in the experimental group,
whereas 19 of whom are in the control group, attending the first grade of a primary school with
a middle socio-economic status in the district Tepebasi of the province of Eskisehir in 2020 and

2021 Academic Year.
3. Method
3.1. The Model of the Study

Mixed method is the model that gives an effort to reveal the effect of the children’s
songs composed by the researcher for each sound taught in the first reading and writing
teaching and used in the in-class activities to the writing skills, writing speeds, and writing errors
of the primary school 1% Grade students. In studies taking the mixed method as basis, qualitative
and quantitative models are used together and integratedly. And this makes it possible to use
qualitative and quantitative models in a way that they support and make up for each other’s
deficiencies (Simsek, 2015). In the mixed method, two separate data sets, constituted as

qualitative and quantitative by the researcher in line with the problem of the study, are used by
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being combined with each other. With the advantage and privilege coming from using two data

sets, results are obtained (Creswell, 2019).

In the afore-mentioned study, embedded (nested) mixed design is used. When the
embedded mixed design is examined, it is seen that one of the qualitative and quantitative
models dominates the other and becomes prominent. The study is substantially a quantitative
or qualitative study; however, there is also a need for non-dominant design in the study and for
the collected data on the matter of generalization, explanation, and support of the obtained
data (Cresswell and Plano Clark, 2011). While the quantitative model constitutes the basic
structure of this study, qualitative paradigm was used in the data collection process. The flow

chart of the study design is given in Figure 1.

Qualitative Quantitative

Observation - Experimental Process ‘ Evaluation

before the after the

t Application

Quialitative Observation and
Researcher's Diary During

Application

Application

Figure 1. Flow chart of the embedded (nested) mixed design used in the study (Creswell & Plano Clark,
2020, p.102)

In the quantitative aspect of the study, the model with the unequal control group from
the sub models of the quasi-experimental design, one of the experimental designs, is used. In
the quasi-experimental studies, groups are formed beforehand (such as classroom environment,
office environment) without any effect or intervention from the research, and the person
carrying out the study determines one of the groups as the experimental group and the other

as the control group (Simsek, 2015).

Since the 1°* Grades, with which the study was carried out, were formed beforehand and
the research had no intervention on the groups, unequal control group model was preferred. It
is highly crucial to pay attention that the experimental and control groups, with which the study
in this model was carried out, have similar qualities. Which of the groups will be experimental

and control group is determined through random method (Simsek, 2015).
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This model necessitates carrying out a pre-test prior to the study; however, due to the
impossibility of not carrying out a pre-test to the primary school first grade students, a
preliminary observation was made at the beginning of the study. Thus, readiness of the students

which writing skills they have and which skills they lack at, were recorded.
3.2. Participants of the Study

This study was carried out with a total of 43 students from two different classes, 24 of
whom being experimental and 19 control group attending 1°* Grade of a state primary school in
Eskisehir and affiliated to Tepebasl District National Education Directorate. Since the
experimental applications were carried out during the Covid-19 pandemic period, the students
attending face-to-face education were regularly included in the study in the experimental and

control groups.

Criterion sampling method, one of the purposive sampling methods, was used while
determining which primary school would be chosen for the study. Unlike the probability
sampling, purposive sampling is not a method that develops within the quantitative paradigm
and also used commonly in qualitative research, but a sampling method that exactly occurs
within qualitative research. The main purpose in criterion sampling, a sub type of purposive
sampling, is to conduct the study with the participants who are determined beforehand and who

meet certain criteria (Yildirm & Simsek, 2018).

At this point, the main matter is for participants to fulfill the necessary standards
determined regarding the aim of the study. The first and most important criterion ensured for
the relevant study is for the primary school wherein the study will be conducted to have middle
socio-economic level. The reason is that the study results can be generalized on behalf of most

of the school in Turkey, considering the general status of the primary schools in our country.

While determining the experimental and control groups, the followings were paid

attention:
* The classroom teachers should have similar occupational experiences
* The number of students with special needs should be close to each other in the classes
* The number of refugee students should almost be even in the classes
* The classroom sizes should be similar

* The gender in the classroom should be similar
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Prior to starting the study, necessary permissions were obtained from Eskisehir
Provincial Directorate for National Education, along with the approval taken from the Anatolian
University Social and Human Sciences Ethics Committee. Necessary meetings were held with the
school management and classroom teachers, and all information regarding the study planned
to be carried out were perspicuously delivered to the other party. With these meetings, two
classrooms were determined as experimental and control groups. Before the study, students’
guardians, the students, and the classroom teachers signed Parent Permission Form, Student

Voluntary Participation Form, and Teacher Voluntary Participation Form.

This study was carried out with the students in both groups attending face-to-face
education during the pandemic period while the students attending face-to-face education from

time to time or attending only the distance education were not included to the study in both

groups.
Table 1
Personal information of the experimental and control group students participating in the study
Information Group f %
Gender Experimental Male 12 50
Female 12 50
Control Male 8 42
Female 11 58
Age Experimental 6 20 83
7 4 17
Control 6 16 84
7 3 16
The hand used in writing  Experimental Right 22 91
Left 2 9
Control Right 17 90
Left 2 10
Pre-school education Experimental Yes 23 96
No 1 4
Control Yes 14 74
No 5 26
Own room Experimental Yes 23 96
No 1 4
Control Yes 11 58
No 8 42
Own computer/tablet Experimental Yes 20 83
No 4 17
Control Yes 13 68
No 6 32
Total Experimental 28 100
Control 19
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Table 2
The family information of the experimental and control group students participating in the study

Information Group f %
Older brother Experimental Yes 11 46
and sister with No 13 54
whom he/she lives Control Yes 9 47
No 10 53
Education level Experimental Primary 1 4
Of the mother Middle School 5 21
Highschool 10 42
College 8 33
Control Primary 4 20
Middle School 2 11
Highschool 11 58
College 2 11
Education level Experimental Primary 3 12
Of the father Middle School 2 8
High school 12 50
College 7 30
Control Primary 2 11
Middle School 2 11
High school 10 52
College 5 26
Working status of Experimental Works 17 71
The mother Doesn’t work 7 29
Control Works 4 21
Doesn’t work 15 79
Working status of Experimental Works 24 100
The father Doesn’t work 0 0
Control Works 19 100
Doesn’t work 0 0
Total Experimental 24 100

Control 19

When Table 1. and 2. are observed, the students of the experimental and control groups
constituting the participants of the study are seen to be similar in terms of the socio-economic
situations such as gender, age, the hand they use while writing, receiving pre-school education,
having their own rooms and computers/tables, and the number of the family members they live

together with, and the educational levels.

While there is a total of 24 students continuously attending the face-to-face education
in the classroom constituting the experimental group, there are 19 students continuously
attending the face-to-face education in the classroom constituting the control group. The
students with special needs, inclusive students, and refugee students were not included to the
data of the study in both groups even though they were observed throughout the process.

However, while starting face-to-face education the students who were included in the study had
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to stop attending face-to-face education due to various reasons and continued distance

education or were decided to repeat the grade were also removed from the study.
3.3. Data Collection Tools

In this section, data collection tools used in the study are discussed. Data of the study
were collected by using the children’s songs composed for the study, and data were recorded in

the Writing Skills Observation Form.
3.3.1. Children’s Songs

A total of 29 children’s songs were composed and their lyrics were written to be used in
the teaching of each sound in the first reading and writing teaching process for the study. The
melodies of the songs were composed under the control of the experts in music while the lyrics
were written under the supervision of the experts in Turkish Language field. The lyrics of the
songs were written in compliance with the main themes of the Turkish Language Lesson. It was
paid attention that songs are 2-3 minutes long, they have a vocal range that children can sing,
and in the same octave. The melodies of the songs were composed with the purpose of

entertaining children.
29 children’s songs composed for the study were composed

* With instruments used in both local and international music such as piano, xylophone,
bass guitar, baglama, oud, saxophone, block flute, pan flute, drum, synthesizer, zither, and

organ,
* With unique melodies that do not repeat one another,

* With percussion instruments used in both eastern and western melodies such as
acoustic drums, electronic drums, drums hung through the arms (traditional davul), bongo,

djembe, darbuka, and tambourine,
* In a way that they start with an intro and end with an outro,

* In a way that they include lyrics consisting of two verses in total in Group 1, 2 and 3

sounds, and a chorus with double repetitions consisting of two verses,

* In a way that they include the lyric part consisting of three verses in total in Groups 4

and 5 sounds, and two choruses having one verse,

* In a way that they put one syllable to each musical note, by paying attention to the

prosody, and the harmony of the composition and lyrics,
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* By benefitting from different rhythm patterns such as 4/4, which is generally basic,
and sometimes 3/4, 6/8.

The composed children’s songs were written for the purpose of ensuring a more
effective first reading and writing teaching process for the child to have fun, compared to the

traditional teaching method,

* By using the names of vegetables, fruits, occupations, objects, and animals in a way

that they include the themes the children encounter in their daily lives and use often,

* By paying attention that the taught sound is respectively at the beginning, at the end

and in the words,

* By adding some words in the songs thought to be unfamiliar to the child and which the

child has not come across to before, and at the same are foreseen to arouse curiosity in children,

* By paying attention to the fact that sentences are not long; they are comprehensible,

and entertaining sentences that are proper for the children’s ages,

* By paying attention to the meaningful integrity instead of having the lyrics with
random words, but at the same time, avoiding the sentences related to one theme only for the
purpose of not encountering a situation of repetition in the word use and of the limited

vocabulary,
* By paying attention to the use of Turkish-originated words

* By ensuring a more effective first reading and writing teaching process of the child by

having fun, compared to the traditional teaching method.

THE SONG OF THE LETTER A

Medium Speed Lyrics - Music: Burak Sahin
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Figure 1. Lyrics and musical notes of the children's song composed for the letter A
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The child’s song given as an example in Figure 1 was composed for the purpose of using
it in the teaching of the sound ‘A’ and the lyrics were written accordingly. Along with many
person names including the sound ‘A’ in the lyrics, various food names were also given a place.
Besides, the song tells a story. The melody of the song has a vocal range that makes it possible
for the primary school first grade students to vocalize. The song was composed in a way that the
classroom teachers, and prospective teachers can play easily with the instruments such as

metallophone, melodica, and block flute.

THE SONG OF LETTER'Y

Medium Speed Lyrics - Music: Burak Sahin
—

p T I b 7 |
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2.Yol lar ¢ok yo rar  a ma yem ye sil  dir yay la lar
Kam yon lar da dur du lar ya muk ya muk yi rir ken.

Figure 2. Lyrics and musical notes of the children's song composed for the letter Y

The child song given as an example in Figure 2 was composed for the purpose of using
it in the teaching of the sound ‘Y’ and the lyrics were written accordingly. Various messages were
given a place in the lyrics along with many object names having the sound ‘Y.’ In addition, the
song has a theme that arises good feelings. The melody has a vocal range that makes it possible
for the primary school first grade students to vocalize. The song was composed in a way that the
classroom teachers, and prospective teachers can play easily with the instruments such as

metallophone, melodica, and block flute.
3.3.2. Writing Skills Observation Form

During the study, the writing skills of the students in the experimental and control
groups were observed for four months and those observation data were recorded in the Writing
Skills Observation Form. This form is a structured observation form consisting of 11 items. The
situation in which the students can handle each item were evaluated in three contexts. Each
student was observed during the study and separate forms were held. Each item in the form, in
which the observation data were processed in the study, was determined in a way that
contained the whole first reading and writing teaching process and skills, and, was determined
in accordance with the program development method of the Ministry of National Education. It
is a forum prepared based on the expert opinions that Bay (2008) used in his own doctorate and

post doctorate studies.
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Figure 3. Writing Skills Observation Form
3.4. Collection of Data

The data was collected with the observation method that is one of the qualitative data
collection tools. At the end of the study, the students in the experimental and control groups

were applied post-test.

Prior to giving each new sound, the relevant child song used in the study and composed
for that sound was played to the classroom teacher of the experimental group to absorb the
song and to make him/her prepared for practicing it in the classroom. Later, the students were
made to listen to the song twice at the stages of feel, recognize, and distinguish the sound of
the first reading and writing teaching process in the classroom environment, and in total they
listened to the song for six times. Students recognizing the sound and finding the words
containing the sound were reinforced with applications such as finding where and how many
times the sound was repeated in the word. After the songs were played once at the reading and
writing stages, it was proceeded to the writing stage of the letter. With this process, with

plentiful repetitions, the students vocalized these songs with simple lyrics, almost memorizing.

Table 3
Personal and professional information of the experimental and control group classroom teachers
Personal and professional Group Data
information
Gender 1-F (experimental) Man
1-D (control) Woman
Age 1-F (experimental) 50
1-D (control) 48
Professional Seniority 1-F (experimental) 27 years
1-D (control) 25 years
Number of the times teaching the 1% graders 1-F (experimental) 10
1-D (control) 7
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When the Table 3 is examined, it is seen that the classroom teacher of the experimental
group of the study is 50 years old as well as having a professional seniority of 27 years and he/she
has taught the first graders for 10 times. Nonetheless, the classroom teacher of the control
group is 48 years old, has a professional seniority of 25 years and has taught the first grades for

seven times.
3.4.1. Observation

Observation is a method that is used to define the behaviors carried out in an area that
is determined beforehand for the study to be conducted in a detailed and systematic way. If the
researcher wants to obtain considerably detailed and comprehensive data spread over the time
regarding the behaviors carried out in an environment that he/she has determined, observation
is the most appropriate method to use (Bailey, Simsek & Yildirim cited from 1982, 2018; Balaban
Sali, 2015). Observation has various types. In this study, field work was used, and a structured
observation process was followed. The researcher carried out the research not in an
environment determined beforehand but in the natural environments (classroom) of the
participants. The identity of the researcher is known for the participants of the study. However,
the researcher is an outside observer, and no intervention was made in the progress of the
process. Thanks to the observation made in the classroom, the researcher was able to examine
the process in the most natural way and it enabled him/her to reveal the positive and negative
results of the variable “children’s songs” used in the teaching more naturally and objectively.
During the 4-month period containing the first reading and writing teaching, observation was
made in the experimental group for 32 days systematically in total. The observation continued
through the period in the classes where the teaching of each new sound was made. In the
control group of the study, observation was made once at the end of each month following the
study in the classroom environment, and together with this, the notebooks of the students were

examined, and the obtained data were recorded in the relevant form.

Table 4
Application process of the Study
Process Starting Date — Ending Tools and Techniques Used
Date
Pre-interviews 22.09.2020-29.09.2020 Face-to-face interview
Pre-test process Pre-observation
First reading and writing process 02.10.2020-20.01.2021 Writing skill observation form

Researcher’s Diary
Observation

Post-test process 02.03.2020-12.03.2020 Writing skill observation form
Write speed post test

308 The Journal of Limitless Education and Research, 7 (2), 294 - 356



(\%zz7 The Effect of Teaching Elementary Reading and Writing by Means of...
Burak SAHIN, Yalcin BAY

3.4.2. Writing Speed Post-test

The experimental and control group students were subjected to a series of post-tests so
as to evaluate their writing speeds when they completed the first reading and writing teaching
process and became literate. The data of these posttests were recorded, processed, and

revealed the differences between two groups.

In order to evaluate the writing speeds of the students, one story (Red Balloon) that is
approved by the Ministry of National Education and in the Turkish Language 1 book taught in
the official textbook in the primary schools, and that they had never been taught or never
encountered to, as well as one informative text (The Medal of my grandpa) were chosen. For
preventing making a preliminary preparation, those texts were never mentioned to the

students, only the classroom teachers were informed.

The writing speeds of the experimental and control group students were evaluated in 4
different dimensions: Writing by looking, writing what is being said, writing what they
understand, and writing their opinion on a subject. Writing speed by looking was recorded by
taking each student individually to different environments whereas the speeds of writing what
is being said, writing what they understand, and writing their opinion on a subject were
evaluated and recorded as a whole in the classroom environment. The experimental and control

group students:

* Wrote the informative text named the Medal of My Grandpa by looking at the text for

three minutes in the writing by looking test.

* Wrote the text named Mr. Slow on the pages 64 and 65 of the Turkish Language 1
textbook dictated to them by their own classroom teachers for three minutes in the test of

writing what is being said.

¢ Listened to the text named Red Balloon on the pages of 47 and 48 of the Turkish
Language 1 textbook read to them by their classroom teachers while their textbooks were closed
for twice from top to down in the test of writing what they understand. Following, the students
were asked to open this text in their own books and read it internally. The students of the
experimental and control groups were given three minutes to read and comprehend the text
and, again, they were asked to write down what they understood from the text to their

notebooks during the 3-minute period.
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¢ In the test of writing their opinion on a subject, the subject of love for animals, which
is a part of their lives and comes across to them often, was determined. The students were given
a thinking time for three minutes, and following, they were asked to write their own opinions
on the theme love for animals. Later, the students wrote down their opinions about the love for

animals for three minutes.

No positive or negative intervention was made to the students during the post-test
period. In addition, it was paid attention that students did not look at each other’s notes and did

not intervene.
3.5. Data Analysis
3.5.1. Percentage Distribution

In line with the quasi-experimental model of this study, percentage distribution was
used in the analysis of the obtained findings. In the first reading and writing teaching process,
the data of the experimental and control groups observed for 4 months was processed to the
Writing Skills Observation Form, and their frequencies and percentages obtained via the
program Excel. The distributions of these frequencies and percentages were presented in the

state of bar charts by benefitting from the program Excel and they were interpreted.

At the end of the study, data obtained from the posttest with four stages that aimed to
record the writing speeds of the experimental and control group students were processed to
Excel, and they are presented in the section “Findings”’ in the shape of column chart to increase

the comprehensibility.
3.5.2. Descriptive Analysis

Descriptive analysis includes summarizing and interpretation of the obtained findings
according to the pre-determined themes. The main aim of the descriptive analysis is to present
the findings of the study to the reader in an arranged and well interpreted way. In line with this
aim, the findings of the study are described transparently and systematically. Following, these
descriptions are explained, interpreted, and cause and effect relationships are established, and
several results are reached at the end of the study (Yildirnm & Simsek, 2018). In this study, the
analysis process was followed according to the data obtained from the diaries of the researcher

during the observation period.
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4. Findings

The findings of the study are given and interpretations regarding these findings are
made. The findings obtained from the relevant observation form belonging to the writing skills
and writing errors of the experimental and control groups are given as well as the findings
belonging to the writing speeds of the students (writing by looking, writing what is being said,

writing what they understand, writing their opinion on a subject).

4.1. The Status of the Writing Errors and Compliance with the Writing Rules of the

Experimental and Control Group Students

The experimental and control group students were observed for four months according
to the contexts of manuscript writing, cursive writing, backhand writing, and inconsistent

writing. The obtained findings are displayed in Chart 1.

= mconsistent | EEIIERNSO
Manuscript | EEENINEE 53 s
::_L‘um\'e Backhand [ IS
Inconsistent | EGHINESEINZC SN

MOctober (%5)  MNovember(%9) MDecember (%6)  Mianuary (%)

Chart 1. The status of the writing directions of the experimental and control groups

When Chart 1 was examined, it was observed that the writing of 33% of the
experimental group students was upright and in the proper form in October while this rate was
26% of the control group students. In January, the last month of the study, it was revealed that
96% of the experimental group students wrote upright while 53% of the control group student

could write upright.

At the end of the study, the fact that there is a difference of 43% in the favor of the
experimental group between the experimental and control groups proves that the study has

reached its aim.

The status of the writing sizes of the experimental and control group students were
observed for 4 months according to normal size, big or small and inconsistent contexts. The

obtained findings are given in Chart 2.
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Chart 2. The status of the writing sizes of the experimental and control groups

When Chart 2 is examined, it is seen that while 42% of the experimental group students
wrote the letters in the regular size in October, this rate is 47% in the control groups students.
It is seen that while all the experimental group students could write the letters with the desired
sizes in January, the last month of the study, 53% of the control group students had the skills to

write in the desired size.

At the end of the study, a 47% difference emerged, which indicated that the
experimental group was successful. This reveals that the first reading and writing teaching with

music passed successfully.

The status of the experimental and control students writing on the lines were observed
for 4 months according to writing on the line, moved to the below or above, and inconsistent

contexts. Obtained findings are given in Chart 3.

onmenne | S S I
foved to the Below or Above - | SERNSSEIN)
Inconsistent [l
on the tine [ SN SE
Moved to the Below or Above | VoGO
Inconsistent -16-

Experimental

Control

WOctobor (%4)  MNovember(%9)  WDecember (%)  Miamuary (%)

Chart 3. The status of the experimental and control groups to write on the lines

When Chart 3 is interpreted, it is seen that 58% of the experimental group students
could write on the line in October while 37% of the control group students could write on the
line. In January, the last month of the study, it is seen that all the experimental group students

could write on the line while only 58% of the control group students could write on the line.

At the end of the study, it is observed that there is a quite big difference between the
experimental and control groups according to their status of writing on the lines. It is apparent
that the difference supports the aim of the study. In this case it can be concluded that the

objective results are achieved.
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The status of leaving proper spaces between the letters of the experimental and control
groups students were observed for 4 months according to writing with normal space, with big
spaces, or very cursive or with a lot of spaces, and inconsistent contexts. Obtained findings are

given in Chart 4.

o

MOctober (36)  MNovember(O5)  MDecember (%0)  Manuary (%)

Chart 4. Status of the spaces between the letters of the experimental and control groups

When Chart 4 is examined, it is seen that in October, 75 of the experimental group
students wrote the letters by leaving normal spaces while only 32% of the control group students
wrote the letters by leaving normal spaces. In January, the last month of the study, it was
determined that 96% of the experimental group students wrote by leaving normal spaces while

47% of the control group students wrote by leaving normal spaces.

It is seen at the end of the study that there is a quite difference between the ratio of the
writing skills by leaving normal spaces between the letters of the experimental and control group

and that it is in favor of the experimental group.

The status of the experimental and control group students leaving the proper spaces
between the words during the writing process was observed for 4 months according to the
contexts of writing with the normal space, cursive writing or leaving too much space, and

inconsistent. Obtained findings are given in Chart 5.

Nomat S

Very Cursiveor There are spaces | S T
Inconsistent  ENGSINEN

@

WOctaber (%6)  WNovember(%h)  WDecember (%)  Mianuary (%6)

Chart 5. The Status of the spaces between the words of the experimental and control groups
According to Chart 5, in October, while 34% of the experimental group wrote by paying
attention to the spaces between the words, this rate was 26% in the control group. In January,

close to the end of the study, it is observed that while 88% of the experimental group succeeded
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in leaving the space between the words as much as it was necessary, the control group students

made almost no progress and this rate rose to 42%.

It draws attention that at the end of the study there were obvious differences between
the status of leaving proper spaces between the words while the students were writing. And
once again, the experimental group executed a better performance on this matter. This

difference is a quite beneficial finding in terms of reaching the aim of this study.

The status of the experimental and control groups students writing the letters in the
proper form during writing was observed for 4 months according to the contexts of writing
completely, incompletely, and lacking the writing rules, and inconsistent. Obtained findings are

given in Chart 6.

Written Completely SIS
Written Incompletely -
Without the Wrifing Rules [ 2 §
tnconsistent | SRS
Written Completely [ RTINS ST I
Waihont the Wetine rorc: I S N

Experimental

Control

WOctober (%)  MNovember(%6)  MDecember (%) Wanuary (%)

Chart 6. The status of writing form of the letters of the experimental and control groups

Looking at Chart 6, it is observed that while only 25% of the students in the experimental
group could write the letters in the correct form in October, the starting month of the study, this
situation is not so different in the control group with 26%. At the end of the study, in other words
in January, it is seen that while 63% of the students in the experimental group were able to write
the letters in the desired form, only 37% of the students in the control group were able to write

the letters in the desired form.

Although it is seen that positive results are re-encountered in terms of the experimental
group, the difference is merely 26%. This reveals that even if the research positively affects

students' ability to write letter forms correctly, it has no a great impact.

Once again, even though the experimental group apparently got the favorable results,
the difference between the groups is merely 26%. And this shows that although the study
positively affected the skill of students to write the letters in the correct form, it does not have

a big impact.
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The clean writing status of the experimental and control group students were observed
for 4 months according to their clean, excessive erasing or scribble, and inconsistent contexts.

Data obtained are given in Chart 7.

Clean [ E.
Excessive Erasing or Seribble [0

Experimental

Inconsistent BB
clean  [IEHIISEIN s R
Excessive Erasing or Scribble | EIIBEIAN
Inconsistent  ERHNEENZ1 B

Control

WOctobor (%9)  MNovember(%0)  WDecember (%)  Wamuary (%)

Chart 7. The clean writing status of the experimental and control groups

According to Chart 7, in October, while 75% of the students in the experimental group
performed clean writings, only 48% of the students in the control group performed writing in a
clean way. In January, the last month of the study, it is seen that while all the students in the
experimental group could write in a clean way, only 68% of the students in the control group

could write in a clean way.

When the findings were examined at the end of the study, it was revealed that the
experimental group students could write 32% cleaner compared to the control group students.
At this stage, it was also observed that the students with difficulties of focusing on the lesson

generally had more erasing or scribbling in their writings.

The sitting positions of the students in the experimental and control group during
writing were observed for 4 months through the study, according to their contexts of writing by
sitting up straight and properly, writing by leaning forward very much or writing by reclining,

and inconsistently (rocking back and forth). Data obtained are given in Chart 8.

Writing by Sitting up Straight and Properly [ EENNEI s I
Writing by Leaning F ard Very -‘

g Forw
much or Writing by Reclining

Experimental

Inconsistent (Rocking Back and Forth)
Writing by Sitting up Straight and Properly [N
Writing by Leaning Forward Very || EEIISENZGEN

For
much or Writing by Reclining

Control

Inconsistent (Rocking Back and Forth) | BRRNON
WOctober (%)  MNovember(%%)  December (%)  Mianuary (%)

Chart 8. The sitting position status of the experimental and control groups during writing
When Chart 8 is examined, it is observed that in October, while 62% of the experimental
group wrote by sitting up straight and in the proper position, this rate was 47% in the control

group in terms of writing by sitting up straight and in the proper position. Yet, looking at the end
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of the study, in other words in the month January, the rate of students writing in the proper

position rose to 88% while this rate was 68% in the control group.

Although it was revealed that the students in the experimental group were more
successful in writing by sitting up straight and properly compared to the students in the control
group, itis seen that there were no big differences between these two groups. The effectiveness
of the study in the writing skills by sitting up straight and properly is on a minimum level

compared to other skills.

Writing speed, one of the most significant steps of the reading and writing process, was
observed for 4 months through the study in terms of the experimental and control group
students according to their contexts of normal, very fast, very slow and inconsistent. Findings

obtained are given in Chart 9.

Normal |
Very Fast or Very slow [ NI

tmconsistent | EEIENGE

Normal _ 42 _

Experimental

Control
-
>]

MOctober (%) MNovember(%%)  December (%)  Manuary (20)

Chart 9. The writing speed status of the experimental and control groups

Looking at Chart 9, in October, it was observed that a very small part of the experimental
group students, such as 21%, could write in the desired speed whereas 26% of the control group
students could write in the desired speed. At the end of the study, January proves the
effectiveness of the study in terms of the experimental group. While the students in the
experimental group could write in the normal speed with a rate of 80% in January, this rate was
47% in the control group. At the end of the study, critical differences were observed between

the experimental and control groups.

Regarding at the results of the writing speed, one of the most important steps of the
writing skills, it is revealed that there is a big difference of 33% between the experimental and
control groups. While almost all the students in the experimental group could write with the
desired speed as aimed in the study, the number of the students in the control group that could
write in the desired speed is less than the half of all the control group students. From this point,

it can be interpreted that the aim of the study was reached.
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The pencil grasp skills of the students in the experimental and control groups students
during writing were observed for 4 months through the study according to their contexts of

proper grasp, inconsistent and wrong grasp. Findings obtained are given in Chart 10.

Inconsistent l.ll

Wrong Grasp D

Proper Grasp | 75 S
Inconsistent  [NNRUANE

Wrong Grasp [EERIAN

Control

MOctober (05)  MNovember(Y)  EDecember (34)  Miasuary (%5)

Chart 10. The status of pencil grasp of the experimental and control groups

Looking at the Chart 10, it is seen that, in October, while 88% of the experimental group
students could grasp the pencil correctly, this rate is 78% in the control group, and it is very close
to the experimental group. While the experimental group students could grasp the pencil in the
desired way at a perfect rate of 100%, this rate could only rise to 78% in the control group at the

end of the study, in January.

Although it was revealed that the experimental group students could grasp the pencil
much better than the control group students, the students of both groups could mostly grasp
the pencil correctly. The small difference of 22% that occurred between the experimental and
control groups -compared to other skills- shows that the study had substantially no effect on the

pencil grasp skills.

Pencil grasp skills of the students in the experimental and control groups during writing
were observed for 4 months through the study, according to their contexts of proper holding,

inconsistent and wrong grasp. Findings obtained are given in Chart 11.

Inconsistent 4l

Experime
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Proper Grasp | 89 s
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Chart 11. The keeping notes status of the experimental and control groups during writing
It is seen that both groups kept their notes at a certain rate in the proper form at the
beginning of the study. While the rate is 96% in the experimental group, it is 73% in the control

group. Examining the keeping note status of the experimental and control groups during writing
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at the end of the study, it is seen that similar findings to the pencil grasp status are reached.
During writing, the rate of keeping proper notes in the experimental group did not change, and,
while it was 96% in the experimental group, with an improvement of 16%, this rate rose to 89%
in the control group. Also, within this context, it can be said that even though the study had a

positive effect on the keeping notes skills of the students during writing, the effect is not much.
4.2. The Writing Speed Status of the Experimental and Control Group Students

The experimental and control group students firstly wrote by looking at the text named
The Medal of My Grandpa for the 3-minute period given to them. Next, the text named Mr. Slow
was dictated to the students for 3 minutes and they wrote what was being said. Following, the
text named The Red Balloon was read to the students by the classroom teacher twice and then
the students read the text themselves for 3 minutes and they wrote what they understood.
Lastly, the students wrote their opinions on the theme called love for animals that they’d
encountered before. Prior to testing the skills of writing your opinion on something, the students

were given a 3-minute period for thinking. Findings obtained are presented in Chart 12.
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Chart 12. Averages of letter writing speed of the experimental and control groups for 3-minute periods.
When the Findings obtained in Chart 12 are examined, it is seen that the experimental
group outperforms the control group in all the writing skill tests. And this reveals that the study

has been successful. When the findings are examined thoroughly,

It is seen that the experimental group students wrote 67.3 letters on average in 3
minutes while the control group students could write 40.3 letters in the test of writing by
looking. The experimental group students wrote 27 letters more than the control group students
by looking in 3 minutes. When this difference is reduced to 1 minute, it is seen that there is a

difference of 9 letters per minute, in favor of the experimental group.

While the students in the experimental group managed to write 106 letters on average
in 3 minutes in the test of writing what is being said, the average of the control group students

remained 44.2 letters. It is seen that the difference between the experimental group and control

318 The Journal of Limitless Education and Research, 7 (2), 294 - 356



(\%zz7 The Effect of Teaching Elementary Reading and Writing by Means of...
Burak SAHIN, Yalcin BAY

groups became wider in the test of writing what is being said. When the difference in the findings
is reduced to the 1-minute average, it was revealed that the experimental group students could

write 20.6 more letters than the control group students on average in a minute.

While the experimental group students could write 89.5 letters on average for 3 minutes
in the test of writing what they understand, the control group students remained limited with
45.5 letters. In the test of writing what they understand, the difference between the
experimental and control groups became even wider and rose to 44 letters in 3-minute period.
When this difference is reduced to one minute, it is seen that the experimental group wrote 14.6

more letters on average per minute, compared to the control group.

When it was the turn of the test of writing your opinion on a topic, the last and the most
challenging one for the students, it is seen that the difference between the experimental and
control groups decreased, in addition to the fact that the results were once again in favor of the
experimental group. While the experimental group managed to write 79.5 letters on average in
the given period, this rate was 66 letters for the control group. The situation resulted in the
students constituting the experimental group of the study being more successful compared to
the control group students just like in the other writing skill tests, as well as having 4.5 letters

per minute in the favor of the experimental group out of two groups.
5. Result, Discussion and Recommendations

In the findings occurring after the analysis of the 11-item forms in which the writing skills
belonging to the experimental and control group students were observed, the students in the
experimental group managed to fulfill the aimed writing skills at the end of the study, with a
difference of 43% in the writing direction in terms of writing skills, 47% in the writing size, 42%
in writing on the lines, 49% in the spaces between letters, 46% in the spaces between words,
26% in the writing style of the letters, 32% in the clean writing, 20% in the sitting position during
writing, 33% in writing style, 22% in pencil grasp, and 7% in keeping notes during writing from
the control groups students. In addition, it was concluded that the experimental group students
fulfilled all these skills more successfully compared to the control group students. The least
difference between the experimental and control groups in the writing skills occurred in the
keeping proper notes during writing with a rate of 7%, while the most difference in the writing
skills occurred in the writing skills by leaving proper spaces between the letters with a rate of
49%. When the average of all findings belonging to the 11-item writing skills, it was revealed

that 92% of the writing skills of the experimental group students were on the desired level while
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this rate was only 58% in the control group. Reaching the conclusion that the experimental group
is 34% better than the control group in total shows that the first reading and writing teaching

with children’s songs have a positive effect on the writing skills of the students.

After the application period was over, the writing speeds of the experimental and
control group students in writing your opinion on a subject were tested in 4 different dimensions
in order: 1) writing by looking, 2) writing what is being said, 3) writing what you understand, and
4 writing your opinion on a subject. The following results were reached. No intervention was
made to the students while they were writing and their status of fulfilling writing skills were

recorded.

In the test in which the skills of writing by looking of the experimental and control group
students were evaluated; the experimental group students wrote 67.3 letters on average
whereas the control group students wrote 40.3 letters. The difference of 27 letters in 3 minutes
between the groups reveals that the study had a positive effect on the students’ skills of writing

by looking.

In the post-test, in which the skills of the experimental and control group students were
evaluated, the students in the experimental group managed to write an average of 106 letters
for 3 minutes, whereas the students of the control group could only write 44.2 letters. The
difference of 61.8 letters between two groups deduced the conclusion that the first reading and
writing teaching with music had a positive effect on the students’ skills of writing what is being

said, to a large extent.

The experiment which was to evaluate and compare the skills of writing about what they
understand of the experimental and control group students revealed that while the
experimental group students managed to write 89.5 letters in time given to them, the control
group students were only able to write 45.5 letters in this period. The difference of 44 letters,
which was carried out between two groups and was in favor of the experimental group, revealed
that the first reading and writing teaching process supported with the children’s songs was more

successful compared to the traditional teaching process.

The test, conducted to evaluate the last writing skills of writing your opinion on a subject
of the students in the experimental and control groups, was about writing their opinions in 3
minutes on the theme of love for animals that they’d encountered before. At the end of the test,
the average of the number of the letters that the students wrote was calculated, and it was

revealed that the experimental group students could write 79.5 letters on average in 3 minutes
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while the control group students could write 66 letters in 3 minutes. In addition to the fact that
the difference of 13.5 letters between two groups was in favor of the experimental group, it was

also set forth that there was less difference compared to other writing skills.

Although the classroom teachers of both classes had the similar age, seniority, and
education, and the students came from the same socio-economic environment, these variables
might have affected this obvious difference between two groups a little bit. Apart from this,
since the experimental group was more successful than the control group in terms of writing
skills and writing speeds when these two equal and homogenous groups were evaluated, it is

thought that teaching with music has a positive effect.

It was observed that the students in the experimental group were more eager towards
the lesson when the teaching of each new sound started with a new child’s song. Additionally,
it was monitored that the positive attitudes of the experimental group students towards writing
increased as well. It was revealed that the experimental group students who went through the
process with music wrote the sounds they learned better. In addition to these, it was observed
that the interest, love, and desire of the students in the experimental group increased, and some
students wanted to start playing a musical instrument. With the musical activities,
improvements were also seen in the musical aptitudes and the skills of tapping out and
accompanying of the students. In this situation, the first reading and writing education with
music did not remain limited to improving the writing skills of the students but also helped

developing their music and rhythm skills and increasing their interest and love towards music.

Turkish language is spoken as it is written and is written as it is spoken (Bay, 2008). In
addition to this, unlike the other first reading and writing teaching techniques, on the basis of
the sound-based sentence method, there lies sound as it is understood from the name.
Therefore, it is very easy to use music in the sound-based sentence method. In addition to this,
giving the sounds forming the basis of the first reading and writing teaching through music
carries importance in many ways. In this study, the positive and successful results of the
collaboration of the afore-mentioned music and the first reading and writing teaching in terms

of both the students and the classroom teachers were revealed.

When similar studies are examined, it attracts the attention that most of these studies
involve the early childhood and pre-school periods. It is seen that these studies were mostly
examined from the perspective of the contribution and effect of the music to the language

development of the child. When the studies involving the primary school are examined,
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generally the studies determining 3™ and 4™ grades are found. Therefore, no similar study
involving the teaching of writing in Turkish literature has been come upon. Yet, in the foreign
literature, similar studies are found. In their studies, Ertek Babag¢ and Yildiz (2018) also
conducted an analysis of the studies carried out in the education with music and deduced that

the studies on the education with music generally cover the early childhood period.

When the studies showing the most similarities with the current study are investigated,
the study of Sahin and Bay (2021) appears. In this study, they made an effort to reveal the effects
of the education with music on the reading speeds, reading errors, and reading skills of the first-
grade students in the first reading and writing teaching process, and reached similar conclusions
with this study on the matter of the effect of the education with music on the first reading and
writing process. Once again, another study showing similarity with the result of this study was
conducted by Caydere Oztosun and Bulur Alir (2017). In their study, they revealed that a first
reading and writing process supported with music have an effect on recognizing stops and
acquiring the skills of forming syllables. However, different from this study, they determined
that the education with music had no positive effect on recognizing vowels, producing words
from syllables, and starting sentences by breathing skills. However, Caydere Oztosun and Bulut

Alir did not compose special songs for the study in their study (2017), as in this study.

Again, as in this study, Yangin et al. (2016), who maintained their applications for 5
weeks in the primary school 4™ Grade sciences class with the compositions made by the
researcher, mentioned the positive results of the children’s songs on the students similar to this
study, and reached the conclusion that the interest and positive attitudes of the children
towards the sciences class increased. Another study, whose composition was made by the

researcher is the study by Tan (2016), was carried out in the second grades of primary school.

Multiplication by natural numbers subject of the mathematics was taught together with
the researcher’s own compositions, and in parallel with the results of this study, she revealed
that there were other remarkable differences in the mathematical skills of the group, receiving

traditional education, that proceeded the lesson with music.

The education with music, which is also in the results of this study, is also present in the
studies of Ertek Babag and Yildiz (2018), in which they made an effort to set forth the answer to
their question “What is the place of music in the language development?”’ In their studies, they
revealed that the language development of the children between the ages of 0-6, who meet

music at early ages and grow up with, is affected positively. Again, like this study, Gordon, Fehd,
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and McCandliss, in their studies, sought the answer of whether or not the education with music
increased literacy skills and if it did, to what extent it increased (2015). Within the context of the
findings that they obtained at the end of their studies, they revealed that education with music
raises awareness in terms of phonological skills along with the fact that music positively affects
both musical and language development. Again, with her study, Tomlinson (2013) stated that
children, who meet music at early ages and be intimate with it, manage to set their preliminary

information to work more easily.

Ozcan and Ozcan, aiming to set forth the problems the primary school first grade
students encounter with during the first reading and writing teaching process, mentioned the
problems the students had towards perceiving linguistic units along with the difficulties they had
with distinguishing similar sounds, and stated that one of the reasons for this is the hardships
resulting from the family. Since the sounds, felt during the first reading and writing process in
this study, were given with the children’s songs, the experimental group students could
distinguish similar sounds more easily. In another study covering both pre-school and primary
school first grades, Fisher (2001) started the study with completely similar aims and compared
the language education carried out with music with the language education carried out without
music. In the results of the study, he put forward the obvious difference in the reading
awareness and language skills of the classes -where the music was used most actively- out of 4

classes, where the application was carried out, compared to other classes.

Bolduc (2008), who analyzes the studies that aim to put forward the effects of the
education with music given to the pre-school students instead of making his own application on
the reading and writing skills of the students, argued that the reading and writing potentials
come out more easily from the pre-school period children who attend an education process in
which the music is included in the education as a support. Celikkol (2007), who conducted a
study containing 6™ and 7™ Grades, examined the effect of music on the word acquisition and
reached similar results to this study. She revealed that the students who learn with music are
more successful and eager towards the lesson and more motivated compared to the traditional
learning methods. Moreover, she stated that the participation rate of students increases toward

the lessons.

In their studies, Sendurur and Akgll Baris, revealing how predominating the grade
average points of the group receiving musical education compared to the group without musical

education, stated that music is not only an art branch that satisfies the feelings but also has a
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positive effect on the cognitive development. In this study too, it was set forth that the students
receiving the first reading and writing teaching with music completed the process predominantly
and in a better way in terms of the cognitive level, compared to the students that did not receive
the same teaching. However, at this point, the classroom teachers, the operators of the first
reading and writing teaching process, have a big role. In their studies, in which they determined
the music repertoires of the classroom teacher candidates, Yokus and Onk Avsar (2014)
expressed that teacher candidates had few music repertoires. In addition, they put forward a
recommendation saying that studies focusing on making classroom teacher candidates more
equipped on the matter of music should be increased, as mentioned in the recommendations

of this study.

Based on the findings obtained from the study, following recommendations were put
forward: Ministry of National Education should give a place to the use of rhythm and music in
the teaching of the first reading and writing in the Turkish Language Teaching Program,
classroom environments should be arranged in compliance with the musical infrastructure,
music workshops and rooms should be built in schools, classroom teachers and candidates
should be informed on the matter of first reading and writing teaching. Conducting studies that
will reveal the positive and negative effects of the education with rhythm and music to the

education and training process will contribute to the field.
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Ozet: Okuma yazmay! 6grenmek her bireyin en temel becerilerinden biridir. Bu becerinin kazanimi ve
gelisimi ise kisinin aldigi basarili bir ilk okuma yazma 6gretiminden ge¢mektedir. Egitim 6gretimin baslangi¢ ve en
onemli basmagi olan ilk okuma yazma 6gretim surecinin etkili gergeklestirilmesi, heniiz oyun ¢aginda olan gocuklar
icin oldukga kritik bir 6neme sahiptir. Dikkat siireleri oldukga az olan ve yaptigi etkinliklerden gabuk sikilan gocuklara,
egitim verilirken cok farkli yontemler kullaniimaktadir. Alanyazin tarandiginda, ilk okuma yazma 6gretim siirecinde
mizikal igerikle ilk okuma yazma 6gretimine yonelik calisma olmadigi, var olan miizikal igeriklerin ise yaraticiliktan ve
akademik temelden uzak oldugu goze ¢arpmaktadir. Arastirma, bu ihtiyagtan yola ¢ikilarak gergeklestirilmistir. Bu
arastirmada arastirmaci tarafindan ilk okuma yazma 6gretimi siirecinde sesi hissetme, tanima ve ayirt etme
asamasinda her bir sesin 6gretiminde uygulanmak Uzere, 6gretilen sesin daha iyi taninmasi, hissedilmesi ve ayirt
edilmesi icin 29 ¢cocuk sarkisi yazilmis ve bestelenmistir. Arastirma sonunda ise ¢ocuk sarkilarinin, 6grencilerin yazma
hizlarina ve yazma kurallarina uyma becerilerine etkisi tespit edilmistir.

Arastirma Eskigehir ilinde yer alan orta sosyoekonomik diizeye sahip bir ilkokulda, deney ve kontrol grubu
olmak lizere iki birinci sinifin 6grencileriyle gergeklestirilmistir. Deney grubunu 24, kontrol grubunu ise 19 6grenci
olugturmustur. Arastirma yontemi olarak gémili (i¢ ice) karma desen kullanilmistir. Arastirmanin temelini yari
deneysel modelin alt alanlarindan biri olan esitlenmemis kontrol gruplu model olustururken, nitel arastirma
yontemleri ile de desteklenmistir. Deney grubundaki O6grenciler 4 ay siireyle her hafta ve haftanin 2 ila 3 gilini
gozlemlenirken; kontrol grubu 6grencilerinin yazma durumlari her ay sonunda kayda alinmistir. Gozlem siiresince elde
edilen veriler 11 maddelik “Yazma Becerisi Gzlem Formu”na kaydedilmis ve arastirma sonunda Excel programi ile
analiz edilmistir. Gozlem sirecinde kontrol grubuna hic miidahalede bulunulmazken, deney grubunda arastirmaci
tarafindan 29 ses icin yazilan ve bestelenen, 29 adet ¢ocuk sarkisi kullanilarak ilk okuma yazma slireci tamamlanmistir.

ilk okuma yazma ogretim siireci tamamlandiginda, deney ve kontrol grubu 6grencileri okuryazar hale
geldiklerinde, yazma becerileri dort farkh boyutta 6lgtlmustir: (1. Bakarak yazma, 2. S6yleneni yazma, 3. Anladigini
yazma ve 4. Bir konuda fikrini yazma). Bu olgiimlerden elde edilen veriler tablo ve grafiklere donustirilerek
yorumlanmistir. Bununla birlikte mizik destekli ilk okuma yazma 6gretim siirecinin daha iyi aktarilmasi adina siireg
boyunca kronolojik bir bigimde arastirmaci ginliklerine yer verilmistir.

Arastirma sonucunda, iki grup arasinda deney grubu lehine “Yazma Becerisi Gozlem Formu’nda yer alan 11
maddede ortalama %34’liik bir fark ortaya gikarken; 6grencilerin dort boyutta 6lglilen yazma hizi testlerinde iki grup
arasinda yine deney grubu lehine 3 dakika slireyle: Bakarak yazma becerisinde 27 harflik, sdyleneni yazma becerisinde
61 harflik, anladigini yazma becerisinde 44 harflik ve bir konuda fikrini yazma becerisinde 14 harflik bir fark oldugu
ortaya ¢ikmigtir.
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1. Girig

insani insan yapan en énemli 6zelliklerden biri siiphesiz iletisim kurma ve distincesini
zihninde yapilandirip kendini ifade edebilme becerisidir. insanin icinde bulunan bu iletisim
diirtlsi, onun gevresinde bulunan canli ve cansiz her tiirden nesne ve varlikla etkilesim halinde
olma istegine cevap vermekle birlikte onu bir anlamda da canh tutmaktadir. Ge¢misten
glinidmize her donemde yazma eylemi kendini ifade etme yollarindan biri olmustur. Baslarda
magara duvarlarina resimler ¢izen daha sonra sembollerden ve hiyerogliflerden olusan bir yazi
diliyle hayatini sekillendiren insanoglu, zaman icerisindeki gelismelerle birlikte harf ve
rakamlardan olusan ¢ok sayida alfabe ve ¢ok fazla sayida farkli dil ortaya koymustur. Toplumlarin
kullandigi dillerin her biri ait oldugu kiltiirden etkilenmis ve ait oldugu kiltiri bircok farkl
bicimde etkilemistir. Bununla birlikte dil bir tilkenin var olusunun en biiyiik simgelerinden biridir.
Bu nedenle kisinin, vatandasi oldugu tlkenin diline iyi bir bigimde hakim olmasi da olduk¢a 6nem
arz etmektedir. Dile olan hakimiyetin gli¢lii olmasiysa bireyin ilkokulda aldigi ilk okuma yazma
egitiminin etkililigi ile dogru orantilidir ((Erbasan ve Erbasan, 2020; Unalan, 2012). Her insan
merak ve 6grenme becerisiyle hayata gelir. Bireyin tiim hayati boyunca 6grenmesinin temelinde

ise yine ilk okuma yazma bulunur

Okuma ve yazmayi 6grenmek, temelde mizigi 6grenmekle benzer asamalara sahiptir.
Nasil ki dil gelisimi dogustan gelen bir beceriyse, miziksel gelisim ve ritim duygusu da dogustan
gelmektedir. insanin iginde bulunan bu ritim ve miizik duygusu iyi bir egitim siireci ve dogru
yonlendirmeyle birlikte ortaya ¢ikarilabilir. Miizik kulagi gelisimine erken ¢ocukluk doneminde
baslar. KlicUk yastaki cocuklar, hatta bebekler bile ritmik ve isitsel uyarilara tepki veren bir yapiya
sahiptir. Bu tepkiler zamanla degisip gelismekte ve bireyin olgunlasmasiyla cok daha anlamli hale
gelmektedir. Erken yasta miizikle i¢ ice olan ve sarkilar sdylemeye baslayan g¢ocuklarin dil
becerileri de muizikten uzak biliylyen ¢ocuklara gore daha Ust diizeyde olmaktadir. Miizigin
glzelliklerini kesfeden cocuklar dinledikleri sarkilarin 6nce soOzlerine ardindan ritmine ve
melodisine dikkat etmektedirler (Diindar, 2003; Hargreaves ve Zimmermann, 1992; Welch,
Sergeant ve White, 1998). Miizigin melodisine kendini kaptiran ¢ocuk, sézleri daha iyi benimser
ve sarkiya eslik etmeye baslar. Bu noktada dinledigini i¢sellestirmesinden itibaren dinledigi

sarkilardaki sozleri okuyup yazabilmeye de baslar.

Yazma becerisini kazanma siireci bir 6grencinin egitim hayatinin ilk ve belki de en 6nemli
slireclerinden biridir. Yazma becerisi tam anlamiyla 6grenemeyen bireyin, egitim hayatinda

anlamli bir yol kat etmesi de mimkin olmayacaktir. Bu nedenle ¢cocugun yazma siirecine aktif
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bir bicimde katilmasi ve ilgisini her daim Ust seviyede tutmasi oldukca 6nemlidir. Aktif katilim ve
etkilesimle gerceklesen verimli bir ilk okuma yazma 6gretim siirecinin sonunda cocuk, icindeki
yeterlik duygusu gelismis ve basarili bir birey olarak toplumdaki yerini alir (Bay, 2010a; Burger,
2006; Senemoglu, 2013).

ilk okuma yazma 6gretim siireci birey agisindan o kadar biiyiik bir 5neme sahiptir ki ilk
okuma yazma sirecini basaril bir bicimde geciren ¢cocuk, egitim hayatinin ilerleyen asamalarinda
da bu basarisini siirdlirmekte, sosyal ve duygusal agcidan donanimli biri haline gelmektedir. Ancak
ilk okuma yazmayi 6grenme siireci ¢cocuk agisindan hem fiziksel hem de psikolojik acidan oldukca
yorucu ve sancili bir slirectir. Halen oyun c¢agindan ¢ikmamis olan ¢ocugun tahta bir siraya
oturup, eline aldigl kursun kalemini kullanarak henliz ne anlama geldigini bilmedigi birtakim
sembolleri birlestirerek belli anlamlar ifade eden yazilar yazmaya baslamasi oldukga zordur. Bu
nedenle ilk okuma yazma siireci, cocuk icin ne kadar zevkli ve eglenceli hale getirilirse cocuk bu
zorlu siireci o kadar basarili bir bicimde atlatabilecektir. Gliniimiz toplumunda dersi eglenceli
hale getirmek Ustesinden gelinemez bir zorluk olmaktan ¢ikmistir. Dogumundan beri pek ¢ok
sesli ve goriintlli uyarana maruz kalan giiniimiz cocuklarin hazirbulunusluklari, gegcmis donem
cocuklarina gore c¢ok daha iyi seviyededir. Ancak ginimiz teknolojisindeki hizli tiketim
ahskanliklari cocuklarinin her seyden ¢ok cabuk sikilmalarina da neden olmaktadir. Gelisim
donemleri sebebiyle halihazirda odaklanma siireleri kisa olan ilkokul basamagindaki ¢cocuklarin
ilgilerini ilk okuma yazma slreci boyunca canh tutmak oldukca zordur ve bu konuda gesitli
O0gretim yontemlerine ve materyallerine basvurulmasi gerekmektedir (Cunningham ve

Stanovich, 1997; Herbers vd., 2012; Strickland ve Riley-Ayers, 2006).

Bu konuda en buytk rol sinif 6gretmenine dismektedir. Sinif 6gretmeni 6grencilerinin
merak ve ilgilerini her zaman yukarida tutmahdir. Sinif 6gretmenligi, Gzerine disen mesleki
sorumluluklari sebebiyle diger tim 06gretmenlik branslarindan farklidir. Cocugun serbest
mekandan tahta siralara, oyuncaklardan kalemlere ve defterlere gectigi bu zorlu donemde
onlara en biyiik yol gésterici olmakla ylkimlidur. Cocuklar her ne kadar egitim 6gretim sirecini
sinif ortaminda gegirseler de siirekli oyun oynama yonelimindedirler. Dikkat sireleri dakikalarla
sinirhidir, tek bir yere uzun siire odaklanmakta zorluk ¢ekerler, cabucak sikilirlar ve strekli olarak
yeni bir eylem arayisindadirlar. Tim bundan yola c¢ikarak ilk okuma yazma egitimini etkili bir
bicimde sirdirmek de yine sinif 6gretmenine diisen sorumluluklardan biridir (Yilmaz, Tasci ve

Fidan, 2013).
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Yazma, distinceleri ve sozleri harf denilen 6zel isaretler kullanilarak kaydetme, yaziyla
ifade etme, bildirme gibi anlamlara gelmekle birlikte TDK’ye gore yazma: “SozI{ bir dislinceyi,
Ozel isaretlerle veya harflerle anlatmaktir” (TDK, 1998). Okuma gibi yazma da insanin kazanmasi
gereken olmazsa olmaz becerilerden biridir. Kisi yasami boyunca yazmay kendini ifade etme
yollarindan biri olarak kullanmaktadir. Yazma, distincelerimizi sembollerle ifade edebilmek i¢cin
birtakim isaretleri motorsal olarak tGretebilmektir. Bu Gretimin dogru yapilmasi 6nemlidir. Dogru
yazim ise yine dogru bir yazma egitiminden gecmektedir. Yazma islemi sesleri harfe ¢cevirmek ile
baslar ve bu harfleri birlestirerek heceler, kelimeler ve climleler olusturmasi seklinde devam
eder (Bay, 2010b; Gilines, 2019). Gincel ilk okuma yazma programinda ses esasli cimle yontemi

kullanilmaktadir.

2005 ve 2015 yillarinda degisen programlarla birlikte ilkokul birinci siniflarda ilk okuma
yazma sirecinde ses esasli ciimle yontemine gecis yapilmistir. Bu yontemle birlikte okuma yazma
slrecinde ilk olarak sesler hissettiriimektedir. Daha sonra harfi okuma ve harfi yazma
asamalarina gecis yapilir. Daha sonra harflerden hece olusturma, hecelerden kelime olusturma,
kelimelerden climle olusturma asamalariyla devam eden bir siireg izlenir. Bu asamalari takiben
ogrencilere climlelerden olusturulan metinler okutulmakta ve yazdirilmaktadir. Ses esasli ciimle
yonteminin uygulamasinda son olarak ise bagimsiz okuma yazma calismalari yaptiriimaktadir

(Bastug ve Demirtas Senel, 2019).

Ses esasli cimle yontemi, 6grencinin halihazirda sahip oldugu 6n bilgilerinden yola
cikarak yeni bilgileri zihninde yapilandirmasi anlayisini esas alir ve pargadan biitiine giden bir
yapl izler. Bir ses verilmeden evvel 6grencinin hayatindan kesitlerle ve yasamiyla ic ice, bir bitin
olusturacak sekilde hissettirilmeye calisilir. Bu yoniyle ses esasli climle yéntemi yapilandirmaci
yaklasimin esas aldigi temel ilke ve uygulanis bicimine uygun bir yéntemdir. (MEB, 2019; Sulak,
2018). Ses esasli climle yonteminin temelinde sesin yer almasi sebebiyle yontemin muzik ile igli

disl ve miziksel-ritimsel 6gretime kolaylkla uyum saglayabilir bir yontem oldugu séylenebilir.

Miizigin tarihi insanlik tarihi kadar eskidir. insanoglu gecmisten giiniimiize mizikle
sirekli olarak i¢ ice olmus, muizigi hem etkilemis hem de miuzikten etkilenmistir. Miizik,
toplumlarin gelisiminin olumlu bir pargasidir. Miizik her zaman insanlarin estetik yonlerine hitap
eden bir sanat ve bilim dali olmustur. Yillar icerisinde muzik bircok farkl sekilde tanimlanmustir.
Munch (1990) mizigi, s6zle anlatilamayani anlatma sanati; Kiiglikdncli (2000) bireylerin ve
toplumlarin diinyada kullandiklari en yaygin ortak anlatim araci ya da diinyadaki bitiin insanlarin

kullandigi ortak bir dil; Ucan ise (1994) tasarim, izlenim, duygu ve disinceleri, baska araglarin
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da yardimiyla belirli estetik anlayisina gore isleyip bunu birlestirilmis seslerle anlatan bir bitin
olarak tanimlamistir. Bu tanimlamalardan yola ¢ikarak muizigin herkeste farkli anlamlar
uyandirdigini séylemek mimkiindir. Tim bu anlamlarinin yaninda mizik insanlar icin egitsel bir

yonii de isaret etmektedir (Biber Oz, 2001; Kii¢iikdncii, 2000; Ugan, 1996).

Her ne kadar gegmiste yapilan bazi arastirmalar mizigin, cocugun dil gelisimine herhangi
bir olumlu katkisinin bulunmadigini séylese de son yillarda yapilan ¢alismalarda bu durum
tersine donmustiir. Cocugun gin icerisinde sesli ve icinden bigcimde sirekli olarak tekrarladigi
sarkilarin kisa ve uzun dénem hafizasinda yer ettigi, bununla birlikte sarkilarin ¢cocuklarin dil
gelisiminde buylk bir payl oldugu ortaya konulmustur (Murphey, 2010; Murphey, 1992). Bu
nedenle miizigin, egitim 6gretim siirecinin icinde yer almasi olduk¢a faydal olmaktadir. Miizik,
bireyin hayatinin icine ne kadar erken girerse onun bilissel ve duyussal gelisimine olumlu etkisi
ve ilerleyen yasantisina katkisi o denli fazla olur. Bu noktada mizik yalnizca bos zaman aktivitesi

olarak goriilmemelidir.

Gunlmiz modern egitim sisteminde cocuk bedensel, devimsel, duyusal ve bilissel
yonleriyle bir biitlin halinde ele alinmakta ve her anlamda tutarli ve dengeli bir bigimde
egitilmelidir (Ucan, 1984’dan aktaran Cilden, 2001). Muzikse tim bu yonlere hitap eden ¢ok
yonli bir disiplindir. Bu nedenle mizik, 6gretim siirecinin her basamaginda oldugu gibi ilk okuma
yazma Ogretiminde de aktif olarak kullanilabilir. Ancak ilkokul, 6zellikle de birinci siniftaki
cocuklar akilda kalici sézlerden ve basit melodilerden hoslanmaktadirlar. Bunun yaninda
sarkilarin belli anlamlar ifade etmesi ve 6gretici olmasi da 6nemlidir. Bu nedenle siireg icerisinde
kullanilacak miizik materyalleri de titizlikle ve cocugun bedensel olarak da katilim saglayabilecegi

sekilde secilmelidir.
2. Arastirmanin Amaci, Onemi ve Sinirhlhiklari

Bu arastirmada ilk okuma yazma 6gretim siirecinde sinif icinde yapilan sesi hissetme,
tanima ve ayirt etme ile okuma ve yazma etkinliklerinde, her bir sesin 6gretimi asamasinda
kullanilmak Uzere arastirmaci tarafindan bestelenen g¢ocuk sarkilarinin ilkokul birinci sinif
ogrencilerinin yazma becerilerine, yazma hizlarina ve yazma hatalarina etkisini belirlemek
amaglanmistir. Bu arastirmanin uyarlandigi asil g¢alismada (Sahin, 2021) ilk okuma yazma
becerisinin tim boyutlarina etkisi arastirilimis, bu makalede yalnizca yazma becerileri, yazma

hizlari ve yazma hatalarina iliskin etkisi ele alinmistir.

Bu arastirma, ilkokul 1. sinif 6grencilerinin 6grenme siireglerini cok daha etkilesimli ve

eglenceli kilan, onlarin ritim duygusu ile mizik kulagl kazanmalarina yardimci olan gocuk
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sarkilarinin ilk okuma yazma 06grenim sireglerindeki sinif igi etkinliklerde aktif sekilde
kullanilmasinin onlarin; yazma becerilerine, yazma hizlarina ve yazma hatalarina olan etkisinin
ortaya ¢ikarilmasi agisindan 6nemlidir. Buna ek olarak ilk okuma yazma 6gretim slirecine mizigin
olumlu etkilerinin ortaya konmasiyla birlikte mizikle ilk okuma yazma 6gretiminin genel gecer
bir yontem olarak benimsenmesi agisindan 6nem arz etmektedir. Arastirma, sinif
ogretmenlerinin ve egitim fakiltelerinde 6grenim goren gelecegin sinif 6gretmenlerinin
kendilerini yeni teknikler kullanma konusunda gelistirmelerini de saglayacaktir. Bunun yaninda
okumaya karsi glveni yiksek olan ¢ocugun yazmaya karsl tutumu da olumlu olacaktir. Bunu
destekler nitelikte her ses icin 0zel bestelenen c¢ocuk sarkilarinin, ogrencilerin okuma
becerilerine ve hizlarina olumlu etki ettigi, hizli ve prozodik okuyan 6grencinin okudugunu
anlama diizeyi ne kadar artiyorsa, ayni 6grencinin yazma hizi ve anladigini yazma diizeyi de ayni

oranda arttigi Sahin ve Bay’in (2021) arastirmasinda tespit edilmistir.

Bu arastirma 2020-2021 egitim 6gretim yilinda Eskisehir ili Tepebasi ilgesinde bulunan
orta sosyoekonomik duruma sahip bir ilkokulun birinci sinifa devam eden 24’G deney 19°u

kontrol grubu olmak Uizere toplam 43 6grenci ile sinirhdir.
3. Yontem
3.1. Arastirmanin Modeli

ilk okuma yazma 6gretiminde 6gretilen her bir ses icin arastirmaci tarafindan bestelenen
ve sinif i¢i etkinliklerde kullanilan c¢ocuk sarkilarinin ilkokul 1. sinif 6grencilerinin yazma
becerilerine, yazma hizlarina ve yazma hatalarina olan etkisini ortaya ¢ikarmaya calisan bu
arastirmanin modeli karma yontemdir. Karma modeli temel alan arastirmalarda, nitel ve nicel
modeller birlikte ve bitinlesik olarak kullanilir. Bu da nitel ve nicel modellerin ayni arastirma
icerisinde birbirlerinin eksiklerini kapatarak ve birbirlerine destek olacak bigcimde kullaniimasini
mamkin kilmaktadir (Simsek, 2015). Karma yontemde, arastirmacinin arastirmanin problemi
dogrultusunda nicel ve nitel olarak olusturdugu 2 ayri veri seti birbiri ile birlestirilerek kullanir.

iki veri setini kullanmanin verdigi avantaj ve ayricalikla birlikte sonuglar cikarilir (Creswell, 2019).

S6z konusu arastirmada gomili (i¢ ice) karma desen kullaniimistir. Gom{lid karma desen
incelendiginde nicel ve nitel modellerden birinin digerine gére daha baskin geldigi ve 6ne ¢iktig
gorilmektedir. Arastirma biliylk oranda nicel veya nitel bir arastirmadir fakat elde edilen
verilerin genellenmesi, aciklanmasi ve desteklenmesi konusunda arastirmada baskin olmayan

desen ile toplanan verilere de ihtiya¢ duyulmaktadir (Cresswell ve Plano Clark, 2011). Bu
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arastirmanin temel iskeletini nicel model olustururken veri toplama silirecinde nitel

paradigmadan da yararlaniimistir. Arastirma deseninin akis semasi Sekil 1.’de verilmistir.

Uygulama Uygulama

Oncesinde ) Deneysel islem ) Sonrasinda

Nitel Gozlem t Nicel Olgiim

Uygulama Sirasinda

Nitel Gozlem ve

Arastirmaci Giinliigii

Sekil 1. Arastirmada kullanilan ig ice (gémiilii) karma desenin akis semasi (Creswell ve Plano Clark,2020,
5.102)

Arastirmanin nicel boyutunda deneme modellerden biri olan yari deneysel desenin alt
modellerinden esitlenmemis kontrol gruplu model kullanilmistir. Yari deneysel galismalarda
gruplar arastirmacinin herhangi bir etki ve miidahalesi olmadan 6nceden olusturulmakta (sinif
ortami, ofis ortami gibi) ve arastirmayi yapan kisi bu gruplardan birini deney; digerini kontrol

grubu olarak belirlemektedir (Simsek, 2015).

Arastirmanin yiritaldtga 1. siniflar dnceden olusturuldugu ve arastirmacinin gruplar
Uzerinde herhangi bir midahalesi olmadigi icin esitlenmemis kontrol gruplu model tercih
edilmistir. Bu modelde arastirmanin yiritaldigia deney ve kontrol gruplarinin birbirlerine yakin
niteliklerde olmalarina dikkat edilmesi olduk¢a mihimdir. Arastirmanin yiritilecegi gruplardan
hangisinin deney ve hangisinin kontrol grubu olacagina yansiz atama ile karar verilmektedir

(Simsek, 2015).

Bu model arastirma 6ncesi 6n test yapilmasini gerekli kilmaktadir ancak ilkokul birinci
sinif 6grencilerine herhangi bir 6n test yapilma imkani olmamasi sebebiyle arastirmanin en
basinda 6grencilere bir 6n gdzlem yapilmistir. Boylelikle 6grencilerin hazirbulunusluklari, yani
hangi yazma becerilerine sahip olduklari ile hangi becerilerde eksiklerinin olduklari kayit altina

alinmistir.
3.2. Arastirmanin Katilimcilari

Bu arastirma, Eskisehir ilinde bulunan ve Tepebasi iice Milli Egitim Mdurliigi’ne bagh
bir devlet ilkokulunun 1. sinifinda okuyan 24’(i deney 19°u kontrol grubu olmak tzere 2 farkh

subedeki toplam 43 6grenci ile yuritilmustir. Deneysel uygulamalar Covid-19 salgin siirecinde
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yapildigindan dolayi diizenli olarak yiz ylize egitime devam eden 6grenciler deney ve kontrol

grubunda arastirmaya dahil edilmistir.

Arastirmanin yapildigi ilkokula karar verilirken amag 6rnekleme yéntemlerinden biri olan
Olcit 6rnekleme yontemi kullanilmistir. Amach 6érnekleme, olasilikl 6rneklemenin tersine nicel
paradigmanin icerisinde gelisip, nitel arastirmalarda da yaygin olarak kullanilmaya baslayan
yontem degil; tam anlamiyla nitel arastirmalar icerisinde ortaya c¢ikmis bir 6rnekleme
yontemidir. Amach orneklemenin alt tirlerinden biri olan 6l¢lit 6rneklemede ise ana amag,
arastirmaylr daha o©nceden belirlenen belli basl Olgltleri karsilayan katilimcilarla

gerceklestirmektir (Yildirim ve Simsek, 2018).

Bu noktada temel husus, katiimcilarin, arastirmanin amaciyla ilgili olarak belirlenen
olcitleri yerine getirmesi gerekmesidir. ilgili arastirma icin saglanan ilk ve en énemli élgiit,
arastirmanin gerceklestirilecegi ilkokulun sosyoekonomik diizeyinin orta diizeyde olmasidir.
Bunun sebebi arastirma sonuglarinin tGlkemizdeki ilkokullarin genel statiileri baz alindiginda,

Turkiye'deki okullarin bircogu adina genellenebilir olmasidir.
Arastirmanin yapilacagi deney ve kontrol grubu secilirken;
¢ Sinif 6gretmenlerinin benzer mesleki deneyime sahip olmalarina,
¢ Sinif icerisinde birbirine yakin sayida 6zel gereksinimi bulunan 6grenci olmasina,
¢ Sinif icerisinde hemen hemen ayni oranda siginmaci 6grenci olmasina,
¢ Sinif mevcutlarinin benzer olmasina,
¢ Sinif mevcudundaki cinsiyet oraninin benzer olmasina dikkat edilmistir.

Arastirmaya baslanmadan &nce Anadolu Universitesi Sosyal ve Beseri Bilimler Etik
Kurulun’dan alinan onay ile birlikte Eskisehir il Milli Egitim Mudurliigi’'nden de gerekli izinler
alinmistir. Daha sonra okul yénetimi ve sinif 6gretmenleri ile gerekli gérismeler yapilmis,
uygulanmasi planlanan arastirmayla ilgili tiim bilgiler seffaf bir bicimde karsi tarafa aktariimistir.
Yapilan bu goérismelerle birlikte arastirma icin 2 adet sube deney ve kontrol grubu olarak
belirlenmistir. Arastirma 6ncesinde 6grenci velilerine, 6grencilere ve sinif 6gretmenlerine Veli

izin Formu, Ogrenci Goniilli Katilm Formu ve Ogretmen Goniillii Katilim Formu imzalatilmistir.

Bu arastirma, pandemi siirecinde her iki grupta da yliz ylze egitime devam eden
ogrenciler ile birlikte yuritilmis; yiiz ylze egitime zaman zaman katilan ya da sadece uzaktan

egitime devam eden 6grenciler her iki grupta da arastirmaya dahil edilmemistir.
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Tablo 1
Arastirmaya katilan deney ve kontrol grubu 6grencilerinin kisisel bilgileri
Bilgi Grup f %
Cinsiyet Deney Erkek 12 50
Kiz 12 50
Kontrol Erkek 8 42
Kiz 11 58
Yas Deney 6 20 83
7 4 17
Kontrol 6 16 84
7 3 16
Yazi yazarken Deney Sag 22 91
kullandigi eli Sol 2 9
Kontrol Sag 17 90
Sol 2 10
Okul 6ncesi egitimi Deney Var 23 96
Yok 1 4
Kontrol Var 14 74
Yok 5 26
Kendine ait odasi Deney Var 23 96
Yok 1 4
Kontrol Var 11 58
Yok 8 42
Kendine ait Deney Var 20 83
bilgisayari/tableti Yok 4 17
Kontrol Var 13 68
Yok 6 32
Toplam Deney 28 100
Kontrol 19
Tablo 2
Arastirmaya katilan deney ve kontrol grubu égrencilerinin ailevi bilgileri
Bilgi Grup f %
Birlikte yasadigi ve Deney Var 11 46
kendinden buyuk Yok 13 54
abi-ablasi Kontrol Var 9 47
Yok 10 53
Anne egitim Deney ilkokul 1 4
dizeyi Ortaokul 5 21
Lise 10 42
Yiksekokul 8 33
Kontrol ilkokul 4 20
Ortaokul 2 11
Lise 11 58
Yiksekokul 2 11
Baba egitim Deney ilkokul 3 12
dizeyi Ortaokul 2 8
Lise 12 50
Yiksekokul 7 30
Kontrol ilkokul 2 11
Ortaokul 2 11
Lise 10 52
Yiiksekokul 5 26
Anne galisma Deney Calistyor 17 71
durumu Calismiyor 7 29
Kontrol Galigtyor 4 21
Calismiyor 15 79
Baba ¢alisma durumu Deney Calistyor 24 100
Calismiyor 0 0
Kontrol Galigtyor 19 100
Calismiyor 0 0
Toplam Deney 24 100
Kontrol 19
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Tablo 1 ve Tablo 2 incelendiginde arastirmanin katilimcilarini olusturan deney ve kontrol
grubu 6grencilerinin cinsiyet, yas, yazarken kullandigi el, okul dncesi egitimi alma, kendi odasina
ve bilgisayar/tablete sahip olma ve birlikte yasadigi aile Uyelerinin sayisi ile egitim seviyeleri gibi

sosyoekonomik durumlar agisindan benzer olduklari gérilmektedir.

Arastirmanin deney grubunu olusturan sinifta yiiz ylize egitime kesintisiz olarak devam
eden toplam 24 6grenci bulunurken; arastirmanin kontrol grubunu olusturan sinifta ise ylz ylze
egitime kesintisiz olarak devam eden toplam 19 6grenci bulunmaktadir. Her iki grupta yer alan
ozel gereksinimli 6grenciler, kaynastirma ogrencileri ile siginmaci 6grenciler siire¢ boyunca
dikkatle gézlemlenmis olsa da arastirmanin verilerine dahil edilmemislerdir. Buna ek olarak yiiz
ylze egitime baslayip arastirmaya dahil edilen ancak arastirma sirecinde gesitli sebeplerden
dolayi yiiz yiize egitime katilimi birakmak zorunda kalip uzaktan egitime devam eden veya sinif

tekrari yapmasina karar verilen 6grenciler de arastirmadan ¢ikarilmistir.
3.3. Veri Toplama Araglari

Bu kisimda arastirmada kullanilan veri toplama araglari ele alinmistir. Arastirma verileri
arastirma icin bestelenen cocuk sarkilari kullanilarak toplanmis ve veriler Yazma Becerisi Gozlem

Formu’na kaydedilmistir.
3.3.1. Cocuk Sarkilari

Arastirma icin ilk okuma yazma 6gretim siirecindeki her bir sesin 6gretiminde kullanmak
Uzere toplam 29 cocuk sarkisi bestelenmis ve sozleri yazilmistir. Sarkilarin melodileri muzik
alaninda uzman kisilerin kontroliiyle bestelenirken; sozleri de Tiirkce alaninda uzman kisilerin
denetimiyle yazilmistir. Sarkilarin sozleri Tirkce dersi ana temalarina uygun olarak yazilmistir.
Sarkilarin ortalama 2-3 dakika uzunlugunda olmasina, c¢ocuklarin soyleyebilecegi bir ses
araliginda ve ayni oktav icerisinde olmasina dikkat edilmistir. Sarkilarin melodileri gocuklar

eglendirmeyi amaglar sekilde bestelenmistir.
Arastirma igin bestelenen 29 ¢ocuk sarkisi:

¢ Piyano, ksilofon, bass gitar, baglama, ud, saksafon, blok flit, pan flit, tambur,
synthesizer, org, kanun, organ gibi hem vyerel hem de uluslararasi mizikte kullanilan

enstrimanlar ile,
¢ Birbirini tekrar etmeyen essiz melodilerle,

¢ Akustik davul, elektronik davul, asma davul, bongo, djembe, darbuka, tef gibi hem

dogu hem de bati ezgilerinde kullanilan perkiisyon aletleri ile,

334 Sinirsiz Egitim ve Arastirma Dergisi, 7 (2), 294 - 356



(\Fzzz/ Muzikle ilk Okuma Yazma Ogretiminin ilkokul 1. Sinif Ogrencilerinin...
Burak SAHIN, Yalcin BAY

e intro ile baglayan ve outro ile sonlanan bicimde,

¢ 1,2 ve 3. grup seslerde toplamda 2 dortliikten olusan s6z kismi ve iki dortliikten olusan

cift tekrarli nakarat kismi barindiracak bicimde,

* 4. ve 5. grup seslerde toplamda 3 dortliikten olusan s6z kismi ve bir dortlikten olusan

iki nakarat kismi barindiracak bicimde,
* Prozodiile beste ve s6z uyumuna dikkat edilerek, her notaya bir hece gelecek bigimde,

* Genel olarak basit olan 4/4’luk ve bazen de 3/4’luk, 6/8’lik gibi farkli ritim kaliplarindan

yararlanilarak bestelenmistir.
Bestelenen ¢ocuk sarkilarinin sozleri;

e Cocuklarin gunlik hayatlarinda karsilarina ¢ikan ve siklikla kullandiklari temalari

icerecek sekilde sebze, meyve, meslek, nesne ve hayvan isimleri kullanilarak,

e Ogretilen sesin kelimelerin sirasiyla basinda, icinde ve sonunda bulunmasina dikkat

edilerek,

e Sarkilarin icerilerine cocugun yabanci oldugu ve daha once karsilasmadigi disindlen,

ayni zamanda cocuklarda merak istegi de uyandiracagi 6n gorilen birkag sozciik de eklenerek,

e Climlelerin uzun olmamasina, anlasilir olmasina ve cocuklarin yaslarina uygun eglenceli

sozler olmasina dikkat edilerek,

e Sarki sozlerinin rastgele kelimelerden olusmasi yerine anlamsal bir butinliikte
olmalarina dikkat edilerek ancak kelime kullanmadaki tekrara diisme ve sinirli kelime haznesi

durumuyla da karsilasmamak amaciyla tek temaya bagh sozlerden kaginilarak,
¢ Turkge kokenli kelimelerin kullanimina 6zen gosterilerek,

¢ Cocugunilk okuma yazma 6gretim silirecini eglenerek ve geleneksel 6gretim yontemine

gore ¢ok daha etkili gegirmesini saglamak amaciyla yazilmistir.
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A HARFI SARKISI
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Gorsel 1. A harfi igin bestelenen ¢ocuk sarkisinin sézleri ve notalari

Gorsel 1.’de 6rnek olarak yer verilen gocuk sarkisi, “A” sesinin 6gretiminde kullaniimasi
amaciyla bestelenmis ve sozleri bu dogrultuda yazilmistir. Sarki s6zlerinde “A” sesini barindiran
bircok kisi ismiyle birlikte cesitli yiyecek isimlerine de yer verilmistir. Bunun yaninda sarkinin
anlattigi bir hikayesi de vardir. Sarkinin melodisi ilkokul birinci sinif 6grencilerinin
seslendirebilmelerini mimkin kilan bir ses araligindadir. Sarki, sinif 6gretmenlerinin ve
o0gretmen adaylarinin metalofon, melodika, blok fliit gibi ¢algilarla kolaylikla galabilecegi sekilde

bestelenmistir.

Y HARFI SARKISI

Orta Hizda Soz-Miizik: Burak $ahin
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Gorsel 2. Y harfi icin bestelenen ¢ocuk sarkisinin sézleri ve notalari

Gorsel 2.'de 6rnek olarak yer verilen cocuk sarkisi, “Y” sesinin 6gretiminde kullaniimasi
amaciyla bestelenmis ve sozleri bu dogrultuda yazilmistir. Sarki sézlerinde “Y” sesini barindiran
bircok nesne ismiyle birlikte cesitli mesajlara da yer verilmistir. Bunun yaninda sarkinin giizel
hisleri uyandiran bir temaya sahiptir. Sarkinin melodisi ilkokul birinci sinif 6grencilerinin
seslendirebilmelerini mimkin kilan bir ses araligindadir. Sarki, sinif 6gretmenlerinin ve
ogretmen adaylarinin metalofon, melodika, blok fliit gibi ¢algilarla kolaylikla ¢alabilecegi sekilde

bestelenmistir.
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3.3.2. Yazma Becerisi Gozlem Formu

Arastirma siliresince deney ve kontrol grubundaki 6grencilerin yazma becerileri 4 ay
boyunca gézlemlenmis ve bu gézlem verileri Yazma Becerisi G6zlem Formu’na kaydedilmistir.
Yazma becerisi gézlem formu 11 maddeden olusan bir yapilandiriimis goézlem formudur.
Ogrencilerin her maddeyi yapabilme durumu 3 baglamda degerlendirilmistir. Ogrencilerin her
biri arastirma siresince gozlemlenmis ve her 6grenci icin ayri formlar tutulmustur. Arastirmada
gbzlem verilerinin islendigi formda ele alinan her bir madde tiim ilk okuma yazma 6gretim siireci
ile becerilerini kapsayacak bicimde ve Milli Egitim Bakanhgi’’'nin kendi program gelistirme
yontemine gore belirlenmis olup Bay (2008)’'in da kendi doktora ve post doktora ¢alismasinda

kullandigl uzman goéruslerine gére hazirlanmis bir forumdur.

Arak
Ocak
Subat
Mart
Nisn
Mays
Hariran

Evlil
Eim
Kasm

Gorsel 3. Yazma becerisi gézlem formu

3.4. Verilerin Toplanmasi

Bu arastirmanin verileri nitel veri toplama araglarindan biri olan goézlem yontemi ile
toplanmistir.  Arastirma sonunda deney ve kontrol grubundaki 6grencilere son test

uygulanmustir.

Her yeni sesin verilmesinden 6nce arastirmada kullanilan ve o ses igin bestelenen ilgili
cocuk sarkisi deney grubu sinif 6gretmenine birlikte birkag kez dinletilerek sarkiyr 6zimsemesi
ve sinifta uygulamasi konusunda hazirlikli olmasi saglanmistir. Daha sonra sarkilar sinif
ortaminda ilk okuma yazma 6gretim siirecinin sesi hissetme, tanima ve ayirt etme asamalarinda
ogrencilere 2’ser kez toplamda 6 kez dinletilmis ve 6grencilerin sesi taniyip, sesi iceren kelimeleri
bulmalari, sesin kelimenin neresinde ve kag¢ kez tekrar ettigini bulma gibi c¢alismalarla
pekistirilmistir. Sarkilar daha sonra okuma ve yazma asamalarinda da 1’er kez dinletildikten
sonra harfin yazma asamasina gecilmistir. Bu slrecle bol tekrarla birlikte 6grenciler sézleri basit

olan bu sarkilari neredeyse tamamen ezberlemis olarak seslendirmislerdir.
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Lael:;leoysve kontrol grubu sinif 6gretmenlerinin kisisel ve mesleki bilgileri

Kisisel ve mesleki bilgiler Grup Veri

Cinsiyet 1-F (deney) Erkek
1-D (kontrol) Kadin

Yas 1-F (deney) 50
1-D (kontrol) 48

Mesleki kidem 1-F (deney) 27 yil
1-D (kontrol) 25 yil

1. siniflari okuma sayisi 1-F (deney) 10
1-D (kontrol) 7

Tablo 3 incelendiginde, arastirmanin deney grubunu olusturan sinifin 6gretmeni 50
yasindadir bununla birlikte 27 yillik bir mesleki kidemi vardir ve 10 kez birinci siniflari
okutmustur; arastirmanin kontrol grubunu olusturan sinifin 6gretmeni ise 48 yasindadir, 25 yillk

bir mesleki deneyimi vardir ve 7 kez birinci siniflara 6gretmenlik yapmistir.
3.4.1. Gozlem

Gozlem, yapilacak olan arastirma icin dnceden belirlenmis bir ortamda gerceklestirilen
davranislari sistematik ve ayrintili olarak tanimlamak amaciyla kullanilan bir yéntemdir. Sayet
arastirmaci, belirledigi bir ortamda gerceklestirilen davranislara iliskin zamana yayilmis, oldukca
ayrintili ve kapsamli bir veri elde etmek istiyorsa gozlem kullanilabilecek en uygun yontemdir
(Bailey, 1982’den aktaran Simsek ve Yildirim, 2018; Balaban Sali, 2015). Gozlemin de ¢esitli
turleri vardir. Bu arastirmada alan calismasi kullanilmis ve yapilandiriimis bir gézlem sireci
izlenmistir. Arastirmaci, arastirmayl dnceden ayarlanmis bir ortamda degil; katilimcilarin dogal
ortamlarinda (sinif) gerceklestirmistir. Arastirmacinin  kimligi arastirmanin katilimcilari
tarafindan bilinir durumdadir. Ancak arastirmaci disaridan gézlemci konumundadir ve siirecin
ilerleyisine herhangi bir miidahalede bulunulmamistir. Sinif icerinde yapilan gézlem sayesinde
arastirmaci, slireci en dogal sekilde inceleyebilmis ve 6gretimde kullanilan olan “cocuk sarkilari”
degiskeninin sagladigi olumlu ve olumsuz neticeleri daha dogal ve nesnel olarak ortaya
koyabilmesini saglamistir. ilk okuma yazma 6gretimini kapsayan 4 aylk zaman dilimi boyunca
deney grubunda toplamda 32 giin sistematik olarak gozlem yapilmistir. Gézlem, slire¢ boyunca
her yeni sesin 6gretiminin yapildigi derslerde devam etmistir. Arastirmanin kontrol grubunda ise
yine sinif ortaminda arastirmayi izleyen her ayin sonunda bir kez goézlem yapilmis ve bununla

birlikte 6grencilerin defterleri incelenip elde edilen veriler ilgili forma islenmistir.
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Tablo 4
Arastirmanin uygulama siireci
Siireg Baslama Tarihi-Bitis Tarihi Kullanilan Arag ve Teknikler
On Gériismeler 22.09.2020-29.09.2020 Yiiz ylze gorisme
On Test Sireci On Gézlem
ilk okuma yazma &gretim siireci  02.10.2020-20.01.2021 Yazma becerisi gozlem formu
Arastirmaci gunliga
Gozlem
Son test sireci 02.03.2020-12.03.2020 Yazma becerisi gézlem formu

Yazma hizi son testi

3.4.2. Yazma Hizi Son Testi

Deney ve kontrol grubu 6grencileri ilk okuma yazma 6gretim sirecini tamamlayip
okuryazar hale geldiklerinde yazma hizlarini 6lgebilmek adina bir dizi son teste tabi
tutulmuslardir. Yapilan bu son testlerin verileri kaydedilip, islenip, iki grup arasindaki farkliliklar

ortaya cikarilmistir.

Ogrencilerin yazma hizlarinin 6lciilebilmesi icin Milli Egitim Bakanhg tarafindan
onaylanmis ve tiim ilkokullarda resmi ders kitabi olarak okutulan Tirkge 1 kitabindan, daha 6nce
islemedikleri ve karsilasmadiklari bir adet hikaye edici (Kirmizi Balon) ve bir adet bilgilendirici
metin (Dedemin Madalyasi) secilmistir. Bir 6n hazirlk yapilmasinin oniine gecilmesi adina

ogrencilere bu metinlerden bahsedilmemis; yalnizca sinif 6gretmenleri bilgilendirilmistir.

Deney ve kontrol grubu 6grencilerinin yazma hizlari 4 farkh boyutta OlgUlmustir:
Bakarak yazma, soyleneni yazma, anladigini yazma ve bir konuda fikrini yazma. Bakarak yazma
hizi her 6grencinin bireysel olarak ayri bir ortama alinmasiyla kaydedilirken; séyleneni yazma,
anladigini yazma ve bir konuda fikrini yazma hizlari sinif ortaminda toplu sekilde olgllip kayit

altina alinmistir. Deney ve kontrol grubu 6grencileri:

¢ Bakarak yazma testinde Dedemin Madalyasi isimli bilgilendirici metni 3 dakika boyunca

bakarak yazmislardir.

¢ Soyleneni yazma testinde kendi sinif 6gretmenleri tarafindan kendilerine dikte edilen
Tirkce 1 ders kitabi sayfa 64 ve 65'te bulunan Bay Yavas isimli parcaylr 3 dakika boyunca

defterlerine yazmislardir.

¢ Anladigini yazma testinde ders kitaplari kapali halde iken sinif 6gretmenleri tarafindan
kendilerine okunan Tirkge 1 kitabinin 47 ve 48. sayfalarinda bulunan Kirmizi Balon isimli metini
bastan sona 2 kez dinlemislerdir. Ardindan 6grencilerden bu metni kendi kitaplarinda agmalari

ve iclerinden okumalari istenmistir. Deney ve kontrol grubu 6grencilerine parcayl okumalari ve
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anlamalari igin 3’er dakika slire verilmis ardindan yine kendilerine verilen 3 dakikalik siire

boyunca defterlerine metinden anladiklarini yazmalari istenmistir.

¢ Bir konuda fikrini yazma testinde hayatlarinin icinde var olan ve sik sik karsilastiklari
bir konu olan hayvan sevgisi belirlenmistir. Ogrencilere 3 dakikalik diisiinme siiresi verilmis ve
ardindan hayvan sevgisi temasiyla kendi fikirlerini yazmalari istenmistir. Daha sonra 6grenciler,

3 dakika boyunca hayvan sevgisi hakkindaki fikirlerini yazmislardir.

Son test silreci esnasinda 6grencilere olumlu ya da olumsuz herhangi bir miidahalede
bulunulmamis bununla birlikte 6grencilerin birbirlerine bakmamalari ve miidahale etmemeleri

hususuna dikkat edilmistir.
3.5. Verilerin Analizi
3.5.1. Yiizdelik Dagilimi

Bu arastirmanin vyari deneysel modeli dogrultusunda elde edilen bulgularinin
¢6ziimlenmesinde yiizdelik dagilimi kullanilmistir. ilk okuma yazma &égretim siirecinde 4 ay
boyunca goézlemlenen deney ve kontrol gruplarinin Yazma Becerisi Gozlem Formu’na islenen
verilerinin Excel programi ile frekanslari ve ylzdelikleri ¢ikartilmistir. Bu frekans ve yizdelik
dagihmlari yine Excel programindan faydalanilarak cubuk grafikleri halinde sunulmus ve

yorumlamasi yapilmistir.

Arastirmanin sonunda deney ve kontrol grubu 6grencilerin yazma hizlarini kayit altina
almayi ve iki grubu karsilastirmayi amaclayan 4 asamali son testten elde edilen veriler Excel’de
islenmis, anlasilabilirliginin arttirilmasi amaciyla situn grafigi seklinde arastirmanin “Bulgular”

kisminda sunulmustur.
3.5.2. Betimsel Analiz

Betimsel analiz, elde edilen bulgularin 6nceden belirlenmis temalara gore 6zetlenmesini
ve yorumlanmasini icermektedir. Betimsel analizin ana amaci, arastirmanin bulgularini
okuyucuya dilizenlenmis ve iyi yorumlanmis bir bicimde sunmaktir. Bu ama¢ dogrultusunda
arastirmanin bulgulari seffaf ve sistematik bir sekilde betimlenir. Ardindan bu betimlemeler
aciklanir ve yorumlanir, neden ve sonug iliskileri kurulur ve arastirmanin bitiminde birtakim
sonuglara ulasihr (Yildinm ve Simsek, 2018). Bu arastirmada gozlem siireci sirasinda tutulan

arastirmaci giinliiklerinden elde edilen verilere gore analiz sireci izlenmistir.

340 Sinirsiz Egitim ve Arastirma Dergisi, 7 (2), 294 - 356



(\Fzzz/ Muzikle ilk Okuma Yazma Ogretiminin ilkokul 1. Sinif Ogrencilerinin...
Burak SAHIN, Yalcin BAY

4. Bulgular

Bu bolimde arastirmanin bulgularina yer verilmis ve bu bulgular hakkinda yorumlamalar
yapilmistir. Bolimin icerisinde deney ve kontrol gruplarinin yazma becerilerine ve yazma
hatalarina ait ilgili gozlem formundan elde edilen bulgular ile 6grencilerin yazma hizlarina ait
(bakarak yazma, soyleneni yazma, anladigini yazma, bir konuda fikrini yazma) bulgulara yer

verilmistir.

4.1. Deney ve Kontrol Grubu Ogrencilerinin Yazma Hatalari ile Yazma Kurallarina Uyma

Durumlari

Deney ve kontrol grubu 6grencilerinin yazma yoni durumlari dik yazabilme, egik veya
sola yatik yazma ve diizensiz yazma baglamlarina gore 4 ay boyunca gézlemlenmis ve elde edilen

bulgular Grafik 1.’de verilmistir.

pix 84 I T
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nix IS
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Kontrol
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Grafik 1. Deney ve kontrol gruplarinin yazi yéni durumlari

Grafik 1 incelendiginde, ekim ayinda deney grubu 6grencilerinin %33’{inlin dik ve olmasi
gerektigi formda; kontrol grubu O&grencilerinin ise %26’sinin  dik olarak yazdiklari
gozlemlenmistir. Arastirmanin son ayi olan ocak ayinda deney grubu 6grencilerinin %96’sinin dik
olarak yazdigi; kontrol grubu o6grencilerinin ise %53’Unin dik formda yazabildigi ortaya

cikariimustir.

Arastirmanin sonunda deney ve kontrol gruplari arasinda deney grubu lehine %43’liik

bir fark olmasi arastirmanin amacina ulastigini kanitlar niteliktedir.

Deney ve kontrol grubu 6grencilerinin yazi blyiklGgh durumlari normal buyklikte,
blyik veya kiglk ve dlzensiz baglamlarina goére 4 ay boyunca gézlemlenmis ve elde edilen

bulgular Grafik 2’de verilmistir.
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Grafik 2. Deney ve kontrol gruplarinin yazi biiyiikligi durumlari

Grafik 2 incelendiginde, ekim ayinda deney grubu 6grencilerinin %42’sinin harfleri
normal boyutta yazdigi gorulirken; kontrol grubu 6grencilerinde bu oranin %47 oldugu
gozlemlenmektedir. Arastirmanin son ayl olan ocak ayinda deney grubu 06grencilerinin
tamaminin harfleri beklenen boyda yazabildigi; kontrol grubu O6grencilerinin ise %53’lnin

istenen blyiklikte yazma becerisine sahip oldugu gérilmektedir.

Arastirmanin sonunda deney grubunun basarili oldugu %47’lik bir fark ortaya ¢ikmistir.

Bu da miizikle ilk okuma yazma 6gretiminin basarili sekilde gectigini gosterir niteliktedir.

Deney ve kontrol grubu 6grencilerinin satir gizgilerine yazma durumlari satir gizgisine
yazabilme, alta veya Uste kaymis ve diizensiz baglamlarina gore 4 ay boyunca gozlemlenmis ve

elde edilen bulgular Grafik 3’te verilmistir.
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Grafik 3. Deney ve kontrol gruplarinin satir ¢izgilerine yazma durumlari

Grafik 3 yorumlandiginda, ekim ayinda deney grubu o6grencilerinin %58’inin satir
cizgisinde yazabildigi; kontrol grubu Ogrencilerinin ise %37’sinin satir ¢gizgisinde yazabildigi
gorilmektedir. Arastirmanin son ayi olan ocak ayindaysa deney grubu 6grencilerinin tamaminin
satir ¢izgisinde vyazdiklari; kontrol grubu Ogrencilerinin sadece %58’inin satir gizgisinde

yazabildikleri goriilmektedir.

Arastirmanin bitiminde deney ve kontrol gruplari arasinda satir gizgilerine yazma
durumlarina gore arastirmanin amagclarini destekler bicimde olduk¢a biylik bir fark

gozlemlenmektedir. Bu durumda arastirmada amaclanan sonuglara ulasildigi séylenebilir.
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Deney ve kontrol grubu 6grencilerinin yazdiklari harfler arasinda uygun bosluk birakma
durumlari normal boslukta, cok bitisik veya cok bosluk birakarak yazma ve diizensiz baglamlarina

gore 4 ay boyunca gozlemlenmis ve elde edilen bulgular Grafik 4’te verilmistir.
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Grafik 4. Deney ve kontrol gruplarinin harfler arasinda bosluk durumlari

Grafik 4 incelendiginde, ekim ayinda deney grubu 6grencilerinin 75’inin harfleri normal
bosluklar birakarak yazdiklari; kontrol grubu 6grencilerinin ise yalnizca %32’sinin harfleri normal
bosluklar birakarak yazdiklari gérilmektedir. Arastirmanin son ayi olan ocak ayinda ise deney
grubundaki 6grencilerinin %96’sinin normal bosluklar birakarak; kontrol grubu 6grencilerinin

%47’sinin normal bosluklar birakarak yazdiklari saptanmistir.

Arastirma sona erdiginde deney ve kontrol gruplari harfler arasinda normal bosluklar
birakarak yazma beceri oranlarinin deney grubu lehine birbirinden oldukc¢a farkli oldugu

gorilmektedir.

Deney ve kontrol grubu 6grencilerinin yazma sirecinde kelimeler arasinda uygun bosluk
birakma durumlari normal boslukta, ¢ok bitisik veya ¢ok bosluk birakarak yazma ve dizensiz

baglamlarina gére 4 ay boyunca gézlemlenmis ve elde edilen bulgular Grafik 5’te verilmistir.
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Grafik 5. Deney ve kontrol gruplarinin kelimeler arasinda bosluk durumlari

Grafik 5’e gore, ekim ayinda deney grubunun %34’lniin kelimeler arasindaki bosluklara
dikkat ederek yazdiklari gériiniirken; kontrol grubunda ise bu oran %26’dir. Arastirmanin sonuna
gelinen ocak ayinda ise deney grubunun %88'’i kelimeler arasindaki bosluklari olmasi gerektigi
miktarda birakmayi basarirken; kontrol grubu 6grencilerinin neredeyse hic¢ ilerleme kat

etmedikleri ve oranin %42’ye c¢iktigl gériismektedir.
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Arastirmanin bitiminde 06grencilerin yazarken kelimeler arasinda uygun bosluklar
birakma durumlari arasinda bariz farkliliklar oldugu géze carpmakta ve deney grubu bu konuda
yine daha iyi bir is ortaya koymaktadir. Bu ara arastirmanin amacina ulasmasi agisindan oldukca

yararli bir bulgudur.

Deney ve kontrol grubu 6grencilerinin yazma esnasinda harfleri uygun formda yazma
durumlari tam yazilmis, eksik-kuralsiz yazilmis ve dizensiz baglamlarina gore 4 ay boyunca

gozlemlenmis ve elde edilen bulgular Grafik 6’da verilmistir.
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Grafik 6. Deney ve kontrol gruplarinin harflerin yazilis bicimi durumlari

Grafik 6’ya goz atildiginda, arastirmanin basi olan ekim ayinda deney grubundaki
ogrencilerin yalnizca %25’inin harfleri dogru formda yazabildikleri goriilirken; kontrol grubunda
da durum %26 ile farkh degildir. Arastirmanin sonunda yani ocak ayinda ise deney grubundaki
ogrencilerin %63’l harfleri istenilen bicimde yazabilir hale gelirken; kontrol grubu 6grencilerinin

yalnizca %37’sinin harfleri istenilen bicimde yazabildikleri goriilmustr.

Yine deney grubu agisindan olumlu sonuglarla karsilasildigi goriilse de aradaki fark
yalnizca %26’dir. Bu da arastirmanin 6grencilerin harf formlarini dogru yazma becerini olumlu

etkilemesine ragmen cok blyiik bir etkisi olmadigini gostermektedir.

Deney ve kontrol grubu 6grencilerinin yazi temizligi durumlari temiz, ¢cok silme veya
karalama ve diizensiz baglamlarina gére 4 ay boyunca gbézlemlenmis ve elde edilen bulgular

Grafik 7’de verilmistir.
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Grafik 7. Deney ve kontrol gruplarinin yazi temizligi durumlari
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Grafik 7'ye gore, ekim ayinda deney grubundaki 6grencilerin %75’i yemiz yazmalar
gerceklestirirken; kontrol grubunda ise 6grencilerin yalnizca %48’i temiz bir bicimde yazabilir
haldelerdir. Arastirmanin son ayi olan ocak ayinda ise deney grubundaki tiim 6grencilerin temiz
bir bicimde yazabildikleri gérinirken; kontrol grubunda ise 6grencilerin ancak %68’i temiz bir

bicimde yazabilmektedir.

Arastirma bitiminde bulgular incelendiginde deney grubu 6grencilerinin kontrol grubu
ogrencilerine oranla %32 daha temiz yazdiklari ortaya konulmustur. Bu asamada derse
odaklanmakta sikinti ¢eken 6grencilerin genelde yazilarinda ¢ok fazla silme veya karalama

yaptiklari da gézlemlenmistir.

Arastirma siiresince deney ve kontrol grubundaki 6grencilerin yazma sirasinda oturma
bicimleri, dik ve uygun oturarak yazma, cok 6ne egik veya geriye dayanarak yazma ve dizensiz
(6ne-arkaya sallanilarak) baglamlarina gore 4 ay boyunca goézlemlenmis ve elde edilen bulgular

Grafik 8'de verilmistir.
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Grafik 8. Deney ve kontrol gruplarinin yazma esnasinda oturma bigimi durumlari

Grafik 8 incelendiginde, ekim ayinda deney grubunun %62’sinin dik ve uygun pozisyonda
oturarak yazdiklari gézlemlenirken; kontrol grubunda bu oran dik ve uygun oturarak yazabilme
becerisi agisindan %47'dir. Arastirmanin sonuna yani ocak ayina bakildiginda ise deney grubunda
uygun pozisyonda yazabilen 6grenci orani %88’e ¢ikmis; kontrol grubunda ise uygun pozisyonda

yazabilen 6grenci orani %68 olmustur.

Ogrencilerin dik ve uygun olarak yazmayi kontrol grubu 6grencilerine daha iyi
basardiklari ortaya ¢ikmis olsa da bu iki grup arasinda blytk farkhliklar olmadig da
gorilmektedir. Dik ve uygun oturarak yazma becerilerinde arastirmanin etkililigi, diger

becerilere oranla daha minimum seviyededir.

Arastirma siliresince okuma yazma sirecinin en d6nemli basamaklarindan biri olan yazma

hizi deney ve kontrol grubundaki 6grenciler agisindan normal, ¢ok hizli veya ¢ok yavas ve
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diizensiz baglamlarina gore 4 ay boyunca gozlemlenmis ve elde edilen bulgular Grafik 9'da

verilmistir.
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Grafik 9. Deney ve kontrol gruplarinin yazma hizi durumlari

Grafik 9’a bakildiginda, ekim ayinda deney grubu 6grencilerinin %21 gibi ¢ok kiglik bir
kisminin istenilen hizda yazabildigi; kontrol grubu 6grencilerinin ise %26’sinin istenilen hizda
yazdiklari gézlemlenmektedir. Arastirma sonunda yani ocak ay! ise deney grubu agisindan
arastirmanin etkililigini kanitlar niteliktedir. Deney grubundaki 6grenciler ocak ayinda %80 gibi
bir oranla normal hizda yazabilirken; kontrol grubunda bu oran %47’de kalmistir. Arastirma

sonunda deney ve kontrol gruplari arasinda ciddi farkhliklar oldugu goérilmektedir.

Yazma becerilerinin en onemli asamalarindan biri olan yazma hizi sonuclarina
bakildiginda deney ve kontrol gruplari arasinda %33 gibi bliyik bir fark oldugu ortaya
cikmaktadir. Deney grubundaki 6grencilerin neredeyse tamami arastirmada amaclandig (izere
istenilen hizlarda yazabilirken; kontrol grubunda istenilen hizda yazabilen 6grenci sayisi tim
kontrol grubu 6grencilerinin yarisindan daha azdir. Buradan, arastirmanin amacina ulastig

yorumunda bulunulabilir.

Arastirma siresince deney ve kontrol grubundaki 6grencilerin yazma sirasinda kalem
tutma becerileri uygun tutma, diizensiz ve yanlis tutma baglamlarina gére 4 ay boyunca

gbzlemlenmis ve elde edilen bulgulara Grafik 10’da yer verilmistir.
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Grafik 10. Deney ve kontrol gruplarinin kalem tutma durumlari
Grafik 10’a g6z atildiginda, ekim ayinda deney grubu 6grencilerinin %88’i kalemi dogru

bicimde tutabilirken; kontrol grubunda ise bu oran %78 ile deney grubuna olduk¢a yakindir.
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Arastirma sonunda ocak ayinda deney grubundaki 6grencileri %100 gibi mikemmel bir oranda

kalemi istenilen bigimde tutabilirken; kontrol grubunda bu oran %78’e kadar yiikselebilmistir.

Deney grubu ogrencilerinin kontrol grubu 6grencilerine gére kalemi cok daha iyi
tuttuklari ortaya ¢iksa da her iki grubun 6grencileri de yazma sirasinda kalemi biiyik oranda
dogru tutmaktadirlar. Deney ve kontrol gruplari arasinda olusan -diger becerilere kiyasla- %22’lik
daha kii¢lik bir fark da arastirmanin yazarken kalem tutma becerilerine blyik oranda etki

etmedigini gostermektedir.
4.1.11. Yazma Esnasinda Defter Tutma

Arastirma sliresince deney ve kontrol grubundaki 6grencilerin yazma esnasinda kalem
tutma becerileri uygun tutma, dizensiz ve yanlis tutma baglamlarina goére 4 ay boyunca

gozlemlenmis ve elde edilen bulgular Grafik 11'de gosterilmistir.
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Grafik 11. Deney ve kontrol gruplarinin yazma esnasinda defter tutma durumlari

Arastirmanin basinda her iki grubunda yazma esnasinda defterlerini belli oranda uygun
formda tutabildikleri gorilmektedir. Deney grubunda oran %96 iken; kontrol grubunda bu oran
%73'tlr. Arastirma sonunda deney ve kontrol gruplarinin yazma sirasinda defter tutma
durumlari incelendiginde kalem tutma durumlari ile benzer bulgulara ulasildigi gértlmektedir.
Deney grubunda yazma esnasinda defteri uygun tutma orani degismemis ve yine %96 iken
kontrol grubunda %16’lik bir ilerleme ile bu oranin %89’a yiikseldigi gériilmektedir. Bu baglamda
da arastirmanin 6grencilerin yazma esnasinda defter tutma becerilerine olumlu etkisi olsa da

fazla bir etkisi olmadigi yorumu yapilabilir.
4.2. Deney ve Kontrol Grubu Ogrencilerinin Yazma Hizi Durumlan

Deney ve kontrol grubu 6grencileri ilk olarak kendilerine verilen 3 dakikalik yazma siiresi
boyunca 6ncelikle Dedemin Madalyasi isimli metini bakarak yazmislar, ardindan Bay Yavas isimli
metin kendilerine 3 dakika boyunca dikte edilmis ve séyleneni yazmislar, daha sonra Kirmizi
Balon isimli metin, dnce sinif 6gretmeni tarafindan 6grencilere 2 kez okunmus daha sonra

kendileri 3 dakika boyunca okumuslar ve anladiklarini yazmislar son olarak ise 6grenciler daha
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dnce karsilastiklari bir tema olan hayvan sevgisi ile ilgili diisiincelerini yazmiglardir. Ogrencilere
bir konuda fikrini yazma becerisi test edilmeden 6nce 3 dakikalik bir diisiinme siiresi taninmistir.

Elde edilen bulgular Grafik 12’de sunulmustur.
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Grafik 12. Deney ve kontrol gruplarinin 3 dakika siireyle yazma hizi harf ortalamalari
Grafik 12’de elde edilen bulgular incelendiginde deney grubunun tim yazma becerisi
testlerinde kontrol grubundan Ustin oldugu goriilmektedir. Bu da arastirmanin basarili

oldugunu gostermektedir. Bulgular derinlemesine incelendiginde ise,

Bakarak yazma testinde deney grubu 6grencileri 3 dakikada ortalama 67,3 harf yazarken;
kontrol grubu 6grencileri 40,3 harf yazabilmistir. Deney grubu 6grencileri bakarak, kontrol grubu
ogrencilerinden 3 dakikada 27 harf daha fazla yazmiglardir. Bu fark 1 dakikaya indirgendiginde

deney grubunun lehine dakika basi 9 harf fark ortaya ¢iktigi gérilmektedir.

Soyleneni yazma testinde deney grubundaki 6grenciler 3 dakikada ortalama 106 harf
yazmayi basarirken; kontrol grubu 6grencilerinin ortalamasi 44,2 harfte kalmistir. Soyleneni
yazma becerisi testinde deney grubu ile kontrol gruplari arasindaki farkin daha da acildigi
gorilmektedir. Bulgulardaki fark 1 dakikalik ortalamaya indirgendiginde ise deney grubu
ogrencileri, kontrol grubu 6grencilerinden dakikada ortalama 20,6 harf daha fazla yazabildikleri

ortaya cikmistir.

Anladigini yazma becerisi testinde deney grubu 6grencileri 3 dakika boyunca ortalama
89,5 harf yazabilirken; kontrol grubu 6grencileri 45,5 harf ile sinirli kalmistir. Anladigini yazma
becerisi testinde deney ve kontrol grubu arasinda 3 dakikada siirede fark daha da acilarak 44
harfe ¢cikmistir. Bu farki 1 dakikaya indirgedigimizde ise deney grubunun kontrol grubuna gore

dakika basina ortalama 14,6 harf daha fazla yazdigi gériilmektedir.

Son ve 6grencileri en ¢ok zorlayan test olan bir konuda fikrini yazma becerisi testine
gecildiginde deney ve kontrol gruplari arasindaki farkin azaldigi gérilmekle birlikte, sonuglar yine
deney grubunun lehine olmustur. Deney grubu kendilerine verilen siirede ortalama 79,5 harf

yazmay! basarirken; kontrol grubunda bu oran 66 harftir. iki grup arasinda deney grubu lehine
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dakika basina 4,5 harf etmekle birlikte durum diger yazma becerisi testlerinde oldugu gibi
arastirmanin deney grubunu olusturan 6grencilerin kontrol grubu 6grencilerine gére daha

basarili olmasi ile sonuglanmistir.
5. Sonug, Tartisma ve Oneriler

Deney ve kontrol grubu 6grencilerine ait yazma becerilerinin gézlemlendigi 11 maddelik
formlarinin analizinden sonra ortaya ¢ikan bulgularda deney grubundaki 6grencilerin, kontrol
grubundaki 6grencilerden yazma becerileri bakimindan yazi yoniinde %43, yazi blyiikliginde
%47, satir cizgilerinde yazmada %42, harfler arasinda boslukta %49, kelimeler arasinda boslukta
%46, harflerin yazilis biciminde %26, yazi temizliginde %32, yazma esnasinda oturma bigiminde
%20, yazma hizinda %33, kalem tutmada %22 ve yazma esnasinda defter tutmada %7’lik bir
farkla arastirma sonunda amaclanan yazma becerilerini yerine getirmeyi basarmistir. Bununla
birlikte deney grubu 6grencileri tiim bu becerileri, kontrol grubu 6grencilerine gore ¢ok daha
basarili yerine getirdigi sonucuna ulasilmistir. Deney ve kontrol gruplari arasinda farkin en az
oldugu yazma becerisi %7’lik bir farkla yazma esnasinda uygun defter tutma durumlari iken;
farkin en fazla oldugu yazma becerisi ise %49’luk bir farkla harfler arasinda uygun bosluk
birakarak yazabilme becerileridir. 11 maddelik yazma becerilerine ait bulgularin tamaminin
ortalamasi alindiginda ise deney grubu 6grencilerinin yazma becerilerinin %92’sinin; kontrol
grubunun ise ancak %58’inin istenilen seviyede oldugu ortaya konulmustur. Deney grubunun
totalde kontrol grubuna gore %34 daha iyi oldugu sonucuna ulasiimasi ¢ocuk sarkilari ile ilk
okuma yazma 6gretiminin, 6grencilerin yazma becerine olumlu etki ettigi sonucunu ortaya

¢cikarmaktadir.

Uygulama siirecinin bitmesinin ardindan deney ve kontrol grubu 6grencilerinin yazma
hizlari sirasiyla 1) bakarak yazma, 2) sdyleneni yazma, 3) anladigini yazma ve 4) bir konuda fikrini
yazma seklinde 4 farkh boyutta test edilmis ve asagida yer alan sonuglara ulasiimistir.
Ogrencilere yazma sirasinda herhangi bir miidahalede bulunulmamis ve yazma becerilerini

yerine getirme durumlari kayit altina alinmistir.

Deney ve kontrol grubu o6grencilerinin bakarak yazma becerilerinin olglldiugi testte
deney grubu o6grencileri ortalama 67,3 harf yazarken; kontrol grubu o6grencileri 40,3 harf
yazmistir. Aralarindaki 3 dakikadaki 27 harflik fark arastirmanin 6grencilerin bakarak yazma

becerilerine olumlu etkisi oldugu sonucunu ortaya koymaktadir.

Deney ve kontrol grubu 6grencilerinin séyleneni yazma becerilerinin olcildigi son

testte deney grubundaki 6grenciler 3 dakika boyunca ortalama 106 harf yazmayi basarirken;
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deney grubu égrencileri ancak 44,2 harf yazabilmislerdir. iki grup arasindaki 61,8 harflik fark
mizikle ilk okuma yazma egitiminin 6grencilerin sdyleneni yazma becerilerine fazlasiyla olumlu

etki ettigi sonucunu ortaya ¢ikarmistir.

Deney ve kontrol grubu o6grencilerinin anladigini yazma becerilerini 6lgmek ve
karsilastirma yapabilmek icin yapilan deney grubu 6grencileri kendilerine verilen stirede 89,5
harf yazmay! basarmisken; kontrol grubu 6grencileri ise bu sirede ancak 45,5 harf yazmayi
basarabilmislerdir. iki grup arasinda bulunan ve deney grubu lehine olan 44 harflik fark cocuk
sarkilariyla desteklenen ilk okuma yazma 6gretim siirecinin geleneksel 6gretim siirecine gore ¢ok

daha basarili oldugunu ortaya koymustur.

Deney ve kontrol grubundaki 6grencilerin son yazma becerisi olan bir konuda fikrini
soyleme becerilerini 6lgmek icin yapilan test, kendilerine verilen 3 dakika stirede daha 6nce
karsilastiklari hayvan sevgisi temasiyla ilgili fikirlerini yazma goérevi olmustur. Testin sonunda
ogrencilerin yazmis olduklari harf sayilarinin ortalamasi alinmis deney grubu 6grencilerinin 3
dakikada ortalama 79,5 harf; kontrol grubu 6grencilerinin ise 3 dakikada 66 harf yazabildikleri
ortaya cikartilmistir. iki grup arasindaki 13,5 harflik fark gozle goriilir sekilde deney grubu lehine

olmakla birlikte diger yazma becerilerine gére daha az fark oldugu da ortaya koyulmustur.

Her ne kadar iki sinifin da sinif 6gretmenleri benzer yasa, kideme ve egitime sahip;
ogrencileri ayni sosyoekonomik cevreden gelmis olsalar da arastirma sonuglarinda iki grup
arasindaki gozle gorullr farka bu degiskenler de az miktarda etki etmis olabilir. Bunun yaninda
birbiri acisindan olabildigince denk ve homojen olan bu iki gruba bakildiginda deney grubunun
yazma becerileri ile yazma hizlari agisindan kontrol grubuna goére cok daha basarili oldugu

goraldiginden mizikle egitimin olumlu bir etkisi oldugu disliniilmektedir.

Her yeni sesin 6gretimine yeni bir ¢ocuk sarkisiyla baslandiginda deney grubundaki
ogrencilerin derse karsi ¢ok daha istekli olduklari gézlemlenmistir. Bunun yaninda deney grubu
Ogrencilerinin yazmaya karsi olumlu tutumlarinin arttigi da izlenmistir. Siireci ¢ocuk sarkilariyla
birlikte geciren deney grubu o6grencilerinin 6grendikleri sesleri daha iyi yazdiklari ortaya
¢tkmistir. Bunlara ek olarak deney grubundaki 6grencilerin miizige karsi ilgi, sevgi ve isteklerinin
arttigl ve bazi 6grencilerin bir mizik aleti calmaya baslamak istedikleri gézlenmistir. Muzikli
etkinliklerle birlikte 6grencilerin muzik kulaklari ile birlikte ritim tutma ve eslik etme
becerilerinde de gelisme gorilmistir. Bu durumda miuzikle ilk okuma yazma egitimi onlarin
sadece yazma becerilerini gelistirmekle kalmamis; muzik ve ritim becerilerini gelistirmelerine ve

miuzige karsl istek ve sevgilerinin armasina da yardimci olmustur.
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Turkce yazildig gibi konusulmakta ve konusuldugu gibi yazilmaktadir (Bay, 2008). Buna
ek olarak diger ilk okuma yazma 6gretim tekniklerinin tersine adindan da anlasilabildigi gibi ses
esasli cimle yonteminin temelinde ses vardir. Bu ylizden mizigin, ses esasli ciimle yonteminin
icerisinde kullaniimasi cok daha kolaydir. Bununla birlikte ilk okuma yazma 6gretiminin temelini
olusturan seslerin mizik araciligiyla verilmesi de bircok agidan 6nem tasimaktadir. Yapilan bu
arastirmada s6z konusu miuizik ve ilk okuma yazma 6gretimi is birliginin hem 6grenciler hem de

sinif 6gretmenleri agisindan olumlu ve basarili sonuglari ortaya konmustur.

Benzer arastirmalar incelendiginde bu arastirmalarin birgogunun erken ¢ocukluk ve okul
oncesi donemi kapsar nitelikte oldugu goze carpmaktadir. Yine bu arastirmalar ¢ogunlukla
muzigin yalnizca ¢cocugun dil gelisimine katki ve etkisi perspektifinden incelendigi goriilmektedir.
ilkokulu kapsayan arastirmalara bakildiginda ise kendine arastirma grubu olarak genellikle 3 ve
4. sinifi belirleyen arastirmalara rastlanmaktadir. Bu nedenle Tiirkce alanyazinda yazma
Ogretimini kapsayan benzeri bir arastirmaya rastlanmamistir. Ancak yabanci literatiirde benzer
arastirmalar bulunmaktadir. Ertek Babag ve Yildiz (2018) da arastirmalarinda mizikle egitim
alaninda gerceklestirilen calismalarin bir analizini yapmislar ve mizikle egitimi konu alan

calismalarin genellikle erken ¢cocukluk dénemini kapsayan bir genislikte oldugunu belirtmislerdir.

Bu arastirmayla en fazla benzerlik gosteren arastirmalar incelendiginde yine Sahin ve
Bay’in (2021) arastirmasi karsimiza ¢ikmaktadir. Bu arastirmada mizikle egitimin ilk okuma
yazma Ogretim siirecindeki birinci sinif 6grencilerinin okuma hizlarina, okuma hatalarina ve
okuma becerilerine olan etkilerini ortaya ¢cikarmaya calismislar ve mizikle egitimin ilk okuma
yazma sirecine etkisi konusunda bu arastirmayla benzer sonuglara ulasmislardir. Yine bu
arastirmanin sonucuyla benzerlik gdsterir nitelikteki bir diger arastirmayi da Caydere Oztosun ve
Bulut Alir (2017) gergeklestirmistir. Arastirmalarinda mizikle desteklenen bir ilk okuma yazma
slrecinin, 6grencilerin Ginsliz sesleri tanima ile hece olusturma becerilerini kazanmada etkili
oldugunu ortaya koymuslardir. Ancak bu arastirmadan farkh olarak Gnli harfleri tanima,
hecelerden kelime iretme, ciimleye soluk alarak baslama becerilerine karsi mizikle egitimin
olumlu herhangi bir etkisinin olmadigini belirmislerdir. Ancak Caydere Oztosun ve Bulut Alir,

(2017) arastirmalarinda bu ¢alismada oldugu gibi arastirmaya 6zel sarkilar bestelememislerdir.

Yine bu arastirmada oldugu gibi arastirmaci tarafindan yapilan bestelerle ilkokul 4. sinif
fen bilimleri dersinde 5 hafta boyunca uygulamasini sirdidren Yangin, vd. (2016) ise
besteledikleri ¢ocuk sarkilarinin bu calismayla benzer olarak 6grenciler lzerindeki olumlu

sonuglarindan bahsetmisler, cocuklarin fen bilimleri dersine olan ilgi ve olumlu tutumlarinin

351 Sinirsiz Egitim ve Arastirma Dergisi, 7 (2), 294 - 356



(\Fzzz/ Muzikle ilk Okuma Yazma Ogretiminin ilkokul 1. Sinif Ogrencilerinin...
Burak SAHIN, Yalcin BAY

arttigi sonucuna varmiglardir. Bestelerini arastirmacinin yaptigi bir diger calisma ise Tan’in (2016)
ilkokul ikinci siniflarda ylrattiga ¢alismadir. Matematik dersinin dogal sayilarla garpma konusu
arastirmacinin kendi besteleriyle birlikte islenmis ve bu arastirmanin sonuglariyla paralellik
gosterecek bicimde dersi muzikle isleyen grubun matematiksel becerilerinde geleneksel egitim

goren diger goze carpan farkliliklar oldugunu ortaya ¢ikarmistir.

Yapilan bu arastirmanin sonuglarinda da yer alan miuzikle egitimin 6grencilerin yazma
becerilerini gelistirmesi durumu Ertek Babag ve Yildiz’in (2018) “dil gelisiminde muzigin yeri
nedir?” sorusunun cevabini ortaya koymaya calistiklari arastirmalarinda da mevcuttur.
Arastirmalarina gore erken yaslarda miuzikle tanisip blyliyen 0-6 yas arasi ¢ocuklarin dil
gelisimlerinin de olumlu olarak etkilendigini ortaya koymuslardir. Yine bu arastirmayla benzer
olarak Gordon, Fehd ve McCandliss, (2015) kendi arastirmalarinda muzik ile egitimin
okuryazarlik becerilerini arttirip arttirmadiginin ve arttiriyorsa ne denli arttirdiginin cevabini
aramislardir. Arastirmalarinin sonunda elde ettikleri bulgular baglaminda miuzik egitiminin
fonolojik beceriler bakimindan farkindalik sagladigini bununla birlikte miizigin hem miuziksel
hem de dilsel gelisimi olumlu anlamda destekledigini ortaya koymuslardir. Yine Tomlinson da
(2013) arastirmasiyla birlikte erken yaslarda mizikle tanisan ve i¢ ice olan ¢cocuklarin 6n bilgilerini

ise kosmalarini daha kolay basardiklarini belirtmistir.

ilk okuma yazma &gretim siirecinde ilkokul birinci sinif dgrencilerinin yasadiklari
sorunlar ortaya koymayi hedefleyen Ozcan ve Ozcan, (2016) 6grencilerin dil birimlerini
algilamaya yonelik problemleriyle birlikte benzer sesleri ayirt etmedeki zorluklardan bahsetmis
ve bunun sebeplerinden birini de aileden kaynaklanan gigliklerin oldugunu belirmistir. Yapilan
bu arastirmada ilk okuma yazma sirecinde hissedilen sesler cocuk sarkilariyla birlikte verildigi
icin deney grubu 6grencileri birbirine benzer sesleri ¢ok daha kolay ayirt edebilmislerdir. Hem
okul 6ncesi hem de ilkokul birinci siniflari kapsayan bir diger arastirmada Fisher, (2001) tamamen
bu arastirmaya benzer amaglarla yola ¢ikmis ve miuzikle yapilan dil egitimi ile miziksiz
gerceklestirilen dil egitimi karsilastirmistir. Arastirmanin sonuglarinda ise uygulamanin
gerceklestirildigi 4 siniftan mazigin en aktif sekilde kullanildigi siniflarin okuma farkindaliklari ve

dil becerilerinde diger siniflara gore gozle gorilir bir fark oldugunu ortaya koymustur.

Kendi bir uygulama yapmak yerine okul 6ncesi 6grencilerine verilen muzikle egitiminin
onlarin okuma yazma becerilerine olan etkilerini ortaya koymayl amaclayan arastirmalarin
analizini yapan Bolduc (2008) arastirmasinda egitimlerinde muizigin destek olarak 6gretime dahil

edildigi bir egitim sireci ylriten okul 6ncesi dénem c¢ocuklarinda okuma ve yazma
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potansiyellerinin daha kolay aciga ¢iktigi 6ne stirilmustiir. 6. ve 7. siniflari kapsayan bir arastirma
yapan Celikkol (2007) ise mizigin kelime kazanimi (zerindeki etkisini incelemis ve bu
arastirmayla benzer sonuglara ulasmistir. Mizik ile birlikte 6grenen 6grencilerin geleneksel
o0grenme yontemlerine goére daha basarili olduklari ve derse karsi daha istekli, daha gtidiilenmis
olduklarini ortaya koymustur. Bunun yaninda 6grencilerin derse katilim oranlarinin da arttigini

belirmistir.

Arastirmalarinda muzik egitimi alan grubun; almayan gruba gore not ortalamalarinin ne
denli Ustin oldugunu ortaya koyan Sendurur ve Akgil Baris, (2002) miizigin yalnizca duygulari
tatmin eden bir sanat dali olmadigini ayni zamanda bilissel gelisime de olumlu anlamda etki
ettigini belirmislerdir. Bu arastirmada da miuzikle ilk okuma yazma 06gretimi alan 6grencilerin;
almayan 6grencilere gore bilissel diizey bakimindan ne denli Gstiin ve donanimli halde sireci
tamamladiklari ortaya konmustur. Lakin bu noktada ilk okuma yazma 6gretim sirecinin
uygulayicilari olan sinif dgretmenlerine de biiyiik rol diismektedir. Yokus ve Onk Avsar (2014)
sinif 6gretmeni adaylarinin mizik dagarlarini tespit ettikleri arastirmalarinda, 6gretmen
adaylarinin miizik dagarlarinin diistik olduklarini séylemislerdir. Ek olaraksa yine bu arastirmanin
onerilerinde yer aldig Gzere sinif 6gretmeni adaylarinin mizik konusunda daha donanimli hale

getirme yolundaki calismalarin arttirilmasi 6nerisinde bulunmuslardir.

Arastirmada elde edilen sonuglardan yola ¢ikarak birtakim su énerilerde bulunulmustur:
Milli Egitim Bakanhgi Tiirkce Ogretim Programi’nda ilk okuma yazma 6gretiminde ritim ve mizik
kullanimina yer verilmeli; sinif ortamlari muzik altyapisina uygun sekilde diizenlenmeli, okullarda
mizik atolyeleri ve mizik odalari aciimali; sinif 6gretmenleri ve 6gretmen adaylari ritim ve
mizikle ilk okuma yazma 6gretimi konusunda bilgilendirilmeli; ritim ve mizikle egitimin, egitim
ve O0gretim silirecine olumlu ve olumsuz etkilerini ortaya koyacak arastirmalar yapilmasi alana

katki saglayacaktir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde gikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.
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YAZAR SORUMLULUK BEYANI

Yazarlar bu galismanin “Kavramsal Cergeve, Arastirma, Kaynaklari Toplama, Yazi Taslagi ve
Gorsellestirme” kisminin Burak SAHIN, “Tasarimi, Veri Analizi ve Yazilim, inceleme ve

Dizenleme” kisminin Dog. Dr. Yalgin BAY tarafindan yapildigini beyan ederler.
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