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Abstract

In this study, we aimed to study certain factors that prevent university students from participating in
recreational activities that affect the same in order to obtain more information on recreation, which is one
of the issues that almost all countries place importance on. The population of this study, which is cross-
sectional type of epidemiology study comprised 471 students. We contacted 407 students who were targeted
to contact all components of the determined population (86.4%). We may list top three factors that
constitute an impediment for participation of students to recreational events as “Facilities” 3.04(%0.7),
“Time” 8.46(£2.02) and “Lack of Information” 8.64 (£2.46) respectively. As we reviewed average points
obtained by students from sub-dimensions of the scale, we determined that, in all of the sub-dimensions,
average points of female participants are higher, that average points of the age group of “17-20” is higher
in the lack of friend sub-dimension, that average points of the Medical Documentation and Sekretaryship
program are higher in the psychology of individual sub-dimension, that average points of participants, who
did not do sports actively in the past, are higher in the “Lack of Interest” sub-dimension. We observed that
there are several constraints that prevent women, who participated to the study, from participating to
recreational activities. This issue suggests that such a situation may be an indicator of gender. Activities
can be organized to increase the participation of female students in recreational activities at the university.

Key Words: Leisure constraints, Recreational activities, Gender, University students.
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INTRODUCTION

Today, important achievements are made in the development and wealth level of societies
as a reflection of rapid developments in the fields of science, technology and industry.
The inclusion of machines in business life in a well-equipped way and functionally since
the industrial revolution facilitated the business life of people and led working hours to
decrease. Individuals have the opportunity to create a separate timeframe and leisure for
themselves, in addition to their daily motonous lives (Ozsaker 2012).

The daily lives of the individuals were examined in two categories: working hours and
off-hours. Off-hours are divided into two sub-headings: time related to existing activities
related to basic human needs, such as eating, sleep, and personal care, and leisure, which
includes recreation (Akyuz and Turkmen 2015). Although there are various definitions
of leisure time, this term generally refers to a privileged timeframe that is not used (Aslan
and Aslan 2001, Demirel and Harmandar 2009).

In other words, leisure time may be defined as ‘a time when an individual is free of any
obligations and connections that he/she has undertaken for himself/herself and others,
when he/she deals with the event he/she prefers for himself/herself, and acts
independently and freely’ (Akyuz and Turkmen 2015, Fancourt, Aughterson et al. 2021,
Kurt, Kurt et al. 2022). In the literature, it is determined that it would make a positive
contribution to individuals’ leisure time in activities that they may enjoy, may increase
personal satisfaction, which allowing them to improve and refresh themselves and learn

new concepts (Ozsaker 2012).

Recreation, which is listed at the top of the list of subjects on which almost all of the
countries of the world lay emphasis, is defined as a term that refers to any event performed
by individuals during leisure times that are left from working hours (Karagar and Pasl
2014). In brief, recreation is defined as “the body of interests that any individual may
perform to refresh himself/herself, to reveal any desires that are accumulated and to
satisfy himself/herself or to enjoy himself/herself by participating to creative and cultural
activities” and it is determined that recreational activities have positive outputs (Ustiin,
Kalkavan et al. 2016, Pense and Kasimoglu 2022).
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Leisure constraints are defined as “factors that stand as a barrier in formation of leisure
time preferences of individuals, and that prevent or preclude the same”. Individuals may
not wish to participate in recreational activities during their leisure time for various
internal or external reasons (Cakir, Sahin et al. 2016, Kim, Cho et al. 2020). In a study
that was conducted, it was determined that youngsters who are receiving university
education do not participate in recreational activities because they could not arrange time
management neatly and because they do not know how to spend leisure time (Ozsaker
2012).

Facilities provided by universities may be more facilitative, functional, and directional in
terms of allowing youth to positively spend their leisure time and participate in
recreational activities (Karagar and Pasli 2014). It is considered that allowing the youth
to make use of their leisure time effectively may improve their health status, increase their
social adaptation skills, and help them avoid risky behaviours (Fancourt, Aughterson et
al. 2021, Kurt, Kurt et al. 2022). Universities, which assume a great duty in terms of
raising health generations and introducing the same to society, make great contributions
to the development of students owing to the campus areas and facilities they provide
(Ozsaker 2012, Abbasi, Kianipour et al. 2018).

In consideration of the fact that universities are fundamental institutions that prepare
youth for social life in professional terms, in this study, we aimed to determine certain
variables that are considered to prevent and affect students who were receiving education
in the Vocational School of Health Services (VSHS) of a university that is active in the
Central Anatolia Region of Turkey during the fall semester of the 2017-2018 academic

year from participating in recreational activities.
MATERIAL AND METHODS
Research Model

The research model of the present study is cross-sectional type epidemiological research.
The population of this study comprised 471 students who were actively receiving
education in the VSHS of a university that is active in the Central Anatolia Region of
Turkey during the fall semester of the 2017-2018 academic year. The VSHS, which is
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included the body of the subject university, is engaged in education and training activities
at the associate level, and it is comprises three programs (normal education and evening
education) categorised under two departments. The medical services and techniques
department includes medical documentation and sekretaryship and first and emergency
aid programs, while the healthcare services department includes the elderly care program.
In the medical services and techniques department, 207 students were studying in the 1%
grade and 175 students were studying in the 2" grade, in the healthcare services
department, 52 students were studying in the 1% grade and 37 students were studying in
the 2"9 grade. The criteria for including students in the research group were as follows:
studying one of the subject programs within the body of the VSHS affiliated with the
relative university, willingness to participate in the study, and signing the ethical
committee consent form. We aim to contract the entire research universe without selecting
a sample. A total of 407 students (86.4%) who agreed to participate in the study were
included in the study.

Variables

The students completed a questionnaire that consisted of two sections. The questionnaire
comprised 34 questions in total; the first section comprised of (11 questions) on certain
sociodemographic characteristics of participants, as well as variables that we considered
to prevent participants from participating in recreational activities, and the second section

comprised of 18 questions [Leisure Constraints Questionnaire (T-LCQ)].

Personal Information Form: This form was prepared by the researchers to obtain
information on the sociodemographic characteristics of the participants. This section
includes 11 questions related to the sex and age of the students, program studied, type of
education, grade, education status of their parents, employment status in a work that
provides income, longest place of residence prior to the university, and self-perceived
economic level. In addition, this section also included five questions that covered
smoking, alcohol consumption, membership to student activities at the university,

membership status to a sports centre, and past experiences of active sports participation
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(Sabanci 2016), that is, factors that are considered to affect participation in recreational

activities.

Turkish version of the Leisure Constraints Questionnaire: The scale, which was
originally developed by Alexandris and Carrol (Alexandris and Carroll 1997) in 1997,
was developed to determine constraints that stand in front of participation in recreational
activities. The applicability and reliability of the original scale were developed in Turkish
by Giirbiiz et al. in Turkey in 2012 (Giirbiiz, Oncii et al. 2012). The T-LCQ is a 4-point
Likert scale that comprises 18 items and six sub-dimensions in total. Each of these sub-
dimensions comprises three items: Psychology of individual (Iltems 1, 2, and 3), lack of
information (Items 4, 5, and 6), facilities (Items 7, 8, and 9), lack of friend (Items 10, 11,
and 12), time (Items 13, 14, and 15) and lack of interest (Items 16, 17, and 18). The scale
items are listed and scored as “Absolutely Unimportant” (1 point) and “Absolutely
Important” (4 points). Cronbach’s alpha reliability coefficient was calculated as 0.85 for
the entire scale (Giirbiiz, Oncii et al. 2012, Yasartiirk, Uzun et al. 2016). In this study,
Cronbach’s alpha was 0.83, indicating that this value is reliable for the sample group.
Since the average points obtained in the sub-dimensions of the scale are high,
participation in recreational activities is prevented (Giirbiiz, Oncii et al. 2012).

Data Collection

We planned to collect data simultaneously from all students available in the same class at
course times determined by the relative school management. The researcher visited the
students during at the course, and the questionnaires were distributed. These forms were
completed under the supervision of the researcher only by students who were available in
the class on the day of the application. This study was conducted in accordance with the
principles of the Declaration of Helsinki. Preliminary information was provided to the
students on the realisation stages of the questionnaire prior to the collection of data,
stating that participants may participate in the research on a voluntary basis and that they
may abandon participation in the research even if they began to complete the

questionnaire. First, we requested students who agreed to participate in the study to sign
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an informed consent form. The students participating in the study then read and marked
the questions in the questionnaire.

Data analysis

Statistical analyses were performed using the IBM SPSS (Statistical Package for the
Social Sciences) software version 20.0.

The dependent variable of the study was defined as the average points related to the sub-
dimensions of the T-LCQ. Independent variables were assessed as certain
sociodemographic characteristics of students and certain variables considered to affect
participation in recreational activities. Descriptive statistics of the study are presented as
frequency, percentage distribution, average, standard deviation, and minimum and
maximum values. The variables were investigated using analytical methods
(Kolmogorov-Smirnov/Shapiro-Wilk test) to determine whether they were normally
distributed. Since parametric conditions were not satisfied, averages of two independent
groups were analysed using the Mann-Whitney U test, and group comparisons of the
above two groups were analysed using the Kruskal Wallis test. Groups were subjected to
Mann-Whitney U test with the completion of the non-parametric Kruskal-Wallis test to
determine the group that caused a specified significant difference (Otacioglu 2008). The

limit of significance (p value) for all tests was taken as 0.05.
Ethical Dimension of the Research

This study was approved by the Social and Science Research and Releases Ethics
Committee of Kirsehir Ahi Evran University (27.12.2017, KA11/05), and informed

consent was obtained from the students.

RESULTS

As shown in Table 1, 59.0% of the students who were included in the scope of the research
were female (n=239), and 80.1% of them (n=326) were aged between 17-20. Of the
students, 51.4% (n=209) received education in first and emergency aid programs, and
54.3% (n=221) received education in the 1% grade. 58.4% of those included in the research
group (n=238) marked “metropolitan city and city” as the longest place of residence

before studying at the university. The majority of the students (66.3%) emphasised that
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self-perceived economic level as “average”. A total of 2.2% of students (n=9) stated that
they were among the members of student communities where sports activities were
performed, 14.5% of the same (n=59) stated that they were among the members of a gym,
and 43.6% of the same (n=176) stated that they had past experiences of active sports
participation (Table 1).

Table 1

Distribution of some sociodemographic characteristics of the university students in Turkey

TOTAL

Characteristic Number Percentage?

Sex* (n=405)

Male 166 41.0
Female 239 59.0
Age (years) (n=407)
17-20 years 326 80.1
21-24 years 73 17.9
25 years or older 8 2.0
Programs (n=407)
First Aid and Emergency Service 209 51.3
Medical Documentation and Secretaryship 124 30.5
Elderly Care 74 18.2
Class (n=407)
1% class 221 54.3
2" class 186 45.7
Longest place of residence (n=407)
Metropolitan city and city 238 58.5
District 117 28.7
Village 52 12.8
Self-perceived economic level (n=407)
Good and above 114 28.0
Average 270 66.3
Poor and below 23 5.7
Membership status to the student communities (n=407)
Yes 9 2.2
No 397 97.8
Membership status to a sports center (n=407)
Yes 59 145
No 348 85.5
In the past experiences of active sport participation** (n=404)
Yes 176 43.6
No 228 56.4
Total 407 100.0
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* Two people did not specify their sex and three people did not specify their past experiences of active sport
participation.

T Percentages in the table may not add up to the total due to rounding.

When we review average points obtained from the sub-dimensions of BZEO-18, we
determined that top three factors that prevent participation to recreational activities are
“Facilities/Services” 3.04(%0.7), “Time” 8.46(+2.02) and “Lack of information” 8.64
(£2.46) (Table 2).

Table 2

Constraints on recreational activities participation in Turkish university students

Sub-dimensions N Mean (Standard Deviation) Min.-Max.
Psychology of individual 402 2.66 (£0.72) 3.00-12.00
Lack of information 396 2.80 (ﬂ:075) 3.00-12.00
Facilities/services 394 3.04 (£0.75) 3.00-12.00
Lack of friend 399 2.53 (£0.81) 3.00-12.00
Time 397 2.81 (+0.67) 3.00-12.00
Lack of interest 401 2.46 (£0.79) 3.00-12.00

As shown in Table 3, differentiation is in favour of female students (p<0.05) in
consideration of the ranking averages of the points that students received from the sub-
dimensions of the leisure constraints scale. The ranking average points that female
students obtained from all of the sub-dimensions were higher than those of male students.
Regarding lack of friend sub-dimension, we may observe that the ranking average points
of students, who are included to the age group of “17-20”, are higher than those of other
age groups (p=0.047). As a result of the Kruskal Wallis analysis that was conducted to
determine whether the average points that participating students received from the of
“Leisure Constraints” sub-dimension, we determined a statistically significant difference
in the psychology of individual sub-dimension in terms of the variable of “program
studied” by students (p=0.025). The average ranking points of students receiving
education in the medical documentation and secretaryship program were higher than
those of students receiving education in other programs. No significant difference was
detected in the review of the sub-dimensions of the leisure constraints scale by longest

place of residence and self-perceived economic level (p>0.05). No significant difference
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was detected in the review of the average points of the sub-dimensions of the leisure
constraints scale by membership in a sports centre. According to the analysis of the results
of the Mann-Whitney U test, we detected a significant difference between the ranking
average points of the lack of interest sub-dimension and the variable of doing sports
(p=0.029). The ranking average points of those who had no past experience of active
sports participation were higher than those of who had past experiences of active sports

participation (Table 3).
Table 3

T-LCQ sub-dimensions compared to some socio-demographic characteristics of Turkish

university students

CHARACTERISTIC SUB-DIMENSIONS

Psychology

Lack of Facilities/ Lack of . Lack of
of . . . . Time .
o information Services friend interest
individual
Mean Mean Mean Mean Mean Mean
Sex N Rank N Rank N Rank N Rank N Rank N Rank
Male 166 1757 166 1789 166 1888 166 1843 166 1815 166 181.1
Female 239 2219 239 2197 238 2121 239 216.0 239 218.0 239 218.2
Test statistic; U:15310; U:15842; U:17480; U:16728; U:16261; U:16205;
p valuei z: -3.956; z: -3.486; z:-1.997; z: -2.708; z: -3.126; z: -3.162;
p<0.001 p<0.001 p=0.046 p=0.007 p=0.002 p=0.002
Age (years)
17-20 years 326 2019 326 1998 325 2046 326 207.3 326 1999 326 207.0
21-24 years 73 211.1 70 218.1 73 2038 73 200.2 73 222.1 73 188.2
gfde?’ears O g 268 8 2446 8 1579 8 1049 8 2074 8 2284
Test
statistic;p KW:0.693;  KW:2.470;  KW:1.272; KW:6.122; KW:2.198; KW:1.905;
value} p=0.707 p=0.291 p=0.530 p=0.047 p=0.333 p=0.386
Programs
MDS** 124 2277 124 2200 124 2038 124 211.1 124 2225 124 210.5
EIderIyCare 74 193.1 73 194.1 74 1931 74 194.5 74 201.3 74 203.1
FAES** 209 193.8 206 198.0 208 207.0 209 203.2 209 1940 209 200.6
Test
statistic;p KW:7.403; KW:3.442; KW:0.796; KW:0.955; KW:4.758; KW:0.585;
valuei p:0.025 p=0.179 p=0.672 0.620 p=0.093 p=0.747
Longest place of residence
Metropolitan 00 5055 238 2020 237 1988 238 2006 238 2085 238 2094
city and city
District 117 204.0 117 207.0 117 2133 117 207.2 117 1974 117 188.4
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Village 52 2108 52 2062 52 2027 52 2125 52 1983 52 214.3
Test
statistic:p KW:0.217;  KW:0.167;  KW:1.223; KW:0.573;  KW:0.856;  KW:3.014;
values p=0.897 p=0.920 p=0.543  p=0.751 p=0.652 p=0.222
Self-perceived economic level
Sb%?/ia”d 114 1930 114 1896 114 1948 114 1911 114 2061 114  207.0
Average 270 2087 270 2089 270 2081 270 2075 270 2047 270  203.8
Poor and 23 2033 23 2174 23 1934 23 2236 23 1857 23 1912
below
;Zsttistic,p KW:1.455; KW:2.537;  KW:1.237; KW:2.149;  KW:0.619;  KW:0.353;
value: p=0.483 p=0.281 p=0.539  p=0.341 p=0.734 p=0.838
Gym membership
Yes 59 177.0 59 188.2 59 213.6 59 200.0 59 205.6 59 206.5
No 348 208.6 348 206.7 347 201.8 348 204.7 348 203.7 348 203.6
Test U:8671; U:9331; U:9638; U:10032; uU:10171; U:10121;
statistic;p z:-1.933; z:-1.131; z.-728; z: -283; z: -115; z: -175;
valuei p=0.053 p=0.258 p=0.467  p=0.777 p=0.908 p=0.861
In the past experiences of active sport participation
Yes 176 1928 176 1978 176 209.7 176 1909 176 207.3 176 1882
No 228 2100 228 2061 228 1961 228 2115 228 1988 228 2135
Test statistic: U:18359; U:19244; U:18611; U:18019; U:19216; U:17551;
value’i 7. -1.483; z:-0.712; z:-1.172; 2:-1.773; 2. -0.738; 7. -2.179;
P p=0.138 p=0.477 p=0.241  p=0.076 p=0.461 p=0.029

iIn the above table, results of Kruskal-Wallis analysis are provided for the variables of age groups,
programs, longest place of residence, and self-perceived economic level, and analysis results of the Mann-

Whitney U test are provided for all of the other variables.

**Abbreviations MDS=Medical Documentation and Secretaryship; FAES=First Aid and Emergency

Service
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DISCUSSION

This study aims to review the correlation between various variables by determining
various factors that may prevent university students from participating to recreational
activities.

In this study, we determined that university youth have difficulty participating in
recreational activities. We determined that top three factors that prevent students from
participating in recreational activities are “Facilities,” “Time” and “Lack of information”.
We observed that students did not participate in activities for various reasons, such as
lack of a sufficient number of facilities, lack of time and lack of information (when and
where the activity shall be provided and who shall provide the activity). In the study by
Kogak, which reveals the constraints that prevent members of large-scale health and
fitness clubs in Ankara from participating in leisure time events, top three constraints are
revealed as “Facilities/Services”, “Time” and “Lack of information” (Kogak 2017). The
results obtained in Kogak’s (2017) study match the findings of the present study. In a
study conducted by Honga and Cetinkaya on 232 university students aged between 18-
30, who were receiving education in the Physical Education and Sports Teaching
Department, Kastamonu University, with regard to constraints that prevent participation
in leisure activities, it was emphasized that the facilities sub-dimension is the biggest
constraint for leisure activities, followed by lack of information and psychology of

individual, respectively (Honga and Cetinkaya 2017).

In a study conducted by Kabaday1 et al. on 200 students who were receiving education at
Ondokuz Mayi1s University, with regard to constraints that prevent participation in leisure
activities, it was emphasised that “lack of time” is the biggest constraint (Kabaday1, Eski
et al. 2017). In the questionnaire developed by Masmanidis et al. to measure self-
perceived constraints of 3041 students, studying in Greek universities, in participation to
recreational sports programs, three factors that constituted a constraint in participating to
campus recreation programs were listed as “Accessibility”, “Lack of information”, and
“Facilities/Services”, respectively (Masmanidis, Tsigilis et al. 2015). In the study

conducted by Kara and Ozdedeoglu on total of 238 persons, i.e. 152 females and 86 males,
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58.4% of whom were aged between 21-30, who were living in the capital of Turkey, who
were residing in various districts of the city and who were/were not participating to
recreational activities, it was emphasised that top three constraints are “Access”, Time”,
and “Lack of friend” (Kara and Ozdedeoglu 2017). We may say that the specific ranking
differences between aforementioned studies and the results of the present study originate
from the usage of other characteristics of the subject group and a different measurement

tool.

Several factors may affect individuals’ participation in recreational activities, particularly
social gender inequality (Stankowski, Trauntvein et al. 2017, Selvaratnam, Snelgrove et
al. 2021). When we reviewed the average values of the attitudes exhibited by students
toward sub-dimension by their gender, we determined that females faced more constraints
than males on any sub-dimension (psychology of individual, lack of information,
facilities, lack of friend, time, and lack of interest) in terms of participation in recreational
activities. In furtherance of our study, in the study conducted on 1459 voluntary students
studying high school education in seven different regions of Turkey in order to determine
factors that prevent high school students from participating to recreational activities,
Ayhan et al. (2018) emphasized that females faced constraints in all of the sub-dimensions
(Ayhan, Ekinci et al. 2018). Kara and Ozdedeoglu stated that female participants scored
higher than male participants on all sub-dimension (Kara and Ozdedeoglu 2017). These
findings are consistent with the results of research on university students conducted in
this study. We consider that such situation may source from the fact that females are
subjected to social gender inequality due to pressure (Ayhan, Ekinci et al. 2018).
However, studies have revealed no correlation between these issues and the present
findings. For example, Kabaday1 et al. emphasised that male students are affected more
than female students in the sub-dimensions of student gender, lack of time, and lack of
friend (Kabaday1, Eski et al. 2017). In studies conducted by Demirel et al. (2017) and
Kogak (2017), it was emphasized that there was no significant difference between the
gender of participants and sub-dimensions of the leisure constraints scale (Demirel,
Demirel et al. 2017, Kogak 2017).
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We observed that age has an impact on participation in recreational activities and that
students aged between 17-20 are constrained from participating in recreational activities
due to a lack of friend. In furtherance of our findings, in a study conducted by Has on 411
persons employed in the health sector in Osmaniye province between 2015-2016, it was
stated that the average points of those aged between 18-22 were higher in the lack of
friend sub-dimension than those aged between 23-27 and 28-32 [22]. Contrary to
aforementioned findings, Kocak (Kogak 2017) emphasizes in his study that there is a
statistically significant difference in the lack of friend sub-dimension of participants aged
between 31.31+9.06 in average, and that there are less number of constraints in the age
groups of 18-25 and 26-35 in the sub-dimension of lack of friend in comparison to the
age group of 36-45. The following factors may play a role in the formation of the results
obtained in the aforementioned study: younger university students, come to a new
environment and increase the importance level of friendships in terms of participation in
recreational activities. Studies have also revealed that age is not an important variable in
participation in recreational activities. Honga and Cetinkaya emphasised in their study
that there was no significant difference between the average points that students received
from all sub-dimensions of the scale and age groups (Honga and Cetinkaya 2017).
Likewise, in a study conducted on 252 university students receiving education in the
Faculty of Sports Sciences, Istanbul University, Demirel et al. emphasised that they could
not find any statistically significant difference between leisure constraints and age groups
(Demirel, Demirel et al. 2017).

As a result of the findings obtained from the study, it was determined that students
receiving education in medical documentation and secretaryship program faced more
constraints on the psychology of individual sub-dimension than students receiving
education in other programs. Kabaday1 et al. (2017) emphasised that students studying in
the Faculty of Education, Faculty of Sports Sciences, and Faculty of Theology
experienced problems participating in leisure activities due to a lack of facilities
(Kabaday1, Eski et al. 2017).

It is determined that the constraint that prevents individuals who have no past experience

of active sports participation from participating in recreational activities is lack of interest.
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This is an expected situation, and it may be explained by the fact that students who had
no past experience of active sports participation did not show the required level of interest
in recreational activities, and therefore, that a constraint occurs. Contrary to our findings,
Ayhan et al. emphasised that they could not find any statistically significant difference
between the level of sports participation and the factors that prevent participation in

recreational activities (Ayhan, Ekinci et al. 2018).

Leisure time is directly associated with many variables such as age, longest place of
residence, and income level (Kabaday1, Eski et al. 2017). When the results of our study
were examined, no statistically significant differences were found in all sub-dimensions

in terms of age, longest place of residence, and self-perceived economic level.

We used a cross-sectional study design, so it is difficult to infer causality among the study

variables. When interpreting these results, you considered this situation.

CONCLUSION

Recreational and sports activities that play a critical role in leading a healthy life are
closely related to outcomes obtained in early life. We observed that there are several
constraints that prevent women, who participated to the study, from participating to
recreational activities. This suggests that this situation may be an indicator of gender. In
this regard, when we consider that the study group is comprises university students, we

are of the opinion that the obtained findings may be assessed as striking.

To ensure that the youth participate in recreational activities and to increase their
participation rates, one may make an investment for the future by establishing a separate
consultancy centre, by taking social gender equality as a basis, by providing educational
information in the assessment of leisure events, by introducing student communities, and
by including their curriculum information that encourages them to engage in sports and

physical activities.

In researches that shall be conducted on this issue in the future, studies, which include
various socio-cultural variables and qualitative techniques with regards to recreational

activity preferences and constraints and in which the number and heterogeneity of
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participants are increased across Turkey, may be conducted. In addition, we considered
it beneficial to review the findings of studies conducted across Turkey in terms of

planning and management of recreation areas.
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Abstract

Property rights are the main components of liberal economic system. Therefore, free market economies
support institutional mechanism and political economic performance of the countries. More specifically,
property rights protection and income inequality are the key legal and economic factors for economic
growth. However, literature is lack in order to explain the relationship between property rights protection
and income inequality in a theoretical and statistical way. This paper aims to fill these gaps with political
economic perspective and through simple country analysis. It is important to show this relationship in order
to show up the substitutability of legal protection of property rights with the political economic perspective
in the event of income inequality. Especially developing countries are under the impact of efficient or
inefficient institutions and political economic problems. In order to verify our hypothesis, this study try to
reveal whether or not property rights protection and income inequality have a negative relationship simply.
It is chosen Russia and Turkey as sample states and simple ordinary correlation analysis has done. The
empirical results show the negative correlation between income inequality and legal protection of property
rights under relevant conditions. Empirical results are consistent with the theoretical background and
literature review part of this study.

Keywords: Political Economy, Property Rights, Income Inequality, Russia, Turkey.

INTRODUCTION

Property rights are the key market supporting institutions. They help to market
mechanism through implementations and their efficient results. Therefore, property rights
are assumed to be well defined and perfectly protected because of zero transaction costs
in the world of neoclassical economy (North, 2002; Leblang, 1996; O’Driscoll and
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Hoskins, 2003). Protection of property rights has crucial role on economic growth through
influencing individuals’ expected opportunity sets, resource allocation (Foss, 2010: 93;
Hoskins and Eiras, 2002: 40) and reducing transaction costs (Mahoney, 2004). In addition
to property rights protection, income inequality is also key factor for economic
performance or welfare issues in the economies. Especially in developing countries lack
of efficient institutions and political instabilities affect the market mechanism in a
negative way. However, more specifically the literature is lack in order to explain the
relationship between property rights protection and income inequality as an individual
economic indicator. This paper aims to show this relationship in order to show up the
substitutability of legal protection of property rights with the political economic
perspective in the event of income inequality. Legal protection becomes substitutable for
rich agents with political protection under the conditions of high-level income inequality
and undemocratic type of regime. In order to support the hypothesis, to reveal whether or
not property rights protection and income inequality have a negative relationship is vital.
Therefore, it is chosen Russia and Turkey as sample states and we make simple ordinary
correlation analysis. The results show the negative correlation between income inequality
and legal protection of property rights under relevant conditions. They are consistent with

the expectations.

The remaining part of the paper is organized as follows. Part one covers political
economic background of property rights. Part two explains the literature review, in part
three ordinary correlation analysis with a special focus on Turkey and Russia and then
the empirical results are presented. In the last part of this study general conclusion and

policy recommendations are presented.

POLITICAL ECONOMIC UNDERSTANDING OF PROPERTY RIGHTS
Property Rights as an Institution

The basic institutions in free market economy are property rights and also freedom of
contracts with an efficient governmental control. Pejovich (1990) analyze the property
rights economics through institutional economics perspective clearly. According to his
approach, those institutions help to “generate incentives that have specific and predictable

effects on the behavior of decision makers, the allocation of resources and the flow of
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innovation”. More specifically scarce goods and transaction costs in the market
economies caused the construction of property rights in the system. “Property rights” in
other words “right of ownership” increase incentives for the owner to seek and reach the
highest-valued use for possible resources. From the ownership concept; the right of
ownership consists of some basic functions. These are; usus means the right to use an
asset, fructus means the right to capture benefits from that asset, abusus means the right
to change its form or substance and the right to dispose that gives the individuals or
owners to sale. In addition, the right of ownership affects economic behavior in several
ways such as; Exclusivity of ownership that provides incentives for those who own assets
to put them into the highest-valued uses, transferability of ownership that provides
incentives for resources to move from less-productive to more-productive owners and
constitutional guarantee of ownership that separates the accumulation of economic wealth

from the accumulation of political power” (Pejovich, 1990: 28-29).

Thanks to “exclusivity of ownership” individuals who own the asset have right to owner
has the right to access, dispose and use. The owner is responsible for the cost and benefit
of his/her rational choices. In addition, with the right of transferability of ownership
owners can transfer the assets freely to the chosen parties. This property right help to
efficient allocation of resources in the markets. Because owners have right to transfer
their assets to most productive players in the markets. The property right that gives
constitutional guarantee to the owners help to diminish the possible negative impacts of
political power. Economic well-being of the politicians generally increases when they
move up the power. Absence or weak constitutional guarantee of property rights in the

political market has decisive influence on one’s economic wealth.

Freedom of contracts is a legal right that provide free economic behavior to the players
in the free market mechanism. Contracts or the law of contracts are the tools in order to
link the property rights and economy. Therefore, directly or indirectly property rights and
freedom of contracts help to create economic output in the markets. More specifically

contractual agreements (Pejovich, 1990:31);
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. Encourage the exchange process simultaneously

. Encourage the optimal level of economic activities
. Reduce transaction costs

. Affect trade activities

. Reduce risks in the market

Free contracts or law of contracts are the rights that are given to the individuals by the
liberal system or, with an institutional perspective, are the rights that are given by the
efficient judicial system. In this type of economic systems, roles of governmental
organizations are focusing on the efficiency and managing the system depending upon
the rules of the game. Property rights and contractual agreements output depends upon
the states’ behavior. Market mechanism is efficient if rules are benefit for the individuals.
Otherwise, rules can cause costs because of the individuals’ behavior for this time. In
other words, efficient rules reduce the institutional and individual risks therefore limiting
the governmental control (constitutional government) such as the director of the game in

order to enforce the rules including itself most beneficial for economy.

Property Rights and Market Mechanism

Property rights can be defined through liberal market mechanism. The basic term of this
economic system is scarcity. Because of the scarce goods individuals have to make
choices. Our choices and also scarcity of goods in the nature create competition in the
market. Production, consumption and allocation of scarce goods can be efficient through
property rights protection. So, scarcity can get out of being a central problem thanks to
property rights only. Property rights are the only practical way that can solve this
problem. Efficient income distribution is possible through protection of property rights.
As there are property rights, individuals decide in a rational way. This is because
“property rights” is an economic concept. Property rights present framework to the
individuals in order to able to use and know their rights on the goods. This is an economic

right because people know how to control the process freely. Property right can be defined
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as an economic right because they are about current and future time properties. In

addition, they resulted with economic output in the market mechanism.

Scarce inputs used in production process in order to have output. So, property rights
support production function such as land, labor, human and physical capital, technology
and entrepreneurship in the market economy. In developing countries, political economic
institutions include in the judicial system impacts the developments in the economies.
For instance; when the legal protections increase in these types of countries the number
of the investments also increase (Dao, 2021:329). It means that firms or individuals begin
to trust the countries legal protection process. In addition, contractual process has a
relationship with the protection of property rights directly. It helps to reduce the risks for
investors and also for entrepreneurs. Political economic problems such as abusing the
political power and corruption are the results of weak protection of property rights (Dao,
2021:330). So, it means that, depending upon these dimensions, corruption leads to
income inequality but mainly income inequalities arise from weak protection of property

rights.

Productivity of the economies depends upon the role of profit and price issues. The
efficient usage of the resources and transfer of these type of goods will help to prevent
the high costs and risks during the production process. In addition, as it is defined above,
the right of ownership through property rights creates incentives for producers in the
market. The economic rights such as to own, to transfer and to use of resources help to
gain profit because individuals and organizations choices or preferences are the results of
their interests. They can be able to gain profit with transferring the low-valued goods to
high-valued ones. In addition, thanks to freedom of contracts individuals have rights to
free seeking, negotiating, exchanging simultaneously. Property rights help to minimize
the “cost of exchange” through the high satisfaction of the individuals thanks to their own
rational and free decisions. This is an institutional environment that is embedded in the
economy. Individuals are self-interested and their choices also determine the prices in the
markets. In other words, price and quantity of the scarce goods in the market depends

upon the rational choices.
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SELECTED LITERATURE REVIEW

As Cooter and Schéfer (2012: 407) asserted that “...the richest people are so rich that
they can transform their wealth into political power and monopoly positions and need no
constitutional safeguards to protect it.” In the oligarchic countries, rule of law is
meaningless for the richest families because concentration of political power, which
weakens rule of law, increases in the extreme inequality (Cooter and Schéfer, 2012: 409).
Alesina and Rodrik (1994), Persson and Tabellini (1994) and Benabou (1996) showed
that inequality is harmful for growth. Scholars also identified the effect of property rights
protection on economic growth (Everest-Phillips, 2008; Besley and Ghatak, 2009; Hall
and Jones 1999; Knack and Keefer 1995; Acemoglu et al. 2004; O’Driscoll and Hoskins
2003; Hoskins and Eiras, 2002; Haydaroglu, 2016).

Clearly defined, protected and enforced property rights reduces uncertainty and promotes
investments (Ball and Kesan, 2010; Johnson et al., 2002; Kerekes and Williamson, 2008;
Torstensson, 1994). Apart from the well-defined substantive rules, court performance
also plays key role for property rights protection (Ball and Kesan 2010). Court
performance has more apparent impact on economic growth than substantive law. Since
most of the people in the society adapt their opportunity sets and expectations according
to the institutional operations of judiciary rather than the efficiency of legal rules. It is
easier to observe the efficient performance of judiciary than the efficacy of substantive
rules which require expert knowledge. For instance, in Turkey, there is a positive
relationship between institutional performance of judiciary and economic growth for the
time period of 1980-2010 (Emin Benli, 2017).

Insufficient protection of property rights causes inefficient allocation of scarce resources
(Furubotn and Pejovich, 1972). According to Torstensson (1994), economic growth will
be positively affected by well-defined and protected property rights through the channels
of human capital and technology. Otherwise, productive activities of human capital turn
into rent-seeking and redistributive activities. Dinger (2007) found that if the well
protected property rights exist in a country, the positive effect between property rights
and economic performance increases. According to Clague et al. (1999), economic

growth increases when the property rights on financial assets are protected. In addition,

USBED 2022 4(7) Fall/Giiz



Hande EMIN BENLI

higher degree of social polarization reduces the secure of property rights that negatively
influence economic growth (Keefer and Knack 2002). Glaeser et al. (2003) and Sonin
(2003) asserted that good institutions are mostly based on equal income distribution. In
addition, Gradstein (2007) considered the protection of property rights as a political
outcome. The author states that the more protection of property rights leads increases the
level of equal income distribution and reduces political bias. If these conditions exist, “the
politically influential rich elite may prefer to relinquish its power through democratization
in order to commit future policy makers to the enforcement of property rights, thus
ensuring larger investment and faster growth along the transition path.” (Gradstein, 2007:
252). Thus, democratization, as a commitment to protect property rights, only emerges in
equal economy (Gradstein, 2007). Sonin (2003) also have important contribution to the
literature. The author asserted that “Rich agents use their wealth and accumulated political
power to shape economic institutions in their favor.” (Sonin, 2003:716). Sonin (2003)
also displayed that if the rich people have enough political power to determine the level
of public protection of property rights, public protection weakens in the long-run period.
The author gives an example from Russia that Russian state failed to provide well defines
property rights because of oligarchs’ political power. On the contrary, Persson and
Tabellini (1994) differs from Sonin (2003) in terms beneficiaries of redistribution.
Persson and Tabellini (1994) alleged that incomplete property rights protection causes a
redistribution of wealth from rich to poor agents. In other words, poor agents benefit from
redistribution but according to Sonin (2003), rich agents benefit from incomplete property

rights protection and or redistribution.

SIMPLE EMPIRICAL ANALYSIS: COUNTRY SAMPLES

Data and Methodology

Data for the income inequality were collected from United Nations University’s ‘World
Income Inequality Database’ (WIID). Property rights protection data were provided from
‘International Property Rights Index” (IPRI). Sample countries are chosen as Russia and

Turkey?, according to ‘The Economist Intelligence Unit's Democracy Index’ (EIUDI)

2 Turkey and Russia are chosen as sample countries because they are both developing countries. In addition,
they have both strategic importance about past/current political economic issues in the World. Turkey has
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which categorizes countries into four groups. Russia is also analyzed in addition to
Turkey because it is listed in the category of authoritarian regime and it is known as a
developing country like Turkey. Simple ordinary correlations were calculated by Eviews

with using Principal Components Analysis.

Empirical Results

This paper asserts that legal protection becomes substitutable for rich agents with political
protection under the conditions of high-level income inequality and undemocratic type of
regime. In order to support our hypothesis, we examine whether or not property rights
protection and income inequality have a negative relationship. We choose Russia and

Turkey as sample countries and we make simple ordinary correlation analysis.?

Analysis covers the time period of 2007-2013 because of the lack of dataset before 2007
in the IPRI and after 2013 in the WIID*,

Table 1

Ordinary Correlation Results for Turkey, 2007-2013

Ordinary Correlations for Turkey, 2007-2013

PRPI_T INIE_T
PRPI_T 1.000000
INIE_T -0.005231 1.000000

Table 1 very clearly shows ordinary correlation results for Turkey for the time period of
2007-2013. According to the empirical results, there is a negative correlation between
property rights protection (PRPI) and income inequality (INIE). The value of the negative

correlation is nearly -0.005.

also hybrid competitive authoritarian regime while Russia has post-soviet authoritarian regime. These two
countries are chosen in order to reveal the importance property right issue under the indicated common
country profiles.

3 The most general aim of this article is to proof the theoretical argument of the “positive or negative
relationship between property rights protection and income inequality”” with using simple concrete method.
Therefore, simple correlation method is done to prove this political economic argument. For further studies
and arguments, time series analysis, cross country analysis will be done.

4 International Property Rights Index and Income Inequality Database variables for the sample countries
are not available for long period of time. These variables will be collected in different type of databases
separately.
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Table 2

Ordinary Correlation Results for Russia, 2007-2013

Ordinary Correlations for Turkey, 2007-2013

PRPI_T INIE_T
PRPI_T 1.000000
INIE_T -0.734421 1.000000

In addition to Turkey, Table 2 shows ordinary correlation results for Russia for the time
period of 2007-2013. According to the empirical results, there is also a negative
correlation between property rights protection and income inequality. The value of the

negative correlation is nearly -0.734.

Tables display that negative correlation in Russia is higher than Turkey. It seems
reasonable because Russia is in the category of authoritarian regime while Turkey was

ranked in the hybrid regime according to the EIUDI.

CONCLUSION AND RECOMMENDATIONS

Economic performance of the countries and especially sustainable economic growth in
the countries are under the impact of efficient or inefficient institutions. Specifically,
protection of property rights supports the efficient allocation of resources. Efficiency and
protection of property rights depends upon the legal institutions, liberal market
mechanism and also political stabilities.

Inequalities are the political economic factors that are under the impact of institutional
mechanisms. They create negative incentives and outcomes in the economies individually
and socially. The lack of efficient property rights prevents individuals’ economic abilities
such as exclusivity of ownership, transferability of ownership and constitutional
guarantee of ownership. Because of the complexities in legal systems income inequality
reveals as an economic problem. From the supply and demand side, thanks to well
protected property rights, efficient allocation of resources can be occurred. Illegal process
will be under control, firms will rely on the countries legal systems and rules, coordination

problem between the players in the market will decrease.
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This study aims to explain the political economic side of property rights clearly. Property
rights are the economic institutions in the market mechanism. Therefore, this study offers
the political economic background of the property rights, it presents the relationship
between property rights and income inequality through the theoretical background,
literature and the sample country case. In line with the theoretical background and
literature review, and according to the empirical results of this study there is a correlation
and there is a negative relationship between property rights and income inequality for

Turkey and Russia.

The lessons learned from the results of this study extreme income inequality must be
reduced otherwise political protection of property rights take legal protection’s place in
favor of rich agents in the society. Moreover, legal protection of property rights must be
improved by lowering its transaction costs. It can be started with increasing the
performance and efficiency of judicial systems. Last but not least, in Turkey and Russia,
growth-oriented legal reforms should be improved by protecting makers of wealth

through the rule of law. Economy-oriented rule of law should be established.
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Bu aragtirmanin amaci, Science, Technology, Engineering, Mathematics (STEM) etkinliklerinin 6gretmen
adaylarinin entegre Fen, Teknoloji, Mithendislik, Matematik (FeTeMM) 6gretim y6nelimi, farkindalik ve
tutumlarina etkisinin incelenmesidir. 2019-2020 egitim 6gretim yilinda Fen Bilgisi Egitimi Ana Bilim Dali
ve [lkdgretim Matematik Egitimi Ana Bilim Dali’nda 6grenim gérmekte olan iigiincii simif diizeyindeki 34
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STEM Etkinliklerinin Ogretmen Adaylarinin Entegre FeTeMM Ogretim
Yonelimi, Farkindalik ve Tutumlarina Etkisinin Incelenmesi

Yénelimleri Olgegi”, “FeTeMM (STEM) Farkindalik Olgegi”, “STEM Tutum Olgedi” ve arastirmacilar
tarafindan olusturulan goriis formu uygulanmistir. 14 hafta boyunca probleme dayali 6grenme ile STEM
disiplinleri dikkate alinarak 6gretmen adaylar1 problem ¢dzmeye tesvik edilmis, STEM’i daha yakindan
tanimalar1 konusunda uygulamali ve teorik olarak anlatimlar gergeklestirilmistir. Arastirmanin sonucunda
tiim 6lgeklerden elde edilen verilere bakildiginda 6n test-son test karsilagtirmasinda son test lehine anlamli
puan artiglarinin yani sira anlamli diizeyde olmayan artiglara ve bazi puanlarda diigiislere rastlanilmstir.
Nitel verilere g6z atildiginda karsilasilan olumsuz durumlarin varligi, STEM uygulamalarinda disiplinlerin
entegrasyonuna dikkat edilmesi, farkindalik kazanma ve olumlu tutumlarin olusturulmasinda anlamli bir
etki olugsmasina engel olsa da gerceklestirilen probleme dayali 6grenme ile STEM egitiminin 6gretmen
adaylar1 iizerine olumlu etkisinin oldugu, 6gretmen adaylarinda bilgi edinme ve merak uyandirma
konusunda etkili oldugu ifade edilebilir. Bu ¢alismada elde edilen sonuglar dogrultusunda Onerilerde
bulunulmustur.

Anahtar Kelimeler: STEM etkinlikleri, Probleme dayal1 6grenme, Ogretmen adaylari

Examination of the Effect of STEM Activities on Pre-Service Teachers' Integrative

STEM Teaching Intention, Awareness and Attitudes

Abstract

The purpose of this research is to examine the effects of Science, Technology, Engineering, Mathematics
(STEM) activities on pre-service teachers' integrative STEM teaching intention, awareness and attitudes.
In the 2019-2020 academic year, the study group consists of the third grade 34 pre-service teachers studying
in the Science Education Department and the Elementary Mathematics Education Department. As the
research method, embedded mixed design was used. The quantitative part of the mixed design consists of
the one-group pretest-posttest design, and the qualitative part is the case study. “Integrative STEM Teaching
Intention Questionnaire”, “STEM Awareness Scale”, “STEM Attitude Scale” and the opinion form created
by the researchers were applied. Considering STEM disciplines with problem-based learning on a 14-week
period, pre-service teachers were encouraged to solve problems, and practical and theoretical explanations
were provided about getting to know STEM better. As a result of the study, when the data obtained from
all scales were examined, in the pretest-posttest comparison, besides significant increases in favor of the
posttest, non-significant increases and decreases in some scores were observed. When looking at the
qualitative data, it can be stated that although the existence of negative situations in STEM practices
prevents a meaningful effect on the integration of disciplines, awareness and formation of positive attitudes,
it can be stated that STEM education has a positive effect on the pre-service teachers, and also it has been
gaining knowledge and arousing curiosity. Suggestions were made in line with the results obtained.

Key Words: STEM activities, Problem based learning, Pre-service teachers
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GIRIS
Sanayi ve teknoloji alanindaki gelismeler egitim politikalarinda giincellemeler
yapilmasini zorunlu hale getirmis, egitim kurumlarinin bilim, teknoloji ve endiistrideki
gelismeleri takip edebilmesi amaciyla fen, teknoloji, miihendislik ve matematik
disiplinlerini iceren (Sanders, 2008) STEM akiminin olugmasina Onciilik etmisgtir
(Akgiindiiz vd., 2015). STEM kavrami, dgretmenler, yoneticiler, politikacilar ve diger
kitlelerin ilgi odagi haline gelmistir. STEM uygulamalarina yonelik ¢esitli caligmalar
stirdliriilmekte olup (Barakos, Lujan ve Strang, 2012) bu akim bir¢ok bilimsel arastirma,
yayimlanan raporlar ve STEM egitimine yonelik kurulan merkezleri de beraberinde
getirmistir (Akgilindiiz vd., 2015). Yapilan arastirmalar dogrultusunda STEM egitiminin
21. yiizy1l becerilerini kazandirma konusunda 6nemli bir rol oynadigi uluslararasi boyutta
kabul gormiistiir (Aydeniz ve Bilican, 2018). STEM egitimini 6nemli kilan faktdrlerden
en kritik olan1 bireylerin gercek hayatta karsilasabilecekleri problemlerdir. Bu
problemlerin birden fazla ¢oziimii olabilecegi gibi ¢oziimiinde birden fazla disiplinin
entegrasyonunu gerektirmektedir (Honey, Pearson ve Schweingruber, 2014; Williams,
2011). Bu da probleme dayali 6grenmeyi STEM egitiminin gergeklestirilmesinde bir
zemin haline getirmektedir (Bozkurt-Altan, 2018).

Probleme Dayali Ogrenme

Probleme dayali 6grenme, isbirlikli 6grenme ortamlarinda bireylerin giinliik hayatta
karsilastiklar1 problemleri tanimlayip mevcut bilgi birikiminin disinda ihtiyag¢ duyduklari
bilgileri arastirarak elde ettigi bilgiler dogrultusunda ¢6ziim iiretme siirecidir (Akdeniz,
2016; Chung ve Chow, 2004; Giildemir ve Cinar, 2017; Newstetter, 2006). Egitim-
Ogretim ortaminda Ogrenciler, problem ¢ézme siirecinde dgrenmeleri gereken bilgi ve
becerileri tasarlanan problem durumu araciligiyla kazanmaktadir. Ogrenci merkezli bu
siirecte Ogrenciler kendi 6grenmelerinden sorumludurlar ve problemin ¢éziimiinde is
birligi yapmalar1 6nemlidir (Hung, Jonassen, Liu, 2008; Hung, 2009). Sinifta problem
¢ozme siirecinin yapilandirilmasinda su asamalar dikkate alinmaktadir: Problem

durumunun belirlenmesi, problemin tanimlanmasinda sorular araciligiyla dgretmenin

~~~~~
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planlanmasi, plan dogrultusunda arastirma siireci, edinilen bilgilerin paylasimi ve
degerlendirilmesi, ortaya konulan ¢oziimlerden birinin se¢imi ve bulunan ¢oziimiin

degerlendirilmesidir (Bozkurt-Altan, 2018; Ramsay ve Sorrell, 2006).

Probleme dayali 6grenme ile STEM uygulamalarmin yer aldigi cesitli caligmalar
bulunmaktadir (Alici, 2018; Aysu, 2019; Chen, 2007; Erden ve Yalg¢in, 2021; Lou, Shih,
Diez ve Tseng, 2011; Tsai, 2007). Ilkdgretim ve ortadgretim diizeyini kapsayan bu
calismalar STEM disiplinlerinin entegrasyonunda, STEM disiplinleriyle ilgili bilgi,
beceri ve tutumlarin kazandirilmasinda, problem ¢6zmeye yoOnelik becerilerin
gelisiminde probleme dayali1 6grenme ile gerceklestirilen STEM egitiminin olumlu yonde
etkisi oldugunu vurgulamaktadir. Ayrica yiiksek 6grenim diizeyinde yapilan STEM ile
ilgili ¢aligmalar genel olarak ele alindiginda (Colakoglu ve Giinay-Gokben, 2017);
Tiirkiye’de egitim fakiiltelerinde FeTeMM (STEM) aragtirmalarinin ortaya konmasi
amaciyla Tirkiye’deki tiim egitim fakiiltelerinin FeTeMM egitimi durumu, tez
caligmalari, egitim programlari, ulusal ve uluslararasi kaynaklardan desteklenen projeleri,
FeTeMM konusunda yaptiklar1 etkinlikler ve hazirlanmis raporlari incelenmis, elde
edilen bulgular yorumlandiginda egitim fakiiltelerinin yeterince hazirlik ve uygulama
yapmadig1 sonucuna ulasilmistir. Ogretmenlerin lisans egitimleri sirasinda FeTeMM
egitimi konusunda yetistirilmesinin saglanmasi ve olumlu tutumun gelistirilmesi kiiresel
diizeydeki ekonomik, bilimsel ve teknolojik gelismelerin takip edilebilmesi ve giinliik
hayatta karsilagilan problemlere ¢oziimler {iretilebilmesi acisindan 6nemli oldugu

belirtilebilir (Colakoglu ve Giinay-Gokben, 2017).

[Ikdgretim ve ortadgretim diizeylerinde STEM’e ydnelik egitim faaliyetlerinin
gerceklestirilebilmesi icin STEM uygulamalar1 konusunda bilgi sahibi §gretmenlerin
yetistirilmesi 6nem arz etmektedir. Ciinkii 6gretmenlerin bakis agilar1 Ogrencilerin
istenilen hedeflere ulagmasinda etkili olup (Margot ve Kettler, 2019) bu sayede egitim
faaliyetlerinin gelismelere uygun olarak ilerlemesi s6z konusudur. Belirtilen ifadelerden
yola cikildiginda; ogretmenlerin lisans egitiminde STEM kavrami ve uygulamalar
hakkinda farkindalik kazanmalari, bilingli olmalari, karsilasilan giinliik yasam
problemlerinin ¢oziimiinde disiplinler aras1 bakisa sahip olmalar1 ve egitilen 6gretmen

sayisinin  arttirtlmasi  gerektigi diistiniilmektedir. Yetisen 6gretmenlerin ulusal ve
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uluslararasi boyutta yapilabilecek ¢aligmalara dahil olmalar1 konusunda tesvik edilmesi,
STEM alaniyla ilgili caligmalarda yer alan tiim paydaslarin miicadelesine ortak olabilmek
ve iilkede yer alan her bir 6gretmenin uluslararasi diizeyde ¢aba sarf edilen bir konuda
geri kalmamas1 adina bu ¢alismanin literatiire 151k tutacagi ongoriilmektedir. Ayrica bu
calismada hem Fen Bilimleri ve hem de Matematik 6gretmen adaylari iizerinde ¢alisilmig
olup farklit STEM alanlarinin uzmanlarinin da bir arada yer almasiyla STEM disiplinlerin
entegrasyonu konusunda ve is birliginin saglanmasina yonelik bir 6rnek olacagi
diistiniilmektedir. Bu arastirmanin amaci, STEM etkinliklerinin 6gretmen adaylarinin
entegre FeTeMM (STEM) o&gretimi yonelim, farkindalik ve tutumlarina etkisinin

incelenmesidir. Arastirma kapsaminda asagidaki alt problemlere yanitlar aranmstir:

1. Ogretmen adaylarinin entegre FeTeMM (STEM) 6gretimi yonelimlerine ait on test-

son test puanlari arasinda anlamli bir farklilik var midir?

2. Ogretmen adaylarmin FeTeMM (STEM) farkindaliklarina ait 6n test-son test puanlari

arasinda anlaml bir farklilik var midir?

3. Ogretmen adaylarmin STEM tutumlarina ait 6n test-son test puanlar1 arasinda anlamli

bir farklilik var midir?

4. Ogretmen adaylarinin uygulama oncesi ve uygulama siirecine yonelik goriisleri

nelerdir?

YONTEM
Arastirmanin Modeli

Arastirmada karma ydntem gesitlerinden ig-ice karma desen kullanilmstir. I¢-ige karma
desen, bir veya daha fazla veri tiiriinii (nicel, nitel veya birlikte) iceren genis bir desendir.
Deneysel desenin oldugu bir ¢alismada nitel veriler calisma baslamadan Once ve
sonrasinda sirali olarak uygulanabilir (Creswell, 2014 s. 367). Karma desenin nicel
kismini, deneysel islemin etkisinin tek bir grup iizerinden arastirildig: tek grup 6n test-
son test deseni, nitel kismini ise bir olay1 agiklamak ve degerlendirmek iizere tasarlanan
durum calismast olusturmaktadir (Biiyiikoztiirk, Kilig-Cakmak, Akgilin, Karadeniz ve

Demirel, 2018). Durum c¢aligmasi tiirlerinden ise i¢ ice gecmis durum deseni
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kullanilmistir. I¢ ice gecmis tek durum deseninde bir desenin iginde birden fazla analiz
birimi bulunmaktadir (Yin, 2003, s. 40-43). Burada belirlenen tek durumu egitim siirecini
degerlendiren 6gretmen adaylarinin goriisleri olustururken bu durum igerisinde yer alan
analiz birimleri ise grup ¢esitliligidir (Fen Bilgisi Egitimi Ana Bilim Dal1 6gretmen
adaylari, Tlkdgretim Matematik Egitimi Ana Bilim Dali 6gretmen adaylar1). Calismada

nitel veriler, nicel verileri desteklemek ve yorumlamak amaciyla kullanilmistir.
Calisma Grubu

Bu calisma 2019-2020 egitim-0gretim yil1 bahar donemi, Akdeniz Bolgesinde yer alan
bir devlet iiniversitesinin biinyesindeki Egitim Fakiiltesinin Fen Bilgisi Egitimi Ana Bilim
Dal1 ve Ilkdgretim Matematik Egitimi Ana Bilim Dali’nda 6grenim gérmekte olan
tclinci siif diizeyindeki 34 o6gretmen adayi ile gerceklestirilmistir. Katilimcilarin
belirlenmesinde STEM ile ilgili egitim alma durumlari kriter olarak dikkate alinarak daha
onceden STEM egitimi almayan Ogretmen adaylarindan amagsal Ornekleme
yontemlerinden 6l¢iit drnekleme ile 21 Fen Bilgisi 6gretmen aday1 ve 13 Matematik

Ogretmen adayi1 goniilliiliik esas1 dogrultusunda belirlenmistir.
Veri Toplama Araclan
Entegre FeTeMM (STEM) Ogretimi Yinelimleri Olgegi

Lin ve Williams (2015) tarafindan gelistirilip Hacidmeroglu ve Bulut (2016) tarafindan
Tiirk¢ceye uyarlamasi yapilan 31 maddelik 7°1i likert (1: Kesinlikle katilmiyorum, 2:
Katilmiyorum, 3: Kismen katilmiyorum, 4: Kararsizim, 5: Kismen katiliyorum, 6:
Katiliyorum ve 7: Kesinlikle katiliyorum) tipindeki dl¢ek “bilgi, deger, tutum, siibjektif
ve davranig kontrolii-davranis yonelimi olmak iizere bes alt boyuta sahiptir. Bu ¢calismada
Olcek uzman gorilisii dogrultusunda 5°1i likert tipi (1: Kesinlikle katilmiyorum, 2:
Katilmryorum, 3: Kararsizim, 4: Katiliyorum ve 5: Kesinlikle katiltyorum) olacak sekilde
kullanilmistir. Cronbach alfa giivenirlik degeri 6l¢egin tamami i¢in .94, her bir alt boyut
i¢in ise sirastyla .93, .86, .87, .69, .86 olarak hesaplanmistir. Faktor analizi i¢i hesaplanan
KMO degeri 0.934 ve Barlett Kiiresellik Testi sonuglar1 X?(465)=4896.403; p<.01 olarak

hesaplanmis olup tespit edilen bes faktdriin toplam varyansin %63.09’unu agikladig
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tespit edilmistir (Hacidomeroglu ve Bulut, 2016). Bu calismada elde edilen Cronbach Alfa
degeri 0.98 iken alt boyutlar bazinda sirasiyla 0.94, 0.96, 0.96, 0.93, 0.97 bulunmustur.

FeTeMM (STEM) Farkindalik Olgegi

Buyruk ve Korkmaz (2016) tarafindan gelistirilen 17 maddelik 5°li likert (1: Kesinlikle
katilmiyorum, 2: Katilmiyorum, 3: Kararsizim, 4: Katiliyorum ve 5: Kesinlikle
katiliyorum) tipindeki 6l¢ek “olumlu bakis” ve “olumsuz bakis” olmak lizere iki alt
boyuta sahiptir. Cronbach alfa giivenirlik degeri 6l¢egin tamami i¢in .93, her bir alt boyut
icin ise sirasiyla .93 ve .81 olarak hesaplanmistir. Faktor analizi i¢in hesaplanan KMO
degeri 0.947 ve Bartlett testi degeri ise X?= 2300,239; sd=136 (p=0,000) olarak
hesaplanmis olup tespit edilen faktorler toplam varyansin %57.182’sini agikladig: tespit
edilmistir (Buyruk ve Korkmaz, 2016). Bu calismada elde edilen Cronbach Alfa degeri
0.98 iken alt boyutlar bazinda sirasiyla 0.98, 0.93 bulunmustur.

STEM Tutum Ol¢egi

Faber vd. (2013) tarafindan gelistirilip Yildirim ve Selvi (2015) tarafindan Tiirkceye
uyarlanan 37 maddelik 5°1i likert (1: Kesinlikle katilmiyorum, 2: Katilmiyorum, 3:
Kararsizim, 4: Katiliyorum ve 5: Kesinlikle katiliyorum) tipindeki 6l¢ek “matematik, fen,
miihendislik-teknoloji ve 21. yiizy1l yetenekleri” olmak iizere dort alt boyuta sahiptir.
Cronbach alfa giivenirlik degeri 6lgegin tamamui igin .94, her bir alt boyut i¢in ise sirasiyla
.89, .86, .86 ve .89 olarak hesaplanmistir. Faktor analizi i¢in hesaplanan KMO degeri 0.94
ve Bartlett testi degeri ise X?= 18802.521; sd=666 (p<.05) olarak hesaplanmis olup tespit
edilen faktorler toplam varyansin %48.967’ini acikladigi tespit edilmistir (Yildirim ve
Selvi, 2015). Bu calismada elde edilen Cronbach Alfa degeri 0.97 iken alt boyutlar
bazinda 0.83, 0.96, 0.90, 0.97 bulunmustur.

Goriis Formu

Aragtirmacilar tarafindan olusturulan goriis formu her birinde ikiser sorunun yer aldigi 6n
gorlis ve son goriis formlar1 olarak ikiye ayrilmistir. Uygulama oncesi {igiincli simif
Ogretmen adaylarina yoneltilen 6n goriis formunda 6gretmen adaylarinin daha 6nce

STEM’e yonelik herhangi bir egitim alip almadiklar1 ve STEM ile ilgili 6n bilgileri ve
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calismaya katilmak isteyip istemedikleri sorulmustur. Goriisler dogrultusunda galigmaya
katilim saglayan 34 6gretmen adayina uygulama sonrasi yoneltilen son goriis formunda
ise siirecin olumlu-olumsuz olarak gordiikleri yonleri ve egitimden memnun kalma

durumlari incelenmistir.
Verilerin Toplanmasi

Veri toplama araglarinin uygulanabilmesi i¢in 6l¢ek kullanim izinleri, Etik Kurul izni
(Akdeniz Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yaym Etigi
Kurulunun 22.03.2019 tarih ve 58 sayili onay1) ve uygulama izni (Egitim Fakdiltesi izni)

alinmistir.
Uygulama Siireci

Bu ¢aligmada 6gretmen adaylarinin STEM disiplinlerini entegre etme durumlari, STEM
egitimine yonelik farkindaliklari ve tutumlarinin arastirilmasi ve bu sayede STEM
egitimine yonelik bakis acilarinin incelenmesi planlanmis olup literatiirden ¢alismaya
uygun olabilecegi diisiiniilen 6lgekler belirlenmistir. Veri toplama araglarinin ¢alismanin
amacina yonelik olarak degerlendirilmesi ve gegerliginin sorgulanmasi bakimindan
uzman goriisleri alinmustir. Tk dért hafta boyunca haftada bir giin iki saat olmak iizere
Egitim Fakiiltesi bilinyesinde laboratuvar ortaminda uygulamalara geg¢ilmistir. Yapilan
uygulamalarda &gretmen adaylarindan giinliik hayatta karsilastiklart problemleri bir
problem durumu kapsaminda belirtmeleri istenmis ve probleme dayali 6grenme ile STEM
disiplinleri ve entegrasyonunu dikkate alinarak problem ¢ézmeye tesvik edilmistir. Daha
sonraki siireglerde zorunluluktan otiirti (Covid-19 salgin1) uygulamalar sanal ortama
taginmustir. Bu durum katilimeilarin belirledikleri problemlere yonelik ¢6ziim olabilecek
somut iirlinlerin tiretimini olumsuz etkilemistir. Siireg i¢erisinde video yoluyla anlatimlar
yapilmis, olusturulan ders dokiimanlari powerpoint sunusu halinde katilimcilara her hafta
gonderilmistir. STEM uygulamalarimi mesleki yasantilarinda uygulayabilmeleri ig¢in
katilimeilarin 5E 6grenme modelini de dikkate alarak kendi belirdikleri problem durumu
dogrultusunda ders plani olusturmalari istenmistir (Hazirlanmis olan 6rnek bir ders plani
ekler boliimiinde yer almaktadir). Katilimcilarin her hafta 6dev takibi yapilmis olup

kendilerini de degerlendirebilmeleri agisindan ders planlarina yonelik olarak
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aragtirmacilar tarafindan olusturulan siire¢ ve iriin degerlendirme olgekleri (rubrik)

gonderilmis, 6z degerlendirmeleri beklenmistir. Edmodo uygulamasinin yani sira telefon

ve e-mail araciligiyla

iletisime devam edilmistir. 14 haftalik egitim siireci

tamamlandiktan sonra son testler internet araciligiyla uygulanmistir. Olgeklerden elde

edilen nicel veriler istatistik programina girilerek Wilcoxon Isaretli Siralar testi analizi

yapilmis, son goriis formu ile elde edilen nitel veriler de betimsel olarak yorumlanarak

tema ve kodlar ortaya konulmustur. Uygulamalarin detaylar1 Tablo 1°de yer almaktadir.

Tablo 1

STEM Egitiminde Yapilan Uygulamalar

Haftalar

Yapilan Etkinlikler

1, 2,3, 4,5, 6. ve 7.
Hafta

STEM tanimi, amaci, nerede-nasil kullanilabilir?, Probleme dayali
O0grenme, problem belirleme, materyal tasarlama, liretme (basit arag-
gereclerle tiretim, elektronik arag destekli iiretim/3D yazici ile
tiretim, arduino ile robotik kodlama, mbot-vex iq gibi robotlarin
kullanimi), algoritma nedir?, kodlama nedir?, nasil yapilir?,
Edmodo'da 6grenci kaydi-sinif olusturma, 6grenci takip (uygulamali
+ teorik anlatim)

8. Hafta

STEM Ogretimi nasil gerceklestilir?, STEM 06gretme-6grenme
modelleri, 6rnek ders plani tanitim, alternatif degerlendirme (6rnek
rubrik tanitim)

10, 11, 12, 13. ve 14.
Hafta

Giinlik yasamlarinda karsilastiklar1 herhangi bir hayat problemini
belirleyip bu probleme ¢6ziim bulma, STEM ders plani olugturma

Sekil 1

Uygulama Siirecinden Ornek Gorseller

Uygulama siirecindeki yliz yiize ve sanal ortamdan bazi kesitler asagidaki gibidir:
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Problemin Tagimasi Gereken Nitelikler

+ Gergek yagamla ilgli olup dgrenclerin ilgisini
cekmeli, ogrencilerin problemi anlamak ve gozmek
igin  derinlemesine  digiinmesi igin tegvik
edilmelidir.

+ Problem, 6grencileri farkll disiplinlerden de bilgi

edinmeye yonlendirmeli, nitekim ginlik hayatta |
Y da problemler tek basina bir disipline ait degildir. 8
‘! * Problem, bilgi ve mantik ercevesinde olmall,

ggrencinin problem hakkinda neler bildigini ve
neleri bilmeye ihtiyac oldugunu sorgulamasini
saglayacak nitelikte olmalidir

Verilerin Analizi

Bu Arastirmada ulasilan nicel veriler SPSS 22.0 paket programi kullanilarak
cozlimlenmistir. Verilerin normal dagilim gdosterip gostermedigini belirlemek icin
orneklem biiytikliigiine gore dikkate alinan normallik varsayim testlerinden 35°ten az
ornek biyiikliigiine sahip durumlarda kullanilan Shapiro-Wilk testi (Shapiro ve Wilk,
1965) degerlerinin yan1 sira skewness, kurtosis degerleri ve Q-Q plot grafigi sonuglari ele
alinmistir. Elde edilen veriler dogrultusunda bazi grup karsilastirmalarinda normal
dagilim gozlemlense de normal dagilim i¢in 6n kosul olarak 6érneklem biiyiikliigiiniin 30
ve lizeri olmas1 (Demir, Saatgioglu ve imrol, 2016) kriterinin gdz 6niinde bulundurulmasi
ve Orneklem istatistiksel olarak ¢ok az oldugu i¢in alinan uzman goriisleri dogrultusunda
parametrik olmayan Wilcoxon Isaretli Siralar testi uygulanmustir. Nitel verilerin
analizinde betimsel analiz kullanilmistir. Betimsel analiz ile daha 6nceden belirlenmis,
belirgin yapilarin tema ve kodlara doniistiiriilmesi saglanir (Yildirim ve Simsek, 2018, s.
239). Uygulama oncesinde STEM’e yonelik 6n bilgileri, uygulama sonrasinda egitim
stirecinin degerlendirilmesi temalarindan yola ¢ikilarak kodlama yapilmistir. Kodlama
esnasinda dgretmen adaylar1 (O1, O2,...) numaralandiriimistir. Dogrudan alintilamalarla
elde edilen nitel verilerin giivenirliginin saglanmasi amaglanmistir. Temalarin altinda
olusan kodlarin uygunlugu i¢in goriis birligi kriteri (Miles ve Huberman, 1994) ele
alinmistir. Bu kriter dogrultusunda kodlayicilar arasindaki uyum giivenirligi Glivenirlik
= Goriis Birligi / (Gorts Birligi + Gortis Ayriligi) x 100 formiilii ile %94.78 olarak tespit
edilmistir. Kodlamada karsilasilan uyumsuzluk egitim siirecinin degerlendirmesi
temasinda yer alan merak uyandirma kodunda meydana gelmis olup dogrudan merak

etmeye yonelik ifadede bulunmayip heves etme, beklenti, istek gibi kelimelerle
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diisiincelerini ifade eden 0gretmen adaylarinin goriisleri bir arada ele alinarak uzlasma

saglanmustir.

BULGULAR

Tablo 2
Ogretmen Adaylarimn Entegre FeTeMM Ogretimi Yonelimleri Olgegi On Test-Son Test
Puanlarina Ait Wilcoxon Isaretli Siralar Testi Sonuclart

AltBoyut Grup  Sontest- N X Sira Ort. Sira z p
Ontest Top.
Negatif 6 17.01 10.75 64.50 -.920 357
Sira
Fen  Pozitif 12 16.95 8.88 106.50
o Sira
Bilgi
Esit 3
Negatif 4 15.92 8.13 32.50 -.920 .358
Sira
Mat  Pozitif 9 16.38 6.50 58.50
Sira
Esit 0
Negatif 8 27.90 7.06 56.50 -.252 .801
Sira
Fen  Pozitif 6 26.48 8.08 48.50
Sira
Deger
Esit 7
Negatif 5 25.54 5.30 26.50 -.103 918
Sira
Mat  Pozitif 5 24.92 5.70 28.50
Sira
Esit 3
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Negatif 7 26.76 6.50 45.50 -.826 .409
Sira

Fen Pozitif 8 27.00 9.31 74.50
Sira

Tutum

Esit 6
Negatif 5 23.85 6.90 34.50 -.354 723
Sira

Mat Pozitif 7 23.85 6.21 43.50
Sira
Esit 1
Negatif 5 16.14 5.10 25.50 -3.138  .002*
Sira

Fen Pozitif 16 19.71 12.84 205.50
Sira

Siibjektif

Esit 0
Negatif 5 12.69 5.10 25.50 -1.400 161
Sira

Mat Pozitif 8 15.54 8.19 65.50
Sira
Esit 0
Negatif 9 45.24 10.11 91.00 -.161 .872
Sira

Fen Pozitif 10 44.24 9.90 99.00
Sira

Davranis

Esit 2
Negatif 5 38.31 7.80 39.00 -.455 .649
Sira
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Pozitif 8 39.08 6.50 52.00

Mat Sira
Esit 0
Negatif 7 133.14 9.50 66.50 -1.438 .150
Sira

Fen Pozitif 13 134.38 11.04 143.50
Sira

Toplam

Esit 1
Negatif 4 116.38 6.00 24.00 -1.177 .239
Sira

Mat  Pozitif 8 119.77 6.75 54.00
Sira
Esit 1

*p<.05

Tablo 2 incelendiginde her bir grupta 6n test-son test alt boyut puanlarinin karsilagtirildig

Wilcoxon Isaretli Siralar testi sonucuna gére siibjektif alt boyutunda Fen grubu 6n test-

son test sonuglari arasinda anlamli bir farklilik oldugu tespit edilmistir (Z=-3.138,

p=.002). Bu farklilik pozitif siralar yani son test puanlari lehinedir (X=16.14, S.0.=5.10;

X=19.71, S.0.=12.84). On test-son test toplam puan karsilastirmalar1 incelendiginde her

iki grupta (fen, matematik) da pozitif siralar yani son test puanlari lehine bir artis
gozlemlense de (X=133.14, S.0.=9.50; X=134.38, S.0.=11.04; X=116.38, S.0.=6.00;
X=119.77, S.0.=6.75) anlamli bir farklilik tespit edilmemistir (Z=-1.438, p=.150; Z=-

1.177, p=.239).
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Tablo 3
Osretmen Adaylarinin FeTeMM Farkindalik Olgegi On Test-Son Test Puanlarina Ait Wilcoxon
Isaretli Siralar Testi Sonuclar:

Alt Boyut  Grup Sontest- N X Sira Ort. Sira Z p
Ontest Top.

Negatif Sira 6 54.19 12.25 73.50 -528 598

Pozitif Sira 12 52.76 8.13 97.50
Fen
Esit 3
Olumlu
Negatif Sira 4 48.38 5.88 23.50 -1.218 223
Pozitif Sira 8 50.38 6.81 54.50
Mat
Esit 1
Negatif Sira 7 23.76 7.71 54.00 -598 550
Pozitif Sira 6 22.81 6.17 37.00
Fen
Esit 8
Olumsuz
Negatif Sira 8 20.31 6.44 51.50 -1.654 .098
Pozitif Sira 3 17.69 4.83 14.50
Mat
Esit 2
Negatif Sira 7 77.95 13.14 92.00 -487  .626
Pozitif Sira 13 75.57 9.08 118.00
Fen
Esit 1
Toplam
Negatif Sira 6 68.69 6.25 37.50 -118  .906
Pozitif Sira 6 68.08 6.75 40.50
Mat
Esit 1
*p<.05
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Tablo 3 incelendiginde her bir grupta 6n test-son test alt boyut puanlarinin karsilastirildig
Wilcoxon Isaretli Siralar testi sonucuna gore olumlu bakis alt boyutunda Matematik
grubu son test puanlar1 lehine artis (X=48.38, S.0.=5.88; X=50.38, S.0.=6.81), her ikKi
grupta da (Fen, Matematik) olumsuz bakis alt boyutunda son test puanlar1 lehine azalig
(X=23.76, S.0.=7.71; X=22.81, S.0.=6.17; X=20.31, S.0.=6.44; X=17.69, S.0.=4.83)
gbzlemlense de tiim alt boyutlarda iki grupta da anlamli bir farklilik tespit edilmemigtir
(Z=-1.218, p=.223; Z=-.598, p=.550; Z=-1.654, p=.098). Ayrica Fen grubunun olumlu
bakis alt boyutunda verdigi yanitlar dogrultusunda son test puanlarinda diisiis tespit
edilmistir (X=54.19, S.0.=12.25; X=52.76, S.0.=8.13). Toplam puan karsilastirmalari
incelendiginde her iki grupta da 6n test-son test puanlar1 karsilagtirildiginda 6gretmen
adaylarinin verdikleri yanitlar dogrultusunda son test puanlarinda diisiis tespit edilmistir
(X=77.95, S.0.=13.14; X=75.57, S.0.=9.08; X=68.69, S.0.=6.25; X=68.08, S.0.=6.75).
Tablo 4

Ogretmen Adaylarimin STEM Tutum Olgegi On Test-Son Test Puanlarina Ait Wilcoxon Isaretli
Stralar Testi Sonuclari

AltBoyut  Grup Sontest- N X Sira Ort. Sira z P
Ontest Top.
Negatif 13 34.48 11.35 14750 -2.125 .034*
Fen Sira
Pozitif 6 31.71 7.08 42.50
Sira
Esit 2
Matematik Negatif 6 34.00 6.25 37.50 -.564 572
Mat Sira
Pozitif 7 34.54 7.64 53.50
Sira
Esit 0
Negatif 9 41.57 7.11 64.00 -.207 .836
Sira
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Fen  posiit 7 4076 10.29 72.00
Sira
Esit 5
Negatif 5 28.85 5.20 26.00 -1.366 172
Fen
Mat Sira
Pozitif 8 31.77 8.13 65.00
Sira
Esit 0
Negatif 10 38.38 10.10 101.00 -.676 499
Fen Sira
Pozitif 8 36.86 8.75 70.00
Sira
Miihendisli Esit 3
k ve it
Teknoloji Negati 3 29.54 6.50 19.50 -1.203 .229
Sira
Mat  Pozitif 8 31.08 5.81 46.50
Sira
Esit 2
Negatif 11 49.05 12.55 138.00 -1.235 217
Fen Sira
Pozitif 9 45.67 8.00 72.00
Sira
21.yy Esit 1
Yetenekleri ]
Negatif 2 42.54 9.75 19.50 -1.204 .229
Mat Sira
Pozitif 9 43.15 5.17 46.50
Sira
Esit 2
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Negatif 13  163.48 10.38 135.00 -1.120 .263

Fen Sira
Pozitif 7 155.00 10.71 75.00
Sira

Toplam

Esit 1
Negatif 3 134.92 7.83 23.50 -1.538 124

Mat Sira
Pozitif 10 140.54 6.75 67.50
Sira
Esit 0

*p<.05

Tablo 4 incelendiginde her bir grupta 6n test-son test alt boyut puanlarinin karsilastirildigi
Wilcoxon Isaretli Siralar testi sonucuna gére matematik alt boyutunda Fen grubunda
anlamli farklilik (Z=-2.125, p=.034) tespit edilmis olup bu meydana gelen farklilik negatif
siralar yani 6n test lehinedir (X=34.48, S.0.=11.35). Aym zamanda Fen grubunda
matematik alt boyutunun yaninda fen, miithendislik ve teknoloji ve 21. yy yetenekleri alt
boyutlarinda da anlamli farklilik gériilmemekle (Z=-.207, p=.836; Z=-.676, p=.499; Z=-
1.235, p=.217) birlikte diistisler meydana gelmistir (2241.57, S.0.=7.11; X=40.76,
S.0.=10.29; X=38.38, S.0.=10.10; X=36.86, S.0.=8.75; X=49.05, S.0.=12.55; X=45.67,
S.0.=8.00). Aksine Matematik grubunda tiim alt boyutlarda pozitif siralar yani son test
lehine artis (X=34.00, S.0.=6.25; X=34.54, S.0.=7.64; X=28.85, S.0.=5.20; X=31.77,
S.0.=8.13; X=29.54, S.0.=6.50; X=31.08, S.0.=5.81; X=42.54, S.0.=9.75; X=43.15,
S.0.=5.17) soz konusu iken anlaml farkliliga rastlanmamistir (Z=-.564, p=.572; Z=-
1.366, p=.172; Z=-1.203, p=.229; Z=-1.204, p=.229). Toplam puan Kkarsilastirmalari
incelendiginde Matematik gruplarinda 6n test-son test sonuglari arasinda son test puanlari
lehine (X=134.92, S.0.=7.83; X=140.54, S.0.=6.75) bir artis gdzlemlense de anlaml1 bir
farklilik tespit edilmemistir (Z=-1.538, p=.124). Aksine Fen gruplari son test puanlarinda
diisiis meydana gelmistir (X=163.48, S.0.=10.38; X=155.00, S.0.=10.71).
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Tablo 5

Osretmen Adaylarimin STEM e Yonelik On Bilgilerine Ait Bulgular

Kodlar Grup Ornek Alint1 ifade Katilimei f
Fen O4: “Fen bilimleri, teknoloji, (01, 02, 03, 04, 19
miihendislik ve matematik 05, 06, 07, 08, 09,
sozciiklerinin bag harflerinden 010, 011, 012,
Fikrim var olusan kisaltma.” 013, 015, 016,
017, 018, 019,
021)
Mat 0O8: “Fen, Teknoloji, Miihendislik (Ol, 03, 04, 05, 9
ve Matematik. STEM bu 4 ana 07, 08, 010, 011,
bilim dalimin birbiriyle 012)
etkilesimini icerir.”
Fikrim yok Fen 020: “Bilmiyorum.” (014, 020) 2

Mat

O13: “Hicbir fikrim yok.”

(02, 06, 09, O13) 4

Tablo 5 incelendiginde her iki grupta da egitime katilan 6gretmen adaylarinin genelinin

STEM’e yonelik 6n bilgilerinin oldugu gozlemlenmis olup dort disiplinin birlesimine dair

genel bir tanim belirttikleri tespit edilmistir. Ayrica Fen grubunda 2 6gretmen adayimin
(014, 020) STEM e yonelik fikri yokken, Matematik grubunda 4 6gretmen adaymin (02,
06, 09, 013) fikri olmadig1 tespit edilmistir.

Tablo 6

Ogretmen Adaylarinin Egitim Siirecini Degerlendirmeye Yonelik Goriislerine Ait Bulgular

Kodlar Grup

Ornek Alint1 ifade

Katilimei f

Bilgi edinme Fen

020: “STEM de bilgilerimizi
pratige dokmek, yeni seyler
ogrenmek ve aslinda isin i¢ine
girince ¢ok zor bir ig olmadigini
gortiyorsun. Bu da insant daha
¢cok merak ettiriyor ve ilgisini

’

arttirtyor.’

(Tiim katilimeilar) 21

Mat

010: “Egitim son derece giizel ve
merak uyandiriciydi. STEM'i

(Tiim katilimeilar) 13
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daha once ismen duymustum
ancak ne oldugu ile ilgili bir
fikrim yoktu. Bu egitim sayesinde
STEM / FeTeMM nedir, ne ise
varar, nasu kullanilir? Gibi
sorularin cevaplarim buldum.
Ayrica derslerimde STEM'i nasil
kullanacagimi da ogrendim.”

Merak uyandirma  Fen 02: “Ilk baslarda cok memnundum ve (01, 02, 03, O4, 8
heyecanla ders saatinin gelmesini 06, 013, 015,
bekliyordum. Ciinkii degigen egitim 020)
sisteminde bana yarart olacagini
bildigim i¢in daha da hosuma
gidiyordu... ..... 7
Mat 0O6: “Beklentim cok yiiksekti. Basta (04, 06, 09, 5
yaptigimiz etkinlikler benim ¢ok ilgimi 010, 011)
cekmigti....... ”
Pandemi ile Fen O15: “Tam her seyi 6grenmeye (Tim 21
uzaktan egitime basladigimiz anda, tam anlamiyla katilimeilar)
gecis/Yiiz yiize diizenimiz oturdugunda pandemi
egitimin yiiziinden okullarin kapanmasi oldu,
gerceklestirileme uzaktan da elimden geldigince verilen
mesi/ Motivasyon odevleri yaptim ama yiiz yiize
distikligi/ oldugumuzda daha verimli oldugunu
Verimin diismesi soyleyebilirim.”
Mat 09: Teorik olarak bilgiye ulasma ve (Tim 13
aragtirmalarint bilsem de yeterli katilimcilar)

diizeyde uygulayamadigimi

soyleyebilirim. Ozellikle bu siirecte yiiz

yiize bir egitimin daha verimli olacagi
diisiincesindeyim. Yeni fikirler,
problemler ve ¢oziimleri tasarlama
kisminda ogretmenlerim ve
arkadaslarimla fikir alisverisi

yapabilseydim bu siirecin daha verimli

olacagin diisiiniiyorum.”

Tablo 6 incelendiginde uygulama sonrasinda tiim 6gretmen adaylarinin egitim siirecini

hem olumlu hem de olumsuz olarak degerlendirdigi gozlemlenmistir. Olumlu yonleri
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bakimindan yapilan egitimin bilgi edinme acisindan faydali oldugu ve merak
uyandirdigina dair fikirlerini belirtmislerdir. Ayn1 zamanda bilgi edinme kapsaminda,
STEM uygulamalarinda disiplinlerin entegrasyonuna dikkat edilmesi konusunda
dogrudan ifadede bulunan dgretmen adaylarmin oldugu (01, 05, 06, 08, 018, 019, 021;
01, 03, 04, 06, 07, 08) gozlemlenmistir. STEM’e yonelik son bilgileri incelendiginde
ise STEM’e dair ezbere tanimdan kaginarak dort disiplinin birlesiminin yani sira STEM’1
daha aciklayici bir sekilde ifade etmeye ¢alistiklar1 tespit edilmistir. Olumsuz olarak ise
tiim 6gretmen adaylarinin salgin sebebiyle uzaktan egitime gegise adapte olamadiklar1 ve

motivasyonlarinin diistiigiinii ifade etmislerdir.

SONUC

Probleme dayal1 6grenme ile yapilandirilmig STEM etkinliklerinin 6gretmen adaylarinin
entegre FeTeMM (STEM) o&gretimi yonelim, farkindalik ve tutumlarina etkisinin
incelendigi calismada uygulama Oncesi ve uygulama sonrasi elde edilen bulgular
kiyaslandiginda her iki grupta da (Fen, Matematik) entegre FeTeMM ogretimi
yonelimleri son test toplam puanlari lehine anlamli olmayan puan artislari tespit
edilmistir. Alt boyutlar bazinda ele alindiginda bilgi alt boyutunda son test lehine Fen
grubunda azalis gozlemlenirken Matematik grubunda anlamli olmayan bir artis tespit
edilmistir. Deger alt boyutunda her iki grupta da son test lehine bir azalis gézlemlenmistir.
Tutum alt boyutunda Matematik grubunda belirgin bir artis gézlemlenmese de her iki
grupta da son test lehine anlamli olmayan artiglara rastlanilmistir. Stibjektif alt boyutunda
her iki grupta da son test lehine artis tespit edilmis olup bu artis Fen grubunda anlamlidir.
Davranis alt boyutunda ise son test lehine Fen grubunda azalis gozlemlenirken Matematik
grubunda anlamli olmayan bir artis tespit edilmistir. Toplam puan ve alt boyut puanlari
birlikte ele alindiginda toplam puanlarda son test lehine elde edilen puan artiglarina her
iki grupta da alt boyutlarda son test lehine elde edilen artislarin daha c¢ok etki ettigi
sOylenebilir. Bu sebeple puanlarda rastlanilan azalislarin 6nemli Olglide bir etkisi
olmayabilecegi disiiniilebilir. Genel olarak her iki grupta da entegre FeTeMM (STEM)
Ogretimi yOnelimlerinde egitim siireci sonrasinda puanda yiikselis meydana geldigi
sOylenebilir. Probleme dayali 6grenme ile disiplinlerin entegrasyonun saglanabilecegini

sOylenebilir (Aguilera, Lupiafnez, Vilchez-Gonzalez ve Perales-Palacios, 2021).
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Probleme dayali 6grenme ile STEM yaklagiminin 6grencilerde adim adim problem ¢6zme
kabiliyetini gelistirme, STEM disiplinlerinin entegrasyonunu anlamlandirma yoniinden
yardimei olabilecegi (Lou, Shih, Diez ve Tseng, 2011) sonucu bu ¢alismada elde edilen
puan artigin1 desteklemektedir. Ayrica bireylerde yiiksek c¢ikan olumlu siibjektif norm
egiliminin daha yiiksek STEM 6gretimi yonelimi olusturabilecegi (Lin ve Williams,
2015) sonucu bu ¢alismada her iki grupta karsilasilan puan artisin1 destekleyip diger alt
boyutlarda diislisler olsa da ogretmen adaylarimin STEM o6gretim yOnelimlerini

arttirabilecegi hususunda zemin olusturabildigi diisiiniilebilir.

FeTeMM (STEM) farkindaliklarina bakildiginda her iki grupta da (Fen, Matematik) son
test toplam puanlar1 lehine azalis tespit edilmistir. Alt boyutlar bazinda ele alindiginda
olumlu bakis alt boyutunda son test lehine Fen grubunda azalis goézlemlenirken
Matematik grubunda anlamli olmayan bir artig tespit edilmistir. Olumsuz bakis alt
boyutunda ise her iki grupta da son test lehine azalis tespit edilmistir. Bu durum her iki
grupta da olumsuz maddeleri daha ¢ok reddettiklerini gdstermektedir. Toplam puan ve
alt boyut puanlart birlikte ele alindiginda Matematik grubunda elde edilen olumlu
yondeki sonuclarin toplam puana yeterli diizeyde yansimadigi gozlemlenirken, Fen
grubundaki azalis belirgin bir sekilde toplam puana yansimistir. Genel olarak her iki
grupta da FeTeMM (STEM) farkindaliklarinda egitim siireci sonrasinda puanda diisiis
meydana geldigi sOylenebilir. Probleme dayali 6grenme ile STEM farkindaliklarinin
artabilecegi sonucuna ulasan cesitli calismalar bulunmakta olup olumlu yondeki sonuglari
destekler niteliktedir (Karisan, Macalalag ve Johnson, 2019; Leas, Nelson, Grandgenett,

Tapprich ve Cutucache, 2017; Ozgakir-Siimen ve Calisic, 2021).

STEM tutumlarina bakildiginda Matematik grubu son test toplam puanlari lehine anlaml
olmayan bir artis tespit edilirken Fen grubunda azalis tespit edilmistir. Alt boyutlar
bazinda ele alindiginda tiim alt boyutlarda da (matematik, fen, miihendislik ve teknoloji,
21. yy yetenekleri) Fen grubunda azalis gbézlemlenirken Matematik grubunda anlamli
olmayan artiglar tespit edilmistir. Toplam puan ve alt boyut puanlari birlikte ele
alindiginda Fen grubunda tespit edilen azalislar ile Matematik grubunda tespit edilen
artiglarin her iki grupta da toplam puana yansidigi gozlemlenmistir. Genel olarak

bakildiginda Fen grubunun STEM tutumlarinda egitim siireci sonrasinda diisiis meydana
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geldigi sdylenebilirken Matematik grubunda ise egitim siireci sonrasinda puanda yiikselis
meydana geldigi sOylenebilir. Probleme dayali 6grenme ile STEM tutumlarinin
artabilecegi sonucuna ulasan ¢esitli caligmalar bulunmaktadir (Rehmat, 2015; Sar1, Alici
ve Sen, 2018; Ugras, 2019). Probleme dayalit STEM etkinlikleri ile 6grencilerin STEM’e
yonelik tutumlarinin gelisebilecegi, STEM 0gretimi yoluyla her bir disipline ait bilgileri
O0grenme egilimlerini arttirabilecegi (Lou, Shih, Diez ve Tseng, 2011) sonucu bu
calismada karsilasilan olumlu yondeki tutum artislarini desteklemektedir. Ayrica igsel
motivasyon ve disiplinlere yonelik yetenek inancglarinin basariyr ve tutumu etkiledigi,
probleme dayali 6grenmenin bu faktorlerin siirdiirilmesinde ©onemli olabilecegi
(LaForce, Noble ve Blackwell, 2017) sonucu da olumlu yondeki tutum artiglarini

desteklemektedir.

Nitel veriler incelendiginde Ogretmen adaylarindan egitim siireci sonrasinda alinan
goriigler ile yapilan STEM egitiminin 6gretmen adaylarint bilgi edinme ve merak
uyandirma yoniinden olumlu yonde etkiledigi tespit edilmistir. Ayrica her iki gruptan
toplam 13 Ogretmen adaymnin STEM uygulamalarinda disiplinlerin entegrasyonuna
dikkat edilmesi konusunda bilgi edindiklerini dogrudan ifade etmeleri ile gerceklestirilen
egitim silirecinin 6gretmen adaylarinin entegre FeTeMM (STEM) 6gretimi yonelimlerini,
bu konudaki farkindaliklarini arttirmasi hem de STEM’e yonelik tutumlarini olumlu
yonde etkileyebilecegi diisiiniilmektedir. Bu durum her bir veri toplama aracinda son test
lehine ortaya cikan artiglar1 desteklemektedir. Lakin bu artislarin anlamli olmamasi ve
meydana gelen puan azaliglarini ise egitim silirecinde karsilagilan olumsuz durumlar
olarak ifade ettikleri, salginin meydana gelmesi ve kapanmanin gergeklesmesi
dogrultusunda yiiz yiize egitime ara verilmesi ile motivasyon ve verimin diistiigii fikirleri
aciklayabilmektedir. Benli-Ozdemir (2021)’in Fen Bilimleri dgretmenlerinin Covid-19
doneminde ¢evrimici STEM uygulamalarina yonelik goriislerini arastirdigi ¢alismasinda
uygulamalari ¢evrimigi olarak yiiriitmekte zorlandiklarini, 6grenci katiliminin ¢ok diisiik
oldugunu ve 6grencilere minimum diizeyde doniitler verebildikleri sonucuna ulagilmaistir.
Ayrica siiregte eszamansiz egitime gidilmesiyle katilimeilara anlik doniitlerin
saglanamamasi bir siirlilik olarak yorumlanabilir. Eszamansiz egitim, uzaktan egitim

cesitlerinden biri olup bireylerin bilgisayar lizerinden kendi basina egitim almasidir.
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Zaman kisit1 olmamasi sebebiyle tercih edilebildigi gibi dgrencinin egitimde kendini
yalniz hissetmesine ve bu sebeple de basariya olumsuz etki edebilecegi diisliniilmektedir
(Elcil ve Sozen-Sahiner, 2014). Uygulama oncesindeki goriisleri incelendiginde ise
Ogretmen adaylarinin genelinin STEM’e yonelik 6n bilgilerinin oldugu gézlemlenmis
olsa bu bilgilerin dort disiplinin birlesimi yoniindeki agiklamalardan 6teye gidemedigi
gozlemlenmistir. Aksine uygulama sonrasinda STEM’e yonelik daha acgiklayici
ifadelerde bulunduklar1 gozlemlenmistir. Bu durum salgmin bireylerde olusturdugu
olumsuz etki sebebiyle nicel olarak son testlerde anlamli bir etki olusmasina engel olsa
da gergeklestirilen egitim stirecinin 6gretmen adaylar1 tizerine olumlu etkisinin goz ardi
edilemeyecegi kanaatini ortaya koymaktadir. Gercek yasam problemlerinin ¢ok
yonliiliigil, ¢oziim siirecinde birden fazla disipline ihtiyag olabilecegi diisiincesi STEM’i
egitim-Ogretim siireci i¢in anlamli hale getirmekle birlikte gerceklestirilen probleme
dayali 6grenme ile STEM egitiminin 6gretmen adaylarinin entegre FeTeMM (STEM)
ogretimi yonelimlerini, STEM farkindaliklar1 ve tutumlarini arttirabilecegi ve bu artisin
STEM uygulamalarina yonelik anlayista O0gretmen adaylarina yol gosterebilecegi

distiniilebilir.

Bu calisma, probleme dayali 6grenme ile yapilandirilmis STEM etkinlik stirecini
tanitmaya yonelik yapilan uygulamalarin oldugu haftalik plan, iki ana bilim dali,
belirlenen veri toplama araglar1 ve zorunlu uzaktan egitimin yonlendirdigi eszamansiz
egitim ile sinirhidir. Uzaktan egitim siirecinde 6gretmen adaylarina problem durumu ve
ders plan1 olusturmaya yonelik Ornekler verilip daha sonra kendilerinin bir problem
durumu belirleyerek olusturmalar1 beklenmis, lakin beklenen verim elde edilememistir.
Bu durum Covid-19’un bireyler lizerinde olusturdugu belirsizlige olan tahammiilsiizliik
(Duman, 2020) hissine benzer bir hal aldig1, bu sebeple de 6gretmen adaylarinda olumsuz
yonde bir algi olustugu sdylenebilir. Ana Bilim Dallar1 bazinda kiyaslama yapildiginda
ise toplam ve alt boyut puanlarinda meydana gelen farkliliklarin 6z yeterlik inanglari
(Azar, 2010) ve benzeri etkenlerle degiskenlik gosterdigi diisiiniilebilir. Ayrica salginin
sagliga olumsuz etkileri, okullarin kapanmasi, 6grenme kayiplari, 6grenme yoksullugu,
gercek potansiyele ulasamama, diisiik beklenti hissi, sosyal huzursuzluk ve benzeri

olumsuzluklarla (Balc1, 2020; The World Bank Report Education, 2020) bireylerin bas
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etmek zorunda kalmasi smirlilik durumunu arttirmistir. Bu sebeple derse odaklanmada
glicliik, diisiik motivasyon, rahatlik-rehavet, iletisimde kopmalar, bikkinlik (Alanoglu ve
Dogan-Atalan, 2021) gibi faktorlerin bilgi, deger, tutum ve davraniglara, olumlu bakis
acisina, disiplinler arasi bakis agisina ve becerilere negatif etki etmesi ya da anlaml

olmayan puan artiglarinin salginin sebep oldugu smirliliklardan kaynaklandigi ifade
edilebilir.

Oneriler

1. Daha sonraki siire¢lerde karsilasilmasi muhtemel olan bu ve benzeri Krizlerde
egitimlerin devam edebilmesi ve bireylerin uygulamali egitimlere daha kolay adapte
olabilmeleri ig¢in etkinliklerin planlanmasinda ucu agik birakilmasindan daha ¢ok
etkinliklerde belirli sinirlarin  konulup detayli yonergelerin verilmesi 6gretmen

adaylarinin olumsuz algiya kapilmasini 6nleyebilir veya kaygilarini azaltabilir.

2. Yapilacak ¢alismalarda yliz yiize egitimlerin yan1 sira ¢evrim i¢i uzaktan egitim siireci

de egitim-6gretim ortamina entegre edilerek 6grenci lizerindeki etkileri incelenebilir.
3. Uzaktan egitimde STEM uygulamalarina yonelik ¢aligmalar arttirilabilir.

4. Eszamansiz egitimin STEM egitimi uygulamalar icin yeterliligini arastiran
caligmalarin sayis1 arttirilabilir. Eszamansiz ve eszamanl egitimin STEM egitiminde

kullanimlar karsilagtirilabilir veya iki yontemin bir arada kullanimi incelenebilir.

5. Ogretmen adaylarmin akademik gelisimini etkileyen faktorlerin derinlemesine

incelenmesiyle STEM egitim uygulamalarina etkileri arastirilabilir.

6. Alan farkliliklarinin STEM etkinliklerine ne sekilde bir bakis agis1 olusturdugu detayl

incelenebilir.
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EK (Bir Ogretmen Aday: Tarafindan Hazirlanmis STEM Ders Plam1 Ornegi)

R
STEM DERS PLANI

BOLOM I

iliskili Ders MATEMATIK

Samf 7-Simaflar

Unite-Konu Cebir

Tawsiyve edilen siire | 5 ders saati

Kavramlar Esitlik ve Denklem

3{:::::;!1:: Konu Alam: I-{.;i.tl.ili v Druklcl.n o

- M.7.2.2.1. :Esitlifin korunumu ilkesini anlar.
Karanuma

BOLOM 11
Matematik Dersine Ait Karamimlar:

* T+ 2=#+ 3 gibi egitliklerin borulmamas: igin # yerine gelecek sayiy bulmaya yonelik galismalar yapihr.

*  Ekleme ve gikarma durumlannda esitligin korundufunu gistermek igin terazi veya benzeri denge modellerine
wer verilir.

Esgitlifin her iki tarafina aym saymmmn cklenmesi veya gikarilmas: ve iki tarafin aym sayayla garpilmass veya
béliinmesi domumunda egitlifin kominmas: ele alinir.

'

Teknoloji ve Tasanm Dersine Ait Karanomlar:
Kendine olan giivenini ve yaraticihifim gisiim odakh tasarlada@ dininde ortaya koyar.
Konu ile ilgili yagamdaki sorunlann farkima warr.
Tasarmuimi gelistirmeye vonelik arastirma ve denemeler yapar.
Y aptif arastirma sonucuna gire tasarumm sekillendinir,
Tasarnmm modeller.
Cazime yonelik driinler tasarlamakta yapicy olur.
21.»y. Becerileri

+  Yaraticilik

v lsbirligine dayal galisma

" Elestire]l digiinme

+  lletigim becerisi

UL

Unitede Kullanilan Arag-Gerecler
Drers kitaba

Hesap makinesi

Etkilesimli tahta

Internet

Terar diizencdi

Fakl kiitlelerde agirhiklar

LRSI

O@renilmesi Gerekli On Kosul Davraneslar

Toplama, gikarma, carpma wve bélme gibi 4 iglem becerisi
=" semboli farkindahg

4" ve “- igaretlerinin farkindaligs

Po=mnf e negatf sayvilar
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Problem Dhurunyu
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Drenklemler hayatimzm her yverinde karsimiza gikmaktadir. (ki karmilikh esitlik, birden ¢ok nicelifin deger olarak
ayni veya denk miktarda olmalan durumiedur. Cocuklar * Terazi izerinden denklem egitlikleri nasal
gosterilebilir?”; yvaptifiimz terazivi diigiinmelisiniz. “Bir terazi ile denklem esgitliklen nasil giGsterilebalir?””
diigiiniiniiz. Sizler, birer matematik¢i olarak takum arkadasglanmz ile ¢alisarak bu problemin ¢Oziimi igin

galizmaya baglayinz.

SE Ogrenme Modeli Asamalan
Engage {Dikkat Celme)
STEM egitimine uygun
tasarladigmz ctkinlik;
= Ogrencilerin dikkatini
gokiyvor mu?
= Ogrencilerin 6nocki
bilgilerin: kullanmalarna
1Zin Terryoer nmll
= Gergek diinya problemleri,
kcmpleks sorular ile
baglantsly ma?
= Ogrencilerin ilgi ve
motivasyonlarm
arttirmaya 1Tin Teriyor

mua?

Explore (Kesfetme)

STEM egitimine uygun
tasarladifimz etkinlik
Ggrencilering

= Bilim, telmoloji,
miihendislik ve matematik
ile baglant kummaniza izin
wreriyor T

=  Midhendislik dizayn
sareglerine, bilimsel
aragtirmalara ve matematik
uygulamalanm yapmaniza
1=in serTyor ma T

= Tcknolojik amg-gereglert
kullanmamza izin veriyor

T

Explaim { Agklama)

STEM egitimine uygun
tasarladifnez ctkinlikler bir
konunun Ggretilmesine ixin veriyor

7

Omerilen Aktiviteler
= DDenklem kurmaya sliskin
sorular sormalk
e Tera=d resmi getirmelc.

Omerilen Aktiviteler

s “Denklemde esitlik ne
anlama gclir? sorusundan
wola gikarak arastirma
yapmalan saglamr.

Terax resmi gisterilir ve
benzar bir madal
agrencilere yaptinlr.

Omerilen Aktiviteler

= (Ogretmen yaptinlan
teraziden yararlamarak
“*Denklemde esitlik ne
anlama gelir? sorusunu
SOTAT.

= Ogrenciler terazi
izerinden deneme yaparlar
ve denklemde esitlik nasil
kurulur agiklamaya
galisirlar.

= (Ogretmen égrencilerin
agiklamalanmdan yola
gikarak modeli eline alir
wve komuyo agiklar.

Armag
= Hu asamada dfrenciberin
derse ya da komaya
olabildikge dikkatlerini
cekmek, dn bilgilerini
hatirlatmak gerckomektedir.

Amag

= Bu asamada 6g&rencilerin
dersi ya da konuya
arastirmalan
gerelomeakiedir. Bu
asamada Gfrencilere
anlatilacak konu ile ilgil
kalavuzlardan
vararlamlarak uygulama
vaptnlmas: Ggrencilerin
kommyu daha kelay
kesfetmelerine imbaan
weracekhT.

Armag
» Hu asamada G@rencilere
ders ya da konu Ggretilir.
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Elaboration { Derinlestirme)
STEM egitimine uygun
tasarladyfinee ethkinlik;
=  Yeni tasanm, farkh ve
orjmal bir madel
olusturmasma ve yeni bir
weriyer T
= STEM disiplinlen ile
amsinda baglant
kurmasina izin veriyor
mu”
=  Mithendislik tasarnm
siireglenine ixin veriyor
T
= 21 yv. yagam becerilerini
destekliver noua?

Evaluation (Degerlendirme)
STEM e@itimine uygun
tasarladi@iniz uygun tasarladi@inez
etkinlik Ggrencilering
= (Ogrencilerin ortaya gikan
biligsel ve duyussal
iiriinlerinin
weriyer nma’
= Psikomotor de@erlendirme

degerlendirilmesi
= Ogrencilerin kendilerini
degerlendirmesine izin

weriyor oo’

@) SCUMIMITE B e
T sane SuAll Larwes
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Omerilen Aktiviteler

Yeni ve farkh kiitleler
kullanarak teraride yvena
denklemler elde adm.
[Daha ¢ok anlasilmasin
salayacak birgok denklem
olusmasim saglayimz.

Omerilen Aktiviteler

Istenilen hedeflere ne
kadar ulasalds?
Etlkinlik sonucimda
olusturulan denklemler
istenilen diimeyde mi?

Bu asamada, STEM
entegrasyonnu ile birlikts
Ggrencilerin konuyu
derinb sine GEr
disiplinler arasa baglant
kurmas: saglanacaktir. Bu
agama ayrca STEM
entcgrasyonu igin en
Gnemll asamay
olusturmaktadir.

Amag

=  Bu asamada, STEM
efitimi sonucu ortaya
gikan iininlerin
degerlendirilmesi
yamlmakiadir.
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Odiillii Resimli Cocuk Kitaplarindaki Metin ve Gorsellerin Degerler

Acisindan incelenmesi

Miicahit DURMAZ* & Bilal YORULMAZ?

Oz

Bireylerin deger edinim siiregleri ¢ok kii¢iik yaslarda baglayarak hayatlar1 boyunca edindikleri tecriibelerle
birlikte sekillenmektedir. Degerler egitimi igin en kritik evre, bireyin gocukluk evresidir. Cocuklara yonelik
hazirlanan ve ¢ocuklarin degerlerle karsilastig1 ilk materyallerden olan resimli gocuk kitaplari onlarin deger
egitimi ediniminde onemli bir rol istlenmektedir. Bu nedenle resimli ¢ocuk kitaplarinin icerisinde
barindirdig1 degerlerin, olumsuz unsur ve davranislarin incelenmesi dnem arz etmektedir. Bu arastirmada
ulusal ya da uluslararasi alanda 6diil almis 25 resimli ¢ocuk kitabindaki metin ve gorsellerinde yer verilen
degerlerin, olumsuz unsur ve davraniglarin incelenerek ortaya konmasi amaglanmaktadir. Arastirmada,
dokiiman incelemesi yontemi kullanilmigtir. Resimli ¢ocuk kitaplari, amagsal Srnekleme yontemi
kullanilarak belirlenmistir. Arastirma dahilinde birgok o6diilli resimli ¢ocuk kitab1 incelenmis olup
bunlardan sadece ulusal ya da uluslararasi diizeyde yiiksek nitelik tagiyan odiillii 25 resimli ¢ocuk kitabi
aragtirma kapsamina dahil edilmistir. Arastirmanin veri kaynagini olusturan resimli ¢ocuk kitaplari igerik
analizi yontemi kullanilarak analiz edilmistir Arastirmaci tarafindan hazirlanmis olan “Deger Inceleme
Formu” uzman goriigleri dahilinde genisletilmis ve inceleme 40 deger iizerinden gergeklestirilmistir.
Bununla birlikte resimli ¢ocuk kitaplarindaki metin ve gorsellerde yer alan olumsuz unsur ve davraniglar
da incelenerek kodlanmis ve belirli bagliklar altinda kategorize edilmistir. Yapilan incelemeler sonucunda
en sik rastlanan degerlerin dostluk (86), kararlilik (83) oldugu, en az rastlanan degerlerin ise adalet (3),
temizlik (3), saygi (2) ve tutumluluk (1) oldugu belirlenmistir. En sik rastlanan olumsuz unsur ve
davranislar; zararh aligkanliklar (9), alay etme (7), nefret (7), karamsarlik (7); en az rastlanan olumsuz unsur
ve davranislar hirsizlik (1), hilekarlik (1), intikam alma arzusu (1), riisvet alma (1)’dur.

Anahtar Kelimeler: Cocuk Edebiyati, Resimli Cocuk Kitaplari, Odiillii Resimli Cocuk Kitaplari,
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Investigation of Verbal and Visual Values in Award-Winning
Illustrated Children's Books

Abstract

An individual’s value-acquisition process begins at a very young age and is shaped by one’s experiences
throughout life. Childhood is the most critical stage of an individual’s values education, and children’s
picture books, written specifically for children, are among the first materials children encounter that reflect
values. As such, children’s picture books play an important role in a child’s education and subsequent
acquisition of values. For this reason, it is important to examine the values, negative elements, and
behaviors reflected in children's picture books. The purpose of this research was to reveal the values,
negative elements, and behaviors found in the texts and visuals of 25 nationally or internationally awarded
children's picture books. The document analysis method of research was used for the study, and the
selection of the children's picture books was determined by the purposive sampling method. Although
many award-winning children's picture books were examined within the scope of this research, only 25
award-winning children’s picture books with high national or international quality were ultimately included
in this study. The content analysis method of research was used to analyze the children’s picture books that
constituted the research data source. The negative elements and behaviors in the text and visuals in the
children's picture books were also examined, coded, and categorized under designated headings. As a result
of the examinations, it was determined that the most common values were friendship (85) and determination
(83), and the least common values were justice (3), cleanliness (3), respect (2), and frugality (1). The most
common negative factors and behaviors were harmful habits (9), ridicule (7), hatred (7) and pessimism (7).
The least common negative factors and behaviors were theft (1), deceitfulness (1), desire to take revenge.
(1) and taking a bribe (1).

Keyword: Children’s Literature, Illustrated Children's sooks, Children's Picture Books, Award-winning
Children’s Picture Books, Values, Values Education

GIRIS

Egitim, siirekli devam eden bir siirectir. Egitim devam ederken, kisinin davraniglarinin
istenilen bigcimde degistirilmesi hedeflenmektedir. Genel ifadeyle egitim, ¢evrenin
diizenlenmesi araciligiyla birey iizerinde istendik degisimlerin olusturulma siireci olarak
tanimlanmaktadir (Sonmez, 1989, akt. Sénmez, 2008, s. 36). Istendik degisim, bireyin
ahlaki olarak iyi, toplum i¢in faydali, topluma ve dogaya uyumunu kolaylastiracak bilgi
ve beceriler ile donatilmasi olarak tanimlanmaktadir. Kiiltiirel mirasin yeni nesillere

aktarilmasinin bir yolu ise egitimdir. Bu noktada egitimin deger kazandirmada 6nemli bir

rolii vardir (Sonmez, 2008, s. 38-39).

Deger, bir sosyal grubun ya da toplumun birlik ve siirekliligini saglayan, bireylerin
cogunlugu tarafindan kabul goren; ortak duygu, fikir, ama¢ ve menfaatleri yansitan

genellestirilmis temel ahlaki ilke ve inanglardir (Erjem & Kizilgelik, 1994, s. 99).
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Degerler, egitim yoluyla nesilden nesile aktarilan, bireyin kendisine, ailesine, gevresine

ve biitiin insanliga faydali olmasini saglayan, 6gretilip 6grenilebilen olgulardir (Kiling,
2015, 5. 9).

Bireyler, degerleri erken degisim donemlerinde toplumun en temel ve en kiiciik yap1 tasi
olan ailede kazanmaya baslamaktadir (Baloglu & Balgamis , 2005, s. 23). Bu degerlerin
egitimi, biiyiimekte ve gelismekte olan gocuga, aileden sonra gelen ve toplumsal yagamin
ilk basamag1 olan okulda verilmektedir (Giiglii, ve digerleri, 2001, s. 16). Okulda isleyen
siire¢ boyunca deger egitiminin ve deger aktariminin en iyi sekilde yoOnetilmesi
gerekmektedir. Ailede baslayan deger egitimi ve aktarim siireci, okullarda Ggretim
programlari ve bu programlarin igeriginin, amacinin somut bir gdstergesi olan ders
kitaplar1 araciligiyla sistematik, planl bir sekilde yiirtitilmektedir. Ders kitaplari, yasanan
bircok teknolojik yeniliklere karsin egitim-6gretim siirecinde yaygin olarak kullanilan
kaynak ve materyal olarak kullanilmaktadir (Kili¢ & Seven, 2003, s. 26; Bulut & Orhan,
2012, s. 299). Degerlerin egitiminde ve aktarilmasinda 6nemli bir isleve sahip olan bir

diger materyal ise kuskusuz resimli cocuk kitaplaridir (Koriikeii, Acun Kapikiran, & Aral,
2016, s. 134).

Lukens (1986, s.40) resimli ¢cocuk kitaplarini, metinlerde islenen anlamin resimlerin de
yardimiyla derinlestirildigi kitaplar olarak tanimlamaktadir. Uzmen (2001)’e gore resimli
cocuk kitabi, bir okuyucu Kkitlesi i¢in kaleme alinan, bu kitlenin yas, ilgi ve
gereksinimlerine gore hazirlanan, iceriginde gorselleri de barindiran kitaplardir. Resimli
cocuk kitaplari, cocugun hayal diinyasindan gercek diinyaya agilan pencerelerinden
birisidir. Cocuklar, bu kitaplardaki karakterleri, onlarin giizel diisiince ve davranislarini
ornek alarak kendi yasantilarina tasima imkanina sahiptirler. Ayrica ¢ocuklar, resimli
cocuk kitaplarindaki karakterlerin tutum ve davranislarini 6rnek alarak Kitaplarda
yansitilan degerleri kolaylikla benimseyebilmektedirler (Rush & Lipski, 2009, s.21;
Uzmen & Magden, 2002, 5.195-196; Cakmak Giile¢ & Geggel, 2005, akt. Akyol, 2021,
5.1679-1680). Bu nedenle resimli gocuk kitaplarindaki yazili metin ve gorsellerde ele
alinan degerler, titizlikle gézden gegirilmeli ve daha sonra ¢ocuklara sunulmalidir
(Demirel, Seven, Cegen, Tozlu, & Uludag, 2011, akt. Akyol, 2021, s.1687). Bu noktada

ise ebeveynlerin ve 6gretmenlerin belirli kriterlere gore kitap se¢mesi, Kitaplardaki metin
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ve gorseller yoluyla kazandirilmak istenen degerlerin dogru ve nitelikli bir sekilde

yansitilip yansitilmadigini irdelemesi gerekmektedir (Purbani, 2009, s. 2).

Literatiir incelendiginde deger kavraminin, resimli ¢ocuk kitaplar1 baglaminda ele
alindig1 bir¢ok arastirma mevcuttur. Bu ¢aligmalardan Hsiu Chih (2008) Tayvan’daki
Ingilizce resimli gocuk kitaplarinda yer verilen egitsel degerlere iliskin Ingilizce
Ogretmenlerinin goriislerini ortaya koymay1 amaglamistir. Bagc1 (2013) 5 farkli ¢ocuk
edebiyatcisinin kaleme almis oldugu cocuk kitaplarindaki degerleri tespit etmis ve
ardindan hangi eserlerde degerler egitiminin daha etkili ve kalict oldugunu ortaya
koymustur. Akyol (2021) igerisinde bir¢ok degeri barindiran resimli ¢ocuk kitaplarinin
ogrenciler lizerinde deger kazanimina etkisini incelemistir. Alabay, Can, Kandemir ve
Giiney (2018) Tiirkiye Bilimsel ve Teknolojik Arastirma Kurumu (TUBITAK) tarafindan
yayimlanan ve erken ¢ocukluk dénemine yonelik olan Merakli Minik ¢ocuk dergisinde
evrensel degerlere ne diizeyde yer verildigini belirlemeyi amaglamistir. Boyaci, Giiner ve
Babadag (2017) Samed Behrengi tarafindan kaleme alinan Kiiciik Kara Balik kitabinin
icerdigi degerleri ortaya koymustur. Dirican ve Daglioglu (2014) 3-6 yas grubuna yonelik
olarak yayimlanan resimli ¢ocuk kitaplarinin temel degerlere ne oranda yer verdigini,
Koriikeii, Acun Kapikiran ve Aral (2016) ise benzer sekilde bu yas grubuna hitap eden
resimli ¢ocuk kitaplarindaki degerleri Schwartz’in degerler modeline gore incelemistir.
Kazanc1 Giil (2018) 5-6 yas grubu cocuklar i¢in Tiirkge olarak 2000-2007 yillar1 arasinda
kaleme alman resimli ¢ocuk kitaplarin1 igerdigi degerler baglaminda incelemistir.
Kaniasari ve Saragih (2019) Barack Obama tarafindan kaleme alinan Kizlarima Bir
Mektup: Sarki Soylemek adli resimli g¢ocuk kitabinin icerdigi degerleri ve etigi
betimlemeyi amaglamistir. Dilek (2017) Feridun Oral’in kaleme almis oldugu, 0-6 yas
araligina hitap eden resimli ¢ocuk kitaplarmm1 Milli Egitim Bakanlhigi’nin (MEB)
belirlemis oldugu degerler agisindan incelemistir. Korkmaz ve Yorulmaz (2021) Grimm
Kardeslerin 51 masalini igerdigi degerler ve olumsuz unsurlar bakimindan incelemeyi
amaglamistir. Oksiiz, Keskin ve Cetinkaya (2018) sosyal medya platformlarda en fazla
Onerilen 15 resimli ¢ocuk kitabin1 Hayat Bilgisi Programi’nda yer alan degerler

bakimindan incelemistir. Akyol (2012) okul dncesi ¢ocuklarina yonelik yayimlanan yerli
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ve cevirisi yapilmis yabanci resimli ¢ocuk kitaplarinda yer alan degerleri ortaya koymay1

amagclamistir.

Yapilan arastirmalar incelendiginde daha ¢ok resimli ¢ocuk kitaplarindaki metinlerde
degerlerin incelendigi goriillmektedir. Fakat resimli cocuk kitaplarinda metinlerle birlikte
gorsellerin de incelendigi arastirmaya rastlanilmamaktadir. Resimli ¢ocuk kitaplar
vermek istedigi iletiyi az sozciikle veya hi¢ sézciik kullanmadan gorseller araciligiyla
ileten Kkitaplardir. En az metin kadar énemli bir yere sahip olan gorseller, cocugun olay
ve durumlar1 anlamlandirmasina ve igsellestirmesine olanak saglamaktadir. Ayrica
resimli ¢ocuk kitaplarina ulusal ya da uluslararasi diizeyde verilen ddiiller, kitabin farkl
dillere ¢evrilmesini ve boylelikle daha ¢ok okuyucuya ulasmasini saglamaktadir. Odiillii
kitaplarda gorsel ve metinsel anlamda merak uyandiric1 ve dikkat ¢ekici ayrintilarin yer
almasi, saglam bir kurgu tlizerine kurulmasi ve evrensel nitelikte degerlerin islenmesi
beklenmektedir. Biitlin bu nedenlerden dolay1 bu arastirmada o6diillii resimli ¢ocuk
kitaplarinda yer alan metin ve gorsellerin degerler acgisindan incelenmesi

amaclanmaktadir.
YONTEM
Arastirmanin Yontemi

Bu arastirma dokiiman incelemesi yontemi ile tasarlanmigtir. Bu yontem birden fazla veri
elde etmenin miimkiin olmadig1, arastirma probleminin dogrudan dokiiman odakl1 oldugu
durumlarda tercih edilmektedir. Dokiiman incelemesi, arastiriimasi hedeflenen olgular
hakkinda bilgi i¢ermekte olan yazili ve gorsel kaynaklarin analizini kapsamaktadir

(Yildirim & Simsek, 2013).
Arastirma Materyalleri

Arastirmanin veri kaynagi, Tirkce diline c¢evrilmis olan veya Tiirk¢e olarak kaleme
alinan, ulusal ya da uluslararas1 diizeylerde 6diil almis 25 resimli ¢ocuk kitabindan
olusmaktadir. Arastirmanin materyalleri amacgsal 6rnekleme yontemi dikkate alinarak
secilmistir. Calismanin amacina bagli olarak bilgi agisindan zengin durumlarin segilerek

derinlemesine aragtirma yapilmasina olanak saglayan amagsal 6rnekleme yontemi tam
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olarak nitel aragtirma gelenegi icerisinde ortaya c¢ikmistir (Biyiikoztiirk, Akgiin,
Karadeniz, Demirel, & Cakmak, 2013; Yildirnim & Simsek, 2013).

Arastirma materyali dahilinde incelenen resimli ¢cocuk kitaplari; Caldecott Onur Odiilii,

New York Times Yilin En Iyi Resimli Kitabs, International Board on Books for Young
People/Cocuk ve Genglik Yaymlart (IBBY/CGYD) - Yilin Resimli Oykii Kitab1 gibi

ulusal ve uluslararasi diizeyde 6nemli 6diiller almis olan eserlerdir.

Arastirmaya dahil edilen resimli ¢ocuk kitaplarinin bilgi ve 6zelliklerine Tablo-1’de yer

verilmigtir.

Tablol

Arastirma Kapsaminda Kullanilan Odiillii Resimli Cocuk Kitaplar:

=
YAZAR/ 5%
KITABIN ADI RESIMLEYEN YAYINEVI | § & ALDIGI ODUL
Mavibulut New York Times Yilin En
K1 Ag Tirti] Eric Carle Yaymeilik 1969 Iyi Resimli Kitabi
Alexander ve N
K.2 Oyuncak Fare Leo Lionni Elma Cocuk 1970 Caldecott Onur Odiilii
Richard T.
K.3 Ayt Geldi Morréséla_rinen Ketebe Cocuk 2020 Caldecott Onur Odiilii
New York Times Yilin En
Bekei Amos® 2010 Iyi Resimli Kitabi
K.4 Ha‘z tgl‘an;lf’f C‘;,I.ln Philip C. Stead Yapi Kredi 2010 | Publishers Weekly En Tyi
griu Yaynlari Cocuk Kitabi
2011 Caldecott Onur Odiilii
S IP-Bagimsiz Yayincilar
Bir Fikirle Ne R
K5 Yaparsin? Kobi Yamada Nar Cocuk 2018 Kitap Odalii-Altin
Madalya
S . New York Times Yilin En
K.6 Bu Bir Kitap Lane Smith Ucanbalik 2010 fyi Resimli Kitab1
. Yap1 Kredi IBBY/CGYD- Yilin
K.7 Farkli Ama Ayni Feridun Oral Yaymlar 2016 Resimli Oykii Kitabs
1966 Caldecott Onur Odiilii
K.8 Frederick S New York Times Yilin En
Leo Lionni Elma Cocuk 1967 iyi Resimli Kitabi
K.9 Giivercin Geg Mo Willems Ucan Fil 2006 |  Caldecitt Onur Odiilii
Yatmasin!
. . - 2004 Caldecott Onur Odiilii
K10 Giivercin Otobiisii A Yiln En Ivi
' Kullanmasin! Mo Willems Ugan Fil 2004 mazon.com TIUN En iyl
Cocuk Kitab1
K.11 HEp'T-I;(l)(?ru Bir Brendan Wenzel Taze Kitap - Caldecott Onur Odiilii
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New York Sehir
2017 | Kiitiiphanesi En Iyi Cocuk
Kitab1 Seckisi
Hich: 2017 New York Illistratorler
igbir Sey Beatrice Alemagna Toplulugu Altin Madalya
Yapmama Giinii ~
. 2017 Fransa Landerneau En lyi
K.12 Aylak Kitap Cocuk Kitabr Odiilii
English Association En Iyi
2018 Cocuk Kitab1
2011 Sorciéres Odiilii
Incelikli Seyler Germano 2012 2.01_2 Ne_W Yor_k Tirpeg. ?n
K.13 Zullo/Albertine Desen Yayinlar1 lyi Resimli Kitap Odiili
2014 Sao Paulo Biiyiik Odiilii
K14 | Kayakg Tavsan ClaudiaRueda | Redhouse Kidz | 2016 | Hans ChrgggTﬁA”derse”
Sevde Tuba Okgu
. Maya Mizuno
K15 | Kayikiaki Gocuk Vone Helmes Timas Cocuk | 2017 | [Hollanda ASN Bankast
Diinya Odiilleri Finalisti
Golden Sweet
Yap1 Kredi IBBY/CGYD- Yilin
K.16 Kirmizi Elma Feridun Oral Yaymlar 2008 Resimli Oykii Kitab1
Kirmizi Kanatl . Yap1 Kredi IBBY/CGYD- Yilin
K17 Baykus Feridun Oral Yayinlari 2012 Resimli Oykii Kitabi
Kl'fl'nr?;g;kﬁ;(h Yap1 Kredi IBBY/CGYD- Yilin
K.18 3 Sara Sahinkanat Yayinlari 2009 Resimli Oykii Kitabi
Kizdan?
Tiirkiye Is
K.19 Koca Roni Catherine Rayner | Bankasu Kiiltir | 2014 Kate Gregne}wgy Medal
Odiili
Yayinlari
K.20 Kutu Degil Antoinette Portis | Beyaz Balina | 2014 | | neodor Seuss Geisel
Onur Odiilii
Madeline Finn ile . . Parents’ Choice
K21 Kiitiiphane Kopegi Lisa Papp Hep Kitap 2016 Recommended Odiilii
K22 | ModemMagara | oo MeDonnell | BeyazBalina | 2012 | Caldecitt Onur Odiili
Cocugu Tek
. Society of Illustrators
K.23 Yolculuk Francesca Sanna Taze Kitap - Altin Madalya
1963 Caldecott Onur Odiilii
K.24 Yuzylz Leo Lionni Elma Cocuk 1963 | New York Times Yiln En
lyi Resimli Kitab1
Biigra Targalir . Sharzah Okuma Festivali
K.25 Zor Balik Erol/Ugur Altun Redhouse Kidz | 2018 Mliistrasyon Odiilii

Verilerin Toplanmasi

Aragtirmanin veri toplama stireci, aragtirmada kullanilacak olan resimli ¢ocuk kitaplarinin

belirlenmesiyle baglamistir. Bu siirecte bircok odiillii resimli ¢ocuk kitabi incelenerek

Caldecott Onur Odiilii, New York Times Yilin En Iyi Resimli Kitab, International Board
on Books for Young People/Cocuk ve Genglik Yayinlar1 (IBBY/CGYD) - Yilin Resimli
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Oykii Kitab1 gibi ulusal ve uluslararasi diizeyde nemli 6diil ya da ddiiller alan 25 resimli

¢ocuk kitab1 belirlenmistir.
Veri Toplama Yontemi

Belirlenen kitaplar, kitap satis sitelerinden temin edildikten sonra dokiiman analizi siireci
gerceklesmistir. Dokiiman analizi, yazili belgelerin igerigini titizlikle ve sistematik olarak
analiz etmek i¢in kullanilan bir nitel arastirma veri toplama teknigidir (Wach & Ward,
2013). Dokiiman analizi, sadece yazili olarak {iiretilen temsilleri degil, harita, sema,
grafik, fotograf ve gorsel gibi bircok kaynagi da igeriginde barindirmaktadir (Freebody,
2003; Glesne, 2015; Merriam, 2009).

Veri Toplama Araci

Arastirmaya dahil edilen resimli gocuk kitaplarindaki metin ve gorseller arastirmaci
tarafindan olusturulan “Deger Inceleme Formu” ile analiz edilmis ve elde edilen bulgular
kategorilestirilerek sunulmustur. Mevcut form “adalet, bilimsellik, c¢aligkanlik,
dayanisma, doga sevgisi, dogruluk, diiriistliik, estetik, giiven, hosgorii, merhamet,
misafirperverlik, 6zgiiven, paylagsma, sabir, saygi, sevgi, sorumluluk, vatanseverlik ve
yardimseverlik” olmak tiizere 20 degerden olusmaktadir. Bu degerlerin yani sira
arastirmaci, uzman goriisiine bagvurarak aile birligine 6nem verme, algakgoniilliiliik,
azim, cesaret, comertlik, dostluk, empati, fedakarlik, hayvan sevgisi, iyilik yapmak,
kararlilik, liderlik, nezaket, sefkat, 6z kontrol, temizlik, tutumluluk, umut, tretkenlik,
vefakarlik gibi degerleri de forma ekleyerek formu genisletmistir. EKlenen degerler ile

birlikte form 40 degerden olusmaktadir.
Verilerin Analizi

Aragtirmanin veri analizinde igerik analizi teknigi kullamlmustir. Igerik analizinde
temelde yapilan islem, birbirine benzeyen verileri belirli kavramlar ve temalar
cercevesinde bir araya getirmek ve bunlari okuyucunun anlayabilecegi bi¢imde organize
ederek yorumlamaktir (Yildirnm ve Simsek, 2013). Bu arastirmada ise odiilli resimli
cocuk kitaplarinda yer alan metin ve gorseller barindirdiklar: degerler ve olumsuz unsur

ve davranislar dogrultusunda incelenmistir.
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Arastirmanin Giivenirligi

I¢ giivenirlik

Aragtirmanin verilerinin analizinde kodlayic1 giivenirligini arttirmak adina resimli gocuk
kitaplarindaki metin ve gorsellerde yer alan degerlerin belirlenmesi ve etiketlenmesi
arastirmact dahil olmak {izere ii¢ wuzman kisi tarafindan gergeklestirilmistir.
Gergeklestirilen dokiiman analizi ve yapilan kodlamalar arasindaki tutarlilik giivenirligi
Miles ve Huberman (1994) tarafindan gelistirilen formiile gore hesaplanmisgtir. Miles ve
Huberman modelinde igsel tutarlilik olarak adlandirilan ve kodlayicilar arasindaki goriis
birligi olarak kavramsallastirilan bu benzerlik: A= C = (C +)x100 formiilii kullanilarak
hesaplanabilir. Formiilde, A: Giivenirlik katsayisini, C: Uzerinde goriis birligi saglanan
konu/terim sayisini, 0: Uzerinde goriis birligi bulunmayan konu/terim sayisini ifade
etmektedir. Igsel tutarlilign veren kodlama denetimine gore kodlayicilar arasi goriis
birliginin en az %80 olmasi beklenmektedir (Miles ve Huberman, 1994). Belirtilen
formiil dogrultusunda yapilan hesaplamalarin sonucunda kodlayic1 giivenirligi %84

olarak bulunmustur.
Dus Giivenirlik

Calismada aragtirmacinin izledigi yontemler ve siirecler ayrintili sekilde aciklanmistir.
Ayrica aragtirmanin ham verileri diger arastirmacilarin incelemesine imkéan vermek tizere

muhafaza edilmektedir.
Arastirmanin Gecerligi
I¢ Gegerlik

Arastirmanin gegerligini arttirmak i¢in arastirma kapsamindaki resimli ¢ocuk kitaplari
arastirmact ve kodlayict uzman kisiler tarafindan tekrar tekrar okunmustur. Boylelikle
arastirmaya dahil edilen materyallerin dogru ve tam anlasilacagl diisiinilmiistiir.
Gergeklestirilen bu siirecin arastirmaya saglayacagi en onemli katki ise yapilan
arastirmanin arastirmacinin 6znel diisiincelerinden, 6n yargilarindan ve gozden kacan

hatalardan kurtularak materyalleri daha iyi anlamak i¢in siirece odaklanmaktir. Ayrica
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aragtirmanin tiim asamalar1 degerler egitimi alaninda uzman bir akademisyenin denetimi

altinda yiirttilmiistiir.
Dis Gegerlik

Dis gecerligin saglanabilmesi icin dogrudan alintilar ile veriler ayrintili bir sekilde
aktarilmigtir. Ayrica arastirma sonuglarmin benzer durumlara genellenebilmesini

saglamak i¢in arastirmanin tiim agamalar1 detayl bir sekilde ifade edilmistir.
BULGULAR

Tablo 2
Metinlerde yer Alan Degerler

5B ‘s
g [ % 3 ﬁ E
: ¢ am 2352 E:Ean 2222088288538 2
Degerler f 2 s =T 39 550 2 %3 azyg 5 §E S =z e =92 3
g 2 £ £ 595 ¢ > 225 2 5 5¢ 58 EZE §gaE §e2E B
S 323 22 EZTEECNgIe2oYaLTEER
E | N =4 S = £ ¥ SR 3 g 5 = = =
El < £ B o I 2 3} = S T
* % 2 s A £ 8 2 5
3 < = 3 = s | B
M S .5
= N
Dostluk 7 8 7 8 2 - 3 4 6 5 5 - 5 9 4 9 - -1 1 1 1 - 86
Kararliik 8 6 6 - 4 5 4 3 4 5 4 3 3 5 - 2 3 8 2 2 4 - 2 8
Dayanisma 6 4 8 4 4 3 1 3 7 8 - 1 5 5 3 1 2 -2 2 - - 69
Nezaket 3 6 4 5 - 3 - - 10 - - 10 3 9 - 4 7 4 - 68
Yardimseverlik 7 5 5 3 2 3 1 6 8 - 2 4 6 2 2 1 1 2 3 - 63
Sabir 3 6 4 2 6 3 2 2 - 3 2 4 4 4 - - 3 5 3 1 1 59
Azim 6 - 7 - 3 5 5 3 4 7 2 6 - - 3 1 1 3 - 56
fyilik yapmak 6 3 4 3 - 2 - 5 8 - 3 4 2 2 2 - - 45
Sevgi 1 1 1 5 3 4 4 4 1 - 4 - 5 3 5 2 - 43
Cesaret 4 8 4 2 2 3 5 3 - 5 3 - - - |- 2 - -4
Sorumluluk 2 3 2 4 4 1 2 1 - 4 - - 2 2 - 3 2 3 4 2 -4
Ozgiiven 5|-/38|-/-/8|2|1|-/1|5|3]- 1 - 5 5 4 - - 38
Umut 3 4 4 1 5 4 1 1 - 6 2 1 3 2 1 - - - 38
Uretkenlik 4 - 4 - 2 4 2 - 2 5 1 - 1 3 4 2 1 3 - 38
Aile birligine 6nem verme 3 1 - -7 - 5 2 2 1 - - 2 - 4 5 1 - 33
Oz kontrol 2 - 3 4 - 2 2 - - - 3 2 2 6 - 2 3 - 31
Giiven - 4 4 - 3 - - 2 2 - 5 4 - 2 2 1 - 30
Sefkat 12 1 5 2 2 1 3 1 1 3 3 4 - - 29
Cabskanlik 3 - 3 2 3 - 1 2 5 - - 1 - 2 1 - 24
Liderlik 5 - 3 3 2 - 5 1 1 3 - - 23
Paylasma 3 4 1 3 4 - 1 4 2 - - 22
Hosgorii 2 3 - -1 1 4 2 - 3 4 - 20
Vefakarhk 2 3 3 1 1 - 1 3 2 - 16
Hayvan sevgisi - - 1 1 2 3 - 2 2 1 1 - 13
Merhamet 2 3 - 1 3 - 3 - -1 - 13
Fedakarlik 2 1 3 - 3 - 3 - 1 - 13
Diiriistliik 2 - 3 1 3 - 1 2 - - 12
Estetik 2 2 - 2 2 1 1 - 2 12
Dogruluk 1 2 1 - 2 3 2 11
Doga sevgisi - - - - 2 - 5 - - - - - - - - 2 - - - - - - - - - 9
Empati - 2 - 1 - 2 3 - - - - - - - - - 1
Bilimsellik -l -l -l -l -3 -l -1-1-1-1-1-121]2]- 8
Misafirperverlik - 4 - 1 1 - - - 2 - - - - - - - - 8
Algakgonulltliik 2 - 2 - - 2 - - - - - - - - - - 1 7
Comertlik 2 3 - 1 - - - - - - - - - - - - 1 7
Vatanseverlik -3 - 3 3 - - - - - - - - - - - - - - - Co I e e 6
Temizlik - - -2 - - 1 3
Adalet -2 1 3
Saygt - - 2 - 2
Tutumluluk - - - 1 - - - - - - - - - - - - - - - - - - - - - 1
TOPLAM 99 90 8 67 62 61 59 58 57 57 52 50 44 43 43 42 39 31 29 21 17 16 6 3 3 1135
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Tablo 2 incelendiginde 6diillii resimli ¢ocuk kitaplarinda en ¢ok yer alan olumlu degerin
dostluk (86) oldugu goriilmektedir. Zor Balik (9), Modern Magara Cocugu Tek (9),
Kayiktaki Cocuk (8), Bek¢i Amos 'un Hastalandig1 Giin (8) kitaplarinda dostluk degerine
daha cok yer verildigi goriilmektedir. Ornegin Bek¢i Amos’'un Hastalandigi Giin
kitabinda “Amos 'un hayvanat bahgesinde ¢ok isi vardr ama o her zaman sevgili dostlarin
gormeye vakit aywrirdl.” (s.6) ve Zor Balik kitabinda “Ben yalnizca bir kediyim ve sen de
benim korkmus kiiciik arkadasimsin!” seklinde metinlerde yer almaktadir. Dostluk
degerine en az yer verilen kitaplardan biri olan Koca Roni (1) kitabinda ise dostluk degeri
“Neyse ki Koca Roni ¢ok kararli bir Kanada geyigi. Kolay kolay pes etmez, zaten Akilli

Mini de onu asla terk etmez.” (5.2) ifadesiyle metinlerde yer almaktadir.

Resimli ¢ocuk kitaplarinda ikinci en sik gecen ikinci deger ise kararliliktir (83). Giivercin
Otobiisii Kullanmasin! (8), Kirmizi Kanatl Baykus (8), Kayiktaki Cocuk (6) ve Kirmizi
Elma (6) kitaplarinda kararlilik degerine daha sik yer verildigi goriilmektedir. Ornegin
Kayiktaki Cocuk kitabinda kararlilik degeri “Burada bana pek de yer kalmams gibi, belki
de yeni bir yer bulmak en iyisi. Tekrar yola koyuldu, mavis arkadasiyla vedalasti.” (5.13)
seklinde gegmektedir.

Incelenen resimli gocuk kitaplarinda en sik gegen iiciincii deger ise dayanisma (69)
degeridir. Yiizyiiz (8), Kirmizi Elma (8), Kayak¢t Tavsan (7), Kirmizi Kanatli Baykus (6)

kitaplarinda dayanisma degerinin daha ¢ok yer aldig1 gortilmektedir.

Dayanigsma degerinden sonra degerler, siklik sirasiyla nezaket (68), yardimseverlik (63),
sabir (59), azim (56), iyilik yapmak (45), sevgi (43), cesaret (41), sorumluluk (41),
Ozgiiven (38), umut (38), tiretkenlik (38), aile birligine 6nem verme (33), 6z kontrol (31),
giiven (30), sefkat (29), caliskanlik (24), liderlik (23), paylasma (22), hosgorii (20),
vefakarlik (16), hayvan sevgisi (13), merhamet (13), fedakarlik (13), diiriistlik (12),
estetik (12), dogruluk (11), doga sevgisi (9), empati (9), bilimsellik (8), misafirperverlik
(8), algakgoniilliiliik (7), comertlik (7), vatanseverlik (6), adalet (3), temizlik (3) sayg1 (2)

ve tutumluluk (1) seklinde resimli ¢ocuk kitaplarinda yer almaktadir.
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Resimli ¢ocuk kitaplarinin incelenmesi sonucunda toplam 1135 olumlu degerin yer aldig1
goriilmektedir. En ¢ok deger barindiran resimli ¢ocuk kitabi Kirmizi Kanatli Baykus (99),
en az deger barindiran resimli cocuk kitaplar1 ise Kutu Degil (3) ve Incelikli Seyler (3)’dir.
Incelenen diger resimli cocuk kitaplarinin deger sikliklar ise; Kayiktaki Cocuk (90),
Kirmizi Elma (86), Bek¢i Amos 'un Hastalandigi Giin (67), Yolculuk (62), Alexander ve
Oyuncak Fare (61), Hi¢bir Sey Yapmama Giinii (59), Farkli Ama Ayni (58), Kayak¢i
Tavsan (57), Yiizyiiz (57), Bir Fikirle Ne Yaparsin? (52), Madeline Finn ile Kiitiiphane
Kopegi (50), Ayr Geldi (44), Zor Balik (43), Giivercin Ge¢ Yatmasin! (43), Modern
Magara Cocugu Tek (42), Frederick (39), Kim Korkar Kirmizi Bashkli Kizdan? (31),
Giivercin Otobiisii Kullanmasin! (29), Koca Roni (21), Bu Bir Kitap (17), Hepi Topu Bir
Tekir (16), A¢ Twtil (6) olarak siralanmaktadir.

Kitaplarda yer alan degerlere dair 6rnek ifadelere asagida yer verilmistir.

Degerler Kitabm Adi Ornek ifade

Adalet Kayiktaki Cocuk “Dogan her ¢ocugun egit ve 6zgiir oldugunu, onlara
soyleyelim.” (5.43)

Aile Birligine Yolculuk “Annem hald birlikte oldugumuz icin ¢ok sansh

Onem Verme oldugumuzu soyledi.” (5.36)

Alcakgoniillilliik — Frederick “Frederick dediler, meger sairmissin sen! Frederick
kizards, alkislar: kabul etti ve utana sikila, biliyorum
dedi.” (s.27)

Azim Koca Roni “Bikmadilar, usanmadilar uzun uzun ugrastilar.” (5.18)

Bilimsellik Yolculuk “Peki orast nerede? diye sorduk bu sefer. Bir kitaptan
degisik sehirlerin fotograflarini gésterdi annem.”(s.11)

Cesaret Kim Korkar Kirmizi  “Anne, ben artik biiyiidiim. Gidecegim tek basima

Baglikli Kizdan? ormana. Biraz dolasip hava almaya.” (5.2)

Comertlik Frederick “Kiiciik farenin getirdigi visne, bogiirtlen ve ¢ilekleri
istahla yerken, tiiylerinin kizardigini sanip
seviniyorlardi.” (5.28)

Caligkanlik Frederick “Hepsi gece giindiiz ¢alisiyordu.” (5.5)

Dayanigma Zor Balik “Biiyiik baliklar toplandilar, Zor Balik 1 nasil durdursak

diye konustular, konustular...” (5.8)

Doga sevgisi

Higbir Sey Yapmama
Giinii

“Hazinelerle dolu bu yeralti diinyasina dokunmak
olaganiistiiydii.” (5.21)

Dogruluk Bu Bir Kitap “Karakterleri doviistiirebiliyor musun? Hayiwr, dedim ya.
Ciinkii bu bir kitap.” (5.6)
Dostluk Ay1 Geldi “Aslinda ne kadar ¢ok arkadagsi oldugundan heniiz
haberi yoktu”. (5.8)
Diiriistliik Madeline Finn ile  “Unutmustur diye, “Ben okumay: sevmiyorum,”
Kiitiiphane Kopegi diyorum. (s.12)
Empati Kayiktaki Cocuk “Haydi bakalim ¢ocuklar hepiniz yanima gelin. Buradan

diinyadaki ¢cocuklar nasil géziikiiyor sizlere gostereyim.”
(s.41)
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“Kim yagdirwr kar1? Kimdir buzu eriten?

Estetik Frederick Kim kirletir havayi? Kimdir onu giizellestiren?
Kim filizlendirir haziranda dort yaprakli yoncayi?
Kim karartir giin is1gin1! Kim aydinlatir Ay 1?2 (5.26)
Fedakarlik Bekgi Amos’un  “Amos 'un Hayvanat Bahgesi 'nde ¢cok isi vardi ama o
Hastalandig1 Giin her zaman sevgili dostlarint gérmeye vakit aywrirdy.”
(s.6)
Giiven Yolculuk “Giivenli bir yer. Oraya gidecegiz ve artik korkmadan
yasayabilecegiz.” (5.12)
Hayvan sevgisi Madeline Finn ile  “Bonnie(kdpek adi) ¢ok giizel. Kocaman, kar rengi bir
Kiitiiphane Kopegi kutup ayisina benziyor.” (s.16)
Hosgori Kirmizi Kanath  “Fare ile arkadas olmak ¢cok hostu. Artik ugmasa da
Baykus olurdu.” (5.7)
Tyilik yapmak Bir Fikirle Ne  “Onu korumaya karar verdim. Ona sahip ¢iktim, giizelce
Yaparsin? besledim. (5.18)
Kararlilik Hepi Topu Bir Tekir “Bizim Kedi diinyayt boydan boya dolasmaya karar
verdi.” (5.1-9-17-31)
Liderlik Yiizyliiz “Onlara, birbirlerine yakin yiizmeyi gretmis.” (5.24)
Merhamet Farkli Ama Aynmi “Coban, oglagin bacagindaki giicsiizliigii hemen fark etti.
Onu kucagina aldi.” (5.4)
Misafirperverlik Kayiktaki Cocuk “Elbette canum, tabii ki kal, zaten milyonlarca misafirimiz
var.” (5.13)
Nezaket Giivercin Gec  “Merhaba, seni gordiigiime sevindim. Saat ge¢ oldu ve
Yatmasin! dislerimi fircalamam gerek, bana bir konuda yardim eder
misin?” (s.1)
Ozgiiven Bir Fikirle Ne  “Ne diyeceklerinden korktugum halde fikrimi diger
Yaparsin? insanlara gosterdim. (5.13)
Oz kontrol Bekgi Amos’un  “Bek¢i Amos hep erken kalkardi. Her sabah saatin
Hastalandig1 Giin alarmi ¢aldiginda, ayaklarini yataktan disar: sallandirir,
tistiindeki pijamalar titilii tiniformasiyla degistirirdi.”
(s.1)
Paylagma Kirmizi Elma “Yasasin iste koparmay1 basardik, deyip hep birlikte
elmayt paylasip yediler.” (5.25)
Sabir Madeline Finn ile  “Gene deyildiz alamadim ama bundan sonra Bonnie gibi
Kiitiiphane Kopegi sabwrly olabilirim.” (5.20)
Saygi Kirmizi Elma “Birbirimizin tizerine ¢ikarsak daha yiiksege uzaniriz, o
zaman elmayr koparabiliriz dedi. Hep birlikte fir
faresinin dedigini yaptilar.” (5.15)
Sevgi Kim Korkar Kirmizi  “Annesi sevgiyle bakti yavrusuna. Kiiciik kurdu oturttu
Baglikli Kizdan? kucagina.” (5.4)
Sorumluluk Ag Tirtil “Karni ¢ok a¢ti bu minik trtitlin. Hemen kendine yiyecek
bir seyler aramaya bagsladi.” (5.3-5)
“Annem bizimle beraberdi ve azicik bile korkmus
Sefkat Yolculuk gortinmiiyordu. Gogsiine yaslanip gozlerimizi kapattik ve
sonunda uyuyakaldik.” (5.24)
Temizlik Higbir Sey Yapmama  “QOoo! Swisiklam olmussun, hadi gel kurulayip
Giinii temizleyelim seni.” (5.34)
Tutumluluk Bekgi Amos’un  “Liitfen az koyun. Bir kagik yulaf ezmem i¢in, iki kasik da
Hastalandig1 Giin cayim igin.” (5.3)
Umut Modern Magara  “Keske Tek disart ¢iksa da oynasak.” (5.11)
Cocugu Tek
Uretkenlik Kirmizi Kanath  “Uziilme! Aklima yeni bir fikir geldi!” (5.11)
Baykus
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Vatanseverlik Yolculuk “Bu giizel periler iilkemizdeki savasi bitirecek tilsimlar
vereceklerdi bize.” (5.33)
Vefakarlik Kirmizi Kanathh  “Kirmizi kanath baykus, biiyiiyiince yuvasini kiigiik
Baykus farenin yasadig ¢iftligin ¢atisina kurdu.” (5.26)
Yardimseverlik Koca Roni “Hemen kostu Mini. Biraz seloteyp getirdi. Koca Roni de

dolasti. Biraz kdgit topladi.” (5.13-15)

Tablo 3
Gorsellerde Yer Alan Degerler

= ’uE)u g -
5 2 g % . 3 © _ | §
g g gle S 5 = £ %
£ s 5 E g g £ g % 0% g = ¥ 3 g E
« 8§ E 3 £ E <52 & 2 8 8 £ &=z « 55T 5§32 - & s
2 2 B o = E 8 35 3 = & u ooy tf & S 25 % x> ¥ T g 2
Degerler 3 T § % E § g O £ 'f - 2 £ g 2z & 5 A 2 Pl e g z = = 4
S £ Ez = 7 Bz =242 5 %8 s E g 5 28 EC g @S
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e X = F o = 85 & g 2 LT 5 & o
E = e u E & ¥ ¥ = = 8 s & g8 g
< - wi Q 4 =1 f x I ,> o
5 ) [ B ] k] 3 &
2 = 3 5| (7] < ©
m ] g 6}
= i
Dostluk 1 6 7 5 3 - 6 5 5 4 6 4 - 2 3 2 1 1 1 62
Yardimseverlik 4 2 3 6 3 1 4 4 4 - - - 4 1 1 1 1 -39
Dayanisma 5 2 4 - 1 - 4 5 1 4 2 3 - 1 1 1 34
Sevgi 3 4 1 2 1 2 1 4 1 1 2 2 2 1 1 1 31
Hayvan sevgisi 3 3 - 5 3 2 - - 8 - 1 1 - - -1 27
Cesaret 3 - 13 - 3 1 - 4 5 4 1 25
Alile birligine 6nem verme 3 - - 2 2 3 2 2 1 3 1 3 22
Sefkat 2 2 1 2 1 1 - 1 3 1 1 4 1 1 21
Tyilik yapmak 1 3 3 5 3 - 2 2 - 19
Kararhlik 1 - 2 2 2 1 3 1 2 3 2 - - 19
Azim 3 4 2 2 3 3 - - - 1 18
Uretkenlik - - 2 - 1 2 1 1 3 - 1 - 6 17
Giiven 3 2 3 3 - 3 - 1 - 1 16
Sabir 4 1 2 1 1 3 - 12
Umut 4 - 4 - - 4 12
Merhamet 12 - 4 2 - - - - - - - - - - - -2 - - - - - - - n
Estetik - - - - - 2 1 - - - - - - - 1 - - - - 4 - - - 2 - 10
Sorumluluk 3 4 - - - - 21 - - - - - .- .- -0
Doga sevgisi 1 - - - - 5 - - - - - - 1 - - 2 - - - - - - - - - 19
Paylasma - 2 2 - - - 2 - - - - 2 - - 8
Caliskanhk - - - - 1 1 3 - 2 - 7
Liderlik 3 - - - 1 - 2 1 - - - 7
0z kontrol -1 - - 1 1 - - - - 4 7
Ozgiiven - - 2 - - - 1 - 3 - 6
Comertlik - 1 1 2 1 - 5
Fedakarhk 2 1 1 - 1 5
Vefakarhk 1 2 - 2 5
Misafirperverlik 1 3 - - 4
Bilimsellik T T T 3
Nezaket R e R e e e T e e e e A 3
Hosgorii -1 - - - - -1 - 2
Saygt 2 - - - - - - 2
Temizlik -1 - - -1 2
Algakgoniilliiliik - 1 - - 1
Tutumluluk - - - - - - 1 1
Adalet 0
Dogruluk 0
Diiriistliik 0
Empati 0
Vatanseverlik R R R R R R - 0
TOPLAM 55 44 42 40 30 30 29 28 22 21 18 16 16 15 14 13 8 8 7 7 7 4 2 2 1 479

Tablo 3 incelendiginde 6diilli resimli ¢ocuk kitaplarinda yer alan resimlerde en ¢ok yer
verilen degerin (62) dostluk oldugu goriilmektedir. Kirmizi Elma (7), Ayt Geldi (6), Bekgi

Amos 'un Hastalandigi Giin (6), kitaplarinda dostluk degerine daha sik rastlanmaktadir.

USBED 2022 4(7) Fall/Giiz



Miicahit DURMAZ & Bilal YORULMAZ

Dostluk degerinden sonra degerler, sirasiyla yardimseverlik (39), dayanigsma (34), sevgi
(31), hayvan sevgisi (27), cesaret (25), aile birligine 6nem verme (22), sefkat (21), iyilik
yapmak (19), kararlilik (19), azim (18), tiretkenlik (17), giiven (16), sabir (12), umut (12),
merhamet (11), estetik (10), sorumluluk (10), doga sevgisi (9), paylasma (8), caligkanlik
(7), liderlik (7), 6z kontrol (7), d6zgiiven (6), comertlik (5), fedakarlik (5), vefakarlik (5),
misafirperverlik (4), bilimsellik (3), nezaket (3), hosgorii (2), saygi (2), temizlik (2),
algakgoniilliliik (1), tutumluluk (1), adalet (0), dogruluk (0), diiriistliik (0), empati (0),
vatanseverlik (0) seklinde resimli ¢ocuk kitaplarinda gegmektedir.

Odiillii resimli ¢cocuk kitaplarinda bulunan resimlerde toplam 479 olumlu degerin yer
aldig1 gortilmektedir. En ¢ok deger barindiran resimli ¢ocuk kitab1 Yolculuk (55), en az
deger barindiran resimli cocuk kitab1 ise Bu Bir Kitap (1)’dir. Incelenen diger resimli
cocuk kitaplarmin deger sikliklari ise; Bek¢i Amos un Hastalandigi Giin (44), Kirmizi
Elma (42), Incelikli Seyler (40), Farkli Ama Ayn: (30), Hicbir Sey Yapmama Giinii (30),
Frederick (29), Ayt Geldi (28), Kirmizi Kanatli Baykus (22), Madeline Finn ile
Kiitiiphane Kopegi (21), Kayak¢t Tavsan (18), Kayiktaki Cocuk (16), Modern Magara
Cocugu Tek (16), Yiizyiiz (15), Bir Fikirle Ne Yaparsin? (14), Kim Korkar Kirmizi Baslikli
Kizdan? (13), Koca Roni (8), Zor Balik (8), Alexander ve Oyuncak Fare (7), Hepi Topu
Bir Tekir (7), Kutu Degil (7), Giivercin Ge¢ Yatmasin! (4), Giivercin Otobiisii
Kullanmasin! (2), A¢ Twrtil (2), Bu Bir Kitap (1) seklinde siralanmaktadir.

Resimli ¢ocuk kitaplarinda yer alan degerlere dair Ornek gorsellere asagida yer

verilmigtir.

Dostluk, Kirmizi Elma  Yardimseverlik, Bek¢i Amos 'un... Cesaret, Kayiktaki Cocuk

USBED 2022 4(7) Fall/Giiz



Odiillii Resimli Cocuk Kitaplarindaki Metin ve Gorsellerin Degerler Acisindan
Incelenmesi

Umut, Kirmizi Elma Giiven, Yolculuk Sabir, Hi¢hir Sey Yapmama Giinii
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Estetik, Hepi Topu Bir Tekir Liderlik, Frederick Vefakarlik, Bek¢i Amos un...
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Misafirperverlik, Bek¢i Amos... Bilimsellik, Yolculuk Algakgoniilliliik, Bekgi Amos. ..
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f)dﬁllii Resimli Cocuk Kitaplarindaki Metin ve Gorsellerin Degerler Acisindan
Incelenmesi

Tablo 4

Metinlerde Yer Alan Olumsuz Unsur ve Davranislar

Nefret

RESIMLI COCUK KiTAPLARI
Zor Balik

Madeline Finn ile Kiitiiphane Kopegi
Alexander ve Oyuncak Fare - - - 4
Modern Magara Cocugu Tek 6

Yolculuk

Hicbir Sey Yapmama Giinii 20 -] --[-1-/-]l-1|-|1-1l2]|-]-]|1

Bu Bir Kitap 1 - - - - - - - 2

Bir Fikirle Ne Yaparsm? -l -1-1-1-1-1]1

Farkh Ama Ayni -l-1-1]1

Giivercin Otobiisti Kullanmasm! e T T T B R T T T B R R A T R |
Kirmizi Elma - - -1

Kirmizi Kanath Baykus -l -1-11

A¢ Tirtil

Ay1 Geldi

Bek¢i Amos’un Hastalandigi Giin

Frederick

Giivercin Geg Yatmasin!

Hepi Topu Bir Tekir

incelikli Seyler

Kayakg1 Tavsan

Kayiktaki Cocuk

Kim Korkar Kirmizi Baslkh Kizdan?

Koca Roni

Kutu Degil

Yiizyiiz R R N
TOPLAM 9 7 7 7 6 5 4 4 4 3 2 2 111 1 100 0 0 0 65

+ Zararl aligkanliklar

v Karamsarlik

+ Tembellik

v Zalimlik

'+~ Hirsizlik

v Hilekarlik

+ Rigvet teklifi

v Aggozliilik

+ Argo kelimeler
Savas

v Cimrilik
Yalan

— Siddet
v~ Cikar ligkisi
+ +~ [ntikam alma arzusu

= o1 Alay etme
v o Kotilik
v o1 Zorbalik

v & Kibir
1w Saygisizlik

\..
-
e
¢+ Inat etme

N
[
N

OO 00000000000 RRFRRERENWOUUO®®® N TOPLAM

Tablo 4’te goriildigii tizere 6diillii resimli ¢ocuk kitaplarindaki metinlerde olumsuz unsur
ve davraniglar siklik sirasiyla zararli aligkanliklar (9), alay etme (7), nefret (7),
karamsarlik (7), kotiiliik (6), zorbalik (5), kibir (4), saygisizlik (4), siddet (4), cikar iliskisi
(3), tembellik (2), zalimlik (2), hirsizlik (1), hilekarlik (1), inat etme (1), intikam alma
arzusu (1), riisvet alma (1), a¢gozliilik (0), argo kelimeler (0), cimrilik (0), savas (0),

yalan (0) seklinde siralanmaktadir.

Odiillii resimli ¢ocuk kitaplarinin incelenmesi sonucunda metinlerde toplam 79 olumsuz
davranig ve unsurun barindigi gorilmektedir. En ¢ok olumsuz davranis ve unsuru
icerisinde barindiran resimli ¢ocuk kitabi Zor Balik (26)’tir. Diger resimli ¢ocuk

kitaplarinin olumsuz davranis ve unsur barindirma sikliklari; Madeline Finn ile
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Kiitiiphane Képegi (8), Alexander ve Oyuncak Fare (6), Modern Magara Cocugu Tek (6),
Hicbir Sey Yapmama Giinii (5), Yolculuk (5), Bu Bir Kitap (3), Bir Fikirle Ne Yaparsin?
(2), Farkly Ama Ayni (1), Giivercin Otobiisii Kullanmasin! (1), Kirmizt Elma (1), Kirmizi

Kanatl Baykus (1) seklinde siralanmaktadir. Incelenen resimli ¢cocuk kitaplarindan A¢

Twtil, Ayr Geldi, Bek¢i Amos 'un Hastalandigr Giin, Frederick, Giivercin Ge¢ Yatmasin!,

Hepi Topu Bir Tekir, Incelikli Seyler, Kayak¢t Tavsan, Kayiktaki Cocuk, Kirmizi Elma,

Kim Korkar Kirmizi Baslhikli Kizdan?, Koca Roni, Kutu Degil ve Yiizyiiz’de ise olumsuz

davranig ve unsura rastlanmamustir.

Kitaplarda yer alan olumsuz unsurlara dair 6rnek ifadelere asagida yer verilmistir.

Degerler Kitabin Ad1 Ornek ifade
Alay etme Zor Balik “Herkesin i¢inde onunla alay etmeye basladi.”
(s.5)
Cikar iligkisi Yolculuk “Annem adama biraz para verdi. Adam bizi
sinirin diger tarafina gecirdi.” (s27.)
Hirsizlhik Zor Balik “Hatta bazen arkadaslarinin yiyeceklerini
asirtyor ve onlara hoslanmayacaklar: isimler
takiyordu.” (s.4)
Hilekarlik Higbir Sey Yapmama “Her zamanki gibi, tableti elimden aldi ve
Giinii sakladi. Her zamanki gibi, onu buldum ve disari
ciktim...” (5.6)
Inat etme Zor Balik “Ne yaptilarsa onu  bu  huyundan
vazgeciremediler.” (s.8)
Intikam alma Zor Balik “Simdi goriir onlar giiniinii! Diye hirsland1.”
arzusu (s.9)
Karamsarlik Alexander ve “Eski oyuncaklardan ¢ogunu bu kutuya attilar.
Oyuncak Fare Hepimizi buradan gonderecekler.” (s.19)
Kibir Zor Balik “Zor Balik, ¢opgiibaliginin bu lizgiin ve caresiz
halini goriince kendini daha da giiclii hissetti.”
(s.6)
Kotiiliik Yolculuk “Eski oyuncaklardan ¢ogunu bu kutuya attilar.
Hepimizi buradan gonderecekler.” (s.19)
“Okumayr  sevmiyorum. Kitap  okumak
Nefret Madeline Finn ile istemiyorum. Dergi okumak istemiyorum.
Kiitiiphane Kopegi Dondurma arabasimmin {stiindeki dondurma
cesitlerini bile okumak istemiyorum.” (s.1-2)
Riigvet teklifi Giivercin ~ Otobiisii  “Sana bes lira versem?.” (S.22)
Kullanmasin!
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incelenmesi
“Insanlarin fikrimi gordiiklerinde
giileceklerinden, onu aptalca bulacaklarindan
Saygisizlik Bir Fikirle Ne c¢ekiniyordum. Cogu boyle yapti. Fikrimin iyi
Yaparsin olmadigimi,  fazlastyla  garip  oldugunu
sOylediler. “Onunla ugrasman zaman kaybi ve
asla bir sey olmayacak”, dediler.” (s.13-14)
“Kahkahalarla  giilerek kocaman kilicini
Siddet Bu Bir Kitap kinindan ¢ikardi: “Ha! Ha! Ha!” Uzun Kulak
korkudan tas kesilmisti. Sonu gelmisti.” (s.10)
Tembellik Hicbir Sey Yapmama “Artik su elindeki oyunu birakmaya ne dersin.
Glni Bugiinii de mi higbir sey yapmama giinii olarak
gecireceksin?” (s.5)
“Smir1 gegme izniniz yok. Geri doniin!” diye
Zalimlik Yolculuk bagird1 6fkeli muhafiz. Gidecek higbir yerimiz
yoktu. Ustelik cok ama ¢ok yorgunduk.” (s.21)
Modern Magara “Tek, cep telefonuna, tabletine, bilgisayar
Zararli Cocugu Tek oyununa dalip gidiyordu magarasinda. Her giin,
aliskanliklar her gece, her zaman boyleydi bu.” (s.5)
Zorbalik Zor Balik “Zor Balik ¢ok giiclii olmak istiyordu! Giiglii
olursa herkes ona saygi duyardi.” (s.4)
Acgozlilik - -
Argo kelimeler - -
Cimrilik - -
Savasg - -
Yalan - -
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Tablo 5

Gorsellerde Yer Alan Olumsuz Unsur ve Davranisiar

RESIMLI COCUK KIiTAPLARI
Madeline Finn ile Kiitiiphane K&pegi

+ Intikam alma arzusu

' Argo kelimeler
v Cikar iliskisi

' Siddet
'+ Risvet teklifi

1+ Karamsarlik

1 Aggozliilik
v Kibir

oo+ Zararh aligkanliklar
+ Kotiilik
1 Savag
+ Zalimlik
'+ Alay etme
v Tembellik
+ Hilekarlhik
v Cimrilik
v Hirsizhik
1 Saygisizlik
'+ Yalan
1+ Zorbalik

v~ Nefret
+ ~ [nat etme

Modern Magara Cocugu Tek
Yolculuk - - 21
Hicbir Sey Yapmama Giinit 2 - |- -|-1-|-1-]-12]|1
Frederick sl -]-]-]2 -
Bu Bir Kitap 1 - -1 - - - -1
Alexander ve Oyuncak Fare - -1 - - - - -1

Bir Fikirle Ne Yaparsmn? -l-1-1-1-]1

Kayiktaki Cocuk -l -] -1

Ag Tirtil

Ay1 Geldi

Bek¢i Amos’un Hastalandig1 Giin

Farkli Ama Ayni

Giivercin Ge¢ Yatmasm!

Giivercin Otobiisii Kullanmasin!

Hepi Topu Bir Tekir

Incelikli Seyler

w
N

Kayake1 Tavsan

Kirmizi Elma

Kirmizi Kanath Baykus

Kim Korkar Kirmizi Baglikli Kizdan?

Koca Roni

Kutu Degil

Yiizyliz

Zor Balik R R
TOPLAM 117 3 3 3 2 2 2 2 2 1100 0O0OO0OO0CO0OO0CTO0OO0

Tablo 5’te goriildigi tizere resimli gocuk kitaplarindaki gorsellerde olumsuz davranis ve
unsurlarin sikliklari sirasiyla zararl aligkanliklar (11), nefret (7), kotiiliik (3), savas (3),
zalimlik (3), alay etme (2), argo kelimeler (2), ¢ikar iligkisi (2), siddet (2), tembellik (2),
hilekarlik (1), inat etme (1), aggozliiliik (0), cimrilik (0), hirsizlik (0), intikam alma arzusu
(0), karamsarlik (0), kibir (0), riisvet alma (0), saygisizlik (0), yalan (0), zorbalik (0)

seklinde siralanmaktadir.

Odiillii resimli cocuk kitaplarin incelenmesi sonucunda gorsellerde toplam 43 olumsuz
davranis ve unsur bulunmaktadir. Gorsellerinde olumsuz davranis ve unsurlari barindiran
resimli gocuk kitaplari siklik sirasiyla Madeline Finn ile Kiitiiphane Kopegi (9), Modern
Magara Cocugu Tek (8), Yolculuk (8), Hi¢hir Sey Yapmama Giinii (5), Bu Bir Kitap (3),
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Alexander ve Oyuncak Fare (2), Frederick (2), Bir Fikirle Ne Yaparsin (1), Kayiktaki
Cocuk (1) seklinde siralanmaktadir. Diger incelenen resimli ¢ocuk kitaplarindan A¢ Tirtil,
Ay Geldi, Bek¢i Amos 'un Hastalandig1 Giin, Farkli Ama Ayni, Giivercin Geg Yatmasin!,
Giivercin Otobiisii Kullanmasin!, Hepi Topu Bir Tekir, Incelikli Seyler, Kayak¢t Tavsan,
Kirmizi Elma, Kirmizi Kanatl Baykus, Kim Korkar Kirmizi Basliklt Kizdan?, Koca Roni,

Kutu Degil, Yiizyiiz ve Zor Balik’da ise olumsuz davranis ve unsura rastlanmamaistir.

Resimli ¢ocuk kitaplarinda yer alan olumsuz unsurlara dair 6rnek gorseller agsagida yer

verilmigtir.

Tembellik, Hicbir sey...

Okl bgangra yandik Nl b L
cafia iz anyorlrds Skl

WY
Kotiiliik, Yolculuk Alay etme, Madeline Finn...  Zalimlik, Yolculuk
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=== == = _‘V:r |
Nefret etme, Madeline Finn... Siddet, Bu Bir Kitap

SONUC VE TARTISMA

Bu arastirma, ulusal ve uluslararast diizeyde cesitli odiiller almis resimli ¢ocuk
kitaplarinin metin ve gorsellerinde yer alan degerleri, olumsuz unsur ve davranislari
incelemek amaciyla yapilmistir. Arastirma kapsaminda incelenen 25 resimli ¢ocuk
kitabinin metinlerinde 1135 deger iletisi ve 65 olumsuz unsur tespit edilmistir. Resimli
cocuk kitaplarinda yer verilen gorsellerde ise 479 deger iletisi ve 39 olumsuz unsur

bulunmustur.

Resimli ¢ocuk kitaplarinin metinlerinde yer alan dostluk (86), kararlilik (83), dayanisma
(69), nezaket (68), yardimseverlik (63) en sik rastlanan degerlerdir. Bu sonucun
literatiirdeki baz1 ¢alismalarla kismen ortiistiigii goriilmektedir. Ornegin; Bagc1 (2013),
cocuklara yonelik kaleme alinan kitaplarda en ¢ok rastlanan degerlerin yardimsever olma,
paylasma ve sorumluluk oldugunu tespit etmistir. Dirican ve Daglioglu’nun (2014) 135
resimli ¢ocuk kitabini temel degerler acisindan inceledikleri arastirmalarinda sirastyla
sevgi, paylasma, arkadashik ve mutluluk degerleri kitaplarda gecen en sik degerler
olmustur. Dilek (2017), Feridun Oral’in kaleme almis oldugu resimli cocuk kitaplarindaki
degerleri inceledigi calismasinda en sik caliskanlik ve yardimlagsma-dayanigma
degerlerine yer verildigi tespit edilmistir. Oksiiz, Keskin ve Cetinkaya (2018)’nin 15
resimli ¢ocuk kitabin1 Hayat Bilgisi Programi’nda yer alan degerler bakimindan
inceledigi aragtirmada paylasma, sevgi, estetik ve yardimseverlik degerlerinin daha sik
yer aldig1 sonucuna ulasilmistir. Korkmaz ve Yorulmaz (2021)’in Grimm Masallarini
incelemis oldugu aragtirmada ise en sik sevgi ve yardimseverlik degerlerine rastlanildigi

goriilmektedir.
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Degerlerin gegme siklig1 bakimindan literatiirii inceledigimizde bir¢ok calismanin bu
arastirma ile ortiismeyen sonuglara ulastiklar1 gériilmektedir. Ornegin; Alabay, Can,
Kandemir ve Giiney (2018) TUBITAK tarafindan yayimlanan ¢ocuk dergilerinde en ¢ok
gecen degerlerin sevgi, sorumluluk ve is birligi oldugunu tespit etmislerdir. Koriikeii,
Kapikiran ve Aral (2016) 3-6 yas grubuna yonelik hazirlanmis olan resimli ¢ocuk
kitaplarinda yer alan degerleri Schwartz’in modeline gore inceledikleri arastirmalarinda
uyma, hazcilik, geleneksellik, iyilikseverlik gibi degerlere daha sik yer verildigini ortaya
koymuslardir. Akyol (2012), okul 6ncesi ¢ocuklarina yonelik yayimlanmis 250 resimli
cocuk kitabi lizerinde yapmis oldugu arastirmada en sik mutluluk, kibarlik ve duyarlilik
degerlerine yer verildigi sonucuna ulagmistir. Boyaci, Giiner ve Babadag (2017)’1n Kiigiik
Kara Balik kitabi lizerinde yapmis oldugu incelemede en ¢ok vurgulanan degerlerin
OzyoOnelim ve uyarim oldugu goriilmiistiir. Kazanc1 Giil (2018), 5-6 yas grubu ¢ocuklar
icin Tiurkge olarak kaleme alinmig ve 2000-2007 yillar1 arasinda ve 2014 yilinda basilmis

resimli cocuk kitaplarinda en fazla sevgi degerine yer verildigi sonucuna ulagsmstir.

Odiillii resimli ¢ocuk kitaplarnin metinlerinde yer alan degerlerden temizlik (3), adalet
(3), saygi (2), tutumluluk (1) degerlerinin en az yer verilen degerler oldugu sonucuna
ulagilmisgtir. Yapilan diger c¢alismalarin bu kisim verilerinde belirli benzerlik ve
farkliliklarin yer aldig1 goriilmektedir. Alabay, Can, Kandemir ve Giiney (2018) birlik,
sadelik ve oOzgiirlik degerlerinin; Kazanct Giil (2018) bilgelik, saygi ve hosgorii
degerlerinin; Akyol (2012) algakgoniilliilik, samimiyet, diiriistliik, 6zgiirlik, saygi ve
uyum degerlerinin; Korikei, Kapikiran ve Aral (2016) basari, glivenlik ve gii¢
degerlerinin; Dirican ve Daglioglu (2014) cesaret, liderlik ve baris degerlerinin; Oksiiz,
Keskin ve Cetinkaya (2018) vatanseverlik, adalet ve misafirperverlik degerlerinin
incelenmis olunan ¢ocuk edebiyati iiriinlerinde en az yer verildigi sonucuna ulagmislardir.
Yapilan arastirmalar neticesinde genellikle saygi, adalet, vatanseverlik, misafirperverlik

gibi temel degerlere yeterince yer verilmedigi goriilmektedir.

Resimli ¢ocuk kitaplarinda yer verilen gorsellerin incelenmesi sonucunda en sik gegen
degerlerin dostluk (62), yardimseverlik (39), dayanisma (34) ve sevgi (31) oldugu
goriiliirken adalet, dogruluk, diirtistliikk, empati ve vatanseverlik degerlerine ise hi¢ yer

verilmedigi goriilmektedir. Resimler, kelimelerle birlikte bir anlam bitiinligi
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olusturmaktadirlar. Bu nedenle kelimeler, resimler olmadan tamamlanmamis yani yarim
kalmis olurlar (Lewis, 2006, s. 78; Nikolajeva & Scott, 2000, s. 194). Resimli ¢ocuk
kitaplarinda yazarin paylasmak istedigi ileti gorseller yoluyla desteklendiginde ¢ocuklar
tarafindan benimsenmesi ve kalict izli davranislara doniistiiriilmesi daha olanakl
olabilmektedir. Bu nedenle cocuk kitaplarinda incelenen gorsellerde degerlerin
yansitilmasi ¢ocuk adina 6nemli bir yere sahiptir. Ayrica metin ve gorsellerde yer alan
degerleri karsilastirdigimizda degerler metinlerde daha sik olarak yer verilirken gorseller
araciligiyla da aktarilmak istenen degerin desteklendigi goriilmistiir. Metin ve
gorsellerdeki degerlerin siklik sayilart birebir ayni olmasa bile en sik rastlanan degerden
en az rastlanan degere gore benzer oranda degerlerin siralandigi goriilmektedir. Bu da
resimli ¢ocuk kitaplarindaki metin ve gorsellerin birbirlerinin tamamlayici olmalarini

destekler nitelikte kanit sunmaktadir.

Resimli ¢ocuk kitaplarinin metinlerinde yer alan olumsuz unsur ve davraniglarin
incelenmesi sonucunda en sik gecenler zararh aligkanliklar (9), aggdzliiliik (7), alay etme
(7), nefret (7) ve karamsarlik (7) seklinde yer verilirken argo kelimeler, cimrilik, yalan
gibi olumsuz unsur ve davraniglara hi¢ rastlanilmadigi gorilmistir. Korkmaz ve
Yorulmaz (2021), incelemis olduklar1 Grimm masallarinda gegen en sik olumsuz
unsurlarin siddet, zararli alisgkanliklar ve yalan oldugu sonucuna ulagsmislardir. Mevcut
arastirmada ise Grimm Masallarinin aksine olumsuz unsurlara ¢ok az rastlanmaktadir.
Ayrica kodlanan olumsuz unsur ve davranislarin ¢ocuklara kotii 6rnek olusturmadigr da
diistiniilmektedir. Bu olumsuz unsur ve davranislarin resimli ¢ocuk kitaplarinda gegen
olay orgiisiinde gerceklesen bir karakter catismasi oldugu ve nihayetinde karakterlerin
dogru yolu sectigi diisiiniildiiglinde kitaplarin deger 6gretiminde kullanilabilecek nitelikte
oldugu goriilmektedir. Fakat bu 6diillii resimli ¢ocuk kitaplarinin 6grencilere oncelikli
olarak bir okuyucu rehberliginde okunmasi, gerekli yerlerde miidahale edilerek yanlis

bilgi aktarimi yapilmamasi tavsiye edilebilir.

Resimli ¢ocuk kitaplarinin gorsellerinde yer alan olumsuz unsur ve davraniglarin
incelenmesi sonucunda ise en sik gecenler zararl aligkanliklar (11), nefret (7), kotiilik
(3), savas (3), zalimlik (3) olarak belirlenirken aggozliiliik, cimrilik, hirsizlik, intikam

alma arzusu, karamsarlik, kibir, riisvet teklifi, saygisizlik ve yalan gibi olumsuz unsut ve

USBED 2022 4(7) Fall/Giiz



Qdﬁllii Resimli Cocuk Kitaplarindaki Metin ve Gorsellerin Degerler Acisindan
Incelenmesi

davranislara hi¢ rastlamilmamustir. Incelenen resimli gocuk kitaplarindaki metin ve
gorsellerde yer verilen degerler ve olumsuz unsur ve davranislarin sikliklarina
bakildiginda biiyiik oranda bir benzerlik oldugu goriilmektedir. Yine benzer sekilde
kitaplarda yer verilen olumsuz unsur ve davranislardan olan telefon/tablet/bilgisayar
bagimliligini igeren zararli aligkanliklar, cocuklara dolayli olarak bunun yanlis oldugunu

metin ve gorseller yoluyla desteklemektedir.

Cocuk edebiyati lriinlerinden olan resimli ¢ocuk kitaplarinin yazimi (Goénen, Uygun,
Erdogan, & Katranci, 2012, s. 259) ve ¢izimi (Sahin, 2014, s. 1311) biiyiik ustalik ve ayn1
zamanda titizlik gerektirmektedir. Cocuklarin seviyelerine inen, onlarin hayal diinyasini
betimleyen kitaplarin kaleme alinmasi igin ¢ocuklarin ¢ok iyi bir sekilde taninmasi ve
diinyaya ¢ocuklarin perspektifinden bakilmasi gerekmektedir. Nitelikli ¢ocuk kitaplariyla
beslenen cocuklar, yazarlarin kitaplarda islemis oldugu konulardan hareketle kendi
diisiincelerini olusturmaya, dogru ve yanlis1 ayirt etmeye baslamaktadirlar (Aslan, 2007,
S. 194). Ayrica boylesi kitaplarla karsilasan cocugun biligsel, duyussal, kisisel, ahlaki ve

ruhsal agidan donanimli bir birey olarak yetismesine de olanak saglamaktadir.

Sonug olarak arastirmaya dahil edilen 25 6dillii resimli ¢ocuk kitabindaki metin ve
gorsellerde yer alan olumlu degerler ve olumsuz unsur ve davranislar incelendiginde
kitaplardaki olumlu degerlerin daha fazla yer aldigi goriilmektedir. Yapilan kodlamalar
sonucunda resimli ¢ocuk kitaplarinda degerler ile kiyaslandiginda daha az siklikta tespit
edilen olumsuz unsurlar ve davraniglar yer almaktadir. Ayrica bircok resimli ¢ocuk
kitabinin metin ve gorsellerinde ise olumsuz unsur ve davranmiglara rastlanilmamistir.
Cocuklarin kitaplarda yer verilen kahramanlarin duygu, diisiince ve davranislarini
kendilerine rol model alma egilimleri (Mardi, 2006, s.62) géz 6niinde bulunduruldugunda
¢ocuklarin kendi karakterlerinin temelini olusturmada oldukga elverisli bir durum olarak
goriilebilmektedir. Arastirma kapsaminda incelenen 6diillii resimli ¢cocuk kitaplarinin
ebeveynler ve Ogretmenler tarafindan deger O6gretiminde kullanilabilecek kaynaklar

olduklar1 rahatlikla sdylenebilir.
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Abstract

The purpose of this research is to examine the relationship between the lifelong learning tendency of
trainees of public education centers, which support individuals in Turkey to learn throughout their lives for
them to improve the knowledge, ability, and sufficiency that they require during their lifetimes and their
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The Evaluation of the Relationship Between the Lifelong Learning Tendency of
Trainees of Public Education Centers and Their Entrepreneurial Level

INTRODUCTION

Information constantly increases and changes. Nevertheless, the necessities of individuals
for learning also differentiate. Such necessity has revealed the concept of lifelong learning
(Demirel and Yagci, 2012). The perspective of lifelong learning consists of learning
activities that emerge at all times and in all kinds of locations, without any limitation to
age and location outside of school, although it includes the learning activities at school
(Bagc1, 2015), that enables the individual to gain knowledge, skills, attitudes, and
competencies that will improve her/himself (S6nmez, 2008), that includes the learnings

that continue lifelong.

The purpose of lifelong learning is to support the personal development of individuals by
providing different learning opportunities, thus ensuring the integration of the society and
the realization of economic growth (Giileg, Celik and Demirhan, 2012). On the other
hand, another force that forms the basis of the economic and social development of
developed countries is the existence of entrepreneurial individuals. According to Kog
(2016), the development of a country depends on the developments in economic activities
in that country, and developments in economic activities depend on the number and
qualifications of entrepreneurs in that country.

Entrepreneurship is a constantly changing and dynamic phenomenon, and is defined
among the public as taking action to conduct a business, starting and being a business
(Aytac and Ilhan, 2007), establishing a new business that can make a profit, or expanding
an existing business, creating new products, services, and resources, using resources
effectively (Basar, Tugberk and Emre, 2001; Bird, 1988). Furthermore, entrepreneurship
is expressed as the establishment of an organization to perceive an opportunity and to
obtain an opportunity (Mueller and Thomas, 2001), to realize innovations, see
opportunities and to make the same commercially viable (Naktiyok and Timuroglu,
2010). Today, it is defined as the process of taking more risks, catching-up on
innovations, and realizing opportunities, evaluating these opportunities and putting these
into practice (Altuntas, 2016; Bozkurt, 2007).
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In the knowledge-based society, entrepreneurship has come to the fore as the central
power of economic growth policy. In our era where knowledge, innovation creativity are
at the forefront, important opportunities have arisen for entrepreneurial individuals
(Ceylan, 2017 cited in Carree and Thurik, 1998 ).

The Council of Europe defines the concept of lifelong learning as the learning activities
that individuals carry out throughout their lives for them to improve their knowledge,
skills, and competencies comcerning personal, social, or employment. In addition to the
entrepreneurial skills of individuals, the increase of their knowledge and thus their
intellectual capital in science are provided by lifelong learning (Ozbilen and Oklay, 2017
cited in Othman, Hashim and Wahid, 2012). In the Ministry of National Education
Lifelong Learning Institutions Regulation, it has been stated that all kinds of learning
activities carried out throughout life to improve the knowledge, skills, and competencies
of an individual to and an individual, social, and employment are lifelong learning
(General Directorate of Lifelong Learning, 2018). Public education centers are active
institutions that provide lifelong learning opportunities to adults. The public education
centers are the lead of institutions realizing educational activities that appeal to all ages
and all kinds of professions in Turkey. It has drawn attention that there are a few studies
examining the lifelong learning tendencies of the trainees attending the courses opened
in the public education centers, which play a major role in lifelong learning (Akyol et. al.,
2018; Kiling and Yenen, 2015).

When the literature on lifelong learning is examined, it has been observed that the
conceptual framework of lifelong learning, its historical development, and its place in the
European Union (Akbas and Ozdemir, 2002; Aksoy, 2013; Bagci, 2011; Beycioglu and
Konan, 2008; Giileg et. al., 2012) and the lifelong learning competencies, perceptions and
tendencies of administrators and lecturers working or students in formal education
institutions have been focused on various variables (Ayra, 2015; Demirel and Yagci,
2012; Diker Coskun and Demirel, 2012; Gencel, 2013; Oral and Yazar, 2015). However,
lifelong learning shall be considered an educational campaign that includes learning
activities other than formal education (Aksoy, 2013; Diker Coskun and Demirel, 2012;
Sénmez, 2008).
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When the literature on entrepreneurship is examined; it has been observed that there are
many studies aimed at determining the entrepreneurship levels of university students and
various professional groups who are reviewed as potential entrepreneurs (Akgakanat et.
al., 2014; Aksoy and Yalginsoy, 2017; Ensari and Alay, 2017; Kili¢ et. al., 2012;
Ozdemir, 2015; Tiftik and Zincirkiran, 2014; Tiirkmen and Isbilir, 2015). In the literature,
there is no study examining the relationship between the entrepreneurship levels of the
trainees attending public education center courses or the relationship between the lifelong

learning tendency of trainees of public education centers and their entrepreneurial level.

This study, which focuses on the concepts of lifelong learning and entrepreneurship,
which are frequently mentioned in the 21st century, has been carried out to determine the
lifelong learning and entrepreneurship levels of adults who attend the courses opened in
the public education centers in terms of gender variable and to identify the relationship
between these two concepts. It is thought that entrepreneurial individuals need to be
lifelong learners due to the fact that knowledge-based power comes to the fore rather than
the labor force in the field of production, as in every field in the 21st century in which the
understanding of knowledge-based society is dominant. For this reason, in this study, the
current lifelong learning tendencies and entrepreneurship levels of the public education
center trainees were tried to be drawn and the relationship between the two concepts was
tried to be determined. Thus, it is hoped that the study will guide the development of
policies that will provide individual and social benefits in the long run by making micro-
scale evaluations and analyzes of the current situation. In addition, since there is no study
in the literature examining the entrepreneurship levels of public education center trainees,
the relationship between lifelong learning tendencies and entrepreneurship levels, it is
hoped that the study will fill the gap in the field and the results will shed light on new

research.

The main purpose of this study is to research the relationship between the lifelong
learning tendency of trainees of public education centers and their entrepreneurial level.

In line with this purpose, responses to the following inquiries have been sought:
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v" Is there any relationship between the lifelong learning tendency of trainees of
public education centers and their entrepreneurial level?

v' s there any significant difference in the lifelong learning tendency of trainees of
public education centers in terms of the gender variable?

v" Isthere any significant difference in the entrepreneurial levels of trainees of public

education centers in terms of the gender variable?

Methodology
Research Design

The research has been carried out by using the correlational survey model among the
quantitative research methods. Correlational survey models are research models carried
out to determine the existence and/or level of co-change between two or more variables.
Relations determined through this method cannot be interpreted as a true cause and effect
relationship; however, if the situation is known in one variable, the results give some
clues to predict the other situation (Karasar, 2017). In this study conducted in this
direction, the correlation type correlational survey model has been used to determine the
relationship between the lifelong learning tendencies and entrepreneurship levels of the
trainees attending various courses opened in public education centers; and the comparison
type correlational survey model has been used to determine as to whether the lifelong

learning tendencies and entrepreneurship levels vary according to gender variables.
Population and Sample

The population of the research conducted consists of 30.900 trainees that attended 1.850
courses in total established in January, February, and March 2019 in public education
centers that operate activities in the province of Sakarya. The sample of the research has
been chosen by simple random sampling method to represent the population because of
the control and cost difficulties. This method is the sampling method in which each unit
selected from the population has an equal chance of being selected and the selection of
units does not affect the selection of other units (Biiytlikoztiirk et. al., 2015). The sample

of the research consists of a total number of 930 trainees that attended courses established
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in public education centers operating in the province of Sakarya. Information on the
demographic characteristics of the trainees participating in the research has been provided
in Table 1.

Table 1
Demographic Characteristics of the Trainees Participating in the Research

Demographic Variable Category f (940) %
Female 745 80.11
Gender
Male 185 19.89

In Table 1, it has been observed that 745 (80.11%) of the trainees of public education
centers participating in the research are female, 185 (19.89%) of those are male and the

number of female trainees is more than four times that of male trainees.

Data Collection Tools

In the research, the Likert-type titled "Lifelong Learning Tendency Scale™ (LLTS)
consisted of 17 articles developed by Giir-Erdogan and Arsal (2016) to determine the
lifelong learning tendencies of the trainees and the Likert-type titled "Entrepreneurship
Scale" (ES) consisting of 36 articles developed by Y1lmaz and Siinbiil (2009) to determine

the entrepreneurship levels have been used.

Lifelong Learning Tendency Scale (LLTS): The Cronbach Alpha reliability coefficient
obtained in the development study of the "Lifelong Learning Tendency Scale™ (LLTS)
developed by Giir-Erdogan and Arsal (2016) has been calculated as 0.82 for the sub-
dimensions and 0.86 for the whole scale. In addition to this, the criterion validity has been
calculated as 0.71, the test retest reliability co-efficient has been calculated as 0.71 and

the o co-efficient has been calculated as 0.89.

In the study, reliability and validity analyses have been conducted for the scale. As a result
of the reliability analysis made, it has been determined as 0.94 for the "Willingness to
Learn™ sub-dimension, as 0.92 for the "Openness to Improvement” sub-dimension which
are the sub-dimensions of the Cronbach Alpha co-efficient scale, and as 0.96 for the

whole scale. According to Biiylikoztirk (2015), the reliability coefficient of the
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measurement tools used to measure psychological structures with values of 0.70 and
above is an indication that the scale scores are sufficient for reliability. In this context, it
can be mentioned that the scale is reliable since all of the values determined are more than

the specified critical value.

As a result of the Confirmatory Factor Analysis (CFA) analysis (Joreskog and Sérbom,
1993) performed in order to examine the scale validity, it has been observed that
x2/sd=4.49, GF1=0.94, CFI=0.99, IF1=0.99, NFI=0.99, AGFI=0.92, RMSEA=0.061 and
SRMR=0.024. Different researchers determined good fit and acceptable fit values to these
indexes and statistics calculated for the CFA. According to this, it has been stated by
Kline (2011) and Schermelleh-Engel, Moosbrugger, and Muller (2003) that values less
than 5 for x2/sd shall be considered as the acceptable fit. In addition to this, in general,
the values of 0,95 and above for GFI, CFl, IFI, and NFI indexes are considered as the
good fit; the values between 0,90 and 0,95 are considered an acceptable fit (Kline, 2011;
Meyers, Gamst and Guarino, 2006; Schermelleh-Engel et. al., 2003). The value of 0,90
and above is considered the good fit indicator; and the value of 0,85 is considered as the
acceptable fit indicator for the AGFI index (Schermelleh-Engel et. al., 2003). A value
less than 0,05 is considered as the good fit; and a value less than 0,08 is considered an
acceptable fit for RMSEA (Byrne and Campbell, 1999; Schermelleh-Engel et. al., 2003).
The value less than 0,05 is considered a good fit; and the value less than 0,10 is considered
the acceptable fit for SMRM statistics (Meyers et. al., 2006). Once such values are
evaluated, it can be stated that the two-dimensional structure of the LLTS is valid within

the scope of this study.

Entrepreneurship Scale: The Cronbach Alpha reliability coefficient obtained in the
development study of the "Entrepreneurship Scale" (ES) developed by Yilmaz and
Stinbiil (2009) has been calculated as 0.33 for the scale validity.

As a result of the reliability analysis made in this study, it has been determined as 0.96
for the whole scale of the Cronbach Alpha coefficient. Such calculated value is higher

than the critical value stated by Biiytikoztiirk (2015) and reflects that the scale is reliable.
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As a result of the Confirmatory Factor Analysis (CFA) analysis performed in order to
examine the scale validity, it has been observed that y2/sd=4.47, GFI1=0.87, CFI= 0.98,
IFI1=0.98, NFI=0.98, AGFI=0.85, RMSEA=0.061 and SRMR=0.042. Different
researchers determined good fit and acceptable fit values to the above-mentioned indexes
and statistics calculated for the CFA. According to this, it has been stated by Kline (2011)
and Schermelleh-Engel et. al. (2003) that values less than 5 for y2/sd shall be considered
as the acceptable fit. In addition to this, in general, the values of 0,95 and above for GFI,
CFI, IFI, and NFI indexes are considered a good fit; the values between 0,90 and 0,95 are
considered as the acceptable fit (Kline, 2011; Meyers et. al., 2006; Schermelleh-Engel et.
al., 2003). A value of 0,90 and above is considered the good fit indicator; and the value
of 0.85 is considered as the acceptable fit indicator for the AGFI index (Schermelleh-
Engel et. al., 2003). A value less than 0,05 is considered a good fit; and a value less than
0,08 is considered an acceptable fit for RMSEA (Byrne and Campbell, 1999;
Schermelleh-Engel et. al., 2003). The value less than 0,05 is considered as the good fit;
and the value less than 0,10 is considered as the acceptable fit for SMRM statistics
(Meyers et. al., 2006). Once the values are examined, it can be mentioned that all statistics
other than GFI are acceptable. Marsh et. al. (1988) stated that the values of 0,85 and above
are considered the acceptable fit for GFI. In such context, it can be stated that the ES

verifies its one-dimensional structure and is valid within the scope of this study.
Data Collection

The data of the research has been collected from 930 trainees who attended courses
established in the public education centers in the province of Sakarya by the researcher
between 01.01.2019-31.03.2019. During data collection, the researcher has provided
information to the participants on the purpose, importance of the research and the issues
to be considered while responding to the measurement tool, and provided them with the
relevant measurement tool (LLTS and ES) has been distributed to the participants, and

the trainees have been asked to respond the inquiries in the measurement tool voluntarily.
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Data Analysis

The quantitative data analysis methods have been used in the research data analysis. Lisrel
8 (Joreskog and Sorbom, 1993) program has been used for the Confirmatory Factor
Analysis, and the statistics package program, which is used for social sciences, has been
used for all other analyzes. To determine whether there is any difference in the lifelong
learning tendency of trainees of public education centers in terms of the gender variable,
parametric comparison tests have been used. Primarily, the normality of the data has been
examined for the demographic subgroup in each research problem with Kolmogorov-
Simirnov and Shapiro-Wilk normality tests. Since the scale scores in terms of gender
variable examined have not distributed normally, the analysis has been performed by
using the nonparametric test Mann-Whitney U. In circumstances where more than two
groups have been compared, multiple comparison tests have been used to determine
which groups has a significant difference. Primarily, the normality assumption has been
tested to determine the relationship between the lifelong learning tendency of trainees of
the public education centers and their entrepreneurial levels. Since it has been observed
that the data has not been distributed normally, the relationship between variables has
been examined by using the Spearman Rho rank differences correlation. To determine
the size of the relationship, the cut-off scores have been used. According to this, the
calculated correlation value of 0.00 means that there is no relationship between the
variables, if it is between 0.01-0.29, it shall be considered as low, if it is between 0.30-
0.70, it shall be considered a medium, if it is between 0.71-0.99, it shall be considered as
high and if it is 1.00, it shall be considered that it is an excellent relationship
(Bliytikoztiirk, 2015).

FINDING

This section includes the findings related to data analysis obtained within the scope of the

research.

Since it has been observed that the lifelong learning and sub-dimensions of the trainees
of the public education centers and the scale scores of entrepreneurship have not normally

distributed in normality tests, the relationship between the variables has been analyzed by
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using the Spearman Rho correlation coefficient. The results regarding the calculated

Spearman Rho coefficient values have been presented in Table 2.

Table 2

The Spearman Rho Coefficients Related to the Relationship between the Lifelong
Learning Tendency of Trainees of Public Education Centers and Their Entrepreneurial
Levels

Willingness to Learn ~ Openness to Improvement Lifelong Learning Tendency

Entrepreneurship 0.453* 0.454* 0.482*

It has been observed in the Table 2 that there is an affirmative medium level (rs = 0.453;
p<0.01) significant relationship between the entrepreneurship levels of the trainees of the
public education centers and the "Willingness to Learn™ sub-dimension and an affirmative
medium level (rs = 0.454; p<0.01) between the former and the "Openness to
Improvement” sub-dimension. When the total scale scores are examined; it has been
observed that there is an affirmative medium level (rs = 0.482; p<0.01) significant
relationship between the entrepreneurship level and the lifelong learning tendency as in

the sub-dimensions.

It has been observed that the sub-dimensions and scale scores of the LLTS scale of the
trainees of the public education centers have not normally distributed in the normality
tests performed according to the gender variable. Under such circumstances, the Mann-
Whitney U test has been used to compare the two samples in this sub-problem. The scores
of the male and female trainees of the public education centers have been compared with
the Mann-Whitney U test and the results have been presented in Table 3.
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Table 3
Comparison of Lifelong Learning Tendencies and Sub-Dimensions by Gender Variable

Gender N Mean Rank Mean Total U p
o Female 745 463.63 345401.5 67516.500 0.668
Willingness to Learn
Male 185 473.05 87513.5
Female 745 443.71 330567.50 52682.500 0.000*
Openness to Improvement
Male 185 553.23 102347.50
LLTS Female 745 469.76 349968.00 65742.000 0.332
Male 185 448.36 82947.00

* There is a significant difference at the p <0.05 level.

When the scale scores of the trainees of the public education centers in at Table 3 have
been examined; it has been observed that the gender-based differentiation is only in the
"Openness to Improvement” sub-dimension (U= 52682.500; p<0.05). When the mean
rank of the "Openness to Improvement” sub-dimension has been examined, it has been
observed that the mean rank of female trainees is lower than the mean rank of male

trainees. Therefore, it can be mentioned that the differentiation is in favor of male trainees.

It has been observed that the entrepreneurship scale of the trainees of the public education
centers has not normally distributed in the normality tests performed according to the
gender variable. As a result of this, the Mann-Whitney U test has been used to compare
the two samples in this sub-problem. The scores of the male and female trainees of the
public education centers have been compared with the Mann-Whitney U test and the

results have been presented in Table 4.
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Table 4
Comparison of Entrepreneurship Level by Gender Variable

Gender N I'\?/laer?l? Mean Total U p
Entrepreneurship Female 745 443.71 330567,50
52682.500 0.000*
Male 185 553.23 102347.50

* There is a significant difference at the p<0.05 level.

When the scale scores of the trainees of the public education centers in Table 4 have been
examined; it has been observed that the gender-based differentiation is at the
entrepreneurship level (U = 52682.500; p<0.05). When mean ranks have been examined,
it has been observed that the mean rank of male trainees is higher than the mean rank of
female trainees. Therefore, it can be mentioned that the differentiation is in favor of male

trainees.
DISCUSSION AND CONCLUSION

In the research, it has been concluded that there is an affirmative medium level significant
relationship between the lifelong learning tendency of trainees of public education centers
and their entrepreneurial level. This conclusion can be interpreted as individuals with
lifelong learning tendencies have entrepreneurship characteristics and/or entrepreneurial
individuals have lifelong learning tendencies. The Entrepreneurship characteristics are
included in the competencies determined in international policies on lifelong learning.
For instance, eight key competencies that individuals should have for lifelong learning
are identified in the report titled "Key Competencies in Lifelong Learning-European
Framework" published by the European Union Education and Culture Commission. One
of these key competences is initiative and entrepreneurship competence (European Union
Commission, 2007). According to Giiniig et. al. (2012), an individual's success in lifelong

learning is subject to the level of having these competencies.

In research where the relationship between the lifelong learning tendencies and
entrepreneurship of individuals has been examined, it has been concluded that there is an
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affirmative and significant relationship between lifelong learning and entrepreneurship
competencies of university students (Asgariyazdi et. al., 2019), that the lifelong learning
tendencies have a partial mediating role in the relationship between personality
characteristics and entrepreneurship tendencies of university students (Aykan et. al.,
2019), that there is an affirmative very-high level significant relationship between lifelong
learning tendencies and social entrepreneurship characteristics of lecturer candidates
(Sezen-Giiltekin and Giir-Erdogan, 2016), that lifelong learning has an important role in
the development of entrepreneurship competence (Lans et. al., 2004). These results are
also consistent with the results of the current research. By taking into consideration that
individuals with their learning responsibilities can be active learners in the lifelong
learning process, entrepreneurial individuals can be more active in being aware of lifelong

learning activities, following on the activities, and participating in the activities.

According to another result of the research, the lifelong learning tendencies of the trainees
of public education centers do not vary under to gender. It can be mentioned that gender
does not have any effect on the lifelong learning tendencies of the trainees. The research
conducted by Akyol et. al. (2018) with the trainees of the public education centers and
many research conducted (Demirel and Dos, 2020; Duymus and Sulak, 2018; Oral and
Yazar, 2015; Tanatar, 2017; Woonsun, 2013; Yilmaz, 2018) on different working groups
(lecturers, lecturer candidates, university students, academic staff members, and various
professional groups) supports this result. In addition to this, in the research conducted by
Johnstone and Rivera (1966) on the participation in activities within the scope of adult
education, the distribution of participation by gender has been searched and it has been
reached the conclusion that both male and female participated in lifelong learning
activities at the same rate. On the other hand, there are researches that determine a
difference in the lifelong learning tendencies of individuals in favor of female (Aydin,
2018; Crick et. al., 2004; Cetinkaya et. al., 2019; Kilig, 2015; Korkmaz, 2019; Kozikoglu
and Altunova, 2018; Meerah et. al., 2011; Satiroglu, 2019; Yilmaz and Beskaya, 2018)
and in favor of male (Aydin et. al., 2017; Bahadir, 2019; Denat et. al., 2016; Eksioglu et.
al., 2017; Miilhim, 2018). These results are inconsistent with the results of the current

research. The reason for this difference in results may be that the research have been

USBED 2022 4(7) Fall/Giiz



The Evaluation of the Relationship Between the Lifelong Learning Tendency of
Trainees of Public Education Centers and Their Entrepreneurial Level

conducted on different working groups. The fact that there is no difference in lifelong
learning tendencies between males and females in the current research may be because
the individuals who participated in the study were adults who attended the courses in the
public education centers. In the end, adults prefer to attend courses voluntarily. The
willingness to participate in the courses can be considered an indicator that individuals
have lifelong learning tendencies. All individuals participating in the courses can have a
positive perspective on lifelong learning and the lifelong learning tendencies of male and

female individuals are similar.

According to another result obtained in the research, the entrepreneurship levels of
trainees of the public education centers reflect a significant difference in favor of males
as per the gender variable. Due to the rapidly changing social values in recent years,
women have moved away from their traditional roles and commenced to take a more
active part in social life; the importance that both their parents and themselves that they
have attached to their educational life have been increased and women have the same
learning opportunities as men. In addition to this, the importance attached to women’s
entrepreneurship in recent years, various support programs that encourage women to
entrepreneurship have enabled women to be more involved in business life effectively.
Therefore, it has been expected that gender is not a variable that affects entrepreneurship
in recent research. However, on the contrary, it has been determined that gender affects
the entrepreneurship level and that the entrepreneurship levels of male trainees are higher
than that of females. Despite all the developments in favor of women in recent years, the
perception of gender-based discrimination in the society, the traditionally adopted role of
making money in the family for men, the role of doing housework for women, and the
perception that power should belong to men in a patriarchal society may increase the
motivation of entrepreneurship in males and decrease the same in females. According to
Goffee and Scase (1992), traditionally determined gender roles in society cause women
to be dependent on men. Due to this dependency, many women determine their most
important purpose in their lives as being a good mothers and a good wives. Women go
out of business life temporarily or permanently, since they interiorize the fact that being
a spouse/motherhood duties are assigned to them. The hierarchical order brought about
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by the patriarchal structure plays a determining role in women's participation in
entrepreneurial activities and business life (Ozgatal, 2009). Once the research on
entrepreneurship level, entrepreneurial tendency, entrepreneurial intention, and
entrepreneurial personality characteristics conducted with different working groups
(lecturers, lecturer candidates, university students, and various professional groups) are
examined, it has been observed that many types of researches (Brice, 2004; Canuzakov
et. al.,, 2017; Ceylan, 2017; Crant, 1996; Davidsson, 1995; Farrington et. al., 2012;
Karakulle and Karakaya, 2017; Ozdemir and Toker, 2018; Schiller and Crewson, 1997;
Siyanbola et. al., 2009; Salvarci Tiireli and Coskun, 2018; Van der Lingen and Van
Niekerk, 2015; Wang and Wong, 2004; Zhao et. al., 2005) support this result.
Furthermore, there are researches in which it has been determined that the
entrepreneurship levels of a female are higher than males (Akhtar et. al., 2009; Kilig et.
al., 2012), and there are also researches in which it has been determined that the gender
variable is not effective at the entrepreneurship level (Asamani and Mensah, 2013; Bacak
and Dalkiran, 2016; Honga and Cetinkaya, 2019; Ozdemir, 2015; Murathan, 2019; Nas
and Temel, 2018; Secgin, 2016; Yavuz and Yavuz, 2017). Consistent with the recent
research results, the fact that males have a higher level of entrepreneurship than females
is supported by many researches, but some types of researches have also determined that
there is no difference in the entrepreneurship levels of males and females. The fact that
there are researches with different results on this subject may be since these researches
are carried out at different times and places with different measurement tools on different
working groups. Furthermore, the cultural structure that differs from country to country,
from geographical region to region, or even from province to province may have also

affect an effect on gender on the entrepreneurship level.
RECOMMENDATIONS

The General Directorate of Lifelong Learning and the Ministry of Labor, Social Services
and Family, the Ministry of Industry and Technology, the Ministry of Commerce, the
Economic Policy Board, the Education, and Training Policies Board, the Science,

Technology and Innovation Policies Board, and other nongovernmental organizations can
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work in coordination to direct trainees of public education centers to entrepreneurship
activities; and the studies can be conducted by and between public education centers and
public/private institutions such as ISKUR, TUSIAD, KOSGEB, Development Agency,
Social Assistance, and Solidarity Foundations, municipalities, or private sector

representatives to increase cooperation and coordination.

The researchers who will work in this field should examine the lifelong learning
tendencies and entrepreneurship levels of the trainees of the public education center and
different demographic variables (occupation, whether there is an entrepreneur in the
family, income level of the parents, education level of the parents, the type of high school
they graduated from, the university they graduated from, etc.). It is recommended to
conduct comparative research on lifelong learning and entrepreneurship levels of the
trainees of other institutions (vocational education centers, open education schools,
continuing education centers, municipal course centers) that carry out adult education
activities. In addition, qualitative, experimental or mixed studies can be conducted to
reveal the current situation in more detail regarding the lifelong learning tendency and

entrepreneurship level of the trainees.
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Abstract

The current age is also known as the Big Data Age, which refers to the abundance of varied, complex data
and information. While the digitalization process has provided online, non-physical social identities and
communication platforms for people, the datafication process has offered the use of data in different areas
of humanity effectively and salutarily. Since humanitarian issues such as famine, education, health, etc. are
increasing dramatically worldwide, activists and organizations have started to benefit from the datafication
process for social changes. In the last decade, data activism has become a phenomenon in the scope of
digital activism practices. The current study focuses on this new trend of data activism and aims to find out
how proactive data activism can be understood within communicative action theory. In this vein, case study
analysis was selected as the research method to examine the data activist platform DataKind. Based on the
theory, interactive structure, argumentation base, and implementation formation of DataKind were analyzed
in a detailed way.

Keywords: Big data, Datafication, Data activism, Communicative Action Theory

Introduction

By the second half of the 20" Century, the development of technology, the Internet, and
software systems have eased information processing and dissemination worldwide. In
particular, following the 2000s, the easy access to online systems and the extensive use

of computers and mobile phones have accelerated the formation and development of the
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digitalization process. The digital (online) world has become the essential area and source
for various fields of humanity. The concept of data has become a buzzword. The
abundance, scale, variety, and complexity characteristics rendered it being conceptualized

as “big data”.

Within the framework of computer terminology, “big data” refers to complex data sets
which exceed the memory of standard and software processes (Lewis and Westlund,
2015, p.448). The technical definitions of big data are commonly based on three aspects,
which are volume (the amount of data), velocity (the speed of data processing), and variety
(multiple sources, formats, or structures for data use) (Moffat-Hannah, 2019, p.457).
Facts, symbols, or signals, that are modified, and distributed, and interactive artifacts can
be included in big data. To be more precise, big data understanding includes a wide range
of topics such as an abundance of digital objects, user-generated online content, data
results from datafication, signals of sensors, drones, and such devices, marks, metadata,
etc. (Guiterrez, 2018, p.4).

Due to the massive capacity needed to store information, it is not easy to analyze all the
data. The main challenges are abundance, variety, timeliness, dynamism, high rationality,
and uncertainty. However, those challenges also provide opportunities for scholars to
develop more sophisticated, wider-scale scientific models (Kitchin, 2014, p.2-7). On the
other hand, big data is also a social and cultural phenomenon that allows the analysis of
multiple data sets to determine forms within social, economic, and legal structures. In this
way, big data is constructed and used as an effective way to tackle the complexity of the

datafied social world through datafication (Breiter and Hepp, 2018, p.392).

Big data has provided new opportunities for individuals along with challenges. Citizens
have become more aware of the possibility of data used for social change. This
opportunity has led to the rise of new social practices through technology and data that
has also paved the way for the formation of a new type of activism data activism. Data
activism includes a series of practices based on the social and technological dimensions
of human action. It aims either to resist massive data collection or pursue the exploitation

of available data for social change (Milan and Gutierrez, 2015, p.120-122). As Gutierrez
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(2018) stated, there are two main types of data activism: Reactive and Proactive data
activism. While reactive data activism is related to resisting threats of massive data
collection, proactive data activism is about the use of possibilities of datafication for civic
engagement, advocacy, and campaigning. Data activism is a new concept and practice,
which has become popular with the emergence of big data. In the literature, there are
many studies analyzing data activism theoretically based on datafication and data politics
(Milan and Gutierrez, 2015; Milan and van der Velden, 2016; Gutierrez, 2018; Kennedy,
2018; Lehtiniemi and Ruckenstein, 2019; Beraldo and Milan, 2019), and practically by
focusing on particularly reactive data activism cases from a political participation
perspective (Kenzi and Langlois, 2015; Kannengieber, 2019; Chenou and Capda-
Masmela, 2019; Richer et al., 2020). However, no research or study has been reached,
which analyzed proactive data activism from the perspective of Communication Action
Theory by Habermas. As Gutierrez (2018) suggested, the analysis of data activism as a
social meaning-building process based on a communicative action perspective is
necessary. The current study aims to examine proactive data activism within the scope of
the related theory of Habermas. In this context, this research can be the pioneer for further
studies. The case study will be employed as a research method to analyze the case of

DataKind. The research questions are as follows:
RQ1: How datafication has changed the practices of activism?
RQ2: How to understand data activism within Communicative Action Theory?
RQ3: What kind of communicative practices are conducted by the proactive data

activist platform DataKind?

Based on the research questions, first, the research will focus on how the datafication
process has changed the structure of activism in the digital age. Then, proactive data
activism will be dealt with in the Communicative Action Theory of Habermas. Finally,

the case of DataKind will be analyzed through case study analysis.
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The Intersection of Datafication and Activism

Two main concepts of big data, which are data and information have different meanings.
While data is related to processing, information is about interpretation. On the other hand,
new epistemologies in Human and Social Sciences argue that data is not an objective
construct, rather, it is completely constructed. Therefore, the term “raw data” is an
idealization (Pellegrino, Soderberg, and Milan, 2019, p.91). During the development of
civilization, various data factors have been defined, assessed, analyzed, and calculated by
humans to navigate reality. Regardless of being qualitative or quantitative, these factors
have given cultural eras their specificity. Different from the later age, data had never
been abundant and complex in the past. In addition, in past, human observation was the
main tool for interpreting the data. Today, networked non-human factors are used to

generate machine-readable data (Uricchio, 2017, p.125).

There are three main characteristics of data, which are also called “3Vs” including
volume, velocity, and variety. The key considerations of volume are scalability,
distribution, and the ability to process. Velocity points to the granularity of the data
system, decision making, and action-taking. The degree of information loss in clean-up,
semantic integration, and versatility are the components of variety (Lycett, 2013, p.381).
Based on those characteristics of data, “datafication” is coined to refer to digitalization,
which mainly involves a growing number of media and software applications (Hepp and
Hasebrink, 2018, p.22). There are three main concepts related to datafication, which are:
dematerialization, liquefication, and density. While dematerialization is related to the
skill of separating the informational aspect and its use from the context of the physical
world, liquefication comes to mean the possibility of manipulation of dematerialized
information in a given suitable infrastructure. On the other hand, density can be defined
as the (re) combination of resources at a given time and place- as the result of the value

formation process (Lycett, 2013, p.382).

Datafication is mainly about the rendering process of data aspects of the world. This
process can vary from demographic data to behavioral metadata, which are automatically

derived from smartphones. In this context, datafication is not only data collecting or
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analysis but also providing such data back to its users (Kennedy, Poel,l and van Dijck,
2015). The datafication and digital world have provided two main advantages for
activism: (a) low costs for the coordination of protests, and (b) a minimum physical
requirement for protests. Those opportunities have changed social practices of activism
such as information sharing,awareness-raising, and campaigning which have become

more accessible and more effective online (Gutierrez, 2018, p.15).

The use of massive data collection has led to the formation of a new concept and type of
activism that is called “data activism”. Data activism research is mainly related to the
processes and use of datafication. On the other hand, data activism doesn’t focus only on
the problematic process of datafication but also analyzes new shapes of civic and political
engagement within datafication in order to propose more responsible data futures
(Lehtiniemi and Ruckenstein, 2019, p.2). For Chenou and Cepeda-Masmela (2019, p.396-
397), data activism is very useful and effective in the formation of alternative aspects of
big data in society through the collection, organization, and diffusion of data concerning

any social problem.

As for the question of whether activism re-shapes data or vice-versa, Beralde and Milan
(2019) argued that data activism can be considered as the area where data re-mediate
activism. According to their approach, if we consider communication as a process of the
meaning-mathe king, the technological dimension of communication can play a key rothe
le in the co-constitution of a field of action in terms of social movement formation. On
the other hand, as a theoretical category, data activism includes a great variety of
encounters with datafication: on the one hand, it focuses on claims of numbers as a source
of tand ruth, on the other hand, it analyzes datafication as transmitting risks (Milan and
van der Velden, 2016, p.61). Both aspects of datafication allow data activism to be formed
through media practices, which include (a) routinized and creative social practices; (b)
interactions with mobile phones, laptops, etc. (c) the perception of media objects and
environment. Therefore, it is necessary to know how people consciously and actively seek

to transform media technologies to change society (Kannengieber, 2019, p.3).
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There are two sub-fields of data activism: reactive and proactive. While reactive data
activism is related to resistance practices against problems or threats to civil and human
rights derived from corporate and government, proactive data activism is about taking
advantage of the possibility for social change and civic engagement offered by
datafication (Milan and Gutierrez, 2015, p.122). To be more precise, the main concern of
the reactive form of data activism is to resist threats of massive data collection through
technological fixes, on contrary, proactive data activism in pursuit of using the
possibilities of datafication to develop civic engagement, advocacy, and effective
campaigning (Beraldo and Milan, 2019, p.4). For Gutierrez (2018, p.51), proactive data
activism can be understood as self-organized or managed, more citizen-controlled and
non-profit activism that hinged on the formation of an alternative communication
platform for social change by utilizing the data infrastructure. In this vein, the
Communicative Action Theory can project on analyzing different fields such as
journalism, digital media, global studies, monitorial citizenship, etc. in terms of data
activism understanding. In this vein, the current study is focused on proactive data
activism and the digital platform- DataKind based on the communicative action approach
of Habermas.

Exploring Proactive Data Activism within Communicative Communication Theory

BasTheteraction between people, information, and technology can be considered as the
basis of data activism. This special relationship emerges and reshapes tactics, identities,
and modes, of organizing (Milan and van der Velden, 2016, p.61-62). As data activism
initiatives or practices are mainly based on interaction, the lens of the communicative
action theory can be the most appropriate approach for the analysis. In addition to
communicative action, Habermas underlined also three ways of action regulating
relations between actor and the world. Those action ways are: teleological action (as the
decision is the central concept of this action, it refers to the choice of proper means to
realize the goal); normatively-regulated action (this action is related to members of a
social group, whose action is intended to reach common goals); and dramaturgical action

(this action refers to interaction of the participants to constitute public for another, before
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whom they present themselves) (Rochberg-Halton, 1989, p.340). Based on those actions,
Habermas underlined that every speech can be contested on three grounds through
validity claims for non-coerced or communicative action, which are: (1) the social world,
(2) the subjective world, and (3) the objective world. While in the social world, the hearer
can contest normative rightness of the utterance, in the subjective world the hearer can
contest the subjective truthfulness. On the other hand, the hearer can deny certain
existential presuppositions in the objective world (Chriss, 1995, p.554). The social,
subjective, and objective worlds are constructed through intersubjectivity. Therefore, the
key concept is interpretation. In such a way, interaction is formed between the agents
who are capable of speech and action (Flecha et al., 2001, p.116). Similar to
communicative action, data activism also hinges on the integration of the social,
subjective, and objective realms. Moreover, data activism involves aim-based elements
(bounding actors and facts in the objective world); norm-regulated factors, which occur
in the social world (campaigning), and dramaturgical action (subjective worlds of
campaign leaders). In this respect, Habermasian perspective can help us to analyze
proactive data activism as a social meaning-building process, which provides an

alternative communication platform (Gutierrez, 2018, p.51).

Within the scope of formal pragmatic reconstruction, Habermas argued that all
communication includes a mode of action, which is called communicative action
(Dahlberg, 2005). Fundamentally, communicative action is based on the concept of
interaction, which is formed between (at least) two subjects that are capable of speech
and action to establish and maintain interpersonal relations. To this end, the participants
try to reach mutual understanding and find a way of agreement (Habermas, 1987, p.86).
In this vein, communicative action is related to intersubjective redemption of validity

claims rather than instrumental or strategic action (Dahlberg, 2005, p.5).

Language is the central point of the theory, which was identified as the main tool for
conducting all communication actions. In teleological action, language plays the role of
one another means among the others. In normatively-regulated action, it leads to
conveying of values, contributes to the formation of consensus, and establishment of

interpersonal relations. In dramaturgical action, language helps dramatization to
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formalize in terms of the expression of experiences. However, only in communicative
action, language is the means of understanding without any purpose. In this way, language
can be considered as the basis of mutual understanding and consensus formation (Flecha
etal., 2001, p.117).

In communicative action, the consensus should be based on the validity claims of the
participants. The consensus can be formed if the participant relies on a shared definition
of the situation and thereupon acts (Habermas, 1979, p.4). Consensus is the telos of
communication in communicative action theory, which constitutes the base of his
deliberative politics. Talk-based politics is aimed for the telos of communication. On the
other hand, consensus can be considered the most criticized concept in Habermas’s
theory. Itis also the most modified concept by Habermas over the years (Jezierska, 2019).
Contrary to purposive-rational action, communicative action aims at observing
intersubjective valid norms linking to reciprocal expectations. The validity basis of
speech/communication is presupposed in communicative action. These validity claims
are universal (truth, rightness and truthfulness) that participants raise and recognize

reciprocally, which also makes consensus possible (Habermas, 1979, p.118)

In communicative action, those universal validity claims form the basis of the
argumentation process. In other words, arguments must be constructed based on those
universal claims. The argumentation is related to the “type of speech, in which
participants thematize contested validity claims and attempt to vindicate or criticize them
through arguments”. An argument includes reasons or grounds that are intertwined in the
validity claim of expression (Habermas, 1987, p.18). In argumentation, a competitive
communication situation is formed where opponents and proponents attempt to convince
one another and reach a consensus-based on arguments (Habermas, 1990, p.160). In a
broad sense, the argumentation process allows the participants to express their ideas,
suggestions or defend their opinions upon proper rationality (van Eemeren, 2001, p.11).
For Houtlosser (2001: 40), the construction of rationality in the argumentation process
should be based on three main elements: clarity, sincerity, and truthfulness, which are

connected with the validity claims of Habermas.
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For the possibility of formation of the communicative action, Habermas pointed to
differences between the system and “lifeworld” (Lebenswelt). The realm system is related
to market, bureaucracy, and economy, which refers to the reproduction of the power and
money. The lifeworld is the integration area dominated by language. Such integration
factors as family, education, etc. are involved in this area. Therefore, the lifeworld is the
optimal realm for the formation of communicative action (Sandberg, 2012, p.352). For
Salter (2003, p.123), to comprehend the difference between the system and lifeworld
clearly, it should be better to focus on the types of rationality upon which they are based.
While lifeworld is based on communication rationality, the system is related to
instrumental rationality. Similar to lifeworld, the public sphere is also reproduced through
communicative action. The public sphere is also a social phenomenon that includes
action, actor, association, and collection. It can be defined as “a network for
communicating information and points of view” (Habermas, 1996, p.360). In
Habermasian normative understanding, the public sphere can be understood as “social
space generated communicative action, which should be also protected by systematic
imperatives” (Salter, 2003, p.124). Habermas didn’t define the public sphere as a specific
or bounded public. Instead he mentioned the order of complex networks of multiple and
overlapping publics (Dahlberg, 2005, p.6). To this end, interaction or communicative
action is formed in the sphere of social institutions (e.g. family, mass media) mediated by
language and governed by social rules. Therefore, it is the socio-cultural lifeworld
(Keane, 1975, p.88).

In his theory, Habermas (1987) emphasized the socialization role of communicative
action in the coordination of purpose-oriented activities on different issues beyond the
function of agreement. This role allows the participants to integrate their subjective
interests for mutual understanding based on rationality. Communicative discussions can
be formed only through validity claims (Sandberg, 2012, p.353-354). Based on this
rationality, communicative action aims for three general functions: (1) to convey the
“information”, (2) to build social relations with others, and (3) to express subjective

(individual) emotions and opinions (Edgar, 2006, p.22). Therefore, communicative
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rationality provides an unbounded, integrative and consensus-oriented deliberative
platform (Habermas, 1984).

In the framework of communicative action theory, as a social meaning-building process,
proactive data activism will be examined based on selected three main components-
interaction, argumentation, and consensus. By focusing on the case of DataKind, the case
study method will be employed to analyze the interactive structure, argumentation base

and mutual understanding/consensus formation.

Methodology

In the study, qualitative research framework was selected as the base for methodology.
The main reason is to understand the digital platform based on the theoretical approach
of Habermas in a more detailed way. On the other hand, descriptive case study analysis
was selected as the research technique to analyze the case of DataKind based on the
communicative action theory. The case study is one of the most-preferred qualitative
research methods to examine any case in a detailed way. The case is the object of the
study and it can be analyzed as single or multiple. A case study analysis allows the
researcher to tackle one or a few instances of the selected phenomenon comprehensively.
In this qualitative analysis, the cases are considered as configurational context, or “path-
dependent entities”. “Thick description” and “process-tracing” are the main focus, rather
than “variable-centered” which dominates in quantitative/positivist research (Given,

2008: 22-68).

A case can be an individual, group (e.g. family, class), institution (e.g. school, factory),
event, or large-scale community (e.g. town, industry, profession). Along with single
cases, different cases can be also analyzed with a multiple case approach. It depends on
the aim of the study and researcher (Gilham, 2000). Case study methods allow the
researcher to examine different functional aspects of the selected case. Therefore, the case
study should not be considered a data-gathering technique. It is much more a
methodological approach that includes various data-collections techniques. There are
several designs of case study analysis. Exploratory, explanatory, and descriptive types are

commonly used by scholars. Different from others, in descriptive case studies, a
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researcher should determine if the unit of analysis is compatible with the theoretical
framework (Berg, 2001: 225-230). In this respect, Yin (1994: 21) identified five

fundamental components for descriptive case study analysis as follows:

- Research question

- Theoretical propositions

- Unity of the analysis

- The logical connection between theory and practice

- Categorizing of the findings

Although the above-stated approach is the most-preferred and used system, the design
and approach can be varied relevant to the functions and characteristics of the case
(Hancock and Algozzine, 2006: 31).

Data Collection

In this study, the digital platform DataKind was selected within purposive sampling due
to its relevance for this research. The selected case was analyzed through descriptive case
study analysis. The information about the platform’s infrastructure and activities was
obtained by mainly focusing on its website. Although the researcher attempted to do also
an in-depth interview with the team, any person from the platform didn’t respond to the
request. Therefore, the main data was collected from the platform’s website. Based on the
research question of how the case can be analyzed within the framework of
communicative action theory, interaction, argumentation, and consensus/mutual
understanding are identified as the main criteria for the analysis in addition to the general
structure of the study’s unit. By focusing on the mentioned four categories, the case will

be examined in the next section in a detailed way.

Findings: The Case of DataKind

The current study aims to find out how to understand data activism from the
communicative action approach. In this context, the digital platform DataKind was
selected as the object of research due to its focus on the use of data for activist practices.

Based on the communicative action theory, four main categories were identified for the
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research findings that are: General overview, interactive structure, argumentation

process, and consensus-based implementation

General Overview

The digital platform DataKind (www.datakind.org) has been continuing its activities

since 2011. It has become a global network that includes five chapters located in the USA
(Washington and San Francisco), UK, India (Bangalore), and Singapore. DataKind is
defined as an effective platform that attempts to bring data science and its forms for the
service of humanity. In this vein, high-impact organizations are encouraged to work in
cooperation with various data scientists and social change-makers to struggle with
humanitarian challenges in effective way. The objective of this platform is to help
organizations develop their evidence-oriented decision-making, increase efficiency and
enhance their data literacy. In this respect, DataKind provides an effective platform for
data scientists, leading social change organizations to work together and cooperate on the
latest analytics and advanced algorithms to increase social impact. In doing so, several
programs from daily/weekly events to multi-month projects are designed and conducted
to connect social organizations with the related data science team relevant to the needs,
which can be any kind of critical humanitarian issue such as education, poverty, health,
human rights, the environment, cities, etc?. The slogan of the platform addresses the

importance of data for social changes worldwide, as below:

“...use data to not only make better decisions about what kind of movie we want

’

to see but what kind of world we want to see...’

There are three main components of the DataKind platform: DataCorps, DataDives, and
Community Events. DataCorps was designed for long-term projects in which
organizations determine their needs and discuss the possibilities, and thereby they can be
matched with the relevant team that can transform the requirements into data science

problems and solve them with advanced analytics. The DataCorps teams consist of top

2 General Information about DataKind. Available at: https://www.datakind.org/about (accessed 21
September 2020)
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data scientists and project managers in the sector under the control of a Data Ambassador
and Project Manager. Each DataCorps project is conducted by different teams with
different skillsets, which can change according to the project type. DataDives was
designed for marathon-style events in which mission-driven organizations work together
with the related team members who are volunteer data scientists, program developers,
and designers to process data for purposive works®. The DataDives teams consist of up
to 15-20 volunteers with a variety of skills and are controlled by a Data Ambassador and
Project manager. Any kind of mission-driven organization including nonprofits, social
enterprises, or governmental agencies can apply to cooperate with DataDive teams.
Community events are designed to be effective spaces for data and social sector experts
to connect and collaborate for the current and future works. Social sessions and

workshops are mostly conducted within those events.

Interactive Structure

As frequently stated on its website and activities, the main objective of DataKind is to
bring together data scientists, volunteers, and social change activists in a common
platform to connect and collaborate for efficient solutions. To this end, different
interactive activities are conducted for the participants. DataDives sessions and

Community Events are the best examples to focus on.

Within the scope of DataDives, one or two-day work sessions are carried out to allow
volunteers to analyze, visualize and present data for the organizations. These sessions are
considered as effective platforms in which volunteers become much more skillful and
establish new connections to find quick solutions for the problems. They act as a sort of

discussion place for the participants.

Under the category of community events, three main sub-categories were mentioned,
which are social mixers, educational workshops, and project accelerators. In social

mixers, cross-sector collaboration is aimed to be achieved through one-to-one

3 DataDive Section. Available at: https://www.datakind.org/datadive (accessed 21 September 2020)
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communication, and conversation activities. In educational workshops, the events are
conducted to allow an expert speaker or DataCorps team to present their works as real
examples of data science in action. Under the sub-category project accelerators, the
brainstorming sessions are conducted to bring the data science experts and organizations
together in order to provide advice and consulting for the development of the projects.

There are also several meetup groups which are located in the above-mentioned regions
and conduct various interactive sessions between data science experts and the related
organizations. There are 3,784 members of DataKind DC group, 5,001 members of
DataKind UK, 3,741 members of DataKind NYC, 2,987 members of DataKind SF Bay
Area, 4,4490 members of DataKind SG, and 2,349 members of DataKind Bangalore.

Argumentation Process

In this research category, it will focus on how the platform DataKind provides the
argumentation process for collaboration and thereby the development of projects. In this
respect, the guidelines of the collaboration for the projects of DataCorps and DataDives
were mainly examined. It was commonly shown that three main questions are asked

within the argumentation process of project development, which are who, how, and what.

In the scope of DataCorps projects®, the first question who is responded to data scientists
and project managers from the sector, it was stated that “any mission-driven organization
can apply to work with the DataCorps team”. For this, the representative or a focal person
should be identified by the organization to contact and manage the relations with the
DataCorps team. Projects are led by the selected Data Ambassador and Project manager,
who is responsible for conducting the mutual communication and development process
of the project. The whole team includes one project manager, one data ambassador, two
data experts, one partner representative, one project champion, and two data specialists.
As to the question of how five consecutive phases are determined. The first step is
problem exploration which aims to explore what is possible and start the collaboration by

making a team. The following step is called data discovery the DataCorps team identifies

4 DataCorps section. Available at: https://www.datakind.org/datacorps (accessed 21 September 2020)
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internal and external data sources relevant to the organization’s needs. Within the third
step- prototyping, the team works on solutions to the problem. Following this, the ultimate
needs of the organization are met through adjustments made by the team relevant to the
feedback of the organization. In the last phase, the team shares the completed version of
the output. Consequently, based on the question of what, the argumentation process for
arguing the importance of the collaboration and convincing the applicant organization is
completed with the emphasis on the production of data science solutions that lead to

action and transform an organization’s work identifying the people in need.

In DataDives projects, the responsible team can consist of between 10 and 20 volunteers
with specific skills and members of mission-driven organizations. The ream set-up is
similar to DataCorps projects. Different from DataCorps, the whole team includes one
data ambassador, 5-10 DataDivers, and 1-2 partner representatives for DataDives
projects. In the scope of the question of how, three steps were determined that are
exploration, the big event, and handoff. Exploration is clarified as identifying of the key
data questions in collaboration with the partner organization. The big event refers to the
set-up of a team and effective collaboration through the assignment of the related
volunteers for the project. The last step is handoff, which is related to understanding a
truly difficult problem through data and presenting the data science solutions to the
organizations. In the framework of the question of “what gets produced”, it was stated

that organizations will have an ability to use data to advance their missions.

Consensus-Based Implementation

Under this category, it focused on three different projects of DataCorps to understand the
infrastructure of implementation based on consensus and collaboration that was derived
from the argumentation process. This category is also necessary to form a general opinion
on the implementation methods of proactive data activism practices as the outcomes of

collaboration.

In the project, which was entitled “Sanergy” and implemented in Nairobi, Kenya, two
main objectives were identified for the aim of using time-series prediction to develop

access to safe sanitation. While the first aim is to enable updates for forecasts in response
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to changing network plans, the second one is to design a field research to measure usage
at a small number of the selected locations. Based on those objectives, the mission of
Sanergy is defined to provide safe sanitation to people who are deprived of access to
sanitation facilities in dense urban areas. In this vein, the daily data on residential waste
are used to foresee future collection volume. In addition, a field survey was employed
within a specific sampling of FLT (Fresh Life Toilets) locations to inform both the
numbers of users and estimates of residential usage. Consequently, the DataCorps team
set a forecasting model to estimate the amount of solid waste that will be collected on
weekly and monthly bases across the FLT network®.

In the project, which was titled “The Welcome Centre” carried out in Huddersfield, UK,
two main objectives were identified to identify food bank dependency early. The first
objective is to establish a machine-learning model to determine and analyze which of the
Welcome Centre’s clients are presumably in need of the food bank’s support®. The second
objective is to adapt this machine-learning model into the system of The Welcome Centre.
The Welcome Centre (TWC) is a food bank located in Huddersfield, UK. The mission of
this center is to provide support such as food, toiletries, or household packs to people in
crisis. In collaboration with TWC, the DataCorps team developed a machine learning
model using the existing data which was available after three years of TWC activity. The
data included the specific issues, personal characteristics, and historic patterns of referrals

of the clients who were registered in TWC.

In the project “Using machine learning to understand what drives student success in
Dallas County”, which was carried out in Texas, USA, the DataCorps team worked with
The Commit Partnership (Commit) to analyze the academic success performances of
students on a periodical basis The Commit Partnership is a platform including more than
200 partners (e.g. public and private schools, colleges, and universities, foundations,
businesses, and nonprofits) founded in 2012 to deal with the educational problems of

5 DataKind Projects. Av ailable at: https://www.datakind.org/projects/using-time-series-forecasting-to-
improve-access-to-safe-sanitation (accessed 21 September 2020)

® DataKind Projects. Available at: https://www.datakind.org/projects/identifying-food-bank-dependency-
early (accessed 21 September 2020)
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Dallas County. Those problems were mainly seen as low-levelled childhood education,
improvement of educators and the need to increase completion rates of colleges. Although
public education data is difficult to access in Texas, the DataCorps team conducted an
analysis on aggregate school and district data levels to access deidentified student-level
records. The team prepared re-usable scripts for data extract, database management, and
descriptive visualizations that ease the data to be accessed, analyzed, modelled and stored

in a reproducible way’.

Conclusion

Data activism can be understood as the collection, organization, and diffusion of data to
cope with any specific social problem (Chenou and Cepeda-Masmela, 2019). Although
data activism is a new concept and understanding for social movements, in particular,
digital activism literature, it has been studied mostly theoretically and concerned with
political participation. No study has been done that analyzes data activism from the
perspective of communicative action theory. Since data activism can be considered as the
alternative-digital communication platform based on data use and therefore, as Gutierrez
(2018) stated, it is also “a social-meaning building process”. The theory of
Communicative Action of Habermas can help us to understand this phenomenon from a
different perspective. Starting from this point of view, the current study aimed to analyze
proactive data activism within the possibilities of social and civic engagement that can be
formed through datafication. In this context, three main research questions were identified

for the detailed analysis.

Based on the first research question, it was revealed that, in addition to providing cheaper
costs and non-physical organizing, the datafication process offered an abundance of data

and information to use for the good of social changes. Since the datafication is not only a

" DataKind Projects. Available at: https://www.datakind.org/blog/using-machine-learning-to-understand-
what-drives-student-success-in-dallas-county (accessed 21 September 2020)
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data collection or analysis but also feeding such data back to the users (Kennedy, Poell,
and van Dijck, 2015), data activism practices have become an effective tool to cope with
various social problems by utilizing the data infrastructure. As Beraldo and Milan (2019)
stated, datafication re-mediates activism. It has re-shaped strategies, and forms of
organizing (Milan and van der Velden, 2016).

In the scope of the interrelated consecutive research questions concerning the connection
between data activism and communicative action theory, the proactive data activist
platform DataKind was analyzed based on the main components of theory interaction,
argumentation process, and consensus. Basically, interaction is the core concept of the
communicative action theory that is formed at least between two subjects which are
capable of speech and action to establish and maintain interpersonal relations. In such
way, the participants seek to reach mutual understanding and agreement based on validity
claims that form the argumentation process (Habermas, 1987). In the argumentation
process, a competitive communication situation is created for opponents and proponents
to convince one another and reach a consensus (Habermas, 1990). To put it differently,
this process allows the participants to express their ideas, suggestions or defend their
opinions (van Eemeren, 2001). Therefore, in communicative action, consensus can be
made through the validity claims (truth, rightness, and truthfulness) of the participants.
The formation of consensus is hinged on the reliability of the shared definition of the
situation (Habermas, 1979). Above all, Habermas addressed the realm- lifeworld for the
formation of communicative action. Lifeworld is an integration area, which includes
family, education, etc. and is dominated by language based on communication rationality
(Sandberg, 2012). Similar to lifeworld, the public sphere involves action, actor, and
association and is reproduced through communicative action (Salter, 2003). Simply, the
public sphere can be understood as “a network for communicating information and points
of view” (Habermas, 1996). Within the framework of the Habermasian perspective, since
the digital world is also a realm of network and interlaced relations, it can be also
considered as a public sphere or a part of lifeworld that makes the formation of
communicative action possible. DataKind has been one of the platforms of this digital

world since 2011. There are three main components of DataKind which are: DataCorps
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(long-term projects), DataDives (short-term events), and Community events (various
activities). Holistically, DataKind attempts to provide a multi-dimensional platform for
data scientists and leading social change organizations to work together on the latest
analytics and advanced algorithms to increase social impact. The main objective of this
platform is to help organizations enhance their decision-making, improve data literacy
and increase efficiency. In doing so, DataKind aims to form a network and collaboration
among data scientists, volunteers, and social change actors through various interactive
activities such as DataDives sessions (one or two-day sessions) and community events
(conversation activities, one-to-one communication, brain-storming  sessions,
workshops). The argumentation process of building the relations and collaboration
between the participants is formed based on three questions: who, how, and what. The
questions or phases- who and what are defined similarly addressing participants and the
outcomes in both DataCorps and DataDives projects; however, the question how involves
different arguments. While in DataCorps, five steps are identified which are problem
exploration, data discovery, prototyping, refinement, and solution, in DataDives three
steps should be followed, which are exploration, the big event, and handoff. As a result
of this argumentation process, the related teams and activities are determined to be
implemented based on the mutual understanding and agreement of the participants. In this
context, three projects of DataCorps have analyzed in the category of consensus-based
implementation. It is thought this can also allow us to understand how the collaboration
resulted in proactive data activism practices, and what is achieved. The findings showed
that in the project- “Sanergy”, first the sanitation issue was explored, the field study was
conducted for the required data and the solutions were evaluated for refinement.
Consequently, a forecasting model was developed by the DataCorps team to estimate the
amount of solid waste based on the weekly and monthly collection bases. As to the other
project- “The Welcome Centre”, two main objectives were identified- to build a machine
learning model and to employ this model in the center. Similar to the implementation
steps followed in Sanergy, the team developed a machine learning model using the
existing data to determine and analyze which clients of the Centre are most probably in
need of food support. In the project related to educational problems in Dallas County, the
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DataCorps worked in effective collaboration with the Commit Partnership to analyze the
academic success of the students on a periodical base. The DataCorps team analysed
aggregate school and district data levels to access deidentified student-level records.
Finally, they developed reusable data scripts for data extraction, database management,

and descriptive visualizations.

In this research, (proactive) data activism was analyzed within the framework of
Communicative Action Theory. The findings revealed that as an example of proactive
data activism, DataKind provides an integrative and agreement-oriented deliberative
platform for the development and implementation of projects. In addition, the platform is
useful and effective for information exchange, and social relations building among the
users. Since no comprehensive research has been reached during the literature review that
focuses on the connection between data activism practices and the theory of Habermas, it
is expected that this study will contribute to both digital activism and communication
literature. Furthermore, the theoretical background and the research findings can be

directive in future studies, which can analyze different cases from different regions.
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Abstract

Nurses have difficulty in transitioning from a mainly single-cultural world to societies believed to be
marginalized. Nurses should be able to tolerate multiculturalism and accept intercultural differences.
Tolerating the cultural diversity is among the basic principles of nursing care. The study aimed to describe
the level of intercultural tolerance of nurses and determine the main influencing factors. A descriptive,
analytical cross-sectional study was conducted on 867 nurses and nursing students. After descriptive
statistical analysis, parametric tests were applied to determine between-variable associations, followed by
multiple linear regression analysis. In our study, the mean of the intercultural tolerance scale (ITS) score of
the participants was 46.88 + 10.51 (min-max=18-81) points. As a result, seven independent variables were
determined to be effective on intercultural tolerance in nurses and nursing students. In the multiple
regression model, the predictors of ITS were age, gender, presence of relatives/friends of different faiths in
communication, curiosity about different cultures, religions, lifestyles, desire to live in a place with a
different culture, enjoying caring for people from different cultures, taking any training to develop cultural
competence that these were factors influencing ITS in the evaluated nursing students and nurses. The
intercultural tolerance level is moderate and is associated with many factors. These variables explain only
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28% of the factors affecting intercultural tolerance.It is recommended to repeat the study to determine other
factors affecting intercultural tolerance.

Keywords: Nurse, Nursing students, Culture, Tolerance, Intercultural tolerance

INTRODUCTION

Tolerance means enduring, albeit difficult, unacceptable, and overcoming the differences
(Kaya, 2014). Intercultural tolerance is defined as “the tendency to accept different
cultures without prejudice” (Mendleson et al., 1997; Bakioglu & Sahin, 2014). It is
possible for individuals or groups that seem different to live in society by tolerating these
differences. Otherwise, social, moral, and political problems arise (Kaya, 2014). To solve
these problems, tolerance is accepted as a virtue, life skill, responsibility, a conditioning
factor, and value in modern societies (Wilson, 2014). The ability of individuals in the
society to approach differences and contradictions with tolerance can be achieved by
adopting and internalizing the tolerance by each of the individuals who make up the
society (Dromgoole, 2013). The modern era is expressed not only as of the interaction of
the states and the science of economics but also as the era where different cultures easily
communicate with each other and live peacefully together (Kokarevich & Sizova, 2015).
Intercultural tolerance is associated with professional competencies. One of the general
competencies of vocational education is the ability to establish social interaction on the
principles of intercultural tolerance. An important professional competence is the ability
to organize intercultural education and interpersonal interaction (Jleuyk & I'mymiens,
2020; Bessarab, 2021). It has been reported that the elements of being a culturally
adequate nurse on a global scale include being aware of and respectful to the values and
beliefs of people from different cultures, paying attention to ethical principles, openness,
decentralization, solidarity, goodness, and having intercultural tolerance (Baumann &
Goldberg, 2018). In a qualitative study conducted with nursing students (n=24) studying
at the 1st and 4th grades at a university in Canada, the authors pointed out that cultural
care included not only accepting the differences but also self-awareness, intercultural

tolerance, and cultural communication (Vandenberg & Kalischuk, 2014).

Inherent in culturally competent nursing is the moral obligation to advocate for and

protect the rights of the most vulnerable through social justice (Douglas et al, 2014). In a
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study conducted in Turkey, it was determined that 22.5% of clinical nurses do not see the
principle of social justice as a part of care (Tanriverdi, 2015). In another study conducted
in Turkey more than half of the nurses (%57.1) were giving health care to a patient who
came from abroad and %97.1 of these nurses stated that they had communicational
difficulties due to cultural differences. %58.8 of the nurses defined transcultural nursing’
as ‘giving health care to patients from different cultures (Yaman Akatas et al., 2016). In
another study conducted in Turkey, it has been determined that nursing students generally
have a negative attitude towards victims of war. In addition, the rate of those who see it
as a cultural threat to the country is high (Konak Korkmaz et al., 2021).

According to the Republic of Turkey Ministry of Interior Directorate General of
Migration Management hosts people from many cultural differences. In 2019,
approximately 44.5 million people entered and exited Turkey. Russia, Bulgaria,
Germany, Ukraine, England, Georgia, Irag, Iran, France, and the Netherlands were among
the top ten countries that entered and exited. According to September 2021 data, the
number of irregular migrants in Turkey is approximately 106 thousand. The number of
refugees under temporary protection from Syria in Turkey is approximately 3.7 million.
Approximately 31 thousand people are under international protection in Turkey.

Individuals from different cultures live in all of Turkey's 81 cities (https://en.goc.gov.tr/).
In addition to immigrants, Turkey is among the preferred countries in terms of health
tourism. In addition to immigration, nurses encounter patients from different cultures due
to health tourism in Turkey (Biri, 2021). In short, Turkey hosts individuals from many

different cultures.

The increasing cultural diversity around the globe requires nurses to be able to provide
care to patients belonging to many different cultures. Nurses should be able to maintain
a holistic approach toward caring for both patients and healthy individuals from different
cultures so as not to ignore individual needs arising from cultural differences (Tanriverdi,
2017). To tolerate cultural diversity is among the basic principles of nursing care. These
principles not only address issues at the personal level but also issues at the organizational
culture level. At the same time, this approach is emphasized as the tolerance to differences
(Van Tongeren et al., 2020).
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It is important to promote intercultural tolerance care in healthcare. The failure of health
professionals to understand/recognize the culture of the individual may lead to
communication disorders, conflicts, inequalities in healthcare, discrimination, racism,
and stereotypical judgments. Nurses, like all healthcare workers, are expected to provide
healthcare a non-racist and non-ethnic centrist approach to the subjects they deal with.
Nurses have difficulty in transitioning from mainly a single-cultural world to societies
believed to be marginalized (Tanriverdi, 2017). Representing the largest share in the
healthcare workforce and having knowledge and discipline in social justice, nurses are in
a good position to improve health equity and revolutionize health inequality (Thurman &
Pfitzinger-Lippe, 2017). Cultural tolerance minimizes the impact of culture shock on
individuals. In addition, it maximizes the intercultural experiences as well as enhancing
the subjects’ professional development and organizational effectiveness (Arslanovna,
2020; Al Majali & AlKhaaldi, 2020). Leininger, the founder of Transcultural Nursing,
emphasized that assumption of all individuals, in the same way, would lead to
stereotypical behaviors and negative consequences and preclude achieving the goals of
care (McFarland & Wehbe-Alamah, 2019).

Nurses learn early that all patients must be treated with equality and not to judge when
someone comes to us for health care. Nurses are taught to treat all patients with respect
(Cuellar, 2021). Nurses should be able to tolerate multiculturalism and accept
intercultural differences (McFarland & Wehbe-Alamah, 2019). In this context, it is
thought that it is important to determine the cultural tolerance of nursing students and
nurses who care for different cultures. This subject is considered to be important as it is
a subject that has not yet been researched in nursing in Turkey. The results of this research
are thought to be important in terms of creating awareness about intercultural tolerance.
Therefore, our study aimed to determine the intercultural tolerance level and related

factors in nurses and nursing students. The research questions were as follows:
Question 1. What is the intercultural tolerance level in nurses and nursing students?

Question 2. What are the factors related to intercultural tolerance in nurses and nursing

students?
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METHOD
Methodological Type and Design

A cross-sectional desing was used. This study was conducted in line with the STROBE

checklist.

Setting

This research was conducted at a state university in western Turkey.
Sample and Data Collection

The universe of this cross-sectional study consisted of 867 subjects, 249 of whom were
working as a nurse in a university hospital and 618 of whom were nursing students
studying in the university. No sampling was performed, and we aimed to reach the whole
universe as the study population. The inclusion criteria were determined as being a
student of the Nursing Department of the specified University, working as a nurse in the
specified university hospital, and being a volunteer to participate in the study. The
subjects who graduated as a midwife or emergency medical technician were not included
even if they worked as a nurse. The research was completed with a total of 709 (82% of
the total number) people, including 525 nursing students (85%) and 184 nurses (74%). A
total of 223 people, including 158 nursing students and 65 nurses, did not participate in
the study (18% of the total number).

Instruments and Variables

The data were collected through a face-to-face questionnaire between April and October
2019. 10-15 minutes were allocated for each questionnaire. The data were collected with
a questionnaire form. The questionnaire form was composed of questions about the
participant’s socio-demographic characteristics, Intercultural Tolerance Scale (ITS)
items, and the features that may be related to ITS in line with the current literature
(Leininger, 2009; Tanriverdi, 2016; Sevig & Tanriverdi, 2014).

The Intercultural Tolerance Scale (ITS), which is a 5-point Likert-type scale, was
developed by Mendleson, Bures, Champion, and Lott in 1997 and adapted to Turkish by
Bakioglu and Sahin in 2014 (1-Strongly Disagree, 2-Disagree, 3-Neither, 4-Agree, 5-
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Strongly Agree). A high ITS score indicates a high intercultural tolerance level of the
subject and a low ITS score indicates a poor intercultural tolerance level. ITS consists of
18 items in total, 7 of which are positive items (1, 8, 9, 11, 12, 14, 16) and 11 are negative
items (2, 3,4, 5, 6,7, 10, 13, 15, 17, 18). The Cronbach’s alpha internal consistency
coefficient of the scale was reported as 0.69, which indicates a sufficient internal
consistency (Bakioglu & Sahin, 2014). We calculated the Cronbach alpha internal

consistency coefficient as 0.83 in our study.
Data Analysis

The analysis of the data was conducted by the researchers using the Statistical Packages
for the Social Sciences (version 19.0). Descriptive statistics and percentages on
sociodemographic data were used to present the findings. The T-test was used in
independent binary groups with normal distribution and the one-way analysis of variance
was used in groups with more than two. When a significant difference was detected in
more than two- group comparisons, the Bonferonni correction was applied. The Kruskal
Wallis test was used to compare more than two groups in terms of non-normally

distributed numerical variables. p <0.05 was accepted as statistically significant
Ethical Considerations

Before starting the study, the approval of the local Ethics Committee (Ethics Committee
Approval No: 2011-KAEK-27/2019-E.1900020441), written permission from the Chief
of the Research and Training Hospital (Number: 78714105-773.03-E.1900020442) and
the Dean of the Faculty of Health Sciences (Number: 78714105-773.03-E.1900020443)
were obtained. Furthermore, a written informed consent form was signed by each subject
who agreed to participate in the study. We obtained written permission for the use of the

ITS-Turkish version.
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RESULTS
Sociodemographic Aspects

Most of the nurses and nursing students included in the study were women, single, their
parents were primary school graduates, living in a small family, their family’s and his/her
income and expenses were equal, mostly urban-lived, and those who resided in the

western part of Turkey.
Intercultural Tolerance Levels

The mean ITS score of the nurses and nursing students was 46.88 = 10.51 (min-max=18-
81) points (Table 1).

Table 1

ITS Scores of Nurses and Nursing Students

Scale Min-Max Min-Max X+SS t P

This research

Nurses 18-90 18-81 52,00+8,51

- *k*k
Nursing Students 18-90 26-71 45,17£10,56  -7,81 0,000
Total 18-90 18-81 46,88+10,51

The Factors Related to Intercultural Tolerance

We found that the marital status, parental education level, having a child, the grade among
students, family type, and the total income of the participant and his/her family were
significantly related to the ITS scores in nurses and nursing students (p<0.05) (Table 2).
However, the sex of the participant, the school he/she graduated from, her region of
residence, and the residential area where he/she spent most of his/her life were not related
to the mean ITS score (p>0.05, for all; Table 2).
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Table 2

Analyses Between Social-Demographic Factors and ITS

Characteristics n % ITS t/FIKW P
X£SS
Age (17-58) 24,41 +£7,90 r=,319** 0,000
Gender
Female 531 749  46,39+10,46 t=0,016 0,900
Male 178 25,1  48,34+10,53
Education
Students 379 53,5  4532+10,50 KW=23,606 0,000***
Vocational high school 133 18,8  47,41+10,04
Bachelor’s degree 197 27,8 49,53+9,87
Marital Status
Single 587 82,8  45,67+10,56 KW=53,048 0,000%**
Married 106 15,0 52,37+8,12
Divorced 16 2,2 55,06+6,92
Mother's Educational Status
Illiterate 28 3,9 47,03+10,18
Literate 51 7,3 48,82+10,54
Primary school graduate 311 439  4594+10,17 KWwW=19,979 0,001**
Secondary school graduate 118 16,6  46,14%11,35
High school graduate 113 15,9  46,15+10,31
University graduate 88 12,4 50,96+9,98
Father’s Educational Status
Illiterate 4 0,6 52,00+8,40
Literate 36 51 51,474£9,61 KW=27,281 0,000***
Primary school graduate 228 32,2 46,20+9,86
Secondary school graduate 142 20,0  45,69+11,03
High school graduate 169 23,7  45,49+10,79
University graduate 130 18,4  49,76+10,16
Family Type
Nuclear family 519 73,2 45,98+10,28 F=7,259 0,001**
Extended family 142 20,0  49,16+11,07
Fragmented family 48 6,8 49,83+9,80
Family Income Expense Perception
Income and expense are equivalent 427 60,2 46,07+9,74
Income less than expenses 192 27,1 4722+11,49 F=5,319 0,005**
Income more than expenses 90 12,7 49,97+11,26
Self Income Expense Perception
Income and expense 346 48,8 46,35+10,36 F=5,582 0,004**
Revenue is less than expense 292 412  46,55+10,52
Income more than expense 71 10,0 50,80+10,44
Region of your Hometown
Marmara Region 239 33,7 47,04+9,48
Aegean Region 128 18,1  47,64+10,98
Mediterranean Region 95 134 45,95+£10,92 KWwW=8,811 0,267
Black Sea Region 73 10,3  47,12+10,70
Central Anatolia Region 58 8,2 47,70+£10,00
Southeastern Anatolia Region 50 7.1 48,40+12,18
Eastern Anatolia Region 47 6,6 45,04+12,07
Abroad 19 2,6 41,57+8,38
Most Happening Place
City 465 65,9  46,27+10,27
Town 91 12,5  47,83£10,64 F=2,336 0,097
Village 153 216 48,18+11,01
Having Children
Yes 94 13,3 52,00+8,55 t=83,752 0,000***
No 615 86,7  46,10+10,56
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The mean ITS score was significantly related to the presence of any relatives/friends from
different beliefs (t=6.482, p=0.026), the presence of any relatives/friends from different
cultures (t=6.946, p=0.009), being able to speak a foreign language (t=2.303, p=0.022),
being curious regarding different cultures, religions, and lifestyles (t=11,337, p=0.001),
watching movies / videos / documentaries on different cultures/beliefs (t=5.502,
p=0.019), following different countries’ mass media (television, newspaper, radio,
internet) (F=10.354, p<0.001), communicating with people from different countries on
social media (F=4.883, p=0.008), desire to live in a place having a different culture
(t=9.628, p=0.002), enjoy caring for individuals from different cultures (F=90.684,
p<0.001), and the presence of a history of attending any training in order to improve
his/her cultural competence (t = 5.034, p = 0.025) (Table 3). On the other hand, the mean
ITS score of the participants was not significantly related to the history of being abroad
and caregiving to patients from different cultures/beliefs (p>0.05, for all; Table 3).

Table 3

Analyses Between Some Related Factors and ITS

Characteristics n % X£SS t/F P
Have you been abroad? ,225
Yes 152 214 47,71+10,96 t=1,092
No 557 78,6 46,66+10,37

Do you have relatives / friends of different

faiths with you are communicating with?
Yes 449 63,3 44,99+10,50 t= 6,482 0,026*
No 260 36,7 50,15+9,69

Do you have relatives / friends in different

cultures you are communicating with?
Yes 548 77,3 45,30+10,27 t=6,946 0,009**
No 161 22,7 52,26+9,48

Do you know a second language other than

your native language enough to

communicate? 357 50,4 45,98+10,35 t=2,303 0,022*
Yes 352 496 47,79+10,59
No

Are you curious about different cultures,

religions and lifestyles? 624 88,0 45,59+10,06 t=11,337 0,001**
Yes 85 12,0 56,36+8,75
No

Do you watch movies / videos /

documentaries about different cultures and

beliefs?
Yes 588 829 45,61+10,27 t=5,502 0,019*
No 121 17,1 53,05+9,44

Do you follow the mass media (television,

newspaper, radio, internet) of different

countries?
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Yes 304 429 45,41£10,97 F=10,354  0,000***
No 177 25,0 49,84+10,56
Sometimes 228 321 46,54+9.34

Do you communicate with people from
different countries on social media?

Yes 195 275 45,54+11,37 F=4,883  0,008**
No 295 416 48,3149,72
Sometimes 219 30,9 46,15+10,53

Would you like to live in a place with a

different culture?
Yes 512 72,2 44,96+10,40 t=9,628 0,002**
No 197 27,8 51,88+9,04

Did you care for patients of different

cultures, beliefs?
Yes 416 58,7 46,64+10,34 t=0,722 0,471
No 293 413 47,22+10,74

Do you like to care for individuals from

different cultures?

Yes 410 57,8 43,14+10,31 F=90,684  0,000**
No 108 15,3 55,76+6,68
Partially 191 26,9 49,89+8,56

Did you get any training to improve your

cultural competence?
Yes 162 22,8  46,55£11,27 t=5,034 0,025*
No 547 77,2  46,98+10,27

These variables explain only 28% of the factors affecting intercultural tolerance. In the
multiple regression model, the predictors of ITS were age, gender, presence of
relatives/friends of different faiths in communication, curiosity about different cultures,
religions, lifestyles, desire to live in a place with a different culture, enjoying caring for
people from different cultures, taking any training to develop cultural competence that

these were factors influencing ITS in the evaluated nursing students and nurses (Table 4)
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Table 4

Multiple Linear Regression Between ITS and Variables

Unstandardized St. 95,0% Confidence
Independent Coefficients Coefficients Interval for B Collinearity Statistics
variable Lower Upper
B Std. Beta t Sig. Bound Bound Tolerance VIF
Err.

(Constant) 20,376 6,649 3,064 ,002 7,320 33,431
Age ,239 ,076 ,180 3,168 ,002 ,001 ,388 ,315 3,178
Gender 2,006 821 ,083 2,445 ,015 ,395 3,617 ,885 1,130
Presence of
relatives/friends

2,220 ,802 ,102 2,769 ,006 ,646 3,794 ,751 1,332
of different faiths
in communication
Curiosity about
different cultures,

4,540 1,247 ,140 3,642 ,000 2,092 6,987 ,683 1,463
religions,
lifestyles
Desire to live in a
place with a 3,070 847 131 3,623 ,000 1,406 4,734 778 1,286
different culture
Enjoying caring
for people from 2,704 ,418 ,223 6,462 ,000 1,882 3,525 ,851 1,175
different cultures
Receiving any
training to

-1,978 ,852 -,079 -2,322 ,021 -3,650 -,305 ,876 1,141
develop cultural
competence

R=0,55 Adjusted R?= 0,28 F=12,03 p<0,001  Durbin Watson= 1,87
DISCUSSION

The mean ITS score of the nurses and nursing students was 46.88 = 10.51 points, with the
lowest score of 18 and the highest of score 81. The lowest score of the scale is 18 points and
the highest score is 90 points. The scale does not have a cut-off line; thus, a higher score
indicates a stronger intercultural tolerance level. Since we had not encountered a previous study
exploring the intercultural tolerance in nurses and nursing students in the literature, we could

not compare and discuss the results of our study with previous ones. Nevertheless, considering
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the range of scores taken from the scale and the mean ITS scores of the participants, we can

state that the intercultural tolerance of our study population was low.

The mean ITS scores of nurses and nursing students were higher in those who were divorced,
whose mothers and/or fathers were university graduates, who or whose family had an income
higher than the expenses, those with children, those who worked as a nurse and those from the
south-eastern Anatolia Region. However, there was no significant relationship between gender,
the last graduated school, the region of hometown, and the residential area where he/she spent
most of his/her life and ITS score (Table 2). Since we did not encounter any previous study in
the literature about the relationship between intercultural tolerance and sociodemographic
characteristics in nurses and nursing students, we discussed our results with tolerance and other

relevant study results.

Besides some previous studies (Bakioglu, 2013) reporting that gender affects the intercultural
tolerance among university students, there are also publications stating that it does not have a
significant effect (Korol 2017; Faried 2018; Al-Rabaani 2018; Altunsu S6nmez & Aksan,
2019). The studies about this subject have mostly reported that women generally have a higher
tolerance than men. In a study by Mohammed (2019) with teachers (n=654) in Iraqg, a significant
relationship was found between the marital status and the mean tolerance score. Similarly,
Sener Akkoc (2011) reported that marital status was independently associated with tolerance
scores in his study with healthcare professionals working in the emergency department (n=237).
These results are partially compatible with our study results. In another study conducted with
university students (n=1234) in Iran and Turkey, Mameghani (2017) found no significant
relationship between the level of tolerance and marital status. Similarly, in another study
conducted with nurses working in the emergency room (n=260), no significant relationship was
found between the marital status of nurses and their intercultural tolerance levels (Almalahy,
2017). These two different results are thought to originate from the cultural differences of the
study groups. In a study conducted in Turkey by Bakioglu (2013), while the mean ITS score of
university students was significantly related to the maternal educational status and the grade
they belonged to, the ITS score was not related to the paternal educational status and the
students’ income levels. In another study conducted in Turkey, the mean ITS score of the
university students (n=694) studying in various departments (Education, Science, Economics
and Administrative Sciences, Engineering, Health Sciences, Agriculture, and Theology) was
not significantly related to the region of hometown and the place where the subject had lived

before (Aydogmus, 2018). In the study of Almalahy with nurses (n=260) working in the
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emergency department (2017), a significant relationship was found between having a child and
the school they graduated from and the mean tolerance score. On the other hand, in a study with
teachers (n=654) in Iraq, there was no significant relationship between having a child and the
mean tolerance score (Mohammed, 2019). Vandenberg and Kalischuk (2014) reported that
racism and prejudice attitudes of fourth-grade students positively changed regarding the
intercultural tolerance in a focus group interview with nursing students (n=27) studying in the
first and fourth grades in Canada. In their study with students (n=452) studying at the
departments of architecture, law, literature, and engineering faculties of a university, Altunsu
Sonmez and Aksan (2019) did not find a significant relationship between the grade of the
students’ education and their intercultural tolerance levels. Our results regarding the
relationship between the mean ITS scores and the sociodemographic characteristics of the
nurses and nursing students participating in our study were partially supported by other previous

studies about intercultural tolerance.

The mean ITS score of the nurses and nursing students participating in our study was lower in
those having relatives/friends from different beliefs/cultures, those who could speak a foreign
language, those who were curious about different cultures, religions, and lifestyles, those who
watched movies/videos/documentaries on different cultures/beliefs, those who followed
different countries” mass media (television, newspaper, radio, internet), those who
communicated with people from different countries on social media, those who desired to live
in a place with a different culture, those who had given care to individuals from different
cultures, and those who attended any training previously to improve his/her cultural competence
(Table 3). There is a limited number of publications in the literature describing the parameters
related to intercultural tolerance in nurses and nursing students. Therefore, our findings were

discussed with the results of other related studies.

In a study investigating the tolerance of Japanese nurses to Indonesian nurse trainees (n=109),
a significant relationship was found between countries visited by nurses and their tolerance
(Tanaka et al., 2016). In an experimental study conducted with students (n=240) learning
foreign languages at the University of Belgrade, it was concluded that foreign language learning
increased the tolerance of an individual to cultural diversity as well as providing the recognition
of different cultures (Gojkov-Rajic & Prtljaga, 2013). In a study with nurses (n = 156) in Japan,
it was reported that learning a foreign language increased cultural sensitivity and therefore, had
an effective role in gaining cultural competence (Toda & Maru, 2018). In a study by Zheyuan

(2017) examining the intercultural tolerance of university students (n=511) from eight regions
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of Ukraine, the authors asked the participants the question of “What is your attitude towards
other races and nations?”, and they determined that 49.9% of the subjects showed a positive
attitude towards other races and nations, 5.3% were disturbed and 44.8% were neutral. In a
study conducted with students studying at the International School of Hotel Management in
Indonesia, it was found that intercultural tolerance was higher among those who communicated
with students from different cultures on social media (Hastjarjo & Rahayu, 2017; Hastjarjo &
Nuryana, 2018). It has been emphasized in past publications in the literature that intercultural
communication positively affects intercultural tolerance (Kokarevich & Sizova, 2015;
Novikova & Novikov 2015; Pasichnyk & Balashow 2016; Al-Rabaani, 2018; Eko & Putranto
2019). During the focus group meeting held by Faried (2018) to determine the tolerance
perceptions of university students in Cairo, one of his students replied: “I have knowledge about
living in other cultures and | am willing to travel and live in foreign countries for a while to
broaden my horizons”; the student was evaluated as open-minded. In the study of Markey et al.
(2018), the authors reported that the tolerance levels were low due to the uncertainty
experienced by nurses and nursing students when they encountered patients from different
cultures. In a semi-experimental study in which university students (n=103) in Russia
underwent training for cultural competence and intercultural tolerance to Caucasian individuals,
it was stated that at the end of the training, there was an increase in the intercultural tolerance
levels of the Russian participants towards the Caucasian people (Lebedeva, Makarova &
Tatarko, 2013).

In the multiple regression model, the predictors of ITS were age, gender, presence of
relatives/friends of different faiths in communication, curiosity about different cultures,
religions, lifestyles, desire to live in a place with a different culture, enjoying caring for people
from different cultures, taking any training to develop cultural competence that these were
factors influencing ITS in the evaluated nursing students and nurses. These variables explain
only 28% of the factors affecting intercultural tolerance. The results of the above study differ
in general from our findings. We think that this difference may be due to the fact that the study
populations and the subject do not exactly overlap, as well as due to a number of different
reasons. In the aforementioned research, the purpose of the subjects in traveling to different
countries, the duration of the stay, and the expectations of the person from the travel may differ;
those who have relatives and friends from different religions/beliefs and cultures may not have
seen this process as an opportunity to recognize and understand different cultures, and may

have remained in their own limited personal world; those may have bias while following the
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social media and mass media of different cultures; those may have attended the training they
took to develop cultural competence and the seminars due to necessity rather than a conscious

approach.
Limitations

The research was limited to only one nursing department student and nurses working in a
university hospital due to the limited time. Furthermore, the entire target universe could not be
included as the study population due to the heavy workload of the nurses and since not all
volunteered to participate in the study. The inadequacy of available research on a similar topic

has limited the discussion.

CONCLUSIONS

According to the results, the intercultural tolerance of Turkish nurses and nursing students is
moderate. The level of intercultural tolerance was found to be associated with
sociodemographic and many other factors. These variables explain only 28% of the factors
affecting intercultural tolerance. As a result, seven independent variables were determined to

be effective on intercultural tolerance in nurses and nursing students.
Implications for Further Research and Practice

Increased cultural tolerance could also be expected to enhance the efforts of nurses to provide
care that is congruent with the culture of patients. The number of immigrants in Turkey is
increasing day by day. Nurses and nursing students should believe in the importance of social
justice in care. They should show cultural tolerance towards dissimilar individuals from their
own culture. In this study, the cultural tolerance of nurses and nursing students is moderate. It
is thought that it is important to carry out studies to develop tolerance and to plan interventions.
In this study, it was determined that the variables that had a positive effect on cultural
competence had a negative effect on cultural tolerance. It is important to conduct research on

why this occurs.
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Abstract

Brand placement is one of the most preferred strategies that companies use to advertise. Although there are
too many studies on brand placement, there are not enough studies on its effects on brand recall. From this
point this study aims to investigate, a) Is there any relationship between the type of product placement and
brand recall?; b) Is there any relationship between the type of association with the brand and brand recall?;
c) Is there any relationship between time on screen and brand recall?; d) Is there any differences in brand
recall among gender? To find an answer to these research questions mixed methodology was adapted and
both qualitative and quantitative study is conducted. One of the most brand-included movie “Devil Wears
Prada” is chosen for this study. In the first step by using categories, the authors conducted the content
analysis. In the second step, the movies were watched by 209 participants, and they filled out a survey.
Valid scales are used for designing the survey. The findings indicated that using visual brand placement
and the recall rates are showing a parallel output. Although the first remembered brands are having a higher
duration in the movie, Prada only appeared for 8 seconds but was remembered by the participants, whereas
Motorolla and Lincoln appeared more but were remembered less. So the personal experience with the brand
might affect brand recall too. In addition, fashion-related brands are recognized more in the female sample.
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INTRODUCTION

The 19" century has left us with two vital machines, invented around the same time and
spread across continents. The first is the airplane, which fulfilled the most unbelievable
dream man has had since they looked to the sky: to fly. The second is the cinematograph,
an equally miraculous machine recording reality of the earth. While the airplane is used
to get away from the Earth, the cinematograph reflects the realities on Earth. But before
long, the roles of these two machines have interchanged. The sky became civilized,
nationalized, and the airplane became a useful means of transportation and commerce.
While the airplane took its place among the ordinary machines of the world (Morin, 2005:
3-27), the cinematograph detached itself from its technical and scientific purposes and
became a tool to escape from everyday life, a source that creates dreams and "realities".
In other words, cinema disappears in reality and reality disappears in cinema (Diken &
Lausten, 2010: 21). Because of cinemas’ power to eliminate the difference between
reality and fiction, it became essential to disseminate ideologies and images of
organizations (states, government agencies, brands, and non-governmental
organizations). Those who understand the importance of cinema in influencing people
and producing ideology have seized cinema in certain historical periods and benefited
from it (Dorsay, 2003: 24). Movies are also an important tool for brands to raise

awareness about their brands, create a positive image and increase sales.

In Top Gun, the highest-grossing film of 1986, Tom Cruise played the role of Maverick,
who is a successful, cool US Navy Pilot competing for the Top Gun honor award. Maveric
wore the sunglasses Ray-Ban Aviator and sales of the Aviator model increased by 40%
in the seven months following the film's release (Segrave, 2004: 181). In Cast Away
(2000), a FedEx cargo plane crashed and a character played by Tom Hank, who is a FedEx
employee, was stranded on a South Pacific Island. The FedEx brand was placed in the
film and the dialogues. FedEx's Global Brand Manager Gayle Christensen said that the

film increased brand awareness, especially in Asia and Europe.® Brands use product

3 https://emildb19.wordpress.com/2015/11/03/good-product-placement/
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placement in movies to increase awareness about the brand since the beginning of the

film industry.

Worldwide product placement spend by brands in 2019 was $20.57 billion and the total
value of product placements across all media grew by 14.5%?*. Many studies showed the
positive effect of product placement techniques on sales (Gupta and Lord, 1998; Karrh
et.al., 2003), purchase intention (Barnhardt et. al., 2016; Muzellec et.al, 2013; Kristanto
& Brahmana, 2016), and brand recall (Tessitore & Geuens, 2013; Gibson, et.al., 2014 ).
From this point the main purpose of this research is to investigate the relationship between
the type of product placement and brand recall; the relationship between the type of
association with the brand and brand recall?; the relationship between time on screen and
brand recall?; the differences in brand recall among gender; and the differences in brand

recall and previous watching experience of the movie.

Product Placement in Movies

Product placement is used as an important public relations and marketing tool for brands.
Ginosar and Levi-Faur (2010) define product placement as "the purposeful incorporation
of commercial content into noncommercial settings, that is, a product plug generated via
the fusion of advertising and entertainment”. Lehu (2007), says that product placement
and brand placement are interchangeable concepts, and "it essentially describes the
location or, the integration of a product or brand into a film or televised series". Product
placement is a technique that can be used in many areas, from television to movies, from

computer games to social media content.

The history of product placement in movies is as old as the invention of the
cinematograph. As early as one year after the introduction of the cinematograph by the
Lumiere brothers, product placement was used in films. In the short film Sunlight (1896),
Lumiere Brothers advertised a soap by showing its brand (Lever), due to Lumiere
Brothers' business relationship with the owner Francois-Henri Lavancy-Clarke. After

that, the use of product placement continued in Edison films (Newell et.al, 2006: 579).

4 https://www.pgmedia.com/press/
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Although product placement is one of the most effective public relations and marketing
techniques, it was not an organized business until the late 1970s. Before the 1970s,
product placement is a by-product of public relations because brands did not pay money
to the filmmaker but just lent the product for the film (Balasubramanian, 1994: 33). After
Reese's sales increased by 65% following the release of E.T (1982), interest in product
placement increased (Gupta & Lord, 1998: 47).

It can be said that the potency of product placement is increased due to media
fragmentation, media proliferation, and decreasing advertising effectiveness (Williams
et.al, 2012: 2). Product placement has some advantages over traditional advertising, such
as a more attentive audience and a less cluttered environment. It also spread because of
the new communication technologies that allow people to make digital recordings on
multiple channels and watch these recordings without the advertisement. Moreover, as
editing tools became more efficient, it became easier for filmmakers to insert virtual
product placements during the post-production process (Redondo & Bernal, 2016: 773).
In product placement, companies have the opportunity to show their product in a
storyline. There are different ways for product placement in movies. According to Russel
(1998), two different types of product placement are used in films: Visual and verbal or
auditory. In the visual type, the brand or product is placed in the background of a show.
For example, it can be placed with outdoor advertisements in street scenes or placed on
the movie set itself. In the verbal or auditory placement, the brand or product is mentioned
in dialogue. Some researchers (Zimmer & DeLorme, 1997; Brennan et al., 1999; d'Astous
& Chartier, 2000) showed that different product placement types have different effects

on the audience.

Product Placement and Brand Recall

Movies are effective forms of storytelling, and stories have a huge impact on memory.
According to Lundqgvist et. al (2013), stories are rememberable because people store
stories factually, visually, and emotionally. When people watch a story, it stimulates
episodic memory which is "consciously recalled memories related to personally

experienced events" (Ploran & Wheeler, 2009). There is also a scientific explanation as
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to why stories are rememberable. It is found that when someone listens to or watches a
story, he or she releases some chemicals such as cortisol, dopamine, and oxytocin.
Oxytocin creates deeper emotions and empathy, dopamine regulates emotional responses
and keeps them engaged, and cortisol assists in formulating memories (Peterson, 2017).
In other words, stories are tools to increase awareness, build understanding, and form
stronger connections (Woodside et al., 2008). Therefore, the inclusion of the product or

brand in a story such as a film has a positive effect on the recall of the brand or product.

Product placements have a remarkable effect on advertising recall (Panda, 2004). Many
studies show the relationship between product placement and recall and recognition
(Bressoud et. al., 2010, Pokrywczynski, 2005; Romaniuk, 2009). The time the product is
on screen, the type of product placement, the integration of the product into the plot, the
association of the brand with the characters in the film, the appearance of the brand, and
the theatrical context of the product all have an impact on brand recall and recognition.

Products or brands' time on the screen is an effective variable for brand recall.

The type of product placement, whether visual or auditory or both, also influences brand
recall. People remember products that are placed both visually and auidotically more than
products that are placed only visually and auidotically (Law & Braun, 2000; Brennan et
al.,1999). Gupta & Lord (1998) found that explicit mention of a product led to better
recall than subtle visual placement. Law & Braun (2000) found that audiovisual

placements were better remembered than audio-only or visual-only placements.
RQL1: Is there any relationship between the type of product placement and brand recall?

RQ2: Is there any relationship between the type of association with the brand and brand

recall?

Brand appearance is also important for recall. The brand can appear in the foreground or
background of the scene. In addition, whether there is a close-up camera shot of the brand
or not (Ferraro & Avery, 2000: 4) can also be effective for brand recall. Plot connection
"refers to the degree to which the brand is integrated into the plot of the story" (Russel,
1998: 307). is an essential element for brand recall. The product can take a major place

in the story or it may form the persona of a character, which is called high-intensity
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placement. Or the product can make a brief appearance in the film, which is called Low-
Intensity Product Placement (Russel, 1998). Parengkuan et. al. (2020) analyzed the
influence of product placement in movies and television shows on Millennials' brand
recall and found that plot connections partially have a positive relationship and significant
influence on brand recall. Patel and Patel (2015) investigated the influence of product
placement type on brand recall of 137 MBA students and found that plot connection has
a significant effect. In addition, product placement is also about "contact with one of the
main characters in the film" (Lehu and Bressaud, 2008: 9). Plot connection influences
memory, memory improves when there is a high intensity of product placement (Russel,
1998; Lehu & Bressoud, 2008). Many studies (Bressoud et. al, 2010; Auty and Lewis,
2004; Babin & Carder, 1996; Gupta & Lord, 1998; Lehu, 2007; Russell, 1998) found a

positive relationship between time on screen and brand recall.
RQ3: Is there any relationship between time on screen and brand recall?

In brand placement literature some studies (Bressoud et al., 2010, Gupta & Gould, 1997)

have found that gender is a variable that determines attitudes toward product placement.
They showed that male and female responses to product placement can differ. However,
it is seen that there are mixed results in the studies examining the relationship between
brand recall and gender in the product placement literature. Natarjan et. al. (2018) found
a significant difference among genders for brand recall. They stated that female
respondents tend to identify and subsequently recall brands more than men. However, in
Patel and Patel’s (2015) research on Hindi Movies, they found no significant difference
in the brand recall by gender. Similarly, Chan (2020) made a research on disclosure of
product placement, brand recall, and attitude and he found there isn’t any significant
difference between female and male respondents’ brand recall. From the overall literature

the first hypothesis of the current study is;

RQ4: Is there any differences in brand recall among gender?
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Method

Study 1: Brand Placement Practices in Devil Wears Prada Movie

To explore the type of brand placement practices in the Devil Wears Prada movie, content
analysis was conducted. Content analysis is a scientific tool that helps researchers to
understand a particular phenomenon (Krippendorff, 2013: 24). To collect the data
categories were adapted from previous studies.

Coding Categories

The brands are coded both under the main categories and on their own. Only the brands
that appeared on a screen for more than two seconds were counted. Length of appearance
was defined as the total time that the brand logo appears on the screen. Only existing
commercial brands were analyzed (Chan, 2016). To explore the brand appearance, the
brand that appeared on the screen for more than two seconds was coded as “verbal, visual,
audiovisual” and used (Avery & Ferraro, 2000; Chan, 2016). If the logo of the brand was
seen in the scene it was coded as visual, when the movie characters verbally mentioned
the name of a brand it was coded as audio, both the name spelled by a character and the
logo appeared on the screen, it was coded as audiovisual, if the characters used the product

with the logo on it, they are coded as used.

Integration into the storyline was also coded. If a brand was integrated into the story, and
if the audience could only observe that brand in one scene it was coded as “Brand was
integrated into the story”, but if there is more than one brand, and many other brands
could be observable in one scene, that was coded as “Brand was used as one of the many

brands”.

Association of the character with the brand is also coded for this study. These categories

% <6

are namely; “with a star”, “with a non-star” and “with none of the characters”.

Reliability
To ensure consistency, coders encode the same text independently, and then consistency
is checked. For this purpose, intercoder reliability is measured with a statistical coefficient

(Neuman, 2014). Krippendorff (2013: 267) states that reliability occurs when the same
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response is given to the same phenomenon in research. The Krippendorf alpha was
calculated as a >. 850 for this study.

Study 2

Semi-experimental research was undertaken to explore the relationship between brand
recall and brand placement. “The Devil Wears Prada” movie was watched by
Management Faculty students. A total of 209 students participated in this study. The
questionnaire consisted of two parts. In the first part, demographic characteristics of the
participants (e.g., age, gender, income, and the year at school) and interest areas were
included. The second part of the questionnaire includes was brand recognition test and

brand likeness level.

Scales

Brand Recognition and Attitude Test: The participants’ attitudes toward the brands were
measured by using 11-point scales ranging from 0 (dislike) to 10 (like). The list of 25
items that were used for the recognition test was presented for measuring attitude toward
the brands. To measure brand recognition, the participants indicated whether they

recognized the brand names shown in the movie by circling a “Yes” or “No” response.

Procedure and Participants

Ethical approval was obtained from the Atilim University Ethics Committee. The
questionnaires were filled face-to-face. An informed consent form was signed by the
student. All of the participants watched the “Devil Wears Prada” movie in the class, and
then each of them filled out the survey. All students were recruited, voluntarily. They
acknowledged that they are free to quit anytime. Filling out the questionnaire

approximately takes 20 minutes. The data was collected between March 2021-May 2021.

In total 209 participants were included in this study. Among these, 57,9% were female
(n=121) and %57,9 were male (n= 88). 32,5 % of the participants were first year (n=68),
33,5% were second year (n=70), 21,5% were third year (n=45), 11,5% were fourth year
students (n=24).
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Table 1

Demographic information of the participants

Gender n %
Male 88 42,1
Female 121 57,9
Total 209 100
Grade n %

1%t year 68 32,5
2" year 70 33,5
3 year 45 21,5
4™ year 24 11,5
Graduate 2 1

Total 209 100

FINDINGS

RQL1 is about the relationship between the type of product placement and brand recall. As
could be seen from Table 3, the analysis showed that the highly remembered brands are;
Starbucks (%94,7), Calvin Klein (%82,3), Apple (%78,9), Channel (%78), and Prada
(%74). The type of product placements according to the brands are shown in Table 4.
From the table it is seen that Starbucks used three different types of placement strategies
(VIS:3, AUD: 2 USED:2), Apple used two (VIS:4, USED: 2), Channel used three (VIS:1,
AV: 1, USED:4), and Calvin Klein used two strategies (VIS:1, AUD:3). When two
different data are interpreted it is possible to say that using visual brand placement and

the recall rates are showing a parallel output.
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Table 2

The most recalled brands

Brand n %

Starbucks 198 94,7
Calvin Klein 172 82,3
Apple 165 78,9
Channel 163 78,0
Prada 155 74,2
Mercedes 131 62,7
Dolce Gabanna 127 60,8
Hermes 85 40,7
Motorolla 72 34,4
Lincoln 46 22

RQ2 is about the relationship between association with the brand and brand recall.
Starbucks associated all brand placements with a star in the movie (N=7), Apple
associated mainly with a star (n=4), and Calvin Klein also associated the majority of the
brand placements with a star in the movie (n=5). The results obtained from the survey
(Table 2) showed that Starbucks, Calvin Klein, and Apple are the most remembered

brands, and also in the movie, all these brands are associated with their brands with a star.
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Type of brand placement and association with the brand

Starbucks

Apple

Channel

Calvin Kelin
Sanpellegrino
Dolce&Gabbana

Mercedes
Motorolla
Blahnik
Hermes
Prada
Clinique

Lincoln

Type of Brand Placement

VIS AUD AV USED

o W Kk P &~ W

P O B O O KB N

17

O O W O O N o

N O O ©O B B O O

P O O » O O

o ©O B O B kB O o

, O O » W N S

o O B O O +»r O

12

Total

N Wk OO NN

P RN N NN

41

Starbucks
Apple
Channel
Calvin Kelin
Sanpellegrino

Dolce&Gabba
na

Mercedes
Motorolla
Blahnik
Hermes
Prada
Clinique

Lincoln

Association with the brand

With
a star

O O Ou &~ N

O O B N B B

With
anon-
star

O B O +» O

oo O B O O O +—» O

With none
of the
characters

O W W N O

P O kB O Fkr O Kk

Total

N Wb O N N S

P RPN N N NN

The RQ3 is about the relationship between time on screen and brand recall. The content

analysis findings showed that there is 59 brand placement in the Devil Wears Prada

movie. As could be seen in Table 3, the top 10 brand placement practices are; Apple,

Starbucks, Channel, Calvin Klein, Sanpellegrino, Prada, Heres, Blahnik, Motorola,

Mercedes, and Dolce Gabanna. The most recalled brands are Starbucks (%94,7), Calvin
Klein (%82,3), Apple (%78,9), Channel (%78), and Prada (%74). Although the first
remembered brands are having a higher duration in the movie, Prada only appeared for 8

seconds but was remembered by the participants, whereas Motorolla and Lincoln

appeared more but were remembered less.
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Table 4

Top 10 brand placement

Brand Name Total Duration
Apple 60 seconds
Starbucks 35 seconds
Channel 27 seconds
Motorolla 18 seconds
Lincoln 15 seconds
Sanpellegrino 13 seconds
Calvin Klein 12 seconds
Mercedes 9 seconds
Hermes 8 Seconds
Prada 8 Seconds
Dolce&Gabbana 8 Seconds

RQ4 is about the differences in brand recall among gender. The analysis showed that
brand recall and gender showed a significant difference only for Apple (p<.001), Prada
(p<.001), Dolce Gabanna (p<.050), and Channel (p<.001). Fashion-related brands are

recognized more in the female sample
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Table 5

Brand recall among gender

Gender N Mean sd p

Apple Male 87 1,1149 ,32080 ,000*
Female 121 1,2810  ,45135

Prada Male 87 1,3908 49076 ,000*
Female 121 1,1570  ,36534

Dolce&Gabanna Male 87 1,4828 50260 ,019*
Female 121 1,3223  ,46931

Channel Male 87 14138  ,49537 ,000*
Female 121 1,0744 26348

Motorolla Male 87 1,7241 44954 ,071
Female 121 1,6033  ,49125

Starbucks Male 86 1,0814 ,27505 ,062
Female 121 1,0248  ,15614

Calvin Klein Male 87 1,2069 ,40743 ,218
Female 120 1,1417 35017

Hermes Male 87 1,6322  ,48501 ,312
Female 121 15620  ,49821

Mercedes Male 87 1,3103 46532 ,103
Female 121 14215  ,49585

Lincoln Male 87 18161  ,38966 275

DISCUSSION AND CONCLUSION

This study aimed to explore the relationship between brand placement practices on brand
recall. When two different data are interpreted it is possible to say that using visual brand
placement and the recall rates are showing a parallel output. Previous studies on the type
of product placement and brand recall reveal different results. Some researches indicate
that brand recall is enhanced when brands reinforce visual brand placements with audio
(Law & Braun, 2000; Brennan et al., 1999; Saberwahl et. al, 1994, Van der Waldt, et.al,

2008). Some of the researchers compared the effect of visual with audio product
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placements on brand recall find that audio placements have higher scores on brand recall
(Russell, 2002; Gupta and Lord, 1998). Unlike previous studies, this study found that

visual product placement had a greater effect on brand recall than other product placement
types.

The results obtained from the survey (Table 2) showed that Starbucks, Calvin Klein, and
Apple are the most remembered brands, and also in the movie, all these brands are mainly
associated their brands with a star. It is advocated that using the product by association
with a star has a higher impact than just a visual display of the product in a movie (Panda,
2004). When determining product placement strategies, brands need to show their
products with a star. Kahrr and colleagues (2003) conveyed a survey of the members of
the Entertainment Resources and Marketing Association to understand the beliefs of
practitioners about product placement. And they found that practitioners believe being
able to associate the product with a star is a powerful strategy. However, the research
made by Wiles & Daielova (2009) showed association with a star does not affect product
placement worth. While there are few studies examining the relationship between star
association and placement worth, there is no research examining the relationship between
star association and brand recall. In this research, it is seen that there is a positive
relationship between star association and brand recall. It shows the need for further

studies.

Although the first remembered brands are having a higher duration in the movie, Prada
only appeared for 8 seconds but was remembered by the participants, whereas Motorolla
and Lincoln appeared more but were remembered less. It is seen that this result is similar
to the previous studies. Some studies investigated placement-frequency on brand recall
(Yang et.al, 2007; Balasubramanian et.al, 2006), and some examined time on screen on
brand recall (Bressoud et. al, 2010; Auty & Lewis, 2004; Babin & Carder, 1996; Gupta
& Lord, 1998; Lehu, 2007; Russell, 1998). All of them found a positive relationship.
Although Prada's duration is shorter than other brands in the movie, it can be said that the
high recall is due to the "Prada" in the name of the movie. The brand used in the title of

the movie frames the perception of the audience for the recall.
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In product placement literature there are mixed results in the studies examining gender as
a variable in brand recall. Some studies (Bressoud et al., 2010, Gupta & Gould, 1997)
have found that there is a difference in response and attitude to product placement, while
others (Patel & Patel, 2015; Chan, 2020) have found no such difference. In this research,
it is found that fashion-related brands are recognized more in the female sample. It can
be thought that it is because women are more interested in fashion and are more familiar

with these brands.

As conclusion, it is possible to say that brand placement is still one of the effective ways
to communicate with the target audiences. But when it comes to brand recall how these
brands are placed within the movie becomes important. Therefore the advertisers should
pay attention to their brand placement strategies. This study found that visual product
placement had a greater effect on brand recall than other product placement types. Also,
gender was another important factor that predicts brand recall. Therefore the target

audience also should be analyzed strategically.
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Social Responsibility of University: The Student Aspect

Kateryna TRYMA! & Lesya CHERVONA?

Abstract

The paper highlights the student aspect of social responsibility of university. The relevance of the social
responsibility of universities has been confirmed in many international documents, standards treaties,
declarations, agreements, etc., aimed at spreading the principles of social responsibility throughout the
world. The essence of the concept of social responsibility of universities is presented through socio-
philosophical awareness of the concept of responsibility as a starting point for understanding concepts such

99,

as: “social responsibility”; “corporate social responsibility”” and “university social responsibility”. Special
attention is devoted to the role of students in the structure of social responsibility of universities, which was
considered from two positions: the responsibility of universities to students and the responsibility of the
students themselves as part of the university community.

Key Words: university, higher education, responsibility, social responsibility, student aspect.

INTRODUCTION

Technological, social and cultural changes in the globalized world of the 21st century
may have controversial while influencing human activities. Under such conditions, social
responsibility has become an increasingly important concept around the world because of
the debate on competitiveness and sustainability in the context of globalization. In the era
of change that has befallen us, there is a lack of human responsibility, which is necessary
for the organization of social order and ensuring its sustainability. According to the
German philosopher H. Yoonnas during the era of change, there is a lack of human
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responsibility, which is necessary for the organization of social order and ensuring its
sustainability (Monac, 2001: 5).

Social responsibility is often seen as an ethical aspect that every organization should use
while formulating its vision and mission. Researchers of this issue emphasize that “social
responsibility can be applied to any type of organization, public or private, for-profit or
non-profit institution. This applies to everyone around the world because it contributes to
sustainable governance. The fact that social responsibility was originally considered for
the business environment does not mean that it is intended exclusively for companies.
The public administrations, educational institutions, and NGOs - also have to be socially
responsible as organizations. It's like democracy: it originated in Greece, but it wasn't just
for the Greeks” (Vallaeys, 2008).

The relevance of the topic of social responsibility of universities has been confirmed in
many various international documents, treaties, standards, declarations of agreements,
etc., aimed at spreading the principles of social responsibility around the world.

United Nations Global Compact can be considered the largest and most voluntary
initiative in the world to promote corporate social responsibility. During the World
Economic Forum on 31 January 1999, United Nations Secretary-General Kofi Annan
called on business leaders to join an international initiative - the Global Compact - which
should bring together companies, UN agencies, labour and public organizations in
support of global environmental and social principles. Although the Global Compact aims
to develop the principles of corporate social responsibility and ensure its participation in
solving the most pressing problems of society at both global and local levels, this
document also illustrates, first of all, the importance of social responsibility for the
modern world secondly, it offers mechanisms to implement these tasks, namely: political

dialogue, training, national/regional networks, and projects.

The international standard “ISO 26000: social responsibility” (2010) defines the basic
principles of social responsibility and describes the contribution of businesses,
enterprises, non-governmental organizations and other social actors in the realization of
the public good. The principles of the ISO 26000 standard on social responsibility include
the following: accountability, transparency, ethical conduct, respect for the interests of
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stakeholders, recognition of the rule of law, compliance with international standards of
conduct, and respect for human rights. The standard identifies seven key areas of social
responsibility of the organization: human rights; labour relations; the environment; fair
working conditions; consumer rights; participation in community life and social

development.

The international standard “1SO 26000: social responsibility” (hereinafter - ISO 26000)
is an important step at the international level for a common understanding of social
responsibility, as well as detailed instructions for all organizations to streamline their
activities in the field of social responsibility. Any organization can increase its level of
social responsibility by adopting ISO 26000, including complying with the law, taking
into account the expectations of stakeholders as well as complying with international
standards. ISO 26000 had been constructed for free use, and any organization can perform
diagnostics with the help of a specialist or self-diagnosis for compliance with the
standards and formally declare the results to the public.

The UNESCO World Declaration on Higher Education for the 21st Century (1998) states
each higher education institution should identify the challenges it faces, taking into
account the current and future needs of society, based on the fact that higher education is
important for each country or region. To achieve the required level of sustainable and
green economy, economic and social development, creative activities, enrichment with
better knowledge and understanding of cultural heritage, and improvement of living

standards are to follow human rights, democracy, tolerance and mutual respect.

Universities are considered much wider than just educational institutions. The changing
environment in which universities operate requires them to participate more actively in
improving society by integrating social responsibility into institutional governance,
education, research and community services. The social responsibility of the university
(SRU) expands the traditional mission of universities to find solutions to economic, social

and environmental problems in society.

Social responsibility is also the most sought-after competence that employers expect from
graduates of HEIs. There is a demand in society for the training of new specialists who
can work effectively and adhere to moral values, who are socially active and responsible,
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who have a clear civic position, who lead a healthy lifestyle and who can think critically.
It is the social responsibility that is one of the important conditions for reflecting the
knowledge gained during training in the worldview, perception of the world around us,
correct interpretation of oneself and one's significance in this world (Capamina &
Credanouy, 2018).

Researchers reflect the broad perspective of social responsibility of higher education
institutions as follows: “The role of universities is leading not only in the production of
educational goods but also in the transfer of socially recognized values to students, the
integration of student youth into society. Universities are socially responsible for the
effective use of public (state) resources to improve the efficiency of universities, ensuring
the unity of teaching and education, involving students and teachers in various social
practices (their social responsibility); own resources - for the development and
consolidation of society, democratic reforms; interaction with individual citizens,
authorities, business structures, various organizations and institutions - for the functioning
of the university as an open social institution, the centre of social policy in the region of
its location” (Koo, 2012: 397).

Analysis of domestic and foreign publications related to the research problem

Analysis of existing philosophical, pedagogical, sociological scientific and educational
papers shows that recently researchers are more interested in the investigation of the
problem of social responsibility of universities. Of course, there are more works carried
out by foreign researchers than domestic ones. And in Ukraine, there are also many
scholars investigating various aspects of social responsibility in general and the social

responsibility of universities in particular.

In 2012, the monograph “Social Responsibility: Theory and Practice of Development”
was published (Koo, 2012: 501). The authors attempted to present a holistic systematic
study of the phenomenon of social responsibility at all levels - personal, corporate,
institutional and government. Theoretical principles of social responsibility of the person
as a reflection of hir or her organic connection with society and nature, a combination in

the person of biological, social and spiritual bases are considered.

USBED 2022 4(7) Fall/Giiz



Kateryna TRYMA & Lesya CHERVONA

A section of the monograph is devoted to social responsibility in the field of higher
education. The authors consider the role of the state in education and social security in
the system of higher education guaranteed by the state. The researchers conclude that “the
main failures of the state in the field of education relate to equality, accessibility, quality
and efficiency of education. Under such conditions, public support for the state-
proclaimed educational reforms is problematic. The latter cannot be done without the
formation of a “social contract” between society and the state. Therefore, more and more
universities emphasize the need for their autonomy to overcome the failures of the state
on their own. For the most part, it is necessary to strengthen the responsibility of other
institutions and actors in the field of education” (Kosot, 2012: 396).

The authors note that even though the methodological basis of social responsibility of the
university is the concept of corporate social responsibility, this approach is not relevant,
because universities and business structures have different missions, goals and results.
And although the authors did not propose another methodological basis for the social
responsibility of the university, after conducting an analysis, they made the foundation

for its definition.
The key generalizations based on the results of the analysis are as follows:

The mission or (role) of universities ... is being a leader not only in the production of
educational goods but also in the transfer to students of recognized values by society, the

integration of student youth into society.”

“... Universities are socially responsible for the effective use of public (state) resources
to improve the efficiency of universities, ensuring the unity of teaching and education,
involving students and teachers in various social practices (their social responsibility);
own resources - for the development and consolidation of society, democratic reforms;
interaction with individual citizens, authorities, business structures, various organizations
and institutions - for the functioning of the university as an open social institution, the

centre of social policy in the region of its location” (Konot, 2012: 397).

(13

Socially responsible universities are expected to achieve efficient results,

distinguishing between transitive results (changes that have taken place within the

USBED 2022 4(7) Fall/Giiz



Social Responsibility of University: The Student Aspect

organization) and final (changes that have taken place in the states of other individuals or
organizations (stakeholders) that directly or indirectly caused by the actions of employees
of the organization). The final results of higher education activities are proposed to be
reflected in three dimensions: 1) cognitive results - transferred-acquired level of
knowledge, skills and abilities as the basis of proper professional activity and orientation
of students in the world (a cognitive component of educational activities); 2) economic
results - compliance with the structure, amount of knowledge and skills acquired during
training in the labour market. This is the human capital of the student (future employee)
in the narrow sense, which is equal to his/her capitalized income, or the number of funds,
the income from which is equal to the salary received by this individual; 3) social results
- social capital acquired in higher education, i.e. various connections of an individual with
other individuals, groups and organizations, which the person can use to solve their
problems. The wider and more diverse their connections are, the easier it is to realize
human capital” (Konot, 2012: 408).

As a result of this section, the authors of the monograph emphasize that “the solution of
the outlined tasks is possible provided the formation of a system of social responsibility
- awareness of their social role, mutual obligations and requirements of major institutions
and actors in education (state, higher education, households with students or prospective
entrants, employers, students and teachers of universities, colleagues from universities in
other countries) on the results of joint activities for the production and consumption of
educational services, the formation of comprehensively developed, highly moral citizens,

socio-economic development of the country and its regions” (Kosmot, 2012: 410).

In 2013, the Institute of Industrial Economics of the National Academy of Sciences of
Ukraine published a collective monograph “Diagnosis of the state and prospects of social
responsibility in Ukraine (expert assessments)”, which, in addition to covering the survey
conducted by experts among Ukrainian educators and scientists on social responsibility
state, there is a section on the problems and opportunities to enhance the educational
potential in the formation of social responsibility in Ukraine. In this section, the authors
emphasize the importance of education for the formation of social responsibility in

Ukraine:
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“The high social significance of the formation of social responsibility highlights the need
for a new understanding of the roles of institutions involved in education. The content of
the activities of these institutions by their natural function should be aimed at the
formation and dissemination of models of behaviour, and human qualities, adequate to
current and future challenges of society. It is in this strategic goal that the idea of the
responsibility of the educational system to society is concentrated” (Hosikoga, [eiiu, &
[TanpkoBa, 2013).

Considering education as one of the core social institutions, which is entrusted with
various tasks for the formation and development of social responsibility, the authors of
the monograph note that “each of the functions of the educational system is directly or
indirectly related to modelling and educating socially responsible behaviour”, that in the
future should create a foundation for socially responsible actions of enterprises,
households, the state, social institutions, i.e. the responsibility of education to society lies
in the quality of its functions (Hogikoga, Jletiu, & [TanbkoBa, 2013).

Some training materials on social responsibility are developed in various projects. For
example, in the framework of the TEMPUS Project “Education for Leadership,
Intelligence and Talent Development” O. Orzhel prepared a manual “University social
responsibility in the context of university leadership: a textbook”, in which the author
considers university social responsibility as a form of university leadership the potential
of social responsibility of the university as a factor in improving the institutions of higher
education and social development and provided examples of best practices in the
implementation of social responsibility by universities in different countries (Opxens,
2017).

After analyzing the significant number of foreign publications, we can say that according
to foreign colleagues, universities have a moral obligation to ensure key social
transformations through education and research, so universities define their mission,
vision, values, principles and corporate culture to ensure socially responsible activities.
This context determines the ethical attitude of students, which depends on many internal
and external factors, generating a holistic development of both the individual and added

value through its actions.
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In addition, SRU promotes the ability of universities to adhere to several principles and
values through strategies based on management, teaching, research and dissemination to

society or its projections.

Some researchers note that although the focus of universities on meeting the needs of
society is obvious, compared to business structures, they have not yet reached the same
level of involvement in social responsibility as other organizations. Thus, the potential of
universities to deeply integrate sustainable development into their functions remains
largely untapped, and therefore a strategic focus on the value of social responsibility is a
concept that is constantly evolving, including promoting social cohesion as a key goal.
The proposals of these institutions revolve around four key parameters: education,

research, social leadership and dissemination.

In concluding the review of scientific publications, we note that the student aspect of
social responsibility of universities in the research of scientists is still not under

consideration.

Among the latest foreign publications on the student aspect of social responsibility of
universities, we can note the research of Spanish colleagues entitled “Social
Responsibility Attitudes and Behaviours 'Influence on University Students' Satisfaction”.
This study presents the results of a survey of students of the Free Economic Zone of Spain

on:
- evaluation of the participation of university students in the activities of SRU;

- students' perception of SRU practices at their university;

- analysis of causal relationships between SRU and student satisfaction (Gallardo-
Vazquez, Folgado-Fernandez, Hipolito-Ojalvo, & Valdez-Juarez, 2020).

The authors of the study tried to measure the existing causal relationship between student
participation and the practice of their university in terms of student satisfaction. The
researchers assumed that higher education institutions implement a social responsibility
strategy in their practice to increase their efficiency, striving to ensure that every activity
of the university is socially responsible and focused on achieving advantages over

competitors. Such a competitive advantage, according to the authors of the publication,
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Is the result of a vision of social responsibility that has an ethical core, which the
university has implemented or is implementing among all stakeholders. As freelancers
work in four areas - teaching, research, management and project design - they must seek
to meet the interests of different stakeholders, including the interests of students as
important stakeholders (Gallardo-Vazquez, Folgado-Fernandez, Hipolito-Ojalvo, &
Valdez-Juarez, 2020).

Thus, the issue of the social responsibility of the university is determined primarily by
the real needs of society, the humanization of education, and improving the quality of
education and upbringing. But although various aspects of the concept of “social
responsibility” in recent years are increasingly receiving attention in the scientific
literature, the category of “social responsibility of the university”, and in particular
student aspect, in our opinion, is still underdeveloped. In other words, despite the
proliferation of research in this area, there is a tendency to focus on the values of SRU or
the definition of criteria, while the potential impact of student participation in SRU is still

poorly understood.

Theoretical origins of social responsibility through socio-philosophical review of

the concept of responsibility

When it comes to the social responsibility of the university, it is important to focus on the
question of what philosophical constructions adjoin its theoretical concept. The concept
of “social responsibility of the university” is a complex, multifaceted and complex
structure, the understanding of which is based on the interpretation of the term
“responsibility”. In scientific research, there are various theoretical and methodological
approaches to the development of the concept of “social responsibility”, but the most
thorough development, in our opinion, can be obtained through socio-philosophical

awareness of the essence of “responsibility”.

The historical and philosophical approach to the study of responsibility allows identifying
several basic paradigms. In antiquity, the concept of responsibility was closely linked to
collective moral and political norms and human responsibilities. The individual was

completely dependent on “fate”, and at the same time, the human was blamed for all the
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consequences of his or her actions, which they could not foresee. .... Responsibility in
the Middle Ages was based on the principle of the free will of the believer. That idea was
based on extremely subjective responsibility and transferred it to the idea of the “inner
man” who had to develop a mechanism of self-censorship based on a sense of fear of God
and conscience. In the rationalist philosophy of the New Age, a new paradigm of
responsibility was born, which can be called the civil liability of the individual. At this
time, two socio-cultural processes coincided: the birth of an emancipated, intelligent and
legally responsible person and the formation of the rule of law. Kant's philosophy became
a theoretical prerequisite for the rule of law, the essence of which is the establishment of
the principle of universal human responsibility, based on his or her rational and free
choice and responsibility for his or her life. The idea that freedom can oblige man was
worked out in the twentieth century within the philosophy of E. Fromm and his idea of
“escape from freedom” as an escape from responsibility. In the twentieth century, a new
paradigm of responsibility was developed. For the first time in history, all people,
regardless of their gender, race, nationality, religion or class, have become subjects of law
and responsibility under the law. The range of responsibilities has significantly expanded,
covering not only economic, moral and legal, but also cultural and environmental
responsibilities. Responsibility finds temporality: there is an understanding that there is
responsibility for the past and the future” (Ocurmos, 2014).

New in the modern approach to responsibility is the justification of the principle of
collective responsibility. The concept of collective responsibility is present in the concept
of G. Jonas. This new paradigm of responsibility is characterized by the expansion of
both the subject and the object of responsibility - for altogether and for each individual
when the subject and object of the action not only coincide but acquire a common sense
of individual choice as a general choice that applies to all mankind. The starting point of
the philosophical analysis of these transformations is the development of technology,
which, on the one hand, strengthens a person's faith in hir or her power, and, on the other
hand, the enthusiasm to use the means to achieve power man diminishes the concept of

themselves and their existence (Konomak, & Komnomak, 2008).
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The paradigm of responsibility in European philosophy changed and gained new meaning
depending on the transformation of socio-economic and cultural conditions, and the
dialectic of subjective and objective in the development of society and the individual. In
the XX-XXI centuries, due to changes in socio-cultural, economic, technological, etc.
conditions, a new paradigm of responsibility is developed based on the principle of
collective responsibility, which is characterized by the expansion of both the subject and

the object of responsibility.

Therefore, the urgent task of modern philosophy is to distinguish between the three
components of moral, legal and social responsibility, which in our opinion will avoid
confusion in the analysis of corporate social responsibility and social responsibility of the
university. Summarizing the above, it should be said that the philosophical understanding
of the essence of responsibility unfolds in the triangle of relations between the individual,

the group and society, linked with freedom, individual rights, collective law and more.

Theory of social responsibility of university (student aspect)

Looking for an answer to the question “What is the social responsibility of the
university?” it is worth noting that there are some interrelated concepts of
“responsibility”, “social responsibility”, “corporate social responsibility”” and “university
social responsibility” which have a common notion “responsibility”, but also they have a
different contextual purpose. That is, the social responsibility of the university and
business structures cannot be the same, since the mission and functions of these

organizations are different.

The new paradigm of responsibility is built on the principle of a new philosophy of
collective responsibility. According to F. Vallaeys, “Social responsibility is a new basic
responsibility that complements moral and legal obligations, being a collective
responsibility that contributes to political creativity, rather than a responsibility that bears
personal responsibility. Moral and legal duties govern our actions, while social
responsibility governs our consequences, that is, not what we do with its immediate and
local consequences, but what causes what we do with its distant and global systemic

emergencies» (Vallaeys, 2011).
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F. Vallaeys considers its three main points, which allow a procedural definition of the

concept of “social responsibility” to be:

- international standards of conduct (General declaration of human rights, UN Convention
on Human Rights, etc.);

- management of impacts and side effects created by the organization;

- participation of stakeholders (Vallaeys, 2013).

In recent years social responsibility was considered to be a concept exclusively for
business. But nowadays new approaches to this conception are being established. Here is
the conception of social responsibility of the university common among Western
researchers: “Social responsibility of the university is a policy of continuous
improvement of the University for the effective fulfilment of its social mission through 4

processes.

- ethical and environmental management of the institution;
- training of responsible and supportive citizens;
- development and dissemination of socially significant knowledge;

- social participation in promoting more humane development and sustainability.”

To define the social responsibility of the university and to distinguish it from corporate
social responsibility, it is necessary to define the mission (goals, purpose) and types of
activities performed by the university and what specific impacts are generated by the

higher education institution.

2 main goals (missions, purpose) of the university are well known:
- professional training (academic goal);

- construction of new knowledge (research purpose).

In our opinion, the role and place of students in the structure of social responsibility of
universities can be considered from two positions: the responsibility of universities to
students and the responsibility of the students themselves as part of the university
community. As for the first position, it means, first of all, the quality of educational

services that the university provides to students.
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As mentioned above, one of the main functions of the university (academic purpose) is a
professional training, and therefore the social responsibility of the university to the

student is to provide high-quality professional training.
But we must remember the possibility of the existence of the opposite situation:

“... universities can also exhibit antisocial (irresponsible) behaviour in educational
relations, primarily concerning the provision of quality education. Higher education
institution does not compensate for the loss of students and customers of educational
services in case of low quality. Although in the presence of post-contractual (ex-post)
asymmetry of information or detection of bad faith in informing about the quality of the
educational service, the student should have the opportunity to transfer to another higher
education institution or another educational program. A serious contradiction arises.
Licensing, state accreditation, and the reputation of the higher education institution are

signalling landmarks for applicants and employers” (Kosot, 2012:403).

The second position is the responsibility of the students themselves as part of the
university community: as members of the university, students are involved in the
implementation of USR, in particular through participation in: internal management

(through student self-government), training, research and social activities.

CONCLUSIONS

The philosophical understanding of the essence of responsibility unfolds in the triangle
of the relationship between the individual, the group and society, inextricably linked with

the theme of freedom, individual rights, collective law, and so on.

The paradigm of responsibility in European philosophy changed and filled with new
meaning depending on the transformation of socio-economic and cultural conditions, the

dialectic of subjective and objective in the development of society and the individual.

In the XX-XXI centuries, due to changes in socio-cultural, economic, technological, etc.
conditions, a new paradigm of responsibility is developing based on the principle of
collective responsibility. Therefore, the task of modern philosophy is to distinguish

between the three components of moral, legal and social responsibilities, which in our
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opinion will avoid confusion in the analysis of corporate social responsibility and social
responsibility of the university.

We consider the most relevant the following definition of “social responsibility of the
university” as follows: social responsibility of the university is a set of politics of the
university aimed to contribute to carrying out the university's social mission. The role of
students in the structure of social responsibility of universities can be considered from
two positions: responsibilities of universities to students and the responsibility of the

students themselves as part of the university community.
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Sosyal Bilgiler Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin

Kullanimi

Siileyman TEMUR?

Oz

Bu caligmada kiiresel vatandaslik kiiltiirii olusturmak, okulda edinilen bilgilerin toplumsal yasamda
karsilik buldugunu gostermek ve farkindalik olusturmak amaciyla giincel olay ve konular1 igeren gazete
ve genel ag haberlerinin sosyal bilgiler ders kitaplarindaki kullanim durumu incelenmistir. Caligmada
nitel arastirma yontemlerinden, dokiiman incelemesi yontemi kullanilmistir. Arastirmada 2021-2022
egitim-ogretim yilinda MEB tarafindan 6grencilere dagitilan dordiincii, besinci, altinct ve yedinci simif
sosyal bilgiler ders kitaplar1 veri kaynagi olarak kullanilmistir. Calismada ders kitaplarinda yer alan
gazete ve genel ag haberleri belirlenerek 6grenme alanlarina, {initelere, siniflara ve yillara gére analiz
edilerek tablolar halinde sunulmustur. Aragtirmanin sonucunda, en ¢ok kullanilan haber kaynaginin genel
ag haberi en az kullanilan haber kaynaginin ise gazete haberleri oldugu, en fazla haber kaynaginin
“Kiiresel Baglantilar” 6grenme alanina, en az haber kaynagimnin ise “Kiiltiir ve Miras” §grenme alanina ait
oldugu tespit edilmistir. Ayrica 6. Sinif ders kitabinda gazete haberlerine hi¢ yer verilmedigi, sadece genel
ag haber kaynagina yer verildigi goriilmiistiir. Tiim bu verilerden hareketle bazi 6neriler yapilmistir.

Anahtar Kelimeler: Sosyal Bilgiler, Gazete Haberi, Genel Ag Haberi, Ders Kitab.

Use of Newspapers and Internet in Social Studies Textbooks

Abstract

In this study, in order to create a culture of global citizenship, to show that the information acquired at
school is relevant in social life, and to raise awareness, the use of newspaper and general network news
containing current events and topics in social studies textbooks was examined. In the research, one of the
qualitative research methods, the document analysis method was used. In the research, fourth, fifth, sixth
and seventh grade social studies textbooks distributed to students by the Ministry of National Education
in the 2021-2022 academic year were used as data sources. In the study, newspaper and general network
news in the textbooks were determined and analyzed according to learning areas, units, classes and years
and presented in tables. As a result of the research, it has been determined that the most used news source
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is general network news, the least used news source is newspaper news, the most news source belongs to
the "Global Connections" learning field, and the least news source belongs to the "Culture and Heritage"
learning field. In addition, it was observed that newspaper news was not included in the 6th grade
textbook, only the general network news source was included. Based on all these data, some suggestions
were made.

Key Words: Social Studies, Newspaper News, Network News, Textbook.

GIRIS

Cagimizda salt bilgi temelli bir egitim anlayis1 onemini yitirmis bunun yerine ¢aga ayak
uydurabilme adma yasadigi topluma entegre olabilen, rasyonel Kkararlar alabilen,
etkilesimde bulundugu toplumsal yap1 ile ist diizey etkilesime sahip nitelikli bireyler
yetistirilmesi 6n plana ¢ikmustir. Nitekim etkili vatandas yetistirme gayesi
dogrultusunda gerekli bilgi, beceri ve davranis oriintiileri kazandirabilmesi egitimin
uzak hedeflerinden biri olup 8 yillik zorunlu egitim siirecinde bu niteliklerin
kazandirilmas: 6ngériilmektedir (Deveci, 2005). Unliier ve Yasar’a (2012) gore 21.
yilizy1l egitim anlayist dogrultusunda bireylerin, yasadigi sosyal ¢evrenin degerleriyle
uyumlu, degisime agik, problem ¢6zme ve etkili vatandas olma becerisine sahip olmasi
gerektigini belirtmistir. Nitekim bu yeterliliklere sahip bireyler toplumsal norm, deger,
kiiltiir ve rollerin getirdigi davranis kaliplarii 6grenecek ve eylemlerini bu degiskenlere
gore dizayn edecektir. Bu durum bireyin toplumsallasmasinin 6n kosulu olarak goze

carpmaktadir.

Gerek bireyin gerekse de toplumun beklentilerini karsilayacak niteliklere sahip olan
insan1 yetistirmek sosyal bilgiler dersinin temel gayelerinden biridir (Deveci, 2005).
Doganay (2005) sosyal bilgileri, konusu toplumsal yasam ve insanla ilgili olan diger
sosyal bilimin verilerinden faydalanarak sosyal ve fiziksel g¢evresi ile miinasebetini
siire¢ temelli ve demokratik ilkeler gercevesinde sorgulama becerisine sahip etkili
vatandaslar ortaya ¢ikarmay1 hedefleyen bir ders olarak belirtmistir. Oztiirk (2012) ise
sosyal bilgileri, kiiresellesen diinyada aktif vatandas yetistirme temelinde problem
¢ozme yeterliligine sahip diger disiplinlerden aldig1 verileri sentezleyerek biinyesinde
barindiran bir ders seklinde nitelendirmistir. Oztiirk ve Otluoglu (2002)’da sosyal

bilgileri, toplumsal yasama entegre olmada ve bu entegrasyon siirecinde karsilastigi
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sorunlar1 aktif bir sekilde ¢ozebilme noktasinda gerekli bilgi beceri ve davranis

Oriintlilerini kazandirmay1 hedefleyen bir demokratik yurttaslik seklinde tanimlamistir.

Sosyal bilgiler dersi tiim diinya devletlerinin uzak hedeflerinden biri olan iyi ve etkili
vatandas yetistirmek gayesi dogrultusunda diin, bugiin ve gelecek arasinda baginti
kurma gorevi tistlenmistir. Gerek siyasi ve sosyal gerekse de bireysel anlamda kiiltiirel
normlar1 i¢inde barindirmasindan dolay1 6gretim programlarinda ¢ok biiyiik bir 6neme
sahiptir (Oztiirk ve Deveci, 2011). Zarrillo (2004)’da sosyal bilgiler dersinin yasanilan
toplumsal ¢evreyi konu edinmede ve etkili vatandas niteliklerine sahip bireyler

yetistirmede faydali oldugunu ifade etmistir.

Bu amaglar cergevesinde sosyal bilgiler dersinin yapist incelendiginde bu dersin
toplumsal yasam pratiklerine doniik bir ders olarak karsimiza ¢iktigi goriilmektedir.
Nitekim sosyal bilgiler dersi araciligiyla yakindan uzaga ilkesi dogrultusunda once
yasadig1 cevre olan aile okul toplum daha sonra iilke ve diinya giindemini olusturan
konular yer edindiginden &grencilerin miitemadiyen giincelin pesinden gitmesi ve bu
konularla ilgilenmesi ve bu amagla ders ile giincel konular arasinda bir bag kurmasi
gerekmektedir (Deveci, 2005). Gedik (2008), egitim kurumlarin1 ve bu kurumlarda
yapilan egitim 6gretim faaliyetlerini toplumsal yasamdan uzaklastirmamak adina bazi
giincel olaylar1 sosyal bilgiler dersine tasinmasinin pozitif yonde katkilar saglayacagini
ifade etmistir. Zira giinceli yakalama noktasinda giincel ile sentezlenen derslerden biri

de sosyal bilgilerdir.

Giincel, “bugiiniin konusunu barindiran su ani ifade eden haber veya olay seklinde
tanimlanmaktadir” (TDK, 2019). Giincel olay ise su am ifade eden zamanda
gerceklesen ve haber niteligine sahip olan olaylardir (Smith, 1963). Erden (2017),
giincel olaylar1 yakin ¢evrede ortaya ¢ikan kisi ve toplumsal yap1 i¢in 6nem arz eden ve
icinde bulunan zamana ait olaylar seklinde tanimlamistir. Kitle iletisim araglar ile
toplumu aktarilan haberler giincel olaylara ornektir. Bagska bir ifade ile gerek tilkede

gerekse de tiim diinyada meydana gelen ve bireylere etki eden olaylar giincel olaylardir.

Kaltsounis’e (1987) gore, ogretimde giincel olaylarin kullanilmasi; “Egitim &gretim

ortamiin zenginlestirilmesini ve dolayisiyla dikkat c¢ekici bir hal almasini saglar,
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kazanimin oOrneklendirilmelerle daha somut hale getirilmesini saglar ve Ogrenmeyi
kolaylastirir, etkili vatandasligin gerektirdigi bilgi ve becerileri gelistirir, toplumsal
yasam pratiklerinde aktif olarak katilimi saglar, konular1 anlamlandirmada ciddi bir
giincel kaynak havuzu saglar, bireylerin 6znel ve nesnel yargilari fark etmesini saglar ve

kiiresel vatandas anlayis1 dogrultusunda diinyay1 tanima firsati sunar.”

Ayrica giincel olaylar gerek okul i¢i gerekse de okul disindaki yagam pratikleri i¢in diin,
bugiin ve gelecek arasinda baglanti gorevi saglar. Nitekim bireyler sosyal bilgiler
konular1 araciligiyla edilmesi gereken kazanimlarin icsellestirilmesini giincel olaylar
araciligiyla gergeklestirmektedir (Michaels ve Garcia, 1996). Zira sosyal bilgiler
dersinde gerek icinde bulunan toplum gerekse de kiiresel c¢apta tiim insanlig1
ilgilendiren giincel sorunlara ve haberlere yer verilmelidir. Bu nedenle giincel olaylarin
egitim Ogretim siirecine taginmasi ile dersin hedef kazanimlar1 giiclendirilir. Nitekim
cocuklarda edinilmesi gereken bilgi ve becerilerin toplumsal yasamda karsilik

bulacagina ve dolayisiyla farkindalik yaratacagini sdylememiz miimkiindir (Kan ve

Demirhan, 2019).

Yine giincel olaylar sayesinde Ogrenciler kitle iletisim araglarindan haber dinleme
becerisi kazanip bunu igsellestirebilir. Bu durum sosyal bilgiler dersinin giincelin bir
aynasit konumunda oldugunu gosterir. Ayrica giincel haberlerin takibini yapan bireylerin
diger arkadaslarina giincel haberleri iletmesi olumlu baglilik yaratacagindan dersin
etkililigini de artiracaktir (Gedik ve Altun, 2011). Safran (2011)’da giiniimiiz
insanlarinin  giinceli yakalama arzusu, gazete, televizyon ve internet haberlerinin
okunmasi ve takip edilmesini, reklam ve tanitimlarda giiniimiize en yakin iriinlerin

kullanilmasini gerekli kildigini belirtmistir.

Gerek gegmisini dogru analiz etmede gerekse de gelecege emin adimlarla ilerlemede
bulunmanin en etkili yolu giincel konu ve olaylar1 meydana getiren simdiki zamani
anlamaktir. Sosyal bilgiler dersi ise simdiki zaman1 egitim 6gretim ortamina aktaran bir
ders olarak goze ¢arpmaktadir (Kan ve Demirhan, 2019). Sosyal bilgiler dersinde
giincel konularin 6gretilmesinde ¢esitli 6gretim teknigi bulunmasina ragmen gazetelerin

kullanilmasi kazanimlara ulasmada daha faydali bir teknik olarak goze carpmaktadir.
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Nitekim ders kitaplarindaki tinitelerde yer alan gazeteler 6grenme faaliyeti i¢in dnemli

bir ders materyalidir (Paykog, 1987).

Tirk Dil Kurumu’nun sézliigiinde gazete; siyasi, mali, sosyal vb. konularda haber
vermek ve bilgilendirmek amaciyla yoruma dayali olarak veya yorumsuz bir sekilde,
giiniibirlik veya zaman araliklartyla tiretilen yayimn organi olarak tanimlanmistir (TDK,
2019). Gazeteler egitim galisanlarinin sosyal bilgiler dersinde giinliik konu ve olaylari
islerken yararlanabilecegi 6nemli bir veri kaynagidir. Nitekim ABD'de gergeklestirilen
11 Eyliil teror saldirist ABD'de ders kitaplarina eklenmistir (Street, 2002).

Haber ise “herhangi bir olay veya olgu iizerine edinilen bilgi seklinde
tanimlanmaktadir” (TDK, 2019). Tokgbéz (1987) ise haberi, bireylerin yasamlari
hakkinda dogru kararlar alabilmesi igin gereksinim duyduklari bilgi seklinde
tanimlamistir. Siiter (1996) haberi, zamaninda ortaya konulan, birgok kisiyi alakadar

eden bir olay durumu, diisiince yapisi veya goriis seklinde ifade etmistir.

Diinyadaki realiteyi insanlara sunan ve egiticiye giincel bir bilgi kaynagi sunan
gazeteler ¢ok amagl bir kullanima sahiptir (Deveci, 2005). DeRoche, Sullivan ve
Garrett (1999) gazetelerin, zengin bir deger igerigine sahip oldugunu gerek okulda
gerekse de evde ¢ocuklarin bireysel ve sosyal degerleri 6grenmesine hizmet ettigini
belirtmistir. Olivares ve Lisi-Pawlak (1991)’da gazetelerin ¢ocuklarin dil becerisini

gelistirdigini ve ¢ocuklarin kiiltiirel degerlerini tanimasini sagladigini ifade etmistir.

Ayrica 21. ylzyil sartlarinda gazetecilik anlayisi da revize edilmis ve farkl bir asamaya
tasmmustir. Ozellikle teknoloji sayesinde iletisim kanallarinin ve genel agin gelisimi,
geleneksel gazete anlayisinin degismesine neden olmustur (Ataberk, 2003). Yine
teknolojinin gelismesine bagli olarak bilgi edinme ve yayilma hizi artmis buna bagh
olarak habercilik anlayis1 da degisime ugramistir. Nitekim genel ag kendine has
imkanlar1 araciligiyla sadece kitle iletisim araglarindan c¢ikan haberleri sunmakla
kalmamis ayrica bu haberlerin yeniden dizayn edilerek farkli sekillerde sunulmasina
imkan saglamistir. Sonug olarak haber sunma noktasinda karsimiza yeni bir arag olarak

genel ag cikmaktadir (Cakir, 2007). Kirgil ve Karagiiler (2003), bu yeni arag tiiriine
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“elektronik yayincilik” veya daha spesifik anlamda agiklayacak olursak ‘“genel ag

gazeteciligi” olarak ifade etmistir.

“Genel ag, bilgisayar aglariin birbirine baglanmasi1 sonucu ortaya ¢ikan, herhangi bir
siirlamasi ve yoneticisi olmayan uluslararasi bilgi iletisim ag1, internet” (TDK, 2019)
olarak tanimlanmaktadir. Bekiroglu ve Bal (2006) genel ag gazeteciligini ise, geleneksel
olarak varhigimm siirdiiren gazeteciligin internet araciligiyla ortaya konulmasi seklinde
tanimlamistir. Ayrica genel aga sahip olan kullanicilarin haber erisimi zamandan

bagimsiz ger¢eklesmektedir.

Dogan Yolgosteren (2020), genel ag gazeteciliginin sunmus oldugu imkanlari; “gok
hizli bir sekilde haber verilmesi ve aninda giincelleme 6zelligine sahip olmasi, okur
kitlesinin giliniin her saatinde habere ulagsma imkan1 elde etmesi, es grafik ve goriintiili
dosyalar1 kullanabilme, haber saklama ve arsiv haberlere ulagsmak kolayligi, okur
kitlesinin interaktif olarak yorum yapabilmesi, degisik haber kaynaklarina kolay erisim
imkan1 ve okurun haberin revize edilmesindeki katkisinin O6nemi” seklinde ifade

etmistir.

Gazete haberleri toplumsal yasamdan izler tasidigindan ¢ocuklarda kalici etkiler
yaratabilir (Kabapinar, 2014). Uyanik’a (1937) gore, gazeteler deyim yerindeyse halkin
g6z, kulag: ve dilidir. Ayrica gazeteler toplumun diisiince bi¢imini sekillendirir. Yine

politik sorunlar konusunda halki sorgulamaya tesvik eden en 6nemli arag gazetelerdir.

Egitimde gazetelerin kullanilmasinin faydalari ¢ok yonlidir. Gazete kullanimi
cocuklarin kavram haznesini arttirir, farkli potansiyellere sahip g¢ocuklarda farkli
alanlarda giincel ve zengin bir bilgi kaynag: saglar, toplumsal yasam becerileri i¢in
birincil kaynak gorevi goriir, maliyeti ucuzdur ve kesme yapistirma katlama ve
isaretleme imkani saglar bu da ilgi ¢ekici bir materyal olarak gocuklart motive eder
(Deveci, 2005).

Sosyal bilgiler dersinde soyuttan somuta ilkesi dogrultusunda ve anlamli 6grenmeler
ortaya c¢ikarilmasinda ara¢ gereclerin Onemi biiyiiktiir. Nitekim egitim-6gretim
stirecinde faydalanilan 6gretim yontem ve teknikleri farkli materyallerle desteklenirse

ogrenmede kalicilik saglanacaktir (Kisakiirek ve Paykog, 1988). Bu amagla egitim
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calisanlar1 geleneksel etkinlik ara¢ ve materyallerin yerine giincel ve etkili dgretim
materyalleri kullanmalidir (Oztiirk ve Otluoglu, 2002). Nitekim sosyal bilgiler dersinde
kullanilabilecek en 6nemli materyallerden birisi kolay ulasilabilir bir nitelige sahip olan
gazetelerdir. Ayrica &gretim ortaminda gazete haberlerini kullanilmasi 6grencilerde
giidiilenmeyi saglayarak, aktif katilimi artirarak smif i¢i tartisma etkinliklerinin 6n

kosulunu olusturmaktadir (Kabapinar ve Baysal, 2004).

Manning (2001), sosyal bilgiler dersinde gazete haberlerinin bdliimleri araciligiyla
Ogrencilere tartisma ortami yaratilabilecegini ifade etmistir. Ayrica 6grenci etkilesimi
igin gazete boliimlerinin incelenmesi saglanmalidir. Yasar ve Giiltekin (2009) ise sosyal
bilgiler dersinde gazete haberlerinin kullanimmin g¢ocuklarda sosyal yasamda ortaya

¢ikan durumlara karsi daha duyarli ve sorumlu bir anlayis olusturacagini belirtmistir.

Heitzman (1979), 6gretim materyallerinden biri olan gazetelerin sosyal bilgiler dersini
entegre edilmesinin daha kolay oldugunu belirtmistir. Ozellikle etkili vatandas
yetistirme anlayis1 dogrultusunda giincel gazete haberleri kullanilarak tarihi konularda
gazete kupiirleri tarihi degere sahip bir materyal olarak kullanilabilir. Aiex (2004),
egitimde yaygin olarak kullanilan kitle iletisim araglarindan birinin gazeteler oldugunu
belirtir. Bunun nedenini de her simif kademesinde etkili bir 6gretim materyali olarak
kullanilmasina baglamaktadir. Oztiirk ve Otluoglu (2002)’da gazetelerin sosyal bilgiler
dersinde 6zellikle niifus, kentlesme, trafik, dogal afetler, ¢evre sorunlari, uluslararasi
kuruluglarin faaliyetleri ve ekonomi gibi konular1 islerken giincel haberleri saglama

noktasinda ¢ok biiyiik 6neme sahip oldugunu belirtmistir.

Giincel olaylara iligkin literatiir taramas1 yapildiginda, Gedik (2008), sosyal bilgiler
egitiminde giincel olaylar adli galigmasinda giincel olaylarin sosyal bilgilerdeki 6nemini
ve Ogrencilerin sosyal bilgiler dersine ve giincel olaylara iliskin goriislerini
incelenmistir. Sosyal bilgiler dersinde giincel olaylardan yararlanmanin; “6grencilerin
elestirel diisiinme becerileri etkisi” (Bayir, 2010), “68rencilerin sosyal duyarliliklarina
olan etkisi” (Eryilmaz, 2015), “6grencilerin karar vermelerine etkisi” (Akdas, 2013),
“Ogrenci basarisina ve akilda tutma diizeyine etkisi” (Deveci, 2008) alanlarinda

calismalar yapilmistir. Yine Gilirkan (2009) tarafindan sosyal bilgiler 6gretmenlerinin
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giincel olaylar1 nasil ele aldigina iligskin bir arastirma, Ding ve Acun (2017) tarafindan
“sosyal bilgiler dersinde ekonomi ve siirdiiriilebilir kalkinma konularinda giincel olay
kullaniminin gerekliligi” ile ilgili bir arastirma ve Kan ve Demirhan (2019) giincel

olaylarla sosyal bilgiler egitimi adli calisma yapilmistir.

Gazete kullanimina iligskin yapilan arastirmalara bakildiginda ise, gazete kullaniminin
akademik basariya etkisi (Uygur ve Yanpar Yelken, 2010; Unliier, 2008; Tangiilii,
2013), gazete kullaniminin amaci ve dersle iligkisi (Deveci, 2005; Kabapinar ve Baysal,
2004; Munck, 2007), haber analizi (Kee, Ibrahim ve Mustaffa, 2010) seklinde olup,
ayrica Celikkaya ve Yakar (2005) sosyal bilgiler programinda gazete, dergi ve internet
haberlerinin kullanilmas1 adli ¢alismasinda 6gretmen kilavuz kitaplarini incelemistir.
Sosyal bilgiler kitaplarinda gazete ve genel ag haberlerine yer verilme durumunun bu
caligmalarla sinirli oldugu ve bu caligmalarin da yenilenen sosyal bilgiler 6gretim
programi ve ders kitaplarini yansitmadig1 goriilmistiir. Sosyal bilgiler dersinde, birincil
kaynak olarak kullanilan ders kitaplarinda gazete ve genel ag haberlerine ne derecede ve
nasil yer verildigi, hangi haber kaynaklarinin daha ¢ok wvurgulandigi 6nem arz
etmektedir. Bu sebeple giincel olaylar1 egitim-6gretim ortamina tasiyan gazete ve genel
ag haberlerine, sosyal bilgiler ders kitaplarinda yer verilme durumu belirlenmeye

caligilmistir.
Bu baglamda asagidaki alt problemlere yanit aranmugtir:

e 4,5,6. ve 7. sinif sosyal bilgiler ders kitabinda gazete ve genel ag haberlerinin

kullanim durumu nedir?

e Sosyal bilgiler ders kitaplarindaki 6grenme alanlarma gore haber kaynagi

sayisinin kullanim durumu nedir?

e Giincel haberlerin yillara gore sosyal bilgiler ders kitaplarindaki sayilarinin

kullanim durumu nedir?
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YONTEM

Arastirma Deseni

Yapilan calismada nitel veri toplama yoOntemlerinden dokiiman incelemesi teknigi
kullanilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu ya da olgular
hakkinda bilgi igeren yazili materyallerin analizini kapsar (Yildirirm ve Simsek, 2021:

189). Verilerin ¢oziimlenmesinde tiimevarim analizi yontemi kullanilmistir.

Evren ve Orneklem
Bu calismada 4., 5., 6. ve 7. smif sosyal bilgiler ders kitaplarinin MEB yayinevi son

baskilar1 (2018-2019) incelenmek iizere ele alinmistir. Arastirmada;

e 4. smif MEB yayin1 Talim ve Terbiye Kurulunun 28.05.2018 giin ve 78 sayil
kurul karar1 (ekli listenin 25. sirasinda) ile;

e 5. sinif MEB yayini1 Talim ve Terbiye Kurulu’nun 18.04.2019 giin ve 8 sayili
kurul (ekli listenin 215. sirasinda) karari ile;

e 6. sinif MEB yayim Talim ve Terbiye Kurulu’nun 24.06.2019 giin ve 15 sayili
kurul (ekli listenin 3. sirasinda) karari ile;

e 7. smif MEB yayimni Talim ve Terbiye Kurulu’nun 18.04.2019 giin ve 8 sayili
kurul (ekli listenin 190. sirasinda) karari ile kabul edilen 4., 5., 6. ve 7. Smif

sosyal bilgiler ders kitaplar1 kullanilmustir.

Verilerin Toplanmasi ve Coziimlenmesi

Aragtirma verileri nitel arastirma yontemlerinden dokiiman incelemesi yoluyla
toplanmigtir. Tiimevarim analizinin temel amaci, benzer yonleri bulunan verileri, belirli
kavram ve temalar etrafinda sentezlemek ve bu kavram ve temalar1 okuyucu kitlesinin
anlamlandirabilecegi bir sekilde diizenlemek ve yorumlayarak sonuglara ulagsmaktir

(Yildirim ve Simsek, 2021). Bu amagla asagida belirtilen islemler gergeklestirilmistir.

Arastirmanin veri kaynagini, Milli Egitim Bakanlig1 tarafindan 4, 5, 6 ve 7. sif
ogrencilerine dagitilmis olan sosyal bilgiler ders kitaplar1 olusturmaktadir. Kitaplar
2021-2022 egitim-6gretim yilinda Ogrenciler tarafindan kullanilan ders kitaplar
arasindan sec¢ilmistir. Bulgular bu kitaplarin i¢inde yer alan verilerden olusmaktadir.

Aragtirmacinin ortaya koydugu verileri ve yorumlar1 desteklemek ve haber kaynaginin
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iceriginde neler oldugunu gostermek amaciyla veri kaynagi olarak kullanilan ders

kitaplarindan alintilara yer verilmistir.

Dokiiman incelenirken bazi dlgiitler cercevesinde degerlendirme yapilmistir. Bu olgiitler
“dokiimanlara ulagsma, orijinalligi kontrol etme, dokiimanlarin anlama, veriyi analiz
etme ve veriyi kullanmadir” (Foster, 1995; Akt., Yildirnm ve Simsek, 2021: 194).
Calisma bazi temel ilkeler kapsaminda yiiriitiilmiistiir. Bu baglamda ilk is ¢alismanin
veri kaynagini olusturan ders kitaplar orijinallik kontrolii saglanarak temin edilmistir.
Belirlenen ders kitaplar1 (4., 5., 6. ve 7. smif sosyal bilgiler ders kitab1) derinlemesine
analiz edilerek haber kaynagi niteligindeki tim gazete ve genel ag haberleri
bulunduklar1 6grenme alani, {inite ve alinti yapilan kaynak tiiriine gore
siiflandirilmistir. Bu siniflandirma; Taskin ve Memisoglu (2019) tarafindan yapilan
simiflandirmaya benzer sekilde “haber kaynagi tiirline gore gazete haberi, genel ag
haberi seklinde yapilmis ve elde edilen veriler tablolara dokiilmiistiir.” Belirlenen gazete
ve genel ag kaynaklarinin haber kaynagi degeri tasiyip tasimadigina ve giincel haber
kaynag1 niteligini koruduguna dikkat edilerek sadece fotograf ve metin seklinde haber
kaynag1 olarak belirlenerek ders kitaplarina aktarilanlara yer verilmistir. Haber kaynagi

net ve belli olmayan gazete ve genel ag haberlerine ¢aligmada yer verilmemistir.
Verilerin Gegerligi ve Giivenirligi

Arastirmanin giivenirligini belirlemek amaciyla kaynak olarak kullanilan kitaplardan
haber niteligi tasiyan haber kaynaklar1 yazar tarafindan incelenmistir. Bu inceleme
sonucunda goriis birligi ve goriis ayriligt olan haber kaynaklarmin sayilar
belirlenmigtir. Daha sonra arastirmanin giivenirligi icin Miles ve Huberman’in (1994),
belirttikleri formtil (A= C + (C + 0)x100 formili kullanilmigtir. Formiilde, “A:
Giivenirlik katsayisini, C: Uzerinde goriis birligi saglanan konu/terim sayisini, 0:
Uzerinde goriis birligi bulunmayan konu/terim sayisii ifade etmektedir.” “I¢sel
tutarlilig1 veren kodlama denetimine gore kodlayicilar arasi goriis birliginin en az % 80
olmas1” beklenmektedir (Akt., Baltaci, 2017: 8.; Miles ve Huberman, 1994; Patton,
2002). Bu hesaplamada sonug¢ %83 bulunmus ve arastirma giivenirligi i¢in yeterli

diizeyde kabul edilmistir.
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BULGULAR

Arastirmada veri kaynagi olarak incelenen kitaplarin kullanim tarihi, gegerlik siiresi ve

kitapta yer alan haber sayisina iliskin inceleme sonuglar1 Tablo 1’de sunulmustur.
Tablo 1

Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin Kullamm Tarihi, Gegerlilik Siiresi ve

Haber Sayst

Simif Kullanim Gecerlilik Siiresi Gazete ve Genel Ag Sayisi
Baglangi¢ Yili

4. simf 2018-2019 S5yl 8

5. simf 2019-2020 S5yl 54

6. simf 2020-2021 S5yl 19

7. siif 2019-2020 5yl 39

Tablo 1’de dort, bes, altt ve yedinci smif sosyal bilgiler ders kitaplarinda gazete ve
genel ag haberlerinin sinif kademesine gore yer alma durumu verilmistir. Tablo 1
incelendiginde en ¢ok haber kaynaginin (f=54) besinci sinif, en az haber kaynaginin ise
(f=8) dordiincii sinif ders kitabinda yer aldig: tespit edilmistir. Ayrica ders kitaplarinin

kullanim siiresinin bes yil ile sinirli oldugu goriilmektedir.

4., 5., 6. ve 7. sif sosyal bilgiler ders kitaplarinda gazete ve genel ag haberlerinin

haber kaynagina iliskin bulgular: tablolar halinde gosterilmistir.
Tablo 2

Haberlerin Kaynagina Gore Kullanim Sikligi

Haber Kaynagi f %
Gazete Haberi 21 17.50
Genel Ag Haberi 99 82.50
Toplam 120 100

Tablo 2 incelendiginde, ders kitaplarinda haber kaynagi olarak en ¢ok genel ag
haberinin (%82,5) en az da gazete haberinin (%17,50) kullanildig1 dikkat ¢ekmektedir.
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Tablo 3

4. Sinif Sosyal Bilgiler Ders Kitabinda Yer Alan Haberlere Iliskin Bulgular

Unite Gazete Haberi Genel ag Haberi Toplam %

Herkesin Bir Kimligi Var 1

1

12.50

Gegmisimi Ogreniyorum -

Yasadigimiz Yer - - - -
Iyi Ki Var - 2 2 25
Uretimden Tiiketime - 2 2 25
Insanlar ve Yonetim - - - -
Uzaktaki Arkadaslarim - 3 3 37.50
Toplam 1 7 8 100

Tablo 3 incelendiginde, dordiincii sinif ders kitabinda yer alan 8 haber kaynagindan 1’1

gazete haberi ve 7’si genel ag haberi olarak belirlenmistir. Ayrica ders kitabinda;

1. tinite “Herkesin Bir Kimligi Var” ile ilgili gazete haberleri konu igerisinde gazete
haberi (1) seklinde yer verilmistir (s.29). 4. iinite “Iyi Ki Var” ile ilgili genel ag
haberleri konu igerisinde internet haberi (1) ve internet haberi (2) seklinde yer
verilmistir (s.117-118). 5. iinite “Uretimden Tiiketime” ile ilgili genel ag haberleri konu
icerisinde internet haberi (3) ve internet haberi (4) seklinde yer verilmistir (s.123-143).
7. Unite “Uzaktaki Arkadaglarim” ile ilgili genel ag haberleri konu igerisinde internet
haberi (5), internet haberi (6) ve internet haberi (7) seklinde yer verilmistir (s.184-185-
186) (MEB, 2018).

Dordiincti siif ders kitabinda yer alan gazete ve genel ag haberlerinin 6rneklerinden

bazilar1 su sekildedir:

Dordiincti simif “Herkesin bir kimligi Var” iinitesi “Onun Yerinde Olsaydim” basligi
altinda ¢ocuklarin empati becerilerinin gelistirilmesi amaciyla asagidaki (Sekil 1) gazete

haberi (s.27) verilmistir.
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Kiiciik Yiureklerden Dev Kampanya
AYDIN'ln Germencik ilgesi Bozkdoy

Ilkokulu 3A smifi 6grencileri har¢chklarindan
biriktirdikleri

paralart hi¢ tamimadiklar bir
yetim Ogrenciye gondererek O6rnek davranmis
sergilediler.

Bozkoy Ilkokulu 3A sinifimin 15 6grenci-
si. Ogretmenleri Narin S6zen Orug onciiliigiin-
de sosyal sorumluluk projeleri kapsaminda
Samsun’daki bir ilkokulda egitim goren. hig
tanmimadiklar: yetim Sgrenci E_.

N...”ye yardimda bulunmak i¢cin kampanya diizenledi. Kam-
panya kapsaminda 6grenciler, her giin hargchiklarindan artirdiklar: paralart kumbaraya atular.

Narin S6zen Oruc, “Her Simifin Bir Yetim Kardesi Olsun adini verdigimiz proje ile 6gren-
cilere degerler egitimini vermeye calisiyvoruz. Bu sayede ¢cocuklarimiz hosgoruyii, sevgiyi ve
empati kurmay: 6greniyorlar.” dedi.

Gazete Haberi (1)

Sekil 1. Dordiincii Simif Ders Kitabinda Yer Alan Gazete Haberi 1

Dérdiincii siif “Iyi Ki Var” iinitesi “Zarar Vermeden Kullanalim” bashgi altinda

cocuklarda farkindalik olusturmak amaciyla asagidaki (Sekil 2) genel ag haberi (s.118)
verilmistir.

=
Antalya’da Yapilan Anadolu Rallisi’nin Bilancosu Agir Oldu

Antalyada yapilan Anadolu Rallisi sirasinda koruma altinda bulunan alageyikler za-
rar gordii. Neslinin son &6rnekleri yalnizca Antalyada kalan 44 alageyikten hamile olan
|

carparak yaralandi.

7’si ralli otomobillerinin cikardig motor guriualtiasia nedeniyle dasik yaparak olda. Gi-
rualtiiden rahatsiz olan diger alageyikler ise panige kapilip kacarken agaclara ve kayalara

A u-a’:““v“"“““'“"'"""
Ceraial

Interner Faberi (2)

Sekil 2.Dérdiincii Sinif Ders Kitabinda Yer Alan Genel Ag Haberi 2
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Sosyal Bilgiler Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin Kullanim

Tablo 4

5. Sinif Sosyal Bilgiler Ders Kitabinda Yer Alan Haberlere Iliskin Bulgular

Unite Gazete Genel ag Toplam %
Haberi Haberi

Bir Biitiiniin Parcasiyiz 3 4 7 12.96
Gegmise Yolculuk 1 1 2 3.70
Insan ve Cevre 4 5 9 16.66
Yasamimizda Bilim ve Teknoloji 1 4 5 9.25
Ekonomi ve Insan Yasami 5 5 10 18.51
Etkin ve Sorumluyum 1 5 6 11.11
Bu Diinya Hepimizin 4 11 15 27.77
Toplam 19 35 54 100

Tablo 4 incelendiginde, besinci sinif ders kitabinda yer alan 54 haber kaynagindan 19’u

gazete haberi ve 35’1 genel ag haberi olarak belirlenmistir. Ayrica ders kitabinda,

1. {inite “Bir Biitiiniin Parcasiyiz” ile ilgili gazete haberlerine (s.24-25-26); genel ag
haberlerine ise (5.14-19-22-26) konu igerisinde yer verilmistir. 2. iinite “Gegmise
Yolculuk” ile ilgili gazete haberlerine (5.52); genel ag haberleri ise (s.54) konu
igerisinde yer verilmistir. 3. {inite “Insan ve Cevre” ile ilgili gazete haberlerine (s.80-81-
82); genel ag haberlerine ise (5.64-65-77-81) konu igerisinde yer verilmistir. 4. unite
“Yasamimizda Bilim ve Teknoloji” ile ilgili gazete haberlerine (s.93); genel ag haberleri
ise (5.94-99-100-104) konu igerisinde yer verilmistir. 5. {inite “Ekonomi ve Insan
Yasami” ile ilgili gazete haberlerine (s.120-130-131); genel ag haberleri ise (s.113-129-
130-131-134) konu igerisinde yer verilmistir. 6. iinite “Etkin ve Sorumluyum” ile ilgili
gazete haberlerine (5.149); genel ag haberleri ise (5.144-147-148) konu igerisinde yer
verilmistir. 7. tinite “Bu Diinya Hepimizin” ile ilgili gazete haberlerine (5.163-164-168-
169); genel ag haberleri ise (5.161-162-163-165-167-171-172-177) konu igerisinde yer

verilmistir.

Besinci sinif ders kitabinda yer alan gazete ve genel ag haberlerinin 6rneklerinden

bazilar su sekildedir:

USBED 2022 4(7) Fall/Giiz



Siileyman TEMUR

Besinci sinif “Bir Biitiiniin Parcasiyiz” iinitesi “Haklarimla Varim” bagligi altinda ¢gocuk
haklar ile ilgili asagidaki (Sekil 3) gazete haberi (s.27) verildikten sonra haber ile ilgili

sorular yer almaktadir.

l Asagidaki gazete haberini okuyunuz. Haberin altiindaki sorulan cevaplayiim=_

Mersinde T.C. Aile, Calisma ve Sosyal Hiz—
metler il Madarlagine bagh Cocuk Haklar:
Komitesi tarafindan kentin islek kavsaklarina
cocuklardan absveris yapilmamas: icin uyar:
afisleri asild: (Gorsel 1.19).

Cocuklarn sokagin tehlikesinden korumak
icin calhsuklarini belirten il Cocuk Haklar
Koordinaioria “Cocuklarnmiz: sokagn riskin—
den korumak igin herkesin yapaca@ bircok

7. 79 iy e ey

sey vardir. Bunlardan en Snemilisi trafik isiklarinda, caddelerde dilenen ya da cam silen cocuk—
lara para vermemektir. Cinki kendini ve stracileri trafikte tehlikeyve atarak dilenen yva da cam
silen gocuklar. zamanla soka@a ba@gmh hile gelip evlierinden ve okullanndan kopuyor. Bu ise
cocuklarn gelece&ini karartmaktir™ dedi.

Sokakta dilenen ve gabstirilan bircok cocu@un aileleri tarafindan dilendirildigini ifade eden
koordinatdr, sunlan soviedi:

“Bu nedenle gcocuklara destek olmak istivorsak onlara para vererek de@il onlar: yardim kuru—
lusianna yonlendirerek, onlann egitimlerine devarmin: saglayarak destek olabiliriz. Mobil ekiple—
rimiz aracilifs ile tespit ettigimiz gcocuklann ailelerine devietimiz gerekli yvardin yapmaktadrr.
Cocuklarnn yeri evleri. okul ve oyun merkezleridir. Bu konuda kamuoyu duyarhibhg olusturmalk
amaciyla €lli pankart sehrin islek noktalanna asuk. Binlerce el ilan: ve brosirle kamuoyunu bil—
gilendirmeyi hedeflivoruz. Amacimiz gelece@#imizin teminan cocuklarnmz: sokakta karsilasacak—
lar tehlikelerden korumak ve geleceklerini kazanmalarn icin onlara destek olmalktr?”

Gozste nabes. 14.08 2017 @Ozerienmistic)

. Yapiilan bu cahisma cocuklarn hangi haklann korumaya yoneliktir?

2. Bu calhismanin cocuklara ne gibi faydalan olabilir?

3. Sizin yasadiginiz bdlgede cocuk hakiarinin korunmasina yonelik ne gibi cahismalar
vapihhyor?

Sekil 3. Besinci Simif Ders Kitabinda Yer Alan Gazete Haberi 1

Besinci smif “Insan ve Cevre” iinitesi “Iklimin Yasamimiza Etkisi” bashig1 altinda
iklimin toplumsal yasama etkisini gostermek amaciyla asagidaki (Sekil 4) genel ag

haberi (s.65) verilmisgtir.

l Doguda Kar Cefasi, Batida Gunes Sefas:
% Tuarkiye'nin dogu illeri karla micadele ederken Tekirdaglilar ganesli havanin tadim
< cikartiyor.

l’_’ i v Termometrelerin hava swcakligont 15
derece oOlgriigu Tekirdag merkeze
bagh Siileymanpasada bahardan
kalma giimler yasayan vatandaslar,
gunesli havanmn keyfini ¢ikartiyor.
Kasim aywmnda boylesine sicak bir ha-
va ile karstlasmanin giizel oldugunu
ifade eden vatandaslar, bu fuwrsat
parkta oturarak degeriendirdiklerini
soyledi. Kimi vatandaslar acik alanda kahvaln yaparak gunesli havanin tadim ¢ikarirken

kimi vatandaslar da giunesli giunleri sahil boyunda yirityerek geciriyor (Gorsel 3.12).

3. 12 Tekirdag merkez

Genel agdan dizenlenarek alnvmugstn (25.11.2017).

Sekil 4. Besinci Sinif Ders Kitabinda Yer Alan Genel Ag Haberi 2
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Sosyal Bilgiler Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin Kullanim

Tablo 4

6. Sinif Sosyal Bilgiler Ders Kitabinda Yer Alan Haberlere Iliskin Bulgular

Unite Gazete Genel ag Toplam %
Haberi Haberi

Biz ve Degerlerimiz - 3 3 15.78
Tarihe Yolculuk - - - -
Yeryiiziinde Yasam - 2 2 10.52
Bilim ve Teknoloji Hayatimizda - 6 6 31.57
Uretiyorum, Tiiketiyorum, Bilingliyim - 3 3 15.78
Yonetime Katiliyorum - 3 3 15.78
Uluslararasi Iliskilerimiz - 2 2 10.52
Toplam 19 19 100

Tablo 5. incelendiginde, altinci simif ders kitabinda yer alan 19 haber kaynagindan

tamamui genel ag haberi olarak belirlenmistir. Ayrica ders kitabinda;

1. inite “Biz ve Degerlerimiz” ile ilgili genel ag haberlerine (s.13-17-21) konu
igerisinde yer verilmistir. 3. {inite “Yeryiiziinde Yasam” ile ilgili genel ag haberlerine
(5.93-98) konu igerisinde yer verilmistir. 4. {inite “Bilim ve Teknoloji Hayatimizda” ile
ilgili gazete haberlerine (5.128, 140-141-146-149) konu igerisinde yer verilmistir. 5.
tinite “Uretiyorum, Tiiketiyorum, Bilingliyim” ile ilgili genel ag haberlerine (5.173-174-
181) konu igerisinde yer verilmistir. 6. iinite “Yo6netime Katiliyorum” ile ilgili gazete
haberlerine (s5.222-229-231) konu igerisinde yer verilmistir. 7. Unite“Uluslararasi
Mliskilerimiz” ile ilgili genel ag haberlerine (s.243-251) konu igerisinde yer verilmistir.

Altinct smif ders kitaplarinda yer alan gazete ve genel ag haberlerinin 6rneklerinden

bazilar su sekildedir:

Altinc1 smif “Biz ve Degerlerimiz” {initesi “Kiiltiir ve Toplumsal Birliktelik” baslig1
altinda “Basindan” ibaresiyle kiiltiirel degerlerimizden biri olan yardimlagma ve
toplumsal birlikteligin gelistirilmesi amaciyla asagidaki (Sekil 5) genel ag haberi (s.13)

verilmistir.
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BASINDAN

Havza’da ev hanimlan, kis mevsiminde tuketecekleri
yiyecekleri imece usuluyle hazirhyoriar. Gunumuzde bircok
gida urand marketlerde hazw olarak satilmasina ragmen
geleneksel gidalar arasinda yer alan yufka, Havza'da ev
hanimlan tarafindan hala geleneksel yontemlerle hazirlani-
yor. licede kis aylannda tiketilen yufkayr komsular bir araya
gelerek el birligiyle aciyor ve pisiriyor. Kuru halde muhafaza
edilen yufka, tuketilecegi zaman islatiip yenmeye hazir hale
getiriliyor. Mahalleli kadinlar, “Yilda iki kez yufka aciyoruz.

~ Ramazan oncesi ve kis oncesi yiyecegimiz yufkay birlikte
yapiyoruz. Birkac kadin mahallede kime yufka acacaksak
onun evinde toplamniyoruz. Kimimiz hamur yoguruyor, kimi-
miz yufka aciyor, kimimiz yufkalan pisiriyor (Gorsel 1.6), ki-
mimiz de is yapanlara yemek hazirhiyor. Yaptigimiz yiyecekler marketlerde hazir satihyor ama biz

yufka, tursu, salcga, tarhana gibi pek cok yiyecegimizi kendimiz yapiyoruz.” dedi.
Genel Ag’dan dizenlenerek alinmistir (10.04.2018).

Sacda pisen yufka

Sekil 5. Altinci Sinif Ders Kitabinda Yer Alan Genel Ag Haberi 1

Altinci siif “Uluslararas: iliskilerimiz” {initesi “Tiirk Cumbhuriyetleri ve Komsu
Ulkelerle iliskiler” bashgi altinda “Okuma Metni” ibaresiyle TIKA 6nciiliigiinde Tiirk
Cumbhuriyetleri arasinda birlik, beraberlik ve dayanisma saglamak amaciyla

gelistirilmesi amaciyla asagidaki (Sekil 6) genel ag haberi (5.243) verilmistir.

I.
%@j Okuma Metni

TiKA’dan Azerbaycan’da Geng Sporculara Destek

Turk isbirligi ve Koordinasyon Ajansi Baskanhigi (TiKA) ’ .
Azerbaycanlh genclerin zararh aligkanhklardan korunmasina,
Azerbaycan'in geleceginin saglam temeller Gzerinde insa
edilmesine katki saglayacak egitim, spor ve kultur faaliyet-
leri gergevesinde universite 6grencileri ve genclerin kullani-
mi icin hali saha kurdu. Acilig toreninde (Gorsel 7.5) konusan
T.C. Baku Buyukelgisi, “Turkiye ile Azerbaycan iki devlet,
bir millettir. Turkiye'nin gucu Azerbaycan'in, Azerbaycan’in
glicii ise Tiirkiye'nin glictdur. Birlikte her zaman daha giiclii Hali sahanin acilig téreni
ve daha ileride olacagiz.” dedi. Buyukelci. Azerbaycanh genclerin desteklenmesi adina Azerbay-
can’da yapilan calismalardan dolay: TIKA'ya tesekkiirlerini dile getirdi.

Genel Ag’dan dizenlenerek alinmustir (11.07.2018).

Sekil 6. Altinci Simif Ders Kitabinda Yer Alan Genel Ag Haberi 2
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Sosyal Bilgiler Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin Kullanim

Tablo 5

7. Swnif Sosyal Bilgiler Ders Kitabinda Yer Alan Haberlere Iliskin Bulgular

Unite Gazete Genel ag Toplam %
Haberi Haberi

[letisim ve Insan liskileri - 5 5 12.82
Tiirk Tarihinde Yolculuk - 3 3 7.69
Ulkemizde Niifus - 6 6 15.38
Zaman I¢inde Bilim - - - -
Ekonomi ve Sosyal Hayat - 5 5 12.82
Yasayan Demokrasi 1 9 10 25.64
Ulkeler Aras1 Kopriiler - 10 10 25.64
Toplam 1 38 39 100

Tablo 6 incelendiginde, yedinci sinif ders kitabinda yer alan 39 haber kaynagindan 1°i

gazete haberi ve 38’1 genel ag haberi olarak belirlenmistir. Ayrica ders kitabinda;

1. iinite “Iletisim ve Insan Iliskileri” ile ilgili genel ag haberlerine (s.23-25-26-27-29)
konu igerisinde yer verilmistir. 2. linite “Tlrk Tarihinde Yolculuk™ ile ilgili genel ag
haberlerine (s.36-42-72) konu igerisinde yer verilmistir. 3. {inite “Ulkemizde Niifus” ile
ilgili genel ag haberlerine (s.112-115-118-119-120-121) konu igerisinde yer verilmistir.
5. tinite “Ekonomi ve Sosyal Hayat” ile ilgili gazete haberlerine (5.161-162-168-171-
174) konu igerisinde yer verilmistir. 6. iinite “Yasayan Demokrasi” ile ilgili gazete
haberlerine (s.197); genel ag haberleri ise (5.182-192-193-194-197) konu igerisinde yer
verilmistir. 7. iinite “Ulkeler Aras1 Kopriiler” ile ilgili genel ag haberlerine (s.206-207-
208-209-211-212-216-223) konu igerisinde yer verilmistir.

Yedinci smif ders kitaplarinda yer alan gazete ve genel ag haberlerinin 6rneklerinden

bazilar su sekildedir:

Yedinci sinif “Yasayan Demokrasi” {initesi “Anayasadan Gelen Gii¢” bashig: altinda
Tiirkiye Cumbhuriyeti’nin nitelikleri konusunda somut Ornekler vermek amaciyla

asagidaki (Sekil 7) genel ag haberleri (s.193) verilmistir.
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Tarkiye Cumburiyeri

»-.____A.fl_c_ninlr_rati]: it dzvl.u:r_l;ni_____..—

- Ulkemizde demokrasinin gerefi olarak vatamn-
daglar kanlim ile segme ve segilme hakkna Segiince
kullanabilmeloredirlers.

1 Kasum'da Secime Katlam Orans 7 Haxiran s
Gegti

FSK Bagkam Sadi Gowven'in verdigi bilgive gone
1 Kasann milletwvekili segimine kanbom orane yiaede 85
alarale gergeldegri. 56 milyan 949 hin secmenden 48
milyon 537 bini oyumna koullands.

Cemel ag baberd, 2 Kassrm 20015

Thorkiye Cumhbhuariyeri
. SOsyal bir devlertie, o
I

Insan hak ve Gegiicliiklerine saygila obmalk, insa-

mn dogugan sahip oldugu imkinlan geligtirmek ve
leorumalk devletin garevidir.

Devler, Awdan’da 82 Cocuga Sahip Calors

Aile, Caligmua ve Sosyal Hizmetler Agydan 11 DAiG-
diirligiinoe 2016 yibh igerisinde 82 gocuk korwma
altama alunde

Caemed af Habers, 24 Cleak 20T F

Siileyman TEMUR

Tiarkiye Cumburiyc
laik bir dewlortir.
|

Thirkiye'de devlet yanetimi din kerallarna da-
yanmaz, bireyler din ve vicdan Segiirliigiine sahiptir.

TDevler vatandaglamnen ibadet erme haklamne koswr.

Diyvanet, ? Bin 500 Sizlegmeli Personel Alacak
Diyvanet Igleri Bagkanhde, cami, kuran kursa gk
yerlerde géreviendirmeck Gizere @ bin S00 sdelegmeli
personel alacak Alnacak personcl, lisans, Gn lisans

e ortadgrerin mezunkbarn arasmndan olacak.

Genel ag baberd, 22 Haziraen 2018

Hukuk devletinde tiimm wvatandaglar yasalar
Sninde egitrir. Vatandaslar mahkemelerde haklar-

n1 aramakra Segiindiicler

T.C. Adaler Bal W dag Ageags Dha
Karar Tarihini Bilecek™

T, Adaler Bakanlhg, davalaren ¢abuk soouglan-
mase ve varandaglarm magdoer edilmennesi icin dii-

zenleme yapayor Varand magdur edile i we
davalanmn hizla somuglanderilmass saglanacak.

Genel ag baberd, 9 Mfayps 20078

Sekil 7. Yedinci Sinif Ders Kitabinda Yer Alan Genel Ag Haberi Ornegi-2

Yedinci siif “Yasayan Demokrasi” tnitesi “Daha Fazla Demokrasi” basligi altinda

siddetin ve istismarin oldugu ortamlarda bulunan g¢ocuklarin sug islemeye daha meyilli

oldugunu ve bu durumun Oniine gecmek igin aile ve egitimcilere bazi gorevler

distiglinii gostermek ve cocuklarda sug ile ilgili farkindalik olusturmak amaciyla

asagidaki (Sekil 8) gazete haberi (s.197) verildikten sonra haber ili ilgili sorular yer

almaktadir.

“Siddet ortami cocugu
suca surukluvor"

Mersin Barosu Silifke lige Ceza Kanunu' nda
Temsilcwsi Av Gurhan Dolek. okad Davianvgiar * ve ‘Sug Sayrlen
yonetim: ve ofrencidesin kathmiyla Davransglann Hukuki Sonuciar
gergekiegen edtim calgpmasmnda konulannda yapmes oldudu
Mersin Barosu Cocuk Haklar sunum Kepsaminda ogrenciler
Merkez: Stifke Temsilces: Av tilingiendinierak, sug igleme
isiam Kurthan Acikbag Tork

B ranoncata yaratiea Seadet

¢ Teskil Ecen
gicdet istismar
naber igenkieninde, fm ve

dulerde giddet unsurtarirn
fariaca yer almas:, sokakia
ve ckufca giodet olaylarniren

araninen GUsUrGimes: Konusunda veygirdagmas: gocudu suga

Mersin Barosu ile Mersin Il Milli Egitim MOdOriGgo arasinda
mzalanan protokol kapsaminda; gocuklann sug sayilan
clumsuz davransglardan kagimmalan ve kargilagacaldan cezal
netcelerden zarar gdmnelennin Snlenmesi amacryla, Mersin
Barosu Cocuk Haklan Merkea tarafindan ogrenciere yonelik
dizenienen egitim ¢galigmalan Siifke Gevher Nesebi Anadolu
LUisesi'nde yapikd

sorckiemekts. sug fElerme oramiri
ortaminda yetigen gocukiann artemaktadit Kisacas:, gooudu
suca sSGrdkiendiJint ifade eden suga fen etkenler arasmcs

Av isiam Kurthan Agdkbas ailerwn. gevrenin ve ofbrmin
Adlslerin iIgisizhdl ve ade igindeis  Cnemil rolG vardie” diye konugtu
Cocuklanmn interakt? clarak
KatadiQr eQam galsgmasinin
sonunda ool yonetime ve
ogrenciler, Mersin Barosu na ve
Silfke lige temsdcihine tegeiksonr
ettt (Boften)

6.14
Gazete baberi, 12 May:s 2018

0 Haber baghigandaki “siddet ortama™ ifadesi ile anlanlmak istenenleri haber metninden tespit ediniz. Bu unsur-

lann zararlanns tartisinaz.

o Haberde Mersin Barosu Cocuk Haklan Merkezi'nin 6grencilere yonelik cgitim ¢alismalan yapmasinin se-

bebi nedir?

Sekil 8. Yedinci Stnif Ders Kitabinda Yer Alan Gazete Haberi 1

USBED 2022 4(7) Fall/Giiz



Sosyal Bilgiler Ders Kitaplarinda Gazete ve Genel Ag Haberlerinin Kullanim

Tablo 6

Sosyal Bilgiler Ders Kitaplarindaki Ogrenme Alanlarina Gére Haber Kaynagi Sayisina Iliskin
Bulgular

Ogrenme Alam 4.simif S.simif 6.sintf 7.stnif Toplam %

Birey ve Toplum 1 7 3 5 16 13.33
Kiiltiir ve Miras - 2 - 3 5 4.16
Insanlar, Yerler ve - 9 2 6 17 14.66
Cevreler

Bilim, Teknoloji ve 2 5 6 - 13 10.83
Toplum

Uretim, Dagitim ve 2 10 3 5 20 16.66
Tiiketim

Etkin Vatandaslik - 6 3 10 19 15.83
Kiiresel Baglantilar 3 15 2 10 30 25

Toplam 8 54 19 39 120 100

Tablo 7 incelendiginde, sosyal bilgiler ders kitaplarinda haber kaynagi sayisinin en fazla
30 (%25) oldugu 6grenme alanmi “Kiiresel Baglantilar” en az 5 (%4.16) oldugu 6grenme

alan ise “Kiiltiir ve Miras’tir.

Ayrica dérdiincii sinif, “Kiiltiir ve Miras”, “Insanlar, Yerler ve Cevreler” ve “Etkin
Vatandashk™; altinci sif, “Kiiltiir ve Miras”; Yedinci smf “Bilim, Teknoloji ve

Toplum” 6grenme alanlarinda haber kaynagina hig yer verilmedigi tespit edilmistir.

Tablo 7
Sosyal Bilgiler Ders Kitaplarindaki Giincel Haberlerin Yillara Gore Dagilimi

Yillar Gazete % Genel Ag % Toplam
Haberi Haberi

2020 - - 4 100 4
2019 2 28.57 5 71.42 7
2018 3 5.26 54 94.73 57
2017 9 25 27 75 36
2016 - - 3 100 3
2015 5 62.50 3 27.50 8
2014 1 50 1 50 2
2013 1 100 - - 1
2012 - - 1 100 1
2009 - - 1 100 1
Toplam 21 17.50 99 82.50 120
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Tablo 8’de 4-7. smiflarda okutulan sosyal bilgiler ders kitaplarinda yer alan giincel

haberlerin yillara gére ne kadar yer verildigi belirlenmeye ¢aligilmistir.

Tablo 8 incelendiginde, ders kitaplarinda yer alan giincel haberler igerisinde, en ¢ok
genel ag haberi 99 (%82.50), en az ise gazete haberi 21 (%17.50) temasidir.

Giincel haberler igerisinde, en fazla haber temasi1 2018 tarihli 57 (%47.50) gazete ve
genel ag haberleridir. En az haber temast ise 2009, 2012 ve 2013 tarihli 1 (%0.83)
gazete ve genel ag haberleridir. Ayrica 2009, 2012, 2016 ve 2020 tarihli gazete

haberlerine ve 2013 tarihli genel ag haberlerine ders kitaplarinda hi¢ yer verilmemistir.

Yine Tablo 8 incelendiginde ders kitaplarinda, genel ag haberlerine en fazla 2018 tarihli
54 (%45), en az 2009 ve 2012 tarihli 1 (%0.83) haberlere yer verilmistir. Gazete
haberlerine ise en fazla 2017 tarihli (9), en az ise 2013 ve 2014 tarihli (1) yer verilmistir.

SONUC VE TARTISMA

Sosyal bilgiler ders kitaplarinda gazete haberleri, gazete goriintlisii alinarak kitaba
yapistirilmis haber kupiirleri ve metin seklinde yansitilarak verilmistir. Genel ag
haberleri, internet sayfasi linki haberin altinda verilerek bazen de ‘“genel agdan
diizenlenerek alinmistir” seklinde ibare konularak ve yaninda alindig: tarih de verilerek
kitaba yansitilmistir. Ayrica bazi haberlerin dogrudan metin seklinde de kullanildig:

goriilmistiir (Sekil 6).

4.siif ders kitaplarindal gazete haberine ve 7 genel ag haberine yer verildigi sonucuna
ulagilmistir. Demirkaya Gedik (2008) tarafindan yapilan ¢alismada, 2006-2007 yilina ait
4. sinif ders kitaplarinda genel ag haberlerine hi¢ yer verilmedigi goriilmektedir. Bu
durum 2006-2007 ve 2019 yillarina ait kitaplar karsilastirildiginda 2019 yilinda genel ag

haberlerine daha fazla yer verildigini gostermektedir.

5. smif ders kitaplarinda 19 gazete haberine, 35 genel ag haberine yer verilirken, Taskin
ve Memisoglu (2019) tarafindan yapilan 2014-2015, 2015-2016 ve 2016-2017 yillarina
ait ders kitaplarin incelendigi ¢alismada 5. sinif ders kitaplarinda 2014-2015 yillarina ait
11 gazete haberine ve 27 genel ag haberine, 2015-2016 yillarina ait 23 gazete haberine
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ve 2 genel ag haberine, 2016-2017 yillarina ait 5 gazete haberine ve 28 genel ag
haberine yer verildigi goriilmektedir. Bu durum 2014-2015, 2015-2016, 2019 yillarina
ait kitaplar karsilastirildiginda 2019 yilinda gazete ve genel ag haberlerine oldukca

genis sekilde yer verildigini gostermektedir.

6. siif ders kitaplarinda gazete haberine hi¢ yer verilmemis, buna karsilik 35 genel ag
haberine yer verilirken, Tagkin ve Memisoglu (2019) tarafindan yapilan, 2015-2016 ve
2016-2017 yillarina ait ders kitaplarin incelendigi ¢alismada 6. smif ders kitaplarinda
2015-2016 yillarina ait 36 gazete haberine, 23 genel ag haberine, 2016-2017 yillarna ait
15 gazete haberine ve 5 genel ag haberine yer verildigi goriilmektedir. Bu durum 2015-
2016 ve 2016-2017 ile 2019 yillarna ait ders kitaplar karsilastirildiginda 2019 yilinda
2015-2016 ve 2016-2017 yillarina gore gazete haberine hi¢ yer verilmedigini ve genel

ag haberlerinin ise sayisinin azaltildigin1 géstermektedir.

7. siif ders kitaplarinda 1 gazete haberine, 35 genel ag haberine yer verilirken, Taskin
ve Memisoglu (2019) tarafindan yapilan, 2014-2015, 2015-2016 ve 2016-2017 yillarina
ait ders kitaplarin incelendigi ¢calismada 6. sinif ders kitaplarinda 2014-2015 yillarna ait
11 gazete haberine, 11 genel ag haberine, 2015-2016 yillarina ait 2 gazete haberine, 15
genel ag haberine, 2016-2017 yillarina ait 6 gazete haberine ve 36 genel ag haberine yer
verildigi goriilmektedir. Bu durum 2014-2015, 2015-2016 ve 2016-2017 ile 2019
yillarina ait ders Kitaplar1 karsilastirildiginda 2019 yilinda 2014-2015, 2015-2016 ve
2016-2017 yillarina gore gazete haberine ¢ok az (1) yer verildigini ancak buna karsilik

genel ag haberlerine ise oldukga fazla yer verildigini gostermektedir.

Sosyal bilgiler ders kitaplari genel olarak incelendiginde, 2019 6gretim yilinda sinif
kademelerinde haber kaynagina yer verme sayisi gazete haberlerinde azalirken (5.
smifta 19, 6. sinifta 0 ve 7. siifta 1) genel ag haberinde zaman zaman artarken zaman
zaman da azalmistir (5.sinifta 35, 6.sinifta 20 ve 7.smifta 38). Taskin ve Memisoglu
(2019) tarafindan yapilan, ders kitaplarin incelendigi ¢aligmada 2015-2016 yilina ait 5.
smifta 2, 6. smifta 23 ve 7. smifta 15 genel ag haberine yer verildigi sonucuna
ulasmigtir. Bu durum 2015-2016 yilina ait ders kitaplarinin 2019 yilia ait ders
kitaplarindaki bulgularla paralellik gostermektedir.

USBED 2022 4(7) Fall/Giiz



Siileyman TEMUR

Arastirmanin bir baska bulgusu, haber kaynagina bazi {initelerde ¢cok az bazilarinda ise
hi¢ yer verilmedigini goriilmektedir. Arastirmada sosyal bilgiler ders Kkitaplar
incelendiginde; 4. smiflarda ii¢ iinitede (Gegmisimi Ogreniyorum, Yasadigimz Yer,
Insanlar ve Yonetim) herhangi bir haber kaynagma yer verilmezken, 6. smiflarda bir
iinitede (Tarihe Yolculuk) ve 7. smiflarda da sadece bir iinitede (Zaman I¢inde Bilim)
giincel konulara yer verilmedigi tespit edilmistir. Akdag ve digerleri (2014) tarafindan
yapilan calismada egitim calisanlarinin sosyal bilgiler ders kitaplarinda yer alan haber
kaynaklarmin yetersiz oldugunu ifade etmislerdir. Memisoglu ve Giligin (2017)
tarafindan yapilan ¢alismada da 6gretmenlerin, giincel konularin sosyal bilgiler dersinde
pekistire¢ gorevi iistlendigini, derslerin de hedef kazanimlar dogrultusunda yeri geldikge
kullandiklarim1 ve giincel konular bakimindan ders kitaplarinin yetersiz oldugunu

belirtmislerdir.

Arastirmanin bir diger bulgusu, giincel haberler igerisinde, en fazla haber kaynaginin
2018 tarihli gazete ve genel ag haberleri oldugu goriilmiistir. Bu durumla ilgili
Demirkaya Gedik (2008), basim yili agisindan sosyal bilgiler ders kitaplarinin son bir-
iki y1l i¢erisinde meydana gelmis olan giincel konu ve olaylarin secildigini belirtmistir.
Bu durum caligmada incelenen kitaplarin giincelligi saglama noktasinda basarili oldugu

sonucunu gostermektedir.

Arastirmanin bir diger bulgusu, ders kitaplarinda yer verilen haberler icerisinde, genel
ag haberi en ¢ok giincel habere yer verilen temadir. Saglam, Bozkan ve Bozkan’in
(2016) yapmis oldugu g¢alismada, 6gretmenlerin en ¢ok genel ag kullanarak giincel
olaylar1 takip ettiklerini; Demirkaya Gedik (2008)’de giincel haber kaynagi olarak en
fazla genel agdan yararlanildigi sonucuna ulagmistir. Bu durum yapilan arastirma

sonuclarinin literatiirde karsilik buldugunu gostermektedir.

Arastirmadaki bir diger bulgu ise sosyal bilgiler ders kitaplarinda haber kaynagi
sayisinin en fazla oldugu 6grenme alan1 “Kiiresel Baglantilar” en az oldugu 6grenme
alan1 ise “Kiiltiir ve Miras”tir. Bu durumla ilgili Demirkaya Gedik (2010) yaptig
calismada, sosyal bilgiler ders 6gretmenlerinin kiiresel etkiye sahip dogal afetler, politik

sorunlar, temel insan haklari, c¢evre sorunlar1 vb. konularla giincel olaylar
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bagdastirdigini ifade etmistir. Bu durum literatiirdeki bulgularin aragtirma kapsaminda
elde edilen bulgular1 destekledigini gostermektedir. Nitekim “Kiiresel Baglantilar”
O0grenme alaninda daha ¢ok kiiresel ¢apta etkiye sahip olan uluslararasi sorunlar, insan

haklar1 ihlalleri, cevre sorunlar1 ve siyasi sorunlar gibi konular yer almaktadir.

2019 sosyal bilgiler ders kitaplarinda gazete ve genel ag haberlerinin kullaniminin
incelenmesi amaciyla gergeklestirilen bu ¢alismada elde edilen sonuglar 1s181nda kiiresel
bir vatandaglik kiiltiiri olusturmak, toplumsal yasam pratiklerinde yer edinebilmek ve
giinceli yakalamak i¢in ders kitaplarinda gazete ve genel ag haberlerine yer verilmesi
gerektigini sdylemek miimkiindiir. Bu baglamda bireyin toplumsallasmasi adina haber
kaynaklarina ders kitaplarinda fazlaca yer verilmesi gerektigi ve bu haber kaynaklarinin

giincel olmas1 6nem arz etmektedir.
Oneriler

1) Degisen sartlara entegre olabilmek adina basilan kitaplar yeniden revize edilerek

Ogrenilenlerle gercek yasam arasinda bag kurulabilir.

2) Sosyal bilgiler ders kitaplarinda gazete ve genel ag kaynakli haberlerin sayisi
arttirtlabilir.

3) Ders kitaplarinda verilen gazete ve genel ag haberlerinin tarihleri daha giincel

olabilir. Nitekim gelisen ve degisen diinyaya entegre olabilme adina bu bir 6n kosuldur.

4) Ogzellikle Kiiltiir ve Miras dgrenme alaninda gazete ve genel ag haberlerine daha
fazla yer verilebilir. Zira ¢ocuklara tarthsel empati becerisi kazandirma adina tarihi

degeri olan gilincel haberlere yer verilebilir.
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Liseye Geciste Kariyer Planlamasi: Umut ve Aile Desteginin Rolii!

Giircan SEKER 2

Oz

Bu caligmanin amaci, liseye gegis siirecinde olan sekizinci sinif 6grencilerinin kariyer planlamaya
verdikleri 6nemin yordayicisi olarak umut ve Kariyere iliskin aile desteginin incelenmesidir. iliskisel
modelde tasarlanmis olan bu calismanin verilerinin toplanmasinda, Cocuklar i¢in Kariyer Gelisimi Olgegi
(CKGO), Cocuklarda Umut Olgegi ve Kariyer Iliskin Ebeveyn Destegi Olgeginden yararlanilmustir.
Arastirmanm verileri, Nigde il Merkezinde yer alan ortaokullarin sekizinci smiflarinda 63renim géren ve
aragtirmaya goniillii olarak katilan, 639 6grenciden toplanmistir. Arastirmaya katilan 6grencilerin %52°si
kiz, %48’1 erkektir. Arastirma verileri SPSS 24.0 programi ile analiz edilmistir. Verilerin analizinde Coklu
Dogrusal Regresyon Analizi Teknigi kullanilmigtir. Arastirma sonuglari, umut ve kariyere iliskin aile
destegi ile kariyer planlama arasinda pozitif yonde anlamli bir iliski oldugunu gostermektedir. Regresyon
analizine iliskin bulgular, umut ve kariyere iligkin aile desteginin sekizinci siif 6grencilerinin kariyer
planlamaya verdigi 6nemin anlamli bir yordayicisi oldugunu ortaya koymaktadir. Standartlastirilmis
regresyon katsayilarma iliskin sonuglar ise; umudun sekizinci sinif 6grencilerinin kariyer planlamasinda
kariyere iliskin aile destegine gore daha dnemli bir yordayici degisken oldugunu gostermektedir. Elde
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Career Planning in Transition to High School:

The Role of Hope and Family Support

Abstract

The aim of this study is to examine family support for hope and career as a predictor of the importance
given to career planning by eighth grade students who are in the process of transitioning to high school.
The Career Development Scale for Children, the Hope Scale for Children and Career Related Parental
Support Scale were used to collect the data of this study, which was designed in a relational model. The
data of the research were collected from 639 students who were studying in the eighth grade of secondary
schools in Nigde City Center and voluntarily participated in the research. 52% of the students participating
in the research are girls and 48% are boys. Research data were analyzed with SPSS 24.0 program. Multiple
Linear Regression Analysis Technique was used in the analysis of the data. The results of the research show
that there is a positive and significant relationship between career planning and hope and career related
family support. The findings of the regression analysis reveal that career related family support and hope
is a significant predictor of the importance eighth grade students attach to career planning. The results
regarding the standardized regression coefficients are; It shows that hope is a more important predictor
variable in career planning of eighth grade students than career related family support. The findings were
discussed within the framework of the relevant literature.

Key Words: Career planning, Hope, Career related family support, Eighth graders

GIRIS

Giliniimiizde yasanan hizli teknolojik gelismeler ve insanligin de§isen ve artan talepleri
bireylerin meslek se¢imleri ve kariyer planlamalarini daha karmasik hale getirmistir. Bu
durum Kariyer gelisimi ve kariyer planlamasi konusunun ¢ok daha erken dénemlerde

aileler tarafindan dikkate alinmasi1 gereken bir konu oldugunu gdstermektedir.

Kariyer gelisimi, bireyin ¢ocuklugunda biiyliylince ne olacagini hayal etmesiyle temel
egitim doneminde baglayan bir siire¢ olarak karsimiza ¢ikmakta ve bu asamada olusan
kariyer farkindalig1 ve kariyer bilinci daha sonra basarili bir kariyer planlamasi i¢in temel

olusturabilmektedir (Arrington, 2000).

Super (1990); cocuklar i¢in bir kariyer gelisim modeli ortaya koymustur. Bu modelde yer
alan merak, arastirma, bilgi, rol modeller, ilgiler, kontrol odag1 ve benlik kavrami1 ve plan

yapma gibi ogeler Super’in c¢ocukluk kariyer gelisim modelinin boyutlarini
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olusturmaktadir. Modelde yer alan dgeler degerlendirildiginde, ¢ocuklarin son asamada
planlama siirecine ulastig1 ve plan yapmanin 6nemini kavramaya basladig1 goriilmektedir.
Planlama asamasma gelmek icin ¢ocuklarin yeterli mesleki bilgi ve Kariyer ilgisine

ulagmis olmalar1 gerekir (Super, 1990).

Cocukluk donemi kariyer gelisim siirecine yoOnelik c¢alismalarin (Arrington, 2000;
Bardick ve dig, 2004; Magnuson ve Starr, 2000; Watson ve McMahon, 2004; Turner, ve
Lapan, 2002) belirli bir donem sinirli bir sayida kaldig: goriiliirken, Schultheiss ve Stead
(2004) tarafindan Super’in ¢ocukluk kariyer gelisimi modeline dayali olarak gelistirilen
‘Cocuklar igin Kariyer Gelisim Olgegi’nin arastirmacilarin kullanimina sunulmasi ile
birlikte cocukluk donemi kariyer gelisim silirecine yonelik calismalarda (Bacanli ve
Siirticii, 2011; Can ve Tayli, 2014; Ferrari ve dig., 2018; Isik, 2014; Kirdok, 2018; Siiriicii
ve dig., 2015; Schultheiss ve dig., 2005; Stead, ve Schultheiss, 2010; Yayla ve Bacanli,
2011) artis oldugu gozlenmektedir.

Umut, kariyer gelisim siireci ile iliskisi incelenen kavramlardan biridir. Snyder (2002),
umudu, bireyin amaglarin1 ‘harekete gegme giidiisii’ ve o ‘amagclara ulagsma yollar1’ ile
birlikte diisiinme siireci olarak tanimlamistir. Bu bakimdan umut, bireyler i¢in 6nemli bir

motivasyon kaynagidir.

Umut, bireylerin kariyer gelisim siirecinde dnemli bir 6gedir ve bireylerin kariyerlerine
iliskin gelecegini belirleyici giicii vardir (Diemer ve Blustein, 2007). Literatiirde umut ve
kariyer gelisimine iligkin kavramlar arasindaki iliskiyi inceleyen calismalara
bakildiginda; bu ¢alismalarin yogun olarak lise donemindeki ergenler (Boliikbasi, 2017;
Diemer ve Blustein, 2007; Keny ve dig, 2010; Santilli ve dig , 2017; Sar1 ve Sahin, 2013),
Universite 6grencileri (Anthis, 2014; Hirschi, 2014; Sung, Turner ve Kaewchinda, 2013;
Yakushko ve Sokolava, 2009) ve yetiskinlerle (Santili, Nota, Ginevra ve Soresi, 2014)
yuriitiildigi goriilmektedir. Yapilan bu arastirmalar umut diizeyinin yiiksek olmasinin
kariyere iliskin davranislara yonelik motivasyonu artirdigini ve umudun kariyer gelisim
stirecinin pozitif bir yordayicist oldugunu ortaya koymaktadir.

Kariyer gelisim siireci tizerindeki etkisi ve kariyer davraniglart ile iliskisi siklikla ele

alan kavramlardan biri de aile destegidir. Okullar, akran gruplar1 kariyer sec¢imleri
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tizerinde etkili olsa da ebeveynlerin g¢ocuklarina yonelik mesleki beklentileri ve
diisiinceleri kariyer gelisimlerinde ve kariyer se¢imlerini sekillendirmede anahtar role

sahiptir (Ferry, 2006).

Ebeveynlerin finansal kaygilar1 ve beklentilerine belirli meslek alanlarina yonelik kendi
On yargilart veya tutumlart da eklenince, ¢ocuklarinin kariyer se¢imleri ve planlari

tizerinde dogrudan ya da dolayl olarak etkileme roliinii iistlenebilmektedirler (Clutter,
2010).

Ergenlerin kariyer gelisim siireglerinde aile etkisi ve etkilesiminin; kariyer planlama
(Hargrove ve dig., 2005; Hariko ve Anggriana, 2019; Penick ve Jepsen, 1992), kariyer
secimleri (Bregman ve Killen, 1999; Jungen, 2008; Palos ve Drobot, 20101; Tanhan ve
Yilmaz, 2017) ve kariyer gelisimleri (Bakir ve Biiyiikgoze-Kavas, 2021; Clutter, 2010;
Kutlu ve Apaydin, 2019; Middleton ve Loughead, 1993; Turner ve Lapan, 2002)
tizerindeki etkileri ile ilgili literatiirde farkli ¢alismalar yer almaktadir. Bu ¢caligmalardan
elde edilen bulgular, ailenin ¢ocuk ve ergenin kariyer gelisim siire¢lerinde 6nemli bir

yordayict oldugunu ortaya koymaktadir.

Tirkiye’ de liselere gegis siirecinde son yirmi yilda farkli sinav ve farkli gegis sistemleri
denenmis (Celik, 2011) ve hala her yil 6nemli sayida 6grenci gerek smav ile gerekse
sinavsiz yerlestirme ile ortadgretime gecis sancist yasamaktadir.

Tiirkiye’de 2018 yilindan bu yana uygulamada olan Liseye Gegis Sistemi (LGS) sadece
merkezi simavi degil, sinavsiz gecisi de i¢ine alan ve ortaokuldan ortadgretime gecisin
uygulandigi bir sistemdir. Bakanlik verileri yaklasik bir milyonu sinava giren toplamda
ise 1.236.000 sekizinci simif Ogrencisinin LGS ile ortadgretime gegis siirecinin
tamamlandigini ortaya koymaktadir (Milli Egitim Bakanligi, 2022).

Liseye Gegis Sistemi’ne iliskin veriler dikkate alindiginda liseye gegis siirecinde olan bu
ogrencilerin dogru ve etkili tercihler yapabilmesi adina kariyer planlama ve kariyer
farkindaligina yonelik kariyer gelisimi odakli calismalar 6nem kazanmaktadir.
Tiirkiye’de liseye gegis siirecinde olan ortaokul 6grencilerinin kariyer planlama ya da
kariyer gelisim siirecine iliskin ¢aligmalarin (Can ve Tayli, 2014; Yayla ve Bacanli, 2011)

ise sinirh sayida oldugu goriilmektedir. Bu baglamda, liseye gegis siirecindeki ortaokul
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ogrencilerinin Kariyer gelisim siireci, kariyer planlama ve kariyer karar1 verme konusunda

yasadiklar1 problemlerin dikkate deger oldugu diisiiniilmektedir.

Bu ¢alisma kapsaminda da liseye gecis asamasinda bulunan sekizinci sinif 6grencilerinin
kariyer planlarinda umut ve aile destegi gibi faktorlerinin roliiniin incelenmesine yonelik
bir aragtirma planlanmis ve bu dogrultuda umut ve aile destegi degiskenlerinin liseye
gecis asamasindaki Ogrencilerin kariyer planlarini ne diizeyde yordadigina iliskin

bulgularin ortaya konulmasi amacglanmistir.

YONTEM

Bu arastirmada umut ve aile destegi degiskenlerinin sekizinci siif 6grencilerinin kariyer
planlama siireci ile iliskisini incelenmeyi amaglamasi nedeni ile iliskisel modelde
tasarlanmustir. Iliskisel arastirmalar, en az iki degisken arasindaki korelasyonun

incelendigi calismalardir (Christensen ve dig., 2014).
Calisma Grubu

Aragtirma liseye gecis asamasinda olan Ogrencilerin kariyer planlama siireclerini
yordayict degiskenlerin incelenmesini amagladigindan arastirmanin calisma grubunu,
Nigde Il Merkezinde yer alan ortaokullarin sekizinci smiflarinda dgrenim goren ve
aragtirmaya goniillii olarak katilan, 639 6grenci olusturmaktadir. Arastirmaya katilan

ogrencilerin %52°si kiz, %48’1 erkektir.

Veri Toplama Araclan

Cocuklar I¢in Kariyer Gelisim Olcegi: Arastirmaya katilan Ogrencilerin kariyer
planlamaya verdikleri 6nemi belirlemek i¢in orijinali Schultheiss ve Stead (2004)
tarafindan gelistirilen ve Tiirk kiiltiiriine uyarlama c¢alismasi1 Bacanli ve digerleri (2007)
tarafindan yapilan “Cocuklar igin Kariyer Gelisimi Olgegi-(CKGO) nin 11 maddelik
‘Planlama’  alt boyutu kullanilmistir. CKGO’nin teorik temeli Super’mn (1990)
cocukluktaki kariyer gelisimi modeline dayandiriimistir. CKGO toplam 52 maddeden
olusan 3°lii likert tipi bir 8lgektir. Olgegin sekiz alt boyutu vardir. Olgekten alinan yiiksek
puan kariyer gelisimi diizeyinin yliksek, diisiik puan ise diisiik oldugunu géstermektedir.

Sekiz alt boyuttan olusan CKGO’niin ‘Planlama’ boyutu ¢ocuklarn gelecegi
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planlamalarinin 6nemini ortaya koymaktadir. Uyarlama caligmasinda bu boyutun i¢
tutarlik katsayist .81 bulunmustur. Yapilan arastirma kapsaminda da ‘Planlama’ alt
boyutunun i¢ tutarlik katsayisi hesaplanmis ve uyarlama g¢alismasinda oldugu gibi i¢

tutarlik katsayisinin .81 oldugu sonucuna ulasilmistir.

Cocuklarda Umut Ol¢egi: Cocuklarda umut dlgegi (CUO), Snyder ve digerleri (1997)
tarafindan gelistirilmis, Atik ve Kemer (2009) tarafindan Tiirk kiiltiiriine uyarlanmistir.
‘Amaca Giidiillenme’ ve ‘Amaca Ulasma Yollar1’ olarak iki boyuttan olusan dlgek, 8-16
yas araligindaki ¢ocuklara uygulanabilmektedir. Toplamda alt1 maddeden olusan 6l¢ek
6’11 likert seklinde derecelendirilmektedir. Olgekten alman en diisiik puan 6, en yiiksek
puan ise 36’dir. Snyder ve digerleri (1997) umut 6l¢eginin iki faktoriin toplamindan
olustugunu fakat bu faktorlerin ayr1 boyutlar olarak kullanilmamasi gerektigini bundan
dolay1 da sadece toplam oOl¢ek i¢in i¢ tutarlik katsayisinin hesaplanmasinin uygun

olacagini belirtmisledir.

Kariyer lliskin Ebeveyn Destegi Olgegi (KIEDO): Kariyer Iliskin Ebeveyn Destegi
Olgegi; ortaokul dgrencilerinin egitimsel ve mesleki gelisim konusunda algiladiklar:
ebeveyn destegini 6lgmek i¢in Turner ve digerleri (2003) tarafindan gelistirilmis, Giines
(2015) tarafindan Tiirk kiiltiiriine uyarlanmistir. KIEDO; 4 alt élgek ve 27 maddeden
olusan 5°1i likert tipi bir 6lgektir. Olgekte algilanan aile destegi; aragsal yardim (7 madde),
kariyere iliskin modelleme (7 madde), s6zel tesvik (6 madde), duygusal destek (7 madde)
olarak dort alt dlgekle dlgiilmektedir. Olgekten toplan puan almabilmekte ve dlgekten

alinan en yiiksek puan 135, en diisiik puan ise 27°dir.

Verilerin Analizi

Verilerin analizinde Coklu Dogrusal Regresyon Analizi Teknigi kullanilmistir. Veri seti,
regresyon analizinin varsayimlar1 olan; normallik, dogrusallik, esvaryanshilik, ug
degerler, hatalarin bagimsizligi, ¢coklu baglant1 ve tekillik agisindan kontrol edilmistir.
Normallik, dogrusallik ve esvaryanslilik i¢in artiklarin sagilim grafigi incelenmis ve bu
varsayimlarin karsilandig1 goriilmiistiir. Hatalarin bagimsizligin1 varsayiminin karsilanip
karsilanmadigin1 incelemek i¢in Durbin-Watson degerlerine bakilmis ve 1.89 degerinin

elde edildigi goriilmiistiir. Bu degerin ‘2’ civarinda olmasi, hatalarin birbirleriyle iligkisiz

USBED 2022 4(7) Fall/Giiz



Giircan SEKER

oldugunun bir gostergesidir. Coklu baglant1 ve tekillik probleminin olup olmadiginin
tespiti i¢in yordayici degiskenler arasi iliskiler ile tolerans ve VIF degerlerine bakilmistir.
Yapilan analizler sonucunda yordayici degiskenler arasi iliskinin orta diizeyde oldugu,
tolerans degerlerinin .10’dan kiiciik olmadig1 ve VIF degerlerinin de 10’dan biiyiik
olmadig1 goriilmistiir. Bu dogrultuda veri setine iliskin ¢oklu baglant1 ve tekillik
problemlerinin olmadig1 ve veri setinin regresyon analizine iliskin varsayimlari

karsiladig1 goriilmiistiir.

BULGULAR

Arastirmadan elde edilen verilerin analizi sonucunda ulasilan bulgular iki agamada el
alinmustir. Ik asamada dgrencilerinin kariyer planlama puanlari ile umut ve aile destegi
puanlar1 arasindaki korelasyon katsayilar1 incelenmis, ikinci asamada ise ¢oklu regresyon
analizinden elde edilen bulgular incelenmistir. Degiskenler arasindaki korelasyon

katsayilari tablo-1’de verilmistir.

Tablo 1.
Kariyer Planlama, Umut ve Aile Destegi Arasindaki Korelasyon Katsayilar
Umut Aile Destegi Kariyer Planlama
Umut 1
Aile Destegi 405 1
Kariyer Planlama 496 363 1
X 26.35 94.30 28.76
Ss 5.93 21.56 3.76

**p<.01

Tablo 1 incelendiginde kariyer planlama ile umut arasinda (r= .50, p<.01) ve kariyere

iligkin aile destegi (r =.36, p <.01) pozitif yonde anlaml bir iliski oldugu goriilmektedir.

Ikinci asamada ¢oklu regresyon analizine iliskin elde edilen bulgulara yer verilmis ve

regresyon analizi sonuglari tablo-2 ‘de verilmistir.
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Tablo 2.

Regresyon Analizi Sonuglar
Yordayict Degiskenler B SEB p
Umut .26 .03 A2*
Kariyer Iliskin Aile Destegi .03 .01 19*
R? .28
Adjusted R? 27
p<.05

Coklu regresyon analizi sonuglari incelendiginde; umut ve kariyere iliskin aile destegi
degiskenlerinin birlikte kariyer planlamasina iliskin varyansin %27’sini (Adjusted R? =

.27) acikladigi goriilmektedir.

Standartlastirilmamig regresyon katsayilari incelendiginde Umut (B =.26, t = 11.314) ve
kariyere iligkin aile desteginin (B = .034, t = 5.266) kariyer planlamasinin pozitif yonde

anlamli bir yordayicisi oldugu goriilmektedir.

Standartlastirilmis regresyon katsayilaria (f) iliskin veriler; umudun (B =.42) sekizinci
sinif 6grencilerinin kariyer planlamasinda kariyere iliskin aile destegine ( =.19) gore

daha 6nemli bir yordayici degisken oldugunu ortaya koymaktadir.
TARTISMA, SONUC VE ONERILER

Bu caligmada liseye gecis asamasinda olan sekizinci simif Ogrencilerinin kariyer
planlamasina verdikleri 6nemin yordayicilari olarak umut ve kariyer iligkin aile destegi
degiskenleri incelenmistir. Bu kapsamda, ¢coklu dogrusal regresyon analizi yapilmis ve
elde edilen bulgular; umut ve kariyere iligskin aile desteginin, sekizinci sinif 6grencilerinin
kariyer planlamaya verdigi onemin anlamli bir yordayicist oldugunu ortaya koymaktadir.
Diger bir ifade ile, liseye gecis siirecinde olan sekizinci smif Ogrencilerinin umut
diizeyleri ve kariyere iliskin aileden algiladiklar1 destek arttikca kariyer planlamasina

verdikleri 6nem de artmaktadir.
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Umudun, bireylerin yasamlarinda ¢ok yonlii etkileri olan bir kavram olarak, kariyer
gelisim siirecinde ele aliman 6nemli degiskenlerden biri oldugu sdylenebilir. Literatiirde
kariyer gelisim siirecinde umut ile iligkili oldugu diisiiniilen kariyer davranislar ile iliski
farkli ¢aligmalar (Akbulut, 2010; Brown ve dig., 2013; Hirschi ve dig., 2015; Kepir, 2011;
Sar1 ve Sahin, 2013; Sung ve dig., 2013) yer almakta ve bu caligsmalardan elde edilen
bulgular kariyere iligkin davraniglarin anlamli bir yordayicis1 oldugunu ortaya
koymaktadir. Umut degiskeninin kariyer planlamaya verilen 6nemi ne diizeyde
yordadigini ele alan bu ¢alismadan elde edilen 6nemli bir bulgu da, standartlastirilmis
regresyon katsayilarma iligkin elde edilen veriler dikkate alindiginda, kariyer planlama
siirecinde umudun kariyer iligskin aile destegine gore daha 6nemli bir yordayici degisken
oldugu bulgusudur.

Ailenin ¢ocuklarin kariyer gelisiminden dnemli bir rol oynadigi genel olarak kabul géren
bir olgudur (Whiston ve Keller, 2004). Ailelerin, ergenin kariyer gelisim siirecine
etkilerinin 6nemi bilinmesine ragmen, ailenin kariyer gelisim siirecine katkilari
konusunda kariyer alanina 0zgii niteliklerden ¢ok ailenin genel Ozelliklerine
odaklanmaktadir (Hargrove ve dig., 2005). Bununla birlikte ailenin kariyer gelisim
siirecine etki ve destegini ortaya kariyer alanina 6zgii 6lgeklerden elde verilerle ortaya
koyan ¢alismalardan (Dursun ve Kara, 2019; Fouad ve dig., 2016; Keller ve Whiston
2008; Michael ve dig., 2015; Tecimer, 2017; Turner ve Lapan, 2002; Turner ve dig.,
2003; Ulker, 2015) elde edilen bulgular, ailenin kariyer gelisim siirecinde énemli bir
yordayict degisken oldugunu ortaya koymaktadir. Bu ¢calismadan elde edilen bulgular da,
literatiirde yer alan bir¢ok calisma bulgusuna benzer sekilde, aile desteginin kariyer
planlama siirecine iligskin anlamli bir yordayici oldugunu gdstermektedir.

Tiirkiye’de liseye gecis siirecinde olan ortaokul &grencileri ilen yapilan c¢alismalarin
(Ocak ve dig., 2015; Oztiirk ve Aksoy, 2014; Sad ve Sahiner, 2016) smnav ve sinavin
igerigine yonelik degerlendirmeleri icerirken, ortaokul dénemindeki 6grencilerin kariyer
gelisim siireglerine yonelik ¢aligmalarin (Aktin, 2017; Bacanli ve Siiriicii, 2011; Can ve
Tayli, 2014; Isik, 2014; Siiriicii ve dig., 2015; Yayla ve Bacanli, 2011) smirh sayida
oldugu goriilmektedir. Bu baglamda, liseye gecis siirecindeki sekizinci smif

ogrencilerinin kariyer planlamaya verdigi dnemin yordayicilari olarak umut ve kariyere
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iligkin aile desteginin incelendigi bu ¢aligmanin literatiire 6nemli katki saglayacagi
diistiniilmektedir.

Yapilan bu arastirma bazi sinirliliklara sahiptir. Bu arastirmanin sinirliliklarindan birisi,
calisma grubuna kolay ulagimin saglanmasi amaci ile seckisiz olmayan ornekleme
yonteminin kullanilmis olmasi ve liseye ge¢is asamasinda olduklari diisiincesi ile
calismanin sadece sekizinci smif 6grencileri {izerinde yiiriitiilmiis olmasidir. Konuyla
ilgili yapilacak diger ¢alismalarin farkli simif diizeylerini de icermesi ve segkisiz
ornekleme yontemlerinin tercih edilmesi ve bunun yaninda 6grencilerin liseye gecis
stireci ile ilgili duygu ve diisiinceleri hakkinda derinlemesine bilgi alinabilmesi i¢in nitel

ya da karma yontem c¢aligmalarin tercih edilmesi bir 6neri olarak sunulabilir.
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Bu arastirmanin amaci, Tiirkiye’de toplumsal cinsiyet kavrami {izerine yapilan c¢alismalart cesitli
degiskenler agisindan analiz etmek ve yeni yapilacak olan galismalara farkli bakis agilar1 getirerek alana
katk1 saglamaktir. Arastirma icin Google Akademik ve YOK Ulusal Tez Veri Tabaninda “toplumsal
cinsiyet” ve “cinsiyet algis1” anahtar kelimeleri taratilmistir. Bu arastirmada egitim ve sosyal bilimler
alaninda 2007-2020 yillar1 ile sinirlandirilan, toplumsal cinsiyet kavramini konu alan 32 calisma
incelenmistir. Aragtirmalarin analizinde dokiiman analizi teknigi kullanilmistir. Aragtirma sonucunda; 2007
yilindan 2020 yilina kadar ilgili konuyla alakali ¢alismalarda artigin oldugu, 1 calisma disinda digerlerinin
Tiirkge dilinde yazildigi, ¢alisma grubunun biiyiik ¢ogunlugunu okul 6ncesi gocuklarinin olusturdugu,
konuyla ilgili ¢aligmalarin en fazla Marmara Bélgesi ve I¢ Anadolu Bolgesi’nde yiiriitiildiigii, en fazla
calisma yapilan iiniversitenin Hacettepe Universitesi oldugu, calismalarin ¢ogunda nicel yaklasimin
benimsendigi, veri toplama aract olarak siklikla 6lgek, veri analiz yontemi olarak da igerik analizinin
kullanildig: tespit edilmistir.
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An Investigation of Scientific Studies on the Concept of Gender in Turkey

Abstract

The aim of this study is to analyze studies on the concept of gender in Turkey in terms of various variables
and contribute to the field by introducing different perspectives on studies to be conducted. For the study,
the keywords “gender” and “gender perception” were searched in Google Scholar and CoHE National
Thesis Database. In the field of education and social sciences, 32 studies on the concept of gender, limited
to the years 2007-2020, were examined in this study. Document analysis technique was used in the analysis
of studies. As a result of the research, it was found that, from 2007 to 2020, there was an increase in the
studies on the relevant subject, all studies except one were written in Turkish, the majority of the study
group consisted of pre-school children, studies on the subject were mostly conducted in the Marmara
Region and Central Anatolia Region, and Hacettepe University was the university where the most studies
were carried out, the quantitative approach was adopted in most of the studies, scales were frequently used
as data collection tools, and content analysis was used as the data analysis method.

Key Words: Gender, concept of gender, document review, postgraduate study

GIRIS

Toplumsal cinsiyet algisi, toplumlarin kadina ve erkege yiikledigi rollerin toplum i¢in ne
ifade ettigidir. Toplumsal cinsiyet kadin ve erkegin kiiltiirel ve sosyal agidan
tanimlanmasidir. Toplumsal cinsiyet kavrami biyolojik farkliliklar degil, daha cok

toplumun bireyi nasil algilayip-gordiigii ve ne gibi davranislar sergilemesini bekledigi ile

ilgili degerler, yargilar ve rolleri igermektedir (Ecevit ve Karkiner, 2011).

Toplumsal cinsiyet ile cinsiyet kavrami birbirinden ayr1 iki kavramdir. Bilimsel
arastirmalarla bu ayrimin iizerinde ayrintili bir sekilde durulmasi 1970’11 yillara dayanir.
Bu konu iizerine yapilan arastirmalar 1990’11 yillarda yogunlasmis ve giiniimiize dogru
da artmaktadir. “Cinsiyet” ve “toplumsal cinsiyet” kavramlarmm ayrimi Diinya’da
oldugu gibi Tiirkiye’de de yenidir. Ingilizcede cinsiyet igin “sex”, toplumsal cinsiyet i¢in
“gender” terimleri kullanilmaktadir (Dokmen, 2009). Tirkge’de ise bu iki kavram

arasinda bu denli bariz bir fark yoktur.

Toplumsal cinsiyet rollerinin gelisiminde ailenin ve yakin ¢evrenin oldukga etkili oldugu
yapilan ¢aligmalarla ortaya konulmaktadir (Trommsdorff ve Iwawaki, 1989; Akt. Ozcan,
2012). Erken ¢ocukluk déneminde ¢ocuklar heniiz okula gitmezken toplumsal cinsiyete
iliskin rolleri aile ortaminda 6grenmeye baslarlar. Kiz ¢ocuklar sembolik oyunlarinda

daha ¢ok annelerinin rollerini taklit ederken erkek ¢ocuklar ise babalarinin rollerini taklit
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ederler. Ailelerin var olan cinsiyet algilarin1 dolayli olarak ¢ocuklarina aktardiklar1 da
goriilmektedir. Cevrenin ve ailenin yiikledigi cinsiyet kaliplarina gore de meslek

secimleri sekillenmektedir (Karabekmez, Yildirim, Ozyilmaz, Ellez ve Uner, 2018).

Okul oncesi egitim kurumuna giden ¢ocuklarin oyun ve oyuncak tercihleri konulu
calismalar incelendiginde, cocuklarin genellikle kendi cinsiyetindeki c¢ocuklar ile
etkilesimde olmayi tercih ettikleri goriilmiistiir. Cocuklarin tercih ettikleri ekinlikler i¢in
yapilan gozlemler sonucunda; kiz ¢ocuklarinin ¢ogunlukla resim yapma, oyuncak bebek
ile oynama, dramatik oyun merkezinde vakit gecirme, sohbet etme gibi etkinlikleri tercih
ettikleri; erkek ¢ocuklarinin ise puzzle ve bloklarla oynama, tehlikeli oyunlar olarak ele
aldigimiz bogusma, hirsiz-polis oyunu oynama, tamir aletleri ile oynama, direksiyon
kullanma gibi etkinlikleri daha ¢ok tercih ettikleri gézlemlenmistir. Ayrica aragtirmalar
cocuklarin oyun ve oyuncak tercihlerinde ebeveynlerini gozlemlemelerinin ve model
almalarinin, medyada yer alan ¢izgi filmlerin oldukga biiyiik bir etkiye sahip oldugunu

ortaya koymaktadir (Ciftci ve Ozgiin, 2010).

Sosyal 6grenme kuramcilarindan Bandura’ya gore ¢ocuklar i¢ine dogduklart diinyay1
gozlemleyip, taklit ederek kendilerinden beklenilen davranislar1 6grenirler. Cocuk; anne,
babasinin evdeki ve g¢evredeki rol dagilimlarini gézlemlere ve cinsiyetine dair hangi
ozellikleri ¢evre tarafindan kabul goriiyorsa o cinsiyet rollerini benimser ve kazanir
(Kilig, Beyazova, Akbas, Zara ve Serhatli, 2014). Bu kazanimlarin olusmasinda sosyal
normlarin yaninda, biligsel gelisim de etkendir. Biligsel gelisim anne karninda baglar ve
diizenli bir sekilde devam eder. Iki yasindaki ¢ocuklar belli vazife ve olgulari kadin ve
erkek cinsiyle 6zdeslestirmeye baslarlar. Ornegin yemek yapmak kadinla eslestirilirken,
araba silirmek erkekle eslestirilmektedir. Gelisimsel olarak cocuklar 3-4 yasina
geldiklerinde meslekleri, oyuncaklar1 ve etkinlikleri cinsiyete gore algilamaya baglarlar
(Ruble ve Martin, 1998; Signorella, Bigler ve Liben, 1993); 5 yasina geldiklerinde
cinsiyete ait roller daha ¢ok ayrintilanmaya baslar. Belirli karakter 6zelliklerinin gocuklar
arasinda erkeksi ve kadinsi olarak ayristirilmaya baslandig: goriiliir. Bu siire¢ 8-9 yas
civarinda tamamlanmaya baglamakta ve toplumsal cinsiyet rollerine dair bilgi tam olarak

gelismis olmaktadir (Martin, 1993).
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8-9 yasindan sonra bir¢ok ¢ocuk kalip yargilardan siyrilarak cinsiyet rollerine daha esnek
bakabilmektedir. Baz1 davranislarin belli bir cinsiyet tarafindan daha c¢ok yerine
getirildigini gorseler bile, bu davraniglarin hem kadinlar hem de erkekler tarafindan
yapilabilecegini kabul etme egilimleri artar (Kilig, vd., 2014). Ergenlik donemine
gelindiginde ise, karsi cinsle iligkilerin artmasi cinsiyete dair olugturulmus kalip yargilara
uygun davranilmasini destekler. Ergenlik doneminde bireysel farkliliklarin fark
edilmesiyle cinsiyete ait kalip yargilarin esneklik kazanmaya basladigi goriiliir. Ancak
tim bunlara ragmen toplum tarafindan beklenen cinsiyet rollerine uygun davraniglarin,
ergenlerin davraniglarinda etkili oldugu goriiliir (Carter ve Patterson, 1982; Eccles, 1987,
Hill ve Lynch, 1983; Katz ve Ksansnak, 1994; Simmons ve Blyth, 1987; Stoddart ve
Turiel, 1985).

Arastirmanin Amaci

Bu arastirma, Tirkiye’de “toplumsal cinsiyet” kavrami {iizerine yapilan bilimsel
calismalarin ¢esitli degiskenler acisindan analizini yaparak yeni caligmalara farkli bakis

acilar1 getirerek alana katki saglamay1 amaglamaktadir. Bu amag¢ dogrultusunda;

1. Toplumsal cinsiyet kavrami ile ilgili yapilan caligmalarin makale-lisansiistii tez

dagilimi nasildir?

2. Toplumsal cinsiyet kavramu ile ilgili yapilan lisansiistii tezlerin tiiriine gére dagilimi

nasildir?
3. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢alismalarin yillara gére dagilimi nasildir?

4. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢aligmalarin yazildig: dile gére dagilimi

nasildir?

5. Toplumsal cinsiyet kavrami ile ilgili yapilan ¢aligmalarin ¢alisma grubuna gore

dagilim1 nasildir?

6. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢alismalarin yiiriitiildiigii iiniversitelere

gore dagilimi nasildir?

7. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢aligmalarin yiriitiildiigii temel alanlara

gore dagilimi nasildir?
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8. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢caligmalarin ¢aligsma gruplarinin bolgelere

gore dagilimi nasildir?

9. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢alismalarin ¢alisma gruplarinin illere

gore dagilimi nasildir?

10. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢aligmalarin arastirma tiirlerine gore

dagilimi nasildir?

11. Toplumsal cinsiyet kavramui ile ilgili yapilan ¢alismalarda kullanilan veri toplama

araclarinin dagilimi nasildir?

12. Toplumsal cinsiyet kavramu ile ilgili yapilan ¢aligmalarin veri analizinde kullanilan

istatistiksel yontemlerin dagilimi nasildir?
Arastirmanin Onemi

Alan yazin taramasinda toplumsal cinsiyet kavrami konusunda lisansiistii tezleri ve
makaleleri igceren bilimsel ¢alismalara yonelik gilincel bir dokiiman analizi ¢alismasina
rastlanmamistir. Giincel verilere ulasabilmek amaciyla 2007-2020 yillar1 arasinda
Tiirkiye’de toplumsal cinsiyet kavrami lizerine yapilan bilimsel ¢aligmalar1 detayli bir
sekilde incelemeyi amaglayan bu c¢alismanin alan yazima yeni bir bakis agisi

kazandiracag diistiniilmektedir.

YONTEM

Bu boliimde; arastirmanin modeli, evren ve Orneklem, verilerin toplanmasi ve analiz

edilmesine yer verilmistir.
Arastirma Modeli

Bu arastirma, Tiirkiye’de egitim ve sosyal bilimler alaninda yapilmis toplumsal cinsiyet
kavramini ele alan bilimsel arastirmalarin tematik dagilimlarini ortaya koydugundan
betimsel nitelikte olup, tarama modelindedir. Betimsel arastirmalar; varliklarin, olaylarin,
objelerin, kurumlarin, gruplarin ne oldugunu betimleyip, aciklayarak onlart 1iyi
anlayabilme ve gruplayabilme olanagi saglanir; ayrica aralarindaki iligkiler de belirlenmis

olur (Kaptan, 1998).
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Evren ve Orneklem

Aragtirmada, Tirkiye’de toplumsal cinsiyet kavrami ile ilgili yapilan bilimsel
caligmalarin incelenmesi amaglandigindan arastirmanin evreni, Google Akademik ve
YOK Ulusal Tez veri tabaninda “toplumsal cinsiyet” ve “cinsiyet algisi” anahtar
kelimelerinin taratilmasiyla tespit edilen bilimsel ¢alismalardan olusmaktadir.
Aragtirmanin 6rneklemi ise egitim ve sosyal bilimler alaninda, 2007-2020 yillar1 arasinda

Tiirkiye’de yapilmis toplumsal cinsiyet kavramini inceleyen 32 arastirmadan olusmustur.
Verilerin Toplanmasi ve Analizi

Bu arastirmada veri toplama yontemi olarak dokiiman analizi kullanilmistir. Nitel
arastirma yontemlerinden biri olan dokiiman analizi, yazili belgelerin icerigini detayli ve
sistematik olarak analiz etmek icin kullanilir (Wach, 2013). Analizin ilk asamasinda YOK
ulusal tez veri taban1 ve Google Akademik elektronik veri tabanindan ulasilabilen tez ve
makaleler bilgisayar ortamima aktarilmistir. ikinci asamasinda arastirmaci tarafindan
olusturulan Arastirma inceleme Formu’na gore basliklara ayrilip incelenmistir. Arastirma
inceleme formunda; makalelerin ve lisansiistii tezlerin dagilimi, lisansiistii tezlerin tiirleri,
caligmalarin yillari, ¢alismalarin dilleri, ¢alisma gruplari, calismalarin yiirttiildigi
tniversiteler ve temel alanlar, caligmalarin gerceklestirildigi bolgeler ve iller,
arastirmalarin tiirleri, kullanilan veri toplama araglar1 ve veri analizinde kullanilan
istatistiksel yontemler konulari ele alinmistir. Bu forma gore ¢alismalar ¢oziimlenmistir.
Bilimsel calisma konularinin ¢oziimlenmesinde ise arastirmaci ile beraber bir alan
uzmaninin goriisleri alinarak icerik analizi yontemi kullanilmistir. Icerik analizi, verilerin
detayli analizinin yapilmasin1 ve elde edilen verileri agiklayabilecek kavramlara ve
iligkilere ulasmay1 amaglar (Yildirrm ve Simsek, 2008). Verilerin ¢dziimlenmesinde
frekans ve yiizde degerleri kullanilmistir. Verilerin ¢éziimlenmesinin son asamasinda da

bulgular yorumlanmaistir.

BULGULAR

Tiirkiye’de “toplumsal cinsiyet” kavrami ile ilgili yapilan bilimsel c¢alismalarin
incelenmesi sonucunda asagidaki bulgular elde edilmistir. Elde edilen bulgular tablolar
halinde sunulmustur.
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Toplumsal Cinsiyet Kavramu ile Tlgili Yapilan Cahsmalarin Makale-Lisansiistii Tez
Dagilimina iliskin Bulgular

Sekil 1’den de anlasilacagi iizere, 2007-2020 yillar1 arasinda yapilan 32 bilimsel
arastirmanin 18’inin (%56,2) tez, 14 liniin (%43,8) ise makale oldugu goriilmistiir.

MAKALE

Sekil 1. Makale-Lisansiistii Tez Dagilimi

Toplumsal Cinsiyet Kavram fle Tlgili Yapilan Lisansiistii Tezlerin Tiiriine Gore
Dagihmina iliskin Bulgular

Sekil 2’de goriildiigii gibi toplumsal cinsiyet algist {izerine yapilan 18 lisansiistii tezin
14’tnlin  (%77,8) yiiksek lisans tezi, 4’lniin (%22,2) ise doktora tezi oldugu
belirlenmistir.
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Incelenmesi

YUKSEK DOKTORA
LISANS

Sekil 2. Lisansiistii Tezlerin Tiiriine Gore Dagilumi

Toplumsal Cinsiyet Kavram 1ile ilgili Yapilan Calismalarin Yillara Gére

Dagihmina iliskin Bulgular

Tablo 1’den de anlasilacag tizere, incelenen arastirmalarin 1’1 (%3,1) 2007 yilinda, 1’1
(%3,1) 2008 yilinda, 2’si (% 6,3) 2010 yilinda, 1’1 (%3,1) 2011 yilinda, 1’1 (% 3,1) 2012
yilinda, 3’1 (% 9,4) 2014 yilinda, 1’1 (% 3,1) 2015 yilinda, 3’1 (% 9,4) 2017 yilinda, 7’si
(%21,9) 2018 yilinda, 9’u (%28,1) 2019 yilinda ve 3’i (%9,4) ise 2020 yilinda
yazilmistir. 2009, 2013 ve 2016 yillarinda konuyla ilgili ¢aligmaya rastlanmamagtir.

Tablo 1.

Calismalarin Yillara Gore Dagilini

Tez
Yillar Yiiksek Lisans Doktora Makale Toplam

f % f % f % f %
2007 0 0,0 0 0,0 1 6,7 1 3,1
2008 1 7,7 0 0,0 0 0,0 1 31
2010 1 7,7 1 25,0 0 0,0 2 6,3
2011 0 0,0 0 0,0 1 6,7 1 3,1
2012 1 7,7 0 0,0 0 0,0 1 3,1
2014 0 0,0 1 25,0 2 13,3 3 9,4
2015 1 7,7 0 0,0 0 0,0 1 3,1
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2017 0 0,0 0 0,0 3 20,0 3 9,4
2018 2 15,4 1 25,0 4 26,7 7 21,9
2019 6 46,1 1 25,0 2 13,3 9 28,1
2020 1 7,7 0 0,0 2 13,3 3 9,4
Toplam 13 100,0 4 100,0 15 100,0 32 100,0

Toplumsal Cinsiyet Kavram Tle flgili Yapilan Cahsmalarin Yazildigi Dile Gore
Dagihmina iliskin Bulgular

Sekil 3’te goriildiigii iizere ¢aligmalarm yalmzca 1°i (%3,1) Ingilizce, geri kalan 31
(%96.9) calisma ise Tiirkce hazirlanmustir. Ingilizce yazilan galisma bir doktora tezidir
ve tiim lisansiistii tezler arasinda %5,9’luk bir orana sahiptir.

TURKCE INGILiZCE

Sekil 3. Calismalarin Yazildigi Dile Gére Dagilimi

Toplumsal Cinsiyet Kavramu Ile lgili Yapilan Calismalarin Cahsma Grubuna Gére
Dagihmina iliskin Bulgular

Sekil 4’te goriildiigii gibi incelenen galismalarin 6’s1 (%18,8) okul 6ncesi 6grencileriyle,
5’1 (%15,6) okul oncesi Ogrencileri ve ebeveynleriyle, 3’i (% 9,4) 6gretmenlerle, 4’1
(%12,5) brans kitaplariyla, 5’1 (%15,6) ilkogretim ve ortadgretim Ogrencileriyle, 3’1
(%9.,4) lisansiistii calismalariyla, 1’1 (% 3,1) 18 yas iizeri bireylerle ve 5’1 (%15,6) lise
ogrencileriyle ilgili olarak yapilmistir.
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Sekil 4. Calismalarin Calisma Grubuna Gore Dagilini

Toplumsal Cinsiyet Kavramm 1le Tlgili Yapilan Calsmalarin Yiiriitiildiigii
Universitelere Gore Dagilmina iliskin Bulgular

Calismalarin hangi tiniversitelerde yiiriitiildiigiine dair yiizde ve frekans bilgileri Tablo
2’de verilmistir. Tabloya gore konuyla ilgili en fazla ¢aligmasi bulunan tniversite %12,5
orantyla Hacettepe Universitesi’dir.

Tablo 2.

Calismalarin Yiiriitiildiigii Universitelere Gore Dagilimi

Tez

Universite Yiiksek Lisans ~ Doktora Makale Toplam
f % f % f % f %
Dogu Akdeniz Uni. 1 71 0 00 0 0,0 1 3,1
Akdeniz Universitesi 1 7,1 0 0,0 0 0,0 1 3,1
Istanbul Ticaret Uni. 1 7,1 0 0,0 0 0,0 1 3,1
Hacettepe Universitesi 0 0,0 2 50,0 2 14,3 4 12,5
Dokuz Eyliil Uni. 2 14,3 0 00 0 0,0 2 6,3
Gazi Universitesi 0 0,0 2 50,0 0 0,0 2 6,3
Uskiidar Universitesi 1 7,1 0 0,0 0 0,0 1 3,1
Selguk Universitesi 1 71 0 00 0 0,0 1 3,1
Firat Universitesi 0 00 0 00 1 7,1 1 3,1

USBED 2022 4(7) Fall/Giiz



Biisra Nur BAYRAKLILAR & Bengii TURKOGLU

Sakarya Universitesi 0 0,0 0 00 1 7,1 1 3,1
Uludag Universitesi 0 0,0 0 00 1 7,1 1 3,1
Cukurova Universitesi 0 0,0 0 0,0 1 7,1 1 3,1
Ondokuz May1s Uni. 2 14,3 0 00 0 0,0 2 6,3
Manisa Celal Bayar Uni. 1 7,1 0 00 0 0,0 1 3,1
Mersin Universitesi 1 7,1 0 0,0 1 7,1 2 6,3
Istanbul Universitesi 2 14,3 0 0,0 0 0,0 2 6,3
Afyon Kocatepe Uni. 1 71 0 00 1 7.1 2 6,3
Pamukkale Universitesi 0 00 0 00 1 7.1 1 3,1
Necmettin Erbakan Uni. 0 00 0 00 1 7.1 1 3,1
KTO Karatay Uni. 0 00 0 00 1 7.1 1 3,1
Istanbul Bilgi Uni. 0 0,0 0 00 1 7,1 1 3,1
Adnan Menderes Uni. 0 0,0 0 0,0 1 7,1 1 3,1
Ankara Universitesi 0 0,0 0 0,0 1 7,1 1 3,1
Toplam 14 100,0 4 1000 14 100,0 32 1000

Toplumsal Cinsiyet Kavram ile Tlgili Yapilan Calismalarin Yiiriitiildiigii Temel
Alanlara Gore Dagihmina iliskin Bulgular

Sekil 5’ten de anlasilacagi lizere ¢alismaya dahil edilen 32 ¢alismanin 19’u (%59,4)
egitim bilimleri, 13’0 (%40,6) sosyal bilimler temel alanlarinda yapilmstir.
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19
13 I

Incelenmesi

SOSYAL EGITIM
BILIMLER BILIMLERI

Sekil 5. Calismalarin Yiiriitildiigii Temel Alanlara Gére Dagilimi

Toplumsal Cinsiyet Kavrami Ile ilgili Yapilan Cahismalarin Calisma Gruplarinin
Bilgelere Gore Dagihmina iliskin Bulgular

Sekil 6’da arastirmalarin calisma gruplarimin bdlgelere gére dagilimi incelendiginde;
Marmara Bélgesinde 8 (%25,0), i¢ Anadolu Bélgesinde 8 (%25,0), Akdeniz Bélgesinde
5 (%15,6), Ege Bolgesinde 5 (%15,6), Karadeniz Bolgesinde 5 (15,6) ve calismalardan
I’inin (%3,2) ise tiim bolgelerde yapildig: belirlenmistir.

OFrRLrNWPkAUUIOONO©

Sekil 6. Calisma Gruplarimin Béolgelere Gore Dagilinmi
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Toplumsal Cinsiyet Kavramn fle Ilgili Yapilan Calismalarin Calisma Gruplarinin
illere Gore Dagihmina iliskin Bulgular

Calisma gruplarinin illere gore dagilimina dair yiizde ve frekans bilgileri Tablo 3’de
verilmistir. En fazla ¢alismanin yapildig1 sehir %12,90 oraniyla Istanbul’dur.

Tablo 3.

Calisma Gruplarimin Illere Gore Dagilim

Toplam
Sehir
f %

Istanbul 4 12,9
Ankara 3 9,7
[zmir 2 6,5
Kocaeli 2 6,5
Samsun 2 6,5
Sinop 2 6,5
Mersin 2 6,5
Konya 2 6,5
Manisa 1 3,2
Denizli 1 3,2
Adana 1 3,2
Bursa 1 3,2
Zonguldak 1 3,2
Sakarya 1 3,2
Afyon 1 3,2
Kibris 1 3,2
Antalya 1 3,2
Tirkiye'nin Orta Batisinda Bulunan Bir Sehir 1 3,2
Nevsehir, Nigde, Aksaray 1 3,2
Adana, Adiyaman, Afyon, Agri, Amasya, Ankara, Antalya, Aydin,

Balikesir, Batman, Bitlis, Bursa, Canakkale, Denizli, Diyarbakir, 1 39

Edirne, Erzincan, Erzurum, Eskisehir, Gaziantep, Hatay, Istanbul,

Izmir, Kars, Kayseri, Kirikkale, Kirsehir, Kocaeli, Konya, Malatya,
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Mardin, Mersin, Mus, Nevsehir, Ordu, Sivas, Sanlwurfa, Tekirdag,
Trabzon, Van, Yozgat

Toplam 31 100,0

Toplumsal Cinsiyet Kavram Ile Tlgili Yapilan Cahsmalarin Arastirma Tiirlerine
Gére Dagilimina Iliskin Bulgular

Sekil 7 incelendiginde ¢alismalarin 19°unda (% 59,37) nitel yontem, 10’unda (% 31,2)
nicel yontem, 3’iinde (% 9,37) ise karma yontem kullanildig: tespit edilmistir.

NIiCEL NITEL KARMA

Sekil 7. Calismalarin Arastirma Tiirlerine Gore Dagilimi

Toplumsal Cinsiyet Kavramm ile Tlgili Yapilan Calismalarda Kullamilan Veri
Toplama Araclarimin Dagilimina iliskin Bulgular

Sekil 8 incelendiginde; ¢alismalarda en fazla kullanilan veri toplama araglarinin; 6lgek
(%25,0) ve form (%22,5) oldugu tespit edilmistir. Ayrica ¢alismalarda veri toplama araci
olarak dokiiman taramasi (%12,5), goriisme (%10,0), anket (%10,0), gozlem (%7,5),
envanter (%5,0), miilakat (%2,5), kurgusal senaryo teknigi (%2,5) ve odak grup
tartismasina da (%2,5) yer verilmistir.
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Sekil 8. Calismalarda Kullanilan Veri Toplama Araglarimin Dagilimi

Toplumsal Cinsiyet Kavramm fle flgili Yapilan Cahsmalarin Veri Analizinde
Kullanilan Istatistiksel Yontemlerin Dagihmina iliskin Bulgular

Ornekleme dahil edilen aragtirmalarin veri analizinde kullanilan istatistiksel yontemlerin
dagilimina iligkin frekans ve ylizde degerleri Tablo 4’te gosterilmistir. Frekans degerleri
incelendiginde en fazla kullanilan yOntemin igerik analizi (%25,0) oldugu tespit
edilmistir.

Tablo 4.

Veri Analizinde Kullamilan Istatistiksel Yontemlerin Dagilimi

Istatiksel Y&ntemler Toplam
f %

Icerik Analizi 9 25,0
Betimsel Analiz 8 22,1
ANOVA (Tek Yonlii Varyans Analizi) 4 11,1
T-Testi 4 11,1
Mann Whitney-U Testi 3 8,3
Korelasyon Analizi 2 5,6
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Faktor Analizi 2 5,6
Ki Kare Analizi 2 5,6
Kruskal Wallis-H Testi 1 2,8
Tukey Testi 1 2,8
Toplam 36 100,0

SONUC, TARTISMA VE ONERILER

Bu arastirmada, Tiirkiye’de egitim ve sosyal bilimler alaninda yazilmis olan toplumsal
cinsiyet kavramu ile ilgili makalelerin ve lisansiistii tezlerin dagilimi, lisansiistii tezlerin
tirleri, calismalarin yillar, c¢alismalarin dilleri, c¢aligma gruplari, c¢alismalarin
yuritildigi iiniversiteler ve temel alanlar, ¢alismalarin gergeklestirildigi bolgeler ve
iller, aragtirmalarin tiirleri, kullanilan veri toplama araclari ve veri analizinde kullanilan
istatistiksel yontemler incelenerek ulasilan bulgular sonucunda arastirma egilimlerinin

belirlenmesi amaglanmistir. Bu amag, dogrultusunda asagidaki sonuglara ulagilmastir:

Incelenen bilimsel arastirmalarm 18’i lisansiistii tez, 14’{i ise makaledir. Lisansiistii
tezlerin 14’1 yiiksek lisans 4’1 doktora tiiriinde hazirlanmistir. Arastirmaya dahil edilen

caligmalarin biiyiik cogunlugunu ise ytiksek lisans tezleri olusturmaktadir.

Arastirmaya dahil edilen ¢aligmalarda 2007 yilindan 2020 y1ilina kadar toplumsal cinsiyet
kavrami iizerine yapilan calismalarda bir artisin oldugu tespit edilmistir. En fazla
calismanin 2019’da yapildig1 goriilmektedir. 2020 yilinda ise {i¢ adet g¢aligmaya
rastlanmistir. Toplumsal cinsiyet kavrami ile ilgili sayica her yil arig gosteren bilimsel
caligmalarin 2020’de azalmasinin sebebinin ise iilkemizi ve tiim diinyay1 etkisi altina alan

Covid-19 viriisiinden kaynaklandigi diistiniilmektedir.

Incelenen arastirmalarin 1’1 disinda hepsi Tiirkce dilinde yazilmistir. Yalnizca 1 ¢alisma
Ingilizce dilinde yazilmstir. Ingilizce yazilan calismanin da doktora tezi olup Hacettepe

Universitesi’nde yiiriitiildiigii belirlenmistir (Séylemez, 2010).

Incelenen calismalarda okul dncesi 6grencileriyle, hem okul éncesi 6grencileri hem de

ebeveynleriyle, 0Ogretmenlerle, brans kitaplariyla, ilkogretim ve ortadgretim
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ogrencileriyle, lisansiistii ¢aligmalariyla, 18 yas iizeri bireylerle ve lise 6grencileriyle
calismalar yapilmustir. Incelenen calismalarin biiyiik ¢cogunlugunun 6rneklemini okul
oncesi ¢ocuklar1 olusturmaktadir (Almiray Soylemez, 2019; Ata Dogan, Atis Akyol ve
Giiney Karaman, 2018; Bayramoglu, 2015; Karabekmez vd., 2018; Keser ve Ozer, 2020;
Menekse, 2019; Unlii, 2012). En az calisilan 6rneklem grubu ise 18 yas ve iizeri
bireylerdir (Saral, 2018).

Incelenen arastirmalarin 23 farkli {iniversitede yiiriitiildiigii belirlenmistir. Bu
calismalarin bazilar ortak ¢calismalar oldugu i¢in ¢alismalar yiiriitiilen iki tiniversitede de
gosterilmigtir.  Yapilan arastirmalarin  yiiriitildiigli  {Universitelere  bakildiginda
calismalarin en fazla yapildigi liniversitenin; 2 bilimsel makale, 1 yiiksek lisans tezi ve 1
doktora teziyle Hacettepe Universitesi oldugu goriilmiistiir (Ata Dogan vd., 2018; Coban
ve Koyuncu, 2019; Yagan Giider, 2014; Yildiz, 2019).

Incelenen arastirmalar, egitim bilimleri ve sosyal bilimler temel alanlarinda yapilan
calismalardir. Yapilan calismalarda; temel egitim, egitim yonetimi (Kilavuz, 2019),
Ingiliz dili egitimi (S6ylemez, 2010), Tiirk¢e egitimi, sosyal bilgiler egitimi (Balc1 ve Sel,
2017; Demirel, 2010), egitim programlar ve 8gretimi (Ulker ve Tanrisevsin, 2019) olmak
tizere 19 tane galigmanin egitim bilimlerinde yapildig1 ortaya ¢ikmistir. Sosyal bilimler
alaninda yapilan ¢caligsmalarin ise 13 tane oldugu ve bu ¢alismalarin; aile danismanlig1 ana
bilim dali (Menekse, 2019), klinik psikoloji anabilim dali (Saral, 2018), kadin ve aile
arastirmalart anabilim dali (Almiray Soylemez, 2019; Demirtas, 2019; Durmaz, 2019;
Gokcan, 2018), turizm bilim dali (Durmaz, 2020), sosyoloji bilim dali (Budak ve
Kiiciiksen, 2017; Vatandas, 2007) gibi farkli alanlarda yapilan c¢alismalar oldugu
goriilmiistiir. Toplumsal cinsiyet esitsizliklerinin giderilmesi ve biitiiniiyle sona
erdirilmesi bakimindan egitim, biiylik bir 6neme sahiptir. Bu nedenle son yillarda egitim
alaninda toplumsal cinsiyet kavramina yoOnelik bilimsel ¢alismalara daha fazla yer

verildigi diisiiniilmektedir.

Arastirmalar tlirlerine gore incelendiginde arastirmalarin ¢ogunda nitel arastirma
yontemlerinin (Almiray Soylemez, 2019; Coban ve Koyuncu, 2019; Demirel, 2010;
Durmaz, 2019; Durmaz, 2020; Karabekmez vd., 2018; Kilavuz, 2019; Yagan Giider,
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2014); daha sonra nicel arastirma yontemlerinin (Arabacioglu ve Kahraman, 2017,
Bayramoglu, 2015; Kacar, 2019; Menekse, 2019; Yildiz, 2019; Yorganci, 2008)
kullanildig1 tespit edilmistir. Karma yontem ise ¢ok az kullanilmistir (Karagali Taze,
2018; Sdylemez, 2010; Ulker ve Tanrisevsin, 2019). Nitel yontemlerin daha fazla tercih
edilmesinin sebebi olarak, nitel arastirmalarin sosyal bilimlerde daha esnek sonuglar
vermesi, derinlemesine aragtirmalar yapmaya firsat tanimasi, daha agiklayici ve ayrintili

sonuglara ulasabilme imkani sunmasi olarak diisiiniilebilir (Yildirim, 1999).

Caligma gruplarinin bolgelere gore dagilimina bakildiginda, arastirmalarin cogunlugunun
Marmara Bolgesi’nde ve I¢ Anadolu Bélgesi’nde yapilmis oldugu tespit edilmistir. Bu
bolgelerde daha ¢ok calisma yapilmasinin sebebinin bolgelerde bulunan sehirler oldugu
diisiiniilmektedir. Marmara Bolgesi’nde Istanbul ilinin, I¢ Anadolu Bélgesi’nde Ankara
ilinin bulunmasi; bu sehirlerde diger sehirlere gore koklu iiniversitelerin daha fazla
bulunmasi ve biiyliksehir olduklari i¢in niifustan kaynakli daha fazla ¢aligma grubuna
ulagabilme imkaniyla daha fazla bilimsel c¢alismanin yapilmasina olanak sagladigi

diisiiniilmektedir (Ahi ve Kildan, 2013; Yesilyurt, 2018).

Incelenen galigmalarin yapildig: illere bakildiginda, en fazla ¢alismanin Istanbul ilinde
yapilmis oldugu, daha sonra Ankara ve Izmir illerinin geldigi goriilmektedir. En fazla
caligmanin Istanbul ilinde yapilmasimnin sebebi olarak Istanbul’un biiyiiksehir olmasimndan
kaynakli niifusunun kalabalik oldugu ve bu yiizden yapilan ¢aligmalarda yogunlugun bu
sehirde oldugu diisliniilmektedir. Ayrica bu illerde koklii tiniversitelerin bulunmasinin da
bu sehirlerde daha ¢ok bilimsel ¢alisma yapilmasini arttirdigi diistiniilmektedir (Ahi ve
Kildan, 2013; Yesilyurt, 2018).

Calismalarda kullanilan veri toplama araglari incelendiginde; en fazla kullanilan veri
toplama aracinin dlgekler oldugu goriilmiistiir. Olgekleri, formlar takip etmektedir. Olgek
ve formlarin daha fazla kullanilmasinin sebebinin, nicel arastirmalarda daha kolay ve
pratik veri toplama imkani saglamasi oldugu diisiiniilmektedir. En az kullanilan veri
toplama araglarinin ise miilakat, kurgusal senaryo teknigi ve odak grup tartismasi oldugu
goriilmektedir. Bu nitel veri toplama araglarinin ise daha fazla zaman alan veri toplama

araclar1 olmasindan kaynakli olarak daha az kullanildig1 diisiiniilmektedir.
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Arastirmalarda verilerin analizinde kullanilan yontemlere bakildiginda; en fazla icerik
analizinin, daha sonra betimsel analizin kullanildig1 gériilmektedir. Incelenen
caligmalarin ¢ogunlugunun nitel olmasi elde edilen verilerin analizinde nitel veri analiz
yontemlerinin kullanilmasin1 da zorunlu kilmaktadir. Arastirmacilarin siklikla igerik
analizini tercih etmelerindeki sebebin, birbirine benzeyen verileri belirli tema ve
kavramlar igerisinde baglanti kurarak okuyucularin daha rahat anlayacagi sekilde
diizenlemeye ve yorumlamaya olanak saglamasi oldugu diistiniilmektedir. Bu diisiinceyi

destekleyen caligmalar da mevcuttur (Karabekmez vd., 2018).

Bu arasgtirma ile Tiirkiye’de “toplumsal cinsiyet” kavrami tiizerine yapilan bilimsel
calismalar ¢esitli degiskenler agisindan analiz edilmis ve bu dogrultuda ¢esitli onerilerde

bulunulmustur.

Tiirkiye’de 2007-2020 yillart arasinda yapilan bilimsel ¢aligmalarin incelenmesi
sonucunda bu yillar arasinda 14 yiiksek lisans tezi, 4 doktora tezi ve 14 bilimsel makale
olmak iizere toplam 32 adet lisansiistli bilimsel ¢alisma yapildig1 belirlenmistir. Ancak
13 yilda toplumsal cinsiyet kavrami iizerine yapilan ¢aligmalarin nicelik olarak yeterli
olmadig1 sonucuna ulagilmistir. Bu konuda yapilacak ¢aligsmalarin arttirilmasinin bilimsel

caligmalara daha fazla katk: saglayacag diisiiniilmektedir.

Toplumsal cinsiyet egitimi konusunda egitimin temel uygulayicilar1 olan dgretmenlere
hizmet i¢i egitimler, 6gretmen adaylara egitim fakiiltelerinde dersler ve ebeveynlere
konferanslar vasitasiyla biling kazandirilabilir ve bu konuda ¢ocuklar1 desteklemeleri

hususunda tesvik edilebilirler.

Gelisimin en kritik asamasi ve cinsiyet algisinin kazanilmasinda en elverisli siire¢ olarak
kabul edilen okul dncesi donemde de arastirmalara yer verilmesi Onerilmektedir. Bu
sayede yapilacak yeni arastirmalar okul Oncesi alan yazinina katki saglayip yeni

arastirmacilara da yol gosterici olacaktir.

Inceleme sonucunda dogu illerinde yapilmis olan bir ¢alismaya rastlanmamustir. Giiney
Dogu Anadolu ve Dogu Anadolu Bolgelerinde de toplumsal cinsiyet kavramina yonelik

caligmalarin yapilmasi 6nerilmektedir.
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Bir Universitede Ogrenim Goren Hemsirelik Ogrencilerinin

Toplumsal Cinsiyet Rollerine iliskin Tutumlar1®

Aykut AYDIN? ve Aylin AYDIN SAYILAN?

Oz

Bu calismada, hemsirelik Ogrencilerinin toplumsal cinsiyet rollerine iligkin tutumlarinin
belirlenmesi amaglandi. Tanimlayici nitelikte olan arastirmanin evrenini 2021-2022 yili bahar
doneminde bir iniversitenin hemgirelik boliimiinde egitim goren 408 Ggrenci olusturdu.
Arasgtirmada 6rneklem se¢imine gidilmemis olup, calismaya 312 6grenci alindi. Veriler, bilgi
formu” ve Toplumsal Cinsiyet Rolleri Tutum Olgegi kullanilarak toplandi. Say1 ve yiizdelik
hesaplari, aritmetik ortalama, Mann Whitney U testi, Kruskal Wallis Testi ve Spearman
korelasyon analizi kullamilarak, istatistiksel anlamlilik p<0.05 diizeyinde kabul edildi.
Arastirmaya katilan 6grencilerin yag ortalamasimin 21.294+1.99 (min.18; mak.29), %81.1’inin
kadin oldugu, Toplumsal Cinsiyet Rolleri Tutum Olgegi toplam puan ortalamasinin 162.75+19.93
oldugu saptandi. Kadin olan, ¢ekirdek aile tipine sahip ve Marmara Bolgesi’nde yasayan
ogrencilerin 6l¢ek puan ortalamalarinin istatistiksel anlamli olarak daha yiiksek oldugu belirlendi.
Bu ¢alismada, hemsirelik 6grencilerinin toplumsal cinsiyet rollerine iligskin esitlik¢i bir tutum
sergiledikleri goriildii. Miifredat programinda, kadinlarin toplumdaki 6nemli rollerinin 6n plana
¢ikarilmasina iliskin derslerin bulunmasi ve farkindalik yaratilmasi 6nerilebilir.
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Bir Universitede Ogrenim Goren Hemsirelik Ogrencilerinin Toplumsal Cinsiyet
Rollerine fliskin Tutumlar:

The Attitudes toward Societal Gender Roles of Nursing Students at a University

Abstract

The purpose of this study was to determine nursing students’ attitudes toward societal gender roles. The
population of this descriptive type of research consisted of 408 students at a university nursing department
in the year 2021-2022 in spring term. No sample selection was performed in the research, and 312 students
were included in the study. Data were collected using an information form and the Gender Role Attitude
Scale (GRAS). Number and percentage calculations, arithmetic mean, the Mann Whitney U test, the
Kruskal Wallis test, and Spearman correlation analysis were employed. p<0.05 was regarded as significant.
The mean age of the students participating in the research was 21.29+1.99 years (min 18; max 29) and
81.1% were women. The mean total GRAS score was 162.75+£19.93. Mean scale scores were significantly
higher among women, students with nuclear families, and those living in the Marmara region of Turkey.
Students in the nursing department exhibited equalitarian attitudes regarding societal gender roles. We
recommend that courses be included in the curriculum emphasizing the importance of women’s roles in
society, together with the creation of awareness.

Key Words: Nurse, Student, Societal gender, Gender roles, Attitude

GIRIS

Bir toplumun 6nde gelen 6geleri olan kadin ve erkegin, biyolojik farkliliklarina dayanan
simiflandirmaya cinsiyet denilmektedir. Toplumsal cinsiyet ise, bireylerin cinsiyetine
gore sekillenen, toplumun kiiltiirel gortisleri, degerleri, imaj ve beklentileriyle olusan bir
kavram olarak nitelendirilmektedir (Se¢gin ve Tural, 2011; United Nations, 2022). ilk
kez 1950’11 yillarin baginda ortaya ¢ikan bir kavram olan toplumsal cinsiyet, bir kimlik
olarak nitelendirilmis, kadin ve erkek olarak ayrilmig, bu ayrimla birlikte, toplumun
algisinda, diisiincesinde farkliliklar olugsmaya baslamistir (Akin, 2007). Yirminci ylizyilin
sonu yirmi birinci ylizyilin ilk on yilinda toplumsal cinsiyet rollerinin hem erkekler hem
de kadinlar arasinda genis sosyal ve ekonomik degisimlerle birlikte, daha esitlik¢i bir hale
geldigi bildirilmektedir. Buna karsilik, erkeklerin ev islerine katilim1 1960'lardan itibaren

artmasina ragmen, 1990'larin ortalarinda en {ist seviyelere ulagsmis; ancak sonraki on yilda

cok az degisim gostermistir (Crompton ve Lyonette, 2008).

Toplumsal cinsiyet kavrami ayni1 zamanda, kaliplasmis birtakim algilara da neden
olmakta, kadin ve erkeklerden beklenen rolleri de icermektedir. Toplumsal cinsiyete gore
kadin ve erkek rolleri, geleneksel ve esitlik¢i roller olarak ayrilmaktadir. Geleneksel

rolde, erkeklerin cesur, giiclii ve sert olmasi, geliri kontrol eden ve hane reisi konumunda
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bulunmasi beklenmektedir. Kadinlar ise, sefkatli, anlayigh ve anag¢ olup, temel goérevi
annelik olan, ev isleriyle ilgilenen, ¢alisma hayatinda pasif rol listlenen konumundadir.
Diger bir rol olan esitlik¢i rolde ise, aile, meslek, evlilik, sosyal ve egitime iligkin
yasamlar arasinda erkek ve kadinin esit sorumluluk aldig1 belirtilmektedir (Aydin Ozkan
ve Kucukkelepce, 2019; Komiircii, Yildiz, Toker, Karaman, Geng Koyucu, Durmaz ve
Aydin, 2016; Zeyneloglu ve Terzioglu, 2011).

Toplumsal cinsiyet rollerine iligkin tutumun, yiiksek egitim seviyesinde olan, ¢alisan ve
cocuk sahibi olmayan eslerde daha esitlik¢i bir diizeyde oldugu, ev isi sorumluluk
paylasimlarinin da arttig1 bildirilmektedir (Arends-Toth ve van de Vijver, 2007; Kroska,
1997). Bununla birlikte, ev islerine daha ¢ok zaman ayrilan ve sorumluluk paylasilmayan
evlerde bireylerin diisiik refah diizeyine sahip olduklar1 saptanmistir (Sweeting, Bhaskar,
Benzeval, Popham ve Hunt, 2014). Ayni1 zamanda, esitlik¢i tutuma sahip ailelerde yagsam
kalitesi ve psikolojik iyilik hallerinin de yiiksek oldugu vurgulanmaktadir (Glass ve
Fujimoto, 1994; Paul ve Mouser, 2009).

Ozellikle gelismekte olan iilkelerde, geleneksel tutumun benimsendigi toplumlarda,
yasanan olumsuzluklar kadinlar1i daha c¢ok etkilemektedir (Komiirci ve ark., 2016).
Gelismekte olan iilkeler arasinda yer alan ililkemizde de ataerkil goriisiin daha cok
goriildiigii bilinmektedir. Bu geleneksel goriiste, erkek evin reisi konumunda olup, kadin
ise onun istek ve emirlerine uyan konumundadir. Kadinin bu goriiste temel rolleri es ve
annelik iizerinedir. Bu nedenle kadin, bireysel kimligine ulasmada giicliikler yasamakta;
bu goriis ayn1 zamanda toplumsal cinsiyet esitsizligine neden olmaktadir (Celebi
Cakiroglu ve Harmanci Seren, 2022; Karagay Yikar, Dogan, Aydingiilii, Arslan ve Nazik,
2020).

Toplumsal cinsiyet rollerindeki esitsizlik nedeniyle kadinlar daha diisiik egitimli olmakta,
bu nedenle kadin istthdami ve kadinin elde ettigi gelir oran1 azalmaktadir (Simsek, 2011).
Toplum tarafindan tanimlanan ve bigimlendirilen cinsiyet rolleri ve beklentilerden dolay1

artan esitsizlik sonucunda cinsiyet ayrimeilig1 artmaktadir.

Cinsiyete bagl esitsizliklerin goriilebildigi alanlardan biri olarak da nitelendirilen saglik

alaninda, 6zellikle saglik bilgilerine erisim ve saglik hizmetlerinden yararlanma, yeterli
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beslenme gibi konularda sorun yasandigi belirtilmektedir. Ayn1 zamanda kadin ve erkek
arasinda yasanan toplumsal esitsizlik, kadinlarin; sosyal, ekonomik ve kiiltiirel olarak
gligsiiz kalmalarina, bunun sonucunda, istenmeyen gebelikler yasamalarina, siddet

olaylar1 deneyimlemelerine ve cinsel yolla bulasan enfeksiyonlara maruz kalmalarina da

neden olmaktadir (Basar, 2017; Sezgin, 2015).

Literatiirde, cinsiyete bagli beklentilerin, saglik profesyonellerinin hastaya yaklagimini
etkileyebilecegi iizerinde de durulmakta, cinsiyet faktoriiniin saglik profesyonelinin karar
vermesi iizerinde etkili olabilecegi belirtilmektedir. Yapilan ¢alismalarda kadinlarin
abartmaya daha egilimli oldugu, bu nedenle tedavide buna iliskin Onyargilarin rol
oynayabilecegi, erkek hastalarin da aksine daha gii¢lii gériinme egiliminde olabilecekleri
bildirilmektedir (LeResche, 2011; Siddiqui ve ark., 2015). Bununla birlikte yapilan
calismalarda, saglik profesyonellerinin kendi cinsiyetinden olana daha yakin oldugu,
onlarin tedavi gereksinimlerine daha duyarli olduklar1 da saptanmigtir (Weisse, Sorum,

Sanders ve Syat, 2001; Weisse, Sorum ve Dominguez, 2003).

Saglik alaninda en biiylik grubu olusturan ve ¢ogunlukla kadinlardan olusan hemsirelik,
hasta ve saglikli bireyle en ¢ok zaman geciren ve cinsiyet ayirmaksizin herkese hizmet
eden bir meslektir. Ayn1 zamanda hemsirelik, geleneksel olarak bir kadin meslegi olarak
goriilmiis, bu dogasindan dolay1 da erkek mizacina uygun olmayan bir meslek olarak da
nitelendirilmigtir. 2000’li yillardan itibaren bu meslekte erkek Ogrencilerin oraninin
artmas, cinsiyetci algmin degismesinde énemli bir adim olmustur (Aydin, Ozen-Bekar,

Yilmaz-Goren ve Sungur, 2016; Cho ve Jang, 2021).

Yasamin bircok alanini etkileyebilecek bir deger olan ve diinyanin birgok {ilkesinde de -
ozellikle Konfiigyiis etkisine sahip Kore, Cin, Japonya gibi Asya Kkiiltiirleri- goriilen
ataerkilligin, toplumumuzda da hakim oldugu alanlar bilinmekte; bunlarin basinda
toplumsal cinsiyete bakis agisindaki farkliliklar gelmektedir (Bingdl, 2014; Cho ve Jang,
2021; TUSIAD, 2022). Hemsireler dncelikle; bu kavramin farkinda olmals, esitlik¢i bir
tutum sergilemeli, esitsizlik nedeniyle yasanacak adaletsizliklerin 6niinde durmalidir.
Gelecegin hemsireleri olacak 6grencilere bu kavramin benimsetilmesi 6nem tagimaktadir.

Literatiirde, hemsirelik 6grencilerine toplumsal cinsiyete yonelik bir ders verilmesinin
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tutumlarint olumlu yo6nde degistirdigi bildirilmekte; egitim igerigine eklenmesinin,
hizmet i¢i egitim faaliyetlerinde yer almasinin yasanacak esitsizlikleri azaltacagi iizerinde

durulmustur (Goéneng, Topuz, Yilmaz Sezer, Yilmaz ve Biiyiikkayact Duman, 2018).

Bu bilgiler 1s18inda, ¢alismada, hemsirelik 6grencilerinin toplumsal cinsiyet rollerine

iligkin tutumlarinin belirlemesi amaglandi.
Arastirma Sorulari
Hemsirelik 6grencilerinin toplumsal cinsiyet rollerine yonelik tutumlari nelerdir?

Hemsirelik 6grencilerinin cinsiyet rollerine yonelik tutumlar yetistikleri bolgeye gore
farklilik gostermekte midir?

Hemsirelik 6grencilerinin toplumsal cinsiyet rollerine yonelik tutumlari sosyodemografik
ve ailesel 6zelliklere gore farklilik gostermekte midir?

YONTEM
Amag ve Arastirmanin Tipi

Bu calismada, hemsirelik 6grencilerinin toplumsal cinsiyet rollerine iliskin tutumlarinin
belirlemesi amaglandi. Tanimlayici tipteki calismanin yazim asamasinda STROBE

kontrol listesi kullanilmistir.
Evren-Orneklem

Caligmanin evrenini, Tiirkiye’nin batisinda bir iiniversitede 6grenim goren 408
hemsirelik &grencisi olusturdu. Ilgili tarihte arastirmaya katilmay:1 kabul eden, dahil
edilme kriterlerini karsilayan tiim Ogrenciler arastirma kapsamina alindi. 23-27 Mayis
2022 tarihlerinde gergeklestirilen ¢aligmada, 6rneklem sayis1 312°dir. Calismaya katilim

orani %76,47 olarak belirlenmistir.
Arastirmaya Dahil Edilme Kriterleri
- Goniilli olan,

- 18 yas ve {istii olan,

- Hemsirelik 6grencisi olan,
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- {letisim ve is birligine acik olan,
- Sorular1 tam ve eksiksiz cevaplamis olan 68renciler calisma kapsamina alindi.
Arastirmaya Dahil Edilmeme Kriterleri

Arastirmaya dahil edilme kriterlerini kargilamayan 6grenciler dahil edilmemistir.

Verilerin Toplanmasi ve Veri Toplama Araglan

Calisma icin gerekli etik kurul ve kurum izni alindiktan sonra Google Forms web
uygulamast ile online anket formu hazirlanmis ve WhatsApp yoluyla arastirmanin amaci
aciklanarak Ogrencilerin akilli telefonlarina gonderilmistir. Veri toplama formunun

doldurulmasi yaklagik 10-15 dakika siirmiistiir.

1. Bilgi Formu: Konu ile ilgili literatiir incelemesi (Aydin Ozkan ve Kucukkelepce, 2019;
Zeyneloglu ve Terzioglu, 2011) yapilarak hazirlanan formda; yas, sinif, cinsiyet, medeni
durum, kardes varligi, varsa sayisi, aile tipi, yasanilan bolge (ailesi ile), yasadigi yer
(ailesi ile birlikte), anne ve baba 6grenim diizeyi ve ¢aligma durumu toplam 13 soru

bulunmaktadir.

2. Toplumsal Cinsiyet Rolleri Tutum Olgegi (TCRTO): 2011 yilinda Zeynel ve
Terzioglu tarafindan gelistirilen, 38 maddeden olusan Olgek, liniversite 0grencilerinin
toplumsal  cinsiyet rollerine iliskin  tutumlarin1 = degerlendirmek  amaciyla
kullanilmaktadir. Olgegini esitlikgi cinsiyet rolii, kadin cinsiyet rolii, evlilikte cinsiyet
rolii, geleneksel cinsiyet rolii, erkek cinsiyet rolii alt boyutlar1 bulunmaktadir. 5°1i Likert
tipindeki Olgek maddeleri “Kesinlikle Katilmiyorum” ve “Tamamen Katiliyorum”
arasmnda degisim gostermektedir. Olgegin en yiiksek puani 190, en diisiik puam 38*dir.
Yiiksek puan esitlik¢i tutum, diisiik puan ise geleneksel tutum lehine degerlendirilir.
Olgegin aslinda Cronbach Alfa katsayis1 0.920 olup; bu arastirmada ise, 0.942 olarak

bulunmustur.
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Veri Analizi

Veriler Google formlardan Microsoft Excel tablosu olusturulup, istatistiksel analiz i¢in
Statistical Package for the Social Sciences (SPSS) 23 programina aktarildi. Verilerin
analizinde say1 ve yiizdelik hesaplari, aritmetik ortalama gibi tanimlayici istatistiksel
yontemlerin yani sira, Kolmogorov-Smirnov dagilim testi, normal dagilim gdostermeyen
degiskenlerin karsilastirilmast Mann Whitney U testi, Kruskal Wallis Testi ve Spearman

korelasyon analizi kullanildi. p<0.05 diizeyi anlaml1 kabul edildi.

Etik Izin

Calisma igin Kirklareli Universitesi Saglik Bilimler Enstitiisii Etik Kurulu’ndan izin
alindi (Sayr: E-69456409-199-49843-PR0400R0/2022) ve kurumdan resmi izinler

alindiktan sonra, arastirma kriterlerine uyan ve arastirmaya katilmayi1 kabul eden

hemsirelik 6grencilerine, arastirmanin amaci agiklanarak online onamlari alindi.
BULGULAR

Arastirmaya katilan Ogrencilerin yas ortalamasi 21.29+1.99 (min.18; mak.29) olup,
%26’s1 ikinci siif 6grencisi, %81.1°1 kadin ve %97.1°1 bekar, %95.5’inin kardesi oldugu
bulundu. Ogrencilerin %56.6’s1 Marmara bdlgesinde, %86.5°1 ¢ekirdek ailede, %47.8’1 il
merkezinde yasamaktadir. Arastirmaya katilan 6grencilerin %48.7’sinin annesi ilkokul
mezunu, %42’sinin babast ilkokul mezunu, %68.6’sinin annesi c¢aligmamakta ve

%~81.7’sinin babasi1 ¢alismaktadir.

Calismamizda 6grencilerin Toplumsal Cinsiyet Rolleri Tutum Olgegi toplam puan
ortalamasimnin 162.75+£19.93 (min.86; mak.190) oldugu saptandi. Ogrencilerin esitlik¢i
cinsiyet rolii alt boyut puan ortalamasinin 25.21+3.78 (min:8; mak.30), kadin cinsiyet
rolii alt boyut puan ortalamasinin 16.48+5.93 (min.8; mak.39), evlilikte cinsiyet rolii alt
boyut puan ortalamasinin 10.76+3.44 (min.8; mak.28), geleneksel cinsiyet rolii alt boyutu
puan ortalamasinin 16.34+6.06 (min.8; mak.33) ve erkek cinsiyet roli alt boyut puan
ortalamasinin 10.42+3.66 (min.6; mak.23) oldugu bulundu (Tablo 1).
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Tablo 1. Ogrencilerin Toplumsal Cinsiyet Rolleri Tutum Olgegi ve Alt Boyutlar1 Puan

Ortalamalar

Olcek Ort.+ SS Min-Mak
Esitlikei cinsiyet rolii 25.214+3.78 8-30
Kadin cinsiyet rolii 16.48+5.93 8-39
Evlilikte cinsiyet rolii 10.76+3.44 8-28
Geleneksel cinsiyet rolii 16.34+6.06 8-33
Erkek cinsiyet rolii 10.42+3.66 6-23
Olgek Toplam 162.75+£19.93 86-190

Tablo 2’de d6grencilerin bazi tanimlayic1 6zelliklerine gére Toplumsal Cinsiyet Rolleri
Tutum Olgegi puan ortalamalar yer almaktadir. Cinsiyet degiskenine gére TCRTO puan
ortalamalari incelendiginde kadin 6grencilerin 6l¢ek puan ortalamalarin istatistiksel
olarak anlamli bir seklide daha yiiksek oldugu gériildii (p<0.05). Aile tipi ile TCRTO
puan ortalamalar1 karsilastirildiginda c¢ekirdek aile tipinde yasayan 6grencilerin 6lgek
puanlarinin anlaml olarak daha yiiksek oldugu saptand1 (p<0.05). Ogrenim goriilen sinifa
gore TCRTO puan ortalamalari arasinda istatistiksel olarak anlamli bir farkliligin oldugu,
yapilan ileri analiz sonucunda bu farkliligin birinci — {igiincii sinif ile ikinci — dordiincii
siniflar arasinda oldugu bulundu (p<0.05). Kardes varligi, medeni durum, anne ve
babanin calisma durumu, anne ve babanin 6grenim durumlari, aile ile yasanilan yer ve
TCRTO puanlari arasinda anlamli bir farklilik bulunmadi (p>0.05). Yasanilan bolgeye
gore TCRTO puan ortalamalar arasinda istatistiksel olarak anlamli bir farkliligin oldugu
bulundu. Marmara bolgesinde yasayan ogrencilerin 6lgek puanlarinin, diger bolgelerde
yasayan Ogrencilere gore istatistiksel olarak anlamli bir sekilde yiliksek oldugu belirlendi.

Yas ve kardes sayist ile 6lgek toplam puani arasinda anlamli bir iligski bulunmadi (Tablo
2).
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Tablo 2. Ogrencilerin Bazi Tamimlayic1 Ozelliklerine Gére Toplumsal Cinsiyet Rolleri

Tutum Ol¢egi Puan Ortalamalar:

Ozellik n(%o) TCRTO
Medyan (25.-75. Persentil)
Cinsiyet
Kadin 253 57.0 (49-72)
Erkek 59 78.0 (63-92)
p<0.05
Stif
1.Simf? 78 (25) 57.5 (47-76)
2. Siuf® 81 (26) 64 (51-80)
3. smif® 75 (24) 66 (56-81)
4. sinif ¢ 78 (25) 55 (49-65)

p<0.05 (c>a, b>d)

Medeni durum

Bekar 303 (97.1) 60 (51-99)
Evli 9(2.9) 61.0 (50-76)
p>0.05
Kardes varlig
Evet 299 (95.8) 61.0 (50-76)
Hayir 13 (4.2) 54.0 (42-78)
p>0.05
Aile tipi
Cekirdek 270 (86.5) 66.0 (55-89)
Genis 42 (13.5) 60.0 (49-74)
p<0.05
Aile ile birlikte yasanilan bolge
Marmara Bolgesi® 186 (59.6) 92.0 (60-111)
Ege Bolgesi® 28 (9.0) 57.5 (49-77)
Akdeniz Bolgesi® 21 (6.7) 62.0 (51-74)
I¢c Anadolu Bolgesi® 17 (5.4) 76.0 (50-100)
Karadeniz Bolgesi® 16 (5.1) 75.0 (56-90)
Dogu Anadolu Bélgesi' 22 (7.1) 57.0 (49-71)
Giineydogu Anadolu Bolgesi® 22 (7.1) 69.0(54-80)

p<0.05 (c>b, g>f, a>d)

Aile ile birlikte yasanilan yer

11 merkezi 149 (47.8) 59.0 (49-76)

flge 110 (35.3) 60.0 (53-74)

Koy 53 (17.0) 65.0 (53-84)
p>0.05
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Annenin 6grenim durumu

Okur yazar degil 29 (9.3) 60.0 (48-80)
Okur yazar 17 (5.4) 71.0 (55-106)
[lkokul+ortaokul 152 (48.7) 61.0 (52-74)
Lise 86 (27.6) 60.0 (46-74)
Universite ve iistii 28 (9.0) 57.0 (52-80)
p>0.05
Babanin 6grenim durumu
Okur yazar degil 5(1.6) 93.0 (70-97)
Okur yazar 9 (2.9 64.0 (49-97)
[lkokul+ortaokul 131 (42) 61.0 (52-75)
Lise 116 (37.2) 59.0 (49-73)
Universite ve iistii 51 (16.3) 61.0 (50-83)
p>0.05
Annenin ¢alisma durumu
Evet 98 (31.4) 61.5 (50-78)
Hayir 214 (68.6) 60.5 (50-75)
p>0.05

Babanin ¢alisma durumu

Evet 255 (81.7) 61 (52-78)
Hayir 57 (18.3) 55 (45-73)
p>0.05
Yas (ort. £s.5.) 21.29+1.99 r=-0.010
p=0.858
Kardes sayis1 (ort. +s.s.) 2.25+1.64 r=-0.059
p=0.297
SONUC
Tartisma

Arastirmaya katilan Ogrencilerin, toplumsal cinsiyet rollerine iliskin tutumlarinin
esitlik¢i oldugu saptandi. Konuyla ilgili yapilan ¢alismalara bakildiginda, bizim
sonucumuza benzer sekilde esitlik¢i tutuma sahip olundugu goriilmektedir (Aydin ve ark.,
2016; Karasu ve ark., 2017; Basar ve Demirci, 2018; Alan Dikmen ve Marakoglu, 2019;

Karagay Yikar ve ark., 2020; Goksin ve Erzincanli, 2020). Literatiir, ¢calisma sonucumuzu
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desteklemekte olup, her kesime hizmet veren hemsirelik o6grencilerinin, esitlik¢i
tutumlarinin toplumsal cinsiyet ayrimciligini azaltmasi hizmet alanlarinin genis olmasi

ve etkileme giicii agisindan oldukca 6nem tasidigi diisiiniilmektedir.

Cinsiyet degiskenine gére TCRTO puan ortalamalari incelendiginde, kadin 6grencilerin
esitlik¢i tutumlarinin erkek 6grencilere gore daha yiiksek oldugu goriildii. Cho ve Jang’in
(2021) 195 hemsirelik Ogrencisiyle cevrimigi gerceklestirdikleri caligmada, erkek
ogrencilerin, kadinlara gore daha cok geleneksel yapiya egilimleri oldugu, ataerkil aile
kiiltiirinti daha ¢ok benimsedikleri bildirilmistir. Turan ve ark..nin (2021) kadin ve erkek
hemsirelik Ogrencilerinde toplumsal cinsiyete yonelik goriislerini degerlendirdikleri
calismada da, erkek 6grencilerde toplumsal cinsiyet algisinin kadinlara gore farklilastigi,
ayn1 zamanda mesleki algiy1 da etkiledigi vurgulanmustir (Turan, Oner ve Atasoy, 2021).
Benzer sekilde Fernandez-Feito ve ark. nin (2019) gergeklestirdikleri ¢alismada da,
ozellikle erkek hemsirelik 6grencilerin toplumsal cinsiyete iliskin bakis acilarinda
kadinlara gore geleneksel oldugu, bu farkliligin profesyonel degerleri etkileyebilecegi,
akademik egitim sirasinda bu ogrencilere odaklanilmasi gerektiginin altt ¢izilmistir.
Ozpulat’m (2017) gergeklestirdigi calismada da, kiz grencilerin toplumsal cinsiyete
iliskin esitlik¢i tutumlarinin erkek 6grencilere gére anlamli olarak daha yiiksek oldugu
goriilmektedir. Hemsirelik mesleginin genelinde kadin 6grencilerin yer almasinin bu

farkliligin ortaya ¢ikisinda bir etken olabilecegi diisiiniilebilir.

Aile tipi ile TCRTO puan ortalamalar karsilastirildiginda gekirdek aile tipinde yasayan
ogrencilerin esitlik¢i tutumlarinin daha yiiksek oldugu saptandi. Karagay Yikar ve ark.
nin (2020) yaptiklar1 ¢alismada, aile tipi ile dl¢cek puanlari arasinda anlamli bir fark
saptanmamustir. Basar ve Demirci’nin (2018) ¢alismasinda ise, bu ¢alisma sonucuna
benzer sekilde ¢ekirdek aile tipinde yasayanlarda, esitlik¢i tutumun anlamli olarak daha
yiiksek oldugu bulunmus, ¢ekirdek ailede yasayan ogrencilerin genis aile tipinde
yasayanlara gore daha esitlik¢i bir tutuma sahip olduklar1 goriilmiistiir. Goneng ve ark.
nin (2018) calismasinda ise, ¢ekirdek aile tipine sahip hemsirelik ve ebelik 6grencilerinin
esitlik¢i tutumlarmin genis aile tipine sahip olan &grencilerden daha diisiik oldugu
bildirilmistir. Aktas ve Polat Kiilcii’'niin (2020) hemsirelik 6grencilerinde

gergeklestirdikleri calismada, ¢ekirdek aile tipine sahip 6grencilerin esitlik¢i tutumlarinin
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daha yiiksek oldugu saptanmistir. Orneklemden kaynaklanabilecek bu farkin, daha ¢ok
genis aile aleyhinde olmasi, genis ailelerde yasayan bireylerin, daha ¢ok sorumluluk
iistlenmeleri, daha fazla ev ihtiyaclarini karsilama gibi durumlar nedeniyle geleneksel

tutumlar sergiledikleri ve geleneksel rolleri i¢sellestirebildikleri diisiiniilebilir.

Ogrenim goriilen smifa gére TCRTO puan ortalamalari arasinda istatistiksel olarak
anlaml bir farkliligin oldugu, yapilan ileri analiz sonucunda bu farklilifin birinci —
tictincii sinif ile ikinci ve dordiincii siniflar arasinda oldugu bulundu (p<0.05). Basar ve
Demirci’nin (2018) ¢alismasinda, toplumsal cinsiyete iliskin siniflar aras1 bir fark olmasa
da, yas arttik¢a geleneksel tutuma egilimin arttigi bildirilmektedir. Turan ve ark.nin
(2021) gerceklestirdikleri kalitatif caligmada, temel farkliligin birinci ve dordiincii sinif,
erkek 6grencilerde saptandigi, bu 6grencilere gore, kadin ve erkek dogasinin birbirinden
tamamen farkli oldugu, kadinlarin duygusal erkeklerin ise mantikli bakis agisina sahip
oldugu belirtilmistir. Bir diger ¢alismada ise, toplumsal cinsiyete iligskin siniflar arasi
farkin geligebilecegi, bu farkin miifredata dayali derslerden kaynaklanabilecegi
bildirilmektedir (Kargin, Aytop, Hazar ve Yiiksekol, 2021). Ozpulat ve Ozvaris’in (2019)
calismasinda ise siniflar aras1 herhangi bir fark olmadig1 goriilmiistiir. Bu calismada da,
ders igeriklerine iliskin farkin, toplumsal cinsiyete iliskin tutum iizerinde etkili oldugu

diistiniilmektedir.

Bu calismada, kardes varligi, medeni durum, anne ve babanin ¢aligma durumu, anne ve
babanin 6grenim durumlari ve aile ile yasanilan yer ile TCRTO puanlari arasinda anlaml
bir farklilik bulunmadi (p>0.05). Goneng ve ark. nin (2018) calismasinda da, medeni
durum, erkek kardes varligi, en uzun yasanilan yer, anne ve babanin ¢aligma ve 6grenim
durumlari, gibi degiskenlere iliskin anlamli1 fark saptanmamistir. Bir diger ¢alismada ise,
ailenin gelir diizeyi, dogum yeri, ailesiyle birlikte iken yasadig1 bolge, anne-baba egitim
durumuna gore anlamli farkliliklara goriilmemektedir (Elgiin ve Yeniceri Alemdar,
2017). Yapilan farkli calismalarda anne egitim diizeyi lise ve lizeri olan 6grencilerde
esitlikei tutumun yiiksek (Aktas ve Kiilcii Polat, 2020); anne egitim durumu okur-yazar
olmayanlarda ise esitlik¢i tutumun diisiik oldugu goriilmiistiir (Can, Erenoglu ve Tambag,
2018). Ozpulat ve Ozvaris (2019) ¢alismasinda ise, babalar1 lisans ve iistii egitim

seviyesine sahip olan 6grencilerin esitlik¢i tutumlarinin, babalar1 ilkogretim ve alt1 olan
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ogrencilere gore anlamli diizeyde yiliksek bulunmustur. Bu farkliliklarin 6rneklemde yer
alan Ogrencilerin  bireysel ve c¢evresel farkliliklarindan kaynaklanabilecegi

diistiniilmektedir.

Yasanilan bolgeye gére TCRTO puan ortalamalar1 arasinda istatistiksel olarak anlamli
bir farkliligin oldugu bulundu. Marmara bdlgesinde yasayan Ogrencilerin esitlikgi
tutumlarinin, diger bolgelerde yasayan 6grencilere gore istatistiksel olarak anlamli bir
sekilde yiiksek oldugu belirlendi. (Tablo 2). Ozpulat ve Ozvaris (2019) calismasinda,
Marmara Bolgesi’nde yasayan Ogrencilerin esitlik¢i tutumlarinin, Ege Bolgesi’nde
yasayanlardan yiiksek bulunmustur. Ayni ¢alismada Giineydogu Anadolu Bdolgesi’nde
yasayan 6grencilerin toplumsal cinsiyet puan ortalamalar1 diger bdlgelere gére anlamli
olarak daha diisiik saptanmistir. Basar ve Demirci’nin (2018) gerceklestirdikleri
calismada, bolgesel farkliliga rastlanilmamis olup, mevcut ikamet yerindeki cesitlilik
arttikca eden Ogrencilerin daha esitlik¢i bir tutuma sahip olduklart goriilmiistiir. Benzer
sekilde Karacay Yikar ve ark. nin (2020) ¢alismasinda da, yasanilan yer ile 6l¢ek toplam
puani arasinda bir iligkiye rastlanilmamistir. Toplumsal cinsiyetin, etnik kdken, bolgesel
farkliliklar gibi durumlardan etkilenebilecegi bir gercektir. Yapilan bir calismada,
bolgesel farkliliklarin oldugu, erkek egemen olan, geleneksel kontrol altinda ve
cinsiyetler arasi esitsizligi besleyen anlayislarin da giiniimiizde halen goriildiigi
bildirilmektedir (Okten, 2009). Diger calismalarda ise, daha cok kentsel ve kirsal
ayrimlarin toplumsal cinsiyet lizerinde farklilik yarattig1 belirtilmekte; kirsal bolgede
yasayanlarda tutumlarin daha geleneksel oldugu vurgulanmaktadir (Kaya ve Uysal, 2015;
Pinar, Taskin ve Eroglu, 2008). Marmara bdlgesinde daha esitlik¢i bir tutumun ortaya

¢ikmasinda, bu farkliliklarin roliiniin oldugu diisiiniilebilir.
Arastirmanin Kisithhiklar

Aragtirma bulgulari, tek bir merkezden elde edilen, bir saglik bilimleri fakiiltesinin
hemsirelik boliimiinde okuyan 6grencilerin verdikleri cevaplarla sinirhidir. Hemsirelik
Ogrencilerinin daha c¢ok kadinlardan olugmasi, verdikleri yanitlarin 6z bildirimlerine
dayanmasi, whatsapp uygulamasi olmayanlarin sorulara erisememesi, internet

baglantisinin olmamasi diger kisitliliklardir.
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Oneriler

Bu ¢alismanin sonuglari, 6grencilerin cinsiyet rollerine karsi esitlik¢i bir tutuma sahip
olduklarimi gostermektedir. Ayrica bu c¢alisma, 6grencilerin cinsiyet rollerine yonelik
tutumlarinin, cinsiyetlerine, aile tipine ve yasadiklar1 bolgeye gore farklilik gosterdigini

saptamistir.

Hemsireler, tiim toplum kesimine ulasabilir olmalar1 nedeniyle esitlik¢i bakis agilarinin
gelistirilmesinde kritik bir rol oynamaktadirlar. Ayrica, hemsirelerin cinsiyete karsi
tutumu hizmet verdigi hastalarin tutumunu da etkileyen bir faktdr olarak karsimiza

¢ikabilmektedir.

Cesitli faktorlerden etkilenen bir 6zellik gosteren toplumsal cinsiyete karsi tutuma iliskin
farkindalik yaratilmasi, 6zellikle hemsirelik gibi her kesime hitap eden bir meslekte
esitlikci tutumun yayginlastirilmas: ve gereken Onlemlerin alinmasi biiyiik Onem

tagimaktadir.

Bu nedenle, gelecekte bu meslegi iistlenecek, gelecegin anne babalar1 da olacak olan,
hemsirelik 6grencilerinin toplumsal cinsiyet rollerine karsi tutumlar1 son derece
onemlidir. Ayn1 zamanda, saglikta yasanacak esitsizliklerin azalmasi, kadinlara esitlik¢i

bir tutumla yaklasilmasinin da 6nii agilmis olacaktir.

lleride yapilacak galismalarda, miifredatlar arasi farkliligin g6z 6niinde bulundurulmast,
bu farkliligin toplumsal cinsiyet tizerindeki roliiniin saptanmasi, azaltilmasi amaciyla
girisimlerin uygulanip, etkinliklerinin degerlendirilmesi, ayn1 zamanda degiskenlerin yol
actig1 farklilig1 derinlemesine inceleme imkani saglayacak olan nitel arastirmalara yer

verilmesi Onerilmektedir.
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Oz

Bu makalenin amaci, klasik sosyal kuramin 6ncii kurucularindan Karl Marx ve Emile Durkheim’in
toplumsal bir olgu olarak din hakkindaki yaklagimlarini degerlendirmektir. Dinin sosyal kuramin konusu
olmasi, modern diinyada dinin dogasi ve roliiniin ne olacagi sorusuna cevap aranmasi sebebiyledir. Bu
amacla Karl Marx’in farkli makale ve kitaplarinda yer alan yazilari ile Emile Durkheim’in din hakkinda
kaleme aldig1 temel eseri incelenmistir. Caligsmanin ilk bulgusu her iki sosyal kuramcinin sosyal bilim
yaklagimlariin farkli olmasina ragmen din hakkindaki yaklagimlarinin nicel anlamda benzer oldugudur.
Ciinkii Marx ve Durkheim agisindan din, sosyal bir gerceklik olarak birincil bir olgu degildir. Marx igin
din, ekonomi politigin kosullarina bagli olarak sekillendigi i¢in Durkheim igin de ahlakin 6nemli bir
bileseni oldugu degerlendirilmeye alinmigtir. Marx agisindan dinin temel anlam ve islevi, gergekligi tersine
gevirerek gosterilmesini saglayan bir ideoloji olarak ortaya c¢ikmaktadir. Durkheim agisindan ise din,
siradan nesne ve sembollerin toplum tarafindan kutsallagtirtlmasi ve bu kutsalin etrafinda sosyal biitiinliigiin
saglanmasi islevini yerine getirmektedir.

Anahtar Kelimeler: Sosyal Kuram, Din, Karl Marx, Emile Durkheim, ideoloji, Kutsal

Classical Social Theory and Religion:

The Religion Approachess of Karl Marx and Emile Durkheim
Abstract

The aim of this article to evaluate to approaches of Karl Marx and Emile Durkheim who are the of pioneers
of classical social theory about religion as a social phenomenon. The fact that religion is the subject of the
social theory is due to the search for an answer to the question of what will be the nature and role of religion
in the modern world. Fort his purpose the writings of Karl Marx in different articles and books and main
work of Emle Durkheim about religion were examined. The first finding of study is that although social
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science approaches of social theorists are different their approaches to religion are quantitatively smilar.
For, for Marx and Durkheim, is not a primary phenomenon as a social reality. For Marx religion was taken
ito consideration as an important component of morality for Durkheim, as it was shaped depending on the
conditions of political economy. For Marx the basic meaning and function of religion emerges as an
ideology that enables it to be shown by reversing reality. For Durkheim, religion fulfills sanctifying
ordinary objects and symbols by society and providing social integrity around this sacred.

Key Words: Social Theory, Religion, Kalr Marx, Emile Durkheim, Ideology, Sacred.

GIRIiS

Sosyal kuram, toplumsal yasa, ¢ikarim, varsayim ve hipotezleri kapsayan ve en genel
anlamda sosyal gergekligin belirli yonlerini agiklamayir amaclayan sistematigi iyi
olusturulmus 6nermeleri ifade etmektedir. Sosyal kuram aragtirmacinin belirli bir zaman
diliminde gergeklestirdigi sistematik gozlem sonucunda elde ettigi kanitlar ile
desteklenen ve toplumsal olgularin goriinenin disindaki gergek nedenlerini agiklamay1
amaglayan nitelikli 6nermelerdir. En genel anlamiyla sosyal kuram siyaset, ekonomi, aile
inan¢ ve egitim gibi sosyal olgularin toplumsal gergekliklerini sistematik bir sekilde
aciklamaya yonelmis 6nermelere isaret etmektedir. Robert Nisbet, Sosyolojik Diistince
Gelenegi isimli eserinde sosyolojiyi diger sosyal bilim disiplinlerinden ayirt eden temel
kurucu fikirlerin “cemaat, otorite, statii, kutsal ve yabancilasma” oldugunu ifade
etmektedir (Nisbet, 2013: 7). Hatta kutsal kavraminin diger kavramlar arasindaki yerini
“sosyolojinin tistlendigi essiz rol ya da insan ve toplumun tabiati hakkindaki temel
onctiller konusunda baska hi¢bir kavram kutsal kavrami kadar anlamlr degildir” s6zleri
ile vurgulamaktadir (Nisbet, 2013). Kutsal kavraminin bu ayricalikli 6neme sahip
olmasmin esas unsurlarindan birisi de kavramin ziddimi teskil eden sekiiler/lik
diisiincesinin sadece dinin degil toplum, devlet ve ekonomik sistemin yenilenen igeriginin
aciga cikarilmasinda kavramsal bir ¢ergeve sunmasinda yatmaktadir. Benzer sekilde
George Ritzer de sosyoloji kuraminin gelisimine sebep olan sosyal gli¢leri siralarken
“siyasal devrimler, endiistri devrimi, sosyalizmin ortaya ¢ikisi, feminizm, kentlesme ve

bilimin gelisimi’nin yani sira dini hayatin degisimini de saymaktadir (Ritzer, 2013: 15).

Modern toplum ile birlikte ortaya ¢ikmaya baslayan bu dini degisimin kokenleri aslinda
Ronesans ile baslayan ve Aydinlanma diisiincesi ile belirginlesen bir siirecin iginde ortaya

cikmistir. Modern Bat1 medeniyetinin temel doniisiim noktalarindan Reform doénemi ile
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ortaya ¢ikan ve Fransiz Devrimi ile keskinlesen ortak kanaat, dinin kurumsal bir miiessese
olarak reddedilmesidir. Fakat kurumsal bir yap1 olarak olumsuzlanan din, kendisine dogal
hukukun sinirlar1 ve bireyci rasyonalizmin yayginligi c¢ergevesinde yer bulabilmistir.
Ciinkii 6zellikle Aydinlanma distiniirleri agisindan dini diisiince, insan, toplum ve sosyal
hayat hakkinda gelistirilmis birtakim Onermelere dayanaktadir. Ustelik bu kutsal
Onermelerin, modern bilim ve felsefenin ulastig1 gerceklik seviyesinden oldukg¢a uzak
oldugu kabul edilmektedir. Yine Aydinlanma diisiincesinin kdkeninde insanligin aklin
kullanimin yayginlagmasiyla yeni olusan toplumda dinin islevini kaybedecegi ve hatta
ortadan kalkacagi varsayimi bulunmaktadir. Ancak Aydmlanma diisiincesinin
varsaymminin ger¢eklesmedigi 19. Yiizyill boyunca yasanan gelismeler dolayisiyla
anlasilmistir. Cilinkii modern toplumun olusmaya baslamasiyla din, sadece bireyci bir
rasyonalizmin sinirlart i¢inde kalmamis, sosyal hayatin biitiinliglinden ayrilmaz bir
bicimde kolektif olarak etkinligini devam ettirmistir. Ciinkii klasik sosyoloji
kuramcilarinin bireysel hayatlarinda dinin olumlu bir belirleyiciligi olmamasina ragmen
entelektiiel ilgi alanlarinda yer almasi farkli bir noktaya isaret etmektedir. Bu nokta ise
sosyolojik kuramcilarin toplumu ¢6ziimleme yontemlerinde dini temel bir degisken
olarak ele alan metodolojik yaklasimlarinda goriilmektedir. Dolayisiyla sosyolojinin din
ilgisi ve vurgusu, Ozellikle on dokuzuncu yiizy1l baslarinda cemaat ve otorite
diisiincesiyle birlikte anlasilabilecek dinin yapisina iligkin anlayistaki degisimde ortaya

cikmaktadir (Nisbet, 2013: 21).

Bilimsel sosyolojik kuram, sosyal olgularin eylem, etkilesim ve organizasyon iligkiler
cergevesinde ortaya ¢ikan dogasinin nasil isledigini anlamaya yonelik bir ¢abay: ifade
etmektedir. Doga bilimlerinde oldugu gibi sosyal bilimlerde de kuramlarin dayandig:
ortak temel terimler bulunmaktadir. Sosyal kuram s6z konusu oldugunda o6zellikle
“kavram”, “Onerme” ve “format” terimleri 6n plana ¢ikmaktadir (Jonathan, Leonard,
Caharles, 2010). Sosyolojik kuram, “kavram, 6nerme ve format” kavramlari ile sosyal
diinyanin isleyisinin ¢oziimlemesini gergeklestirmeyi amaglamaktadir. Oncelikle
kavramlar, sosyal diinyanin belirli 6zellikleri ile tanimlanarak bir kategori icerisine
yerlesmesini ifade etmektedir. Ornegin modern toplumsal yapmin varlhig “burjuvazi,

sosyal siif, tabakalagsma ve farklilagma” gibi kavramlarin kullanilmasina baghdir. Ciinkii
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bu kavramlarin kullanilmadigi ve islevselligin olmadigi bir modern toplum tiiriinden
bahsetmek miimkiin degildir. Ancak iizerinde tartisilan konunun daha belirgin bir sekilde
ortaya c¢ikmasi icin kavramlarin olabildigince ortak anlamlara sahip olmasi
beklenmektedir. Kavramlar genel sosyal olgular ile ilgili olduklar i¢in soyut dzelliklere
sahiptir. Bu soyut 6zelliklerin zaman ve mekan ¢ergevesinde daha keskin ve isaret ettigi
olguyu agiklama kapasitesine ulagabilmesi icin belirsizlikten uzak olmasi1 gerekmektedir.
Ikinci olarak &nerme ise kisaca kavramlarin bir araya gelmesi ile olusan ve iizerinde
konusulan olgu hakkinda hiikiim olusturma siirecini ifade etmektedir. Ornegin modern
toplumsal hayatin temel olgusu olarak aile kavrami tanimlandiktan sonra “Aile toplumun
temelidir” ciimlesini kurarak aile ve toplum hakkinda hiikiim insa etmek onerme olarak
kabul edilmektedir. Benzer sekilde “Egitim, sosyal esitsizligin siirekliligini saglayan bir
stirectir.” ciimlesi de egitim ve toplum arasindaki iliskinin belirli bir ¢er¢evede hilkme
baglanmasini gostermektedir. Son olarak format kavrami da Onermelerin bir araya
getirilerek sistemli bir sekilde diizenlenme bigimine isaret etmektedir. Birkag ¢esit format
tiirii bulunmaktadir. Ornegin kavram ve 6nermeleri belirli bir sinif ve kategori icerisinde
tipoloji olusturacak sekilde kullanarak olusturulan format tiirii, analitik semalar olarak
isimlendirilmektedir. Analitik semalar tiirii, sosyal olgunun dikkat c¢eken Onemli

ozelliklerinin bir araya getirilerek belirli bir kaliba dontistiiriilmesini igermektedir.

Yukar1 acgiklanan sosyal kuram kavrami ¢ercevesinde klasik sosyoloji kuramcilari olarak
Karl Marx ve Emile Durkheim’in din olgusunu ¢oziimlerken kullandiklari kavram,
onerme ve formatlar genel olarak degerlendirilecektir. Marx ve Durkheim’in goriislerinin
ele alinmasi toplum ¢o6ziimlemelerinin birbirleri ile farklilik gostermesi sebebiyledir.
Marx’in ekonomi-politik temelli ¢atigmaci yaklasimina karsin Durkheim’in kiiltiirel
temelli yapisalci bir yaklagima sahip oldugu kabul edilmektedir. Bu nedenle iki farkli

kuramsal yaklasimin din hakkindaki ¢6ziimlemelerine yansimasi incelenecektir.

Karl Marx’in Din Yaklasimi

Marx’1n materyalist tarih diisiincesinde insan varligini belirleyen temel unsur biling degil
toplumsal varliklaridir. Buna gore hayatin maddi boyutunun ilk tezahiirii olarak {iretim

bigimleri insan varliginin sosyal, siyasal ve diisiinsel siireci iizerinde belirlenimci bir
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etkiye sahiptir. Clinkii Marx’a gore fikir, kavram ve biling gibi maddi olmayan ¢erceveler
insanin maddi eylemleriyle siki sikiya baglidir ve hayatin ger¢ek yoniinii olusturmaktadir.
Dolayisiyla siyaset, yasa, ahlak, din ve metafizik gibi zihinsel tiretim kaliplar1 bu maddi
iiretim siirecinin sonucu olarak ortaya ¢ikmaktadir. Boylelikle insanlarin kavram, fikir ve
diisinceleri kendi maddi hayat orgiilerinin bir sonucudur. Marx genel anlamda hayati
belirleyen insanlarin diisiince, imge ve tasarimlarindan olusan biling degil bilakis
insanlarin tecriibe ettikleri gerceklerdir (Marx, Engels, 2009: 37). Bu yaklagiminin geregi
olarak Marx, dini de fikir, inang ve kutsal kaynakli degil insanlarin kendi tirettikleri bir
sey olarak degerlendirmektedir (Marx, 2008: 34). Dinin sosyal ve politik reel hayatin bir
iriinii olmas1 Marx’in onu ikincil bir olgusu seviyesinde ele almasina neden olmustur.
Ciinkii bu ozelligi ile din, bash baslica belirleyici etkin bir faal olgu degildir. Daha da
onemlisi ekonomi politigin kosullarina bagh olarak sekillendigi i¢in din, Marx’in sosyal
cozlimleme yaklagimlarinda birincil bir olgu olma 6zelligine sahip degildir (Morris, 2004:

59).

Ancak insanin kendi hayat kosullarinin bir {iriinii olarak din, insan varligini biitiinleyen
ve gergeklestiren bir Ozellige de sahip degildir. Tam aksine insanin kendini
gerceklestirememis ve varligini tam idrak edememis seviyesinin bir yansimasina isaret
etmektedir. Marx’in ifadeleriyle din “heniiz kendine erismemis ya da coktan yitirmis
bulunan insanin sahip oldugu kendinin bilinci ve kendinin duygusunu’” olusturmaktadir
(Marx, 2009: 192). Ancak insan varliginin anlam iiretme siireci, kendi diinyasi diginda
soyut bir anlama sahip olmadigi i¢in bu varligin maddi tezahiirleri olarak ekonomi,
siyaset, devlet ve toplum temelinde gerceklesmektedir. Fakat toplum ve devlet
mekanizmasinin kendileri asli varliklar1 disinda esitsiz bir orgiitlenme tabaninda var
olduklar1 i¢in ters yliz edilmis bir hayat/diinya olusturmaktadir. Devlet ve toplum ayni1
zamanda gergekligin tersine ¢evrilmesinin mesruiyeti ve bilinci olarak dini iiretmektedir.
Ciinkii Marx’in temel varsayimlarin birisi insanlar ve hayatlarinda tecriibe ettikleri
iligkilerin, camera obscura benzeri gergekligi tersine ¢evirme iglevine sahiptir (Marx ve
Engels, 2018: 44). Boylelikle insan gercekligi tersine ¢evirerek olusturdugu diinyanin
devamliligin1 saglamak {izere dinin iiretim siirecini bir ideoloji olarak gerceklestirmis

bulunmaktadir (Ozyurt, 2014: 225). Nihayetinde iiretilmis din vasitasiyla insanin kendilik

USBED 2022 4(7) Fall/Giiz



Klasik Sosyal Kuram ve Din: Karl Marx ve Emile Durkheim’in Din
Yaklasimlan

bilincinden uzak yeni bir diinya kurulmaktadir. Bu sebeple Marx, dogrudan dinin

kendisini degil din araciligiyla olusturulmus bu diinyanin varligina karsi ¢ikmaktadir.

Marx, bu diinya ile savasmak gerekliligini kendi climleleri ile sOyle ifade etmektedir:
“Din bu diinyamin genel teorisini, onun ansiklopedik ozetleme kitabini, onun
halksal bicimdeki mantigini, onun tinselci point d’honneur’iinii (onur sorununu)
kendinden ge¢mesini, ahlaksal onaylanmasini, gérkemli tamamlayicisini teselli ve
aklanmasinin evrensel temelini olusturuyor., ¢iinkii insansal 6z gercek gerceklige

sahip bulunmuyor. Oyleyse dine karsi savasim vermek, dolayli olarak dinin tinsel
aromasini olusturdugu diinyaya karsi savagim vermek anlamina geliyor.” (Marx,

2009: 192).

Marx, reel politik ve ekonomik anlamda dinin sosyal hayatin gergekligini farklilagtirdigi
gibi insanin psikolojik diinyasinda da ayni isleve tekabiil ettigini savunmaktadir. Ciinkii
insan dogas1 ve varligina aykir1 olarak esitsiz bir sekilde orgiitlenmis toplum ve devlet
hayatinda insanin kaginilmaz olarak karsilasacagi duygu hayal kirikligi, timitsizlik ve aci
duymaktir. Dolayisiyla insan, hayatin bu acimasizliklar karsisinda kendisine korunakli
bir tinsel diinya yaratarak dini psikolojik bir siginak olarak kullanmaktadir. Ancak Marx’a
gore insanin bu tutum ve yonelisi iki 6zellige sahiptir. Birincisi dini sikinti ve {iziintii hali,
aslinda gercekten var olan bir sorunun disavurumu iken ikincisi sikinti ve sorunun
varligina karsi bir tepkisiz protesto 6zelligi tasimaktadir. Ancak gergek sikintinin sessiz
bir protesto ile karsilanmasi insanlar1 aldatict ve yaniltict bir mutluluk duygusuna sevk
etmektedir. Ciinkii insan, reel anlamda karsilastigi maddi boyutlar belirgin bir sorunu
degistirmek icin miicadele etmesi gerekmektedir. Fakat dinin olustugu tinsel atmosferli
bir diinyada verilmesi gereken bu miicadele yine insan iiretimi din tarafindan
engellenmektedir. Insanin siyasal ve toplumsal alanda veremedigi bir anlamda
Ozgiirlesme miicadelesi kendi psikolojik diinyasinda camera obscura etkisi yaratarak
tahammiil ve telafi etkisine biiriinmektedir. Ancak Marx’a gore insan bu aldatict mutluluk
duygusundan kurtularak ger¢ek mutluluk duygusuna erismelidir. Bunun yolu ise
insanlarin kendi hayatlar1 iizerindeki yanilsamalardan vazgegerek yanilsamay1 gereksiz
ve gecersiz kilacak bir diinya inga etmeleri yolunda miicadele etmektir. Ancak bu yontem
ile insan kendi varligin1 duyumsayarak kendi ¢evresinde donmekle elde edecegi aydinlik
ile 6zgiirliigiinii basaracaktir. Bunu gergeklestiremedigi takdirde kendi diinyasi etrafinda

donen aldatic1 bir giines olarak dinin aydinlattigin1 zannettigi bir tinsel atmosferde
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varligmin gercek amacina muhalif bir sekilde yasamini siirdiirecektir. Bu hayatin
stirdiiriilmesi ise “insanin 6zyabancilasmasinin kutsal bi¢gimlerinin” kendini tekrar ederek

icinden ¢ikilmaz bir dongiiyii yineleyecektir.

Marx’1n yaklasiminda dinin gorliniirde pozitif fakat icerikte yine negatif bir igleve sahip
oldugu farkli alan, Bati tarihinde gerceklesmis olan reform hareketleridir. Reformu
Almanya’nin devrimci ge¢misi olarak tanimlayan Marx, bu devrimin rahiplerin beyninde
gerceklestigini belirtmektedir (Marx ve Engels, 2008: 43). Reform doneminde Luther’in
konumunu ise bagimliliktan gelen koleliginin yerine inanca bagli koleligi ikame
etmesiyle agiklamaktadir. Clinkii Luther, insanlar1 Kilise’ye bagimli inanglilar yerine
kendi imanlarina bagli inanglilar haline getirmistir. Katolik Kilise’nin dini alan iizerinde
kurdugu tahakkiim alanini zayiflatmaya yonelik Luther’in, Kilise dis1 dindarlar olarak
“laikleri  papazlara doniistiirerek papazlar: laiklere doniigtiirmiis  oldu”gunu
vurgulamaktadir. Laikler ve papazlar arasinda gerceklesen bu doniisiimiin esas sonucu ise
din duygusunun distan gelen kurumsal bir bagimlilik yerine insanin iginde olusan bir
goniil bagimliligina donlismesidir. Reformun dinin dogas1 ve sosyal roliine yonelik bu
dontistiiriicii etkisi Marx’a gore gercek anlamda bir ¢6ziim olmasa da sorunun kendisinin
dogru bir sekilde tanimlanmis olmasimi saglamistir. Ciinkii ger¢ek sorun Kilise iiyesi
olmayan anlaminda laik insanlarin Kilise mensubu olarak papazlar ile miicadelesi degil

laik insanlarin kendi i¢lerindeki papaz ile yani papaz nitelikleri ile miicadelesidir.

Marx’1n din yaklasimindaki gézlemlenen konulardan bir digeri de Alman Yahudilerinin
Ozgiirlesmesi iizerine gerceklestirdigi din, devlet ve sivil toplum iliskileri hakkindaki
goriisleridir. Marx, oOncelikle Yahudi sorununun niteliginin Yahudilerin yasadiklar
lilkelere gore farklilk gosterdigini belirmektedir. Ornegin bu sorun Almanya’da
“teolojik™, Fransa’da “anayasalcilik” ve Kuzey Amerika’da ise “sekiiler” bir 6zellik ile
ortaya ¢iktigini ifade etmektedir. (Marx, 2009: 13) Marx, Bruno Bauer’in sorunu teolojik
olarak gorme egilimine karsi sekiiler olarak yani din ve devlet iligkilerinin birbirinden
bagimsizlagsmasi gergevesinde ele almaktadir. En genel manada Yahudilerin ve hatta
Hiristiyan ve diger din mensuplarinin 6zgiirlesmesini, devletin dinden 6zgiirlesmesi ile
miimkiin goérmektedir. Cilinkii oncelikle devletin 6zgilirlesmesi varsa kendi dininden

ozgiirleserek gerceklesebilecektir. Toplumun cogunlugu kendisini din ile baglantili kabul
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etse de devlet kendisini dinden 6zgiir hale getirmelidir. Ancak devletin kendini dinden
Ozgiirlestirmesi insan 6zgiirliigii icin ilk adim olsa da yeterli degildir. Marx’a gore insanin
kendi 6zgiirliigiinii tam olarak gergeklestirebilmesi igin bireysel diinyasinda da dinden
bagimsiz bir sekilde yagamay1 basarmasina baglidir. Marx’a gore insanin dinden politik
olarak ozgiirlesmesi, dinin kamu hukukundan 6zel hukuk alanina dogru g¢ekilmesiyle
miimkiindiir. Boylece din, insanin bir {iyesi oldugu devletin uygulama alani1 disina
cikacak ve bireylerin ortak yasam alani olarak sivil toplumun ve bireysel yasam alan
olarak da 6zel hayatin sinirlarinda kalacaktir (Marx, 2009: 20). Ancak bu noktada insanin
devletten Ozgiirlesmesini ifadesi olarak “yurttas” kimligi ile dini baglihigin gostergesi
olarak “dindar” kimligi arasinda bir celiski hatta catisma yasanmasi muhtemeldir. Bu
sebeple Marx, uzun vadede bu karsithgin ¢oziilmesi i¢in devletin “dinin kaldwriimasina

dinin yok edilmesine dek ilerlemesi” (Marx, 2009: 20) gerektigini diisiinmektedir.

Emile Durkheim’in Din Yaklasimi

Emile Durkheim’in sosyal bir fenomen olarak dini bilimsel seviyede arastirma konusu
haline getirmesinin iki sebebi vardir. Birincisi toplumsal nizamin tesis edilmesinde yeri
geldiginde hukuk normlarindan bile daha etkili olabilen ahlak yasalaridir. Ciinkii din
sosyal boyutlari itibariyle ahlakin bir bliimiinii meydana getirmektedir. Ikincisi ise kendi
yasadig1 donem itibariyle hizla tebariiz etmeye baslayan modern toplumda dinin 6nemini
kaybetmeye baslamasiyla olusacak boslugun nasil ve ne ile doldurulacagina dair
meraktir. Bu iki temel mesele Durkheim’t dini sosyolojik bir arastirma nesnesine

doniistiirmesine sebep olmustur. (Coser, 2011: 134)

Durkheim, 6nemli bir sosyal bir olgu olarak dini incelemek i¢in, yasadigi zamanin
modern toplumundaki farklilasmig goriiniimlerinin yerine basit iligkiler aginin sade
bicimde ortaya ¢iktig1 ilkel toplumlari tercih etmistir. Ayrica Durkheim, modern donem
din arastirmalarinin merkezinde Tanr1 kavrami olmasini elestirerek esas kavramin kutsal
olmasi1 gerektigi diisiincesinden hareket etmistir (Durkheim, 2011: 14-18). Durkheim,
genel metodolojik yaklasimi geregince dinin ne oldugunu tanimlamadan once ne
olmadigin ortaya ¢ikarmayr amaglamaktadir (Késemihal, 1971: 100). Oncelikle, dinin

“tabiatiistii” kavrami ile tanimlanamayacagini ifade etmektedir. Ciinkii modern dénemler
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boyunca tabiat kavrami doga kavrami ile esdeger olarak degerlendirilmistir. Doga
kavrami ise modern bilim literatiiriinde rasyonel diisiinme ve arastirma alanina tekabiil
etmektedir. Dolayisiyla dini tabiatiistii kavrami ile tanimlamak ve arastirmak onun
rasyonel dis1 bir olgu oldugu anlamina gelecektir. Ayrica herhangi bir sosyal olgunun

tabiatiistli olarak degerlendirilebilmesi i¢in dogal bir siireci tamamlamasi gerekmektedir.

Ayrica Durkheim din olgusunun merkezine Tanrt kavraminin yerlestirilerek de
arastirilmasina kars1 c¢ikmaktadir. Ciinkii ilk olarak Budizm, Hinduizm vb. diinya
niifusunun ¢ogunlugunun inandig1 dinlerin biiyilk bir boliimiinde Tanri inanci yer
almamaktadir. Ikinci olarak din arastirmalarinda Tanri kavraminda hareket edilirse
insanlarin Tanr ile kurduklari etkilesim ve bu etkilesimin sosyal sonuglarina odaklanmak
gerekecektir. Tanri-insan etkilesiminin teknik olarak tanimlandig1 ve ortaya ¢iktig1 alan
ise sadece ayinler olacagi i¢in dinin sadece bir boliimiiniin incelenmesi anlamina
gelecektir. Durkheim, din aragtirmalarinda kullanilan ancak dogrudan din ile baglantil
olmadigini diisiindiigii biiyli kavraminin kullanilmasin1 da iki nedenden dolay1 olumlu
bakmamaktadir. Birincisi din ve biiyli tarih boyunca birbirleri ile genellikle uyum
igerisinde degil rekabet halinde olan iki temel kavramdir. ikincisi ise dinin sosyal bir
fenomen halinde ele alinmasinin en 6nemli gerekcesi olarak inananlarinin olusturdugu
cemaat birlikteliginin biiyiisel inanglarda ortaya ¢ikmamasidir. Bundan dolay: biiyti, bir
inang unsuru olarak degerlendirilmesine karsin toplumsal bir boyuta sahip olmadigi igin

din arastirilmalarinda merkez bir kavram olarak tercih edilmemelidir.

Durkheim, din tanimlamasini gergeklestirmeden oOnce son olarak “din fenomeni”
kavramini da analiz etmistir. Ciinkii din, sosyolojik arastirmalara sosyal bir fenomen
olmasi1 dolayisiyla konu olabilmektedir. Durkheim’in metodolojik yaklagiminin bir geregi
olarak fenomen kavrami, kendisini meydana getiren parcalarin belirlenmesiyle anlasilir
hale gelebilecektir. Dolayisiyla sosyal bir fenomen olarak din “inan¢” ve “ayin”
kavramalarmin varligiyla biitiinliiklii bir anlama sahip olacaktir. inang kavrami da kendi
icerisinde “kutsal” ve “din dig1” kavramlarinin bir araya gelmesiyle anlamli biitiinliigiinii
saglayacaktir. Bu noktada aslinda inang, dogrudan kutsalin kendisi ile ilgilidir. Ancak
kutsalin anlami1 din dis1 olarak kabul edilen alanin sinirlarindan kesin bir sekilde hatta

yasaklarla ayrilmis olmasi ve soyut bir manaya biirlinmesiyle belirgin hale gelecektir.
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Aslinda kutsal, inanca dair yasak ve kisitlamalar ile sinirlar1 keskinlestirilmis ve bu
smirlarin disinda kalan alanin din dis1 olarak tanimlandigi bir 6zel alan konusudur. Ayin
kavrami ise biiyii konusunda yukarida acgiklandigi gibi bir inancin baghilarinin kendi
kutsallar1 ile kurduklari iliski bigiminin sosyal bir sisteme yani fenomene doniismesini
ifade etmektedir. Ayin, inang toplulugunun bir cemaate donlismesini saglamasi ve dinin

toplumsal bir gerceklik halini almasi i¢in vazgeg¢ilmez bir kavramdir.

Durkheim dinin hangi kavramlar ile arastirma konusu olarak degerlendirilmemesi
gerektigini agikladiktan sonra bir tanimi ortaya koymustur. Ona gore din olgusu “diger
olgulardan ayrilmis ve yasaklanmis kutsal seylerle ilgili olan inan¢lar ve pratiklerden
(herkesi kendisine baglayan ve Kilise olarak isimlendirilen bir ahlaki topluluk) olusan
birlesik bir sistem” dir (Durkheim, 2011: 44). Bu tanimda din ve dini fenomenlerin
varlig1, sosyal hayatin dini ve diinyevi alan olarak ikiye ayrilmasina baglanmistir. Sosyal
diinyanin dini veya dini olmayan fenomenleri ancak onlara inananlar tarafindan atfedilen

kutsallik dolayisiyla anlamli hale gelmektedirler.

Bu noktada dini olmayan bir objenin kutsal olma siirecinin s6z konusu oldugu
anlasilmaktadir. Kutsallagma siirecinin temel malzemesi ise toplum tarafindan ortak mana
yiiklenen sembol ve nesnelerdir. Bu sembol ve nesnelere atfedilen kutsalligin temsil ettigi
din ise toplumsal bir genel kabuliin yansimasi kolektif biitiinlik olarak ortaya
cikmaktadir. Bu kolektif biitiinliik de belirli zaman sonra toplumun kendisi ile 6zdeslesme
yoluna girmektedir. Boylece dinin insanlara temas eden ve etkileyen sembolik giicii
toplumdan kaynaklanmaktadir. Bu sekilde kutsal ve kutsallasma dongiisii
tamamlanmaktadir. S6yle ki ilk 6nce herhangi bir 6zelligi olmayan siradan bir nesne veya
sembole toplum tarafindan kutsallik atfedilmektedir. Daha sonra toplum, bu sembol ve
nesneler etrafinda ortak bir inang ve heyecan iireterek devamliligini saglamaktadir. En
sonunda ise sembol ve nesneler etrafinda iiretilen kutsallik anlayisi toplumun kendisi
haline gelmektedir. Dolayisiyla kutsallar biitiinii olarak din, semboller biitiinii olarak
toplumun kendisini kesfetmesine aragsal destek saglayan bir sisteme doniismektedir.
(Ritzer, 2013: 99) Ayni zamanda din, insanlarin bireysel tecriibelerinin ¢ok &tesinde
ortaya ¢ikan gergekligin toplumsal deneyimi olarak degerlendirilmektedir (Huther, 2013:

205). Boylelikle insanlar kendilerini asarak toplumsal bir fenomene doéniisen uzak bir
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“digsal ve zorlayic1” giiciin varligini toplum sayesinde hissetmektedirler (Jonahtan, 2010:
377).

Durkheim, dinin ne oldugunu tanimladiktan sonra dinin kaynagini sorununa yonelmistir.
Dinin kaynag1 sorununa ise yine dnce soz konusu kaynagin ne olmadigindan baglamistir.
Durkheim’e gore dinin kaynagi ‘“ruhguluk/animizm” ve “tabiatgilik/natiiralizm”de
aranmamalidir. Oncelikle Ona gore dinin kaynagi ruhguluk degildir ¢iinkii ruh ilk olarak
bedenden ayr1 bir varlik olarak degerlendirilmektedir. ikinci olarak ise ruhun kaynagi
genellikle riiyalar kabul edilmektedir. Bu iki sebep dolayisiyla ruhguluk, dinin toplumsal
bir fenomen olarak degerlendirilmesine imkan vermeyecegi i¢in dini kaynagi olarak
kabul edilmemektedir. Tabiat¢ilik diisiincesinde dinin kaynagi insanin duyular1 sayesinde
tabiattan elde ettigi varsayilmaktadir. Halbuki Durkheim agisindan tabiat, kutsal olma
seviyesini elde edecek bir olaganiistiiliige sahip degildir. Ayrica tabiat kutsalin kaynagi
olarak kabul edilirse giines, ay, dag ve deniz gibi tabii olgularin kutsalin merkezinde
olmasi gerekecektir. Ancak insanlik tarihine bakildiginda bu tabii olgularin kutsal kabul
edilmeleri erken donemlerde degil daha ge¢ donemlerde gerceklesmistir. Dolayisiyla
dinin kaynagini Durkheim farkli bir kavramda aramis ve bu kavram “totem” olarak ortaya

cikmustir.

Durkheim, dinin kaynagini etnolojik bir kavram olarak “totemizm” ile agiklamustir.
Durkheim, bu teorisini Iskog etnolog ve sosyal antropolog James George Frazer’m (1854-
1941) totem Tzerine gergeklestirdigi ¢alismalarima dayandirmistir. Frazer’in
calismalarina gore bir hayvan, bitki veya baska bir dogal varlik olabilen totem, asil olarak
klan hayatinin exogamik bir temel 6zelligini yansitmaktadir. (Alici, 2010: 121) Ciinkii
Frazer, arastirma sonuglarinda Amerikan yerlilerinde yiiksek bir oranda dig evlenme
gerceklestiren klan isimleri belirlemistir. Farkli klanlar arasinda gesitli etkiler meydana
getiren totem, Frazer tarafindan “sosyolojik bir sistem”in temeli olarak

degerlendirilmistir.

Dinin kaynag1 olarak kabul edilen totem inanci, toplumsal sistemin en basit seklini
gosteren klan yapisiyla birlikte varlik alanina sahip olmaktadir. (Tanyu, 1983:157)
Bireyleri akrabalik gibi ¢cok 6zel bir bagla birbirlerine baglayan klanin belirgin 6zelligi
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ise sadece kendisine ait bir totemin bulunmasidir. Ayn1 kabileye bagli her bir klanin
ayrica bir totemi bulunmaktadir. Klan iiyeleri ya kendisini diinyaya getiren annenin ya
beraber yasadigi babanin ya da annenin hamile kalmasini saglayan mitsel bir ata
aracilifiyla totem sahibi olmaktadirlar. Kutsal diisiincesinin nesnel temsilcisi olarak
totem, Oncelikle bir “isim” ve “amblem” seklinde islev gormektedir. Bir isim olmakla
birlikte totemin islevi temsil anlaminda “arma” gorevini yerine getirmektedir. Ayni
zamanda arma’nin aidiyet duygusunu ifsa etmesi bakimindan klan {iyeleri, iizerlerinde
totemik bir isaret tasimaya ve kendilerini totemlerine benzetecek sekillere biirlinmeye
onem vermektedirler. Ciinkii totemin en temel 6zelligi, “kutsal” ve “din dis1” olarak ikiye
ayrilan varlik diinyasinda “kutsal” olan seylerin kendisine referansla belirlenmesidir.
Ornegin Avustralya kabilelerinin ayinlerde kullandiklar1 ve genellikle odun ve tas
pargalarindan meydana gelen “gurunga”lar (Durkheim, 2011: 165) iizerlerine ¢izilen
resimlerden dolay1 kutsali simgelen totem 6zelligi kazanmigslardir. Curungalar sadece
klan tyeleri degil klan toplulugunun tamami agisindan degerli oldugu icin kendisine
mahsus bir yerde muhafaza edilmektedirler. Ciinkii curunganin kaybolmasi klanin basina
gelebilecek biiyiik bir felaketin habercisi olabilmektedir. Yukarida belirtildigi gibi
curunga bu etki ve giiclinii lizerine ¢izilen totem isaretlerinden almaktadir. Dolayisiyla
herhangi bir tag veya tahta parcasi, klan tarafindan totem kabul edilen nesnenin kendi
tizerine resmedilmesiyle kutsala doniismektedir. Bu anlamda ilkel insan ve topluluklar,
birlikte yasadiklari nesne ve varliklara bir anlamda kutsali yiikleme islemi

gerceklestirmektedirler.

SONUC

Modern toplumun ortaya ¢ikmaya basladigi 19. Yiizyilin ikinci yarisindan itibaren sosyal
olgularin i¢inde hayat buldugu toplum kosullarina gore sekillenecegi anlagilmigtir. Bu
sebeple yeni toplumun politik, ekonomik ve kiiltiirel kaliplar1 i¢inde inang, din ve ritiiel
gibi kutsala dair konular da sosyal kuramcilarin ilgi alanlari arasina dahil olmustur.
Ozellikle dinin modern toplumda varligi ve islevi hakkinda farkli perspektiflerden
coziimlemeleri gerceklestirilmigstir. Clinkii dinin anlam1 ve fonksiyonu modern Oncesi

klasik diinyada icra ve isgal ettigi alandan oldukca farkli oldugu anlagilmistir. Bu sebeple
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klasik sosyal kuramcilarin temel ilgi alanlarindan dinin modern toplumda dogasinin ve
oynayacag1 roliin ne olacagi merak konusu olmustur. Bu cer¢evede sosyal kuramci
analizcilerin esas meselesi modern toplum ve insan iliskilerinin analiz edilmesidir. Bu
noktadan hareket edildiginde Karl Marx, modern toplumun niteliginin esitsizlige dayali
bir yapida ortaya c¢iktigini ve bu esitsiz sosyal hayatin degistirilmesi gerektigini
savunmaktadir. Ayrica sosyal esitsizligin iiretilmesi ve devamliligini dogrudan veya
dolayli yollardan saglayan unsurlar da bulunmaktadir. Marx agisindan din ve ozellikle
dini kurumlar (kilise) sosyal esitsizligin tiretildigi ve devamliliginin saglandig1 yapilardir.
Dinin esitsiz sosyal hayatin destekgisi olmasi ise insanlarin gercekligi géormesine engel
oldugu hatta gergekligin tam tersi sekilde gOstermesine sebep oldugu seklindedir.
Boylece Marx agisindan din, sosyal gercekligin ortaya ¢ikmasini engelleyen bir yaniltici

ve bu gergekligi tersine ¢eviren bir ideoloji iglevi gormiistiir.

Emile Durkheim modern toplumda dinin dogas1 ve roliine iliskin Marx’tan farkli olarak
kiiltiirel bir bakis acisina sahiptir. Oncelikle Durkheim, dini dogrudan din olmasi
ozelliginden dolay1 degil ahlakin bir pargasi olmasi sebebiyle inceleme konusu haline
getirmistir. Ciinkii sosyal anlamda ahlak, insanlarin bir toplum ig¢inde birlikte
yasamalarini miimkiin kilan prensipler manzumesini ifade etmektedir. Bu anlamda din
tarih boyunca insanlarin ortak bir hayat yasamalarini miimkiin kilarak dayanisma ve
biitlinlesmeye bagli bir toplumsal yapinin varligina katki saglamistir. Ancak modern
toplumun ortaya c¢ikmaya baglamasi ile bu biitlinclil sosyal yapida kirilganlhiklar
baglamistir. Bu noktada Durkheim, dinin modern toplumda tekrar sosyal birlik ve
dayanisma saglamasinin imkanini ortaya koymaya caligsmistir. Bunun gergeklesmesi i¢in
de dini, kutsal kavrami merkezinde incelemistir. Ciinkii kutsalin ortaya cikis siireci sosyal
bir yol takip etmektedir. Bir anlamda toplum, hayatin siradan unsurlarini 6zel anlam ve
semboller ile kutsallastirmaktadir. Ayn1 zamanda bu kutsallagsma siireci toplumun kendi

varhigini pekistirmesi ve siirekliligine vurgu yapmasini saglamaktadir.
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2000’den Bugiine Tiirk Fotografinda Resim Sanatina Oykiinme

Isitk SEZER' & Pinar BOZTEPE?

Oz

Insani duyular ve bilingle evrensel bir dil olarak ortaya ¢ikan sanat olgusu, her toplumun kendi degerleri ve
sanat¢ilarin 6zgiin bakiglar ile yeniden yorumlanmakta ve doniismektedir. Teknolojik ve sosyo-kiiltiirel
doniisiimlerin 6ncii ya da gizil yansimalari sanat eserlerinde bi¢im ve igerik olarak yorumlanir ve sonugta
yeni bir anlatim dili, estetik boyut gelisir. Sanat eserleri, disiplinler arasi etkilesim, ¢cok kiiltiirlii paylasimlar,
alintilama, 6ykiinme vb. ¢agdas estetik — teknik dile sahiptir. Fotograf ise bu 6zelliklerin en fazla gorildigii
sanat dallarindan biridir.

Var olan gergekligi saptama mottosuna sahip Tiirk fotograf sanatinda Postmodernist yapitlarin ortaya ¢ikisi,
Sahin Kaygun’un 1980-90 yillarinda geleneksel yontemlerle sekillenen 6ncii vizyonu disinda, 2000°1i yillar
gibi gec bir tarihe sahiptir. Nazif Topguoglu’nun 2002°li yillardan giiniimiize, ressam Balthus’un izlerini
tagtyan ergen cinselliginin agirlikli olarak yansitildig: kurgu fotograflarinda, Caravaggio 1s18inin fotograf
teknikleri ile tekrarlanmasi, Rembrandt eserlerinin, Jacques-Louis David’in Marat’m Oliimii ya da
empresyonist resim geleneginin fotografik yorumlari, dncii vizyonunun temelini olusturur. Sanat¢i Emine
Ceylan’in 2009 yilinda sergiledigi ‘Time Travel’ serisinde, Leonardo da Vinci, Rosetti, Klimt, Zhang
Xiaogang, Piatakhin vd. Ronesans’tan giiniimiize resim sanatinin 6nemli sanat¢ilarinin taninmig eserlert,
fotograf olarak yeniden yorumlanmistir. Ceylan’in kiz1 Asiye’yi model olarak kullandig1 fotograflarinda
Ozgiin resimlere bigimsel olarak bagli kalinmakla birlikte, sanatgmin kimligi kiiciik miidahalelerle
yansimaktadir. Ozlem Simsek 2011 yilinda basladig1 ‘Otoportre Olarak Modern Tiirkiye Resmi” serisinde,
Tiirk resim sanatinda yansitilan kadin kimliklerini otoportre olarak yeniden yorumlarken, kadin kimligi,
sanat ve kadin iliskisini sorgulamaktadir.

Bu makale kapsaminda Postmodernist estetik ve teorileri ¢cercevesinde Tiirk Fotografinin resim sanatiyla
olan diyaloglarini tarihsel ve kiiltiirel vizyonda incelemek amaglanmistir.
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2000’den Bugiine Tiirk Fotografinda Resim Sanatina Oykiinme

Emulation of the Art of Painting in Turkish Photography Since 2000

Abstract

The phenomenon of art, which emerged as a universal language with human senses and consciousness, is
being reinterpreted and transformed by the values of each society and the original gaze of the artists. The
pioneering or hidden reflections of technological and socio-cultural transformations are interpreted as form
and content in works of art and as a result, a new narrative language and aesthetic dimension develops.
Works of art, interdisciplinary interaction, multicultural sharing, citation, emulation, etc. have
contemporary aesthetic-technical language. Photography is one of the branches of art in which these
features are seen the most.

The emergence of Postmodernist works in Turkish photographic art, which has the motto of determining
the existing reality, has a history as late as the 2000s, apart from Sahin Kaygun's pioneering vision shaped
by traditional methods in the 1980-90s. In Nazif Topguoglu's fictional photographs from 2002 to the
present day, in which the adolescent sexuality bearing the traces of the painter Balthus is predominantly
reflected, the repetition of the Caravaggio light with photographic techniques, the photographic
interpretations of Rembrandt works, Jacques-Louis David's The Death of Marat or the impressionist
painting tradition form the basis of his pioneering vision. In 2009, artist Emine Ceylan exhibited her ‘Time
Travel’ series and included Leonardo da Vinci, Rosetti, Klimt, Zhang Xiaogang, Piatakhin et al. The well-
known works of the important artists of the art of painting from the Renaissance to the present day have
been reinterpreted as photography. Although Ceylan's photographs in which she uses his daughter Asiye as
a model are formally adhered to the original paintings, the identity of the artist is reflected with small
interventions. In her series 'Modern Turkish Painting as a Self-Portrait' that she started in 2011, Ozlem
Simsek reinterprets the women's identities reflected in Turkish painting as self-portraits and questions
women's identity, art and women's relationship.

Within the scope of this article, it is aimed to examine the dialogues of Turkish Photography with the art of
painting in historical and cultural vision within the framework of Postmodernist aesthetics and theories.

Key Words: Postmodernism, The Art of Painting, Fiction Photography, Turkish Photography.

GIRIS

1839 yilinda fotografin bulunusu Avrupa’da biiyiik bir cosku ile karsilanmis ve kisa
stirede diinyaya yayilmistir. Gezgin fotograf¢ilarin farkli cografyalara ait cok sayida
gorseli, merakli amatorlerin yogun iiretimi, sanatgilarin deneysel yaklasimlari ile kisa
stirede fotografin teknik ve estetik sinirlar1 belirlenmeye baslamistir. Bu siirecin insasinda
ve gelisiminde resim-fotograf iliskisi olduk¢a Onemlidir. Fotograf Oncesi yasamin
gercekligini resim olarak saptamak miimkiin iken, fotograf bu gorevi iistlenerek resim
sanatin1 0zgiirlestirmistir. Fotografin ticari basarisi pek ¢ok ressami bu alana yoneltmis,

gorsel iki disiplinin kompozisyon, ritim, kurgu vb. ortak paylasimlar1 baglamisgtir. Resim
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sanatinin  perspektif kurallari, manzara, portre gelenekleri fotografa dogrudan
aktarilirken; fotografin objektifler araciligi ile gelistirdigi farkli bakis acilari, detay,

fluluk, genis ag1 vb., da resim sanatina etki etmistir.

Fotografin resim sanati geleneklerine bagli kalarak iiretilmesi High Art / Picturalizm
olarak tanimlanmistir. Akim 1885-1915 yillar1 arasinda etkin donemini yasamistir. Bu
gelenege bagli liretilen fotograflarin dncelikle dykiilerine uygun ¢izimleri yapiliyor sonra
bu cizimler modeller araciligi ile sahneleniyor ve fotograflaniyordu. Akimin 6ncii
calismalar1 fotografi en basta sanat araci olarak algilayan ressam Oscar Gustave
Rejlander’in eserlerinde goriilmiistiir. Rejlander “Two Ways of Life (Yasamin iki Yolu
1857) adli eserinde otuzdan fazla negatif bir araya gelmektedir ve Her biri 6nceden
tasarlanmis, ¢izilmis ve bu plana uygun gorsellere doniistiiriilerek birlestirilmistir. Henry
Peach Robinson’in “Fading Away” (1858) adli (Weaver,1998:185-195) eseri de ayni
yontemle olusturulmustur. Robinson 28 yil bu gelenege uygun eserler iiretmistir.
Fotografin dogay1 oldugu gibi, dogru sekilde yansitmasi gerektigi goriisiinii savunan
Peter Henry Emerson, Natiiralist resim gelenegini fotografa uyarlar. 1889°da “Sanat
Ogrencileri icin Naturalistik Fotograf” (Hacking, 2015:164) adl bir kitap yayimlayan
Emerson aslinda pictorial fotografa yeni ve taze bir yaklagim getirerek akimin
giiclenmesini saglamistir. Resim egitimi sonras1 fotograf alaninda eserler iireten Alvin
Langdon Coburn, Edward Steichen, Gertrude Kéisebier, ve Sarah Choate Sears gibi
sanatcilar ve Ingiltere’de The Linked Ring, Amerika’da Photo-Secession, Fransa’da
Photo-Club de Paris gibi fotograf dernekleri sayesinde akim, tiim Avrupa ve Amerika’da

taninmastir.

Tanmmis ressamlardan Delacroix, Courbet, Manet, Degas, Cézanne, Gauguin vd.1850°1i
yillar ve sonrasinda kendileri fotograf ¢ekiyorlard:r ya da baskalarina ait fotograflari,
resimlerinde gergekligin dogrudan gostergesi olarak kullaniyorlardi. Paris’in bos
sokaklarini, vitrinlerini, 6nemli meydan ve binalarin1 fotograflayan Eugene Atget’in en
onemli miisterileri, ressamlardi. Resim ve fotograf arasindaki estetik iliski, baslangi¢
doneminde yogun yasanmasina ragmen 1.Diinya savasi sonrasi avantgart sanat
akimlarinin deneyselliginde son bulmustur. 1950°1i yillarla birlikte resimde soyut sanatin
yiikselisine karsit olarak Pop Art akiminda, fotografin yeniden temel alindig1 ve resim
sanatinda yeni bir gergeklik sorgulamasi olarak ortaya ¢ikan Fotorealizm ile figiir

tekrarimin resmin 6nemli bir par¢asi olmaya baglamistir (Antmen, 2009:157). Fotorealizm
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sanatgilarin eserlerini meydana getirirken dogrudan gozlem yerine fotografik kaynaktan
yararlandiklari figiiratif bir Gisluptur. Fotorealizm var olan gercekligi en detayl hali ile,
acikca ve yorumsuz, igsel, Ustii kapali nitelikler ile ifade yolu bulur (Sarnof, 1993:11).
Gegen stireg igerisinde Ozellikle 1970 yilinda 22 Realist sanat¢inin bir araya geldigi New
York’taki Whitney Museum of American Art Gallery’de “22 Realists” ismiyle ilk
Fotorealist sergi agilmistir. Bu sergide yer alan sanatgilardan bazilart Alfred Leslie,
Arthur Elias, Audrey Flack, Charles Chuck Close, Donald Perlis, Donald James Wynn
olmustur. 1972 tarihinde Sidney Janis galerisinde diizenlenen “Sharp Focus Realism”
sergisiyle Fotorealizm devamliligini siirdlirmiis ve bir sanat akimi olarak tanimlanmustir.
Fotorealistler dis diinyanin yansimasi olan fotograftaki gercekligi birebir tuvale aktararak
yeniden yorumlamak ve sorgulamak istemislerdir. Doygunlugu, netligi, keskinligi ve
inanilmaz detaylar1 ile gercekligin bir yansimasi olan resimler, referans aldiklari fotografi
geride birakmaktadir. Global anlamda doniigen bu estetik vizyon, Tiirk Fotografinda da

belli ¢ergevelerde kendisini gostermistir.

Disiplinler arasi ¢er¢evede resim ve fotograf sanatinin etkilesimini giintimiiz boyutunda
degerlendirmek i¢in Postmodernist akimin ortaya ¢ikisi ve etkilesim siirecine bakmak
faydali olacaktir. Bu baglamda Modernist diisiince bigimleri ve Postmodernizme gegis
siirecinin yapisal ozellikleri, Thab Hassan’in ¢erceveledigi karsilastirmalar esliginde
degerlendirildiginde siirecin ideolojik, sanatsal ve toplumsal boyutlarin1 anlamak
miimkiin olacaktir. Hassan 1985 yilinda yayinladigi ‘The Culture of Postmodernism’
baslikli makalesinde ele aldig1 karsilastirmalar sonucu ortaya ¢ikan tablo ile ilgili sdyle

sOylemektedir:

“... Retorik, dilbilim, edebiyat kuramu, felsefe, antropoloji, psikanaliz, siyaset bilimi hatta
teoloji gibi pek ¢ok alandaki fikirlerden yararlaniyor ve ¢esitli hareketler, gruplar ve
goriislerle hizalanmig bir¢ok yazardan (Avrupali ve Amerikali) faydalaniyor. Yine de bu
tablonun temsil ettigi ikilemler gilivensiz ve miiphem kaliyor. Farkliliklar degisir,
ertelenir, hatta ¢oker, herhangi bir dikey siitundaki kavramlarin tiimii esdeger degildir ve
hem Modernizmde hem de Postmodernizmde tersine gevirmeler ve istisnalar boldur.”
(Hassan, 1985:124).

Hassan’in Postmodernist vizyona bu denli genis bakis ve gergevesi, yerel vizyonda

doniisiim ve tiimden etkilesimleri 6ne ¢ikarmak iizere bir vizyon kazandirmaktadir. Bu
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makalede bu tiirden bir yaklasimla Tiirk Fotograf Sanatinin s6z konusu teoriler
perspektifinde resim sanatiyla olan diyalogu ve dontisiimiin sanatsal vizyona

yansimalarini ortaya koymak amaglanmustir.

POSTMODERNIST VIZYON VE SANAT ILiSKiSI

Kiiltiirel, sosyal ve politik doniisiimiin tezahiirii olarak ortaya ¢ikan Postmodernizm,
edebiyat, mimari ve sanat alanindaki tiim disiplinlerde global anlamda kendisini gosteren
bir olgudur. Postmodern terimi ilk olarak 1934 yilinda Frederico de Onis tarafindan
donemin Giiney Amerika siirini tanimlamak tizere kullanilmistir. Genel kullanimda
terimin kokeni mimarinin yarattigi somut ¢evre dolayisiyla mimarlik alaninda
gerceklesmistir. Postmodernizm, Modernist diisiincenin ilerlemeci baglamindan uzak bir
anlayisa sahip olmaktadir. Bu anlamda Charles Jencks, mimarinin Modernizm’in
progresif yaklagimiyla 1952 yilinda gerceklestirdigi yap1 Pruitt-Igoe Binasi’nin 1972
yilinda yikimin1 Modernizmin yikilisina baglamaktadir (Jencks, 1977:9). Modernizm;
degisimin, simdinin, deneysel yaraticiligin Onderliginde donlismekte olan diinyanin
ihtiyaglarimi karsilamig ve gelecek fikrini benimsemistir. Postmodernist vizyonun
tanimlanmasina iligkin Habermas, Lyotard ve Jameson gibi teorisyen ve disiiniirler
anlatinin Yapisalci ve Postyapisalct temelleri {lizerine yogunlagmis ve kitle kiiltiirii
bigimlerinin hegemonyasi1 {izerine tartisma ortamlar1 yaratmistir. Bu baglamda
tanimlamalarda kiiltiirel konumlandirmalar iizerine baskin bir anlayisa isaret edilmis ve
dontisiimiin ideolojik cercevesi ¢izilmeye calisilmistir. Elestirel vizyonda Modernizmin
topyekiin ¢ergevesi Postmodernizmde parcali olarak karsilik bulmaktadir. Bu baglamda
fragmanlar halinde eklektik bir temsil arayisi, Postmodernist vizyonun kaosla sagladigi

armoninin etkilerinde ortaya ¢ikmaktadir.

Ideolojiler, felsefi yaklagimlar ve sosyo-politik cercevede kapsamli teoriler iiretilmis ve
Fotografin paradoksal yapisina yonelik tartisma ortamlart olusturulmustur. Lyotard
‘Postmodern Durum’ adli eserinin girisinde Modern terimini; Tinin diyalektigi, anlamin
yorumbilimi ve 6znenin 6zgiirlesmesi baglaminda bir perspektiften degerlendirmektedir.
Postmodern olanin ise meta-anlatilar ¢ergevesinde dilin mesrulastirilmasi olarak 6nem
kazanmasina dikkat ¢ekmektedir. (Lyotard, 1997:14). Klasikten beslenerek Eklektizmi
benimseyen mimariyle baglantili bir ¢ikis yapan Postmodernizm fenomeni, 1980°lerle

beraber gorsel sanatlarda kullanilmaya baslanmistir. Beraberinde kitle iletisim araglariyla
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onlarin temsil bi¢cimlerinde ideolojik bir yapilanmay1 ve doniisiimiin temelleri atilmistir.
Bu temsil bi¢imlerine ve politikalarina iliskin pek ¢ok tartisma yaratmis ve teorilerin
politik bir perspektife dayandigi konusu ¢esitli teorisyenler tarafindan dile getirilmistir.
Victor Burgin, gorsel sanatlarda Postmodernizmi “Hiimanist varsayimlarin elestirisini
iceren bir Ozne teorisiyle” iliskilendirmektedir (Burgin, 1986: 39). Ote yandan
Postmodern teori, her seyin ayn1 zamanda kiiltiirel oldugu fikrinden yola ¢ikarak her seye
imge ve temsillerin yon verdigini 6ne siirmektedir. Baudrillard’in teorisi “Simulakrlar
evreni” hakikat ve gergekligin Postmodern yaklasimlarinin bir pargasidir. Calinescu
Postmodernizmi agiklarken soyle belirtir: “Eger Postmodernizm gercekten kendine has
bir kiiltiirel fizyonomi olusturduysa, onu agik¢a ve ikna edici bir gsekilde betimleyebilmek
gerekir: bu da terimin genellikle i¢inde yer aldigi baglamlarin o biiyiik anlam
enflasyonunu (hatta hiperenflasyonu) diisiiniirsek, hicbir sekilde kolay olmayacaktir.”
(Calinescu, 2013: 295). Yani sira Calinescu tarafindan tizerinde 1srarla durulan bir diger
yazar olan Thab Hassan, 1971 yilinda yazdigi “Postmodernizm: Para-Elestirel Bir
Bibliografya” makalesinde Modernizm-Postmodernizm arasinda son derece net bir
karsilastirmay1 ortaya koymustur. Hassan’in sistematik calismasinda, Modernizmle 6ne
ctkan kavramlarm Postmodernist karsiliklar1 ele alinmaktadir. Ornegin Modernist
bilincin boyut kazandirdig1 “kentlesme”, Postmodernizmde kozmos olarak, kentler veya
ekolojik aktivizm olarak 6ne ¢ikmaktadir. Ayni sekilde “teknoloji”, genetik mithendislik
ve yedek biling olarak bilgisayara karsilik gelmektedir. Ironi, alegori gibi kavramlara
deginildigini ve absiirt, parodi veya kurgunun yeni sanatsal formlara karsilik geldigini
gorebilmekteyiz (Hassan, 1971:25). Yan1 sira Lyotard soyle belirtmektedir: “Postmodern
sanatg1 veya yazar felsefecinin konumundadir. Yazdig: metin, tirettigi ¢alisma ilke olarak
daha onceden yerlesmisg, kurallar tarafindan yonetilemez; benzer kategorilerin metne ya
da calismaya uygulanmasiyla belirleyici bir yargiya gore yargilanamaz. Bu kurallar ve
kategoriler sanat yapitinin kendisi i¢in aradigi kural ve kategorilerdir.” (Lyotard,
1997:158).

Postmodern temsil, imge ve anlatida sosyo-kiiltiirel g¢alismalarin yansimasi olarak
ideolojik gergekliklerin bir tiriinii olarak karsimiza ¢ikmaktadir. Modernizme tepki olarak
ortaya ¢ikmastyla birlikte biriciklik ve Walter Benjamin’in ‘aura’ kavrami iizerinden
tartigmalara odaklanilmigtir. “Frankfurt Okulu'nun bir {iyesi olan Benjamin,

Postmodernist diisiincenin genel olarak sorunsallastirdigi baz1 temalara atifta bulunur:
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Ozgiinliik ve bagdasiklik. Frankfurt Okulu, Postmodern teoriyi dogrudan etkiledi ve bu
nedenle, 1930'larda Avrupa'da totaliter ideolojiler yiikselirken Benjamin'in fotografin
ornekleme ve yeniden Tretilebilirlik potansiyelini ¢ergevelemesi Onemlidir”
(Sartoris,2021:int.). Bu dogrultuda, teori ve pratikte 6zerklige yogunlasarak kendine mal
etme (Appropriation) eylemi gibi yeni iiretim bi¢imleri ve sanatsal ifade stratejiler ortaya

cikmustir.

Modernizmin yiiksek sanati, klasik Kapitalizmin ve Emperyalizmin materyalist
degerlerine, toplumun popiiler begeni ve degerlerine kars1 bir protestoyu temsil ederken
ve estetigi, giindelik diinyadan ayr1 ve ona karsi lstiin bir alan olarak insa ederken
Postmodernizm; anitsallik, ciddiyet, biitiinliik ve derinlikle ilgili Modernist kavramlari ve
bu estetik 6zerkligi reddeder (Shusterman, 1989: 608). Tiim bu Modernist ideallerin
otesinde Postmodern estetik; ¢ogulculugu, multidisipliner vizyonu, yerel ve globalin
birlestigi sanatsal dili, hatta bunlar arasinda gerceklesen muglakligi tslup olarak
benimsemistir. Evrensel bir kiiltlir stratejisinin paralelinde estetik anlayisi yeniden

tanimlar nitelikte bir metodolojik tutum sergilemistir.

Modernist estetigi biiyiik Olgiide bigcimlendiren fotograf sanati, Walter Benjamin’in
“mekanik yeniden iiretim ¢aginda sanat nesnesi ve aurast” goriigiiyle biricik olanin
temsiline yeni bir tartigma yaratmustir. Fotografin kendisi Modernizmle birlikte bu kadar
etkili bir aracken yeni sosyal gergekliklere tanikligini estetik doniisiimiin 6zne ve
teknoloji diyaloglar1 baglaminda siirdiirmiistiir. Hem kitlesel ve kiiltiirel degeri hem de
teknolojisinin gelistigi Olgiide yaratict performansa katkilari anlaminda Postmodernist
vizyonda rolline giiclii bir bicimde yerlesmistir. Her seyden Once modernizmin
yapibozum ¢ergevesinde bir vizyonla Postmodernist diisiinceye dahil olmasi, elestirel ve
sOylemsel perspektifini doniistiiriir. Fotografik baglamda 6zgiinliik, orjinalite, nesnellik
ve Ozellikle yaratim siiregleri ile ilgili kavramlar hem teori hem de pratikte degismistir.
Ornegin Sherrie Levine’in radikal bir bicimde ortaya attigi biriciklik ve 6zgiinliik
tartismalar1 sanat eserinin paradoksal bicimde doniisen degeri ¢ercevesinde var olmustur.
Dijitallesen diinyanin yansimalari olan elektronik ya da bilgisayar temelli imge tiretimi,
fotografin bilimle diyalogu, dolayistyla algoritmik temelleri iizerinden sekillenmistir. Ote
yandan disiplinler arasi ¢er¢evede fotografik teknolojinin sundugu imkanla gerceklesen

sanatsal dil postmodernizmin eklektik vizyonuyla bi¢cimlenmis, elestirel ve teorik
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diizeyde 6zneyi vurgulamustir. Ozellikle “Big Brother” gibi 6zneyi seyreden ve
sonuglarii kapitalist kitle endiistrisi perspektifinde sunan temsiller 6zne temelinde
Nihilist bir vizyon sergilemistir. Seyir aliskanliklarinin doniistiigti Postmodern estetik
deneyimlerinde bireyin igsellestirilmesine yonelik bir sdylem olusturma cabasi ortaya

koyulmustur.

Terry Barret, sanat {retiminde Postmodern stratejileri fotografik baglamda
siniflandirmistir. ““Kendine mal etme’, ‘gercek’ olani simiile etme, kiiltiirel etkilerin
melezlesmesi, imgeleri ve kodlart harmanlamak, bilinen baglamlari yeniden tiretmek ve
metinlerarasilik gibi farkli referanslara yogunlasmak” (Barret, 2022:327) vizyonu
tanimlamaya yonelik doniisiimlerdir. Bu anlayista yeni ¢cagin 6zneye iligkin stratejileri,
kiiltiirel, ideolojik ve sosyolojik ¢ercevede doniismiis ve yapilanmistir. Kiiltiirel pratigin
ayricalikli bir sanat araci olan fotograf teknolojisi Postmodernizmin gondergelerine
dogrudan hizmet etmis ve genisleyen formuyla farkli yaraticilik stratejilerine sanatsal bir

dil saglamistir.

Postmodernizmin sundugu soylem ve stratejiler cergevesinde Tiirk Fotografinin resim
sanattyla olan diyalogu, yerel baglamda yukarida belirtilen teoriler perspektifinde
doniismiis ve global vizyonu takip etme egiliminde kendisini gostermistir. Bu siirecin
yerel vizyona etkilerinin gecikmesi ya da ifadesel 6zgilinliige yansimalari, resim ve
fotograf tarithinin sinirlar1 dahilinde bakildiginda somutlastirilabilmektedir. Bu baglamda
tarihsel vizyonda Tiirk Fotografinin doniisen yapisini, resim sanatina mal olmus estetik
stratejiler ekseninde ve etkilesimin Onciisii fotograf¢ilarin yonelimleri dogrultusunda

degerlendirmek faydali olmaktadir.
TURK FOTOGRAFINDA RESiM-FOTOGRAF ETKILESIMi

Tiirk fotograf sanatinda, fotograf resim iliskisine baktigimizda yukarida 6rnekledigimiz
kadar yogun bir is birligine rastlamamaktayiz. Fotografin icadi ile birlikte Osmanli
Imparatorlugu doneminde Istanbul’da ¢ok sayida fotograf stiidyosu agilmasi, tiim
Osmanl topraklarinin fotograflanmasi ve saray tarafindan fotografin desteklenmesine
ragmen halkin fotografa mesafeli olmasi, farkli ifade bigimlerinin dogmasini

engellemistir.
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Istisna olarak, Osman Hamdi Bey’in resimlerinde kendini model olarak kullandig1 ve bu
projeleri gerceklestirebilmek i¢in dncelikle tasarimlarina bagli olarak fotograf¢r Pascal
Sebah’a fotograf ¢ektirdigi bilinmektedir. Osman Hamdi Bey (1842-1910) Tanzimat
Donemi’nin resim, arkeoloji, miizecilik, sanat egitimi gibi kiiltlir-sanat yagsaminin farkl
alanlarinda eserleri olan Onemli bir ressamdir. Giinlimiizde varligim1i Mimar Sinan
Universitesi Giizel Sanatlar Fakiiltesi olarak siirdiiren Sanayi-i Nefise Mekteb-i Alisi'nin
de kurucusudur. ilk Tiirk ressamlarindan birisidir ve Tiirk resminde figiirlii kompozisyon
kullanan ilk ressam olarak tarihe ge¢mistir. Osmanli imparatorlugu Déneminde askeri
okullarda verilen resim egitiminin yaninda fotograf dersleri de verilmistir ve bu donemde
cekilen Istanbul manzara fotograflarmin resim derslerinde referans olarak kullanildig1
bilinmektedir (Germaner, inankur:2002).

Cumbhuriyetin ilan1 sonrasinda fotografa devlet eliyle biiyiik destek verilmis, geng
Tiirkiye Cumhuriyeti’nin tanitimi i¢in Matbuat Umum Miidiirliigi tarafindan ¢ok sayida
yayin, sergi diizenlenmistir. Devlet tarafindan Almanya’ya resim gretmenligi egitimi
icin yollanan Sinasi Barutgu, fotograf egitimi de almistir. Yurda dondiikten sonra egitim
fakiiltelerinde fotograf derslerinin verilmesi, Tiirkiye’de fotograf derneklerinin kurulmasi
ve fotograf dergiciliginin baglatilmasinda 6ncii olmustur. 1950’li yillardan sonra hizla
gelisen basin fotograf¢iligi ve ticari fotografciliga ragmen {lniversitelerde fotograf
boliimlerinin kurulmasit 1980°li yillarda baslamigtir. Avrupa ve Amerika fotograf
sanatinda postmodernizm akiminin tartigildigi bir ddonemde bizde heniiz egitim asamasina

gecilmesi glintimiiz Tiirk fotografinin kavranmasi adina 6nemli bir detaydir.

Bu donemde ressam Nur Kocak, devlet bursuyla Paris'te yasadigi yillarda foto-
gercekeilik dogrultusunda galismaya baslamistir. Bati'nin renkli kadin dergilerindeki
reklam fotograflarindan esinlenerek 1974'te basladig1 "Fetis Nesneler / Nesne Kadinlar"
dizisinde kadmin kullanim nesnelerini ya da kadmin nesne olarak kullanimin1 konu
edinmistir. Amacladig1 fotografik goriintilyii yagh boya yerine akrilik, firca yerine de
boya tabancasi (air brush) kullanarak elde ederek nesneleri en ince ayrintisina kadar
betimlemistir. Kogak, 1979'dan baslayarak kendi aile albiimiinden yararlandigi "Aile
Albiimii'nden", 1989°dan itibaren de kendi ¢ektigi fotograflardan yararlandigi "Vitrinler"

dizilerini gergeklestirmistir (wikiwand.com/tr/Nur_Kocak).
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Fotograf alaninda ise 1980 sonrasi Sahin Kaygun (1951-1993), grafik, resim ve fotograf
tekniklerini birlestiren deneysel g¢alismalari ile Tiirk fotografinda yeni gorsel ifade
bi¢imlerinin onciisii olmustur. 1991-1992 yillarinda {i¢ sergi olarak diizenledigi “Eski
Zaman Denizlerinde” adli galismalarinda yer alan ¢alismalarinda fotograflarda boyama,
cizme, kazima resim fotograf montajlart vb. pek c¢ok teknik kullanan sanatgi resim
fotograf iligkisine yeni yorumlar katmistir (Kaygun, 1992). Sanat¢inin vizyonunu tekrar
eden farkli sanatc¢ilarin olmayis1 Tiirk fotografinda resim fotograf iligkisinin sinirh
kalmasina neden olmustur. Ancak 2000’11 yillarda az sayida fotograf sanat¢isinin resim
sanatina oykiinme olarak gergeklestirdikleri isleri sayesinde resim-fotograf iliskisi yeni

bir boyut kazanmustir.

Mimar, fotograf¢i ve yazar kimligi ile Nazif Topguoglu, (1953 Ankara) sahneye koyma/
kurgu yontemiyle tirettigi fotograflarinin temelinde ressam Balthus’un (1908-2001) ergen
kizlarin cinselligini 6n plana ¢ikaran erotik bakis agisini, pozlarini referans almistir.
Balthus, Expresyonizm, Siirrealizm, Metafizik resim akimlarinda salinan vizyonunu
“hayal diinyasinin, diislerinin rafine yansimasi” olarak tanimlamaktadir. Topcuoglu
fotograflarinda Balthus etkisini koruyarak resim tarihinin 6nemli eserlerini de yeniden
yorumlamigtir. Bunlardan ilki Barok Sanat akiminin onciisii Italyan ressam
Caravaggio’nun “The Incredulity of Saint Thomas” (Aziz Thomas’in Siipheciligi) adli
tablosudur (Sekil 1). Eserde ii¢ havari Hz. Isa’ya merakli gozlerle bakmakta ve bir tanesi
ise, Isa’nin yarasmi parmagi ile incelemektedir. 2004-06 yillar1 arasinda gergeklestirdigi,
Merak ve Tecriibe-Deneyim serisinde Topguoglu, 6ykiindiigii eserin 151k-gblge kullanim
ozelliklerini fotografinda birebir tekrarlamis, geng kizlarin durus ve bakis agilarini resme
gore diizenlemistir (Sekil 2). 2008 tarihli “Secret Garden” ve “Swing” fotograflarinda
Izlenimcilik resim akiminin big¢imsel 6zellikleri dogal 151k kullanimi tekrarlanmistir.
2010-11 tarihli “Europa” adli fotografi ise hazreti Isa’nin ¢armihtan indirildikten sonra
annesinin kollarinda tasvir eden “Pieta” resim gelenegini Bellini’nin eserinden temel

alarak fotograflamistir.
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Sekil 1. N.Topguoglu, 2006, Tableaux Serisi, Caravaggio, The Incredulity of Saint Thomas.
112x133 cm. Kaynak: http://naziftopcuoglu.com/works/tableaux/

Sekil 2. Caravaggio, The Incredulity of Saint Thomas,1601-
Kaynak: https://wannart.com/icerik/8417-isanin-kuskucu-havarisi-aziz-thomasin-supheciligi

Emine Ceylan (1955 istanbul) 1984 yilinda basladig1 fotograf seriiveninde siyah beyaz
fotograflari ile taninir. Fotograflarinda agirlikli olarak Yeni Nesnellik avandgarde sanat
akimmin yalin, 6zneyi kadrajin tam ortasinda dogrudan izleyiciye bakar sekilde
degerlendiren bakis agisini kullanir. 2009 yilinda Istanbul CDA (Casa Dell’Arte) sanat
galerisinde actigt ‘Time Traveler’ sergisinde resim tarihinin ikonik eserlerini
fotograflarinda yeniden canlandirmis ve yorumlamistir. Winterhalter, Rosetti, Klimt,
Fuseli, Vermeer (Sekil 4), Khrutsky, Rafael, Giorgione, Frida Kahlo, Picasso, Renoir,
Tkachevs, Pavel Christiakov, Goya, Friedrich, Zhang Xiaogang, Konstantin Yuon, Andy
Warhol, Balthus, Andrew Wyeth, Nikolai Piatakhin, Philip Maliavin, Margaret Cameron
gibi 30 sanat¢inin bilinen eserlerini kizi Asiye’yi (Sekil 3) model kullanarak dekor,
mekan, giysi diizeyinde neredeyse birebir tekrarlamigtir. Ceylan, kendisi ile yapilan bir
roportajda “Bu yapitlar hem donemlerine hem gelecek zamanlara deger kazandirir.”

(emineceylan.com) diyerek sergisinin ¢ikis noktasini belirlemistir.
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Sekil 3. E. Ceylan, 2009, Tume Traveler,Pearl Earrings Girl, After Vermeer,
Kaynak: http://www.emineceylan.com/tr/portfolio/time-travel-1

Sekil 4. J.Vermeer, Pearl Earrings Girl 1665,
Kaynak. https://www.vermeer-foundation.org/

Ozlem Simsek’in (1982 istanbul) fotograf ve video temelli islerinden “Self Portrait as
Modern Turkish Art” (2014) serisinde, sanat¢i, oncii Tiirk ressamlarinin Mesrutiyet’ten
Cumbhuriyetin ilk yillarina, tablolarindaki kadin kimliklerine biiriinerek olusturdugu
fotograflarinda, donemin kadina bakisim1 giiniimiize tasimaktadir. Halil Pasa, Osman
Hamdi Bey, izzet Ziya, ibrahim Calli, Halife Abdiilmecid Efendi, Mihri Miisfik, Nazmi
Ziya Giiran, Namik Ismail, Hale Asaf (Sekil 5-6) vd. Tiirk ressamlari eserlerinde yer alan
gen¢ modern ruhun coskusunu tasiyan yeni kadin imgesi, Simsek’in kendi bedenini
kullanarak gergeklestirdigi otoportrelerinde ge¢misi kiyafet, makyaj, fotograf makinesi
karsisinda verilen poz-durus ve dekor baglaminda giliniimiize tasiyarak bigimsel bir
karsilastirma saglamaktadir. Ayn1 zamanda Simsek, oto portreler araciligi ile kimlik
kavramini da tartigmaya agmakta, kimligin politikalara bagli olarak insa edilebildigini ve
toplumsal yapiya etkisini, sanata etkisini sorgulamaktadir. Eserlerini “Uzanan Kadin
(Halil Pasa’dan Sonra) 20127, seklinde isimlendiren sanat¢i bize, kendine mal ettigi
kimliklerin asil sahibini de agiklamaktadir. Postmodern ifade bigimlerinden biri olan

kendine maletme-temelliikk yontemini eserlerinin ana sunum yontemi olarak belirleyen
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sanat¢i, bir kadin olarak kadin kimligini ge¢mis ve bugiin {lizerinden yorumlayarak

yeniden tanimlamaktadir.

“Selfportrait as Hale Asaf” (After Hale Asaf), 2011, C print, 2011, 106x80cm, 3+1 Edition

Sekil 5. O.Simsek, 2014, Self Portrait as Modern Turkish Art,
Kaynak: https://ozlemsimsek.com/selfportrait-as-modern-turkish-art

Sekil 6. Hale Asaf, Otoportre
Kaynak: https://www.istanbulsanatevi.com/turk-ressamlar/hale-asaf-hayati-ve-eserleri

Ote yandan, Postmodern sdylemin farkl: tiirden ifadeleri kesistirdigine deginen Aktulum,
“Postmodern sdylemi (yaziy1) geleneksel sdylemden (yazidan) ayiran en temel 6zellik
onun metinler arasina yani farkli alanlara agilabilir olma 6zelligidir” diye belirtmektedir
(Aktulum, 2000:9). Bu baglamda temsilin, alintilamanin 6tesinde sanatg¢inin kendi evreni
iizerinden farkli disiplinlerle diyalogu s6z konusudur. Ayni zamanda gostergebilimsel
¢oziimleme agisindan yaklagsmak gerekirse, sanatsal temsilin dili anlamlandirma evreni
tizerine kurulu ve belirli evreleri dahil eden bir siireci gerektirmektedir. Giinay’in
yaklasimiyla, “Gorsel ogeler, kullanilan imgelerle gosterdiginin yaninda gdstermek
istedigi ile de islevi olan anlatim tiirleridir.” (Glinay, 2002:159). Postmodernist Tiirk
Fotografinin séylemi sdz konusu dilin alintilama prensiplerini disiplinler arasi bir
yontemle, 6znel bir ifadeyle ortaya koymustur. Giinay soyle belirtmektedir: “Degisik
gorsel anlatim bigimleri ile olusturulan tanitimda bildirinin yerlestirildigi gorsel uzam ve
uzam i¢indeki kompozisyonda simgeler, yazilar ve diger gosterge tiirlerinin yerlesimi,

birbiriyle olan iligki ve uyumu anlamlandirma agisindan Onemlidir. Bu uyum ve
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diizenleme alic1 iizerinde olumlu etki yapmaktadir.” (A.g.e:159). izleyici perspektifinden
bakildiginda her iki disiplinin sdylemsel biitiinliigii, giincel ortak degerler 1s1g1nda, farkli

acilmalara ortam saglamakta ve potansiyel bir estetige olanak vermektedir.

SONUC

Postmodernist diisiince ve anlat1 bigimleri, Tiirk fotografinda resim sanatina 6ykiinmede
hem soylemsel hem de anlatisal diizeyde etkili olmustur. Postmodernizmin toplumsal ve
ideolojik kdkenleri, sanat¢iya Kimlik kavramini yeniden kesfetme, fotografik ve resimsel
estetigin dilini tartisma olanag1 saglamustir. Izleyiciyi zamansalliktan uzak bir sahneleme
eyleminin i¢ine konumlandirmistir. Gergeklik kavraminin anlati stratejilerinde iki disiplin
arasindaki kesigmeler, sanat¢iy1 yeni kurgusal yonelimlere ve temsillere yonlendirmistir.
Sanatci, parcasi oldugu zaman dilimini vizyonuna aktarirken, bulundugu cografyanin
dinamikleri dogrultusunda global olana adapte olma ¢abasindadir. Bu siirecte Postmodern
estetigin global c¢ercevesi kapsaminda Tiirk Fotografinin resim sanatiyla olan diyalogu
s6z konusu ideolojik, sosyo-politik ve kiiltiirel perspektifte doniisiimlerle paralel bigimde

incelenmeli ve tartisilmalidir.

Tiirk fotograf tarihinde, resim-fotograf estetik paydashigi, Avrupa ve Amerikan fotograf
sanati kadar uzun soluklu yer almamaktadir. Ressam Osman Hamdi Bey’in resimlerinde
kendini model olarak kullanabilmek i¢in fotograftan yararlanmasi ve ressam Nur

Kogak’1in Fotorealist akiminin Tiirk resim sanatinda 6nciilii olmasi ayricaliktir.

2000 y1l1 sonrasinda ise Postmodern sanat akiminin yarati 6zgiirliigiinde Nazif Topguoglu
bicim ve icerik olarak Balthus’a Oykiinerek, sahne diizenlemesi ile 6zgiin fotografik
vizyonunu yaratmistir. Topguoglu’nun kurgu fotograflari 1910°’lu yillarin fotograf
akimlarindan Pictorialist estetigi giiniimiize tasiyarak, tarihsel bakis agisiyla teknik ve
estetik tartigmalara zemin hazirlamistir. Referans aldigi taninmis ressamlarin
eserlerindeki kompozisyon ve 1s1k kullanimini fotograflarinda ¢ogunlukla birebir bazen
de cagrisim yaratacak sekilde kullanmasi ile de resim estetigini fotografin teknik

olanaklar1 sayesinde giincellemistir.

Emine Ceylan; resim tarihinin ikonik eserlerini referans aldigi ve kendi kizini model
olarak kullandig: fotograflarinda, dijital teknolojiyi yetkinlikle kullandig1 kiigiik gorsel

detaylar ile resim-fotograf iliskisine kisisel yorumunu eklemistir.
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Ozlem Simsek ise Tiirk resim tarihindeki kadmn kimliklerini kendine mal ederek
olusturdugu oto portreler araciligi ile feminist teori baglaminda kadin sanat iligkisini,
iktidarin kadin kimligini nasil yonlendirdigini erkek egemen sanatta kadin imgeleri

lizerinden tartigmistir.

Referans alinan fotograf sanatgilar1 yapitlarinda teknik ve estetik olarak 20.yiizyil resim
sanatinin kompozisyon ve estetik degerlerini tekrarlamiglardir. Giiniimiiz dijital fotograf

olanaklar1 ve photoshop teknikleri yardimci unsur olarak kullanilmistir.
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