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Foreword to special issue / Ozel saylya sunus

Omer Kutlu':'!

Editor;

Ankara University, Faculty of Education, Department of Educational Sciences, Ankara, Tiirkiye

Dear reader/audience,

This special issue of IJATE was prepared under
the title of "Classroom Measurement and
Assessment". This title has its own place as it is
the very first attempt to be addressed in an
international peer-reviewed journal in Tiirkiye. It
is my wish that this issue be focused on more and
more in the coming days. First of all, [ would like
to express my heartfelt thanks

to the special guests of this special issue: Dr.
William James Popham and Dr. Thomas
Haladyna. Both scientists have presented original
views in their books and articles they have
written since the 1990s that will affect classroom
achievement. These two scientists have made
critical contributions to this field while the
change and innovative transformations regarding
classroom learning have been happening. These
publications shed light not only on the present
but also on the future with the power they derive
from their past knowledge. I came across their
work in the mid-1990s. Today, when I stop and
think, I can see their impact on my views
regarding learning, students, teachers, schools,
measurement, and assessment processes and
even education systems. Lucky me, all my PhD
students, ( now academics) whom I supervised
and with whom I had the opportunity to work got
the chance to know Popham and Haladyna. For
this reason, in the person of scientists who have
contributed to measurement and assessment and
psychometrics, this special issue is dedicated to
Dr. W. James Popham and Dr. Thomas
Haladyna. Thank you Popham, thank you
Haladyna...

My second thanks go to all my academic friends
who are interested in this special issue as [ would
like to see their work appropriate for this issue,
and of course my special thanks go to our
reviewers who evaluate these studies. I would
like to state that this cooperation, which we carry
out with care, is very valuable. We are passing
through the days when Turkey's understanding of
measurement and assessment is narrowed to
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Degerli okuyucu,

IJATE biinyesinde hazirlanan bu 6zel say1 “Simif
ici Olgme ve Degerlendirme” bashg altinda
hazirlandi. Bu baslik uluslararasi hakemli bir
dergide ele alinmasi agisindan Tiirkiye’de bir ilk
olma oOzelligi de tasiyor. Dilegim bu konunun
ontimiizdeki giinlerde artan 6l¢iilerde daha fazla
ele alinmasidir. Oncelikle tesekkiirlerimi iletmek
isterim.

[lk tesekkiiriim bu 6zel saymin iki 6zel konuguna;
Dr. William James Popham ve Dr. Thomas
Haladyna. Her iki bilim insani1 da 6zellikle 1990’11
yillardan itibaren yazdiklar1 kitaplar ve
makaleleriyle siif ici basariy1 etkileyecek 6zgiin
goriisler sunmuglardir. Sif i¢i 6grenmelerle ilgili
degisimin ve yenilik¢i doniisiimlerin yasandigi bu
yillarda bu iki bilim insaninin bu alana oldukca
kritik katkilar1 olmustur. Bu yaymlar gegmis bilgi
birikiminden aldig1 giigle yalmizca bugiine degil
gelecege de 1sik tutmuglardir. Ben onlarin bu

calismalariyla ~ 1990°’li yillarin  ortasinda
karsilasmistim.  Geldigim  noktada, durup
diisiindiigtimde Ogrenmeye, Ogrenciye,

Ogretmene, okula, 6lgme ve durum belirleme
siireglerine ve hatta egitim sistemlerine dair
onlarin ilizerimdeki etkisini gorebiliyorum. Ne
mutlu ki danismanhigini yiiriittiiglim ve ¢aligma
firsat1 buldugum tiim doktora dgrencilerim (ki su
an da hepsi birer akademisyen) Popham ve
Haladyna ile tanisma firsat1 buldular. Bu nedenle
bu o6zel say1 O6lgme ve durum belirlemeye,
psikometriye emek vermis bilim insanlariin
sahsinda, Dr. W. James Popham ile Dr. Thomas
Haladyna’ya ithaf edilmistir.  Tesekkiirler
Popham, tesekkiirler Haladyna...

Ikinci tesekkiiriim bu 6zel sayiya ilgi duyan ve
calismalarin1 bu say1 i¢in uygun goren tiim
akademisyen arkadaglarima ve tabii ki bu
calismalar1 degerlendiren hakemlerimize. Ozenle
yiiriittiiglimiiz bu igbirliginin ¢ok degerli oldugunu
belirtmek isterim. Tiirkiye’nin 6lgme ve durum
belirleme anlayisinin istatistiksel ¢oziimlemelere
indirgendigi  giinlerden  gegiyoruz.  Iginde
bulundugumuz 21. yiizyilda bilim alanimiz 6n
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statistical analysis. In the 21st century we are in,
our field has come to the fore. Every nation has a
wide variety of educational problems. The
deficiencies of students in basic life skills are the
leading problem. It is important for schools to
diversify their functions in eliminating these
deficiencies, strengthening assessment for
monitoring purposes, prioritizing feedback, and
disseminating the use of items based on higher-
order thinking processes. For these practices that
will strengthen education systems, Turkish
scientists should focus on realistic education
problems. In this context, these studies will guide
how within-class measurement and assessment
practices should be structured in a way that they
enrich student achievement. Sincere thanks to my
authors and reviewers for this very first
attempt...

National programs such as Monitoring and
Assessment of Academic Skills (ABIDE), which
provide information about student achievement
in Turkey, and the international ones such as
Program for International Student Assessment
(PISA), Trends in International Mathematics and
Science Study (TIMSS), and The Project of
International Reading Language Skills (PIRLS)
clearly reveal that there are problems in the
development of student achievement. For
example, when the PISA findings are analyzed as
awhole, it is seen that Turkish students have both
performed below the Organization for Economic
Co-operation and Development (OECD) average
since 2003, and 50% of the students have
remained at or below the 2nd proficiency level,
which is accepted as the basic level in PISA
(MEB, 2005; MEB, 2007, MEB, 2010; OECD,
2014; OECD, 2016a; OECD, 2018; OECD,
2019). According to the OECD (2018) report, the
percentages of Turkish students at proficiency
levels 5 and 6 are as follows: Science literacy is
2.5%, mathematical literacy is 4.8%, and reading
skills are 3.3%.

This situation should be accepted as a report card
of the Turkish education system. It is possible to
change it and carry students to higher proficiency
levels. The findings of the national and
international student assessments that Turkey has
held or participated since the 2000s provide
important clues in this regard. Ozer et al., (2020)
state in their study that there are inequalities in
education in Turkey as in other countries. In the
study, attention is drawn to the effect of
socioeconomic  background on academic
achievement. It is emphasized that inequalities in
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plana ¢ikmistir. Her ulusun ¢ok g¢esitli egitim
sorunlari  vardir. Bu sorunlarin  basinda
Ogrencilerin  temel yasam  becerilerindeki
eksiklikleri gelmektedir. Okullarin 6grencilerin bu
eksiklerini gidermedeki islevlerini
cesitlendirmesi, izlemeye dayali durum belirleme
yaklagimlarim1  giliglendirmesi,  geribildirime
oncelik vermesi, list diizey diisiinme siireclerine
dayali maddelerin kullaniminin yayginlastiriimasi
onemlidir. Egitim sistemlerini giiclendirecek bu
yaklagimlar i¢in Tiirk bilim insanlarinin gercekei
egitim sorunlarina egilmesi gerekmektedir. Bu
kapsamda smif i¢i 6lgme ve durum belirleme
anlayiglarinin 6grenci basarisini zenginlestirecek
bicimde nasil yapilandirilmasi gerektigine bu
arastirmalar yol gosterici olacaktir. Bu ilk girisim
icin yazarlarima ve hakemlerimize igten
tesekkiirler. ..

Tiirkiye’de 6grenci basaris1 hakkinda bilgi veren
Akademik Becerilerin [zlenmesi ve
Degerlendirilmesi  (ABIDE)  gibi  ulusal,
Programme for International Student Assessment
(PISA), Trends in International Mathematics and
Science Study (TIMSS), The Project of
International Reading Language Skills (PIRLS)
gibi uluslararasi calismalar Ggrenci basarisinin
gelisiminde sorunlar oldugunu agik¢a ortaya
koymaktadir. Ornegin PISA bulgular1 bir biitiin
olarak incelendiginde Tiirk Ogrencilerin 2003
yilindan itibaren hem Organisation for Economic
Co-operation and Development (OECD)
ortalamasinin altinda performans gosterdigi hem
de dgrencilerin %50’sinin PISA’da temel diizey
olarak kabul edilen 2. diizey ve altinda kaldigi
gorlilmektedir (MEB, 2005; MEB, 2007; MEB,
2010; OECD, 2014; OECD, 2016a; OECD, 2018;
OECD, 2019). OECD (2018) raporuna gore, Tiirk
ogrencilerin 5 ve 6 yeterlik diizeyinde bulunma
yiizdeleri soyledir: Fen okuryazarlign %:2.5,
matematik okuryazarhigi  %4.8 ve okuma
becerileri %3.3’tiir.

Bu durum Tiirk egitim sisteminin de bir karnesi
olarak kabul edilmelidir. Bu karneyi degistirmek
ve Ogrencileri st yeterlik alanlarina tagimak
olanaklidir. 2000°1i yillardan itibaren Tiirkiye’nin
yaptig1 ulusal ve katildigi uluslararast 6grenci
basarisin1  belirleme smavlarinin  bulgular1 bu
konuda énemli ipuglart vermektedir. Ozer et al.,
(2020) ¢aligmalarinda, diger iilkelerde oldugu gibi
Tiirkiye’de de egitimde esitsizlikler bulundugunu
belirtmektedir. Calismada, sosyoekonomik arka
planin akademik basariya etkisine dikkat
cekilmektedir. Egitimdeki esitsizliklerin temel
egitim oOncesinden bagladigin1  belirtmektedir.
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education start before basic education/primary
education. Socioeconomically disadvantaged
families have limited access to preschool
education; therefore, the education life of a first
grader starts with disadvantages from the
beginning. It is also stated that since these
inequalities are not sufficiently compensated in
basic education, the gap in achievement has been
gradually widening.

Studies draw attention to the factors that lower
the students’ achievement in the classroom. For
example, Sarier (2016) states three major factors
that have a role on student achievement, which
are "student" (motivation, self-efficacy, self-
esteem, study habits), "school" (attitude towards
the lesson, teacher leader, school culture, school
principal's leadership) and "family"
(socioeconomic level, family involvement in
education, attitudes and behaviors of the family,
education level of the mother and father). OECD
(2016b), on the other hand, drew attention to the
variable of "education system" (physical,
educational resources, student selection, school
management and financials) in addition to the
student and school variable. Akey (20006),
Rumberger, and Rotermund (2012) noted that
affective characteristics such as perseverance,
motivation, courage and self-efficacy play an
important role in using learning opportunities
effectively.

Within-class assessment processes are very
important in many educational aspects such as
measuring, evaluating, monitoring student
learning, and giving feedback to the student.
Kutlu and Altintag (2021) state that students
should have three indispensable features such as
learning, understanding, bringing together what
has been learned and using them in life. For this
reason, approaches that will improve students'
cognitive, internal and interpersonal skills should
be given importance in the classroom assessment
processes. Waugh and Gronlund (2013) noted
that assessment processes not only improve
students' cognitive capacities but also their
metacognitive skills, making them more
independent learners.

Although assessment process has been discussed
for over 30 years, Bennett (2011) states that
assessment practices are still evolving. Stiggins
(2006) argues that assessment processes should
not be known as just giving feedback; instead,
they must keep up with the changing life,
measured characteristics and learning styles and
should teach students how to be a better achiever.
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Sosyoekonomik yonden dezavantajli ailelerin
okuloncesi egitime erisimlerinin kisithdir; bu
nedenle, birinci smif 6grencisinin egitim yasami
dezavantajlarla baglar. Ayrica temel egitimde bu
farklar yeterince telafi edilmedigi igin basari
farkinin giderek agildigi da belirtilmektedir.

Yapilan calismalar 6grencinin sinif i¢i basarisini
diisiiren etkenlere dikkat ¢ekmektedir. Ornegin
Sarier (2016) “6grenci” (motivasyon, 0z yeterlik,
benlik saygisi, ders calisma aligkanligl), “okul”
(derse yonelik tutum, lider 6gretmen, okul kiiltiiri,
okul midirinin  liderligi) ve  “aile”
(sosyoekonomik diizey, ailenin egitime katilim,
ailenin tutum ve davraniglari, anne ve baba egitim
diizeyi) olmak iizere ii¢ temel etkenin basari
iizerinde rolii oldugunu belirtmistir. OECD
(2016Db) ise 6grenci ve okul degiskenine ek olarak
“egitim sistemi” (fiziksel, egitsel kaynaklar,
Ogrenci se¢cme, okul yonetimi ve gerekli para)
degiskenine de dikkat ¢ekmistir. Akey (2006),
Rumberger ve Rotermund (2012) kararlilik, giidi,
cesaret ve Ozyeterlik gibi duyussal ozelliklerin
O0grenme firsatlarint etkili kullanmada Onemli
roliiniin oldugunu dile getirmektedir.

Simif i¢i durum belirleme siiregleri; Ogrenci
Ogrenmelerinin Ol¢iilmesi, belirlenmesi,
izlenmesi, 0grenciye geribildirim verilmesi gibi
egitsel anlamda bir¢ok agidan oldukc¢a onemlidir.
Kutlu ve Altintag (2021) ig¢inde bulundugumuz
ylizyllda  Ogrencilerin;  6grenme, anlama,
Ogrenilenleri bir araya getirerek yasamda
kullanma gibi vazgegilmez tii¢ Ozellige sahip
olmalar1 gerektigine dikkat cekmektedir. Bu
nedenle siif i¢i durum belirleme siirecinde
Ogrencilerin  biligsel, igsel ve Kkisilerarasi
becerilerini  gelistirecek  yaklagimlara &nem
verilmelidir. Waugh ve Gronlund (2013) durum
belirleme siireglerinin  6grencilerin  yalnizca
biligsel kapasitelerini degil, aym1 zamanda
biligotesi becerilerini de gelistirerek onlar1 daha
bagimsiz  Ogrenenler konumuna getirdigini
belirtmektedir.

Durum belirleme siireci her ne kadar 30 yil1 askin
stiredir tartisilsa da, Bennett (2011) uygulamalarin
hala gelistigini belirtmektedir. Stiggins (2006)
durum belirleme siireclerinin degisen yasama,
olgiilen o6zelliklere ve 6grenme bigimlerine ayak
uydurarak yalmizca doniit vermek olarak
bilinmesinden uzaklasilip Ogrencilere nasil
basaril1 olabileceklerini de dgretmesi gerektigini
savunmaktadir.

Tirk  egitim  sistemi  durum  belirleme
uygulamalarindan elde edilen bulgulara dayanarak
siif i¢i 0grenmeleri zenginlestirmeli ve 6grenci

Vi
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The Turkish education system should enrich
within class learning based on the findings
obtained from assessment practices and take
measures to increase student achievement at the
international level. Countries which are
developed in terms of socioeconomic level
variables have entered the 21st century with new
expectations since the last quarter of the 20th
century from education. The century we live in
attaches great importance to students having
skills that can be used in real-life situations. For
this reason, it is much more important to structure
educational  processes that enable the
development of students' high-level thinking
skills, rather than within classroom learning
activities and measurement and assessment
practices that keep students at a level of
knowledge. (Haladyna, 1997; Kutlu, & Altintas,
2021; Kutlu et al., 2017; Kutlu, & Kartal, 2018;
Nitko, 2001; Popham, 2000).

In this sense, [ hope that this special issue will be
interesting and instructive for all academics who
are interested in classroom assessment processes
and also for teachers who play the leading role in
classroom assessment processes.

Orcid
Omer Kutlu
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