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yaptirilmistir. Ugiincii tekil kisi adili kullanimlarina bakilmustir. Ayrica,
Tiirkge Ulusal Derlemi’nden her bir meslek adinin verileri alinmistir ve
sonuglar1 diger ceviri verileriyle karsilastirilmigtir. Ugiincii tekil kisi adilinda
esdegerlik saglanamadiginda anlamsal ve yapisal ¢eviri sorunlari
gozlemlenmistir ve bazi 6grencilerin faydalandigi yontemler belirlenmistir.
Derlem verileri iizerinden mesleklerin cinsiyet ¢agrisimlart incelenmistir.
Derlem verisinde tespit edilen ¢agrisimlarin her iki geviri verisinde de benzer
drlntulere sahip oldugu bulunmustur.

Anahtar sbzcikler: Esdegeriik, Ceviribilim, Derlem dilbilim, Toplumsal
cinsiyet, Meslekler

Abstract: The lack of grammatical gender markers in Turkish causes
equivalence problems in translations into English. This study examines the
methods that can be applied when the equivalence of the third-person singular
noun "0" (he/she/it) cannot be achieved in translations from Turkish to English
and also aims to explain the gender associations of profession names in the
Turkish context. Five sentences containing the words doctor, teacher,
engineer, lawyer, and secretary were translated using machine translation
tools, and a questionnaire was administered to students in the preparatory, 1st,
2nd, 3rd, and 4th grades of the English Translation and Interpreting
departments. The use of third-person singular nouns was analyzed. In addition,
data for each profession were retrieved from the Turkish National Corpus, and
the results were compared with other translation data. Semantic and structural
translation problems were observed when equivalence could not be achieved
in the third-person singular, and the methods used by some students were
identified. Gender connotations of professions were analyzed through corpus
data. It was found that the associations identified in the corpus data had similar
patterns in both translations.

Key words: Equivalence, Translation studies, Corpus linguistics, Gender,
professions

1. GIRiS

Dil ve kulttir kavramu birbirleriyle dylesine siki bir iliski igerisindedir ki
bu ikisini birbirlerinden ayr1 diisiinmenin neredeyse miimkiin
olmadigimi soyleyebiliriz. Diller, konusulduklari toplumu ve kiiltiirii
yansitirlar. Bir toplumun dilini inceleyerek o toplumun tarihi, gelenek
ve gorenekleri, aligkanliklari, inanglari, yasam tarzi gibi pek ¢ok
konuda ipuglarina ulasabiliriz. Bir dil iizerinden, o dilin kullanicis1 olan
toplulugun kadin ve erkek, cinsiyet, hakkindaki yaklasimlarimi ve
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yargilarini tespit etmek de mimkin olabilir. Baz: diller, dil i¢indeki
cinsiyet temsili bakimindan birbirinden farkli olabilir. Ornek olarak,
Tiirk¢e dilbilgisel olarak herhangi bir cinsiyet isaretlemesine sahip
degilken Ingilizce, Fransizca, Almanca gibi dillerde dilbilgisel cinsiyet
isaretlemeleri bulunmaktadir. Bu noktada yapilan ¢evirilerde
esdegerlik sorunlar1 cevirmenlerin sik¢a karsisina ¢ikabilir. Bu
sorunlarla basa ¢ikmada sorunun farkinda olma diizeyi, kiiresel
anlamda ne ¢esit ¢oziimler uygulandigi veya uygulanmak istendigi
hakkindaki bilgi birikimi ve toplumsal kalip yargilarin yonlendirmesi
ve etkisi onemli faktorlerdir.

Bu calismanin amaci, Tirkge-Ingilizce dil c¢iftinde yapilan ve
iceriginde meslek adlarini barindiran gevirilerde ortaya ¢ikan dilbilgisel
cinsiyet farkliiginin makine Gevirisi yazilimlari ve ¢eviri 6grencileri
tarafindan nasil ¢ozlimlendigini saptamak, bu ¢6ziimleri meslek
adlarinin cinsiyet ¢agristmlarinin ve bu sozciikler lizerindeki kiiltiirel
kalip yargilarin etkileri bakimindan degerlendirmek ve 6grencilerin bu
sorun Uzerindeki farkindaliklarimi belirlemektir. Bu ¢alismada yanitlar
aranan sorular sunlardir:

1. Ingilizce ve Tiirkge arasindaki dilbilgisel cinsiyet farklari geviri
stirecinde yapisal bakimdan nasil sorunlar ortaya ¢ikarmaktadir?

2. Meslek adlarinin cinsiyet cagrisimlarinin geviri  6grencilerinin
esdegerlik saglama ve sorunla basa ¢ikma stratejileri tizerindeki etkisi
nedir?

3. Web tabanli makine ¢evirisi yazilimlarinin gevirileri ve geviri

Ogrencilerinin ¢evirileri arasindaki iligki nedir?

4. Meslek adlarinin derlem kullanimlarindaki rollerine gore sikliklar
hangi cinsiyet atamalarina isaret etmektedir?

2. KURAMSAL CERCEVE

2.1 CEVIRI, ILISKIiLi ALANLAR VE CEVIRIDE ESDEGERLIK KAVRAMI

Nida ve Taber (1982, s. 12) ¢eviriden su sekilde bahseder: “Ceviri, alic
dilde kaynak dildeki mesajin en yakin dogal karsiliginin yeniden
tiretilmesinden olugur”. Newmark (1988, s. 19) ceviriyi, bir metnin
anlamimin bagka bir dilde yazarin amacladigi sekilde ifade edilmesi
olarak tanimlar. Burada kaynak metinde verilmek istenen anlam
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geviride 6n plandadir. Ceviri, yazili, s6zlii veya gorsel bir kaynak metni
ayni dil igerisinde bagska bir bigime ve/veya farkl bir dile ¢evirme igine
verilen addur. ki farkli yazi dili arasindaki geviri islemi, kaynak dildeki
metnin hedef dildeki metne donistirilmesiyle gerceklestirilir
(Munday, Pinto ve Blakesley, 2022, s. 8).

Cevirinin kuramsallagmaya baglamasi Romalililar, Cicero ve Horatius
ile anmilir (Bassnett-McGuire, 1980, s. 44). Roma dilini gelistirmeyi
hedefleyerek Yunan eserlerinin cevirilerini yapmalari tizerinde estetik
kaygilarin 6n planda oldugu bir ¢eviri yolunda ilerlemislerdir. Bu
dénemde, sozciigii sozciigiine ve anlamina gére olmak iizere iki ayri
geviri smiflandirmasi ortaya c¢ikmistir. Bu donemin devaminda
cevirinin en o6n plana ¢iktigi alanlardan biri dini metin cevirisi
olmustur. Aziz Jerome’un anlamina gore geviri yontemiyle 4. yiizyilda
yaptig1 Incil cevirisi bu duruma énemli bir 6rnektir (Munday, 2001, s.
20). Eugine Nida da kendi temel ¢eviri kuramim Incil gevirisi izerine
yaptig1 ¢alismalar tizerine kurmustur (Bassnett-McGuire, 1980, s. 46).
Kuramsallagma, kavramsallagsma ve stratejiler olusturma gibi amaglarla
Alexander Fraser Tytler (1797), Schleiermacher (1813), Vinay ve
Darbelnet (1958) gibi arastirmacilarin yaptigi ¢alismalar ¢evirinin bir
alan olmasinin temelini olusturmustur.

Ceviribilim; kaynak dil ve hedef dil arasindaki 6gelerin esdegerligi,
metinlerin ¢evirilebilirlik durumunu, varolan c¢evirilerin agiklayict
calismalarini, genel ve kismi geviri teorilerini, ¢cevirmen egitimi ve
ceviriye yardimci araglari, geviri elestirilerini ve daha bir¢ok alani
icinde barindirir. Tiim bu alanlar ve daha fazlasin1 kapsayan bu bilim
dali ilk zamanlarda dilbilimin altinda islenirken zamanla kendine 6zel
bir disiplin olarak degerlendirmeye alinmistir. Holmes tarafindan
1972'de Kopenhag'da diizenlenen 3. Uygulamali Dilbilim Kongresi'nde
sunulan "The Name and Nature of Translation Studies" (Holmes, 1972,
S. 90-184) adli bildiride ¢evirinin bagimsiz bir disiplin olmasi ¢agrist
yapimustir ve ilk kez Ingilizce Translation Studies adi burada
kullanilmistir. Holmes, geviriyi “uygulamali” ve “saf (pure)” olmak
iizere iki ana baslik altinda inceledi. Uygulamali kisim ¢eviri egitimi,
ceviri araglar1 ve geviri elestirisi gibi alanlar1 kapsarken; saf bagligi
altindaki kisim kuramsal ve betimleyici ¢eviri bagliklarini igermekteydi
(Holmes, 2000, s. 176). Ceviri; dilbilimin edimbilim, anlambilim,
uygulamali dilbilim, biligsel dilbilim gibi bircok alt alamiyla; dil
caligmalari, karsilastirmali edebiyat, kilturel ¢ahsmalar, felsefe ve
sosyoloji gibi alanlarla iligkili olarak ¢alisgilmaktadir.
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Cevirinin arastirma konusu haline geldigi bir diger alan ise
karsilagtirmali dilbilimdir. Karsilagtirmali dilbilim, iki farkli dilin
aralarindaki genel ve 6zel farkliliklar1 belirleme {izerine caligilan bir
alandir. Bu alanin ¢alismalarinda verilerin biiyiik ¢ogunlugu g¢eviriler
ve cevrilmis Ornekler {izerinden saglanir. Ceviriler (zerinden
karsilastirmalar yapildiginda karsimiza “esdegerlik” kavrami ¢ikar.

Vinay ve Darbelnet (1995), esdegerlik odakli g¢evirinin bir siireg
oldugunu belirtmektedir ve bu prosedurt kaynak metindeki durumu
tamamen farkli kelimelerle taklit etmek olarak tanimlamaktadir. Onlara
gore esdegerlik, deyim ve atasdzlerini ¢evirirken kullanilacak en
Onemli yontemdir ve ¢evirmenin islup sorunlariyla basa ¢ikmasina
yardimci olabilir.

Roman Jakobson (1959), "Farklarda Esdegerlik" kavramini ortaya
atmis ve boylece ¢evirinin teorik kismina katkida bulunmustur. Dile
gostergebilimsel bir bakis agisiyla yaklasir ve geviriyi dil ici, diller
aras1t ve gostergeler arasi olmak {iizere ii¢ baslik altinda simflandirir.
Jakobson'a gore diller aras1 gevirilerde aynmi iki mesaj iki farkli kod
birimiyle ifade edilir. Bu yaklasima gére ¢evirmen 6nce kaynak metni
yeniden kodlamaktadir ve hedef baglama uygun ve esdeger bir mesajla
iletmektedir. Jakobson’a gore (1959), kaynak ve erek dildeki sozckler
arasinda esdegerligin tamamen saglanmasi imkansizdir fakat bu durum,
ceviriyi bir uygulama olarak imkansiz hale getirmemektedir. Anlamin
bagka yontemlerle aktarilabilecegi fikrini ortaya koymaktadir.

Catford (1965), esdegerlik agisindan dilbilimsel temelli bir geviri
yaklagimina sahiptir. Esdegerligi iki baglik altinda inceler, bu basliklar
bicimsel denklik ve metinsel esdegerliktir. Bigimsel denkligin
saglanamadigi durumlarda ¢eviri kaymasi oldugunu belirtmistir ve bu
modellemeyle ceviride kaydirma kavraminin ortaya ¢ikmasina sebep
olmustur. Catford esdegerlik kavramini yalnizca dil i¢i 6gelerle degil,
ayni zamanda dil dis1 dgelerle de iligskilendirmistir.

Werner Koller (1979), denklik ve esdegerlik kavramlarini Catford’a
benzer sekilde irdelemistir. Koller’e gore denklik iki farkli dil
arasindaki benzerlik ve farkliliklarin riiniidiir, fakat esdegerlik;
dizanlamsal, yananlamsal, metin tiiriine bagh, edimbilimsel ve
bicimsel olabilmektedir.

Eugine Nida (1964) kiltlr ve dilin birbirinden ayrilamaz oldugunu ve
sOzcuklerin de aslinda kiiltirin birer sembolii oldugunu belirtmistir.
Kiiltiirlerin kendi aralarinda birgok yonden degisiklik géstermesiyle bu
semboller arasinda esdegerligin de saglanamayacagi fikrinden
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bahsetmistir. Nida, esdegerligi iki ana baslik altinda incelemistir:
bicimsel esdegerlik ve devingen esdegerlik. Bigimsel esdegerlik
kavrami sozclgii sozcligiine ceviri kategorisine yakinlik godsterirken,
devingen esdegerlik anlamina gore ¢eviri kategorisinin yakinindadir.
Eugine Nida (1964), erek kiiltiiriin ¢eviride ne denli 6nemli oldugunu,
cevirinin sadece kaynak metinden etkilenmedigini, ayn1 zamanda erek
dil ve kiiltiriin bir pargasi oldugunu belirten ilk isimlerden Dbiri
olmustur.

House (1977)’in ceviri yaklasiminda anlamsal ve edimbilimsel
esdegerlik 6nemli bir rol oynar. House (1977)’a gore kaynak metin ve
erek metin islevsel olarak esdeger olmali ve metnin durumsal boyutlari
dikkate alinmalidir.

Mona Baker (2018), In Other Words adli kitabinda esdegerligi dort
farkli baslik altinda incelemistir. Bu bagliklar, sdzcuk diizeyinde
esdegerlik, dilbilgisel esdegerlik, metinsel esdegerlik ve edimbilimsel
esdegerlik seklindedir.

Gunimuizde ceviribilim ile yakin bir iligski i¢inde ¢alisilan bir diger
dilbilim alt alan1 ise derlem dilbilimdir. Derlem dilbilimden ve
araclarindan ¢eviri alaninin hem akademik hem de uygulamali birgok
noktasinda faydalanilmadiktadir.

2.2. DERLEM DILBILIM VE CEVIRIBILIiM

Sinclair'in (1991) tanimina gore derlem, bir dili temsil edebilecek
sekilde belirli olgiitlere gore secilmis ve dil arastirmalari kapsaminda
veri kaynagi olarak kullanilabilecek elektronik formdaki metinler
toplulugudur. Gries (2009)’a gore ise bir derlem, dogal olarak olusan
bir iletisim ortaminda Uretilen hem yazili hem de s6zlii, makine
tarafindan okunabilen metinler koleksiyonudur.

Derlem dilbilimi, dogal dil isleme, makine ¢evirisi ve konugsma tanima
alanlar gibi bilgisayarli dilbilimin bir alt dalidir ve bu alanlarla yakin
caligir. (Denham & Lobeck, 2013).

Derlem hem terminoloji arastirmalarinda hem de geviri egitiminde
kullanilabilir. Ayrica bilgisayar destekli ceviri ve makine gevirisi
araclariin gelistirilmesinde biiyiik rol oynamaktadir (Palumbo, 2009).
Paralel derlemler bu araglarin altyapisinda 6énemli gérevlere sahiptir.
Ayni zamanda, geviriler lizerine karsilastirmali dilbilimsel ¢aligmalar
yaparken kaynak olarak kullanilabilmektedirler.
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Derlem dilbilim gibi bilgisayarli dilbilimin bir baska alt alani1 da
makine gevirisidir. Makine cevirisinin ortaya ¢ikmasindaki en 6nemli
etken, insanlardan bagimsiz olarak elektronik makineler tarafindan
yapilan geviri islerinin ayni kalitede olmasimin istenmesidir. Makine
cevirisi ile derlem arasinda ¢ok yakin bir iliski mevcuttur. Istatistiksel
makine ¢evirisi sistemlerini (geleneksel kural tabanli olandan sonra
gelistirilen) arka plandaki paralel derlemler olusturmaktadir. (Zanettin,
2012, s. 33). Teknolojinin gelisimiyle birlikte yaygin kullanimli araclar
noral ve istatistiksel makine gevirisinin beraber kullanildig1 yazilimlar
haline gelmistir. Bu 0ozellik, g¢eviri araglarinin insan beynini taklit
edebilmesi, geribildirimlerle 6grenebilmesi gibi becerileri kullanicilara
sunmaktadir.

Makine gevirisi araglar1 ve derlemler dilin kullanicisi olan toplumlarin
ideolojik ve kiiltiirel degerleri hakkinda bizlere ipuglari sunabilirler.
Ozellikle derlemlerin gerceklesmis dil verisinden olusmasi ve makine
cevirisi araglarinin da temelde derlemlerden olugmasi bu konuda
onemli bir etkendir. Toplumlarin belirli konulardaki yaklagim ve
tutumlarimin, egilimlerinin neler oldugu hakkinda bilgi sahibi olmak
icin bu araglardan alinacak verilerden faydalanmak mumkindir. Son
yillarda yaygm sekilde calisilan toplumsal cinsiyet konusundaki
arastirmalar da bu araclar Uzerinde gergeklestirilebilmektedir.

2.3. DIL VE TOPLUMSAL CINSIYET

Toplumsal cinsiyet kavrami, toplumsal cinsiyetle ilgili karmasik
sosyal, kiiltiirel ve psikolojik olgular1 ifade eder ve hem davranig
bilimlerinde hem de sosyal bilimlerde yaygin olarak kullanilir
(McConnell-Ginet, 2014). Son dénemlerde, toplumsal cinsiyet ve
cinsiyet esitligi lizerine yapilan ¢aligmalarin yayginlagsmasiyla bir¢ok
sosyal bilimde oldugu gibi ¢eviribilim ve dilbilimde de toplumsal
cinsiyet ile iligkili caligmalar artmistir. Diller; kiginin cinsiyeti, kiginin
cinsiyetlere bakis agis1, kisinin bulundugu toplumun cinsiyetlere karsi
tutumu gibi konularda ipuglarina sahip olabilmektedir. Sunderland’e
gore (2011), dilde cinsiyet calismalar1 iki ana bashik altinda
yapilmaktadir. Bunlardan ilki, sosyal cinsiyettir. Sosyal cinsiyet, insan
temelli ve fikir temelli olarak incelenebilmektedir ve genellikle séylem
iizerinden ¢alisilir. ikinci baslik ise dilbilgisel cinsiyettir. Matthews
(1997, s. 248), dilbilgisel cinsiyeti, bir adin sinifinin atandigi ve alinan
bicimlere yansitildig1 bir sistem olarak tanimlamistir. Bazi dillerde
dilbilgisel cinsiyet isaretlemeleri bulunurken bazilarinda yoktur.
Ornegin, Fransizca’daki nesnelerin eril veya disil cinse sahip olmalar
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ve bu sézcuklerden 6nce kullanilan tanimliklarin cinse gére degismesi
Fransizca’nin  dilbilgisel  isaretlemelerine  sahip  oldugunu
gostermektedir. Ispanyolca’da sonu “-a” ve “-0” harfleriyle biten
sozciiklerin cinsiyet belirtmesinin de bu duruma benzerlik gosterdigi
soylenebilir. Ornek olarak, “hermana” sézciigii kiz kardes anlamima
gelirken, “hermano” sozciigli erkek kardes anlamina gelir. Tlrkgedeki
sOzlik bi¢imbirimlerinin yiizeysel yapilarinda cinsi belirleyen
isaretlemeler yoktur (Borek¢i & Tercanlioglu, 1999). Braun (2000, s.
3-21), Turkcede cinsiyet ayriminin goze carpmadigini dile
getirmektedir. Bu durumun sebebini de Turkcede dilbilgisi bakimdan
cinsiyet ayrimlari olmamasi ve bahsi gegen bireylerin cinsiyetinin agik
bir sekilde belirtilmesine gerek olmasi olarak agiklamaktadir. Ancak
Cameron (1998) cinsiyet¢i dil kullanimmin farkli dillerde farkli
bicimlerde karsimiza ¢ikabilecegini ifade etmektedir. Bazi dillerde
cinsiyetci sdylemler dilbilgisel yapi ile degil, bigcimbirimsel veya
anlambilimsel yap1 aracihigiyla da aktarilabilir. Dilbilgisel cinsiyet
isaretlemeleri olmayan dilleri konusanlarin bu tiir isaretlemeleri olan
dilleri konuganlara oranla daha az cinsiyet¢i ifadeler kullandiklarini
sOyleyemeyiz. Wardhaugh (2006, s. 320) bu goriisii soyle destekler:
“Cince, Japonca, Farsga ve Tirkge, Ingilizcenin kendi adil sistemi
araciligiyla yaptigi tiirlerdeki cinsiyet ayrimlarini yapmaz ama bu
dilleri konusan erkeklerin Ingilizce konusan erkeklere gére daha az
cinsiyet¢i oldugunu iddia etmek zordur!”

Turkce gibi dilbilgisel cinsiyet isaretlemeleri olmayan dillerde de o
dilin konusuldugu toplumlarin cinsiyetle ilgili kalip yargilarinin séz
varhigi araciligiyla aktarildigi goze ¢arpmaktadir. Atasozleri, deyimler
ve kalip sozler iizerine yapilan ¢alismalar toplumlarin cinsiyete dair
bakis agilarin1 ortaya ¢ikarmak agisindan 6nemlidir. Kansu-Yetkiner
(2006) Turkce atasozlerinde kadinin degersizlestirildigini ortaya
koymus, Aydmoglu (2015) kadinlarin olumsuz kisilik 6zellikleriyle
yansitildigini tespit etmis, Pasin (2017), ayrimcilik igeren ifadeler
araciligiyla kadmlarin pasif ve itaatkar olmasinin salik verildigi
sonucuna varmis, Ejder Apay & Uzun Ozer (2020) de Tirkge
deyimlerde cinsiyet ayrimciliginin belirginligine ve kadinlarla ilgili
olumsuz yargilarin ¢okluguna dikkati cekmistir. Ozkan & Giindogdu
(2011) atasozleri ve deyimlerde erkeklerin yceltildigini ve ev
disindaki yagsamda yer aldigini, kadinlarin ise ikinci plana atilarak ev igi
yasamla sinirlandirnldigini ifade etmistir. Dil araciligi ile aktarilan
cinsiyetcilik, toplumdaki kalip yargilar1 beslemekte, bu kalip
yargilardan yine dile yansiyan esitsizlik ve ayrimcilik, kitle iletisim
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araglari, sosyal medya, ders Kitaplari, sozliikler vb. araglarla
aktarilmakta ve yeniden Uretilmektedir.

3. YONTEM

Betimsel arastirma modeline sahip olan bu ¢alismada doért temel konu
ele alinmustir:

(i) insan gevirisi ve makine gevirisi iligkisi

(i1) dogal dil verisinin makine g¢evirisi ve insan cevirisi verileriyle
iliskisi

(ii1) meslek adlarina dair toplumsal kalip yargilar

(iv) dilbilgisel cinsiyet esdegerligi sorunlarinin ¢dziim stratejileri

3.1. VERi TOPLAMA YONTEMI

Bu c¢alisma i¢in dncelikle insan ¢evirisi verisini toplamak i¢in ankette
kullanilmak tizere A Frequency Dictionary of Turkish (Aksan vd.,
2017)’ten yararlanilarak sik kullanilan bes meslek adi segilmistir.
Bunlar doktor, 6gretmen, miihendis, avukat ve sekreter sdzcukleridir.
Hem bu sozciikleri hem de “o” kisi adilimi igeren bes tiimce
kurulmustur. Ayni zamanda &grencilerin dogrudan kisi adillarina
yonelmemesi ig¢in tlimceler su terimler ve sz Gbekleriyle
zenginlestirilmistir : mesleginde taminmak, seminer, iletisim, ebeveyn,
kendini ispatlamak, kisisel tatmin, soguk, mizag, yer temizlemek.

Akdeniz Bolgesinde bulunan ikisi 0zel, biri devlet Gniversitesi olmak
iizere {i¢ iiniversitenin Ingilizce Miitercim Tercimanlik Boliimlerinin
Ogrencilerinden ¢evrimigi anket yoluyla bu timcelerin gevirisinin
yapilmasi istenmis ve insan ¢evirisi verileri bu sekilde toplanmistir.
Anket uygulanmadan 6nce etik kurul izni almmustir (Toros Universitesi
Etik Kurulu, Tarih : 24.02.2023, Karar No.1). 70 6grenci bu gevrimigi
anketi yamtlamigtir. Bu 6grencilerin 51'i Toros Universitesi, 14'ii
Adana Alparslan Tiirkes Bilim ve Teknoloji Universitesi ve 5'i Cag
Universitesi dgrencisidir. Ankette yer alan ve Ingilizceye gevrilmesi
istenen timceler sunlardir :

1. Mesleginde taninmis ve basarili bir doktor olmasi sebebiyle bir¢cok
seminer i¢in davet aliyordu.
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2. Cocuklarla iletisimde basarili olmasiin yani sira ebeveynlerle de
nasil ilgilenecegini iyi bilen bir 6gretmendir.

3. Kendini ispatlamis bir mithendis olmak artik onun igin bir kigisel
tatmin konusuna dontismiistii.

4. Sirf avukat oldugu i¢in herkes onun ciddi ve soguk bir mizaca sahip
olmasini beklerdi.

5. Aslinda ofiste sekreter olarak ¢alisiyordu fakat bazi zamanlar yerleri
bile o temizliyordu.

2023 Subat ayinda Tiirkiye’de olan biiyiik deprem sonrasinda uzaktan
egitime gecilmis olmasi nedeniyle 6grencilerle yiiz yiize anket yapma
olanag1 ortadan kalktigindan, anket, “Google Formlar” araciligiyla
ogrencilere ulastirilmuistir. Ogrencilerin geviride dogal egilimlerini
yakalamak amaglandigindan, onlara aragtirma konusunun meslek adlar
ve toplumsal cinsiyet ile ilgili oldugu sdylenmemistir.

Makine gevirisi verisinin toplanmasi i¢in, Google Translate, Yandex
Translate, Bing Microsoft Translator, DeepL Translator kullanilmigtir.
Ankette Ogrencilerden c¢evirmeleri istenen tiimcelerin aynisi bu kez
makine ¢evirisi araglari tarafindan ¢evrilmistir.

Dogal dil verisinin makine ¢evirisi ve insan ¢evirisi verileriyle iligkisini
saptamak icin nicel bir yontem olarak derlem dilbilimi araglarindan
faydalanilmigtir. Bu bélimde tiimcelerin icinde belirtilen meslek
isimleri Tlrk Ulusal Derlemi’nden (TUD) aratilmigtir. TUD, giinimiiz
Tiirkgesini temsil eden genis kapsamli ve genel amagh bir derlemdir.
(Aksan ve dig. 2012; https://v3.tnc.org.tr/tnc/about-tnc). Derlem,
arastirmacilara ve ticari olmayan Kkisilere acik erisimdir. Derlem
1990'dan 2013'e (24 y1l) kadar birgok farkli alan ve tiirde yazili ve sozlii
metinleri kapsayan, 50 milyon kelimeden olusmaktadir. S6zlii metinler
baglama bagli gilnliik konusmalari, yazili metinler kurgusal ve
bilgilendirici alanlardaki metinleri igerir. Bu aragtirmanin nicel verisi
olarak meslek adlarinin siklik ve frekans degerleri bu metinlerin
tamamindan toplanmigtir. Meslek adlart TUD’un standart arama aract
ile aranmig ve veriler Excel tablosuna aktarilmigtir.

3.2. VERI INCELEME YONTEMI

Aragtirma hem nitel hem de nicel yontemlerle analiz edilmistir. Nitel
analiz yonteminde, belirlenen meslek adlarini igeren tlimcelerin
Tiirk¢eden Ingilizce’ye gevirisi 6nce ¢eviri 6grencilerinden istenmistir.
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Yapilan gevirilerde 6grencilerin tgilincii tekil kisi adili “o (he/she/it)”
segimleri gdzlemlenmistir. Ogrencilerin dilbilgisel cinsiyet sorununda
esdegerligi korumak igin ne gesit stratejilere basvurdugu ve ne denli
farkindaliga  sahip olduklar1  degerlendirilmistir.  Farkindalik
diizeylerinin belirlenmesinde &grencilerin  yaptiklar1  ¢evirilerde
herhangi bir dilbilgisel cinsiyet esdegerligi saglama stratejisine
basvurup basvurmadigi temel alinmistir. Ardindan ayni tumceler
giiniimiizde yaygin olarak kullamilan makine cevirisi yazilimlar
aracilifiyla cevrilmistir ve alinan sonuglar 6grencilerin ¢evirileriyle
karsilagtirmali olarak degerlendirilmistir. Karsilagtirmanin yapildigi
konu Ugunci tekil kisi adili segimleri olmustur. Secimler; eril, disil ve
n6tr olmak Uzere (ig kategoriye ayrilmistir. Ornegin, “Mesleginde

taninmis ve basarili bir doktor olmasi sebebiyle birgok seminer igin
davet aliyordu.” tiimcesinin tiim makine g¢evirisi araglarindan alian
erek tmcelerde bahsi gecen doktoru ifade etmek igin kullanilan “he”
ve “she” kisi adillar1 belirlenmistir. Ayni tlimcenin 6grencilerden alinan
cevirilerinde doktordan bahsederken kullandiklar1 yine “he” ve “she”
kisi adillartyla beraber, cinsiyet belirtmeyen kullanimlart belirlenerek
aynistirilmstir. Eril, disil ve notr olarak belirlenen ana kategorilerde yer
alan kullanim sikliklart birbirleri ile karsilastirilarak incelenmistir.

Nicel analiz yoOnteminde ise derlem dilbilimi araglarindan
yararlanilarak belirlenmis olan meslek adlar1 TUD’da aratilmis, veriler
once anlam sonra da siklik bakimindan degerlendirilmistir. Her bir
meslegin derlemde bulunan kullanimlarimin siklikla hangi cinse
atfedildigi tespit edilmistir. Veriler yine eril, disil ve nétr olmak uzere
ti¢ kategoriye ayrilmistir fakat bu kez, atfedilen cinsiyetlere gére bu
islem tamamlanmistir. Son olarak, elde edilen nicel verilerin hem
Ogrencilerin hem de makinelerin ¢evirileri {izerindeki etkisi
yorumlanmustir.

4. VERI ANALIZi VE BULGULAR

4.1. INSAN CEVIRISI

Akdeniz Bolgesinde yer alan ikisi vakif, biri devlet Gniversitesi olmak
lizere ii¢ {iniversitenin Ingilizce Miitercim Terciimanlhik Béliimleri
Ogrencilerinden ¢evrimigi anket yoluyla toplanan insan cevirisi
verilerinde disil ve eril kisi adillarinin kullanimina iligkin 6rnekler
Tablo 1’de gorilmektedir. Anketi 70 6grenci yanitlamig ve 149 tiimce
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toplanmustir. Bu timcelerin 98’inde disil kisi adili, 136 tanesinde ise
eril disi adili kullanildig1 gézlenmistir. Tablo 1’de her bir meslek adi
icin ¢evrilen tiimcelerde eril ve disil kisi adili 6rnekleri verilmistir.

Tablo 1. Disil ve eril kisi adili kullanim1

Digil

Eril

(31) she was receiving many
invitations for the seminar because of
her being succesful and known
doctor

(18) She is a teacher who knows how
to deal with parents in addition to
being a succesful in communication
with children.

(53) Being a proven engineer, it
become a matter of personal
satisfaction for her now

(57) Everyone used to hold an
opinion of her that she has an
unfriendly personality just because
she was a lawyer.

(1) Actually she was a secretary at

the office, yet sometimes she was
even cleaning the floor.

(7) He was receving many invitations
as he is well-known in his career and
he is a successful doctor.

(29) As well as being successful in
communicating with children, he is
also a teacher who knows how to
take care of parents well.

(2) Proving that he was an engineer
who has proven himself had now
become a matter of personal
fullfilment for him

(17) Because he was a lawyer
everyone expected him to have a
serious and cold character.

(61) Actually, he used to work as
secretary, however, sometimes, he
was even cleaning the floor.

Ogrencilerin kisi cinsiyeti belirtmeden ¢eviri yapabilmek igin
kullandig1 bazi stratejiler tespit edilmistir. Bu stratejiler sikligi ve
cesitliligine gdre lic ana kategori altinda incelenmistir. Bu kategoriler
ve kullanim sikliklarina asagidaki tabloda yer verilmistir.

Tablo 2. Cinsiyet bilgisi icermeyen kullanimlarm siklik degerleri

Ceviri Stratejisi Yiizdelik Siklik Degeri
Egik Cizgi "/" %82
Tekil "they" %12
Diger yontemler %6

Tercih edilen stratejilerden ilki ve en sik rastlanam egik ¢izgi
kullanimidir. Cinsiyetsiz veya notr kullanim olan 115 tiimcenin
94’(inde bu yontem tercih edilmistir. Tablo 3’de drnekleri verilen bu
kullanimin kendi i¢inde 3 farkli tiirii bulunmaktadir: Bunlardan ilki
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“she/he, her/his” 6rneklerinde goriildiigii gibi disil kisi adilinin eril kisi
adilindan once kullanilmasidir. Ikincisi, “he/she” ve “his/her”
orneklerindeki gibi eril kisi adilinin disil kisi adilindan 6nce gelmesidir.
Uciinciisi ise “s/he” kullanimidir. Tiim tiimceler katilimeilarin yazdig
sekilde, yazim ve dilbilgisi hatalar1 diizeltilmeden almmustir.

Tablo 3. Cinsiyet bilgisi icermeyen kullanimlar: “/” Kullanimi

(45) Because of she/he was a well-known and successful doctor in his job,
she/he was receiving invitations for many seminars.

(70) Being a proven engineer was now a matter of personal satisfaction for
her/him.

(63) His/her goal to become an outstanding engineer has shifted into a more
personal issue

(44) He/She is a teacher who knows well how to take care of parents besides
being successful in communication with children

(58) In fact, s/he was working as a secretary, but in some times, s/he was
cleaning even floor.

Tablo 4’te, cinsiyet bilgisi icermemesi i¢in en sik kullanilan ikinci
strateji gorulmektedir. Bu orneklerde gorildugi gibi 13 tlimcede “tekil
they” kullanilmastir.

Tablo 4. Cinsiyet bilgisi icermeyen kullamimlar: “they”, “them” ve
“their” kullanimi

(49) They have been invited to a lot of seminer because of they are succesful
and well-known doctor in their profession.

(66) It had become a matter of personal satisfaction for them to be a proven
engineer.

(51) Everyone expected them to have a serious and cold temperament only
because they are a lawyer.

Tablo 5’te cinsiyet bilgisi icermeyen ve diger stratejilere oranla daha az
sikliga sahip diger yontemler gorllmektedir. 4 Bu tlmcelerin 4
tanesinde herhangi bir kisi adili kullanilmamustir fakat kisiden
bahsederken meslek adi 6n plandadir. Sadece bir timcede “yourself”
kullanildigim goériilmektedir. Edilgen yapimin kullanimi da bir strateji
olarak gorlebilir.

4 Tablo 5’teki tiimceler yazim, noktalama ve dilbilgisi hatalari igermektedir ancak bu
calisma kapsaminda yalnizca kisi adillarinm kullanimi incelendiginden tiimceler
hi¢cbir miidahalede bulunulmadan katilimcilarin yazdig: sekilde alinmistir.
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Tablo 5. Cinsiyet bilgisi icermeyen kullanimlar: diger yontemler

(1) Not only teacher has good communication with kids, but also with their
parents,

(36) Be proof yourself the engineering now toit had become a matter of
personel

(34) Besides being succesful in communicating with children, teacher knows
how to take care of parents

(47) As a renowned and successful doctor in the field, invitations to seminars
were frequently received.

4.2. MAKINE CEVIRISI

Makine cevirisi araglarindan sadece Google Translate’te farkli bir
davranis gdzlenmistir. Google Translate cinsiyete 6zgu geviri (ing.
gender-specific translation) 6zelligine sahip bir makine cevirisi
yazilimidir ve ti¢ilincii tekil kisi adillarindan hangisinin kullanilacagini
kullanicinin tercihine birakmaktadir. Sekil 1°de sekreter sozciigiinii
iceren timcenin Google Translate arayiizu gevirisi gorilmektedir.

DETECTLANGUAGE ~ ENGLISH  TURKISH  SPANISH W < TURKISH ENGLISH  GERMAN v

l&shnc{a ofiste sekreter olarak caligiyordu fakat X Translatons are genderspecific. Learm mere Y

bazi zamanlar yerleri bile o temizliyordu. ® s e

office, but at times she even cleaned the floors.

0 0 % <

He actually worked as a secretary in the office,
but at times he even cleaned the floors.

9 : - 0 6 <

G-

Sekil 1. Sekreter sozciigiinii igeren timcenin Google Translate aray(izi
cevirisi

Her tiimcenin diger makine cevirisi arag¢larndan da cevirileri
incelenmistir. Ancak iginde farkli kullanimlar olmasi sebebiyle
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ogretmen sOzciigiini igeren tiimcenin ¢evirisi 6rnek olarak secilmis ve
Tablo 6’da gosterilmigtir. Doktor, avukat ve miihendis i¢in yapilan
cevirilerde sadece eril kisi adilinin, sekreterde ise sadece disil kisi
adilinin tercih edildigi gozlenmistir. Sadece Ogretmen sdzciiglinde
DeepL Translator farkli bir kullanim gostererek disil adil kullanmustir.

Tablo 6. Diger makine gevirisi araglari

"Cocuklarla iletisimde basarili olmasinin yani1 sira ebeveynlerle de nasil
ilgilenecegini iyi bilen bir gretmendir."

Makine Cevirisi Ingilizce Ceuvirisi Kisi  Cinsiyet
Araci Adili

Yandex He is a teacher who, in addition to "he"  Eril
Translation being successful in communicating

with children, also knows how to
take care of parents well.

Bing Microsoft He is a teacher who, in addition to "he"  Eril
Translator being successful in communicating

with children, also knows how to

deal with parents.

DeepL Translator  She is not only successful in
communicating with children but
also knows how to deal with parents.

she"  Disil

4.3. DERLEM VERISi

Derlemden aliman veriler ise cinsiyeti belirli ve belirsiz kullanimlar
olarak iki ayri tabloda verilmistir (Tablo 7 ve Tablo 8). Tablo 7°daki
Ornek bagimh dizinlerde bahsi gegen kisilerin cinsiyetlerine dair
herhangi bir ipucu bulunmamaktadir ya da “6gretmen olan annemle
babam” ve kadin olsun, erkek olsun, sekreter” ifadelerindeki gibi her
ikisini de kapsamaktadir.

Tablo 7. TUD Cinsiyeti Belirsiz Kullanimlar

Onlerine ¢ikan biitiin saglik ¢alisanlarina hi¢ ayrim gézetmeksizin sen doktor
musun diye soruyorlar evet cevabini aldiklarinda ddvmeye bagliyorlar.
(W-TD43A2A-1811-1706)

Cilinkii ikisi de 6gretmen olan annemle babam, tipki sizin gibi; insansever,
erdemli ve solcu dinsizlerdi.
(W-KE09C3A-0599-939)
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Miihendis, baginda sar1 bir migfer, ving operatoriiniin yanma oturmus talimat
veriyordu.
(W-NA16B4A-0040-93)

Avukat tekrar siritt1.
(W-SA16B3A-1144-478)

Bu nedenle, kadin olsun erkek olsun, sekreter, patronun duymaz-gérmez
elemanidir.
(W-HH42C1A-0296-668)

Cinsiyetin belirli oldugu kullanimlarda ise Tablo 8’de her bir sézcukten
bir eril bir disil 6rnek verilmistir. Burada cinsiyete dair bazi ipuglari
vardir: “askerlik” (zorunlu askerlik, Turkiye’de sadece erkekler
tarafindan yapilir), “6gretmen karis1” (evliligin Tiirkiye’de kanunen
yalmzca kadin ve erkek arasinda olablecegi diisiiniildiigiinde “karis1”
sOziine dayanarak oOgretmenin erkek oldugu ¢ikarimi yapilabilir.)
“sakalli herif” (“sakal” erkeklere Ozgidir ve “herif”, bir erkege
gonderimde bulunmak i¢in kullanilabilir), “avukat amca” (“amca”
sOzcuigl yalnizea bir erkek igin kullanilabilir), “mali sekreter Mehmet”
(“Mehmet”, bir erkek adidir), “kadin doktor” (“kadin” ifadesi doktorun
cinsiyetini belirtir), “basortiilii  6gretmen” (“basortiisi” kadinlar
tarafindan kullanilan bir nesnedir), “Gul Goktepe” (“Gil” bir kadin
ismidir), “Avukat kiz1” (“avukat kiz” ifadesinden avukatin cinsiyetinin
kadin oldugu anlasilmaktadir) , “mini etekli sekreter hanim” (“mini
etek”, kadinlar tarafindan giyilen bir giysidir ve “hamim” s6zii bir
kadim ifade etmek igin kullanilir) gibi.

Tablo 8. TUD Cinsiyeti Belirli Kullanimlar

Disil Eril
Taliban alt1 y1l 6nce iktidara Askerligini doktor olarak
geldiginde ise kadin doktor ve yapanlar.

memurlarin igine son verdi.
(W-NE30D1B-2104-2469)

(S-BEABX0-0075-309)

Bense son yillarin magduru
basortiilii 6gretmen.
(W-0122C3A-0751-48)

Annemi tarlada ¢alistirmazlard;
ogretmen karistydi ¢unka.
(W-FA16B2A-0872-1652)

Evet, 2 glndir 6zellikle zevkle
dinledigimiz Sayin Gl Goktepe,
Niikleer Miihendis kendisi.
(S-AEABTZ-0040-5)

Feribotun icindeki mihendis olacak
sakall herife de kiziyordu fena
halde.

(W-NA16B4A-0040-520)

Ug yil 6nce boylu boslu, yetiskin,
avukat kizim kaybetti.
(W-QA14B1A-1631-1259)

Babasimin arkadasi, avukat amca,
"Yavrum her seyi anlat bana, en ince

ayrintisina kadar" dedi.
(W-HA16B1A-0367-810)
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Lea adindaki mithendis ve de sarisin ~ Mali sekreter Mehmet Soyupek

mini etekli sekreter hamim. sendika ydneticilerinin Ergenekonla

(W-HEQ9C3A-0579-552) iligkilendirilmesinin kayg1 verici
oldugunu soyledi.
(S-ADABC0-0230-5)

4.4, SAYISAL VERILERIN TUMU UZERINE BiR DEGERLENDiRME

Tablo 9’de anket, makine cevirisi ve derlem verisine iliskin sayisal
verilerin tiimii goriilmektedir. Bu sayisal verilere dayanarak soyle bir
degerlendirme yapilabilir:

1. Eril ve disil ayrimi yapildiginda tiim kaynaklarda doktor, avukat ve
muihendis sdzciikleri i¢in en sik eril kullanimlar oldugu gériillmiistiir.

2. Ogretmen sézciigiiniin kullaniminda kaynaklar arasinda farkliliklar
vardir. Makine ¢evirisi verilerinde eril kullanim %67 ile 6n plana
cikmaktadir.

Bununla beraber anket ve derlem verilerinde disil kullanim fazladir.
Sayisal veriler incelendiginde, makine ¢evirisinde eril kullanimin
sadece %34’liik bir farkla daha fazla oldugu, anket verilerinde disil
kullanimin sadece %14’liik bir oran daha fazla oldugu ve derlem
verilerinde eril ve disil kullanim arasindaki farkin sadece %1 oldugu
goriilmiistUr.

3. Sekreter sozciigiinde kaynaklardaki bulgular arasinda farkliliklar
vardir. Anket ve makine cevirisi verilerinde eril ve disil ayrimi
yapildiginda disil kullanimlarin ¢ok daha fazla oldugu gortlmiistiir.
Ancak derlem verilerinde kuguk bir farkla da olsa eril kullanimin daha
fazla oldugu gozlenmistir.

4. Derlem verilerinde, giindelik dogal dil verilerinde, nétr kullanimlarin
cinsiyet belirten kullanimlardan daha fazla oldugu gézlenmistir.

5. TUm notr kullanim yiizdeleri incelendiginde en yiiksek notr kullanim
oranina sahip meslek adi Ogretmen olarak belirlenmistir. Anket
verilerine gore en diisiik orana sahip meslek adi doktor, derlem
verilerine gore ise avukattir.
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Tablo 9. Sayisal Veriler

Meslek Anket Makine Cevirisi Derlem

No
Disil Eril Notr Disii  Eril  tr Disil Eril Noétr

Doktor %19 %53 %29 %0 %100 %0 %3 %18 %79
Ogretmen %39 %25 %36 %33 %67 %0 %5 %5 %90
Mihendis %19 %47 %34 %0 %100 %0 %1 %18 %81
Avukat %24 %44 %31 %0 %100 %0 %6 %26 %68
Sekreter %40 %26 %34 %100 %0 %0 %13 %15 %73

5. TARTISMA VE SONUC

Doktor, avukat ve muhendis s6zcukleri i¢in toplanan tim verilerde
benzer sonuglar elde edilmistir. Hepsinde eril kullanimlar disilden daha
fazladir. Derlem verileri, ¢eviri verilerine benzer bir érintiiye sahiptir.
Bu nedenle, veriler, toplumda bu meslekleri icra edenlerin biyuk
cogunlugunun erkek olmasi ya da toplum tarafindan erkek bireyler
olarak benimsenmesinin bir gostergesi olmustur. Bu mesleklerin
cinsiyet kalip yargilarin erkek bireyler oldugunu sdylemek
muimkdndr.

Ogretmen sozciigiinde farkli bir durumla karsilasilmistir. Anket ile
toplanan verilerde ve derlemden elde edilen veri seti bulgularinda disil
kullanim eril kullanima gore daha yiiksek bulunurken, makine gevirisi
verilerinde eril kullanom daha yiiksek bulunmustur. Ogretmen
sOzcliglinde insan ¢evirisi ile dogal dil verilerinin birbirini
desteklemesi, makine cevirisinin her zaman toplumdaki bireylerin
dilsel aliskanliklarin1 ve diislince yapilarimi yansitamayacaginin bir
gostergesi olarak degerlendirilebilir.

Sekreter sdzciliglinde de benzer bir farklilik gézlenmistir. Sekreter igin,
anket ve makine gevirisi verilerinde digil kullamm daha yayginken,
derlem verilerinde eril kullanim biraz daha siktir. Ote yandan, sekreter
sOzciiglinlin derlem bulgulari, makine gevirisi ve anket bulgularindan
farklidir ¢iinkii derlem verilerinde farkli uzmanliklara sahip
sekreterlerden bahseden ve bu kisilerin cogunlukla erkek olduguna dair
timceler vardir. Higbir uzmanlik alani belirtilmeden dogrudan sekreter
olarak adlandirilan meslek sahiplerine bakildiginda ¢ogunluk disil
kullanimlar1 gosterirken, teknik sekreter, mali sekreter vb. uzmanlik
alanlarina sahip sekreterlerde eril kullanimlar baskin gelmektedir. Bu
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durumda, uzmanlik alanmna sahip bireylerin cinsiyet cagrisiminin
¢ogunlukla eril oldugu ¢ikarimi yapilabilir.

Ceviri verilerinin toplandigi insan ve makine cevirileri dikkate
almdiginda, makine cevirisi araglarinin g¢ogunda sorunun fark
edilmedigi ve bir cinsiyet se¢imi yapildigi gozlemlenmistir. Anket
katilimcilarin  gevirilerinde ise yapisal sorunlar oldugu tespit
edilmistir. Katilimcilar, 3. kisi adilin1 segmekte zorlandiklarinda bu
problemlerin ortaya ¢iktig1 belirlenmistir. Tumceleri cinsiyet belirten
bir kisi adili kullanmadan cevirmek isteyen katilimeilarin timcelerinde
bu yapisal bozukluklar bulunmaktadir. Ayrica makine gevirisi ve insan
cevirisi bulgulari, arastirmaya dahil edilen bes meslekten doérdiinde
aynt Orilintliye sahiptir. Sadece Ogretmen soziigii farkli davranis
gosterir. Doktor, avukat, mihendis ve sekreter soézciklerinin erek
tiimcelerindeki kisi adili secimleri tiim makine g¢evirisi araglarinda
%100 tek bir cinsiyeti isaret ediyorken 6gretmen sdzciiglinde %67’ ye
%33’liik bir oran vardir. Bu durumda makine gevirisinde eril kullanim
fazla gorunse bile diger sozciiklerdeki gibi keskin bir se¢ime sahip
degildir. Yani tamamen farkli bir 6riintilye sahip oldugu sonucuna
varmak miimkiin degildir.

Sonug olarak dilbilgisel cinsiyet esdegerligi gerektiren gevirilerde insan
ve makine cevirilerinin benzer sonuglar verdigini sdylemek
mimkiindiir. Diger bir durum da tim bu sonuc¢larin 6grencilerin
esdegerligi saglama ve sorunlarla bas etme stratejileri iizerindeki
meslek adlarinin cinsiyet cagrisimlarini etkilemesidir. Derlemden
alinan dogal dil verileri ile 6grencilerden alinan verilerin biiyiik dlgiide
benzer olmasi bunu kanitlamaktadir. Toplumda benimsenen toplumsal
cinsiyet kalip yargilarina gore 6grenciler “she” ve “he” adillarindan
birini tercih etme egiliminde olmustur. Dolayisiyla ¢eviride meslek
adlarina atfedilen cinsiyetler, toplumsal ve dilsel kalip yargilar1 ve
aligkanliklar1 yansitmada 6nemli bir yere sahiptir.

Toplumda mesleklere yonelik kalip yargilara gore bazi mesleklerin
“kadin isi” bazi mesleklerin de “erkek isi” olarak goriildiigii
sOylenebilir. Bu yargilar, bireylerin meslek secimlerini de
etkilemektedir. Tiirkiye Istatistik Kurumu (TUIK) Toplumsal Cinsiyet
Istatistikleri (2022)’ye g6re 2022 yilinda Tiirkiye’de yonetici
pozisyonundaki erkeklerin oran1 %81,5 iken kadinlarin oran1 %18,5’tir.
Ogretmenlik meslegiyle ilgili dagilima bakildiginda ise kiigiik yas
grubundaki ¢ocuklarla ilgilenilmesi gereken okul 6ncesi dgretmenligi
alanindaki kadin 6gretmen sayisinin erkek Ogretmen sayisindan
yaklagik olarak 16 kat fazla oldugu, egitim kademesi arttik¢a bu farkin
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belirgin bicimde azaldigi gorilmektedir. Toplumdaki birgok meslege
gore kadin — erkek arasindaki dagilima baktigimizda ¢ogu zaman
sayisal olarak bir esitlik olmadigin1 sdyleyebiliriz. Toplumda var olan
bu esitsizlik dile yansimakta, bunun etkileri ceviri araglarinda,
sOzliiklerde, derlemlerde goriilmektedir. Bu esitsizlik ve kalip yargilar
dil araciligiyla yeniden iiretilip yayginlastirilmakta ve kisir dongii
devam etmektedir. Bu dongiiyli kirmak i¢in ¢eviri konusunda cinsiyet
esitligiyle ilgili duyarlilik artirilabilir, makine cevirisi araglari ve
sozliikler daha yansiz bir tutumla hazirlanabilir.
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confirmatory factor analysis. In conclusion, it was observed that the
participants found the use of literary texts in foreign language teaching
valuable, and wanted to use them in their future classes. Moreover, considering
the results of quantitative analyses, a valid and reliable scale (KMO = .880; o
= .869; explained variation = 63.2%) consisting of 21 items with six
dimensions was developed to measure the level of self-efficacy beliefs of
students and teachers in foreign language teaching.

Keywords: Self-efficacy, Language teaching through literature, Literature
scale, EFL students

Oz: Edebiyat, ¢ok eski ¢aglardan beri yabanci dil dgretiminde yararli bir arag
olarak kullanilmaktadir. Guniimiizde bu metinlerin kullanim amaglar1 6nemli
Olcude degisse de edebiyat, yabanci dil dgretimi ve 6greniminin en dnemli
caligma alanlarindan biri olmaya devam etmektedir. Bu galismanin amaci,
yabanci dil 6grencileri ve 6gretmenleri i¢in edebiyatta 6z yeterlik inanci 6lgegi
gelistirmek ve akabinde 6lgegin gecgerlik ve giivenirligini belirlemektir. Bu
nedenle kesfedici sirali desen karma yontemi tercih edilen ¢alismanimn ilk
béliminde madde havuzu olusturmak igin nitel bir yaklagim benimsenmistir.
Daha sonra ikinci bolimde, 6lcek maddelerinin yap1 gegerliligi ve
giivenilirligini test etmek icin nicel bir yaklagim kullanilmistir. Nitel kisma 45
6gretmen aday1, Ingiliz Dili Egitimi alaninda deneyimli U¢ dgretim Uyesi, Ug
Ingilizce 6gretmeni ve egitim bilimleri alaninda deneyimli dort 6gretim Gyesi
katilmistir.  Olgek maddelerinin  psikometrik ~ 6zellikleri alti  devlet
Universitesinden egitimlerinin 3. ve 4. yilindaki 529 yabanci dil 6grencisinin
katilimiyla elde edilmistir. Olgegin yap1 gegerligi acimlayici ve dogrulayici
faktor analizleri ile belirlenmistir. Sonug olarak, katilimcilarin yabanci dil
ogretiminde edebi metinlerin kullanimini degerli bulduklar1 ve meslek
hayatlarindaki derslerinde kullanmak istedikleri goriilmiistiir. Ayrica nicel
analizlerin sonuglar1 dikkate alindiginda edebi metinler yoluyla yabanci dil
ogretiminde Ingiliz Dili Egitimi 6grencilerinin ve 6gretmenlerinin 6z yeterlik
inanglariin dlzeyini 6lcebilen alti boyut, 21 maddeden olusan gecerli ve
guvenilir bir olcek (KMO=.880; 0=.869; agiklanan varyasyon=%63,2)
gelistirilmistir.

Anahtar Sozciikler: Oz yeterlik, Edebiyat yoluyla dil 0gretimi, Edebiyat
Olgegi, Ingilizce Ogretmenligi 6grencileri

1. INTRODUCTION

Literature has been used as an effective tool for teaching foreign
languages for centuries. With the help of the grammar-translation
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method, which is one of the most well-known approaches to using
literature systematically in practice, literary texts have been studied as
authentic sources for teaching foreign languages since the 1950s and
have been used in educational areas for decades (Butler, 2002; Carter,
2007). In the 1990s, the use of literature and its advantages in foreign
language teaching and learning were widely considered also by
researchers in Turkey.

In the related literature, it can be seen that both students and scholars
have positive opinions about using literature in language teaching. They
believe that incorporating literature in language teaching and learning
enhances students’ language skills holistically (Nair, Setia & Ghazali,
2012; Zorba, 2013), helps them learn about the target culture
(Kiiciikoglu & Arikan, 2011; Ogeyik, 2007; Zorba, 2013), and
promotes personal development (Ogeyik, 2007; Tuncer & Kizildag,
2014). While advantages of using literary texts in foreign language
teaching are widely accepted, this knowledge alone is inadequate to
question the practical use of literature, and it is necessary to question
the self-efficacy beliefs of stakeholders, such as teachers and teacher
candidates, to determine how successful they are in putting what they
believe in action. The term “self-efficacy” is first used by Albert
Bandura (1997, p. 3) as “belief in one’s capabilities to organize and
execute the courses of action required to produce given attainments”.
Maddux and Volkmann (2010) state the sense of efficacy as personal
confidence in one’s ability to take the action under the conditions in
question. Likewise, Tschannen-Moran, Woolfolk Hoy, and Hoy claim
that “self-efficacy has to do with self-perception of competence rather
than the actual level of competence.” (1998, p.211). In this study, self-
efficacy in literature refers to one’s personal belief that he or she can
use literary texts effectively in planning, practicing, and evaluating
teaching; and can develop a positive attitude towards foreign language
learning through these texts. Within this context, this study aims to
build a valid and reliable scale that can serve as a data collection tool
for English as a foreign language (EFL) students and in-service teachers
regarding their self-efficacy beliefs in the literature. The availability of
such a scale that takes the practical steps of the instructional process
into consideration may encourage researchers to conduct more studies
on the role of literary texts in foreign language teaching and learning,
and increase their willingness to contribute new data to existing
knowledge.



132 V. DARMAZ & 0.YAGIZ

2. LITERATURE REVIEW

Literary texts have undoubtedly been the best examples of language
use, and the integration of literature into language syllabi has been
discussed for decades because of their advantages. For example, Lazar
(1993) argues that literature, which is stated as authentic, highly valued,
and a good language input, should be used in classrooms because of its
ability to motivate students, relax them during classes, and improve
their personalities.

In their book titled ‘Literature’ Alan and Duff (2007) highlight the
richness and authenticity of literary texts; and list three reasons for
using them: (1) linguistic since the texts are rich in style and type at
almost all levels, (2) methodological because of the interpretation of the
texts differs from one to another, and (3) motivational since students
can find similar experiences for themselves within the texts since they
are mostly from real-life experiences of real people.

Similarly, in their well-known book “Literature in the Language
Classroom,” Collie and Slater (1987) provide four main reasons for
using literary texts in classes: valuable authentic material, cultural
enrichment, language enrichment, and personal involvement.

The role of literature in foreign language education is also supported by
researchers in the fields such as linguistics, education, sociology, and
psychology. According to Lev Semyonovich Vygotsky (1978), an
individual can learn more than he or she can alone by collaborating with
his or her proximal area by the guidance of individuals from his or her
social environment. Using language is a way to interact with individuals
in a social environment, and the best and shortest ways of using
language can be supported by literary texts. Similarly, Bruner (1966)
also puts great emphasis on the social environment for learners. He
claims that learners construct their own knowledge based on past
learning, and to build this knowledge they receive information from
external sources. In this context, literary works can be referred to the
best external sources for language learners. Similar to Bruner,
Cummins (2007) also emphasizes the transfer of prior learning in his
translanguaging principle and states that “... although the surface
aspects of different languages are clearly separate, there is an
underlying cognitive/academic proficiency that is common across
languages. This common underlying proficiency makes possible the
transfer of cognitive/academic or literacy-related proficiency from one
language to another” (p. 232). Additionally, according to the famous
linguist Krashen (1982), language learning is only possible by teaching
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a structure that is one step above learner's current academic level,
adding that language acquisition will only happen when one
understands what he or she reads or listens to. Obviously, literary texts
have certain advantages for foreign language teaching, and it is
important to know how to use them as instructional materials.

In addition to the advantages of using literary works in classrooms,
there are also some challenges in practicing them. Iva and Jasna (2014)
claim that teachers consider literary texts time-consuming and are not
willing to use them. Being a product of imagination with old-fashioned
words is another reason that takes teachers away from literary work.
This is why it is also a challenge for them to plan lessons based on the
literature. In their article reviewing EFL students’ ideas on the role of
literature in classes, Bobkina and Dominguez (2014) list cultural and
linguistic problems as major difficulties that prevent instructors from
using literature. Whether language learners should be exposed to
cultural elements or not remains an issue for instructors. The selection
and the length of texts, literary vocabulary, and the complexity of
grammar structures are other common linguistic drawbacks of literary
texts. In summary, it can be said that literary texts have more
advantages than disadvantages, particularly in their rich style and types,
which all genres have in common that can easily motivate students and
teachers in the classroom.

In Turkey, EFL students are exposed to literary texts by taking courses
such as English Literature I-1l, Language and Literature Teaching I-11,
and Drama in ELT during their undergraduate education. Students who
experience the rich language elements of literary texts firsthand believe
that they can use these texts in their professional lives and are eager to
use them. In the reinforcement theory of motivation, Ferster and
Skinner (1957) suggest that the process of shaping behavior can be
controlled by three types of responses: Neutral responses have no effect
on the repetition of behaviors, while reinforcers strengthen the
behaviors, and punishers decrease the probability of repetition.
Similarly, according to Bandura (1995), individuals’ belief in their
skills to plan and perform the actions needed to be successful, called as
self-efficacy, is a powerful determinant and can be developed.
“Efficacy beliefs influence how people think, feel, motivate
themselves, and act” (ibid., p. 2). Bandura (1995) identifies four forms
of influence through which self-efficacy can be developed. First,
individuals should enjoy mastery experiences in which they can
internalize knowledge in their field of specialty. Second, individuals
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observe people around them to learn from others' actual performance
and increase their confidence in becoming successful through these
vicarious experiences. The third form of influence is titled ‘social
persuasion’ through which individuals are encouraged by people
around them about issues over which they have doubts. Physiological
and emotional states are the fourth form of influence people refer to
when judging their capabilities. If someone has a positive mood, their
judgment of their personal efficacy increases. Adapting Bandura’s four
forms of influence, McAlister et al. (2008) define the way of developing
self-efficacy as follows:

“1. Mastery experience: Enabling the person to succeed in attainable

but increasingly challenging performances of desired behaviors.

2. Social modeling: Showing the person that others like themselves can

do it.

3. Improving physical and emotional states: Making sure people are
well-rested and relaxed before attempting a new behavior.

4. Verbal persuasion: Telling the person that he or she can do it.” (ibid.,
p.177).

Having seen that the construct of self-efficacy could be developed by
four forms of influence, it is appropriate to analyze and investigate the
sub-components of some self-efficacy scales to distinguish the
construct from similar concepts such as self-confidence and self-
esteem.

Tschannen-Moran and Hoy’s (2001) “Teacher Self-Efficacy Scale”,
which has three main factors, is one of the most used instruments in
efficacy studies. The scale consists of 24 items and is made up of three
sub-dimensions: “ensuring student engagement in class,” “classroom
management,” and “using instructional strategies in class.” Similarly,
Kigiikoglu and Arikan (2011) use a five-point Likert-type scale with
24 items and three sub-dimensions of the potential value of literature in
teacher education curricula. Another efficacy study is Alemi and
Pashmforoosh’s (2013) “scale adaptation” study. A nine-point Likert-
type scale consists of 18 items on teaching literature with three sub-
categories such as “Efficacy for Instructional Strategies,” “Efficacy for
Classroom Management,” and “Efficacy for Student Literary
Engagement,” which was originally developed by Mills in 2011.
Ogeyik (2007) uses a five-point Likert-type scale, including 20 items
on the attitudes of ELT students towards literature teaching. Developed
by the researcher, the scale has no specific subcategories other than
close questions in meaning.
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As indicated above, the self-efficacy beliefs of foreign language
teachers in making use of literature in practical steps of the instructional
process have been neglected by researchers conducting studies in the
area of foreign language teaching in general, and in ELT in particular.
Therefore, it is normally expected that self-efficacy in literature has
hardly attracted the attention of scholars and language teachers.
Furthermore, there is currently no instrument available to measure the
self-efficacy beliefs of individuals using literature for foreign language
teaching. Thus, it is intended to develop a standardized instrument (the
Self-Efficacy in Literature Scale, or SELS) that can be used to evaluate
the level of self-efficacy beliefs of pre- and in-service foreign language
teachers about using the literature in foreign language teaching.

3. METHODOLOGY

This study uses a multiple triangulation approach of methods and
sources to enhance credibility, dependability, confirmability (Guba,
1981), plus validity and reliability. The methodology and the procedure
followed in this study are given in this chapter. The design of the
research is described in Section 3.1., the selection of samples is
presented in Section 3.2., the instruments are given in Section 3.3., and
the steps of data analysis is provided in Section 3.4.

3.1. DESIGN OF THE RESEARCH

An exploratory sequential mixed-method design is used to develop the
scale. One of the main purposes of this method is to design an
instrument in two phases: first, by collecting qualitative data, and then
by collecting quantitative data, followed by analyses and interpretation
(Creswell, 2002). “Researchers use this design when existing
instruments, variables, and measures may not be known or available for
the population under study” (ibid., p. 543).

3.2. SELECTION OF THE SAMPLES

In 2017, 45 EFL students from the English Language Teaching (ELT)
Department of a state university in Turkey are selected to create a draft
item pool. Three scholars from the ELT department, three English
teachers, and four scholars from the educational sciences department of
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the same university participate in the qualitative part of the study. In the
quantitative part of the study, data were obtained from 529 students
from the 3rd and 4th classes of ELT departments of some other state
universities in Turkey in the 2017-2018 academic year. In the
qualitative study, participants are selected using a convenience
sampling technique, while the participants in the quantitative study are
selected through criterion sampling, which is the most preferred type of
purposive sampling in foreign language studies (Dornyei, 2003).
Therefore, it is ensured that the participants whose self-efficacy in
literature is to be measured completed English Literature I-11 and
Literature and Language Teaching I-11 courses as well as School
Experience and Teaching Practice. The demographic information of
the participants in the qualitative study and EFA and CFA are shown in
Tables 1 and 2, respectively.

Table 1. Demographic Information of the Participants in the
Qualitative Study

N %

Gender

Male 18 40

Female 27 60
Class

2 15 33.3

3 15 33.3

4 15 33.3
TOTAL 45 100

Table 2. Demographic Information of Participants in Factor Analyses

EFA CFA
N % N %
Gender
Male 83 25.9 39 18.7
Female 237 74.1 170 81.3
Class
3 163 50.9 106 50.7

4 157 491 103 49.3
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University
University | 61 19.06 38 18.2
University 11 55 17.18 18 8.6
University 111 19 5.93 36 17.2
University 1V 75 23.43 55 26.3
University V 74 23.12 53 254
University VI 36 11.25 9 4.3

TOTAL 320 100 209 100

3.3. INSTRUMENTS

In this qualitative study, a survey with seven open-ended questions is
administered to 45 participants to grasp their ideas before creating a
draft item pool. A 5-point Likert-type draft scale with 32 items in the
quantitative study is used. The 5-point Likert scale classifies student
teachers’ opinions by type (1=Strongly Disagree, 2=Disagree,
3=Undecided, 4=Agree, 5=Strongly Agree.). The 5-point Likert scale
is chosen for the study because it is easier than the other models in terms
of steps in creating and applying a scale. (Krosnick & Presser, 2010;
Malhotra, 2015).

3.4. ANALYSIS OF THE DATA

To create the draft scale, qualitative methods, such as student
interviews, literature reviews, and experts’ views, are considered. A
descriptive analysis approach is used to analyze the qualitative data.
The main purpose of this approach is to transform the data collected
into meaningful expressions that can be easily understood (Aslan,
2018). In the second part of the study, after cleaning the data by
removing forms with blank items (36) and forms with outliers (6), the
remaining 529 forms of participants are saved for quantitative data
analyses. Exploratory (EFA) and confirmatory factor analyses (CFA)
are performed to test the construct validity of the SELS. Cronbach’s
alpha internal consistency test is conducted to test reliability. SPSS 21
for Mac software is used to perform all tests.
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4. RESULTS

4.1. RESULTS OF THE DESCRIPTIVE ANALYSIS

One of the main research questions is “What do students think about
the use of literature in foreign language teaching?” To obtain a detailed
answer, seven sub-questions are posed. The findings of these analyses
are tabulated based on the following sub-questions:

SQ1: Do you agree with the idea that literary texts are good resources
for foreign language teaching? Why or why not?

Table 3. Distribution of Students' Views on the Use of Literary Texts
in Foreign Language Teaching

n %
Agree 36 80
Disagree 6 13.3
Undecided 3 6.6
TOTAL 45 100

As seen in Table 3, it is clear that 80% of the participants think that
literary texts are good resources for the FLT. The level of disagreement
is 13.3%, and 6.6% of the participants chose an undecided response.

Table 4. Results Related to Students’ Reasons for Preferring or Not
Preferring Literary Texts in Foreign Language Teaching

f %
Contain cultural elements from the target language 14 24.9
Contain rich and varied text structures 14 24.9
Improve the four basic skills of the target language 12 214
Exhibit rich vocabulary 6 10.7
Have difficult language 5 8.9
Boring 5 8.9
TOTAL 56 100

Table 4 shows why participants have positive or negative views on
literary texts. Participants who believe that literary texts “contain
cultural elements from the target language” and “have rich and varied
text structures” share the same percentage of 24.9, and those who
believe that literary texts “improve the four basic skills of the target
language” have 21.4%. These are the most positive statements about
literary texts, and the negative statements indicate that the literary texts
are boring and have difficult language. Therefore, it is evident that pre-
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service teachers are aware of the importance of using literary texts in
teaching foreign languages and want to use such texts in their classes.

SQ2: Do you think that the use of literary texts for foreign language
teaching purposes is more suitable for a particular group of age such
as children, adolescents or adults?

Table 5. Distribution of Opinions Regarding the Appropriateness of
the Use of Literary Texts in Foreign Language Teaching for Certain

Age Groups

f %
Suitable for all ages 24 48
Suitable for adults 13 26
Suitable for adolescents and adults 9 18
Suitable for adolescents 3 6
Suitable for children 1 2
TOTAL 50 100

The findings in Table 5 indicate that almost half of the participants
believe that literary texts are suitable for all ages, while the remaining
half considers that literary texts are suitable for adolescents and adults
if lines 2, 3, and 4 are considered together. However, only one
participant believes that literary texts are good only for children. Table
5 reveals that, the number of participants who believe that literary texts
can be used with any age group and those who believe that these types
of texts should be used with teenagers and adults is quite close.

SQ3: Among listening, speaking, reading, writing, grammar,
vocabulary; which one can be mastered more effectively by using
literature in language teaching? Please put them into an order that best
describes your own opinion.

Table 6. Results of Students' Views on the Appropriateness of
Literary Texts in Teaching Language Skills and Areas

1. 2. 3. 4. 5. 6. g5

g3
% % % % % % X" SS
Reading 42.2 13.3 22.2 6.6 11.1 4.4 2.4 157
Vocabulary 244  31.1 22.2 8.8 8.8 4.4 2.6 1.42
Listening 17.7 13.3 8.8 6.6 40.0 13.3 3.7 1.78
Grammar 2.2 155 200 333 6.6 222 3.9 1.42
Writing 2.2 11.1 17.7 37.7 133 17.7 4.0 131

Speaking 111 155 8.8 6.6 20.0 37.7 4.2 1.86
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Based on the overall averages (X) in the table above, the participants
believe that reading, vocabulary, listening, grammar, writing, and
speaking could be taught more effectively. In other words, pre-service
teachers believe that using literary texts is more effective in developing
reading skills and teaching vocabulary when teaching a foreign
language.

SQ4: In order to use literary texts as resources in language teaching;
do you believe that English Literature, Literature & Language
Teaching, and Drama courses are useful for you? Or, do you need extra
courses?

Table 7. Distribution of Perspectives on the Adequacy of
Undergraduate Courses Related to Literature

N %
Useful and satisfying 37 82.2
Need extra courses 8 17.7
TOTAL 45 100

The fourth sub-question aims to determine whether the current literature
courses are sufficient for the students to teach a foreign language, and
as evident from the table above, it is clear that the number of
participants who believe the present courses are sufficient is
significantly higher (82.2%) than those (17.7%) who say they need
additional courses. Therefore, the current undergraduate courses seem
to be good enough to provide pre-service teachers with the necessary
knowledge and skills to use literary texts in their future classes.

SQ5: Beside language competencies, using literary texts in language
classes could help teacher and students in many ways. What are these
benefits, if any?

Table 8. Results Regarding the Advantages of Using Literary Texts in

Courses
f %
Increases knowledge of the culture of the target language 14 26.9
Improves the basic skills of language 10 19.2
Trains the students’ critical thinking 7 134

Enriches vocabulary 6 115
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Motivates students 5 9.6
Entertains students 3 5.7
Contains good examples of target language 3 5.7
Provides an effective teaching environment 2 3.8
Increases knowledge of the world 2 3.8
TOTAL 52 100

In Table 8, the benefits of literary texts other than language
competencies can be seen in short phrases. According to pre-service
teachers, learning about the culture of the target language, developing
cognitive skills, and fostering motivation are important advantages of
using literary texts in foreign language teaching, in addition to teaching
the language itself.

SQ6: What features do you want in a literary work to use as a language
teaching material?

Table 9. Results Regarding the Characteristics Students Look for in
Literary Texts as a Foreign Language Teaching Tool

f %
Being appropriate to the level of students 30 48.3
Being interesting or engaging enough for students 16 25.8
Being appropriate to the cultural background of students 3 4.8
Being relevant to course content 3 4.8
Others (price, availability, length of work, etc.) 10 16.1
TOTAL 62 100

In Table 9, the features that participants choose? in a literary work are
examined. A majority of the participants (48.3%) state that "being
appropriate to the level of students" is the first feature they care about
in a literary work, and the second is "being interesting or engaging
enough for students™ (25.8%). “Price, availability, length of work” and
other similar factors (16.1%) are of lesser concern to the participants
when evaluating a literary work. Overall, for pre-service teachers, two
most important criteria for assessing literary work are the suitability and
enjoyment of the text for their students.
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SQ7: What kind of difficulties might arise while using literary texts for
foreign language teaching purposes?

Table 10. Results Regarding the Disadvantages of Using Literary
Texts in Courses

F %
Linguistic difficulties 19 345
Cultural issues 15 27.2
Boredom 13 23.6
Number of unfamiliar words 5 9
Loss of motivation 3 5.4
TOTAL 55 100

Table 10 indicates that complex grammatical structures (34.5%) and the
existence of elements specific to the culture of the target language
(27.2%), along with boredom (23.6%), are among the features with
which pre-service teachers may have difficulty when teaching foreign
languages through literary texts. Unfamiliar words (9%) and loss of
motivation (5.4%) are two other disadvantages of literary texts.

4.2. RESULTS OF THE EXPLORATORY ANALYSIS

Before performing EFA, Kaiser-Meyer-Olkin (KMO) and Bartlett’s
tests are conducted to evaluate the factorability of the data (Table 11).
The KMO test result was 0.880. The result is higher than the limit value
of 0.70, which is required for EFA (Tabachnick & Fidell, 2007).
Additionally, the Bartlett sphericity test is p = 0.000< .01, which was
significant at the level of .01. Based on these findings, the dataset is
subjected to EFA.

Table 11. The Results of KMO and Bartlett’s Test of Sphericity

Kaiser-Meyer-Olkin Measure of Sampling

Adequacy. %0
Bartlett’s Test of Sphericity Approx. Chi- 3725.974
Square
Df 496

The Varimax vertical rotation technique and principal component
analysis are performed to determine how many factors the scale would
consist of. According to Can (2017), Conway and Huffcutt (2003), and
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Hinkin (1995), there are several other criteria for EFA in the related
literature:

Factor loadings in factor analysis are expected to exceed 0.30

The difference between the weights of cross-loaded items
should be at least 0.10

Factors with eigenvalues below 1 should be removed or at the
point where the scree plot begins to level off.

Each construct should retain a minimum of three items.
Each factor should account for a variance of 5% or higher.

A meaningful relationship should be observed among the items
within the same factor.

Following these criteria, items 1, 5, 6, 7, 12, 20, 21, 22, 24, 25, and 26
are excluded from the draft scale.

Table 12. Factor Loadings of Items

Component

1 2 3 4 5 6

item10
item9
item11
item8
item23

723
719
713
646
612

item15
item16
item13
item14

773
768
740
690

item28
item29
item27

839
783
779

item2
item3

item4

852
843
530

item31
item30

737
723
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item32 656

item17 837
item18 715
item19 453

The number of factors is determined based on the aforementioned
criteria after the items with a factor loading below 0.4 are eliminated
(Table 12). As a result, the six-factor model, of which cumulative
variance explained is over sixty-three for EFA, is validated (Table 13
and Figure 1).

Table 13. Total Variance Explained and Eigenvalues

Squared
Loadings

Initial
Eigenvalues
Rotation
Sums of

5
o
o
[oR
g S 3 S
© - ) 2 - S 2
35 o c = [ = =
S < .8 s ] S =
= S = = Z 2
> S 5 E
O X O
1 6.051 28.813 28.813 2.850 13.570 13.570
2 1.888 8.989 37.802 2577 12.272 25.842
3 1.592 7.581 45,383 2.272 10.819 36.661
4 1.453 6.920 52.302 2.002 9.535 46.196
5 1.201 5.717 58.020 1.824 8.687 54.883
6 1.088 5.183 63.203 1.747 8.320 63.203

7 820 3.903 67.106
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Scree Plot
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Figurel. Scree Plot of the principal component analysis

The reliability of each factor is examined using Cronbach’s alpha test
as a final step in the EFA (Table 14).

Table 14. Reliability Analysis of Factors

Sub-factors Cronbach’s alpha Number of items
Factor 1 .743 5
Factor 2 794 4
Factor 3 .802 3
Factor 4 576 3
Factor 5 175 3
Factor 6 .662 3
Overall .869 21

According to Can (2012), since the overall reliability value of the SELS
is found to be 0.869, the scale is highly reliable.

4.3. RESULTS OF THE CONFIRMATORY FACTOR ANALYSIS

CFA is performed to confirm or ignore the results of the EFA. Seven
indices, which are widely preferred in scale development studies, are
used to test the goodness of fit of the scale (Table 15):
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Table 15. Model-Fit Indices Results

Model-fit Recommended Values

- Scale Values . . Value Range
indices Good Fit Perfect Fit
¥2Isd 1.69 <5 <2 05
GFI .891 > 85 > .90 0-1
AGFI .854 > 85 > .90 0-1
CFI .940 > .90 > 95 0-1
RMSEA .058 <.10 <.05 0-1
RMR .065 <.08 <.05 0-1
IFI 941 > .90 > 95 0-1

The indices given in Table 15 indicate that the scale has an acceptable
fit to the six-factor model. Both exploratory and confirmatory factor
analyses confirm that the scale measures six dimensions. Considering
other studies on teacher self-efficacy and the General Competencies of
the Teaching Profession determined by the Ministry of National
Education, the factors are labeled "Self-efficacy in Lesson Planning,"
"Self-efficacy in Student Engagement,” "Self-efficacy in Teaching
Language Skills," "Self-efficacy in Fostering Language Competence,”
"Self-efficacy in Teaching Values,” and "Self-efficacy in Student
Evaluation.”

5. CONCLUSION AND FUTURE RESEARCH DIRECTIONS

This study is conducted in two stages. Considering the qualitative
results of this two-stage study, it can be said although the pre-service
teachers have some concerns, the majority of participants appreciate the
use of literary texts in foreign language teaching and want to use them
in their future classes. These results in the qualitative part of the study
are in parallel with the results of the following studies: Alemi ve
Pashmforoosh (2013), Arikan (2009), Ceylan (2016), Cirakli ile
Kiligkaya (2011), Erkaya (2005), Handayani (2013), Karakas (2012),
Kumlu (2012), Kiigiikoglu ile Arikan (2011), Mills (2011), Pathan
(2012), Pourkalhor ve Kohan (2013), Soyer (2016), Tevdovska (2016),
Vural (2013), Yagiz ve Izadpanah (2013), and Zorba (2012).

Based on the results of the qualitative study, factor analyses are
performed, and a scale named the “Self-efficacy in Literature Scale,”
consisting of 21 items and 6 factors, is developed. The 6-dimensional
scale accounts for 63,2% of the total variance, and the Cronbach’s alpha
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coefficient is .869. The indices values obtained from the CFA regarding
the scale are as follows: x2/sd = 1,69 / p <, 05, RMR = .065, RMSEA
= .058, GFI = .891, AGFI = .854, CFl = 940, and IFI = .941.
Considering these values, it is concluded that a valid and reliable scale
was developed.

The scale, with good construct validity and internal consistency, can be
used with pre-service and in-service foreign language teachers to
evaluate their level of self-efficacy beliefs in the literature. The scale
can also contribute to detecting the learning gaps of EFL students in the
courses such as English Literature, Literature & Language Teaching,
Drama in ELT, etc., and which, in turn, may encourage stakeholders to
adopt new methods and techniques in foreign language education.
Finally, researchers may consider translating the SELS into other
languages to conduct studies and collect data from relevant participants.
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By

The Self Efficacy in Literature Scale (SELS)

using literary texts, I...

.. can write a lesson plan.

.. can plan all phases (pre-during-post) of my lesson.
.. can link the texts with the syllabus of my English course.

Factor 1

.. can help my students become more autonomous.

.. can help my students foster their creativity in language use.

En

can make my students develop positive attitudes towards
glish lesson.

.. can motivate my students during class.

.. can help my students enhance their imagination.

Factor 2

.. can teach speaking.

.. can teach reading.

.. can teach writing.
.. can teach listening.

Factor 3

.. cannot teach vocabulary.

.. cannot teach grammar.
.. can teach integrated skills.

Factor 4

.. can enhance my students’ respecting to other cultures.

.. can develop my students’ intercultural competence.

WO

can help my students enhance their understanding of the
rid.

Factor 5

can create multiple-choice, open-ended, yes/no questions.
can assess my students’ learning.

cannot build quizzes to test any of four skills.

Factor 6

Factor 1: Self-efficacy in Lesson Planning

Factor 2: Self-efficacy in Student Engagement

Factor 3: Self-efficacy in Teaching Language Skills
Factor 4: Self-efficacy in Fostering Language Competence
Factor 5: Self-efficacy in Teaching Values

Factor 6: Self-efficacy in Student Evaluation
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ise Kuran'da en sik karsilasilan hitap ifadeleri olarak one c¢ikmaktadir.
Calismada ayrica, hitaplarin isaret ettigi iletilerin yapilar1 da incelenerek, emir
yapisinin en yaygin yapt oldugu, ardindan bildirimsel ve soru yapilarinin
geldigi goriilmiistiir.

Anahtar Kelimeler: Hitap bicimleri, Kuran, Hitap edatlar:, Hitap mesajlar:.

1. INTRODUCTION

Being the essence of its religion, a Scripture is the container of all
principles, practices, morals, and worldviews sacred in a religion. It
guides its believers to the straight path. Thus, understanding the
Scriptures correctly is crucial for their believers to follow them
accurately. To achieve this goal, people ought to obtain the intended
meaning regardless of whether it is indirect, hidden, or ambiguous.
Pragmatics, “the study of contextual meaning” (Yule, 1996, p. 3), is the
field that is concerned with such meaning issues. It takes the literal
meaning of the individual words in a sentence and reflects it upon the
context to reveal the intended meaning.

One of the most intriguing topics in pragmatics is Pragmatic Markers.
They are words that are not part of the main proposition of a sentence
but add up to it in different ways (Fraser, 1996). Pragmatic markers are
of various types and each type is divided into subtypes. Hence, it is a
broad area that can be studied from diverse aspects. Vocative markers
form such a subtype of pragmatic markers. They are linguistic items by
which an addressee’s attention is attracted to be informed that a
message is directed to them.

A large part of the Scriptures tends to be dedicated to narrations where
dialogues take place. Therefore, vocative markers, which serve the
purpose of calling an addressee’s attention, are logically essential in
them. The Quran embraces remarkable instances of vocative markers
associated with a wide range of addresses, sentence structures, and
messages. This paper aims to explore the vocative markers occurring in
the Quran both quantitatively and qualitatively.

2. VOCATIVE MARKERS

Vocatives belong to the wider category of Pragmatic Markers whose
definition will pave the way for understanding what vocatives are. One
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of the simplest and most comprehensive definitions is obtained by
considering two distinct components of sentence meaning. The first one
is the “propositional content” which indicates the proposition encoded
in a sentence; “the state of the world which the speaker wishes to bring
to the addressee’s attention”. The other component, is “everything else”
other than words contributing to the propositional component.
Pragmatic markers are everything else other than the propositional
component (Fraser, 1996).

Numerous classifications of pragmatic markers have been proposed.
However, Fraser’s classification (1996) is considered to be suitable for
this paper. He divides pragmatic markers into four main categories:
basic markers, commentary pragmatic markers, parallel markers, and
discourse markers. Each one of them is divided into various subtypes.
Vocatives belong to the category of parallel markers “whose function is
to signal an entire message in addition to the basic message”. In the
case of vocative markers, the additional message is the act of
addressing.

2.1. CLASSIFICATION OF VOCATIVES

In the literature on vocatives, there is a lack of unanimity regarding their
classification. Consequently, numerous studies have attempted to
classify them based on their categorizations on various factors. This
diversity in classification has resulted in the identification of several
types of vocatives.

Some classifications proposed in the literature are as follows: Mehrotra
identifies nine types of address terms, including names, invocations,
addressing pets, honorifics, titles, situation factors, multiple uses of
address forms, and greetings (1981). Chaika lists address terms such as
first names, titles, titles combined with last names, last names, and
special nicknames (1982). Braun classifies address terms into nominal,
pronominal, and verbal categories, with nominal address terms further
divided into subcategories like names, kinship terms, and occupational
terms (1988). Fitch suggests a classification involving second-person
pronouns, proper names, kinship terms, nicknames, titles, and
adjectival terms (1991). Wardhaugh highlights the use of titles, names,
last names, and their combinations as address terms (2006). Aliakbari
and Toni offer a categorization that includes personal names, general
titles, occupation-based titles, religious terms, Kinship terms,
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honorifics, intimacy terms, personal pronouns, descriptive phrases, and
zero address terms (2008).

2.2. VOCATIVE COMPONENTS

Two important components of vocatives have been, usually separately,
studied; their forms and their functions. Most scholars have defined and
studied vocatives either from a completely formal perspective or a
completely functional one. It is useful to mention some traditional
definitions here. For instance, a sample definition from a formal
perspective state that a vocative “is set off from the sentence it occurs
in by special intonation, and it doesn’t serve as an argument of a verb
in this sentence” (Zwicky, 1974). It is clear that Zwicky does not
mention anything about the vocative’s function but formally describes
what sets it apart from other referential phrases. However, an
exemplifying functional definition describes a vocative as “a form used
for calling out and attracting or maintaining the addressee’s attention
by using a term referring to” (Michael Daniel, 2008). This definition
focuses more on the vocative’s function rather than its form.

2.2.1. FORMS OF VOCATIVES

Vocative forms are usually investigated at three levels: morphological,
phonological, and syntactic. In terms of morphology, some languages
mark vocatives through specific morphological processes, while others
do not use any morphological means. Scholars disagree on whether the
marking of vocatives is part of the case system in a language. The
disagreement stems from the fact that vocatives do not function as
sentence arguments and their presence is not obligatory (Sonnenhauser
& Hanna, 2013). Languages that do not mark vocatives
morphologically utilize intonation to indicate the presence of a
vocative. In spoken conversations, a vocative is often characterized by
an initial high pitch, serving as a prosodic unit. In written dialogues,
punctuation is used to achieve the same effect (Hill B. C., 2013).

Traditionally, vocatives have been considered optional in sentences
since they do not serve as arguments. Therefore, syntactic studies on
vocatives have been limited. However, recent studies, such as
"Vocatives and the Pragmatics—Syntax Interface" (Hill V., 2007), have
explored the internal structure of vocatives and their connection to the
external syntactic structure.
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2.2.2. FUNCTIONS OF VOCATIVES

Beyond their form, the functions of vocatives have garnered significant
attention. Zwicky (1974) identified two main functions: "to call" and
"to address.”" The calling function captures someone's attention before
delivering a message, while the addressing function maintains the
addressee’s attention within a conversation. Vocatives also serve an
expressive function, contributing pragmatically without affecting the
semantic meaning or truth conditions of a sentence. They serve as
performative tools for specifying the addressee (Sonnenhauser &
Hanna, 2013).

Furthermore, Geoffrey Leech is known for his influential research on
vocatives. He emphasizes that vocatives serve functions beyond mere
communication purposes as they can also have an emotive function. For
instance, a vocative that is employed to warn someone to lower the
volume of the music demonstrates that a speaker can use a vocative to
convey negative emotions. In another example, a mother addressing her
child illustrates the emotive function too (1999:107-108).

3. VOCATIVE MARKERS IN ARABIC AND SIMILAR STUDIES

When discussing vocatives in Arabic, two points should be addressed.
Firstly, Classical Arabic employs numerous vocative particles.
Traditional Arabic grammarians have identified numerous particles,
including "a," "ay," "ayaa," "hayaa," "aay," "aa," and "waa"
(Moutaouakil, 1989:143). However, Modern Arabic recognizes only
three particles: "ya," "ya ayyuha,” and "a," and it is also possible to omit
the particle altogether. Secondly, vocatives in Arabic are
morphologically marked. The Arabic case system is complex, with
variations based on gender, number, and definiteness. For vocatives, the
case markers depend on the definiteness: the accusative case marker is
used for indefinite vocatives, while the nominative case marker is used
for definite vocatives (Al-Bataineh, 2020, p. 5). Although the topic of
case markers falls outside the scope of this paper, it is worth noting that
vocatives are morphologically marked in Arabic.

Vocatives in Arabic have not received the same level of attention as
other topics in Arabic grammar. Consequently, studies on vocatives in
the Quran are limited. Most of these studies, whether in Arabic or
English, focus on analyzing the rhetorical features of vocatives. Arabic
studies aim to examine the speech acts performed by vocatives, while
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English studies predominantly assess the preservation of rhetorical
features in translation. Examples of such studies include (Salahuddin,
2014) and (Omar, Mohd & Kadhim, 2015).

4. DATA COLLECTION AND METHODOLOGY

The initial step of data collection involved collecting Quranic verses
containing vocatives. This was achieved by utilizing the search engine
of a digital version of the Quran. The search results yielded verses with
both vocative particles and vocatives without particles, which were then
sorted into separate files based on their respective vocative forms
(particles) and vocative types (addressees). The lists were repeatedly
reviewed to ensure more accurate quantitative outcomes. A few
instances of vocatives in the first (ya) and the third (no particle)
categories may have been unintentionally overlooked, as the digital
search for them was not as straightforward as that for the second
category. Afterward, the collected data was statistically analyzed,
focusing on sentence structure. Each verse was labeled according to the
type of structure its message exhibited, and the results were also
subjected to statistical calculations. Numerical results were then
compared and analyzed to ascertain why certain structures were more
prevalent within a particular category. The verses' transliteration was
sourced from the website https://quran411.com/ . Some modifications
were made to the transliteration to enhance accuracy. For instance, the
voiced dental fricative /d/ was originally written as /z/ on the website,
but in this study, it was changed to "th" in the provided examples. As
for wverse translations, they were obtained from the website
https://quran.com/en , specifically from Dr. Mustafa Khattab's
translation, the Clear Quran.

5. DATA ANALYSIS

5.1. FORMS OF VOCATIVES IN THE QURAN

In the Quran, only two addressing particles are observed: "ya" and "ya
ayyuha." These particles are frequently used in Quranic dialogues
involving various participants. In certain instances, addressing occurs
without the use of any particle. The choice of form is determined by the
linguistic forms of the addressee and the contextual factors. In
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summary, vocatives in the Quran can be recognized in three forms: a)
the use of the particle "ya," b) the use of the particle "ya ayyuha,”" and
¢) the use of zero morphology.

5.2. THE FREQUENCY OF EACH VOCATIVE FORM IN THE QURAN

The two particles, ya and ya ayyuha, have the same meaning. However,
their usage differs due to complementary distribution, meaning they are
conditioned by morphology. ya ayyuha is used before nouns that begin
with the definiteness prefix "al-" and its allomorphs, while "ya" is used
before anything else. The third form, when no particle is used, implies
that the addressee is close. The frequencies of occurrence for the three
addressing forms, along with their rates in the entire Quran and the
number of addressees marked by them, are presented in the chart below.

Table 1. The frequency of each vocative form in the Quran

Percentage Types of Percentage
Forms of :
. Count of vocatives of types of
vocatives ;
frequency | (addressees) | vocatives
Ya 180 39.13% 35 60.4%
ya ayyuha 142 30.87% 16 28.3%
No particle 138 30% 5 9.4%
Total 460 100% 53 100%

Ya comes in first place, occurring 180 times, as it is used in all cases
except before a noun starting with the prefix "al-". It precedes proper
nouns, such as prophet names, as well as general nouns and kinship
titles. This category of addressees is the largest in the Quran, accounting
for 60.4% of the total.

Vocatives marked with ya ayyuha come next, occurring 142 times, as
its usage is more restricted. However, the difference in frequencies
between ya and ya ayyuha is not significant, although there is a notable
difference in the number of types of addressees. While ya marks 35
addressees, ya ayyuha marks only 16. This suggests that certain
vocatives marked by ya ayyuha occur more frequently than others. This
will be further clarified in the following section.

Finally, although the absence of a particle is almost limited to calls to
God, it occurs 137 times, accounting for 30% of the total. It is nearly
identical to the second group despite the difference in the number of
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addresses. This indicates that some of these vocatives without a particle
also occur more frequently than others. The subsequent section focuses
on classifying the types of addressees appearing in each form.

5.3. TYPES OF ADDRESSEES APPEARING IN EACH FORM IN THE QURAN

5.3.1. ADDRESSEES MARKED BY THE PARTICLE YA

The first column of the following table displays the instances of
addressees marked by the particle "ya." Their English translations are
provided in the second column. The third column shows the number of
occurrences throughout the Quran, followed by their respective
percentages within the given formula.

Table 2. Vocatives marked by the particle ya in the Quran

Vocative Translation Counts | Percentage
ya banee israa’eel O children of Israel 6 3.33%
ya banee aadama O children of Adam 5 2.77%
ya ahla l-kitaab O people of the Book 12 6.66%
ya Qawmi O my people 47 26.11%
ya Qawmanaa O our people 2 1.11%
ya moosaa O Moses 24 13.33%
ya Aadamu O Adam 5 2.77%
ya Ibraahimu O Abraham 4 2.22%
ya ‘isaa O Jesus 4 2.22%
ya Noohu O Noah 4 2.22%
ya lootu O Lot 2 1.11%
ya shu’aybu O Shuayb 3 1.66%
ya saalihu O Salih 2 1.11%
ya haaroonu O Aaron 1 0.55%
ya Maryamu O Mary 5 2.77%
ya Maaliku O Malik 1 0.55%
ya baniyya O my sons 3 1.66%
ya bunayya O myson 6 3.33%
ya abati O my father 8 4.44%
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ya abaanaa O our father 6 3.33%
ya rabbi O my Lord 2 1.11%
ya ibadii O My servants 5 2.77%
ya firawnu O Pharaoh 2 1.11%
ya haamaan O Haman 2 1.11%
ya saamiriy O Samiri 1 0.55%
ya ibleesu O Iblis 2 1.11%
ya jibaalu O Mountains 1 0.55%
ya nhaaru O fire 1 0.55%
ya ardu O earth 1 0.55%
ya aamaa’u O Sky 1 0.55%
ya ma’shara l-jinni O assembly of Jinns 3 1.66%
ya bnaumma O son of my mother 1 0.55%
ya ahlayathriba O people of Yathrib 1 0.55%
ya thal-garnayn O Zul-Qarnain 2 1.11%
ya uli l-albaabi O (people) of_ 4 2 2904
understanding

ya uli l-absaari O (people) of insight 1 0.55%

Total 180 100%

Obviously, the occurrence numbers of most of the addresses range
between 1 and 6. However, only three addressees rank higher which are
ya gawmi: O my people 47 times, ya moosaa: O Moses 24 times, and
ya ahla I-kitaab: O people of the Book 12 times. Vocatives in this
category can be divided into four groups in terms of the addressee’s
features.

The most prevailing group is the proper nouns such as messengers’ and
their enemies’ names. Two verses containing proper nouns are given
below. 1a is the 35" verse of the second chapter in the Quran where
God addresses Adam. Example 1b is the verse 7:1042 which displays a
part of a dialogue between Moses and Pharaoh. The verse’s
transliteration is given first, then its English translation.

27 is the chapter’s number and 104 is the verse’s number.
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la. Wa qulnaa yaa Aadamu skun anta wa zawjukal jannata 2:35
- We cautioned, “O Adam! Live with your wife in Paradise 2:35

1b. Wa gaala Moosaa yaa Fir‘awnu innee Rasoolum mir Rabbil
‘aalameen. 7:104

- And Moses said, “O Pharaoh! | am truly a messenger from the Lord
of all worlds, 7:104

The second group includes general names starting with an indefinite
noun such as gawmi: my people, ahla I-kitaab: people of the Book,
banee israa’eel: childern of Israel, and uli I-absaari: people of insight.
1c and 1d illustrate two examples of this category. The verse 5:72
contains Jesus’ words addressing children of Israel while the verse
36:60 contains a question asked by God addressing children of Adam.

1c. wa gaalal Maseehu yaa Banee Israa’eela u'budul laaha Rabbee wa
Rabbakum 5:72

- The Messiah "himself” said, “O Children of Israel! Worship Allah—
my Lord and your Lord.” 5:72

1d. Alam a’had ilaikum yaa Banee Aadama al-laa ta'budush Shaitaana.
36:60

- Did I not command you, O Children of Adam, not to follow Satan
36:60

Another group includes kinship titles. This group encompasses
addressees such as abati: dear father and bunaiya: dear son. Examples
1e and 1f feature the addressees "my dear son" and "my dear father." In
the first example, Lugman advises his son, while in the second example,

Abraham questions his father about associating others with God in
worship.

le. ya bunaiya laa tushrik billaah 31:13
- “O my dear son! Never associate "anything” with Allah “in worship™
31:13

1f. 1z gaala li abeehi yaa abati lima ta’budu maa laa yasma'u wa laa
yubsiru wa laa yughnee 'anka shai‘aa 19:42

- "Remember” when he said to his father, “O dear father! Why do you
worship what can neither hear nor see, nor benefit you at all? 19:42
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The final category pertains to inanimate objects being commanded by
God. Four examples fall within this category: mountains, fire, earth, and
sky. The verse mentioning mountains is provided in 1g, while the verse
mentioning fire is given in 1h.

1g. yaa jibaalu awwibee ma'ahoo wattaira 34:10
- “O mountains! Echo his hymns! And the birds as well.” 34:10

1h. Qulnaa yaa naaru koonee bardan wa salaaman 'alaa Ibraaheem
21:69

- We ordered, “O fire! Be cool and safe for Abraham!” 21:69

5.3.2. VOCATIVES MARKED BY THE PARTICLE YA AYYUHA

The second form of addressing involves the use of the particle ya
ayyuha. The vocative with the highest frequency, ya ayyuha l-atheena
aamanoo, falls into this category. As mentioned earlier, in terms of
meaning, ya and ya ayyuha convey the same idea; the difference lies in
their usage. ya ayyuha is used before nouns that begin with the
definiteness prefix "al-" and its various allomorphs, which are
numerous. The /a/ in the prefix is only pronounced in speech-initial
position and is often omitted. Additionally, the /I/ assimilates
completely with coronal consonants when attached to a word beginning
with one. Consequently, the vocatives found in the Quran exhibit the
following allomorphs of "al-": {l, n, r}. Table 3 presents the vocatives
marked by the particle ya ayyuha along with their translations,
frequencies, and percentages. It is evident that certain vocatives are
mentioned significantly more frequently than others.

Table 3. Vocatives marked by the particle ya ayyuha in the Quran

Vocatives Translation Count | Percentage
Yaayyuha |-latheena O you who have believed 89 62.67%
amanuu
Yaayyuha n-naasu O mankind (Plural) 20 14.08%
Yaayyuha r-rasoolu O messenger 2 1.4%
Yaayyuha r-rusulu O messengers 1 0.7%
Yaayyuha n-nabiyyu O prophet 13 9.15%
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Yaayyuha |-muzzammil © you who_ wraps himself 1 0.7%
(in clothing)
Yaayyuha |-muddatthir © you who covers himself 1 0.7%
(with a garment)
Yaayyuha I-kafiruuna O disbelievers 1 0.7%
Yaayyuha I-latheena 0o you who have 1 0.7%
kafaruu disbelieved
Yaayyuha I-latheena O you who were given the
. . 1 0.7%
ootu I-kitaaba Scripture
Yaayyuha I-latheena o] you_who _follow the 1 0.7%
hadoo Jewish faith
Yaayyuha I-insaan O mankind (singular) 2 1.4%
Yaayyuha I-mala’u O eminent ones 5 3.52%
Yaayyuha n-namlu O ants 1 0.7%
Yaayyuha I-lathee
[1u22|lz_i o you to wh_om the 1 0.7%
alayhi I- reminder is revealed
thikru
Yaayyuha I-‘aziizu O chief minister 2 1.4%
Total 142 100%

It is important to note that the relative pronouns in Arabic start with the
definiteness prefix. Two relative pronouns are found in the Quran
following the particle ya ayyuha; they are "al-latheena” and "al-lathee"
(with a voiced dental). Both of them mean "who/that/which,” but the
first one is used with plural nouns, while the other is used with singular
nouns. Two examples are given below to illustrate this. In 2a, God
addresses the Jews and Christians with the referent expression "who
were given the Book." In 2b, it talks about the disbelievers' accusation
to Prophet Mohammad, peace be upon him, using the referent
expression "who the reminder is revealed to."

2a. Yaa ayyuha latheena ootu I-Kitaaba aaminoo bimaa nazzalnaa
4:47

- Oyouwho were given the Book! Believe in what We have revealed
4:47

2b. Wa gaaloo yaa ayyuha I-lathee nuzzila 'alaihiz Zikru innaka
lamajnoon 15:6
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- They say, “O you to whom the Reminder is revealed! You must
be insane! 15:6

Other than relative pronouns, titles and defitine general nouns are seen
in this category. Messenger, and chief minister are examples of titles.
God addresses the prophet Mohammad peace be upon him using the
title messenger in 2c¢. In 2d, prophet Joseph’s brother addresses him
using the title chief minister.

2c. Yaa ayyuha r-Rasoolu balligh maaa unzila ilaika mir Rabbika...
5:67

- O Messenger! Convey everything revealed to you from your Lord...
5:67

2d. Qaaloo yaa ayyuhal 'Azeezu inna lahoo aban shaikhan kabeeran
12:78

- They appealed, “O Chief Minister! He has a very old father 12:78

This category also includes definite general vocatives marked by the
particle ya ayyuha. This group comprises nouns such as humankind
both in singular and plural forms. Both naas and insan are translated to
humanity in the English translation of the following verses. In fact, the
word naas appearing in 2f is the plural form of the word insaan
appearing in 2g.

2e. yaa ayyuha n-naasu innamaa baghyukum ‘alaa anfusikum 10:23

- O humanity! Your transgression is only against your own souls
10:23

2f. Yaa ayyuha I-insaanu maa gharraka bi Rabbikal kareem 82:6

- O humanity! What has emboldened you against your Lord, the Most
Generous, 82:6

5.3.3. VOCATIVES MARKED BY ZERO MORPHOLOGY

Having examined vocatives marked with particles, we are now left with
the last way of forming vocatives in the Quran which uses no particles
at all. This form of addressing is primarily recognized in calls for God.
They appear in three ways: rabbi: my Lord, rabbanaa: our Lord, and
Allahumma: O Allah. There are two other examples of this form where
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the addressee is not God; Yoosufu: Joseph, and ibna umma: son of my
mother. This form is identified 138 times throughout the Quran. Table
4 shows the distribution of vocatives with no particles, their
translations, counts and percentages.

Table 4. Vocatives with no particle in the Quran

Vocatives Translation Count Percentage
Rabbi My Lord 65 47.1%
Rabbanaa Our Lord 65 47.1%
(a)l-laahumma O Allah 5 3.6%
Yoosufu O Joseph 2 1.5%
(Ibna umma O son of mother 1 0.7%
Total 138 100%

Interestingly, rabbi and rabbanaa are mentioned equally in terms of
counts; both of them appear for 65 times with a percentage of 47.1 %.
Obviously, these two vocatives almost make up the whole category of
no-particle vocatives. The other three forms of addressing appear
exceedingly less.

The following examples are given to illustate the no-particle vocatives.
3a contains prophet Moses’ call upon God to forgive him when he
mistakenly killed one of Pharaoh’s men. In 3b, God shows us a scene
from the Judgement Day of a person, who had not given charity during
their life, appealing to God and wishing they could go back to donate.

3a. Qaala rabbi innee zalamtu nafsee faghfir lee faghafaralah 28:16

- He pleaded, “My Lord! | have definitely wronged my soul, so
forgive me.” 28:16

3b. fa yagoola rabbi lawlaa akhkhartanee ilaaa ajalin gareebin 63:10

- andyou cry, “My Lord! If only You delayed me for a short while...”
63:10

Examples 3c and 3d contain two beloved prayers that muslims tend to
say in their daily lives.

3c. Wa minhum mai yagoolu rabbanaa aatina fid dunyaa hasanatanw
wa fil aakhirati hasanatanw wa ginaa azaaban Naar 2:203
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- Yet there are others who say, “Our Lord! Grant us the good of this
world and the Hereafter, and protect us from the torment of the Fire.”
2:203

3d. Rabbanaa laa tuzigh quloobanaa ba'da iz hadaitanaa wa hab lanaa
mil ladunka rahmah; innaka antal Wahhaab 3:8

- "They say,” “Our Lord! Do not let our hearts deviate after you have
guided us. Grant us Your mercy. You are indeed the Giver “of all
bounties’. 3:8

Allahumma is equivalent to O Allah though the suffix —umma does not
appear to be used in any other Arabic words other that the name of God
‘Allah’. 3e contains another popular prayer among muslims.

3e. Quli I-laahumma Maalikal Mulki tu'til mulka man tashaaa'u wa
tanzi'ul mulka mimman tashhaaa'u wa tu'izzu man tashaaa'u wa
tuzillu man tashaaa'u biyadikal khairu innaka 'alaa kulli shai'in
Qadeer 3:26

- Say, "O Prophet,” “O Allah! Lord over all authorities! You give
authority to whoever You please and remove it from who You
please; You honour whoever You please and disgrace who You
please—all good is in Your Hands. Surely You "alone’ are Most
Capable of everything. 3:26

The following verse contains a very rare form of address in the Quran
where the addressee, other than God, is called without a paricle.

3f. Yoosufu a'rid 'an haaza 12:29
- O Joseph! Forget about this. 12:29

5.4. TYPES OF STRUCTURES OF VOCATIVE MESSAGES IN THE QURAN

This section is dedicated to analyzing structures of sentences holding
the messages intended to be delivered to the addressees. These
sentences usually follow the vocatives; however, many cases where the
vocatives appear in middle or final positions were spotted in the Quran.
Separate research can be conducted to analyze vocative messages’
positions. For now, it is sufficient to note that they may appear in the
three positions.
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Considering it from a totally structural perspective regardless of the
speech act performed by it, a sentence can be declarative, imperative,
or interrogative. First of all, a piece of information is stated in a
declarative sentence. In an imperative sentence, on the other hand, an
order, a command, or a request is asked to be performed. Finally, a
question is asked in an interrogative sentence. The sentences carrying
the messages of vocatives are analyzed in terms of this classification. It
is important to note that a vocative is usually surrounded by more than
one message. In this study, only the closest sentence is taken into
consideration. In a larger study, the compound structures of vocative
messages may be investigated.

After finding out the structure type of every vocative message, their
counts were calculated. The results of vocatives belonging to each
category were sought separately. Then, within each category, the three
most scoring vocatives were analyzed separately too. The numeral
results are given in the tables below, followed by commentary on them.

5.4.1. STRUCTURE TYPES OF VOCATIVE MESSAGES MARKED BY YA

Table 5. Structure types of messages delivered to addressees marked
by the particle (ya) in the Quran

Vocatives Declarative Imperative Interrogative Total
Ya gawmi 17 20 10 47
Ya moosaa 14 5 5 24
Ya ahla I-kitaab 3 3 6 12
Others 45 37 15 97
Total 79 65 36 180

According to the statistics given above in table 5, declarative structures
are identified 79 times making it the prevalent structure in this category.
Nonetheless, imperative sentences are not significantly less than
declarative ones, and interrogatives score the most in this category
compared to the other two categories (as it will be seen). Therefore, it
can be concluded that the structures of this category are varied. As it is
clarified above, all proper nouns are addressed by ya as well as general
nouns that do not start with the prefix al-. Consequently, most of these
vocatives take place in dialogues between messengers and their
peoples. Therefore, these vocatives occur in natural conversations
between people, not God addressing people or vice versa. Thus, all
kinds of structures can be seen in plausible numbers. An example of



VOCATIVE MARKERS IN THE HOLY QURAN 159

each structure is given below. Sentences carrying the vocative messages
are underlined.

4a. gaala yaa gawmi innee baree’'um mimmaa tushrikoon 6:78

- He declared “O my people! | totally reject whatever you associate
"with Allah in worship’. 6:78 (Declarative)

4b. Qaala algihaa yaa Moosaa
- "Allah” said, “Throw it down, O Moses!” (Imperative)
4c. Qaala Yaa Haaroonu maa mana'aka iz raaitahum dalloo 20:92

- Moses scolded his brother™, “O Aaron! What prevented you, when
you saw them going astray, 20:92 (Interrogative)

5.4.2. STRUCTURE TYPES OF VOCATIVE MESSAGES MARKED BY YA
AYYUHA

Table 6. Strucure types of messages delivered to addressees marked
by the particle (ya ayyuha) in the Quran

Vocatives Declarative | Imperative | Interrogative Total
Ya ayyuha I-latheena 17 69 3 89
amanoo
Ya ayyuha n-naasu 14 6 0 20
Ya ayyuha n-nabiyu 3 9 1 13
Others 7 11 2 20
Total 41 95 6 142

The second category includes the most ranking vocative in the Quran
which is ya ayyuha I-latheena amanoo meaning ‘O you who have
believed’ occurring 89 times. Quran is doutlessly the primary source of
guidance for muslims; hence, no wonder a big portion of its vocatives
are dedicated for believers. The prominent structure surounding this
form is the imperative. Logically, this may be a result of the fact that
God commands the believers to act in certain ways, and prohibit them
from acting in ceratin ways. Thus, as speech acts of commanding and
prohibition are mostly embedded in them, imperative structures are
recognzed the most within the messages delivered to believers. 5a
exemplifies a guidance instruction from God to the those who have
believed.
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5a. Yaa ayyuha I-laatheena aamanu sta'eenoo bissabri was Salaah;
innal laaha ma'as-saabireen 2:153

- O believers! Seek comfort in patience and prayer. Allah is truly with
those who are patient. 2:153

Not only messages delivered to believers, but also almost all messages
intended to be delivred to the other addresses in this category are
originated by God. For instance, the 2™ and 3 ranking vocatives
marked by ya ayyuha are an-nnasu and an-nabiyu meaning O
humankind and O prophet resepectively. Again, this causes the
prevailing occurrence of the imperative structure, 95 times out of 142,
5b is an eaxmple of a divine order directed to humankind.

5b. Yaa ayyuha n-naasu ttaqoo Rabbakum; inna zalzalatas Saa'ati
shai'un ‘azeem 22:1

- O humanity! Fear your Lord, for the "violent™ quaking at the Hour
is surely a dreadful thing. 22:1

Declarative structures occur 41 times while interrogatives occur only 6
times with vocatives marked by ya ayyuha. Interrogatives found in the
first category’s vocative messages are far more than those in the second
category. 5c and 5d d are examples for decalarative and interrogative
structures respectively.

5c. Yaa ayyuha n-naasu gad jaa'akum burhaanum mir Rabbikum
4:174

- O humanity! There has come to you conclusive evidence from your
Lord 4:174

5d. Yaa ayyuha n-nabiyyu lima tuharrimu maa ahallal laahu laka 66:1

- O Prophet! Why do you prohibit "yourself” from what Allah has
made lawful to you 66:1

5.4.3. STRUCTURE TYPES OF VOCATIVE MESSAGES MARKED BY ZERO
MORPHOLOGY

Though imperatives are again with the highest count, the difference
between them and declaratives is not significant. Out of 138,
declaratives score 60 while imperatives score 73. Interrogatives are
again scarce, occurring only 5 times. In an attempt to understand the
reason behind this distribution, one can look deeper into addressers and
addressees. Whereas the addressers vary in the third category, the
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addressee is almost one, the almighty God, referred to by the three
forms rabbi, rabbanaa, and allahumma. In this case, declarative
structures mostly involve speech acts such as submission and
confession. Imperatives, on the other hand, involve request speech acts
in various degrees.

Table 7. Structure types of messages delivered to addressees marked
by no particle in the Quran

Vocatives Declarative Imperative Interrogative Total
Rabbi 26 35 4 65
Rabbanaa 31 33 1 65
Allahumma 3 2 0 5
Others 0 3 0 3
Total 60 73 5 138

The following examples embrace structures of the three types.

6a. Rabbanaa innaka jaami 'un-naasi li Yawmin laa raiba feeh 3:9

- Our Lord! You will certainly gather all humanity for the ‘promised’
Day—about which there is no doubt.”” 3:9 (Declarative)

6b. waj'alhu Rabbi radiyyaa 19:6
- and make him, O Lord, pleasing "to You"! 19:6 (Imperative)
6¢. wa qaaloo Rabbanaa lima katabta ‘alainal gitaala 4:77

- They said, “Our Lord! Why have You ordered us to fight? 4:77
(Interogative)

5.4.4. STRUCTURE TYPES OF VOCATIVE MESSAGES IN THE QURAN

Table 8. Structure types of vocative messages in the Quran

Vocatives Declarative Imperative Interrogative Total
Ya 79 65 36 180

Ya ayyuha 41 95 6 142
No particle 60 73 5 138
Total 180 233 47 460

To sum this section up, the table shows the frequency of each sentence
structure of vocative messages in the Quran. Imperatives are the most
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occurring 233 times, then comes declaratives occurring 180, and
finally, the least recognized structure is interrogatives occurring 47
times.

6. CONCLUSION

In this paper, vocative markers, vocatives, and structures of the vocative
messages in the Quran are quantitatively examined. Although vocative
markers, or addressing particles are quite many in Standard Arabic,
only two particles which are ya and ya ayyuha and the use of zero
morphology, where no particle is used at all, appear in the Quran.
Vocatives marked by particle ya are recognized the most due to its wide
uses including marking proper nouns, general or collective nouns,
kinship titles, and inanimate objects. The total number of addresses
marked by ya is 180 times. On the other hand, vocatives marked by ya
ayyuha come next occurring 142 times appearing before any definite
noun with any allomorph of the definite article al,. Finally, the use of
zero morphology comes last with a slight difference compared to the
previous one occurring 138 times.

Moreover, the most prevailing addressing phrase in the Quran is ya
ayyuha allatheena aamanoo meaning “O you who have believed”.
Then come the two forms of calling upon God, rabbi and rabbanaa,
occurring 65 times each. Together, they make 130 times. That means
regardless of the form of addressing, God is the most called in the Holly
Quran, followed by the believers. Consequently, most calls are either
between God and His believers or believers and God.

In terms of structure, imperatives are the most occurring structures in
the Quran, followed by declaratives, while interrogatives are
tremendously less. The reason why the imperative structure is the most
occurring is again because most calls are either by God to his believers
or the way around. When the call comes from God, it is usually a
command. When the call comes from people to God, it is usually a
request. Commands and requests are speech acts achieved mostly
through the imperative structure. This clarifies the reason imperatives
are the most occurring structure of the messages linked to addressing
phrases in the Quran.
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