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Abstract

Based on the perceptions of parents, this study aimed to investigate the impact of experiential
play therapy on the growth and development of children aged 4-10 years who have siblings with
disabilities. A phenomenological design was used to examine parents' views in depth, following the
completion of an experiential play therapy process ranging from 8 to 24 sessions carried out with 6
children with siblings with Down Syndrome, Autism Spectrum Disorder, and/or Developmental Disability.
Individual interviews were conducted with the parents at the end of the play therapy process, which were
analyzed using inductive analysis. The results revealed 15 sub-themes grouped under four main
themes, which are the reason for bringing the child to play therapy, the change and development
experienced by the child, factors helping the facilitation of the play therapy process, and hindrances to
the play therapy process. The reasons for bringing the child to play therapy included parents’
expectations of regulating the child's relations with the sibling with the disability, addressing behavioral
problems, improving peer relations, providing emotional support, and keeping the child occupied. In the
context of the change and development experienced by the child, family relationships and peer
relationships were strengthened and the play therapy process supported the child to overcome
behavioral problems. Finally, the findings of the study showed that there are certain factors that facilitate
or complicate the play therapy process. While adequate social support within the family, the
systematicity of the play therapy process, and some contextual factors facilitated the process,
inadequate social support, some factors within the family, inadequate structuring of the play therapy
process, and some contextual factors made the process difficult. The results showed that experiential
play therapy supported the change and development of children with siblings with disabilities and that
this positive effect was reflected in the relationships with the sibling with disabilities, other family
members, and the social environment.

1 This research has been supported as part of the Publication Incentive Project at Anadolu University [ID
2005E085].

2 Prof. Anadolu University, Education Faculty, Guidance and Counseling, Eskisehir, Turkey,
beraslan@anadolu.edu.tr, https://orcid.org/0000-0001-5000-7321

3 Assoc. Prof., Anadolu University, Education Faculty, Guidance and Counseling, Eskisehir, Turkey,
gamzeulkertumlu@anadolu.edu.tr, https://orcid.org/0000-0001-6750-3831

4 Assoc. Prof.,, Anadolu University, Education Faculty, Guidance and Counseling, Eskisehir, Turkey,
elifcimsir@anadolu.edu.tr, https://orcid.org/0000-0003-2726-65220

5 Asst. Prof., Anadolu University, Education Faculty, Guidance and Counseling, Eskisehir, Turkey,
asariyer@anadolu.edu.tr, https://orcid.org/0000-0001-7928-6272

6 Asst. Prof., Anadolu University, Research Institute for Individuals with Disabilities, Eskisehir, Turkey,
cemtumlu@anadolu.edu.tr, https://orcid.org/0000-0001-5288-7836

7 (Corresponding author) Asst. Prof., Eskisehir Osmangazi University, Education Faculty, Guidance and
Counseling, Eskisehir, Turkey, zmacit@ogu.edu.tr, https://orcid.org/0000-0002-1942-4431
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9 This research study was conducted with Research Ethics Committee approval of Anadolu University, 03.09.2020
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Engelli Kardesinin Golgesinde Yagsamak: Ebeveynlerin Gozunden
Deneyimsel Oyun Terapisi Siirecinin Degerlendirilmesi?

Bahtiyar ERASLAN CAPAN?, Gamze ULKER TUMLU?, Elif CIMSIR?, Aysen BALKAYA
CETINS, Cem TUMLUS, Zerrin BOLUKBASI MACIT?, Hiilya USTEKIDAG?

Génderim Tarihi: 25.11.2023 Kabul Tarihi: 03.07.2024  Tiirii®: Arastirma Makalesi

Oz

Bu arastirmada, engelli kardesi olan 4-10 yas arasi gocuklarla gergeklestirilen deneyimsel oyun
terapisinin gocuklarin degisim ve gelisim slrecine yansimalarinin ebeveynlerin algisina dayali ortaya
konulmasini amaglamistir. Ebeveynlerin goérUslerini  derinlemesine incelemeye yodnelik olarak
fenomenolojik desenin kullanildigi arastirma kapsaminda, Down Sendromu, Otizim Spektrum
Bozuklugu ve/veya Gelisimsel Geriligi bulunan engelli kardese sahip 6 ¢ocukla, 8 ile 24 oturum arasinda
degisen deneyimsel oyun terapi sureci gergeklestiriimistir. Arastirma verileri oyun terapisi sirecinin
sonunda her bir gocugun ebeveyni ile yapilan bireysel gérismelere dayalidir. Verilerin analizinde
timevarim analizinden yararlaniimistir. Arastirma sonuglarina gére gocugun oyun terapisine getirilme
gerekgesi, gocugun yasadigi degisim ve gelisim, oyun terapi surecini kolaylastiran durumlar, oyun terapi
surecini zorlastiran durumlar olmak Uzere dért ana temaya ve bu temalara baglh 15 alt temaya
ulagiimistir. Sonuclar gocugun oyun terapisine getirilme gerekcesi kapsaminda ebeveynlerin cocugun
engelli kardesiyle iligkilerini dizenleme, davranig problemlerinin Ustesinden gelme, akran iligkilerini
dizenleme, duygusal rahatlamayi destekleme ve ¢ocuk i¢in bir mesguliyet olusturma beklentilerinde
oldugunu gdstermistir. Bulgular cocugun yasadidi degisim ve gelisim baglaminda aile ici iliskiler ile akran
iliskilerinin gugclendigini ve oyun terapi surecinin gocugun davranis problemlerinin tUstesinden gelmesini
destekledigini ortaya koymustur. Son olarak arastirma bulgulari aile icinde yeterli sosyal destegin, oyun
terapisi surecinin sistematikliginin ve birtakim baglamsal faktérlerin oyun terapi siirecini kolaylastirdigini
ortaya koyarken, yetersiz sosyal destegin, aile i¢i bazi faktorlerin, oyun terapi surecinin yetersiz
yapilandiriimasinin ve bazi baglamsal faktorlerin ise oyun terapi slrecini zorlagtirdigi gostermistir.
Arastirma sonuglari deneyimsel oyun terapisinin engelli kardesi olan gocuklarin degisimini ve geligimini
destekledigini, bu olumlu etkinin engelli kardesle, diger aile Uyeleriyle ve sosyal gevreyle iliskilere
yansimalarinin oldugunu gdstermistir.

1 Bu arastirma Anadolu Universitesi Yayin Tesvik Projesi kapsaminda desteklenmistir. [Proje no: 2005E085]
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Turkiye, elifcimsir@anadolu.edu.tr, https://orcid.org/0000-0003-2726-65220
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9 Bu arastirma Anadolu Universitesi Arastirma Etik Kurulu'nun 03.09.2020 tarih ve 39622 sayili onayi ile
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Giris

istatistikler her bes g¢ocuktan birinin tanilamayi gerekli kilacak boyutlarda duygusal
sorunlar yasadigini ancak bu ¢ocuklarin sadece %35 kadarinin uygun tedaviye ulagabildigine
isaret etmektedir (Mental Health America, 2023). Uygun miuidahalenin ve tedavinin
gerceklesmedigi durumlarda sz konusu sorunlar akademik basarisizlik, uyusturucu kullanimi,
cocuk/ergen hamileligi, antisosyal davranislar ve yasal sorunlar gibi ¢ok daha ciddi boyutlu
problemlere neden olabilmektedir. Bu nedenle gocuklarin akil ve ruh saghgini korumak veya
akil ve ruh saghg! problemlerinin uzun vadeli sonuglarinin dniine gegmek acgisindan erken
mudahale son derece 6nemlidir (Meany Walen ve dig., 2014). Bu baglamda oyun terapisi,
oyunun ¢ocuklarin gelisimsel &zellikleri ve ihtiyaglari Gzerindeki kritik roli Uzerine
temellendirilen ¢cok 6nemli ve etkili bir psikolojik danisma midahalesi olarak karsimiza
cikmaktadir (Axline, 1974; Bratton ve dig., 2005; Kottman ve Meany-Walen, 2016; Ray, 2011).

Cocuklarin bastirmis olduklari sorunlari oyun vasitasiyla yuzeye cikararak, duygusal
ve sosyal sagliklarini yeniden kazanmalari igin bu konuda egitim almis bir uzman denetiminde
gerceklestirilen terapdtik bir stire¢ olarak tanimlanan oyun terapisi, bilimsel arastirmalara ve
uygulamalara dayali bir ruh saghgi ve danismanhgi yaklasimidir (Association for Play Therapy,
2023; Jensen ve dig., 2017). Cocuklarin uyum ve gelisim problemleri (6rn., kaygi, depresyon,
travma, DEHB, ebeveyn bosanmasi, kardes kiskanglgi, okula uyum vb) ile ¢esitli davranis
problemlerinin (6rn., saldirganlik, karsi gelme, bagimlilik vb.) ¢éziimiinde onlarin dogdal iletisim
dili olan oyunu kullanan bu psikolojik midahale ydnteminin farkli kuramlara dayali olarak
gelistiriimis olan pek c¢ok farklh modeli (6rn., cocuk merkezli oyun terapisi, Adleryan oyun
terapisi, bilissel-davranis¢i oyun terapisi) bulunmaktadir (Knell, 2009; Kottman ve Meany-
Walen, 2016; Ray, 2011).

Mevcut oyun terapisi modelleri arasinda yer alan Deneyimsel Oyun Terapisi (DOT),
cocugun bastirmis oldugu aci ve travmalari oyuncaklar ve oyunlar yardimiyla anlatabilme ve
¢dzebilme glicinden yararlanir. Bu oyun terapisi modelinde, terapist ¢cocugun dnderliginde
onun oyununa katilarak psikolojik anlamda gugclendiriimesini saglamaya cahlgir (Norton ve
Norton, 2006). DOT’un ¢ocukluk dénemi travmalarinin ¢6zimuU Uzerindeki etkililigine iligkin
arastirma ve goruslere ragmen (Bekeg, 2018; Celik, 2017; Levine, 2007; Norton ve dig., 2011;
Norton ve Norton, 2002) bu oyun terapisi modelinin gelisimsel travmalara (Kruse ve Arendt,
2019) ve fonksiyonel olmayan ebeveyn tutumlarina (Lamorey, 1999; Levante ve dig., 2023;
Lobato, 1995; Tomeny ve dig., 2017; Watson, 2021) maruz kalma agisindan en riskli
gruplardan biri olan engelli kardese sahip ¢ocuklar Gzerindeki etkililigine iliskin herhangi bir
arastirmaya rastlanamamistir. Bu baglamda nitel arastirma yodntemlerinden fenomenolojik
yaklagimin kullanildigi bu c¢alismada, engelli kardese sahip ¢ocuklarla yurutilen DOT’un
cocuklarin degisim ve gelisimleri Uzerindeki etkilerinin ebeveynlerin deneyimlerine dayal
olarak ortaya gikarilmasi hedeflenmektedir. Engelli kardese sahip gocuklara yénelik terapotik
mudahale ve tedavilerin nitel ve nicel anlamda iyilestiriimesinin gerekliligi g6z o6nlne
alindiginda (Granat ve dig., 2012; Roper ve dig., 2014; Zucker ve dig., 2022), mevcut
¢alismanin sonuglarinin engelli kardese sahip ¢ocuklara, onlara yonelik terapétik hizmet ve
tedavileri planlayan, sunan uzmanlara dogrudan, engeli olan c¢ocuklara, ebeveyn ve
Ogretmenlerine ise dolayl yoldan fayda saglayacagdi dusunulmektedir. Bu arastirmanin ayni
zamanda DOT uygulamalarinin ve genel olarak oyun terapisi literatirinin bilimsel olarak
gelistiriimesine de katki saglayacagi 6ngoérilmektedir.
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Deneyimsel Oyun Terapisi

DOT cocuklarin dunyayi biligsel olarak degil, deneyimsel olarak algiladigi ve dolayisiyla
sorunlarini deneyimsel olarak ¢ozebilecekleri varsayimi Gzerine kuruludur (Norton ve dig.,
2011; Norton ve Norton, 2002). Cocugun terapistle kurdugu iligkiyi iyilesmenin temel bileseni
olarak ele alan DOT’da terapist, cocugu yénlendirmez. Zira terapist cocugun oyunda kullandigi
oyuncak ve semboller aracihigiyla acisini nasil ele alacagini ve nasil oyuna dokecegini
herkesten daha iyi bildigine ve iyilesmek icin ¢caba gdsterdigine inanmaktadir. Bu baglamda
DOT’da terapist yalnizca sézel geri bildirim vermek veya icerigi aktarmaktan ziyade ¢ocukla
birlikte oynayarak onun oyununu deneyimlemeye odaklanir. Norton ve Norton’a (2002) goére
travmalar ¢cocugun zihninden ¢ok viicudunda depolandigi igin cocuk oyun terapisinde travmatik
olay! duyu, vicut, dalgalanma ve sakinlesme olarak isimlendirilen bir dizi olay vasitasiyla
islemler. Bu nedenle oyun terapistleri, gocuklardaki enerjileri dikkatli gbzlemleyerek ve uygun
tepkileri vererek travmanin iyilesmesini saglayabileceklerdir.

DOT, (1) glven olusturma, (2) ihtiyacglarin ifade edilmesi, (3) gliclendirme, (4) kapanis
ve ayrilik olarak ifade edilen dort yapiyi barindiran ve (1) kesif, (2) glvenligi test etme, (3)
baghlik, (4) terapétik buyime, (5) sonlandirma olarak isimlendirilen bes asamayi iceren bir
oyun terapisi modelidir (Kruse ve Arendt, 2019; Norton ve Norton, 2002). Kesif asamasinda
oyun odasini, terapisti ve terapistin kendine dair beklentilerini kesfeden cocuk, glvenligi test
etme asamasinda kendine iligkin bilgileri aciga ¢ikarmaya baslamadan énce terapistle gliven
iliskisi olusturabilmek amaciyla terapistin baghligini teste tabii tutar. Bagllik asamasinda ¢ocuk
artik terapiste gliven duymaya basladigindan, kendisi icin dnemli ve anlamli duygusal 6runta
ve temalar igeren fantezi ve tekrarlayan oyunlarina baglar ve terapisti de s6z konusu
oyunlarina dahil eder. Bu asamada ¢ocugun oyunu son derece hareketli, aktif ve enerjiktir.
Terapotik buylime asamasinda ise gocuk icindeki acl ve travma ile ylzlesmeye basladik¢a
kisisel olarak glglenir, sekteye ugramis olan gelisim donemini tekrar yakalar ve duraksayan
bluyuime devam eder. Cocuk oyunda gergek yasam igin prova temasini islemeye bagladiginda
sonlandirma igin hazir hale gelmisgtir.

DOT 6zellikle gocukluk gagi travmalarinin ¢ézimu konusunda oyun terapistlerinin sikga
basvurduklari yontemlerden biri olsa da bu oyun terapisi modelinin etkililigine iligkin bilimsel
¢alismalar diger oyun terapisi modellerine (6rn., cocuk merkezli oyun terapisi) kiyasla daha
kisithidir (Axline, 1947; Ray, 2011). DOT’un bilimsel etkililigine iligkin Turkiye’de yapiimis olan
iki calismaya rastlanmistir (Bekeg, 2018; Celik, 2017). Bu ¢alismalardan birinde dikkat eksikligi
ve hiperaktivite bozuklugu tanisi olan gocuklarin duygu ve davranislari tzerindeki olumlu etkisi
(Bekeg, 2018) digerinde ise gocuk evlerinde kalmakta olan ¢ocuklarin travma sonrasi duygusal
stres duzeylerinin azaltilmasindaki olumlu etkisi (Celik, 2017) bilimsel olarak desteklenmistir.
DOT modelinin engelli kardese sahip ¢ocuklar basta olmak tzere gesitli cocuk gruplarinin
duygusal ve davranigsal problemleri Uzerindeki etkililigine iliskin ilave galismalara ihtiyag
vardir.

Engelli Kardese Sahip Gocuklar

Daha 6nce de belirtildigi Gzere DOT un 6zellikle gelisimsel travmalarin ¢ézimuinde ¢ok
onemli bir role sahip olabilecedi 6ne surilmektedir (Bekeg, 2018; Celik, 2017; Levine, 2007;
Norton ve dig., 2011; Norton ve Norton, 2002). Gelisimsel travmalarin baslicalari istismar ve
ihmal olmakla birlikte, s6z konusu bu travmalar ¢ocuk-ebeveyn iliskisindeki duygusal kirlima
ve tutarsizliklar ile ebeveynlerin 6zellikle de yasaminin ilk tG¢ yilinda ¢ocugun gelisimine ve
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ihtiyaclarina tam olarak uyum saglayamamasi gibi daha ortik nedenlerden de
kaynaklanabilmektedir (Kruse ve Arendt, 2019). Arastirmalar gelisimsel travmalar agicindan
en riskli gruplardan birinin engelli kardese sahip ¢ocuklar olduguna isaret etmektedir (Kao ve
dig., 2012; Moyson ve Roeyers, 2011; Roper ve dig., 2014). Zira karsilastiklari davranigsal,
cevresel ve ekonomik bariyerler nedeniyle engelli cocuk ebeveynleri genel olarak ¢ocuklarinin
da gelisimsel ihtiyaglarini karsilamakta zorlanmaktadir (Hsiao, 2018; Resch ve dig., 2010;
Tamli ve Akdogan, 2021). Ebeveynlerin engeli olmayan ¢ocuklarina iliskin sucluluk, ihmal gibi
duygular yasadiklar bilinmektedir (Ulker Timlii ve Akdogan, 2022). S6z konusu ebeveynlerin
yasadiklari zorluklarla baglantili karsilastiklari ruh saghdi problemleri (6rn., depresyon,
anksiyete, umutsuzluk, stres) engel durumu fark etmeksizin ¢ocuklarina sagladiklari
ebeveynligin kalitesini olumsuz etkilemektedir (Akdogan, 2016; Scherer ve dig., 2019;
Staunton ve dig., 2023). Daha da 6nemlisi ebeveynlerin engelli gocuklarina ayirmalari gereken
ilave zaman ve kaynaklar, engelli cocugun kardegine ayirabildikleri zamanin ve kaynaklarin
niteligini ve niceligini olumsuz yonde etkileyebilmektedir (Kao ve dig., 2012; Moyson ve
Roeyers, 2011; Roper ve dig., 2014).

Gerek kendilerinin ve engelli kardeslerinin gerekse ebeveynlerinin yasadiklari zorluklar
ve karsilastiklari olumsuz tutum ve kosullar nedeniyle engelli kardese sahip ¢ocuklar diger
¢ocuklara kiyasla fonksiyonel olmayan ebeveynlik tutumlarina (6rn., ihmal, g¢ocugun
ebeveynlestiriimesi, gercekci olmayan beklentiler, duygusal ensest) daha fazla maruz
kalabilmektedir (Cimsir ve Akdogan, 2020; Lamorey, 1999; Levante ve dig., 2023; Lobato,
1995; Tomeny ve dig., 2017; Watson, 2021). S6z konusu durumlarin engelli kardese sahip
¢ocuklari gelisimsel travmalar ile duygusal ve davranissal problemlere daha yatkin kiliyor
olduguna dair aragtirma ve gorugler (McKenzie ve dig., 2018; Moyson ve Roeyers, 2011;
Shivers ve dig., 2019) ruh sagligi hizmetlerinin nitel ve nicel agidan hedef kitle dogrultusunda
gelistiriimesi gerektigini gostermektedir (Granat ve dig., 2012; Roper ve did., 2014; Zucker ve
dig., 2022). Engelli kardese sahip ¢ocuklar agisindan gelisimsel ve kuramsal anlamda en
uygun mudahale yontemlerinden biri olarak dusunulebilen DOT'un etkililigine dair
arastirmalara ihtiya¢ duyulmaktadir. Bu nedenle mevcut arastirmada, engelli kardese sahip
cocuklara saglanan DOT’un s6z konusu ¢ocuklar Gzerindeki yansimalarinin ebeveynlerin
deneyimlerinden yola ¢ikarak ortaya konulmasi hedeflenmektedir.

Yoéntem
Arastirma Modeli

Bu arastirmada engelli kardesi olan 4-10 yas c¢ocuklarin oyun terapisi surecindeki
deneyimlerinin duygularina, distincelerine ve davraniglarina olan yansimalari, ebeveynlerinin
algilarina dayali ortaya konulmustur. Bu baglamda arastirmada cocuklari oyun terapisi
surecinden gegen ebeveynlerin deneyimlerini derinlemesine ortaya koymak Uzere
fenomenolojik yaklasimin uygun olacagi 6éngoériimustir. Bu yaklasim bireysel deneyimlerin,
algilarin ve bunlara yonelik anlamlandirmalarin derinlemesine arastiriimasina imkan vermesi
(Bas ve Akturan, 2008; Creswell, 2012) acisindan nitel arastirmalarda siklikla tercih
edilmektedir. Engelli kardesi olan ¢ocuklarin psikolojik olarak birgok zorlanma yasadiklari
bilinmektedir (Orn., McKenzie ve di§., 2018; Shivers ve dig., 2019). Cocuklarin psikolojik
destek ihtiyaclari (Roper ve dig., 2014; Zucker ve dig., 2022) gdéz dnlinde bulunduruldugunda
onlara sunulacak DOT sirecinin yasantilarina 6nemli yansimalari  olabilecegi
disunilmektedir. S6z konusu yansimalari betimlemek Gizere bu arastirmaninin fenomenlerini
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engelli ve engeli olmayan cocuklari olan ve engeli olmayan ¢ocugu DOT slrecinden gecgen
ebeveynler olusturmaktadir.

Calisma Grubu

Arastirma kapsaminda amacl 6rnekleme cesitlerinden biri olan dlgit drneklemeden
yararlaniimistir. Bu érnekleme tiri incelenen olguya iligskin deneyimlere sahip bireyleri temsil
etmesi bakimindan islevsel kabul edilmektedir (Tashakkori ve Teddlie, 2010). Buna gore
arastirma baglaminda katilimci olma olgutleri (i) engelli kardesi olan 4-10 yas arasi ¢ocuga
sahip anne ya da baba olmak, (ii) engelli kardesi olan ¢ocugun bir tanisinin olmamasi (iii)
engelli kardesi olan ¢ocugun en az 8 oturum DOT silrecinden yararlanmis olmasidir. Bu
baglamda arastirmanin katiimcilarini Otizm Spektrum Bozuklugu (OSB), Down Sendromu
(DS) velveya Geligsimsel Gerilik (GG) bulunan kardese sahip, 6 gocugun anne veya babalari
olusturmustur. Katilimcilara iliskin birtakim demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1
Katilimcilarin Demografik Bilgileri
Rumuz |Cinsiyet |Yag| Meslek Esle Engelli Engelli |Engelli Engeli Engeli |Oturum
birliktelik| gocugun | gocugun |gocugun |olmayan | olmayan sayisI
durumu engel yasl |cinsiyeti |gocugun| gocugun
tiira yasli cinsiyeti
K1 Kadin |41 | Hemsire | Birlikte OSB 6 Kiz 5 Oglan 24
K2 Kadin |31 |Bankaci |Esivefat OSB 6 Kiz 5 Kiz 8
etmis
K3 Erkek |48 Polis Birlikte DS 6 Kiz 6 Oglan 21
K4 Kadin {33 | Ogretmer Ayri GG 9 Oglan 4 Kiz 22
sehirlerde
yaslyor
K5 Kadin |38 Ev Birlikte OSsB 3 Oglan 5 Kiz 21
hanimi
K6 Kadin |32 Ev Birlikte OSsB 4 Oglan 9 Kiz 20
hanimi

OSB:Otizm Spektrum Bozuklugu, DS:Down Sendromu, GG: Gelisimsel Gerilik

Arastirma Baglami

Arastirma bir devlet Gniversitesinde, Universitenin destegiyle yurutulen bilimsel
arastirma projesi (BAP) kapsaminda gergeklestiriimistir. Arastirma, proje kapsaminda
olusturulan oyun terapisi odasinda gercgeklestirlen DOT surecinin giktilarina dayali
yuratilmastir. Katilimcilar ayni Universitede engelli ¢ocuklara gelisimsel destek sunan
enstitiden hizmet alan ailelerden olusturulmustur. Arastirma kapsaminda her bir cocuk, ilk alti
yazarin oyun terapisi uygulayicisi son yazarin ise supervizorlugunu yaptigi yapilandiriimig
DOT surecinden yararlanmistir. Stre¢ 6ncesinde ebeveynlerle bireysel gérigmeler yapiimis
oyun terapisi surecinin ilkeleri, terapi ve arastirma sureci ile beklentiler Gzerinde durulmustur.
Her bir gocukla birer uygulamaci/arastirmaci liderliginde ¢ocuklarin ihtiyacina gére 8 ile 24
oturum arasinda DOT gergeklestiriimistir. TUm uygulamaci/aragtirmacilar ayni yapilandiriimis
DOT egitimi ve supervizyon surecinden gegmistir. Cocuklarin terapiye getirdikleri konular farkli
bile olsa bu farkliliklari galismada DOT egitimi ve supervizyonunda edinilen ortak mudahaleler
kullaniimis, sirecin yaritilmesinde ve raporlanmasinda uygulama birligi saglanmistir.
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Oturumlarin her biri yaklasik 30- 50 dakika sirmus, oturumlar ilk haftanin bes gind,
hafta sonu hari¢ her gun, diger haftalar ise haftada iki ya da Ui¢ glin seklinde gergeklestirilmistir.
Slre¢ boyunca uygulayicilar/arastirmacilar ¢ kez grup sipervizyonu ve ihtiyaca gore ek
bireysel stpervizyonlar almislardir. Oturumlar video kaydina alinmistir. Her bir oturuma yonelik
video kaydi, o sureci yoneten uygulayici/arastirmaci tarafindan ilgili oturumu degerlendirmek
ve bir sonraki oturum hazirigini yapmak Utzere haftalik olarak izlenmis ve degerlendirilmistir.
Oyun terapisi stirecinin sonunda ise uygunluklarina gére anne ya da babayla ¢cocugun oyun
terapi siurecindeki durumuna iligkin algilarini ortaya koymak Uzere bireysel gorismeler
gergeklestirilmistir.

Arastirmacilarin Rolleri

ilk dért yazar ayni Universitede, ayni fakiiltede, besinci yazar ayni (iniversitede, farkli
bir birimde, altinci yazar ise ayni sehirde baska bir Universitede 6gretim Uyesi olarak gorev
yapmaktadir. Besinci yazar verilerin toplandigi enstitide 6gretim Uyesidir ve katilimcilarla
irtibatlarin saglanmasinda aracilik yapmistir. Son yazar ise bu arastirma kapsaminda alinan
oyun terapisi egitiminin egitmeni ve silirecin supervizoridir. ik alti yazar arastirma
kapsaminda oyun terapisi sUreglerini yaritmus ve veri toplama slrecinde gériismeci olarak rol
almistir. ilk yazar ayni zamanda arastirmanin Uretildigi projenin yuriticisudir ve bu
arastirmanin  planlanmasinda ve ydrutilmesinde aktif rol almistir.  Arastirmanin
raporlastirimasinda ise ikinci yazar nitel arastirmalara dayall deneyimleri dogrultusunda veri
toplama araclarini tasarlama, verilerin analizi ve raporlastirilmasi slrecinde aktif rol
ustlenmistir. Uglincli yazar arastirmanin literatiir taramasi ve girig bélimuniin yaziminda aktif
rol alirken dérdincu, besinci ve altinci yazar ise tartisma sonug ve oneriler bolimune katki
sunmustur. Son yazar ise surecteki egitmen ve stipervizor rollerinin yani sira dis uzman olarak
arastirmada yer almis ve tiim raporu gdézden gecirmistir. ikinci ve besinci yazarin engelli
gocuga sahip ebeveynlere yonelik bireyle ve grupla psikolojik danigma deneyimleri ile
arastirmalari mevcutken, Uuglncl yazar ayrica rehabilitasyon danismanligi alaninda
doktoralidir. Tum yazarlarin oyun terapisi egitimlerinin yani sira ¢gocuk, ergen ve yetigkinlere
yonelik gesitli terapi ekollerine iliskin egitimleri ve bu uygulamalarla iligkili nitel ve/veya nicel
arastirmalari mevcuttur.

Verilerin Toplanmasi

Arastirmanin verileri ebeveynlerle gergeklestirilen bireysel goérismelerden elde
edilmistir. Bireysel goérismelerde yararlanilmak Uzere ikinci yazar tarafindan yazarin
deneyimleri ve alanyazin 1siginda yari yapilandiriimis gérisme formu tasarlanmistir. Formun
ilk hali arastirma ekibine sunulmus, uzlasi sonrasi forma son hali verilmigtir. Formda bazi
demografik bilgileri (bkz. Tablo 1) belirlemeye ydénelik kapali uglu sorulara ve ¢ocuklari DOT
surecinden gecen ebeveynlerin goruslerini betimleyeme yonelik acik uclu sorulara yer
verilmistir (bkz. Tablo 2).
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Tablo 2
Bireysel Gériisme Sorulari
Acik uglu sorular

1. Cocugunuzu oyun terapisine getirme amaciniz neydi?
a. Cocugunuzun ne gibi sorunlari vardi?
b. Bu sorunlarin size ve aile iligkilerinize yansimalari nasildi?
c. Bu sorunlarin gocugun akran/okul iligkilerine yansimalari nasildi?
2. Oyun terapisi slrecinde neler deneyimlediniz?
a. Cocugunuzda oyun terapisi boyunca ne gibi degisimler gdzlemlediniz?
b. Oyun terapisinin size ve ailenizin bitinine yansimalari nasil oldu?
3. Oyun terapisi slrecini kolaylastiran ya da zorlastiran ne gibi deneyimler yasadiniz?
a. Bu sureci sizin i¢in kolaylastiran, avantajli kilan nelerdi?
b. Bu sureci zorlagtiran ne gibi durumlar yasadiniz?
4. Opyun terapisi slrecinin daha isler olmasi igin neler 6nerirsiniz?

Gorusmelerin her biri ilgili arastirmacinin/oyun terapistinin kendi gercgeklestirdigi oyun
terapi surecine dahil olan ¢ocugun anne ya da babasiyla terapistin kendisinin gorisme
yapmasi seklinde gerceklestiriimistir. Ses kaydina alinan gértiismelerin her biri 20 ile 40 dakika
arasinda sUirmustir. Goérasmelere iliskin alintilarin raporlastiriimasinda gérisme tarihlerine yer
verilmistir.

Verilerin analizi

Verilerin analizinde Creswell (2012)’in (i) verileri organize etme, (ii) verileri okuma, (iii)
verileri kodlama, (iv) genel betimleme ve temalar olusturma (v) tema ve betimlemeleri
iliskilendirme (vi) temalari yorumlama ve raporlama seklinde siraladigi altt adimhk timevarim
analizi slreci takip edilmistir. S6z konusu adimlar su sekilde takip edilmistir:

® Her bir arastirmaci kendi yurattigu goérismenin ses kaydini birebir yaziya
doékmugtar. Tum transkripsiyonlar ikinci yazar tarafindan gézden gegirilmistir.

(ii) Transkripsiyonlar ikinci yazar tarafindan genel anlam c¢ikarmaya yonelik
arastirma sorularn baglaminda tekrar tekrar okunmustur.

(iii) Tum veriler ikinci yazar tarafindan kodlanmis, kodlar arastirma ekibine sunulmus,
benzer kodlamalar birlestiriimistir.

(iv) ilk kodlama siirecinde 4 ana tema ve bu temalara bagl 26 alt tema
olusturulmustur.

(v) Arastirma ekibiyle yapilan gérusmeler ve kodlamalarin tekrar gézden gegcirilmesi
sonucunda bazi alt temalar birlestirilmistir. Sonucta 4 ana tema ve bu temalara
bagl 14 alt temada uzlasilmistir. Her bir tema ve alt tema ile katilimci ifadeleri
eslestirilmistir.

(vi) Bulgular raporlagtiriirken temalar ve alt temalara iliskin katilimcilarin
ifadelerinden dogrudan alintilara yer verilmistir. Katilimcilara birden altiya kadar
numara verilmistir (K1,...,K6). Alintilar italik olarak belirtiimis, katilimci rumuzu ve
gorusme tarihi birlikte verilmig ve alintinin ilgili olmayan yerleri “...” igaretiyle
kisaltilmistir. Cocuklarin isminin gectigi alintilarda da benzer sekilde rumuzlar
kullaniimistir.
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inanilirhik

Nitel arastirmalarda inanilirhgr desteklemenin g farkl, ancak birbiriyle iligkili boyutu
s6z konusudur. Bunlar; calismanin nitel arastirma felsefesine uygunlugunun inanilirligi,
yéntemin inanilirhgi ve arastirmacilarin inanilirigidir (Patton, 2014). Bu baglamda
arastirmanin bir kuramsal temele dayandiriimis 6zgun bir konu icermesi, uygun fenomen ile
calisiimis olmasi ve bu fenomenle calismanin gerekgelerinin ortaya konulmus olmasi bu
arastirmanin nitel arastirma felsefesine uygunlugunun inanirligini desteklemektedir. Yani sira
arastirmada veri toplama, verilerin analizi ve bulgularin raporlastiriimasi streclerin her birinin
titizlikle detaylandiriimis olmasi ¢caligmanin yénteminin inanilirliginin guglt kanitlarindandir. Ek
olarak arastirma kapsaminda belirtiimis olan arastirmacilarin rolleri, egitim ve deneyimleri
aragtirmacilarin inanilirhigini desteklemektedir.

Arastirma Etigi

Arastirma, bir devlet Universitesi blinyesinde yer alan Sosyal ve Beseri Bilimsel
Arastirma ve Yayin Etigi Kurulu tarafindan 03.09.2020 tarihinde onaylanmistir (Etik onay
no:39622). Arastirma kapsaminda ¢ocuklarin DOT stirecinde yer almalarina ve bu baglamda
gerceklestirilecek arastirma surecinde ebeveynlerin gonulll olduklarina iliskin s6zlt ve yazili
onamlari alinmigtir. Arastirma kapsaminda elde edilen bilgilerin gizliligi ve istenildigi takdirde
arastirmadan ayrilabilme taahhit edilmigtir.

Bulgular

Arastirma kapsaminda engelli kardesi olan gocugunu oyun terapisi surecine getiren
ebeveynlerin birtakim beklentilerinin oldugu goériimustir. Oyun terapisi sureci boyunca
ebeveynlerin ¢ocuklarinda, s6z konusu beklentilerine paralel ya da paralel olmayan, bir takim
degisim ve gelisim slrecine taniklik ettikleri ortaya konmustur. Bununla birlikte ¢gocuklarin bu
degisim ve gelisim surecini kolaylastiran ya da zorlagtiran birtakim durumlarin sirece eslik
ettigi goértlmastir. Bu dogrultuda bulgular, Cocugun Oyun Terapisine Getirilme Gerekgesi,
Cocugun Yasadigi Degisim ve Gelisim, Oyun Terapi Slirecini Kolaylastiran Durumlar, Oyun
Terapi Siirecini Zorlagtiran Durumlar olmak Uzere doért ana temada ve bu temalara bagl 15 alt
temada toplanmistir (bkz. Sekil 1). Her bir tema ve alt temaya iligskin kodlar ve alintilara bu
baslik altinda yer verilmistir.
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Sekil 1
Tema ve Alt Temalar

*Engelli kardesiyle iliskilerini dizenleme
*Davranig problemlerinin Ustesinden gelme
* Akran iligkilerini dizenleme

*Duygusal rahatlamayi destekleme
*Cocuk i¢in bir mesguliyet olusturma

Cocugun Oyun Terapisine
Getirilme Gerekgesi

+Aile ici iliskilerin guiclenmesi
* Akran iligkilerinin gliclenmesi
*Davranis problemlerinin Ustesinden gelme

Cocugun Yasadigi Degisim ve
Gelisim

*Yeterli sosyal destek
*Oyun terapi surecinin sistematikligi
*Baglamsal faktorler

Oyun Terapi Strecini
Kolaylastiran Durumlar

*Yetersiz sosyal destek

Oyun Terapi Siirecini Zorlastiran +Aile ici faktorler

Durumlar *Oyun terapi surecinin yetersiz yapilandiriimasi
*Baglamsal faktorler

Tema 1: “Cocugun Oyun Terapisine Getirilme Gerekgesi”

Arastirma bulgularina gdre c¢ocugun oyun terapisine getiriime gerekgeleri; engelli
kardesiyle iliskilerini diizenleme, davranis problemlerinin lstesinden gelme, akran iligkilerini
glclendirme, duygusal rahatlamayi destekleme, ¢ocuk igin bir megguliyet olusturma seklinde
bes alt temada kategorilendirilmistir. Arastirmada ebeveynlerin gocugunu oyun terapi siirecine
getirme gerekgelerinin temelinde gocugun iyi olusunu desteklemek araciligiyla engelli kardesin
iyi olusunu desteklemek oldugu goériimustir. Bu baglamda s6z konusu gerekgelerden birinin
cocugun engelli kardesiyle iligkilerini diizenlemek oldugu ortaya konmustur. Bu kapsamda
ebeveynlerin gocugun engelli kardesiyle oyun oynamasini, onu ve engelini kabul etmesini,
kardes kiskangligini yenmesini ve engelli kardesine yardimci olmasini amagladiklari
belirlenmigtir. Ayrica ebeveynlerin engelli kardesi olan cocugun davranig problemlerinin
tstesinden gelme (6fke patlamalari, sinir problemleri, inatcilik, sabirsizlik, tutturma, engelli
kardesin davraniglarini taklit etme, ayrilik kaygisi, dikkat eksikligi gibi) beklentisiyle oyun
terapisine basvurduklari gértlmustir. Bununla birlikte engelli kardesi olan ¢cocugun akran
iliskilerini diizenleme, duygusal olarak rahatlamasini destekleme ve ¢ocugun yasaminda bir
mesguliyet olusturma beklentilerinin de ebeveynlerin terapi amaglari arasinda yer aldigi ortaya
konmustur.

Bir ebeveynin ¢ocugunun engelli kardesiyle iligkilerini duzenlemesi ve kardes
kiskanghgi probleminin Ustesinden gelmesi amaciyla gocugunu oyun terapisine getirdiginin
gostergesi su sekildedir:

“Ayse’yi oyun terapisine getirme amacim kardegine yardimci olmasi, kardegi ile daha
kaliteli zaman gecirecegi durumlari 6grenmesi. Bir de zaman zaman kiskangliklari oluyor.
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Kardesi ile oynadigimiz gibi onunla oynamamizi istiyor. Kardegi gibi kucagimiza oturmak
istiyor, onu kucaklamamizi istiyor.” (K6, 14.05.2022)

Cocugunu, engelli kardesiyle iligkilerini dizenleme ve &6fke kontrolini destekleme
beklentileri ile oyun terapi surecine getiren bir baska ebeveynin paylasimlari su sekildedir:

“Kerim’le Beyza‘nin (engeli olmayan ¢ocuk) dogru iletisim kuramamasi s6z konusuydu.
Beyza sarilmak istiyordu Kerim onu itiyordu. Beyza’nin éfkesi ve hareketliligi vardi. Kendini
desarj edemiyordu hicbir yerde, bu ylizden getirdik.” (K4, 08.05.2022)

Davranis problemlerinden biri olarak ¢ocugun otistik kardesinin takintili davraniglarini
taklit etmesi durumunun Ustesinden gelmek izere oyun terapi slrecine basvurulabildiginin bir
gostergesini K5’ in (18.05.2022). “Bazen kardeginin istemedigimiz davraniglarini tekrar ediyor.
Bunlar da bitsin istedik.” ifadelerinde gérmek mumkunddr.

Tema 2: “Cocugun Yasadigi Degisim ve Gelisim”

Arastirma bulgularina gére oyun terapisi slrecini deneyimleyen cocuklarin aile igi
iligkilerinin gliclendigi, akran iliskilerinin gliglendigi, davranis problemlerinin (istesinden
gelindigi belirlenmistir. Aile i¢i iliskilerinin gliclenmesi baglaminda, ¢ocugun engelli kardesi ve
ebeveynleri ile iligkilerinin glclendigi, aile icinde daha atllgan davraniglar sergiledigi, bu
anlamda duygu, dislince ve ihtiyacglarini fark edip etkili ifade ettigi, empati gelistirdigi ve
hakkini savundugu ortaya konmustur. Yani sira bu surecin esler arasindaki iliskiyi de
guglendirdigi gortlmastir. S6z konusu iligkilerin guclenmesinde ise ebeveynlerle terapi
surecinde yapilan goérismeler araciligiyla ebeveynlerin terapi alan gocuklarinin engelli
cocuklarindan bagimsiz bir birey olduklarini fark etmeleri ve bir ¢ocuk olarak goériime ve
duyulma ihtiyacglari oldugunu kabul etmeleri sirecinin destekledigi gézlenmistir. K5 rumuziu
katimcinin su ifadeleri bu durumun gdéstergelerindendir:

“Yani kardesinin durumunu &grendikten sonra hayatimizda hep kigtgimdiz (engelli
gcocuk) agirlikli oldu. Zaten biz de ne oldugunu anlamaya c¢alisiyorduk halen de 6yle ama iste
bizim kiz hi¢ 6n planda degildi. Sadece o degil yani abisi de var ergenlik dénemi tam da o da
yok mesela yoktu. Hani insan iginden diyor onlar saglam ya kendi ihtiyaclarini kargiliyorlar.
Onlar tamam diyorduk ama iste onlari gérmezden gelmek...... (sessizlik ve agliyor). Hocam
iste sonralari gériiyoruz ne yaptigimizi ya da ne yapmadigimizi. Cocuklar tamam dedikge
uzaklagsmigs olmugsuz onlardan. ...Ceren okula baglayacak simdi baktigimda hayatta 6nemli bir
an. Burasi olmasaydi bunu da kagiracaktik. Artik 6nemli bizim igin. Esim de ben de
kogturuyoruz engelli ¢ocugumuz igin zaten. Ama artik diger ¢ocuklarimin da varligindan
haberdarim.” (K5, 18.05.2022).

Bir bagka katilimcinin ifadeleri DOT strecinden gegen ¢ocugun aile iginde kendini ifade
etme acisindan atilgan davranislar gelistirdiginin goéstergelerindendir:

“Burak zaten konuskan bir cocuktu ama bir seye alindiginda bizim gézden kagirdigimiz
noktalari artik gok daha iyi ifade edebiliyor, dile getirebiliyor. Bana saygi duymuyorsunuz diyor
mesela bazen ya da bugtin ¢ok huzursuzsun diyor bana...Gegen gin...siz hi¢ Pelin’e (engelli
kardeg) kizmiyorsunuz bana kiziyorsunuz, kbt davraniyorsunuz dedi. Hakikaten de Pelin’e
hic kizmiyoruz...Ya da slrekli mesela Pelin’le ilgilendigimiz zaman hemen ordan
soyliiyor...bana da sarilabilirsiniz diyor... simdi sevgi talep ediyor bizden.” (K1, 19.05.2022)
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Oyun terapi stirecinden gecen ¢ocugun engelli kardesiyle olan iliskilerinin glclendiginin
bir kanitini K6'nin ifadelerinde gérmek mimkunddr.

“‘Buraya bagslamadan 6nce kardegi ile oynamak istemezdi bazen. Simdi bakiyorum
muhtemelen burada oynadiklarini kardegi ile de oynuyor, kardesiyle anlasmazliklari da azaldi.”
(K6, 14.05.2022).

Benzer sekilde K6'nin “Bir kere en az Ayse kadar biz de yararlandik. Esimle
sorunlarimiz vardi onu konusabildik.” ifadeleri oyun terapi sureci ile esler arasindaki iligkinin
guclendiginin bir gostergesidir.

Bulgular DOT sirecinden gegen cocuklarin aile i¢cinde oldugu gibi akranlariyla ve
cevreleriyle olan iligkilerinde de atilgan davraniglar sergilediklerini ortaya koymustur. Bu
baglamda c¢ocuklarin kendilerini akran gruplarinda ifade ettikleri, sosyallestikleri, sinirlarini
koruyabildikleri ve liderlik becerileri sergiledikleri goriimustir. Bir katimcinin ifadeleri bu
durumun gdstergelerindendir:

“Bir kaynasma oldu mahalleliyle, mahallenin c¢ocuklariyla, ya ne tathymis nasil
6zglvenliymis demeye basladilar. Mesela 6zgiiveni tavan yapti bu yaz. Selim tek basina digari
¢clkiyor, tek bagina arkadaglariyla bisiklet sdriiyor, bunu normalde yapmazdi. Bu yaz bunu
gbzlemledik.” (K3, 17.11.2021)

Benzer bulguyu K71'in (9.05.2022) “Asini bir korkusu vardi arkadaglarim benimle
oynamayacak diye. Bu sefer de elinde ne varsa veriyordu onlara kabul gérmek icin, o ¢ok
sikinti yaratiyordu bize..... Bir de o ne derse herkes onun dedigini yapsin istiyordu oyunlarda.
Oyle olunca da oyunlara katilamiyordu....Daha éncelerde bir kenardan onlara bakiyordu
onlara katilamadi§i zaman....Simdi 6éyle degdil dista kaldiginda hadi séyle yapalim bdyle
yapalim deyip giriyor aralarina.” ifadeleri desteklemektedir.

Gocugun oyun terapisi surecinde davranig problemlerinin lstesinden gelindiginin bir
gostergesini ise K2’nin ifadelerinde gérmek mimkundur:

“Daha dinlemeyi 6grendi, hayir dediginde veya bekle dedigimde beklemeyi biraz daha
6grenmis oldu.” (K2, 09.05.2022)

Tema 3: Oyun Terapi Surecini Kolaylagtiran Durumlar

Arastirma bulgularina gore oyun terapisinde yasanan degisim ve gelisim surecini
destekleyen birtakim durumlarin oldugu gorulmustur. Bunlar yeterli sosyal destek ve oyun
terapi slrecinin sistematiklii ve baglamsal faktérler seklinde U¢ alt temada
kategorilendirilmistir. Bu baglamda ebeveynlerin vardiyali ¢alisma, aile biyUkleri ile yasama
gibi etmenler sayesinde cocuklarina bakim verme slrecinde birbirlerinin destek kaynagi
olabildigi ve aile buyuklerinin destegini saglayabildikleri goruimustur. Yeterli sosyal destegin
olmasi gocugun oyun terapisine dizenli olarak getirilebilmesini kolaylastirmistir. Bununla
birlikte oyun terapisi stirecinin sistematikligi baglaminda c¢ocuk ile oyun terapisti arasindaki
olumlu terapdtik iligki, surecin bastan yapilandiriimis olmasi ve ebeveyn bilgilendirmelerinin
yapilmasi slrecin kolaylastiricilarindan olmustur.  Baglamsal faktérler kapsaminda ise
oturumlarin Universitede ve donanimli bir oyun terapi odasinda yapilmasinin, ebeveynler i¢in
bir bekleme odasinin olmasinin, ulasim zorlugunun olmamasinin ve oturumlarin Ucretsiz
gerceklestiriimesinin sureci kolaylastirdigi géralmustar.
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Oyun terapi surecinde ebeveynlerin sosyal desteklerinin olmasinin oyun terapi strecini
kolaylastirdiginin bir gostergesini K1’in ifadelerinde gérmek mimkunduir.

“Anneanne olmasa Burak’| getiremezdik. Pelin de oldugu i¢in anneannenin evde olmasi
sayesinde Burak’i buraya getirebildik. Sonucta birimiz sabah birimiz aksam c¢aligiyor. Bu
nedenle ikimiz birden ¢ocuklarin basinda olamiyoruz anne baba olarak. Anneanne bizim bu
konudaki blylik destegimiz.” (K1, 19.05.2022).

Oyun terapi siirecinin sistematikligi baglaminda ebeveynlerle yapilan gérismeler ile
surece dair belirsizliklerin ortadan kaldiriimis olmasi ve suregte gocukla oyun terapisti arasinda
kurulmus olan olumlu terapétik iliskinin strecin temel kolaylastiricilarindan oldugu
goriulmustar. Cocukla kurulan olumlu terapétik iliskinin stireci kolaylastirdiginin bir géstergesini
K3 rumuzlu katilimcinin ifadeleri desteklemektedir:

“Size gelirken ¢ok mutluydu. Dénliste de yine mutluydu. Ben onun mutlu olmasini
gézlemledim. Yani gézlerinden anliyordum halinden ¢ok mutlu oldugunu.” (K3, 17.11.2021)

Benzer sekilde olumlu terapotik iliskinin degisimi kolaylastirdiginin bir gostergesi su sekildedir:

“Burak’in oyun terapisi stirecini, burayr sevmesi bizim isimizi kolaylastirdi. Hi¢ tepki
gostermedi, gitmeyecedim, etmeyecedim demedi. Ciinkli biz onunla daha énce de atiyorum
spora gitmek istedik gétiremedik gitmek istemedi, okula gitmek istemedi, daha Oénceki
okulunda sikinti ¢ikmisti. Ama buraya gelirken hi¢ éyle bir sorun yasamadik kendisi gelmek
istedi. Bu stireci kolaylastirdi, burayi sevdi.” (K1, 19.05.2022).

Baglamsal faktérler agisindan oturumlarin Universitede yapiliyor olmasinin, ulasim
zorlugunun olmamasinin ve surecin ucretsiz olmasinin kolaylastirici oldugu goérulmustur. Bu
durumun bir gostergesi su sekildedir:

“Mekan glivenli, liniversite sonugta, yer yakindi. Arabamiz vardi Allahtan. Para konusu
da yoktu acgikgasl, sonralari arastirdim ben bu oyun terapilerini, ucuz da degilmis hani
karsilayabilir miydik dicretli olsa bilemiyorum. Maddi olarak bir beklentiniz yoktu ama olsaydi
da degerdi s6ylemek isterim. Bunlarin hepsi aslinda kolaylastirdi bu sireci.” (K5, 18.05.2022).

Tema 4: Oyun Terapi Surecini Zorlagtiran Durumlar

Bulgular ailelerin sosyal destek kaynaklarinin yetersiz olmasi, aile i¢i faktérlerin, oyun
terapi sirecini yetersiz yapilandirmanin ve baglamsal faktérlerin sureci zorlastirdigini ortaya
koymustur. Sosyal destek kaynaginin yetersiz olusunun ve oyun terapi siirecinin yetersiz
yapilandirilmasinin sureci zorlastirdiginin bir gostergesi su sekildedir:

“Tek ebeveyn oldugum igin getirmekte biraz zorlandim. Bazen bas edip getiremedim.
Kerim’i birakmak zor oldu... Bagta siireci gok anlayamadim. Velinin siirecin getirileri gétiirtileri
ile ilgili bilgilendiriimesi iyi olabilir. Oyunlari izleyecegim diye disinmdgtim.... Terapileri
izleyebilseydim oyun oynarken nasil davranmam gerektigine iliskin daha fazla fikir
edinebilirdim.” (K4, 08.05.2022).

Aile igi faktérler agisindan eglerin her birinin bireysel psikolojik sorunlari ile es
iliskisinden kaynakli sorunlarinin gocugun oyun terapi sirecini zorlastirdigi géridimustur. Bir
katiimcinin ifadeleri bu durumun géstergelerindendir:

“Baba saman alevi gibi bir anda parliyor. Ya bunu yapma yani. Aslinda ¢ok seviyor da
yani diigkiinddir de her yere gitsin her seyi yapsin tamam ama bu ¢ocugun yaninda trafige ¢ok

489



AJESI, 2024; 14(2): 475-500 Eraslan Capan, Ulker Tiimli, Cimsir, Balkaya Cetin, Tiimli, Bélikbasi Macit, Ustekidag

sinirleniyor artik meslekten dolayr midir nedir, bende tasvip etmiyorum, bende sevmiyorum o
ybnind... Tramvayda sorun oluyor ayni tabii 6yle emin olun seanslara béyle bazen kit kanaat
geldiklerini biliyorum. Ya da igte pazara gidip pazar malzemelerini getirip de daha agagidan
arabadan alip, O anda gergin oluyor. Trafige kiziyor. Ya sen niye kiziyorsun. Sizin seansa
yetismek igin...Cok gergin oluyordu hani.” (K3, 17.11.2021)

Baglamsal faktérler agisindan ulasim zorlugu, zaman yénetiminde guglik ve pandemi
kosullarinin sireci zorlastirdigi gértlmustir. Cocugunu oyun terapi sirecine getirmede
ulasimin zorlayici bir unsur oldugunun gostergesini bir katilimcinin (K2, 09.05.2022)
“Zorlagtiran durumlardan biri ulasim oldu.” ifadesinde géormek mimkundur. Benzer sekilde bir
katilimcinin “Okul baslayinca zaman ayarlamada zorluk yagadik.” (K6, 14.05.2022) ifadesi
zaman yonetiminde gugluk yasandiginin gostergelerindendir. Baglamsal faktorlerden biri
olarak pandemi kosullarinda oyun terapi strecinden geciyor olmanin zorlayici oldugun bir
gOstergesi ise su sekildedir:

“Su hafta sonu kapanmalari, kampdiisiin i¢ine ulasim zorlugumuz gibi durumlar biraz
yordu ama.” (K6, 14.05.2022)

Sonug, Tartisma ve Oneriler

Bu arastirmada, engelli kardesi olan 4-10 yas araligindaki ¢cocuklarin oyun terapisi
surecindeki deneyimlerinin duygu, distince ve davranislarina olan yansimalari ebeveynlerinin
algillarina dayal olarak ortaya konulmustur. Nitel arastirma yodntemlerinden biri olan
fenomenolojik yaklasimin kullandigi arastirmanin bulgularina dayali olarak 1) gocugun oyun
terapisine getirilme gerekgesi, 2) gocugun yasadigi degisim ve gelisim, 3) oyun terapi slrecini
kolaylastiran durumlar, 4) oyun terapi stirecini zorlastiran durumlar ana temalarina ulasiimistir.

Arastirmada “cocugun oyun terapisine getiriime gerekgesi” temasi altinda “engelli
kardesiyle iligkilerini diizenleme, davranis problemlerinin Ustesinden gelme, akran iligkilerini
dizenleme, duygusal rahatlamayi destekleme ve gocuk igin bir mesguliyet olugturma” alt
temalarina ulasiimistir. Engelli kardesi olan c¢ocuklarin ebeveynleri tarafindan duygusal
rahatlamayi destekleme ve ¢ocuk igin bir mesguliyet olusturma gibi amaglarla oyun terapisine
getirilmis olmalari, sadece hem tipik hem de atipik gelisim gosteren gocuklarin sadece DSM-
V kriterleri ¢ergevesindeki problemler nedeniyle degil ayni zamanda gunluk yasamla ilgili
zorlanmalar nedeniyle oyun terapisine getirilebildikleri yonindeki bilgilerle uyumludur (6rn.,
Teber, 2015). Ote yandan engelli kardesi bulunan cocugun “engelli kardesiyle iliskilerini
dizenlemesi” beklentisiyle oyun terapisine getiriimesi, ailede “tani” etrafinda kurgulanan
yasamin dnemli gOstergelerinden biri olarak digtnulebilir. Alan yazin engelli gocuga sahip
ailelerin zorlayici yagsam olaylariyla kargilastiklarina (Kuguk ve Alemdar, 2017; Tumld ve
Akdogan, 2019; Tumlu ve Erarslan Capan, 2018; Xiang ve dig., 2017), 6zellikle ebeveynlerin
kaygi, stres ve depresyon gibi psikolojik zorlanmalarla yasam boyunca micadele ettiklerine
(Montes ve Halterman, 2007; Woolf ve dig., 2016) ve hatta bazi evliliklerde bosanmaya kadar
giden durumlarin yasandiginia isaret etmektedir (Gau ve dig., 2012; Hartley ve dig., 2010;
Tamli ve Akdogan, 2019b). Zira engelli gocuga sahip ebeveynler “tani” ile ilk karsilastiklar
andan itibaren tum enerji ve zamanlarini s6z konusu gocuklarinin engel turune 6zgu tedavi ve
egitim olanaklarina yogunlastirmaktadir. Bu durum ebeveynlerin engelli ¢ocuklarini
yasamlarinin odak noktasina koymalarina ve onun ihtiyaglari disindaki yasam rollerini yok
saymalarina (TUmlu ve Akdogan, 2019a, 2019b), hatta tipik gelisim gdsteren ¢ocuklarindan da
benzer rolleri yerine getirmelerine yénelik beklentiler icerisine girmelerine neden olmaktadir.
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S6z konusu bu durumun hem gerekgesi hem de bir sonucu olarak, ebeveynlerin tipik gelisim
goOsteren cocuklarini, “kendi basinin ¢aresine bakabilen, gugli, bakim konusunda yardimci”
gibi 6zelliklerle tanimlama egiliminde olduklar dikkati cekmektedir (Emerson ve Giallo, 2014;
Tamli, 2019). Bu baglamda ebeveynlerin tipik gelisim gdsteren cocuguna iliskin temel
beklentisi, engelli kardesine yardimci olmasi ve onunla iligkilerini dizenlemesi olarak
sekillenebilmektedir. Bu da ebeveynlerin tipik gelisim gdsteren c¢ocuklarindan bir nevi
“yardimci ebeveynlik roli” yapmasi yonundeki beklentilerine isaret etmektedir (Lamorey, 1999;
Levante ve dig., 2023). Tum bunlarin sonucu olarak tipik gelisim gésteren ¢cocugun duygusal
ihtiyaclarinin engelli kardesinin golgesinde kaldigi séylenebilir (Hsiao, 2018; Resch ve dig.,
2010; Tamlu ve Akdogan, 2021)

Engelli kardese sahip gocuklar, aile icerisinde var olma ¢abalari, yardimci ebeveynlik
rolindn getirdigi erken sorumluluklar ve “tani” ile ilgili sosyal damgalanma gibi durumlar
nedeniyle (Meyer ve Vadasy, 2003) gerek aile icerisinde gerekse okulda duygusal, sosyal ve
davranissal sorunlar yasayabilmektedir (Kao ve dig., 2012; Macks ve Reeve, 2006; Moyson
ve Roeyers, 2011). Aile engelli cocuga odakl yasarken tipik gelisim gdsteren gocugun
yasadigl problemler aile icindeki yukd artirabilecedinden ebeveynler, bu durumla bas etmek
icin cocugu oyun terapisine getirebilmektedirler. Diger bir ifade ile arastirmanin ilk temasi
altindaki gerekgeler igerisinde dzellikle de “davranis problemlerinin Ustesinden gelme ve akran
iliskilerini dizenleme” alt temalari s6z konusu bu duruma isaret etmektedir. Bu baglamda oyun
terapisi g¢ocugun yeterince karsilanamayan ihtiyaglarinin karsilanmasina firsat vererek
duygusal, davranigsal ve sosyal sorunlarinin iyilesmesine katkida bulunabilmektedir.
Dolayisiyla arastirma sonuglari, cocugun akran iligkilerini gelistirme ve davranis
problemlerinin tstesinden gelme gibi ihtiya¢ ve problemleri karsilanmasinda oyun terapisinin
etkili bir mudahale yontemi olarak dusunulmesi gerektigi yonlindeki gorus ve bulgularla
uyumludur (Bekeg, 2018; Celik, 2017; Kottman ve Meany-Walen, 2016; Levine, 2007; Norton
ve dig., 2011; Ray, 2011)

Arastirmada “gocugun yasadigi gelisim ve degisim” temasi altinda aile igci iligkilerin
guglenmesi, akran iligkilerinin glglenmesi ve davranis problemlerinin Ustesinden gelinmesi
olarak isimlendirilen Gg alt temaya ulagiimistir. Bu arastirma genel olarak oyun terapisinin, dzel
olarak ise DOT’un engelli kardesi bulunan ¢ocuklarin duygu distnce ve davranislarinda
olumlu yénde degisim gerceklestirmelerine firsat taniyan etkili bir ydntem oldugunu gésteren
ilk arastirma olmasi itibariyle 6nemlidir. Bulgular gocukta yagsanan bireysel degisim ve gelisimin
ayni zamanda aile ve akran cevresine de yansidigini gostermektedir. Genel olarak oyun
halihazirda iginde pek ¢ok terapdtik glcu iginde barindirdigindan gocuklarin duygusal ve
davranis sorunlar ile basa cikmalarina yardimci olan bir aragtir (Drewes, 2006). Oyun
terapisinde cocuklar gerginlik, 6fke, korku, hayal kirikhidi, saskinlik duygularini ifade edebilir,
yuzlesebilir ve kontrol edebilir (Axline, 1981). Terapistin ¢cocukla kurdugu iliski sayesinde oyun
cocugun ihtiyaglarini 6zglrce dile getirmesine katkida bulunmaktadir (Bekeg, 2018).
Deneyimledigi zorluklari ve bas etmesi gl¢ duygulari oyun araciliiyla disa vurdugunda
terapist tarafindan saygi ile karsilandidini ve tum dikkatin kendisine verildigini gérmesi
¢ocugun kendisini de@erli hissetmesini saglayarak benlik saygisini artirmaktadir (Norton ve
Norton, akt:Schaefer, 2013). Engelli cocuga odakli bir ailede ihtiyaglarn karsilanmadigi igin
agresif bir sekilde kendini ifade eden gocuk, DOT surecinde ihtiyaglari kargilanan, kabul géren,
kendini taniyan ve dederli géren bir cocuk haline gelerek gelistirdigi becerileri aile ve arkadaslik
iliskilerine de yansitmaktadir. Aileler engeli olan c¢ocuklari icin hemen her egitim firsatini
degerlendirmek icin cabalarken, engeli olmayan ¢ocuklarinin egitim ve sosyal ihtiyaclarinin
karsilanmasi konusunda daha az zaman ayirabilmektedir. Arastirma kapsamindaki ailelerin
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engeli olmayan cocuklari igin sunulan bu destekten yararlanmalari, ¢cocuklari ile bas basa
zaman gecirmelerine olanak saglayarak cocugun ruh saghidi icin de gelistirici firsat olmustur.

Arastirmada “oyun terapi sirecini kolaylastiran durumlar” temasi altinda “yeterli sosyal
destek, oyun terapi sirecinin sistematikligi, baglamsal faktorler” gibi alt temalar yer alirken,
“oyun terapi surecini zorlagtiran durumlar” temasi altinda “yetersiz sosyal destek, aile ici
faktorler, baglamsal faktorler” alt temalari yer almaktadir. Sosyal destek mekanizmalarinin
varligi ve/veya yoklugu engelli cocuga sahip ailelerin yasam standartlarini kolaylastiran ya da
zorlagtiran durumlarin en basinda gelmektedir. Alan yazin da bu ailelerin sosyal destek
kaynaklarinin azhigi1 ve/veya yoklugu nedeniyle hem engelli cocugun hem de diger ¢ocuklarin
bakimi ve egitimi, ailenin ihtiyaglarinin karsilanmasi, kendi ¢alisma hayatlari vs gibi kosullar
nedeniyle fiziksel ve psikolojik zorlanmalarin daha fazla hissedildigini ortaya koymaktadir
(Schippers ve Van Boheemen, 2009; Timli ve Akdogan, 2019a; Werner vd., 2009; Woodgate
ve dig., 2008). “Tani” nin yasamin merkezinde olmasi ve sosyal destek kaynaklarinin
eksikligiyle birlikte bu ailelerde esler arasi iliski problemlerinde artis gortlmesi (Gau ve dig.,
2012; Hartley ve dig., 2010; Hoffman ve dig., 2009), ilgi, hobi ve kigisel ihtiyaclarini yeterince
karsilayamamasi, diger ¢ocuklariyla daha az vakit gecirmeye baslamasi ve giderek artan
yalnizlasmayla birlikte sosyal izolasyon hissetmeleri (Darling ve dig., 2012; Gray, 2002; Harris,
2008) en sik yasadiklar sorunlar arasinda gelmektedir. Aile Uyelerinden aldiklari sosyal
destegin ise bu ailelerin sorumluluklarini yerine getirmede nefes aldirdidi, yalniz olmadiklarini
hissetmeleri nedeniyle fiziksel ve duygusal olarak iyi hissettirmektedir. (Ulker Timli, Akdogan
ve Turkim, 2017; Ulker Timlu ve Akdogan, 2022). Bu arastirmada da sosyal destegin varligi
ya da yoklugu ebeveynlerin normal ¢ocugun surecine katilma ya da katilamamalarinda etkili
olmustur. Sosyal destegi olan ebeveynlerin her ikisi de normal gocugun sirecine dahil olurken
sosyal deste@i olmayanlar dahil olamamistir. Cocugun terapi slirecine ebeveynlerin katilimi
hem ¢ocugun ebeveynleriyle 6zel zaman gecgirmelerine firsat saglamakta hem de ebeveynlerin
tutumlarinda dengeyi saglamak adina oldukga énemlidir. CUnkl ebeveyn-terapist is birligi,
degisim surecinin en o6nemli anahtarlarindan biridir (Schaefer, 2013). Evde g¢ocugun
karsilastigi tutumun her iki ebeveynce desteklenmesi cocugun gelisiminde énemli kosullardan
biridir (Bekeg, 2018).

Arastirmada oyun terapi sdrecini kolaylastiran ya da zorlagtiran durumlardan
bazilarinin baglamsal faktérler oldugu goérilmektedir. Oyun terapisi odasinin bulundugu
merkeze ulasim, merkezin konumu, oyun terapi odasinin donanimi, kosullari, tcret gibi
durumlar sureci hem kolaylastirmis hem zorlastirmistir. Oyun terapisi odasinin engelli cocugun
egitim aldigi tGniversite kampUstnde olmasi, kampise ulagimin toplu tasimaya uygun olmasi,
oyun terapisi odasinin her gocuga hitap edecek zengin materyallerle donatiimis olmasi, 6
terapistle ¢alisma imkani olmasi nedeniyle bekleme slresinin azligi, oyun terapisi slrecinin
proje kapsaminda gergeklestiriimis olmasi nedeniyle Ucretsiz olmasi gibi kosullar stireci olumlu
etkilemigstir. Birden fazla ¢ocugu olan, tek esli olan ya da aile tyelerinin galigma sartlarindan
dolaylr oyun terapisine gelmek ailelerde stres olarak algilandiginda, pandemi kosullari,
okullarin agiimasi, ulasim zorlugu gibi baglamsal faktorler de sureci olumsuz etkilemistir.

Arastirma bulgulari oyun terapisinin sistematikliginin ¢ocugun terapistle olumlu iligki
kurmasina, oyun odasina istekli gelmesine ve g¢ocugun ve ailenin kendini glvende
hissetmesine yol acgtigina da isaret etmektedir. DOT’ta ilk gérusmenin aileyle yapilmasi,
sonradan ayda bir gériisme yapilmasi, ¢ocukla ilk hafta her glin, sonrasinda haftada 2 ya da
tek gln oyun terapi yapilmasi nedeniyle ¢ocugun ve ailenin terapistle bad kurmasini
kolaylastirarak is  birligini artirdigi  gértlmustir. Ayni  sekilde terapi sirecinin
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yapilandirilmasindaki eksikligin de oyun terapisinin strekliligini zorlastiran durumlar arasinda
yer aldigi belirlenmistir.

Bu cgalismaya katilan g¢ocuklarin belli bir enstitliye bagvuran ailelerinin ¢ocuklarindan
olusmasil, oyun terapisine alinan ¢ocuklarin sayisi ve verilerin sadece ebeveynlerin algilarina
dayali toplanmasi aragtirmanin sinirhliklarindandir.  Yine ebeveynlerin  ¢ogunlugunun
annelerden olusmasi, her iki ebeveynden gorislerin alinmamasi, DOT'u uygulayan
uzmanlarin farkli olmasi, ¢ocuklara konulan tanilarin farkhligi ¢alismanin diger sinirliliklari
olarak ifade edilebilir. Ayrica arastirma yonteminin sadece nitel verilere dayal olmasi, nicel ve
deneysel desene dayali olmamasi ¢alismanin bir diger sinirliigi olarak kabul edilebilir.

Mevcut arastirma engelli kardese sahip tipik gelisim gosteren ¢ocuklarin duygusal ve
sosyal sorunlarina dikkati gekmesi ve oyun terapisi yaklagimlarindan biri olan DOT’un bu
cocuklar Uzerindeki etkililiginin ebeveyn gorislerine dayali olarak ortaya c¢ikariimasi
baglaminda alan yazina katki saglamistir. Arastirma kapsaminda arastirmacilara,
uygulayicilara ve egitimcilere birtakim onerilerde bulunabilir. Bu baglamda arastirmacilara
benzer calismalarda daha fazla sayida katilimci ile galisilabilecegdi, veri toplama ve analizi
surecinde nitel yaklagsimin yani sira nicel veya karma yontemlerden de yararlanilabilecekleri
Onerilebilir. Diger taraftan uygulayicilara oyun terapi sirecinin sistematikligi geredi cocukla
kurulan iliski kadar ebeveynle kurulan iligkinin g6z énidnde bulundurulmasi ve bu baglamda
ebeveyn gorusmelerinin etkili yapilandiriimasi ve yuratlilmesinin islevsel olacagi sdylenebilir.
Ayrica engelli cocuga sahip ailelerle psikolojik danisma sureclerinin yayginlastiriimasi
Onerilebilir. Son olarak mevcut arastirmada oyun terapi stirecinin engelli kardesi olan ¢ocuklara
olumlu yansimalari yakindan gozlenmistir. Dolayisiyla, psikolojik danisma ve rehberlik,
psikoloji, sosyal hizmetler gibi ruh saghgina hizmet etmeye yonelik alanlarda lisans ve lisans
ustl duzeyde ders igeriklerine c¢ocuklarla psikolojik danisma ve oyun terapi sureglerinin
eklenmesinin alana ve toplum ruh sagligina katki getirecedi soylenebilir.

Arastirmacilarin Katki Orani Beyani

Tdm yazarlar arastirma kapsaminda ydritllen uygulama sdrecinde yer almistir. Bununla
birlikte ilk yazar makalenin giris, bulgular ve raporlama, ikinci yazar yéntem, bulgular ve
raporlama, uguncu yazar girig, bulgular ve raporlama, dérdiinc, besinci ve altinci yazar sonug,
tartisma, 6neriler ve raporlama, son yazar ise raporlama surecinde katkilar sunmustur.

Destek ve Tesekkiir Beyani

Uygulama slrecinde yer alan ¢ocuklara ve veri toplama slrecine katkida bulunan tim
ebeveynlere tesekkir ederiz.

Catisma Beyani

Bu calisma, hem uygulama hem de arastirma surecinde katilimcilarin, aragtirmacilarin ve ilgili
kurum ve Kkuruluglarin zarar gérmeyecegi sekilde yarttilmastir. Arastirma Anadolu
Universitesi Yayin Tesvik Projesi [Proje no: 2005E085] kapsaminda finansal olarak
desteklenmisgtir.
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Extended Abstract
Purpose

This study aimed to assess, based on parents' perceptions, the impact of experiential play
therapy on the change and development of children aged 4-10 who have a sibling with a
disability, such as Down Syndrome, Autism Spectrum Disorder, or Developmental Disability.

Design and Methodology

A phenomenological approach was used in this research to deeply explore the experiences of
parents whose children went through the play therapy process. The study utilized purposive
sampling, a type of criterion sampling. The criteria for participation in the research were: (i)
being a parent of a child between the ages of 4-10 who has a sibling with a disability, (ii) the
child with the sibling with a disability not having a specific diagnosis, and (iii) the child with the
sibling with a disability having benefited from a minimum of 8 sessions of play therapy. In this
context, the participants of the study were the parents of six children who have a sibling with
Autism Spectrum Disorder (ASD), Down Syndrome (DS), and/or Developmental Disability
(DD).

The research was conducted at a Turkish state university as part of a university-supported
scientific research project (SRP). The play therapy sessions were held in a play therapy room
established for this project. The participants were families who received special education
support for their children with disabilities from an institute providing developmental assistance
at the same university. In this study, each child underwent a play therapy process led by one
of the six authors and supervised by the last author. Prior to the sessions, individual meetings
with parents were conducted to discuss the principles and expectations of the therapy process
and research. The play therapy sessions, ranging from 8 to 24 lasted approximately 30-50
minutes. Sessions were held daily in the first week, and in the subsequent weeks, two or three
days a week. Throughout the process, practitioners/researchers received group supervision
three times, with additional individual sessions provided as needed. All sessions were recorded
on video and reviewed by the practitioner/researcher in charge to assess progress and prepare
for subsequent sessions. At the conclusion of the play therapy process, individual interviews
were held with parents to gather their perceptions of their child's development during the play
therapy process, based on their specific circumstances. These interviews, conducted using a
semi-structured form created by the authors, were audio-recorded and typically lasted between
20 and 40 minutes.

Findings

It has been observed that parents bringing their children with siblings with disabilities to the
play therapy process have certain expectations. Throughout the play therapy process, parents
withessed a series of changes and developments in their children, whether parallel or non-
parallel to their expectations. However, it has also been noted that certain situations
accompany the process, either facilitating or complicating the process of change and
development in children. In this context, the findings have been grouped under four main
themes: Reason for Bringing the Child to Play Therapy, Changes and Developments

498



AJESI, 2024; 14(2): 475-500 Eraslan Capan, Ulker Tiimli, Cimsir, Balkaya Cetin, Tiimli, Bélikbasi Macit, Ustekidag

Experienced by the Child, Situations Facilitating the Play Therapy Process, and Situations
Complicating the Play Therapy Process, along with 15 sub-themes related to these themes.
The results show that, within the scope of the reason for bringing the child to play therapy,
parents have expectations of regulating their child's relationship with their disabled sibling,
overcoming behavioral problems, regulating peer relationships, supporting emotional
relaxation, and keeping the child occupied. The findings indicate that within the context of the
changes and developments experienced by the child, family relationships and peer
relationships are strengthened, and the play therapy process supports the child in overcoming
behavioral problems. Finally, while the research findings demonstrate that adequate social
support within the family, the systematic nature of the play therapy process, and certain
contextual factors facilitate the play therapy process, insufficient social support, certain family
factors, inadequate structuring of the play therapy process, and certain contextual factors
complicate the play therapy process. The results show that experiential play therapy supports
the change and development of children's with siblings with disabilities and that this positive
effect has implications for relationships with the sibling with a disability, other family members,
and the social environment. The results highlight the functionality and importance of using
experiential play therapy with children who have a sibling with a disability.

Research Limitations

The fact that the children participating in this study come from families applying to a specific
institution, the limited number of children involved in the play therapy process, and the reliance
on parental perceptions for data collection are important limitations of the research.
Additionally, the research methodology is solely based on qualitative data, without
incorporating quantitative or experimental design, can be seen as another limitation of the
study. Future studies could be conducted with a larger participant pool, and a combination of
qualitative, quantitative, or mixed methods could be employed in the data collection and
analysis process

Implications (Theoretical, Practical and Social)

In the context of this research, recommendations can be provided for researchers,
practitioners, and educators. Researchers, for instance, could be advised to engage a larger
number of participants in similar studies. Additionally, it may be beneficial to incorporate
quantitative or mixed methods in data collection and analysis, in addition to qualitative
approaches.

On the other hand, practitioners should take into account the relationships established both
with the child and the parent, given the systematic nature of the play therapy process. It can
be asserted that effectively structuring and conducting parent interviews will be functional in
this regard. Moreover, there is an emphasis on the need to expand counseling services for
families with children with disabilities.

Finally, this study has revealed the positive impacts of the play therapy process on children
with siblings with disabilities. Therefore, integrating courses related to counseling children and
play therapy into undergraduate and postgraduate programs in mental health fields such as
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counseling and guidance, psychology, and social services, would significantly contribute to the
advancement of the field and community mental health.

Originality/Value

The literature and practices related to families with children with disabilities seem to place the
main focus on the child with a disability. However, recent research and practices also show
that not only the child with a disability but also other family members need psychological
support. This expectation is particularly prominent in both families and communities, where
typically developing children are anticipated to meet the needs of their siblings with disabilities
and, in doing so, may take on a parental role, either explicitly or implicitly. This study holds
unigue value in demonstrating that these children have a need to be seen and heard and that
their existence should be acknowledged both as individuals and as children. This can be
achieved through a therapeutic approach such as play therapy that aligns with their
developmental processes.

Contribution Rate of the Researchers

All authors took part in the implementation carried out within the scope of the research.
However, the first author contributed to the introduction, findings and reporting, the second
author contributed to the method, findings, and reporting, the third author contributed to the
introduction, findings, and reporting, the fourth, fifth and sixth authors contributed to the
conclusion, discussion, recommendations and reporting, and the last author contributed to the
reporting process.
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Résumé

Cette recherche représente I'un des trois axes de la thése de doctorat intitulée : « Création d'un
Agent Conversationnel pour une classe de Francais Langue Etrangére : Les apports et les limites ». A
travers cet axe, nous avons observé les effets de l'utilisation d'un AC sur l'apprentissage du FLE,
notamment pour I'enseignement de I'expression écrite. Dans cette perspective, nous avons créé un total
huit AC basés sur la logique d'arbre décisionnel, comprenant les objectifs relatifs a I'expression écrite
du niveau visé, soit le niveau B1+, tiré du volume complémentaire du CECRL (2020). Une étude de type
mixte a été utilisée pour atteindre les objectifs de cette recherche, impliquant la recherche-
développement et le modéle chronologique. La recherche a été menée pendant le semestre de
printemps de I'année académique 2021-2022 et s'est limitée au niveau B1+, avec la participation de 12
apprenants ayant choisi le cours d'expression écrite au deuxieme semestre de la premiére année de
licence du Département Francais Langue Etrangére de la Faculté de Pédagogie de I'Université Anadolu.
Selon les résultats de la recherche, nous pouvons constater qu'un effet significatif dans le
développement de la compétence d'expression écrite des apprenants en FLE est présent.
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Abstract

This research focuses on the written expression axis, one of the three research axes of the
doctoral thesis entitled: “The Creation of Chatbots for a French Foreign Language Class: Contributions
and Limitations.” Through this axis, the aim is to measure the effects of using a chatbot in a French as
a foreign language class for teaching written expression. In this context, a total of eight chatbots
targeting the B1+ language level have been created, following the decision tree mechanism rule, and
referencing to the complementary volume of the Common European Framework of Reference for
Languages (CEFR)(Council of Europe, 2020). Technology development model from the mixed-method
research design has been chosen as the research design. The research sample is limited to 12 students
from the Department of French Language Teaching at Anadolu University, who enrolled in the Writing
Skills 1l course, a first-year undergraduate program course, during the spring semester of the 2021-2022
academic year, and who have a B1+ language proficiency level. .The findings of the research show that
chatbots have significant contributions to the development of the written expression competence among
French as a Foreign Language learners.
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Introduction

L’agent conversationnel (désormais AC) est « un assistant virtuel qui communique
avec l'utilisateur gradce a des messages textuels généralement dans une application de
messagerie (par exemple Facebook Messenger, Telegram ou Skype) ou sur des sites webs
(Casas, 2008, p. 3). lls «ont un réle précieux a jouer dans les futurs systémes »
d'apprentissage en ligne » (Kerry, Ellis et Bull, 2008, p. 13) et ont déja leurs places dans le
marketing en tant qu’assistant personnel. Les trois caractéristiques qui définissent I’AC sont «
sa capacité de communication, son autonomie et sa capacité d’action » (Deveaux et
Paraschiv, 2004, cité par Grégoire, 2020, p. 3). L’'AC « dialogue avec son utilisateur afin de
comprendre et/ou d’accepter les requétes de son utilisateur » (Grégoire, 2020, p. 3), « il est
proactif et existe en continu » (ibid., p. 3) et « son fonctionnement ne dépend pas de
I'intervention directe et continuelle de I'utilisateur » (ibid., p. 3). Les AC peuvent étre congus
« dans le but d’imiter une véritable personne ou simplement d’aider a accomplir diverses
taches » (Dundar, 2024, p.64)

Dans le domaine de I'enseignement, les travaux réalisés avec des AC (Bii, 2013 ;
Haristiani, 2019 ; Tu, 2020 ; Villanueva-Mendoza et al., 2021) se concentrent autour de la
question du pourquoi et comment intégrer les AC dans l'enseignement (des langues
étrangéres). Selon les résultats obtenus par les travaux relatifs et pour en dégager une idée
générale nous pouvons dire que : Les AC (ou Chatbots) sont non seulement utiles dans
l'apprentissage des langues (Shawar, 2017; Pham et al., 2018 ; Kim, 2019 ; Chen, Vicki
Widarso et Sutrisno 2020), mais ont également eu des apports importants (Goda et al., 2014 ;
Nghi, Phuc et Thang, 2019 ; Haristiani et al. 2019) dans les travaux réalisés. Cependant, deux
conditions sont requises selon les chercheurs : une certaine autonomie de la part des
apprenants et une application rigoureuse de I'enseignant (Kerry, Ellis et Bull, 2008).

Le Rubicon est franchi, nous ne pouvons a présent -suite a la pandémie mondiale-
imaginer une conception, un apport a I'apprentissage démuni des moyens technologiques,
ayant la possibilité de se transformer en une éducation a distance, en dehors de la classe de
langue. A ce titre, nous pouvons dire que cette recherche, outre son apport pédagogique,
s’ancre dans la réalité contemporaine, vu « l'importance de linclusion massive de la
technologie sous toutes ses formes dans nos vies » (Dundar et Aydogu, 2024, p. 4). Dans
cette optique, 'importance de notre recherche posséde deux facettes : exposer sous plusieurs
aspects un moyen technologique peu présent dans I'apprentissage des langues étrangeéres et
combler le manque théorique et pratique de 'application de celui-ci dans 'apprentissage du
FLE.

Situation-Probléme

Etant donné que la majorité des travaux réalisés se concentrent sur I'idée théorique
d’inclusion des AC dans I'apprentissage et n’ayant retrouvé, dans la littérature relative, de
travail s’intéressant a l'inclusion de ceux-ci dans 'apprentissage du FLE, plus précisément de
I'expression écrite, nous percevons la nécessité d’en exposer les moyens en construisant un
AC et en I'utilisant dans le contexte présenté. Avec l'idée qu'il « incombe au didacticien de
réfléchir aux situations d'apprentissage qui peuvent émerger, intentionnellement ou non, d'un
dispositif en ligne » (Grassin, 2013, p. 68) nous allons, dans cette perspective, exposer les
moyens d’inclusion de cet outil technologique en question dans I'apprentissage du FLE.
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Objectifs et Importance de la Recherche

A ce stade, nous voyons toutes les possibilités de recours aux TICE pour combler ces
lacunes en question. Belghitar (2013), méme si son propos est l'intégration des TICE dans sa
généralité, précise que l'objectif du frangais a et doit avoir I'objectif « de doter les apprenants
d’'un outil linguistique permettant d’accéder aux savoirs et aux nouvelles technologies de la
communication » (Belghitar, 2013, p. 112). L'apprentissage de I'expression écrite doit
comporter donc la caractéristique suivante : la nécessité d’apprentissage ou d’appropriation
par les apprenants des savoirs linguistiques et informatiques ainsi que I'accés aux nouvelles
technologies. Nous avons par le biais de cet axe d’observé si un apport important se présente
avec l'utilisation d’'un AC dans I'apprentissage du FLE pour enseigner I'expression écrite. Nous
avons, dans cette perspective, créé au total huit AC basés sur la logique d’arbre décisionnel
comprenant les objectifs relatifs a 'expression écrite du niveau visé, du niveau B1+ tiré du
volume complémentaire du CECRL (2020).

Cadre théorique
L’expression écrite

L’expression écrite peut étre séparée en deux types d’expression: d’une part
I'expression fonctionnelle, appuyée sur le besoin d’information et I'expression créative reflétant
limaginaire, le besoin esthétique. Cette distinction se divise aussi en sous-groupes textes
courts, textes longs. Les textes courts fonctionnels sont les cartes d’invitations, les messages
électroniques, les annonces publicitaires, les résumés etc. Les textes longs fonctionnels sont
les lettres personnelles, les textes descriptifs etc. L’autre sous catégorisation, de la méme
facon s’articule sur la longueur. Les textes courts créatifs sont les bandes dessinées, les jeux
de mots ou autre. Les textes longs créatifs sont les récits, les contes, les poémes etc.

Quel que soit le type du texte, 'apprenant, tout comme dans sa langue maternelle,
devra faire usage de certaines stratégies de différentes natures pour pouvoir parvenir a
réaliser ses écrits. L'aide aux apprenants dans leurs processus d’écriture est possible, voir
nécessaire a travers « d’entrainements spécifiques permettant non seulement d’automatiser
les processus mais aussi de développer des stratégies rédactionnelles pour gérer
efficacement le processus d’écrit (Piolat et Roussey,1990, p. 350 cité par Majouba, 2012, p.
66) ». Pour que les apprenants apprennent par ['écriture, ils doivent « maitriser les
connaissances métacognitives nécessaires (Rivard, 1994, p. 977 cité par Prain et al., 2001, p.
50) » et ils doivent non seulement connaitre « les stratégies qui sont disponibles pour améliorer
I'apprentissage (ibid., p. 50) » mais encore « comprendre comment et quand les utiliser et en
quoi elles peuvent étre utiles (ibid., p. 50) ».

Les stratégies de I’expression écrite

Méme si les premiers a établir une liste précise des stratégies cognitives,
métacognitives et socio-affectives furent O’Malley et Chamot (1987), « en 1990, Oxford a
élaboré un classement qui differe de celui d’O’Malley et Chamot en ce que la dichotomie
principale se trouve entre stratégies directes (Atlan, 1995, p. 5) » dont les stratégies de rappel,
stratégie cognitive ou stratégies de compensation « et indirectes (ibid., p. 5) » qui
correspondent aux stratégies métacognitives et socio-affectives d’'O’Malley et Chamot.
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Pour nous limiter aux stratégies cognitives, métacognitives et socio-affectives, nous
pouvons nous référer au guide pédagogique du Conseil des ministres de I'éducation du
Canada (2008). Méme congu pour d'autres groupes d'apprenants que le FLE, il refléte assez
bien ces stratégies.

Le guide en question catégorise les stratégies cognitives sous six phases: la
planification, les ébauches, la révision, la correction, la publication et diffusion, la célébration.

Le guide, dans la premiére phase propose neuf stratégies. La précision d’intention et
l'identification du destinataire ; I'activation des connaissances antérieures sur le sujet; la
collecte d’informations, la notation d’idée résultant d’'un remue-méninge ; le choix d’idées ;
'organisation des idées, la construction générale du texte et la demande d’avis des pairs. Les
stratégies utilisables dans la deuxieme phase, celle des ébauches, selon le guide, sont la
transformation des idées en phrases, I'enchainement de celles-ci de fagon cohérente,
I'utilisation des expressions et mots convenables et le respect de la structure du texte. Le guide
propose cing stratégies utilisables pour la phase de révision de l'utilisation des stratégies
cognitives dans ['écriture : la vérification des idées en fonction de la situation de
communication, de leurs cohérences, de la fluidité du texte, de la présence du style de
I'expression propre au scripteur et I'assurance des choix lexicaux et syntaxiques. En ce qui
concerne les stratégies utilisables dans la phase correction, le guide en propose trois : laisser
des marques d’autocorrection pour la vérification lexicale, syntaxique, grammaticale etc. ; le
recours aux manipulations syntaxiques avec l'idée d’'une meilleure compréhension et maitrise
de l'aspect syntaxique de la phrase ; I'application des connaissances du scripteur en ce qui
concerne le fonctionnement de la langue pour corriger le vocabulaire, la syntaxe, la
ponctuation, 'orthographe lexicale et grammaticale. Ensuite, le guide propose cing stratégies
cognitives utilisables pour la phase de publication et diffusion qui sont le choix de mode de
transcription pour la réécriture du texte, la prévision de la mise en page, la vérification de la
lisibilité du texte final, le partage de celui-ci avec le destinataire et le recueille des
commentaires de celui ou ceux-ci. La derniére phase exposée par le guide pour les stratégies
cognitives de I'écriture est celle de la célébration qui comporte deux stratégies utilisables par
les apprenants : la célébration avec les pairs et la célébration des pairs.

Le guide pédagogique du Conseil des ministres de I'éducation du Canada catégorise,
de la méme fagon que les stratégies cognitives, les stratégies métacognitives sous six
phases : la planification, les ébauches, la révision, la correction, la publication et diffusion, la
célébration. Les stratégies métacognitives de la phase de planification selon le guide sont la
fixation d’objectif, la planification de la fagon d’aborder en fonction des objectifs, I'identification
des connaissances et habiletés, I'administration des stratégies s’étant montrées utiles
auparavant et la prévision d’efficacité de stratégie de recherche et d’'organisation d’'idées. La
phase ébauche suivant celle de la planification est composée de trois propositions de
stratégies : I'ajustement du plan, la vérification de l'efficacité des moyens employés pour
assurer la progression et 'enchainement des idées et 'annotation de I'ébauche avec l'idée de
rectification si besoin. Les stratégies utilisables dans la phase de révision selon le guide sont
'adoption d’'un but de révision dans les relectures et I'application des stratégies de révision
appropriée résultant du choix. En ce qui concerne les stratégies utilisables dans la phase de
correction sont semblables avec celles de la phase de révision : I'adoption d’'un but de
correction dans les relectures et 'application des stratégies de correction appropriées résultant
du choix. Quant a la phase de publication et diffusion le guide propose deux stratégies :
I'évaluation de la mise en page et de la forme finale et I'évaluation de mise en forme. Pour la
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derniére phase, celle de la célébration, le guide propose l'usage de trois stratégies
métacognitives de I'écriture : faire le bilan des apprentissages (des points forts et des défis),
discuter les stratégies d’écritures avec le professeur et avec les pairs et témoignage des
expériences de scripteur.

A travers le répertoire des stratégies socio-affectives en situation d’écriture du guide
nous retrouvons cinq catégories : la prise de conscience des émotions, la motivation, la
clarification et la vérification, la coopération et la gestion de I'anxiété.

Les stratégies utilisables selon le guide dans la prise de conscience des émotions sont
I'identification des émotions ressenties a I'égard de la tache d’écriture proposée, I'analyse des
emotions personnelles et la détermination de celles qui révélent au sujet d’écriture, la création
de liens avec la francophonie (nous pensons que cette stratégie est adaptable selon la culture
de l'apprenant) et I'expression de la fagon dont la rédaction de texte affecte le scripteur. La
catégorie motivation proposée par le guide englobe I'adoption d’attitude positive par rapport a
la tAche, I'acceptation de réalisation de la tache malgré l'incertitude, I'identification des raisons
d’efforts du scripteur dans la réalisation de la tache, I'évaluation des chances de succes, la
considération des choix a réaliser pour assurer le bon déroulement de la tache, continuer le
travail jusqu’a la finalisation et la prise de décision dans I'objectif d’augmenter la motivation
par rapport a I'écrit. Une autre catégorie contenant des stratégies proposées pour les
stratégies socio-affectives par le guide est celle de la clarification et la vérification comprenant
la demande de précision a propos de l'objectif et consigne de la tache, |la demande de l'aide
et la vérification de la bonne compréhension de la tdche grace a la demande d’aide des pairs
ou de l'enseignant. Une des deux derniéres catégories mentionnées est celle de la
coopération : la planification du travail d’équipe, la prise de responsabilité personnelle et
coopérative, le partage des idées, des moyens et des ressources, 'ouverture au dialogue
coopératif, et 'encouragement et félicitations des membres d’équipe. La derniére catégorie
est celle de la gestion de I'anxiété. Le guide, dans le cadre de la gestion de I'anxiété propose
cinq stratégies : I'évaluation du degré d’anxiété, I'utilisation de diverses techniques pouvant
réduire I'anxiété, penser aux réussites antérieures, miser sur les points forts et la concentration
sur les chances de succes.

Méthodologie
Design de la Recherche

Dans le cadre de cette étude, nous avons opté pour une approche mixte afin d'atteindre
les objectifs de recherche définis. Plus précisément, notre choix s'est porté sur la recherche-
développement, définie comme ayant « pour objectif premier de développer des outils
matériels ou conceptuels utiles pour agir sur une situation locale donnée » (Loiselle et Harvey,
2007, p. 46). Ce type de recherche englobe I'étude du processus et de I'impact des efforts
spécifiques de conception et de développement pédagogiques, ainsi que la situation ou
quelqu'un exécute des activités de conception, de développement ou d'évaluation
pédagogiques et étudie le processus simultanément, ou encore I'étude du processus global
de conception, de développement et d'évaluation de I'enseignement, ou de composants de
processus particuliers (Richey, Klein et Nelson, 2003, p. 1099).

La recherche-développement de Type 1, qui est 'une des sous-catégorisations,
implique « généralement des situations ou le processus de développement de produit utilisé
dans une situation particuliére est décrit, analysé et le produit final est évalué (...) ; les résultats
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sont généralement spécifiques au contexte et au produit » (Richey, Klein et Nelson, 2003, p.
1102-1103).

Une deuxiéme méthode de recherche que nous utiliserons est le modéle
chronologique. Selon Buyukoéztirk et. al. (2008, p. 208) cette méthode est employée pour
tester les effets d’'une variable sur un groupe en utilisant le méme outil pour les mémes
individus, au moins huit fois, dans I'objectif d’'observer les changements liés a cette variable
chez les individus.

Echantillonnage

Afin d’'observer les apports et les limites de l'utilisation des AC dans I'apprentissage de
'expression écrite dans une classe de FLE, nous avons constitué un échantillon a l'aide de la
méthode d’échantillonnage de convenance. Pour notre recherche, les participants ont été
sélectionnés en fonction de leur choix du cours d'expression écrite, au cours du deuxiéme
semestre de la premiére année de licence du Département Francais Langue Etrangére de la
Faculté de Pédagogie de I'Université Anadolu. La recherche a été réalisée avec au total 12
apprenants. Ceci nous permettra de formuler des conclusions applicables a l'univers
représenté par I'échantillon, caractérisé par des éléments choisis pour leurs propriétés
similaires et leur nature commune (Grawitz, 1986, p. 593).

Outils de Collecte des Données

Pour collecter les données, nous avons utilisé un questionnaire portant sur I'utilisation
des stratégies d'écriture, formulé par le chercheur en se basant sur les stratégies présentées
dans le guide pédagogique du Conseil des ministres de I'Education du Canada (2008) et la
littérature relative et approuvé par trois experts. Ce questionnaire est composé de quatre
parties : avant I'écriture (partie 1) pendant I'écriture (partie 1), aprés I'écriture (partie IIl), et pour
la généralité de la tache (partie IV) totalisant 29 items. L’administration des questionnaires a
été entreprise suite a la réalisation d’une tache d’expression écrite en début de semestre et
une tache d’expression écrite en fin de semestre.

Un autre outil de collecte de donnés a été I'auto-évaluation des apprenants. L’auto-
évaluation étant une notion allant de pair avec la notion d’autonomie, nous avons a chaque fin
de session réalisée avec le support d’'un AC, demandé aux apprenants d’auto-évaluer leurs
productions écrites. Rappelant qu’« une formation de I'apprenant au niveau technique et
psychologique (...) s’avére (...) indispensable » (Benabbes, 2018, p. 42) dans le cadre de lui
faire gagner une autonomie, nous avons vu toute utilité de lui fournir des questions avec
lesquelles il sera apte a s’auto-évaluer par le biais d’'un questionnaire préparé sur les lignes
directrices de la grille de correction de la production écrite DELF B1. L'utilisabilité et le choix
de formulation des questions ont été soumis a 'avis des experts.

Analyse des Données
Les auto-évaluations

Les apprenants se sont, au cours de notre intervention, auto-évalués a huit reprises
aprés chaque tache. L'objectif premier a été d’observer les changements dans la

507



AJESI, 2024; 14(2): 501-523 Dindar, Aydogu

connaissance des critéres de notation de I'expression écrite selon leurs niveaux de langue.
Nous avons, pour pouvoir exposer les changements, transcrit les réponses des apprenants
dans des tableaux en séparant les réponses de chacun. Avec l'idée que par cela, observer
I'évolution de la prise de conscience des critéres d’expression écrite serait plus pratique. Leurs
réponses pouvaient étre oui pour donner une réponse positive, non pour donner une réponse
négative ou jps qui est le sigle de I'affirmation Je n’en suis pas sdr. Les questions étaient les
suivantes : (1) Est-ce que j'ai écrit un texte adéquat au sujet ? 1. Est-ce que j'ai écrit un texte
suffisamment long ? (2) Est-ce que j'ai décrit les faits ? Les événements ? Mes expériences
sur le sujet ? (3) Est- ce que j'ai pu présenter mes sentiments ? Présenter mes réactions ? (4)
Est- ce que jai pu donner mes idées ? (5) Est-ce que j’ai pu relier mes idées ? (6) Est-ce que
jai un texte qui s’enchaine (un texte qui n'est pas formé de phrases isolées) Est-ce que je
donne assez d’informations, d’exemples pour enchainer mon texte ? (7) Est-ce que jai utilisé
assez de mots (le vocabulaire) pour m’exprimer ? (8) Est-ce que je maitrise les mots que jai
utilisés ? (Bonne utilisation) (9) Est-ce que j'ai écrit correctement les mots que jai utilisés ?
(10) Est-ce que jai fait attention aux régles grammaticales et orthographiques ? (11) Est-ce
que j'ai respecté les regles de ponctuation ?

L’apprenant K1 s’est questionné sur de différents critéres presque chaque semaine.
Dans son auto-évaluation pour la premiére tache le questionnement porta sur les questions 2
et 3 : Est-ce que jai écrit un texte suffisamment long ? et Est-ce que j'ai décrit les faits ? Les
événements ? Mes expériences sur le sujet ? Ce questionnement réapparaitra pour la tache
6 et parmi ces deux questions, seule la troisieme restera en place. Il y a donc de grande
chance que l'apprenant avec cette auto-évaluation se rend compte que I'amélioration
principale que demanderait son écrit soit a propos de la description des faits. Les autres
questionnements qui se répétent a différentes reprises ont été relatifs aux questions 7 et 8.
Est-ce que j'ai un texte qui s’enchaine (un texte qui n’est pas formé de phrases isolées) Est-
ce que je donne assez d’informations, d’exemple pour enchainer mon texte ? et Est-ce que jai
utilisé assez de mots (le vocabulaire) pour m’exprimer ? Ce qui nous laisse penser que
'apprenant, en s’auto-évaluant s’est questionné sur la description des faits d’'un cété, mais de
la longueur du texte, de I'enchainement du texte et du lexique de l'autre co6té ; donc des
composantes de bases d’'un texte écrit. Pour conclure sur K1, nous voyons que I'apprenant
s’est aussi interrogé, a de différentes reprises mais pas plus d’'une fois dans 'accomplissement
des taches pour les questions : Est-ce que j'ai écrit un texte adéquat au sujet ? Est-ce que je
maitrise les mots que j’ai utilisés ? (Bonne utilisation) et Est-ce que j’ai fait attention aux régles
grammaticales et orthographiques. Un questionnement donc relatif & un sujet que nous
considérons dans les faits pour un cours d’expression écrite : le sujet de I'expression écrite et
d’autres questionnements relatifs aux composantes de bases : le vocabulaire et la grammaire.

Lorsque nous observons les réponses de K2, nous pouvons voir que les
questionnements se répétant pour quatre taches (sur huit) sont Est-ce que j’ai écrit un texte
suffisamment long ? et Est-ce que j’ai utilisé assez de mots (le vocabulaire) pour m’exprimer
? Nous pouvons voir que ces deux réponses sont liées l'une a l'autre ; I'apprenant s’est
questionné dans la réalisation des taches sur le nombre de mots qu’il/elle a utilisé. Un autre
questionnement (dans trois taches sur huit) fut : Est-ce que j'ai un texte qui s’enchaine (un
texte qui n’est pas formé de phrases isolées) et Est-ce que je donne assez d’informations,
d’exemples pour enchainer mon texte ?; donc sur I'enchainement du texte. Ce qui est
compréhensible dans le cadre ou I'apprenant se questionnant sur la suffisance du nombre de
mots, de la longueur du texte ne peut naturellement pas étre non plus sdr de I'enchainement
des phrases qu'il/elle considére potentiellement insuffisantes. Nous voyons aussi des
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questionnements qui ne se répétent pas a propos de I'adéquation du sujet, la présentation
efficace des sentiments, la présentation des idées, la présence des fautes d’orthographe et de
grammaire. Ce large éventail de questionnement est extrémement positif de notre point de
vue, cela nous prouve a quel point 'apprenant en question peut se rendre compte de ce qui
est attendu de lui grace a cette auto-évaluation qui était censée le guider pour ses écrits.

Pour K3, nous pouvons voir que méme si d’autres questionnements-annexes sont
présents, son questionnement majeur porte sur trois questions : Est-ce que jai écrit un texte
suffisamment long ?; Est-ce que j'ai un texte qui s’enchaine (un texte qui n’est pas formé de
phrases isolées) ; Est-ce que je donne assez d’informations, d’exemples pour enchainer mon
texte ?; Est-ce que jai utilisé assez de mots (le vocabulaire) pour m’exprimer ? Ce
questionnement est extrémement important pour deux raisons, il démontre a celle/celui qui
s’auto-évalue ses points faibles et donne a I'enseignant la piste sur laquelle il/elle devrait
avancer, dans 'objectif de remédier, aux manques auto-proclamés de I'apprenant en question.
L’apprenant, avec ces auto-évaluations nous aide a observer et venir en aide pour ses points
faibles. Par cela, nous voyons clairement la piste & emprunter pour venir en aide a cet
apprenant.

Nous pouvons voir que, selon les réponses de K4, le questionnement commencant sur
quatre critéres avec la réalisation des taches diminua a un questionnement sur trois critéres,
continua sur deux pour aboutir a une confiance totale a propos de la réalisation des taches.
Cette évolution est sGrement celle qui pourrait étre définie d’idéal dans le cadre de la prise de
conscience a propos des critéres d’expression écrite que les apprenants étaient censés en
prendre.

Pour K5, méme si nous voyons que la connaissance des critéres d’expression écrite a
largement évolué tout au long du processus, le questionnement sur les questions 8 et 9 est
(méme s’ils s’effacent pour les taches suivantes) assez persistante vis-a-vis des autres
guestionnements : Est-ce que jai utilisé assez de mots (le vocabulaire) pour m’exprimer ? ;
Est-ce que je maitrise les mots que j’ai utilisés ? (Bonne utilisation). Nous pouvons voir que le
questionnement sur ce critére, relatif au lexique, est un des critéres qui se répétent a plusieurs
reprises pour plusieurs apprenants. Encore une fois, cette donnée pourrait étre bénéfique non
seulement pour I'apprenant, mais aussi pour I'enseignant dans le cadre ou, soit dans le cours
d’expression écrite, soit dans le cours de vocabulaire qui est un des cours obligatoires de la
filiere, la connaissance et I'utilisation lexicale est un sujet demandant a étre suivi attentivement.

Nous pouvons, en partant des réponses données par K6, observer I'importance de
cette auto-évaluation. L’apprenant s’est, pour presque toutes les questions, évalué sur les
critéres. La lecture horizontale du tableau nous a démontré le fait que I'apprenant s’est, pour
de différentes taches, questionné en moyenne sur trois critéres et a pu comprendre
'importance et la nécessité requises de la présence des critéres sur lesquels il/elle s’est
questionné(e).

Selon les réponses données, nous pouvons voir que K7 est en fait un apprenant
demandant une attention spéciale dans le cadre de I'apprentissage de 'expression écrite
puisque celui-ci s’est questionné sur quasiment toutes les questions, les critéres donc, et cela
en répétition sur de différentes taches. Cela nous montre un manque de connaissances
demandant une attention spéciale. Prenons comme exemple, les différentes réponses qu’a
données I'apprenant. A la question 5: Est- ce que jai pu donner mes idées ? I'apprenant
répond négativement seulement pour la sixieme tache. Il se questionne a propos de la
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guestion 7 ; Est-ce que j'ai un texte qui s’enchaine (un texte qui n’est pas formé de phrases
isolées) ; Est-ce que je donne assez d’informations, d’exemple pour enchainer mon texte ?
dans la deuxiéme et la troisieme tache, mais répond négativement pour la quatrieme tache.
Méme si sa réponse sera positive pour les taches suivantes, ce cheminement de raisonnement
nous montre le fait que I'apprenant n'est pas en fait totalement sir, ou ne maitrise pas
totalement les nécessités ou les points importants d’une expression écrite. Notre recherche
portant sur la création et I'application d’'une IA pour un cours d’expression écrite, nous ne
pouvons, nous pencher davantage sur ce manque que nous considérons crucial, mais notons
tout de méme que cette auto-évaluation fut bénéfique pour avoir une vue générale sur ce point-
la de fagon annexe a notre objectif principal dans I'utilisation de ces auto-évaluations.

Selon les réponses données par K8 nous pouvons observer le fait que cet apprenant
ne s’est pas, tout au long du semestre, considéré confiant sur spécialement deux critéres (deux
guestions) : Est-ce que j’ai écrit correctement les mots que j’ai utilisés ? (fautes d’orthographe)
? ; Est-ce que jai fait attention aux régles grammaticales et orthographiques. Selon ces
réponses nous pouvons dire que la prise de conscience de I'importance des composantes
langagiéres (le vocabulaire et la grammaire) se serait installée, méme si elles n'existaient pas,
chez l'apprenant. Les cours de grammaire et de vocabulaire étant des cours a part dans la
Faculté de Pédagogie de I'Université Anadolu, nous ne pouvons, nous pencher davantage sur
les raisons et les précautions qui devraient étre prises sur le sujet, mais pouvons dire, sans
nous répéter, que l'importance de ce critere peut étre considérée prise en compte par
'apprenant. D’ailleurs, nous pouvons aussi observer que le questionnement le plus présent
autre que ceux que nous avons mentionnés plus haut, porte sur les régles de ponctuation.
D’un point de vue général, nous pouvons dire que cet apprenant a pu prendre conscience de
'importance des composantes de bases d’'une expression écrite avec l'utilisation de ces
questions d’auto-évaluation.

Notre commentaire sera assez bref pour K9, soit parce que I'apprenant se considére
compétant dans la connaissance des critéres soit parce qu’il/elle n’avait pas envie de
compléter le questionnaire auto-évaluatif des taches, toutes les réponses sont positives. Nous
serons donc dans limpossibilité de commenter davantage les réponses données par
I'apprenant ne pouvant étre sir de la cause de I'apparition d’'un tel tableau.

Lorsque nous observons les réponses de K10, nous pouvons voir deux réponses
négatives pour la septiéme et la huiti€me tache : Est-ce que j'ai écrit un texte suffisamment
long ? ; Est-ce que jai décrit les faits ? Les événements ? Mes expériences sur le sujet ? La
longueur du texte et la description des faits sont deux critéres qui sont directement liés a la
connaissance lexicale ; comme nous pouvons le voir, la plus forte incertitude de I'apprenant
porte sur les questions 9 et 10 : la maitrise du vocabulaire et de I'orthographe lexicale. Méme
si 'orthographe lexicale a premiére vue ne semble pas étre directement liée a la connaissance
lexicale, il peut facilement empécher Il'utilisation, méme dans le cas de la maitrise lexicale.
L’utilisation de celle-ci par peur de commettre une faute qui enlévera des points pour une
feuille notée. Nous pouvons donc noter que les lacunes en ce qui concerne les compétences
langagiéres des apprenants créent une faussée entre ce qu’il veut et ce qu’il pense pouvoir
ecrire, ce qui sera un résultat annexe pour notre recherche.

Certes, nous pouvons voir que K11, s’est interrogé sur plusieurs critéres et a répondu
négativement a quatre reprises : C’est ce qui nous laisse penser a une exigence d’attention
spéciale sur les connaissances des nécessités d’'une expression écrite. Mais la lecture
horizontale nous laisse commenter les réponses d’'une autre fagon. L’apprenant ayant
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commenceé a se questionner sur sept critéres pour la premiére tache a fini par se questionner
sur cing critéres. Les questionnements ne sont pas focalisés sur certains critéres, mais se sont
etalés sur la généralité des questions avec une répétition similaire pour chaque critére. Nous
pouvons donc dire que 'auto-évaluation a été bénéfique pour K11 puisque I'apprenant ne
donna plus de réponses négatives aprés les deux premiéres taches. Les réponses de K11 ne
se concentrent pas sur des critéres selon lesquels il/elle se sent incompétent(e). Néanmoins
I'apprenant étale son questionnement di au manque de connaissances a propos de critéres
selon lesquelles il/elle est considéré(e) dans le cadre de I'expression écrite. Et méme si le
nombre de questionnements semble assez élevé, la répartition et la non-présence de
réponses négatives aprés la deuxiéme tache nous laisse penser que cet apprenant a de forte
possibilité d’avoir pris conscience des critéres d’évaluation et aura plus d’autonomie a se
considérer en termes d’expression écrite pour ses écrits prochains.

La forme pyramidale des réponses données au questionnaire d’auto-évaluation de
I'apprenant K12 nous laisse penser que son questionnement s’est accentué au fur et a mesure
quillelle réalisa les taches. A premiére vue ce tableau commencant par peu de
questionnement allant vers, plus que le questionnement, a des réponses négatives peut
paraitre négatif ; mais notre analyse sera que juste a l'inverse, I'apprenant en question a pu
se questionner et se rendre compte de ce qu’il n’y arrivait pas en ce qui concerne ses capacités
d’expression écrite et qu'il sera plus habile en écrit sur la base de la connaissance des requis
de celle-ci de fagon autonome avec la possibilité de s’auto-évaluer sur le sujet a présent.

Enquéte par questionnaire sur les stratégies d’écriture

Avec l'enquéte par questionnaire sur les stratégies d’écriture utilisées par les
apprenants et réalisée en début de recherche (relative au devoir d’expression écrite précédant
I'utilisation de I'l|A) et en fin de recherche, I'objectif a été de voir si 'utilisation de I'lA dans
'apprentissage de lI'expression écrite en contexte FLE eut un impact sur l'utilisation des
stratégies d’écriture par les apprenants.

Lorsque nous observons les réponses données par les apprenants pour 'enquéte par
questionnaire finale relative a l'utilisation des stratégies d’écriture de la partie avant I'écriture
NOUS pouvons voir que pour le premier item : J'ai collecté assez d’informations avant d’écrire,
de la premiére partie intitulée avant I'écriture aucun apprenant n’a répondu négativement ; ce
qui n’était pas le cas en début de semestre avec trois réponses négatives. Nous pouvons donc
dire pour cet item que la stratégie de collecte d’'informations, a la suite de ce semestre, s’est
installée chez tous les apprenants. Le deuxiéme item de cette premiére partie était : J'ai réalisé
un remue-méninge et j'ai noté mes idées. Une légere augmentation dans l'utilisation de cette
stratégie se manifeste lorsque nous observons les réponses au questionnaire final : deux
apprenants déclarent ne pas faire de remue-méninge dans ce questionnaire final alors que le
nombre était de trois pour le questionnaire initial. Le troisiéme item de cette méme partie était :
J’ai fait un choix entre les idées que jai trouvées / notées. Nous revoyons encore une fois
deux réponses négatives données par les mémes apprenants qui avaient répondu
négativement a la question précédente (K7 et K8) ce qui peut étre expliqué soit par le fait que
ces deux apprenants en question soient assez confiants sur le sujet précis pour pouvoir
commencer a écrire sans nécessité d'utilisation de cette stratégie, soit par le fait qu’ils
n’avaient pas assez d’idées sur le sujet précis pour pouvoir en éliminer certaines. Le quatriéme
item était : J'ai fait un plan. Un seul apprenant a répondu négativement a cet item pour le
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questionnaire final contre cing qui avaient répondu négativement pour le questionnaire initial ;
ce qui nous montre a quel point l'utilisation des AC a été bénéfique pour faire gagner cette
stratégie aux apprenants. L’item suivant de la méme partie avant I'écriture était : J'ai tenu
compte du plan que jai fait. Le méme apprenant ayant répondu négativement a [item
précédent, naturellement, a répondu de la méme facon pour cet item. Ce qui nous démontre
d’ailleurs la fiabilité des réponses des apprenants au questionnaire. Evidemment, I'objectif
serait que chaque apprenant ait conscience de I'importance de l'utilisation de cette stratégie
qui va de pair avec celle de l'item précédent : la réalisation et la prise en compte d’'un plan
mais le nombre de diminutions de réponse négative en fin de semestre est extrémement
important. L’item suivant était : J'étais conscient de ce que je peux ou je ne peux pas écrire a
propos du sujet. Les réponses pour cet item n’ont pas changé, elles étaient toutes positives,
elles le sont encore une fois ; ni une sous-estimation ni une surestimation de ce que peuvent
écrire les apprenants ne sont en question. Le dernier item de cette partie était : J'ai utilisé
certaines stratégies pour réaliser une recherche efficace. Nous voyons une diminution de
réponses négatives par rapport au questionnaire initial, de six apprenants ayant répondu
négativement le nombre baisse a trois. Ce qui nous montre a quel point l'utilisation des AC a
changé I'estimation des apprenants envers leur stratégie de recherche méme si nous nous y
attendions a un plus fort changement en ce qui concerne I'utilisation de cette stratégie en début
de recherche.

Pour résumer cette premiére partie, nous pouvons donc observer plusieurs
changements en ce qui concerne les stratégies d’écriture qui peuvent étre utilisées avant de
commencer a écrire avec l'utilisation des AC pendant le semestre.

La partie suivante pendant I'écriture était composée de cinq items. Le premier item de
cette partie était : J'ai fait attention a I'enchainement de mes idées. Nous pouvons voir que
tous les apprenants ont répondu positivement a cet item au questionnaire final alors que deux
d’entre eux avaient répondu négativement a cet item au questionnaire initial. L’item suivant
était : J'ai fait attention a la cohérence de mon texte. Les douze apprenants ont répondu
positivement a cet item que ce soit pour le questionnaire initial ou pour le questionnaire final ;
ce qui ne laisse pas de doute sur leur confiance a ce sujet. L’item suivant était : J'ai fait des
choix de mots pour choisir le plus convenable. Presque tous les apprenants ont répondu
positivement a I'item, ce qui ne laisse pas de doute sur leur confiance dans le choix lexical de
leurs écrits. Seul un apprenant ayant répondu positivement au questionnaire initial a répondu
négativement pour le questionnaire final. Nous lisons ce changement di a la confiance sur le
choix lexical ne laissant plus de doute sur le choix pour cet apprenant. L’item suivant de cette
partie intitulée pendant I'écriture était : J'ai fait attention a la structure de mon texte. Nous
pouvons voir que pour le questionnaire initial un seul apprenant a répondu négativement a cet
item. Ce méme apprenant était 'un des trois apprenants qui avait répondu négativement aux
items : J’ai fait un plan et J'ai tenu compte du plan que j’ai fait dans la partie précédente. Ce
qui est compréhensible dans ce cas puisque la structure d’un texte est, en grande partie, liée
a la construction du plan. Cependant, nous pouvons observer le changement chez cet
apprenant a la fin du semestre avec l'utilisation des AC puisque dans le questionnaire final
nous ne retrouvons aucune réponse négative de la part d’aucun apprenant a cet item. Le
dernier item de cette partie était : J'ai ajusté mon plan lors de ma rédaction quand j'en avais
besoin. A cet item six apprenants sur douze avaient répondu négativement au questionnaire
initial, ce qui nous laissa penser qu'une certaine insécurité dans I'adaptation selon les
circonstances était présente. Quant aux réponses du questionnaire final, nous voyons une
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baisse dans cette insécurité puisque le nombre des réponses négatives baisse a deux sur
douze apprenants.

Pour résumer cette partie, nous pouvons dire que la hausse la plus importante de cette
partie a la suite de I'utilisation des AC porte sur les stratégies relatives au plan d’écriture.

La partie suivante intitulée aprés I'écriture est composée de neuf items. Le premier item
de cette partie était : J'ai relu mon texte pour contrdler la fluidité de mon texte, mes choix
lexicaux, etc. Parmi les douze apprenants seulement un seul avait répondu négativement au
guestionnaire initial, cette stratégie, donc, était 'une des stratégies utilisées par la majorité des
apprenants. Nous voyons aussi que le seul apprenant n’étant pas confiant dans l'utilisation de
cette stratégie a répondu positivement au questionnaire final pour cette stratégie. L’item
suivant était : J'ai vérifié la cohérence de mes idées. A cet item tous les apprenants ont
répondu positivement que ce soit pour le questionnaire initial ou pour le questionnaire final.
Ce qui est intéressant a ce point serait de voir que méme l'apprenant qui avait répondu
négativement a l'item précédent dans le questionnaire initial répondit positivement a celui-ci ;
ce qui nous laisse penser que la stratégie de vérification des idées n’a pas le méme sens pour
chaque apprenant : Pour certains, ce serait une stratégie de vérification suivant la transcription
des idées, pour d’autres un moyen de vérification post-écriture. Cependant, comme nous
'avons déja mentionné, toutes les réponses changent en réponse positive au questionnaire
final en ce qui concerne cette stratégie. L’item suivant de cette partie était : J'ai réalisé une
vérification de la fluidité de mon texte. Deux apprenants ont répondu négativement a cet item
au gquestionnaire initial, contre un seul dans le questionnaire final, ce qui nous améne a dire
que le contréle de la fluidité du texte est aussi I'une des stratégies qui a été utilisée davantage
a la suite de I'utilisation des AC pendant le semestre. L’item suivant était : J'ai vérifié mes
choix lexicaux et syntaxiques. Avec la présence de trois apprenants, que ce soit pour le
questionnaire initial ou le questionnaire final, ayant répondu négativement a cet item nous
pouvons dire que méme si la majorité des apprenants se servent de cette stratégie (la fluidité)
directement liée a la lisibilité d’un écrit reste 'une des stratégies dont certains apprenants
laissent au deuxiéme plan. Un autre item de cette partie intitulée aprés I'écriture était : J'ai fait
un choix de correction lors de la relecture du texte (le vocabulaire, la grammaire, etc.). Contre
un apprenant ayant répondu négativement a cet item dans le questionnaire initial, nous voyons
trois qui ont répondu négativement dans le questionnaire final. Ce qui va de pair avec les
réponses données a l'item précédent. La vérification des choix lexicaux et syntaxiques et la
correction sont des stratégies assez importantes pour lesquelles 'AC a été insuffisant pour
remédier a la non-utilisation ou l'utilisation insuffisante.

L’item suivant était: J'ai laissé des marques d’autocorrection pour le lexique, la
grammaire, la syntaxe, etc. Juste la moitié, six apprenants, avaient répondu négativement a
cet item dans le questionnaire initial. Ce qui est tout de méme compréhensible, car les
apprenants en question, dans leurs passés d’apprentissage de langue étrangére, sont
davantage habitués a des marques de correction provenant de leurs professeurs et n'ont, si
ce n’est par leurs propres efforts, réalisé d’autocorrection jusqu’a lors. Nous pouvons voir que
le nombre baisse avec le questionnaire final. L'item suivant de cette méme partie était : Jai
corrigé les fautes relatives au vocabulaire, a la grammaire, a la ponctuation, etc. Seul un des
apprenants avait répondu négativement a cet item pour le questionnaire initial contre deux
dans le questionnaire final. Nous lisons cette baisse par la confiance en soi des apprenants
en ce qui concerne le vocabulaire, la grammaire et la ponctuation en fin de semestre. L’avant
dernier item de cette partie était : J'ai évalué ma mise en page et la forme finale de mon texte.
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Deux apprenants avaient répondu négativement a cet item dans le questionnaire initial contre
un apprenant dans le questionnaire final. Donc, la mise en page était I'une des stratégies
utilisées par la majorité des apprenants que ce soit avant ou aprés Il'utilisation des AC. Le
dernier item de cette partie était : J'ai fait un bilan de mes points forts et faibles aprés avoir
ecrit/relu mon texte. Cette fois-ci nous voyons que la majorité des apprenants, sept sur douze
ont répondu négativement a l'item au questionnaire initial. Ce dernier item, relatif a I'auto-
évaluation, est d’avantage important, car cet item, directement lié a I'auto-évaluation est celui
que le plus d’apprenants avait répondu négativement. Ici, nous pouvons clairement voir
I'apport de I'utilisation des AC dans I'autonomie des apprenants, car nous voyons une baisse
importante dans le questionnaire final. Méme si le nombre d’apprenants ayant répondu
négativement reste assez important, trois apprenants sur douze, une baisse de plus de 50%
dans le taux de réponses négatives ; celui-ci est assez important dans I'exposition de la
relation de l'utilisation des stratégies d’écriture et I'utilisation des AC.

La partie suivante intitulée pour la généralité de la tache était composée de huit items.
Le premier item était : J'ai identifié mes émotions personnelles & propos du sujet d’écriture. A
cet item lié a I'aspect psychoaffectif, quatre apprenants avaient répondu négativement dans le
questionnaire initial, ce qui était un nombre assez élevé. Cependant nous voyons une baisse
de 50% avec deux réponses négatives pour le questionnaire final. L’item suivant était : Jai
réalisé la tache méme si j'étais incertain(e) si je pouvais la réaliser / terminer. A cet item, cinq
apprenants sur douze avaient répondu négativement pour le questionnaire initial. L’incertitude
était donc un probléme pour presque la moitié des apprenants. Ici, nous voyons une baisse
spectaculaire puisqu’aucun apprenant n’a répondu négativement a cet item dans le
questionnaire final. L’item suivant était: Jai trouvé des moyens pour augmenter ma
motivation. Neuf réponses sur douze étaient négatives dans le questionnaire initial ce qui est
un nombre assez élevé. Cependant, avec le questionnaire final, nous voyons, comme nous
'avons exposé tout au long de l'analyse dans les parties relatives, une augmentation de
motivation avec ['utilisation des AC. Le nombre d’apprenants n’arrivant pas a trouver des
moyens pour augmenter leur motivation diminue de neuf a trois. Ce qui est pour nous un chiffre
satisfaisant dans les conditions en question. L’item suivant de cette partie était : (Si vous avez
eu des doutes) J’'ai demandé des précisions a mon professeur ou a un(e) de mes camarades
de classe des clarifications a propos de la consigne de la tache. Dans le questionnaire initial,
quatre apprenants ont affirmé ne pas avoir de doutes, cinqg réponses étaient négatives contre
trois positives. Les cinq réponses négatives peuvent étre lues de deux fagons : Soit par le fait
que le semestre pendant lequel nous avons réalisé la recherche n’est que le premier semestre
et que les apprenants ne se connaissent pas assez peut étre la raison de la non utilisation de
cette stratégie d’entre-aides ; soit par le fait que plus de la moitié des apprenants viennent de
faire connaissance de leur professeur de cours, du chercheur peut pour certain étre une raison
d’abstention de conversation directe avec le professeur. Quant aux réponses données pour le
questionnaire final nous revoyons quatre réponses négatives et deux réponses je n’ai pas eu
de doutes. Nous pouvons donc voir que ces stratégies, quelle que soit leur cause, ne figurent
pas parmi les stratégies aisément utilisées par les apprenants avant ou aprés l'utilisation des
AC dans le cours d’expression écrite. L’item suivant de cette derniére partie était : Si c’était le
cas, j'ai aidé mes camarades de classe dans la réalisation de leur tdche. Dans le questionnaire
initial, cinqg des douze apprenants ont répondu ce n’était pas le cas, quatre ont répondu
négativement et trois positivement. Nous retrouvons trois réponses négatives et trois ce n’était
pas le cas dans le questionnaire final. Certes une certaine augmentation en ce qui concerne
I'entre-aide est présente, mais la stratégie de demande d’aide ou d’entre-aide reste tout de
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méme une stratégie peu utilisée par les apprenants que ce soit avant ou aprés
I'expérimentation. L’item suivant était : J'ai été conscient(e) de mes réussites antérieures. En
comparant les réponses données au questionnaire initial dans lequel nous retrouvons des
réponses négatives de la part de la majorité des apprenants (sept sur douze) contre une seule
réponse négative dans le questionnaire final ; nous pouvons aisément dire que la prise de
conscience des réussites antérieures qui a de fortes chances d’avoir des effets sur la
motivation générale de I'apprenant envers la tdche ou envers le cours est en forte
augmentation avec I'utilisation de L’IA en cours d’expression écrite. L’item suivant était : Jai
utilisé des techniques pour réduire mon anxiété. Lorsque nous observons les réponses
données au questionnaire initial ; méme si la majorité des apprenants ne s’estimérent pas
anxieux/ses (sept apprenants se déclarent ne pas étre anxieux/ses), les cinq apprenants ayant
répondu négativement a cet item nous montrent clairement que l'anxiété est I'un des
problémes restant a traiter lors du début d’'un cours d’expression écrite. Ce qui est aussi
intéressant serait qu’aucun des apprenants n'ait répondu positivement a cet item dans le
guestionnaire initial ; soit ils se sont déclarés étre non anxieux/ses soit ne pas avoir utilisé de
technique pour réduire leurs anxiétés. Quant aux réponses apportées au questionnaire final,
nous voyons que K1, K9 et K10 qui se déclarant ne pas étre anxieux(ses) dans le
guestionnaire initial, déclarent ne pas utiliser de techniques pour réduire leurs anxiétés dans
le questionnaire final. Alors que les réponses de K3 et K12 sont négatives dans le
guestionnaire initial et final, nous voyons un changement de leurs réponses de : J'ai utilisé des
techniques pour réduire mon anxiété a la réponse négative non. Ce qui nous laisse penser
que l'anxiété pouvant étre lue de plusieurs fagons reste tout de méme une des stratégies
demandant plus d’attention dans I'apprentissage des stratégies a employer dans la réduction
de celle-ci. Et cela nous montre que méme si la grande majorité des apprenants déclarérent
étre moins anxieux/ses avec l'utilisation des AC dans les parties relatives, nous pouvons voir
que l'enseignement des stratégies relatives a la réduction de l'anxiété n'a pas été
suffisamment pris en compte ou n’'a pas été assez effectif dans notre intervention. Le dernier
item de cette partie et de ce questionnaire était : Je me suis concentré(e) sur mes chances de
succés. La majorité des apprenants (neuf sur douze) déclaraient se concentrer sur leurs
chances de succés dans le questionnaire initial. La présence de trois apprenants ayant
répondu négativement a cet item nous semblait assez élevée puisque cette attitude
psychoaffective est 'une directement liée a I'estime de soi, non seulement pour les cours
d’expression écrite mais aussi pour I'apprentissage du FLE dans sa généralité. La baisse du
nombre d’apprenants ayant répondu négativement dans le questionnaire final est d’ailleurs
marquante ; seul un apprenant a répondu négativement a cet item dans le questionnaire final,
ce qui nous laisse penser que l'utilisation des AC eut des effets positifs sur l'utilisation de cette
stratégie.

Pour résumer cette derniére partie nous pouvons dire que I'utilisation des AC en classe
d’expression écrite a eu des effets importants sur l'utilisation de certaines stratégies relatives
a la généralité de la tache, mais en eut moindre pour certaines.

Pour pouvoir avoir une vue générale nous avons mis sous forme de tableau les
réponses initiales et finales des apprenants en ce qui concerne les stratégies d’écriture qu’ils
ont utilisées pour I'expression écrite, qui leur était assignée dans I'objectif de pouvoir observer
les changements d'utilisation des stratégies en question avant le cours basé sur 'AC et aprés
celui-ci donc au début du semestre et en fin de semestre.
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La premiére note représente les réponses de I'apprenant au questionnaire initial, la
deuxiéme au questionnaire final. Les abréviations sont les suivantes : AE : Avant I'écriture ;
PE : Pendant I'écriture ; ApE : Apres 'écriture ; GT : Pour la généralité de la tache ; RP :
Réponses positives ; RN : Réponses négatives ; CPC : Ce n’était pas le cas / je n’étais pas...
etc.

Tableau 1

Comparaison des réponses des apprenants aux enquétes par questionnaire initial et final sur les
stratégies d’écriture utilisées
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A propos de Iutilisation des stratégies d’écriture en comparaison des réponses
données au questionnaire initial et au questionnaire final dans chaque partie nous observons
une hausse dans la moyenne des réponses positives et une baisse dans la moyenne des
réponses négatives ou des réponses exprimant une incertitude par rapport a I'utilisation des
stratégies en question. Pour les réponses positives données en ce qui concerne les stratégies
d’écriture parmi lesquelles qui peuvent étre utilisées avant de commencer I'écriture, nous
voyons une hausse dans la moyenne des réponses positives de 5,1 a 6,2. Nous voyons aussi
une baisse dans les réponses négatives en moyenne de 2,8 a 0,8. Méme si la hausse des
réponses positives n’est pas trés importante, la baisse des réponses négatives est assez
importante pour dire que l'utilisation des AC eut un effet remarquable dans le cadre de
I'utilisation des stratégies d’écriture concernant la préparation a I'écriture.

Le méme tableau se dresse devant nous pour les stratégies d’écriture qui peuvent étre
utilisées pendant I'écrit. Une hausse des réponses positives de 4,3 a 4,8 entre le questionnaire
initial et le questionnaire final et une baisse de 0,8 a 0,3 pour les réponses négatives. Méme
si le changement est cette fois-ci moins important, un changement est clairement présent.

516



AJESI, 2024; 14(2): 501-523 Dindar, Aydogu

En ce qui concerne les stratégies d’écriture utilisables aprés avoir écrit, le changement,
encore une fois n'est pas spectaculaire, mais assez important pour dire qu’'un changement
d’utilisation de ces stratégies en question s’est réalisé a la suite de l'utilisation des AC. Une
hausse de 7,1 a 7,6 des réponses positives et une baisse de 1,8 a 1,3 de moyenne des
réponses données par les apprenants entre le questionnaire initial et le questionnaire final sont
donc assez considérables dans ce sens-la.

La derniére partie des questionnaires initial et final pour la généralité de la tache cette
fois-ci est le témoin du changement que nous pouvons qualifier de spectaculaire. Les réponses
positives ont haussé de 3,2 de moyenne a 6,2 de moyenne ; les réponses négatives ont
diminué de 4,3 de moyenne a 1,5 de moyenne ; les incertitudes relatives a I'utilisation des
stratégies ont diminué de 1,3 a 0,4 de moyenne. Nous pouvons donc aisément dire qu’en ce
qui concerne les stratégies inscrites dans la partie pour la généralité de la tache, I'utilisation,
l'inclusion des AC dans les cours d’expression écrite eurent un effet extrémement important :
d'une part la moyenne des réponses positives ont doublé et les réponses négatives ne
représentent plus qu’un tiers des réponses négatives données au questionnaire initial, mais
d’autre part I'incertitude de I'utilisation ou la non-connaissance des stratégies en question en
d’autres termes s’est quasiment effacée des réponses.

En résumé et pour conclure cette partie, nous pouvons dire que I'utilisation des AC eut
un effet important dans l'utilisation des stratégies d’écriture par les apprenants que ce soit
avant, pendant ou aprés I'écriture malgré la présence de certains points qui devraient étre
révisés pour des utilisations futures.

Conclusion, Discussion et Propositions

En ce qui concerne I'expression écrite des apprenants, nous avons, a travers deux
outils de collecte de données, observé chez les apprenants les changements liés aux effets
de I'utilisation de I'lA dans les cours d’expression écrite : les auto-évaluations via lesquelles
nous avons pu observer les changements dans la connaissance des critéres selon lesquels
les productions des apprenants ont été notées et les enquétes par questionnaires sur les
stratégies qui nous ont permis d’observer les changements relatifs a I'utilisation des stratégies
d’écriture par les apprenants suite a l'utilisation de I'lA dans I'apprentissage de I'expression
écrite.

Pour l'utilisation des stratégies d’écriture, nous voyons que les réponses positives
données en ce qui concerne les stratégies d’écriture concernant celles qui peuvent étre
utilisées avant de commencer I'écriture, nous voyons une hausse dans la moyenne des
réponses positives. La baisse des réponses négatives est assez importante pour dire que
I'utilisation des AC eut un effet positif et important dans le cadre de l'utilisation des stratégies
d’écriture concernant la préparation a I'écriture. Pour les stratégies d’écriture qui peuvent étre
utilisées pendant I'écrit, méme si le changement est cette fois-ci moins important, il est
clairement observable. De méme, en ce qui concerne les stratégies d’écriture utilisables aprés
avoir écrit, le changement est assez important pour dire qu’'un changement d'utilisation de ces
stratégies en question s’est réalisé a la suite de Il'utilisation des AC. Cela dit, en ce qui
concerne les stratégies inscrites dans la partie pour la généralité de la tache I'utilisation et
l'inclusion des AC dans les cours d’expression écrite eurent un effet extrémement important.
D’une part, la moyenne des réponses positives a doublé et les réponses négatives ne
représentent plus qu’un tiers des réponses négatives données au questionnaire initial, mais
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I'incertitude de I'utilisation ou la non-connaissance des stratégies en question s’est quasiment
effacée des réponses. Nous donc pouvons dire que lutilisation des AC eut un effet
remarquable dans l'utilisation des stratégies d’écriture par les apprenants que ce soit avant,
pendant ou aprés I'écriture malgré la présence de certains points qui devraient étre révisés
pour des utilisations futures.

En ce qui concerne les auto-évaluations des apprenants, nous pouvons dire que
certains des apprenants, tel que nous l'avons exposé dans la partie relative, se sont
questionnés sur de différentes questions pour, en généralité, se rendre compte des manques
de leurs écrits. Que cette auto-évaluation composée de la simple transformation des critéres
de la grille de DELF en question fermée, grille d’annotation selon laquelle leur examen final
allait étre annoté en fin de semestre et a laquelle ils devaient a chaque fin de tache y répondre,
eut des effets positifs dans la prise en compte des critéres en question. Ces critéres étaient
en fait intégrés dans les consignes de I’AC. Nous avons par ce biais vu que I'appropriation des
critéres en question est plus que possible, bénéfique avec la mise en place des AC dans ce
cadre précis.

Un de nos résultats était relatif a la possibilité d’utilisation des AC de facon efficace a
distance. Certains apprenants, qui n’étaient pas présents physiquement en cours, ont
demandé des questions via un service de messagerie a leurs camarades de classe et au
chercheur ; ce qui nous démontre la possibilité d'utilisation a distance de I'AC en cas de
besoin. Nous pouvons voir que cette possibilité est aussi exprimée par Heller et al. (2005)
dans leur recherche intitulée Freudbot: An investigation of chatbot technology in distance
education ou ils précisent que « les applications de la technologie des Chatbots par des
personnes célebres peuvent étre prometteuses en tant qu'outil d'enseignement et
d'apprentissage dans I'enseignement a distance et en ligne » (ibid. p. 3913). Méme si notre
recherche ne se limita pas a un enseignement a distance, elle s’est aussi montrée efficace sur
le sujet lors des absences des étudiants en classe pendant le semestre.

Nous avons aussi constaté, selon les résultats de notre recherche, que I'utilisation des
AC eut un effet important dans l'utilisation des stratégies d’écriture par les apprenants que ce
soit avant, pendant ou aprés I'écriture malgré la présence de certains points qui devraient étre
révisés pour des utilisations futures : ce qui est aussi mentionné par Shawar (2017) qui
considére que l'utilisation de Chatbot serait utile dans l'acquisition des compétences en
écriture.

Limites et Perspectives Futures

Notre recherche était limitée sous plusieurs aspects. Il serait donc nécessaire que le
chercheur en rappelle les limitations pour les futures recherches. Avant tout, notre recherche
était limitée au niveau B1+. Nous devrons aussi préciser qu'un plus grand nombre
d’apprenants, donc de participants a 'intervention pourrait nous donner la possibilité de vérifier
les résultats obtenus de cette recherche. Pour finir nous devrons rappeler que cette recherche
a été effectuée avec des apprenants turcophones, vu que l'utilisation de la technologie est
susceptible de varier selon les pays/les cultures pour de différentes raisons telles que la culture
relative, les moyens, 'accés a lInternet, I'attitude des enseignants/apprenants envers la
technologie, etc., il serait bénéfique de voir les résultats dans de différentes cultures, de
différents pays.
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Extended Abstract

Conversational agents (CAs), virtual assistants that interact through textual exchanges,
have emerged as transformative tools in online learning. While their applications in marketing
have been well-documented, their integration within language education has garnered
significant attention. Existing research suggests that CAs can be efficacious in language
learning, but their effectiveness hinges on learner autonomy and rigorous instructional
guidance. A notable gap in the literature lies in the paucity of investigations into the application
of CAs within the domain of French as a Foreign Language (FFL) instruction, particularly in the
area of written expression. Addressing this lacuna, this study aims to scrutinize the impact of
CAs on FFL written expression through the development and implementation of eight CAs
based on decision tree logic.

Employing a mixed-methods approach, the study encompasses developmental
research, a chronological model, and a convenience sampling strategy. Data collection tools
include questionnaires on writing strategies and learner self-assessment. This comprehensive
approach seeks to elucidate avenues for the seamless integration of CAs into FFL learning,
thereby contributing to a nuanced understanding of technology utilization in linguistic
education.

The findings of this study are expected to provide valuable insights into the potential of
CAs to enhance FFL written expression skills. Furthermore, the study's methodological
framework offers a template for future research investigating the integration of CAs in language
education.

Throughout the intervention, learners conducted self-evaluations eight times, following each
task. The primary aim was to observe changes in their understanding of written expression
criteria, taking into account their language proficiency. One learner, K1, consistently
questioned different criteria, demonstrating a focus on both content and fundamental
components like text length and coherence. K2 persistently expressed concerns about text
length and coherence. K3's primary focus was on text length, coherence, and vocabulary use.
K4 exhibited an ideal progression in self-confidence, gradually narrowing the questioning
scope over tasks. K5 consistently queried vocabulary use and mastery. K6 highlighted the
importance of self-evaluation, consistently probing multiple criteria each time. K7, requiring
specialized attention, questioned almost all criteria across tasks, indicating a need for targeted
support. K8, despite making progress, remained less confident in spelling and grammar. K9
consistently responded positively, while K10's uncertainty centered on vocabulary mastery.
K11, initially questioning multiple criteria, gradually focused on fewer, implying increasing
awareness.

An additional questionnaire on writing strategies revealed shifts in learners'
approaches. Notably, learners increasingly adopted pre-writing strategies such as information
gathering, brainstorming, and planning. During writing, attention to coherence and word choice
gained prominence. Post-writing, strategies such as self-correction and evaluation of strengths
and weaknesses improved, emphasizing the positive impact of integrating Al tools into the
learning process. An analysis of writing strategy use between the initial and final
questionnaires reveals a significant shift towards the adoption of effective strategies. This is
evident in the increase in positive responses and the corresponding decrease in negative
responses or expressions of uncertainty regarding the use of these strategies. Pre-writing
strategies, in particular, demonstrate a notable improvement. The average positive response
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rate increased from 5.1 to 6.2, while the average negative response rate dropped from 2.8 to
0.8. This suggests that CAs has a positive impact on learners' pre-writing habits, encouraging
them to engage in activities such as information gathering, brainstorming, and planning before
writing. Similar trends are observed in strategies employed during the writing process. The
average positive response rate rose from 4.3 to 4.8, and the average negative response rate
decreased from 0.8 to 0.3. These findings indicate that CAs has a beneficial effect on learners'
writing process, promoting strategies such as maintaining coherence, selecting appropriate
vocabulary, and revising and editing their work. Post-writing strategies, while not exhibiting
dramatic changes, also show a positive shift. The average positive response rate increased
from 7.1 to 7.6, and the average negative response rate decreased from 1.8 to 1.3. These
results suggest that CAs encourages learners to engage in post-writing strategies such as self-
correction, identifying strengths and weaknesses, and reflecting on their writing. The most
remarkable transformation occurs in the overall task section. Positive responses surged from
an average of 3.2 to 6.2, negatives plummeted from 4.3 to 1.5, and uncertainties dwindled
from 1.3 to 0.4. This shift underscores the profound impact of CAs on strategy utilization. The
inclusion of CAs in writing courses not only doubles the rate of positive responses but also
reduces negative responses to a third of their initial levels and virtually eliminates uncertainties.

This study investigated the impact of Al integration on writing skills and strategies by
employing two data collection tools: self-evaluations and questionnaires. Self-evaluations,
structured around DELF criteria embedded in Al prompts, revealed important shifts in students'
understanding of evaluation criteria. Questionnaires highlighted a noticeable increase in
positive responses associated with writing strategies, particularly in pre-writing preparation and
post-writing reflection. While changes during writing were less pronounced, they remained
discernible. The study also explored the potential of remote Al utilization. Absent students
effectively sought assistance via messaging. This suggests that Al tools can effectively support
learners in both in-person and remote settings.
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In order for society to be more just and democratic, it is important for individuals to be aware of
the social issues that surround them and to know how they interact with and respond to the problems
they create. Today, many social issues such as the environment, climate crisis, human rights,
discrimination, equality and stereotypes are addressed by artists to raise awareness. These issues can
help students develop an understanding of society and the environment in visual arts education. In this
study, two teaching activities were designed by adopting an issues-based art education approach.
Based on these activities, it was aimed to examine how visual arts pre-service teachers perceive social
issues and how they reflect them in their artistic practices. A total of 10 pre-service teachers studying at
the 2nd grade level in the Art Education program at a state university in Turkey participated in this study
in which the art-based research method was adopted. In this study, data were collected through artistic
works, worksheets and semi-structured interviews and analyzed through inductive analysis. As a result
of the data analysis, the findings were discussed under two main themes: the inquiries and comments
made during the process and the evaluations made on the whole process. According to the findings of
the study, it was seen that the pre-service teachers gained a different perspective by questioning the
works of art, were willing to empathize with those who were different from themselves, and emphasized
that art is fed by society and therefore every issue concerning the society should be addressed in visual
arts courses.
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Oz

Toplumun daha adil ve demokratik olabilmesi igin bireylerin kendilerini ¢evreleyen toplumsal
konulara yonelik farkindalik kazanmalari ve bu konularla nasil etkilesimde bulunduklari ve bunlarin
dogurdugu sorunlara nasil tepki vereceklerini bilmeleri 6nemlidir. Cevre, iklim krizi, insan haklari,
ayrimcilik, esitlik ve kalip yargilar gibi pek ¢ok konu, toplumsal farkindalik yaratmak igin ginimiz
sanatgilari tarafindan ele alinmaktadir. Bu konular gorsel sanatlar egitiminde 6grencilerin topluma ve
cevreye iliskin anlayis gelistirmelerine yardimci olabilir. Bu arastirmada konu odakli sanat egitimi
yaklasimi benimsenerek iki toplumsal konuyu ele alan 6grenme etkinligi tasarlanmistir. Bu etkinliklerden
yola ¢ikarak goérsel sanatlar 6gretmen adaylarinin toplumsal konulari nasil algiladiklarini ve sanatsal
uygulamalarina nasil yansittiklarini incelemek amaclanmistir. Sanat temelli arastirma ydnteminin
benimsendigi bu arastirmaya Tirkiye'deki bir devlet liniversitesinde Resim-is Ogretmenligi programinda
2. sinif duzeyinde 6grenim goéren toplam 10 goérsel sanatlar 6gretmen aday katiimigtir. Veriler; sanatsal
calismalar, galisma yapraklari ve yari yapilandirilmig gérisme yoluyla toplanmis; timevarimci analiz
yoluyla ¢ézimlenmistir. Veri analizi sonucunda ulasilan bulgular; suregte yapilan sorgulamalar ve
yorumlar ve tim stirece dair yapilan degerlendirmeler olmak Uizere iki ana tema Uzerinden agiklanmistir.
Arastirmanin sonucuna goére; 6gretmen adaylarinin sanat eserlerini sorgulayarak farkli bakis agisi
kazandiklari, kendisinden farkl olanla empati kurmada istekli olduklari, sanatin toplumdan beslendigini
ve bu nedenle toplumu ilgilendiren her konunun goérsel sanatlar derslerinde ele alinmasinin gerekliligini
vurguladiklari géralmastar.
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Giris

Toplum, insanlarin biraraya gelerek aralarindaki iligkiler dogrultusunda paylastiklari
degerler ve olusturduklari davranis bigimleriyle sekillenir. Bu sdrecte insan, toplumu; toplum
da insani etkiler. Bu karsilikh etkilesim; kultdr, din, ekonomik yasam ve sanat gibi alanlari da
etkisi altina alir (Ozcan, 2021). “Sanat, toplumsal dedisimlerden etkilendigi gibi, toplumsal
degisimlere yol agacak bir glice sahiptir” (Turkcan, 2020, s.12). Elliott, Silverman ve Bowman’a
(2016) gore sanat, tiim diinyada insanlik adina olumlu bir déniisiim yaratabilir. insanlar sanat
araciligiyla hayati 6grenme firsati elde ederler. Albakri (2020) sanatin, toplumsal sorunlara
yanit verme, bu sorunlar hakkinda yeni yollarla disinmeye baslama ve bunlara iligkin
¢6zUmler dretmeye yardimci oldugunu ifade eder. GUnimuizde pek ¢ok cagdas sanatgl;
bilgilendirme, sorgulama, harekete gecirme ve toplumsal dedisimi tesvik etme amaciyla eserler
ureterek (Dewhurst, 2011) toplumlar sekillendiren geleneklere, inanclara ve degerlere iliskin
sorgulama slrecine girer (Powell ve Serriere, 2013). Cevre, kentsel donlsum, ayrimcilik,
esitlik, insan haklari, kadina siddet ve etnik sorunlar gibi bugtin pek ¢ok Ulkenin ortak sorunu
olan konular sanatgilar tarafindan farkindalik yaratmak amaciyla ele alinir (Mamur, 2019). Tim
bu toplumsal icerikli konular sanat derslerinde 6grencilerin topluma ve gevreye iliskin anlayis
gelistirmelerine de yardimci olabilir.

Sanat egitiminde toplumsal uygulamalara yer vermek, sanat egitimcilerine ve
ogrencilerine dinyayr kendi goézlemleriyle algilamasina ve baskasinin bakis acisiyla
kesfetmesine firsat verir. Ayrica 6grenciler daha blyulk ve anlamli kiiresel sorunlar zerine
elestirel ve yaratici dislinme yoluyla farkli sanatsal uygulama becerileri geligtirir. Toplumsal,
ekonomik ve ekolojik alanlarda strdurulebilirligin yollarini arayan; farkindalik yaratmak ve
¢6zum Onerileri gelistirmek amaciyla esit, 6zglr ve 6zerk bir bireyin gelisiminde dnemli bir rol
oynayan sanat egitimi (Kuru, 2016), sanat eserlerindeki bicimsel ve teknik yapinin
sorgulanmasiyla beraber eserin anlamini genigleterek insanin varolusunu sorgulamasina ve
yasanilan toplumun dogasini anlamlandirmaya yardimci olur (Risner ve Costantino, 2007).
Freedman (2000) sanat egitiminde toplumsal bakis agisinin gelistiriimesini dért maddeyle
aciklar: (1) sanat egitimi alaninin genisletilmesi, (2) sanatsal uygulamanin bigcimsel kaygilardan
anlam yaratmaya kaydirilmasi, (3) sosyal baglamin sorgulanmasi, (4) elestirel disincenin 6n
plana ¢ikmasi. Nitekim ¢agdas sanat egitimi sdylemlerinden sosyal adalet odakli sanat egitimi
(Dewhurst, 2010; Garber, 2004; Ploof ve Hochtritt, 2018) elestirel gorsel kiltir ve medya
okuyazarlig (Li, 2020), ¢ok kultirli sanat egitimi (Ballengee-Morris ve Stuhr, 2001) ve sosyal
yeniden yapilanma (Boyd, 2011), engelli haklari (Derby, 2011), feminist pedagoji, kapsayici
egitim, kamusal pedagoji ve toplum temelli sanat egitimi gibi toplumu temel alan yaklagimlar
sanat egitiminin alaninin geniglemesini saglamistir.

Gegmisten bugline goérsel sanatlar egitiminde 6grenme-6gretme yaklasimlari arasinda
cocuk, disiplin ve toplum odakli yaklagimlarin yer aldigr gorulir.Toplum odakli yaklagim,
toplumsal degerlere ve toplumun gereksinimlerine odaklanir (Kirisoglu, 2009). Bu yaklasim,
gOrsel kiltdr, ¢ok kultarlalik, kilttrel yozlasma, kadin haklari, étekilestirme, engelli haklar ve
cevresel farkindalik gibi toplumsal problemlerin demokratik bir toplum olusturabilmek adina
sanat egitimi konulari icerisinde yer almasini gerektirir (Mamur, 2019). Bu konular, Turkiye'de
sanat derslerinde ekolojik, sosyal ve politik zeminde tartisilacak dnemli toplumsal igerikli
konulardir. CUnkl bu konular sanati dgretebilecegimiz, yorumlayabilecedimiz ve sanat
yapabilecegimiz baglamlar yaratarak (Mamur, 2014); bir zaman dilimini, bir mekani, bir yeri,
bir fikri, bir dizi inanci ya da bir etkilesimi kapsar (Gaudelius ve Speirs, 2002). Goérsel sanatlar
egitimi derslerinde 6grencilerin sanatsal ¢alismalarinda toplumsal sorunlari temsil etmesi igin
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sanat dgretmenleri ve 6gretmen adaylarinin toplumsal konulara ve giincel sorunlara iliskin
farkindalik kazanmalari dnemlidir (Albakri, 2020). Ozellikle 6gretmen adaylarinin demokratik
bir toplumda kultdr, irk, toplumsal cinsiyet, kalipyargi ve ényargi, siddet, cocuk istismari, sinif
ayrimi, etnik kéken gibi topluluklar ilgilendiren cesitli konulara iliskin farkli sanat 6gretim
yaklagimlarini deneyimlemesi gerekir. Bu baglamda sanat egditiminde konu odakli yaklagim
onemli bir rol oynar.

Konu odakli sanat egitimi yaklasimi, 6grenme ortamlarinda toplumsal sorunlarin sanat
yoluyla elestirel bir sekilde tartigiimasina (Li, 2018), aktivist sanatcilarin, farkli cagdas
sanatcilarin ve gorsel imgelerin temsil bicimlerinin sosyal, politik ve kultirel baglamlarda
incelenmesine firsat sunar. Boylece dgrencilerin yasamlariyla baglanti kurmalarina, kilttrel ve
sosyal farkindaliklarini artirmalarina, elestirel disinme ve problem ¢ézme becerilerini
gelistirmelerine katki saglar (Chang, Lim ve Kim, 2012). Bu yaklasim &grencileri adil ve
demokratik bir toplumun Uyeleri olarak aktif olmalari, yaratici ve elestirel bir dlistndr olarak
yetismeleri, gindelik yasantilarini ¢evreleyen sorunlar hakkinda 6zgurce diyaloga girmeleri,
kendileri ve bagkalari igin pozitif dlsiunceler gelistirmeleri ve toplumun refahina katkida
bulunmalarini saglayacak toplumsal konulara yoneltir. Ayrica 6grencilerin gunluk yasamlari ve
deneyimlerini icerisinde sinifa getirdikleri birgcok bilgiye deger vererek bilginin insa edilmesine,
farkli bakis acgilarin ve anlayiglarin sunulmasina ortam yaratir. Bu yaklasim kapsaminda
sanatin farkh disiplinlerle iligskilendirilmesi, kimlik sorunlari, anlati ve hikaye anlatiminin
kullanimi, sanatin gunlik yasamla iligskilendiriimesi, toplumsal bilgi ve anlamin nasil insa
edildigi, ekolojik sorunlar, farkliliklar tanima, gagdas sanati yorumlama ve yerel topluluklarla
baglanti kurma ele alinabilir (Gaudelius ve Speirs, 2002). Konu odakli sanat egitiminin
benimsendigi pek cok calisma (Chang, Lim ve Kim, 2012; Chung, 2008; Halsey-Dutton, 2016;
Li, 2018), sanat ogretmenlerini farkli toplumsal konulari sanat derslerinde derinlemesine
sorgulamaya tesvik ettigini gostermektedir. Boylelikle sanat dersleri, yerel ve kuresel bir
toplulugun parcasi haline gelmekte, dgrencilere sanat derslerini yasam deneyimleriyle
iliskilendirme firsati sunmakta ve toplumsal igerikli uygulamalarin geligtiriimesini mimkan
kilmaktadir.

Arastirmanin Amaci ve Onemi

Yerel ve kuresel dizeyde gergeklestirilen pek ¢ok arastirmada, sanat egitiminde
toplumsal konulara olan egilimin farklh bakis acilariyla gergeklestirildigi goriimustir. Ornegin,
Anderson ve Milbrandt (2005) sanat egitiminin toplumun degerlerini, geleneklerini, inanglarini
temsil etmesini, gercek yagsam anlamlarini ve becerilerini yansitmasi gerektigini vurgulayarak
“vasam icin sanat” anlayisini savunur. Gude (2007) nitelikli bir sanat egditimi icin sanat
siniflarinda 6grencilerin gundelik yasam konularini anlamalarina ve bunlarla baglanti
kurmalarina yardimci olacak ilkeler arasinda toplumsal igerikli temalarin gelistiriimesi
gerektigine odaklanmistir. Sanat derslerinin dgrencilerin kendilerini ve icinde yasadiklan
toplumu kesfettikleri bir yer olabilecegdini ifade etmektedir. Alanyazinda, konu odakli bir sanat
egitimi yaklasimi kapsaminda irkciligin (Li, 2018) ele alindid1, 6grencilerin evsizlik hakkindaki
algilarini ve gagdas aktivist sanatin 6grencilere daha adil bir toplum i¢in nasil ilham verdiginin
incelendigi (Chung ve Li, 2020), cagdas sanat eserleri yoluyla toplumsal yasamin énemli bir
parcasi olan su konusunu ele alan (Cornelius, Sherow ve Carpenter I, 2010) arastirmalar
vardir. Sanat egitimi alaninda toplumsal igerikli konular kapsaminda Turkiye'de yapilan
calismalarda ise sanat egitiminde toplumsal ve kulttrel konularin dnemli oldugunun (Azilioglu
ve Yilmaz, 2021; Mercin ve Alakus, 2007) vurgulandidi ve sosyal adalet egitimi yaklasimi
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baglaminda (Gduler, 2021) toplumsal igerikli sorgulamalara gidildigi goridlmustir. Bu
galismalarda sanat egitiminde sanat temelli toplumsal icerikli projelerin tesvik edilmesinin
onemli oldugu vurgulanmigtir. Konu odakh sanat egitimi yaklagimiyla yapilandirilan bu
arastirmada, gorsel sanatlar 6gretmen adaylarinin toplumsal konulari nasil algiladiklarinin ve
sanatsal uygulamalarina nasil yansittiklarinin incelenmesi amaglanmistir. Bu amag
dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

1. Toplumsal konulara yénelik incelenen sanat eserleri ve film/dizi karekterler;
e (Gorsel sanatlar 6gretmen adaylarinca nasil algilanmaktadir?
o GoOrsel sanatlar 6gretmen adaylarinin  sanatsal calismalarina nasil
yansimaktadir?
2. Gorsel sanatlar 6gretmen adaylarinin toplumsal konulara iligkin gorusleri nelerdir?
o Toplumsal icerikli 6grenme etkinliklerinin katkilari nelerdir?
o Gorsel sanatlar derslerinde toplumsal igerikli konulara nasil yer verilebilir?

Yontem

Bu calismada sanat temelli arastirma yontemi kullaniimistir. Sanat temelli arastirma
nitel arastirmanin bir uzantisi olarak kabul edilir (Cahnmann-Taylor ve Siegesmund, 2018).
Nitel arastirma, insanlarin éznel deneyimlerinin ve anlam olusturma sireclerinin énemini
yansitmay! ve derin bir anlayis edinmeyi icerir. Benzer sekilde sanat temelli arastirma da
deneyime dayali bilgiyi, sanatsal ifadeyi ve uygulamay ortaya ¢ikaran bir arastirma sdrecini
vurgular ve amaci kesfetmek, tanimlamak ve aciklamaktir (Leavy, 2017). Sanat temelli
arastirma, katilimcilarin deneyimlerini anlamlandirmaya olanak tanidigindan arastirmayi
yerellikle, kisisellikle, glnlik yerler ve olaylarla iliskilendirir (Finley, 2008); esitlik ve sosyal
adalet gibi 6nemli toplumsal konulari anlamak ve kesfetmek igin kullanim alanini genigletir
(Leavy, 2017). Bu arastirmada, bu yontemden yola ¢ikarak égretmen adaylarinin toplumsal
icerikli konulara iligkin gorusleri, sanatsal uygulamalari ve bu uygulamalara yonelik yazili
anlatimlari incelenmistir.

Katilimcilar

Arastirmada katilimcilarin belirlenmesinde amagli drnekleme yéntemlerinden benzegsik
(homojen) érnekleme teknigi kullaniimistir. Bu teknikte amag, kuguk, benzesik bir érneklem
olusturma yoluyla belirgin bir grubu tanimlamaktir (Yildirrm ve Simsek, 2013). Bu ¢alismada
Turkiye'deki bir devlet tniversitesinin Resim-is Ogretmenligi programi 2. sinif diizeyinde
6grenim goéren 10 gondlli goérsel sanatlar 6gretmen adayr odak c¢alisma grubu olarak
belirlenmisgtir.

Veri Toplama Araglari

Arastirma verileri, yar yapilandiriimig goérisme (YYG) ve dokiman incelemesi ile
toplanmigtir. Calisma yapraklari (CY) ve sanatsal g¢aligmalar arastirmanin dokudmanlarini
olusturmustur. Calisma yapraklarinda, 6grenme etkinligi olarak yer alan feminizm ve engellilik
konusuyla iligkili sorular yer almistir. Bu calisma yapraklariyla 6gretmen adaylarinin
geligtirdikleri duslUnceler sonrasi tasarladiklari sanatsal c¢alismalara yer verilmistir. Yari
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yapilandiriimig gérisme sorulari, gonilli 10 odak égretmen adayi ile gergeklestirilmistir. Bu
goérismede su sorular sorulmustur:
e Sizce gorsel sanatlar 6gretim programinda toplumsal icerikli konulara neden
yer verilmelidir?
o Sizce gorsel sanatlar dersinde toplumsal icerikli konulara yer verilmesi i¢in neler
yapilabilir? Onerileriniz nelerdir?
e Sizce sanat egitiminde toplumsal igerikli konular neleri kapsamalidir? Neden?
e Toplumsal icerikli konulara gbére yaptiginiz sorgulamalar ve sanatsal
uygulamalar yoluyla kendinize ve bugline dair neler kesfettiniz?
o Bu dersteki etkinliklerin sizlere katkilarinin neler oldugunu disiniyorsunuz?
(Bilissel, sosyal, sanatsal, 6gretmenlik meslek bilgisi acisindan)

Tam veri toplama araglari, katilimcilarin toplumsal konulari nasil algiladiklarina iligkin
fikir edinmeyi, kisisel bakis acgilarini anlamayi, gelistirdikleri dislinceleri sanatsal calismalarina
nasil aktardiklarini ve yapilan bu etkinliklerin derse iligskin gorislerine nasil yansidigini ortaya
¢lkartacak sekilde tasarlanmistir.

Veri Toplama Sureci

Bu arastirmada konu odakli sanat egitimi yaklagimi benimsenerek feminizm ve
engellilik olmak uzere iki toplumsal konuya odaklanilimistir. Albakri (2020)’'ye goére toplumsal
sorunlari tartismak, fikirleri paylasmak ve ifade etmek sanat eserlerini analiz etme ve
yorumlama i¢in énemlidir. Cunku farkll bakis ac¢ilarinin ve deneyimlerin vurgulanmasi daha
derin anlamlara ulasilmasini saglar. Arastirmadaki ilk 6grenme etkinligi, feminist sanatcilarin
eserlerinin analizini igcermektedir. Bu sdrecte o6ncelikle 6gretmen adaylariyla c¢agdas
sanatcilarin hangi toplumsal sorunlari ele aldiklari ve bunlari sanat yoluyla nasil ifade ettikleri
tizerine konusulmustur. Ogretmen adaylari, gagdas sanat eserlerinde yer alan sorunlara iligkin
kisisel goruslerini dile getirmiglerdir. Ardindan 6gretmen adaylarindan ikiser kisilik gruplara
ayrilarak kadin ve cinsiyet esitsizligi sorunlarini eserlerinde yansitan sanatgilardan birini
secmeleri istenmis, sectikleri sanatgilarla ilgili asagida verilen sorulari yanitlamalari
beklenmisgtir.

e Sizce sanatgl bu eserde ne anlatiyor?

o Sizce eserde bicimsel dzellikler (nesneler, insanlar, renkler, dokular, gizgiler, sekiller)
nasil verilmistir?

e Sizce sanatgl bu eserde ne tur toplumsal igerikli mesajlara yer vermistir?

e Sizce bu eser glindelik yasantiniza nasil bir elestiri getiriyor olabilir?

e Bu eserin sizde biraktigl dusuinceler Uzerinden toplumsal bir anlam olusturunuz.

Bu sorular ¢ergevesinde feminist eserlerin 6gretmen adaylari tarafindan tartisiimasiyla
toplumsal konularin elestirel bir sekilde analiz edilmesi ve gérdiklerinin 6tesine gegerek daha
derin dusunmelerini saglamak hedeflenmistir.

Derby (2011) arastirmasinda sanat egitiminde engellilik galismalarinin nasil elestirel
bir sekilde ele alinabilecegdini ve bu ¢alismalara nasil katkida bulunulacagina yénelik birtakim
Oneriler sunmustur. Bunlar arasinda goérsel kaltir unsurlari olarak kitle iletisim araclar
(televizyon, internet vb) yoluyla engelli bireylerin temsil bigimlerinin sorgulanabilecegini ve
sanat egitimcilerinin engelli olan veya olmayan bireylere ydnelik sanat temelli uygulamalara
yonelmesi gerektigini ileri sirmastir. Bunun 6grencileri engelliligin toplumsal olarak nasil insa
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edildigini disinmeye ve engelli olan veya olmayan insanlar arasindaki sosyal baglantiyi fark
etmeye tesvik edecegini vurgulamistir. Bu arastirmada ikinci 6grenme etkinligi engellilik
konusu Uzerine tasarlanmigtir. Oncelikle 6gretmen adaylariyla ‘Size gére sosyal medyada
engelli bireylerin nasil temsil edilmesi gerekir?’ sorusu izerine tartismalar yapiimistir. Ardindan
onlardan izledikleri veya izleyecekleri bir dizi ya da filmde engelli karakterin nasil temsil
edildigini ve cevresindeki bireylerin onlara olan bakis acilarini analiz etmeleri istenmistir.
Yapilan bu sorgulamalarin ardindan kendi engelli birey karakterlerini tasarlayip toplum
icerisinde nasil temsil edildigini ve toplumsal bakis acisina yonelik fikirlerini insa etmeleri
beklenmis ve asagidaki su sorular yéneltilmistir.

e izlediginiz film ya da dizinin adi nedir?

¢ Film/dizide engelli karakter nasil temsil edilmistir?

o Sizce filmdeki/dizideki engelli karakterin toplumla etkilesimi nasildir?

o Tasarladiginiz engelli karakterinizin insanlarla etkilesiminin nasil olmasini
istiyorsunuz? Neden?

o Engelli karakterinizin diger bireylerle iligkisini disinerek yaptiginiz tasariminizla
topluma nasil bir mesaj vermek istersiniz?

Veri Analizi

Bu arastirmanin veri analizinde kategorilerin verilerden ortaya ¢ikmasina izin veren,
veri odakli tumevarimsal bir yaklasim (Schreier, 2012) benimsenmigtir. Boylelikle Dey (1993)’in
onerdigi; verileri tanimlama, siniflandirma ve kavramlar yoluyla birbiriyle nasil iligkili oldugunu
yansitmay! igeren siregler izlenmistir. Oncelikle arastirmaci, tanimlama yoluyla verilerden
gereksiz ayrintilar ortadan kaldirarak verilerin daha o6nemli 6zelliklerini agik bir sekilde
betimlemistir. Ardindan da iki yol izleyerek siniflandirma yapmistir. Bu yollardan birincisinde,
verileri parcalara ayirarak kodlamig; ikincisinde ise ayirdigi parcalari (kodlari) bir araya
getirerek temalara ve ana temalara ulasmistir. Son olarak belirli bir temaya ait olan tim kodlari
bir araya getirerek kavramsal baglantilari kurmaya ¢alismistir. Bu adimlarin izlenmesi analiz
surecine sistematiklik, esneklik ve verileri azaltma imkani saglamistir.

Arastirmada Gegerlik ve Guvenirlik

Bu arastirmanin gecerlik ve guvenirligini saglamada ‘inandiriciik’, ‘teyitedilebilirlik’,
‘aktarlabilirlik’, ve ‘tutarhlik’ gibi degerlendirme 6lgutleri dikkate alinmistir. inandiricilik
kapsaminda arastirmada farkh veri kaynaklarina basvurularak veri ¢esitlemesine gidilmigtir.
Arastirmanin amaci ve alt sorulari kapsaminda hazirlanan yari yapilandiriimis goérisme
sorulari alandan iki uzmanin goruglerine sunularak alinan gorusler dogrultusunda yeniden
sekillendirilmistir. Teyitedilebilirlik dl¢htl icin arastirmanin verileri arastirmaci disinda alandan
iki uzman tarafindan ayri ayri kodlanmigtir. Ayrica arastirmaci da verileri, uzmanlardan
bagdimsiz olarak 15 gun arayla iki kez kodlamistir. Bu bagimsiz ve cift kodlama yoluyla farkli
kodlanan kavramlar Uzerine tartisilarak yaklasik benzer sonuclara ulasilip kodlamada tutarlik
ve gegerlik saglanmaya calisiimistir. Aktarlabilirlik dlguti cergcevesinde, arastirma bulgulari
calismanin gerceklestigi ortama bagl kalinarak dogrudan alintilarla desteklenerek
yorumlanmistir. Ayrica farkli katihmcilarin farkl veri kaynaklarina ait sGylemleri bir arada
sunularak bulgularin birbirleriyle anlamlihdi ve butlinligi saglanip gegiskenligi hedeflenmistir.
Son olarak tutarlilik agisindan arastirmada verilerin arastirmanin amaci ve alt sorulariyla
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tutarhligi saglanmaya c¢alisiimistir. Ayrica sonu¢ ve tartisma yazilirken bulgulara bagl
kalinmistir.

Etik Konular

Mertler (2006)’e gore, arastirma etigi, 6zellikle insanlar ile ilgili yapilan arastirmalarda
arastirmanin yuratilmesini iceren ahlaki konulari kapsar. Arastirmaya katilan katilimcilara
nasil davranilacagina, katimcilara gésterilen durustlik ve seffafligin derecesine ve sonuglarin
raporlanma bicimine dikkat edilmesi gerekir. Bu nedenle arastirma slrecinde katilimcilarin
herhangi bir zarar gérmesini engellemek adina bazi tedbirlerin alinmasi gerekir. Oncelikle bu
calismanin uygulanmasi icin Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma
ve Yayin Etigi Kurulu'nun 31.10.2023 tarih ve 622523 protokol numarali Etik Kurul Onayi
alinmistir. Ardindan ¢alismanin uygulama sirecinin ilk haftasinda katiimcilara aragtirmanin
amacina, onemine ve kullanimina iliskin bilgilendirmeler yapilmistir. Ayrica katihmcilar
arastirmada kullanilacak sanatsal calismalar, calisma yapraklari ve yari yapilandiriimis
gorusme gibi verilerin sadece bilimsel amagla kullanilacagdi, kisisel bilgilerinin gizli tutulacagi
konusunda bilgilendirilerek katilimcilarin yazili onamlari alinmistir. Verileri analiz etme
asamasinda katilimcilarin kimliklerini ortaya c¢ikarmamak igin arastirmaci tarafindan
katilimcilar OA1, OA2... OA10 seklinde kodlanmistir.

Bulgular

Arastirma bulgulari, sUrecgte yapilan sorgulamalar ve yorumlar ve tim slrece yonelik
yapilan degerlendirmeler olmak tzere iki ana tema altinda toplanmistir. Sekil 1’de tema ve alt
temalar yer almaktadir.

Sekil 1
Tema ve Alt Temalarin Birbiriyle iliskisi

Konular
Feminizm
Engellilik
sUrecic yapilan sofgulamalarve Siirecte yapilan degerlendirmeler
yorumlar
Toplumsal fikirlerin olusumu Ders igeriginde yer alma Kisisel kesifler

W

Sirecte Yapilan Sorgulamalar ve Yorumlar: Toplumsal anlam yaratma

Ogretmen adaylari slregte feminizm ve engellilik konusu kapsaminda yaptiklari
sorgulamalar ve yorumlar yoluyla kendi toplumsal anlamlarini yaratarak sanatsal uygulamalar
gerceklestirmiglerdir. Bu slrece iliskin ulasilan bulgular, her bir konunun bashgd altinda
aciklanmistir.
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Konu 1: Feminizm

Ogretmen adaylari, feminizm etkinliginde ikiser Kkisilik gruplara ayrilarak ¢agdas
sanatcilarin eserlerini; ele alinan konu, bigimsel dzellikler ve topluma iletilen mesaj agisindan
analiz etmislerdir. Ardindan kendi sanatsal ¢calismalarinda bu eserlerle bicimsel ve anlamsal
benzerlikler kurarak toplumsal anlamlar yaratmislardir. Asagida verilen Tablo 1°’de, sorgulama
béliminde 6dretmen adaylarinin, esere iliskin gérusleri, yorumlama béliminde ise eserle
baglantili kendi toplumsal icerikli fikirleri yer almaktadir.

Tablo 1.
Feminist Sanatg¢ilarin Eser Analizi
Sorgulama Yorumlama
Secilen Eserde Eserin Eserin Eserle Eserle Toplumsal
Sanat¢ive  Anlatilan Bicimsel Igerdigi Bigcimsel Anlamsal anlam
eseri konu ozellikleri mesaj benzerlik benzerlikler yaratma
ler
Amy Cutler  Tektiplesme  Soluk Ozgurlagin  Utd Kadin Dayatiimis
. renkler kisittanmasi benligini yok  6zgulrlik
‘Uttleme’ Standart ) etme
oOlculer uta Kadinin yok
L edilmesi
Guzellik
kahplari
Faith Kadin el Canl Irk ayrimi Hali Kadin Esitlik
Ringgold islerinin renkler o dokuma galismalarini
‘ kabul _ Adil bir n yiksek
The gdrmemesi  Gercekgi  dlnya sanata dabhil
Sunflowers nesneler olusturma edilmemesi
Quiliting Bee Kadin )
at Arles’ sanatgl Gergekci  Kadin _
tiretimlerinin  boyuttan mucadelesi
yiksek uzak olma ve
i dayanigmasi
sanata dah.|l Yorgan yanis
edilmemesi
Gllstn Cinsiyetsizlik Kirmizi ve  Cinsiyetin Prizma Cinsiyetsizlik ~ Sinir
Karamustafa yesil renk  sinirlarinin .
_ olmasi Insan
‘Cifte Kare figura
Hakikat’ prizma
insan
figard
Ana Yeniden Kadin Kadinin Algidan Yasam ve Varolus ve
Mendieta dogus figarG varolusun mezar Oluim yok olus
; temeli
‘Ilk Siltet ya Yq§am ve Cicek olmasi
da olum
Bedendeki Mezar
Cigekler’ bigimi

Arastirma kapsaminda incelenen eserlerden Faith Ringgold’'un ‘The Sunflowers
Quiliting Bee at Arles’ (Gorsel 1) adl eserine ydnelik olarak érnegin Grup 2, kadin sanatgilarin
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yuksek sanat ortamina dahil edilmemesine, kadin el isi olarak nitelendirilen Uretimlerin kabul
gérmemesine ve itk ayrimina vurgu yapildigini sdylemislerdir. Bu bakis agisini kendi
calismalarinda (Gorsel 2) ‘esitlik’ kavrami Uzerinden sorgulamiglardir. Calismalarinda
sanatc¢inin eserinde yer alan yorganin daha adil bir diinya olusturma ve sanatkar kadinlari bir
araya getirme temsilinden hareketle geleneksel el sanatlarindan hali dokumaciligina yer
vermiglerdir. Ayrica eserdeki Afrikali ve Amerikali kadin figurlerine génderme yaparak kendi
yerel kiltirlerini yansitan bir kadin tiplemesi olusturarak eserle bigimsel benzerlikler kurmaya
calismislardir. Calismay dijital ortamda illistratif bir Uslupta birgok karede hikayelestirerek
tasarlamiglardir. Grup 2’nin sanatsal caligmalarini olugturma surecine iligkin aciklamalar
asagida verilmigtir.
Calismamizda, basortist, vyelegi ve etegiyle birlikte kiltirimizde rahatlikla
rastlayabilecegdimiz bir kadin figiru olusturduk. Bu kadin, Turk kiltiriinde de énemli bir
degeri olan hali dokumaciligi adi altinda evinde bir sanat Uretimi yapiyor. Kadinin
evinde bulunan tim tablolar geleneksellie ve kadin sanatina vurgu yapmaktadir.
Calismamizin adindan da yola ¢ikarak kosul barindirmayan, cinsiyet gézetmeyen bir
sanat anlayisinin ancak esitlik sayesinde var olabilecegini ifade etmeye calistik.
Figurimiz, geleneksel galismasini alip bir galerinin yolunu tutuyor. Oncesinde insanlar
bu galigmaya bakip geg¢mekteydi. insanlarin yilksek sanat etiketiyle sunulmayan
eserlere donlp bakmamasi, kadinin bir sanatg olabilecegini 6ngérmemeleri hemen
dikkatleri cekiyor. Fakat sonrasinda galericinin bu esere olan yogun ilgisi, diger
insanlarin da ilgisine sebep oluyor. Galeride, bir¢cok Unlu eserin bulunmasi da ylksek
sanatin hakimiyetine vurgu yapmakta. Bunun yani sira galeride tim calismalar erkek
ressamlara ait. Cinsiyet faktori de bdylece 6n plana gikmistir. Calismamizda galerici
ise, geleneksel olan bu eseri, ylksek sanat kategorisine giren diger eserlerin yanina
yerlestirmekle bir nevi esitligi saglamis oluyor. Bu sirada kadin, herkesin ilgisi
calismasinin tzerindeyken bir not birakip, kayboluyor. Bu notta yazan ‘esit, adil ve
barisgil bir diinya igin, daha giizel yarinlar bizi bekliyor. Sanat cinsiyetsizdir.’ ifadeyle
hikaye sonlaniyor (CY).

Gorsel 1 Gorsel 2

Faith Ringgold “The Sunflowers Quiliting Bee at Arles” “Esitlik” Dijital Animasyon

MR LD s

Grup 4 Ana Mendieta’nin ‘ilk Siliiet ya da Bedendeki Cigekler’ isimli eserinde (Gorsel
3) kadinin doga ve toplum bagdlaminda sorgulandigina dikkat gekmiglerdir. Bunu “toprak anayi
ve kadin figiiriinii yeniden dogusun simgesi olarak ortaya koyar. Insanligin topraktan var
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oldugu ve kadinin ise bu varolugsun temel pargasi oldugu” sdzleriyle ifade etmiglerdir. Kendi
sanatsal calismalarinda (Gorsel 4) sanat¢inin mezari animsatan figur biciminden hareketle
algidan bir mezar tasarlamiglardir. Bu mezarin igerisine varolus ve yok olus kavramlarini
yansitacak gazete haberleri ve ultrason gorintileri yerlestirmislerdir. Grup 4’Un sanatsal
¢alismalarini olusturma slrecine iliskin aciklamalari asagida verilmistir.

Calismamizda betondan bir mezar igerisindeki kadin cinayetleri, kadina siddet haberleri
Olum, ultrason goéruntdleri ise kadinin dogurganligini ve yasami ifade eder. Anlatmak
istedigimiz; insanlarin varolurken ya da yokolurken kendileriyle birlikte yok ettikleri
degerlerine dikkat ¢cekmek. Mezardaki gdrseller ve bir takim esyalar, kadinin yok
olurken aslinda tum insanhgdinda yok olmasiyla iligkilidir (CY).

Gorsel 3 Gorsel 4

Ana Mendieta, “ilk Siliiet ya da Bedendeki Cicekler” “Varolug ve Yokolug” Enstalasyon

Konu 2: Engellilik

Ogretmen adaylarindan engelli konusu Uzerine bireysel olarak dizi ve film izlemeleri ve
bunlarda engelli karakterin nasil temsil edildigini ve toplumun onlara bakis agisini analiz
etmeleri istenmigtir. Bu sorgulaminin ardindan kendi engelli karakterlerini tasarlamalari ve bu
karakterin temsil bigimini, toplumun onlara bakis agisini yorumlayarak kendi toplumsal
anlamlari yaratmalari beklenmistir. izlenen filmlere yénelik sorgulama ve yorumlamalardan
ulagilan bulgular Tablo 2'de yer almaktadir.
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Tablo 2
Film/Dizi Engelli Karakter Analizi
Sorgulama Yorumlama
izlenen filmler Filmlerdeki Toplumun Kendi Toplumsal
engelli karakterin  bakis agisi karakterinin anlam yaratma
temsil bigimi temsil bigimi
Sol Ayagim Mutsuz Dislanma Gugla Esit haklar
Forest Gump Caresiz Takdir Basaril Kalip
Dalgalara karsi ice doniik edilmeme Kendinden yargilar
Her Cocuk Ozeldir Bakima Alay emin Pozitif
Kayip Balilk Nemo muhtag¢ edilme Disa dénuk ayrimcilik
Glass Azimli Baski Ozguvenli Farkhhklar
Violet Evergarden Cesaretli gérme Beklentiler
Yardimsever Onyargil Onyargilar
Masum davranma

Ogretmen adaylari yaptiklar tasarimlarda kendi engelli karakterlerindeki temsil
bigimlerini; gdi¢lti, basarili, kendinden emin, diga déniik ve 6zglivenli olarak nitelendirmiglerdir.
Bu karakterin toplumda bir yer edinmesini, sosyal olarak aktif olmasini ve iletisimin gugcli
olmasini istemiglerdir. Bu nedenle onlari kamuda c¢alisirken, sosyal veya 6zel alanlarda
resmetmiglerdir. Calismalarinda yarattiklari toplumsal anlamlar arasinda esit haklar, kalip
yargilar, pozitif ayrimcilik, farkliliklar, beklentiler ve ényargilar yer almaktadir. Ornegin esit
haklar tizerine yogunlasan OA1 engelli bireylerin diger insanlar gibi toplumsal yasama katilarak
kendi potansiyelini gerceklestirmeye, 6zel ya da sosyal gereksinimlerini karsilamaya hakki
oldugunu dusunmektedir. Bu nedenle karakterini kendine guvenen, kendi benligini kabullenip
toplumla kaynasgabilen ve engeline ragmen basarabilecegine inanan bir yizme egitmeni olarak
tasarlamigtir (Gorsel 5). Benzer sekilde OA3 ‘normal olmak’ adi altinda engelli bireylerin
herkes gibi ise gidebilecedi, aile kurabilecegi, sosyal etkinliklere katilabilecegdi kisacasi engelli
bireyden herhangi bir beklenti icinde olmadan gundelik hayatini surdurebilmesi gerektigini
vurgulamistir(Gérsel 6). OA1 ve OA3 konuya yénelik disiincelerini sdyle ifade etmiglerdir.

Karakterimi ylizme egitimi veren bir 6gretmen olarak tasarladim. Hem engelli hem de
engelli olmayan bireylerin bir arada aldigi yuzme egitimi verilmektedir. Karakterimin
kendini sosyal ortamlardan soyutlamadan, diger bireyler ile ayni haklara sahip
oldugunun bilincinde olarak hareket etmesini istedim. Cudnkia farkh olmak, diger
bireylerden farkli haklara sahip oldugu anlamina gelmez. Her insanin belirli sinirlar
icerisinde yasama hakki esittir (OA1, CY).

Benim tasarladigim engelli karakter ne blyUk basarilara imza atmigs birisi ne de toplum
tarafindan merhamet gdsterilip, aciz ve bakima muhta¢ durumda olan birisi. Toplumda
yer edinmig, bir kurumda c¢alisan ve ailesi olan bir birey. Clinki engelliler sadece
kendileri gibi olanla degil, herkes ile her ortamda esit imkanlara sahip olmahdir (OA3,

CY).
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Gorsel 5 Gorsel 6
Esit Haklar Normal Olmak

Ogretmen adaylarindan bazilari toplumun kalip yargilarina uymayan ve beklentilerini
karsilamayan engelli bireylere yénelik tasarimlar yapmistir. Ornegin OA4 karakterini dig
gorunusuyle dikkat geken, guglu bir mizah ve renkli bir kisilige sahip olan aktif bir sosyal medya
kullanicisi olarak resmetmistir (Gorsel 7(a)). OAG ise karakterini sosyal medyanin dayattig
guzel, kusursuz ve saglikli beden algisini yilkamaya ydnelik podyumda bir model olarak
tasarlamisgtir (Gorsel 7 (b)). Bdylece estetik algisinin kalip yargilara sigdirilamayacagini
géstermeye calismistir. OA4 ve OAG’In konuya yénelik diisiinceleri ise soyledir:

Tasarladigim karakter kendini bagarili biri olarak goriyor fakat insanlarin dugtncelerini
¢ok fazla umursamiyor. Dikkat c¢ekmeyi seviyor, insanlara kimi zaman kaba
davranabiliyor ve bir seyler hosuna gitmedidi zaman bunu dile getirmekten ¢cekinmiyor.
Kesinlikle bir rol model olmaya galismiyor. Sahip oldugu engelden, irk ve cinsiyetinden,
cinsel yoneliminden veya kimliginden dolayl pozitif ayrimcilik goérmek istemiyor.
Toplumda o6zguveninden rahatsiz olan bireylere keskin bir dille cevap verdidi igin
elestiriliyor olsa da tam olarak istenilen gérme engelli kibar insan profiline uymak
zorunda olmadigini belirtmekten de geri kalmiyor. Bagkalarinin beklentilerini kargilamak
zorunda kalmadan kendi isteklerini yerine getirmek igin gaba sarf ediyor (OA4, CY).

Tasarimimda podyumda vyurlyen tarziyla ve durusuyla bir model bulunmaktadir.
Modelin bacaklari yoktur. Fakat 6zgliveni ve cesaretiyle podyumdadir. Fotografi ¢cekilen
alkislanan desteklenen ve hayran birakan bir modeldir. Toplumun etiketledigi engelli
kalibinin (girkin, ucube, kor..vb) disina ¢cikmistir. Guzellik veya girkinlik bir engelle esit
tutulmamasi gerek. Bir seylerin farkli olmasi, basariya ulasilamayacagdl anlamina
gelmemelidir. Bir engelli basarili bir model, ressam, basketbolcu, edebiyatc¢i veya ¢ok
iyi bir baba olabilir. Olay sadece kaliplari kirmak ve basarisiziga birinmemek (OAG,

CY).
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Gorsel 7

Kalip Yargilar

Ogretmen adaylari sosyal medyanin giinimuzde genis bir kitleye seslendigini ve her
yastan bireylerle iligski kurarak toplum Uzerinde Onemli bir etkiye sahip oldugunu
dustunmektedirler. Bu nedenle engelli bireylerin nasil temsil edilmesi gerektiginin dnemli
oldugunu duslinerek tasarimlar yapmiglardir. Bu tasarimlarini toplumun engelli bireyler
Uzerindeki basari beklentisine, acima ve merhamet duygusu adi altinda Oonyargili
davraniglarina ve onlarin o6tekilestiriimesine karsi elestirel bir bakis acisiyla sunmuslardir.
Engelliligin bir hastalik olmadigini bir insanlik durumu olarak normal karsilanmasi, engelli
bireylerin basarisinin da yasadiklari sorunlarin da abartiimadan gergekgi bir sekilde
yansitmanin gerekliligine inanmislardir. OA5 bu konudaki dustincelerini, “Kahraman ya da
magdur olarak degil herkes gibi olan egit bireyler olarak gériilmeleri gerekiyor. “Engeline
ragmen basardi” gibi sloganlar olmadan bagarilar daha 6n plana ¢ikmali” seklinde belirtirken
OA7, “Her ne olursa olsun onunda bir insan oldugunun kabul gorildigi ve farklihginin eksiklik
olarak gértlmeyip normal bir insan oldugunu anlatan bir gorinti olmalidir’ seklinde ifade
etmistir. OA9 ise “engelli bireylerin bizlere bir sey kanitlamalari gerekmiyor. Onlardan illa ki bir
sey basarip bu basarilarini sosyal mecralarda sergilemelerini beklemek onlara yiuklenen buyuk
bir ylkten bagka bir sey oldugunu disinmuayorum.” seklinde yorum yapmistir.

Siirece Yénelik Yapilan Degerlendirmeler: igerikte yer alma ve kisisel kesifler

Ogretmen adaylar, sirecin sonunda gérsel sanatlar dersinde hangi toplumsal
konularin nasil ve neden yer almasi gerektigini ve bu surecte kendilerine dair neler
kesfettiklerini degerlendirmislerdir. Ogretmen adaylari goérsel sanatlar dersinin toplumsal
cinsiyet, kadina giddet, hayvan haklari, gb¢, cevre sorunlari, salgin hastaliklar, 6tekilik, yerel
ve evrensel kiiltiir, cocuk istismari, yoksulluk, ¢arpik kentlesme ve tiiketim ¢ilginligi gibi konular
etrafinda sekillenebilecegini ifade etmiglerdir. Ogretmenin bu konulari sanatgilarin
eserlerinden 6rnekler sunarak, yasanti temelli etkinlikler tasarlayarak, disiplinlerarasi iliskiler
kurarak, toplumsal konularin sinif iginde tartismaya acarak, toplumsal kuruluglarla isbirligi
yaparak ele alabilecegini vurgulamiglardir. Bu goruglerden bazilari goyledir:

Benim icin toplumsal cinsiyet kavramini, ataerkil sistemin dogmalarini, 6teki olarak
nitelendirilen bitiin bireylerin konumunu sorgulamak énde gelmektedir (OA2, YYG).
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Toplumsal igeriye bakildiginda toplumdaki her seyi kapsamalidir. Kadinlarin toplumdaki
yeri, ¢cocuklara olan istismar, insanlarin ten rengine olan tutumu, erkeklerin siddet yanlisi
olugunun altinda yatan nedenler (OA6, YYG).

Toplumsal konulara y6nelik egitim anlayisi yalnizca “cevrenizde bulunanlari resmedin”
seklinde olmamalidir. Ogrencilerin iletisim becerileri iizerine gidiimeli ve toplum
sorunlari tartisiimalidir. Fakat bu tartisma dogru gortsi bulmak adina degil, 6grencide
sorgulama 6zelligini gelistirmek adina olmalidir. Haftalik ders sliresince 6drencilere her
hafta icin belirlenmis toplumsal igerikli konularla ilgili diisiinmeleri ve bu distincelerin
nedenlerini sorgulamalari 6dev verilebilir. Bana gbére amag¢ 6grenciye kendini ve
gevresini sorgulama, anlama, bir problem goérlyorsa ¢6zim arayabilme 6zelligi
kazandirmak olmalidir (OA4, YYG).

Toplumsal faaliyetler gergeklestirmeye calisan UNICEF, TEMA Vakfi, LOSEV gibi
kuruluglarla ortak projeler hazirlanabilir, geziler diizenlenebilir. Farkli ders hocalari ile
disiplinlerarasi etkilesim saglanabilir (OA10, YYG).

Ogretmen adaylari, toplumsal igerikli konularin 6grencilere sunacagi katkilari da
farkindalik yaratma, toplumsal sorunlara duyarl olabilme, empati kurma, bireysel gelisimi
destekleme, farkli bakma, bakig acgisini degistirme, problem ¢bzebilme, yasanilan ¢evrenin
farkinda olma, sorumluluk duygusu uyandirma, hayal giclni gelistirme ve 6zglin olma
seklinde ifade etmislerdir. Ogretmen adaylarinin ifadelerinden érnekler asagida yer almistir.

Ogrenci bu siiregte farkli sorgulamalara bagvurabilir ve hayal giiciinii sosyal olarak
distince gelistirme yoninde sekillendirebilir. Bu hem bireysel hem de toplumsal bir
gelisime sebebiyet verir (OA2, YYG).

Ogretmenlerin ve dzellikle sanat egitmenlerinin toplumsal konularda farkindalik sahibi
olmasi gerektigini dusunidyorum. Bir sanat egitmeninin 6grencilerine bu konulari
sorgulatarak bu farkindahdi kazandirmasi, toplumsal konular tGzerine kendi goéruslerini
ve toplumdaki yerini bulmasini saglamasi bireysel gelisimine katkida bulunur. Ogrenci
cevresel faktorleri gézlemleyebilen, toplumsal problemlere duyarl bir insan olarak
yetistirilmeli ve problem ¢6zme odakli olabilmelidir (OA5, YYG).

Yasam igerisinde salgin da, doga katliami da ve engeller de vardir. Bunlari dile getirmek
insanlardaki bilinci ortaya ¢ikarmaya yarar. Toplumda var olan bir seyin olumlu ya da
olumsuz her sekilde ortaya cikariimasi gerektigini distinmekteyim. Ogretim programi
stabil teoriklesen egim sisteminin yaninda fark etmeyi amaclar. Bireyler toplumun birer
parcasidir. Ogrencilere toplumda gériilmeyen (izeri 6rtiilmis ve ¢dzimi disinilmemis
igerikleri ortaya koyarak bireyin farkli olarak bakmasina neden olur(OAG, YYG).

Ogretmen adaylarinin tim sirecte kendilerine dair kesfettikleri seyler arasinda; daha
6nceden farkinda olmadiklari birgok toplumsal sorunun bilincine varma, empati kurma, farkli
sanatcilari ve eserlerini tanima, toplumsal sorunlari kesfetme, 6z degerlendirme yapma, farkli
bakis agilarini kesfetme, toplumsal sorunlara kargi duyarl olma, kisisel gelisimlerine katki
saglama ve &grendiklerini ileride mesleki yasantilarina aktarmada istekli olmalari yer almigtir.
Bu gorislerden bazilari sunlardir:

Kendimi duyarl bir birey olarak gorlyordum. Fakat okumalarim ve arastirmalarim

sonucunda sunu gérdim ki, benim ‘incelik’ veya ‘hosgérii’ diye sergiledigim davranigin
aslinda kargimdaki insani aciz ve yetersiz hissettirebilecedini fark ettim. Bu yiizden
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konulara bakis agim ¢ok ylzelsel iken su an daha fazla sorguluyor ve disliniyorum
(OA3, YYG).

Bu derste yaptigimiz etkinlikler sayesinde farkl bakis acilari, farkli gérme ve algilama
bigimleri gérdiim. insanlarin olaylari ayni yénden ele almayabilecegini, farkl Gsluplarla
birgok ifade bigimleri oldugunu bir kez daha fark ettim (OA7, YYG).

Bilissel olarak bakis agimin degismesi, empati yetenegimin gelismesi, égretmenlik
meslek bilgisi olarak ilerideki 6gretmenlik hayatimda kendi sinifimdaki kaynastirma
ogrencilerine daha saglikli, etkili ve duyarli bir yaklasim sergileyecedim. Sanatsal
agidan da gocuklarin ve toplumun hayal dinyasina ve sorunlarina dokunabilmek, bunu
toplumla paylasabilmenin 6nemini anladim. Toplumsal sorunlara sanatimizla
deginmenin neleri etkileyebilecegini gérdim (OA9, YYG).

Egitim 6gretim hayatimizda ve gelecekte yetistirecegimiz bireylerde bu konuda daha
¢ok hassasiyet ve empati duygusu asilayabilirsek engelli olan bireylerin bu toplumda
¢ok daha rahat yasayip normal etkinliklerine devam edebileceklerini dlstunidyorum
(OA10, YYG).

Ben bu etkinliklerde kendimi sorgularken, sireg ilerledikge elestirdigim seylerin
bazilarini istemeden benimde yaptigimi fark ettim. Bu kigisel gelisimim acisindan beni
etkileyen bir siireg oldu (OA1, YYG).

Onceleri sadece sanatgi, eserin konusu ve kendi bilgi birikimimle yaptigim eser
yorumlamalarini artik farkli gérugleri inceleyerek yapmaya calisiyorum. Farklh bakis
acilari kesfediyorum (OA8, YYG).

Ogretmen adaylarinin yukaridaki ifadeleri dogrultusunda toplumsal konulari sanat
derslerinde tartismanin énemli oldugu édretmen ve 6grenciye birgcok acidan katki saglayacagi
soylenebilir.

Sonug, Tartisma ve Oneriler

Sanat egitiminde konu odakli yaklagim, o6grencilerin kultirel, toplumsal ve politik
konulara iliskin bakis agisi gelistirmelerine ve edindikleri bilgileri gelecekteki yasantilarina
aktarma firsati sunar (Chang, Lim ve Kim, 2012). Bu arastirmada konu odakl yaklagim
dogrultusunda feminizm ve engellilik olmak Uzere iki toplumsal konudan hareketle goérsel
sanatlar dédretmen adaylarinin kisisel, sanatsal ve mesleki yasantilarina yoénelik cesitli
deneyimler elde ettikleri goértlmustir. Sanat egitimi hem birey hem de toplum agisindan
vazgegcilmez bir alandir (Mercin ve Alakus, 2007). Sanat egitimin amaci, teknik becerinin yani
sira bireyi; toplumu tanimaya, anlamaya ve insanhgda yararli olacak sanatsal uygulamalara
katilmaya tesvik etmek olmalidir (Albakri, 2020). Bu arastirmada 6dretmen adaylari belirlenen
konular kapsaminda farkli baglamlarda toplumsal anlamlar yaratarak sanatsal galismalar
yapmislardir.

Danker (2018) sanat egitimcilerine sanat derslerine toplumsal icerikli sanat eserlerini
dahil etmelerini ve bunlari toplumsal sorunlarla iligkilendirmelerini dnermektedir. Cunku
toplumsal icerikli sanat eserleri toplum hakkinda elestirel sorular sormaya ve gundelik
yasantiy! ilgilendiren konular hakkinda diyalog kurmaya yardimci olur. Ozellikle cagdas sanat
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eserleri yasanilan zamani temsil eder. Toplumu arastirir, sorunsallastirir ve toplumsal konulari
gundeme getirir (Li, 2020). Arastirmasinda konu odakli sanat egitimi yaklasimini benimseyen
Li (2018) ortaokul 6grencileriyle irk sorununa deginmistir. Aragtirmada 6grenciler irk sorununu
tartismada buylk ilgi gostermis ve bununla ilgili fikirlerini afis ¢alismalarina yansitmiglardir.
Arastirmaci bu konularin sanat siniflarinda tartisiilmasinin soyut kalabilecedi endisesi
nedeniyle ¢agdas sanatcilarin bu konulari nasil ele aldiklarina yodnelik eser analizleri
yapilmasinin énemli oldugunu belirtmistir. Bu arastirmada o6gretmen adaylari feminizm
etkinliginde cagdas sanatgilarin eserlerini analiz ederek farkli bakis agilari kazanmig ve
bilmedikleri sanatcilari ve eserleri tanima firsati elde etmiglerdir. Toplumda kadin algisina
yonelik toplumsal cinsiyet esitligini vurgulayan dusunceler gelistirmiglerdir.

Bu arastirmada 6gretmen adaylari, izledikleri diziler veya filmler yoluyla engelli bireylerin
nasil temsil edildigini sorgulayarak, toplumun bu bireylere karsi dnyargilarina ve onlari
Otekilestirmesine elestirel bir bakisla yaklasarak kendileri olmasini istedikleri engelli
karakterleri tasarlamislardir. Bu etkinlikte kKitle iletisim araclarinin toplum Gzerinde dnemli bir
etkiye sahip oldugunu fark etmislerdir. Bu nedenle 6zellikle engelli bireylerin basari dykuleri ve
yasadiklari zorluklarin gergekci bir bicimde aktariimasi gerektigini vurgulamiglardir. Sonug
olarak bu etkinlik, 6gretmen adaylarinin kendisinden farkh olanla empati kurma ve her ne
olursa olsun engelliligin bir engel olmadigi, normal bir durum olarak algilanmasi gerektigine
yonelik biling kazanmalarini saglamistir. Arastirmanin bu bulgusu toplumsal konulari dikkate
alan calismalarla benzerlik géstermektedir. Chung ve Li (2020) sanat yoluyla toplumsal bir
sorun olarak evsizlik konusunu ele almislardir. ilkégretim ogrencileriyle gerceklestirilen
arastirmada katilimcilarda bu konuyla ilgili kalip yargilara karsi farkindalik yarattigini ve evsiz
bireylere karsi empati duygusunu gelistirdigini sdylemislerdir. Benzer sekilde Seidler (2011)
arastirmasinda altinci sinif 6grencileriyle engellilere iligkin kalip yargilari tartisilip ardindan bu
kalip yargilara iliskin kendi c¢izgi romanlarini tasarlamalarini istemigtir. Bu c¢alismayla
ogrencilerin engellilere iliskin farkindaliginin artigini bu nedenle sanat 6gretim programlarinda
engelli konusuna yer verilmesi gerektigini vurgulamistir.

Gecgmisten gliinimUze sanat, birgok farkli toplumsal olgunun hem baslangici hem de
destekleyicisi olmustur. Bazen gérmezden gelinen, Gzeri értilimus ve ¢dézima disdndlmemis
toplumsal olaylarin sanat eserleri araciligiyla ortaya c¢iktigi ve bunlara kargi farkindalik
yaratildigi gorilir. Bu arastirmada 6gdretmen adaylari sanatin toplumdan beslendigini bu
nedenle toplumu ilgilendiren her konunun gérsel sanatlar dersinde ele alinip tartisiimaya
acilabilecegini vurgulamiglardir. Bdylece ddrencilerin kendisini ve gevresini sorgulamasina,
problem odakli dislnlp ¢dzim arayisinda bulunmasina, sorumlulugunu bilen toplumsal
bilince sahip bireyler olarak yetismelerine, elestirel ve vyaratici distnmelerine katki
saglayacagina inanmislardir. Li (2020)'nin sanat 6gretmenleriyle gerceklestirdigi arastirmada
ogretmenler tum ogrencilere esit egitim hakki saglamasi, 6grencilerin onyargilarina iligkin
farkindalklarinin artirilmasi ve elestirel disinme becerilerinin gelistiriimesine adina sanat
egitimi 6gretim programlarinda toplumsal konulara yer verilmesi gerektigini vurgulamiglardir.
Azilioglu ve Yilmaz'a (2021) gore, gorsel sanatlar egitimi programinin; geleneksel, sistematik
ve disiplin temelli anlayis yerine toplumsal, kilttrel, politik, ekonomik ve teknolojik bir icerik
dogrultusunda degigimlere ugramasi gerekir.

Bu aragtirmada ogretmen adaylari toplumsal icerikli konularin 6grencilere katkilarinin
olmasi igin dncelikle gorsel sanatlar 6gretmenlerinin ve sanat egitimcilerinin bu konularda
farkindalik sahibi olmasinin gerekli oldugunu vurgulamiglardir. Agarwal-Rangnath (2015)
o6gretmenlerin toplumsal konulari siniflarda ele alinmasina yoénelik birtakim éneriler sunar.
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Oncelikle dgretmenler égrencilerin yasamlari ve icinde bulunduklari toplum hakkinda bilgi
edinmelidir. Ardindan 6gretmenler 6drencileri cevrelerindeki diinyayi incelemeye davet etmeli
ve ogrencileri kendi toplumlarinda degisiklik yapmaya tegvik etmelidir. Son olarak, 6gretmenler
egitim sisteminin tim égdrencilere hizmet verdiginin farkinda olmahdir. Ogretmen adaylari bu
arastirmada ele alinan iki toplumsal icerikli konu hakkinda onceleri ylzeysel bilgilerinin
oldugunu ancak bu etkinlikler sayesinde daha derinlemesine bilgi edindiklerini séylemislerdir.
Ozellikle kendi yasantilarina yonelik yaptiklari 6z elestirilerde kisisel gelisimlerine katki
saglamiglardir. Ayrica toplumu bilinglendirmede istekli olduklarini kendinden farkh olana
empatiyle yaklasabilmeyi ve 06grendiklerini mesleki yasantilarina da aktaracaklarini
vurgulamiglardir. Bu bulgularla benzer sekilde Alazmi (2017) calismasinda &gretmen
adaylarinin toplumla iligkili olarak kendilerini ve benliklerini kesfettiklerini ve farkindaliklarinin
artigini dile getirmistir. Onlarin 6grenme ortamlarinda sanatsal uygulamalara toplumsal
konulari dahil etmenin sanat egitiminin niteliginin artmasina dair inanclarinin gelistigini
vurgulamistir.

Ozetle, toplumsal sorunlar diinyada yasayan her insani dogrudan ya da dolayli olarak
etkiler. Toplumun daha adil ve demokratik olabilmesi icin bireylerin kendilerini ¢cevreleyen
toplumsal konulara yonelik farkindalik kazanmalari ve bu konularla nasil etkilesimde
bulunduklari ve bunlarin dogurdugu sorunlara nasil tepki vereceklerini bilmeleri énemlidir.
Sanat, toplumsal yasamda 6nemli bir rol oynar. Bu baglamda sanat egitiminde toplumsal
sorunlarin dikkate alindigi arastirmalara ihtiyac¢ vardir. Bu ¢alisma, belirli bir katihmci grubun
deneyimlerine odaklanan sanat temelli arastirma olarak tasarlanip geneli temsil etmeyi
amaglamamistir. Calisma, konu odakli sanat egitimi yaklasimi kapsaminda tasarlanan
6grenme etkinlikleriyle alanyazina katkida bulunmayi hedeflemistir. Bu ¢calismadan hareketle
toplumsal sorunlar temelinde sanatin egitimcilere genis bir konu yelpazesi icinde cesitli
olanaklar sunacagi séylenebilir. Bu kapsamda konu odakli bir yaklasim benimsenerek pek ¢ok
¢agdas sanatginin eserleri incelenebilir. Cagdas sanat, sanat 6gretimi sirecine gincel konu
ve fikirlerin elestirel ve anlamli bir sekilde kesfedilebilecegi 6nemli bir kaynak sunar.
Ogrencilere giindelik yasantilarini gevreleyen sorunlari tartisacak bir alan yaratir (Bolat, 2021).
Ancak burada dikkate alinmasi gereken sey konuyla iligkili hangi c¢addas sanatcilarin
eserlerinin segileceginin 6gretmen tarafindan detayh bir sekilde disinulip ele alinmasidir.
Gorsel sanatlar 6gretmenleri ve sinif 6gretmenleri gérsel sanatlar derslerinde toplumsal agidan
isbirlikli sanatsal uygulamalari yansitan 6Jrenme etkinlikleri tasarlayabilir. Ogdretmenler
toplumsal temalar belirleyerek ve édrencilerle birlikte bu temalar Uzerine arastirmalar yaparak,
ogrencilerin yakin ¢cevredeki diger bireyler ve topluluklarla bag kurmalarini saglayabilir.

Catisma Beyani

Bu c¢alismanin herhangi bir kurum, kurulus ve Kigi ile ¢ikar gatismasi bulunmamaktadir.
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Extended Abstract
Introduction

In order for students to represent social problems in their artistic works in visual arts education
courses, art teachers and pre-service teachers should rise their awareness of social issues
and current problems (Albakri, 2020). In particular, it is important for pre-service teachers to
experience different approaches to teaching art in a democratic society that address a variety
of issues of concern to communities such as culture, race, gender, stereotypes and prejudice,
violence, child abuse, class discrimination, ethnicity, etc. In this context, the issues-based
approach plays an important role in art education. The issues-based approach to art education
offers the opportunity to critically discuss social issues through art in learning environments
(Li, 2018), to examine activist artists, different contemporary artists and representational forms
of visual images in social, political and cultural contexts. Thus, it helps students make
connections with their lives, rise their cultural and social awareness, and develop critical
thinking and problem solving skills (Chang, Lim, & Kim, 2012). Art educators (Chang, Lim, &
Kim, 2012; Chung, 2008; Halsey-Dutton, 2016; Li, 2018) have emphasized the development
of socially relevant practices for this approach by stating that it encourages art teachers to
guestion different social issues in depth, art classrooms become part of a local and global
community, and provide students with the opportunity to relate art courses to their life
experiences. In this study, two teaching activities involving social issues were designed by
adopting an issues-based art education approach. Based on these activities, it was aimed to
examine how visual arts pre-service teachers perceive social issues and how they reflect them
in their artistic practices. In line with this purpose, the following research questions were sought
to be answered:

1. Artworks and film/series characters analyzed for social issues;

o How are they perceived by pre-service visual arts teachers?
e How are they reflected in the artistic works of pre-service visual arts teachers?

2. What are the views of pre-service visual arts teachers on social issues?

¢ What are the contributions of socially relevant teaching activities?
¢ How can social issues be included in visual arts courses?

Method

In this study, art-based research method was used. According to Leavy (2017), this research
extends its utility to understand and explore important social issues such as equality and social
justice. In this study, based on this method, pre-service teachers' views on social issues, their
artistic practices and their written narratives about these practices were analyzed. In the study,
homogeneous sampling technique, one of the purposeful sampling methods, was used to
determine the participants. The aim of this technique is to define a distinct group by creating a
small, similar sample (Yildinm & Simsek, 2013). In this study, 10 volunteer pre-service visual
arts teachers studying at the 2nd grade level of the Art Education program of a state university
in Turkey were determined as the focus study group. In this study, data were collected through
semi-structured interviews, worksheets and artistic works. The worksheets included questions
related to the issue of Feminism and Disability. As a result of these worksheets, artistic works
designed by pre-service teachers were included. At the end of the whole process, semi-
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structured interview questions prepared by taking expert opinion were conducted. An inductive
approach was adopted in the data analysis of this study.

Findings

In this study, the findings were grouped under two main themes: the inquiries and comments
made during the process and the evaluations made for the whole process. In the process, pre-
service teachers realized artistic practices by creating their own social meanings through their
guestioning and interpretations within the scope of feminism and disability. In the feminism
activity, pre-service teachers were divided into groups of two and analyzed the works of
contemporary artists in terms of the subject matter, formal features and the message conveyed
to the society. They then created social meanings by establishing formal and semantic
similarities with these works in their own artistic works. The pre-service teachers were asked
to watch TV series and movies on the issue of disability and analyze how the disabled
character is represented in them and how society views them. After this questioning, they were
expected to design their own disabled characters and create their own social meanings by
interpreting the way this character is represented and the way society views them.

The pre-service teachers evaluated the effects of the process in terms of which social issues
should be included in the visual arts course, how and why, and what they discovered about
themselves in this process. Pre-service teachers emphasized that it is important to emphasize
social issues in visual arts courses, and that these issues can be addressed by presenting
examples from artists' works, designing experience-based activities, establishing
interdisciplinary relationships, opening social issues for discussion in the classroom, and
collaborating with social organizations.

Conclusion and Discussion

In this study, pre-service teachers gained different perspectives by analyzing the works of
contemporary artists in the feminism activity and had the opportunity to get to know artists and
works they did not know. They tried to emphasize gender equality in the perception of women
in society. In this study, pre-service teachers questioned how disabled individuals are
represented through the TV series or movies they watch, and designed disabled characters
that they wanted to be themselves by approaching the prejudices and marginalization of
society against these individuals with a critical perspective. In this activity, they realized that
mass media has an important impact on society. For this reason, they emphasized that both
the success stories and the difficulties experienced by individuals with disabilities should be
conveyed in a realistic way. As a result, this activity helped pre-service teachers to empathize
with those who are different from themselves and to gain awareness that disability should be
perceived as a normal situation and not a disability. In this study, pre-service teachers
emphasized that art is fed by the society, therefore, every subject that concerns the society
can be addressed and discussed in the visual arts course.

To summarize, social issues affect every person living in the world, directly or indirectly. In
order for society to be more just and democratic, it is important for individuals to gain
awareness of the social issues that surround them and to know how they interact with these
issues and how to react to the problems they create. Art plays an important role in social life.

546



AJESI, 2024; 14(2): 524-547 Saribas

In this context, there is a need for research that takes into account social problems in art
education. This study was designed as an arts-based research focusing on the experiences of
a specific group of participants and did not aim to represent the general population. The study
aimed to contribute to the literature with learning activities designed within the scope of the
issues-based art education approach. Based on this study, it can be said that art can offer
educators various opportunities in a wide range of subjects on the basis of social problems. In
this context, the works of many contemporary artists can be examined by adopting a subject-
oriented approach. Contemporary art offers an important resource for the art teaching process
where current issues and ideas can be explored critically and meaningfully. It creates a space
for students to discuss the problems surrounding their daily lives (Bolat, 2021). However, what
needs to be taken into account here is that the teacher should consider in detail which works
of contemporary artists related to the topic will be selected. Visual arts teachers and classroom
teachers can design learning activities that reflect socially collaborative artistic practices in
visual arts classes. By identifying social themes and conducting research on these themes
with students, teachers can help students connect with other individuals and communities in
the immediate environment.
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The purpose of this study is to adjust the short version of the achievement emotions scale
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Oz

Bu calismanin amaci Bieleke ve arkadaslarinin (2020) gelistirdigi ve 6grencilerin 6grenme,
sinav ve ders ortamlarinda tecriibe ettikleri farkli basari duygularini élgmek igin gelistirilen basari
duygulari anketinin kisa formunun ortadégretim 6grencileri 6rnekleminde Turk kiltirine uyarlanmasidir.
BDO-K iig farkli 8grenme ortami igin 24 farkli basariya iliskin duygulari degerlendirmek igin tasarlanmis
¢ok boyutlu ve modiler bir dlgektir. Ders, 6grenme ve sinav iliskili bélimlerde 8 farkli basari duygusu
32 madde ile olgllmektedir. Calismada veriler 13-18 yas arasindaki 355 Tirk ogrencisinden elde
edilmistir. Olgek on kisilik bir uzman grubu ile Tiirkgeye cevrilmistir. Sonrasinda tutarliiga gore elde
edilen taslak ceviri formu uzman goériisine sunulmus ve gerekli diizeltmeler yapilmistir. Olgek
maddelerinin Tuk dil ve kiltdriine uygunlugunu degerlendirilmis ve dizeltmelerin yapilmasi sonrasinda
tekrar ingilizceye cevriimis ve dlgegin asil formu ve elde edilen geri geviri arasindaki tutarlilik
incelenmistir. Gériiniis gecerliligi icin sesli diisinme teknigi kullaniimistir. Olgegin faktér yapisini
incelemek amaci ile dogrulayici faktér analizi yapiimistir. Analizde kullanilan modelde her bir duygu
durumu tek bir faktor olarak ele alinmis ve bu duyguya ait olan maddeler iligkili duygunun gézlenen
gOstergeleridir. Calisma sonucunda elde edilen puanlara ait gegerlik ve glvenirlik kanitlarinin yiiksek
diizeyde oldugu ortaya koyulmustur. Sonug olarak bu arastirma Tik kiltiriine uyarlanan BDO-K’nin
Tarkiye’de 6grencilerin basari duygularina iliskin duygularini incelemek amaci ile kullanilabilecegini
gOstermektedir.
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Giris

Basari ile iligkili olan eylem ve bu eylemlerin sonucunda ortaya ¢ikan duygular basari
duygulari olarak tanimlanmaktadir (Pekrun, 2000, 2006; Schutz ve Pekrun, 2007). Farkl bir
ifade ile basari duygulari 6renme ortamlarinda deneyimlenen her tirli duygu basari duygusu
olarak tanimlanabilir. insanlar giinliik hayatta icinde bulunduklari ortamlarda etkilesimleri
sonucunda birgok farkli duygu deneyimlemektedir. Bu durumun etkilesimin yogun bir sekilde
gerceklestigi okul ortaminda da olmasi kaginilimazdir. Ornegin 6gretmenin sordugu bir soruyu
cevaplayabilen bir 6grenci keyif, gurur ya da umut gibi olumlu duygular hissedebilirken, aksine
bir durumda kaygi ve 6fke gibi olumsuz duygular hissedebilir. Benzer bir sekilde 6égrencilerinin
dersinden beklenen kazanimlari edindiklerini goren bir 6gretmen olumlu duygular
hissedebilirken, 6grencilerinin basarisiz oldugunu goéren bir 6gretmen de kaygi, Gzintl gibi
olumsuz duygular deneyimleyebilir. Bu duygular ise gudilenme, 6zyeterlik inanci, tutum,
odaklanma, ders galisma stratejileri gibi bir cok alanda etkili olmakta (Pekrun ve Stephens,
2010) ve nihayetinde basari durumu tzerinde énemli bir roli olmaktadir.

Basari duygularinin yani sira dgrenme ortamlarinda deneyimlenen sosyal duygular da
vardir. Sosyal duygular bir kisinin farkli bir kisinin gergeklestirdigi eylem lizerine deneyimledigi
duygulardir. Ornegin bir dgrencinin arkadasini kiskanmasi, arkadasinin aldigi sinav notu
sebebi ile ona gipta etmesi, 6gretmeni tarafindan olumsuz tepki alan bir 6grenciyi gérmesi
Uzerine endise yasamasi sosyal duygular arasinda gosterilebilir. Fakat bu 6gdrencinin
basarisindan dolayl duydudu gurur veya basarisizligi sebebiyle endisesi basari duygusudur
(Schutz ve ark., 2007).

Duygularin ¢ok boyutlu bir olgu olmasi genel kabul gérmus bir olgudur. Clinki duygular
bir cok farkh bilesenden meydana gelmektedir (duyussal, biligsel, fizyolojik, gudusel vb.)
(Pekrun ve Stephens, 2010). Duygular bir eylemin sonucuna bagli olarak ortaya c¢ikabilecegi
gibi, bu olay 6ncesinde veya olay yasanirken de ortaya ¢ikabilir (Pekrun, 2006). Buna ek olarak
6grenciler herhangi bir olay gerceklesmeden énce ileriye yonelik olarak ya da olay yasandiktan
sonra geriye yonelik farkli duygular yasayabilir. Alan yazin incelendiginde sadece Pekrun ve
Stephens (2010) farkli durumlarda yasanabilecek olan bu duygulari ¢ boyutlu bir siniflamayla
gosterdigi gorulmektedir. Bu siniflama Tablo 1°de sunulmustur.

Tablo 1
Basari duygularinin t¢ boyutlu siniflamasi

Olumlu (a) Olumsuz (b)
Odaklandigi Aktiflestirici Pasiflestirici Aktiflestirici Pasiflestirici
Amag
Sireg Zevk Rahatlama Ofke Sikilma

Husran

Etki / lleriye Umut Ferahlama (c) Kaygi Umutsuzluk
yonelik Keyif (c)
Etki / Gegmise Keyif Go6ndl Rahathgi Utang HUlzln
yonelik Gurur Ferahlama Ofke Hayal kirikligi

Minnettarlik

Not: (a) Olumlu: = hos duygu, (b) Olumsuz = hos olmayan duygu, (c) ileriye yénelik keyif / rahatlama.
(Pekrun ve Stephens, 2010, s.239)
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Tablo 1 incelendiginde bireylerde duygu durumlarinin olusumunda odaklanilan amacin
daha ¢ok zaman ile iligkili oldugu goérilmektedir. Buna gére, bireyin herhangi bir eylemin
gerceklesmesi sirasinda, bu olayin dncesi veya sonrasina yénelik duygular deneyimlemesi
beklenmektedir. Bu duygular ise eyleme gegmeye yonelik aktiflestirici ya da pasiflestirici olarak
iki tarl olabilir. Ornegin bir dgrencinin sinav éncesi hissedecegi rahatlama duygusu onun ders
calisma istegini azaltabilecegdi icin pasiflestirici bir duygu olurken, ayni 6grencinin keyif
duygusu hissetmesi onu ders calismaya yonelik tesvik edebilecegi icin aktiflestirici duygu
olarak dusunulebilir. Bu ve buna benzer birgok farkli olumlu veya olumsuz bagari duygusunun
bireylerin bir 6grenme etkinligine yodnelik olarak aktiflestirici ya da pasiflestirici etkisi
olabilmektedir.

Pekrun (2006) basari duygularinin ayrica bireyin bir eylemi yapabilecedine dair kontrol
edebilirlik dislincesi ve ona verdigi degerin de yasadidi basari duygularinda etkili oldugunu
belirtmigtir. Ayrica Pekrun ve Stephens (2010) belirli bir 6grenme durumu igin bir eylemi
gergeklestirebilmenin kontrolinun altinda oldugunu hissetmesinin ya da bunun tersi durumunu
dustnmesinin kendisinde farkli duygu durumlar yasanmasina sebep olacagdini belirtmistir.
Ornegin bir 6grencinin 6Jretmeninin verdigi bir 6devi rahatlikla yapabilecegi dislincesi ile
yapamayacagi dusuncesi kendisinde farkl duygulara sebep olacaktir. Birinci durumda olumiu
duygular tetiklenecekken ikinci durumda olumsuz duygular tetiklenecektir. Ek olarak keyif
duygusu genellikle bireylerin 6grenme durumunu kontrol edebilme duslncesinde ortaya
¢lkarken, umutsuzluk duygusu kontroli disinda oldugu hissedildiginde ortaya c¢ikmaktadir
(Pekrun ve Stephens, 2010).

Kontrol edebilirlik dlisuncesine ek olarak ogrencilerin belirli bir 6grenme etkinligine
verdigi 6nem ve bunun derecesi de kendisinde yasanacak duygularin sekillenmesinde dnemili
olacaktir (Pekrun ve ark., 2002b). Ornegin matematik dersine deger veren bir 6Jrencinin
yasayacad! basar duygusu daha ¢ok olumlu iken deger vermeyen bir 6grencinin yasayacag
duygu olumsuz bir duygu olacaktir (Pekrun, 2006). Biraz daha detayli bir érnek Uzerinde
aciklayacak olursak ogrenciler herhangi bir sinif etkinligi icin kendilerini bu etkinlige
katilabilecek kadar yetkin hissediyorsa kendisinde ylksek kontrol, bu etkinligin 6énemini takdir
ediyorsa kendisinde ylUksek deger hissi olusacaktir. Bu iki durum ise olumlu olan aktiflestirici
duygularin uyariimasini saglayacaktir. Ancak ayni sinif etkinligi icin 6grenci bu faaliyeti ¢ok
zorlayici olarak dusinidrse kendisinde dusik kontrol hissi olusacak, bu etkinligin kendisi igin
onemsiz oldugunu da dusunidrse olumsuz harekete gegirici duygular yasanmasi muhtemeldir
(Ranellucci ve ark., 2021). Sonug olarak, égrencilerin herhangi bir 6grenme etkinligi kontrol
edebilirlik algisi ve bu etkinlige verdigi 6nem 6grencide olumlu aktiflestirici/pasiflestirici ya da
olumsuz aktiflestirici/pasiflestirici duygularin ortaya ¢cikmasinda énemli rol oynayacaktir.

Pekrun bu basar duygularin olusumunu kontrol-deger kurami c¢ergevesinde
aciklamistir. Kontrol-Deger Kurami genel olarak basari duygularinin olusumuna yonelik
varsayimlar ortaya koyan bir kuramdir. Kuram 6znel kontrol ve deger olmak uzere iki onemli
boyutun basari duygularinin olusumunda énemli oldugunu ifade etmektedir. Bireyin herhangi
bir 6grenme aktivitesine yonelik olarak gergeklestirdigi aktiviteler ve bu aktivitelerin sonucuna
yonelik kendisinin olasi distnceleridir (Pekrun, 2006). Ornedin bir 6grencinin herhangi bir
derse ait konuyu okudugunda anlayabileceg@i diguncesi, onun ilgili konunun 6znel kontrolunde
oldugunu gosterir. Aksi bir durumda ise herhangi bir konuyu anlamayacagi dusuncesi 0znel
kontrollinin disik oldugunun goéstergesidir. Kisinin herhangi bir 6grenme aktivitesinde basarili
olmak icin gerceklestirdigi ¢calismalar ve bu calismalara verdigi 6nemin boyutudur (Pekrun,
2006). Ornegin bir égrencinin sinif iginde ingilizce derslerinde ingilizce konusmanin énemli
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oldugunu, cunkl bu etkinligin kendisinin konusma becerisine olumlu katkisi olacagini
dusunmesi bu etkinlige verdigi 6znel degeri ortaya koymaktadir. Kuram sureg¢ icindeki bir
6grenme deneyimine iligkin bireyin degerlendirmelerinin ve bu deneyimin dncullerinin ve
sonugclarinin énemli oldugunu varsayar. Bir birey herhangi 6grenme eyleminin sonucunun
kendi kontrolliinde olmasi durumuna goére farkl duygular yasayacaktir (Pekrun, Frenzel, Goetz,
ve Perry, 2007).

Genel olarak ele alindiginda kisilerin basari duygularinin olusmasi bireysel 6grenme,
bireylerin oncul beklentileri, cevre ve akademik basari gibi cesitli faktdrlere bagl oldugu
dusunulmektedir (Pekrun, 2006). Dolaysiyla basari duygularinin olusmasi égrencilerin iligkili
ders, 6greneme durumlari ya da sinav i¢in beklentileri, o derse verdigi deger, derse iliskin dncul
basarilari olumlu veya olumsuz basari duygularinin olusmasinda dnemli rol oynamaktadir.
Ancak alanyazin incelendiginde basari duygulari ile ilgili az sayida arastirma oldugu (Pekrun,
2005) var olan arastirmalarin genelde sinav kaygisi Uzerine oldugu (Manley & Rosemier, 1972;
Nasser et al., 1997) goérulmektedir. Farkli 6grenme ortamlarinda umut, guru, umutsuzluk,
rahatlama vb. basari duygular ile iligkili az sayida galismaya rastlanmaktadir. Akademik
basarinin belirleyici konumunda yer alan farkh basari duygularinin akademi galismalara konu
olmasi baslamistir (Pekrun & Frese, 1992). Olcegin Turk kiltiriine kazandiriimasi Tirkiye
Ozelinde de bu alandaki yapilacak olan arastirmalara katki saglayacagi dusunulmektedir. BU
nedenle dlgedin uyarlanmasi 6nem arz etmektedir.

Basari Duygulari Olgegi Kisa Formu

Basari Duygulari Olgegi (BDO) orijinal formu 6grencilerin ders, 6grenme ve sinav gibi
akademik ortamlarda tecribe ettikleri duygulari 6lgmek icin Pekrun, Goetz ve Perry (Pekrun
ve ark., 2002) tarafindan gelistirilmistir. Bu dlgek d6grencilerin duygularini degerlendirmek icin
tasarlanmistir ve 24 Slgekten olusan bir 6z bildirim aracidir. BDO genel olarak (i¢ farkli ortam
icin hazirlanmis olan U¢ bolimden olusmaktadir (ders, 6grenme ve sinav). Derse iliskin basari
duygulari 80 maddeden olusan keyif, gurur, umut, kaygi, éfke, umut, umutsuzluk, utanma ve
sikilma seklinde basari duygularini ele alan 8 alt dlgekten olugsmaktadir. Ogrenme ortamlarinda
tecribe edilen duygulari 6lgmek amaci ile hazirlanmis olan bélim 75 madde ve 8 farkli duygu
(ders iligkili duygular ile ayni duygular) icermektedir. 77 maddeden olusan ve rahatlama, &fke,
kaygi, umutsuzluk, gurur, utanma, umut ve keyif duygularini kapsayan sinav iligkili duygular
bolimi 8 farkli alt dlgekten olusmaktadir. Modiiler olarak tasarlanmig olan BDO ihtiyaca gére
arastirmaci istedigi ortam icin istedigi farkli duygu durumlarini ¢galigabilmektedir.

Bieleke, Gogol ve Goetz (2020) BDO'niin ¢ok sayida maddeden olustugunu, her bir
Olgek basina 6 ila 12 maddenin yer aldigini ve bu durumun kisa uygulama suresi gerektiren
calismalar icin BDO’nin uygulanabilirligini sinirladigini belirtmigler ve bu sebeple élgegin kisa
formunu olusturmuslardir. Bu kapsamda BDO’nin kisa formu olan “Basari Duygulari Olgegi
Kisa Formunu (BDO-K)” gelistirmisler ve her bir basari duygusu 6lgegdi icin 4’er maddeden
olusan yeni formatini olugturmuslardir. Gelistirilen yeni formatta aracin kavramsal kapsami
korunmustur (Bieleke ve ark., 2020). Ayrica Bieleke ve ark. olusturduklari BDO-K’'nin BDO'de
ele alinan ve her bir duyguyu Olgen Olceklerde alt boyut olarak yer alan “biligsel, duyussal,
gudusel ve fizyolojik” alt boyutlari kapsayacak maddeleri segtiklerini belirtmiglerdir.

BDO-K ders, 6grenme ve sinav gibi akademik ortamlarda égrencilerin duygularini
degerlendirmek igin tasarlanmistir ve 24 dlgekten olugmaktadir. BDO’den farkli olarak her bir
duygu icin 4 madde belirlenmigtir. Ders, 6grenme ve sinav ortamlarinda 6grencilerin tecribe
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ettikleri 9 farkh duyguyu dlgmektedir. Bu kapsamda 6grenme ve ders ile iliskili basari duygulari
Olcekleri gurur, umut, umutsuzluk, utanma, keyif, kaygi, 6fke ve sikilma bolimlerinden olusan
8 alt dlgcege sahiptir. Sinav duygulari dlgedi ise umut, keyif, umutsuzluk, gurur, utanma, dfke,
kaygi ve rahatlama duygularindan olusan 8 bolimden olusmaktadir. Her bir duygu durumu igin
4 madde belirlenmigtir. Basar duygulari 6lgedi arastirmacilarin ihtiya¢c ve istegine gore
kullanilabilmesi amaci ile modiiler olarak tasarlanmistir.

BDO-S'nin farkh Ulkelerde gergeklestirilen calinmalarda kullaniimis ve basari
duygularina ,iligkin farkli degiskenler incelenmistir. Ornegin Cho (2022) ingilizceyi yabanci dil
olarak 6grenen Koreli 6grencilerin ingilizce yeterliklerine bagli olarak 6z yeterlik ve basari
duygularini nasil sergilediklerini arastirmigtir. Calisma icin toplam 102 Universite 6grencisi
yeterlilik seviyelerine gore ylksek, orta ve dusik yeterlilik gruplarina ayrilmistir. Arastirma
sonucunda genel olarak basari duygular ve Ingilizce yeterliligi arasinda pozitif ve negatif
korelasyonlar oldugunu ortaya koymustur. Qinthara ve ark. (2023) Endonezya’da gérsel-isitsel
o6grenme ortamlarinda gecikmenin 6grencilerde basari duygusu Uzerinde bir etkisinin olup
olmadigdini belirlemeyi amaglamaktadir. Aragtirma sonugclari duygusal bir uyaran olarak gorsel-
isitsel 6grenme ortaminin gecikmesinin, deney grubunun 6fke, umutsuzluk, bikkinlik ve
umutsuzluk duygularinda artis deneyimledigi 6drencilerde basari duygusunu etkileyebilecegini
gOstermistir. Trigueros ve Aguilar-Parra ise (2022) égrencilerin beden editimi alanina basariya
yonelik duygularini degerlendirmek amaci ile bir ¢alisma gergeklestirmis ve bu calismada
BDO-K'nin faktér yapisini ispanya beden egitimi baglaminda uyarlamistir. Calisma sonucunda
BDO-K’nin ispanyol kiiltiirii igin kullanilabilinecek giivenilir bir arag oldugunu orta koyulmustur.
Randelovi¢ ve Kosti¢ (2022) Sirbistan baglaminda Covid-19 pandemisi zamaninda uzaktan
egitim slUrecinde yaptiklari galismada can sikintisi yasandiginda égrencilerin dikkatlerini gesitli
dijital celdiricilere yonelttiklerini ortaya koymustur. Basari duygularina iliskin Turkiye’de
gercgeklestirilen galismalara bakildiginda basari duygulari 6lgegi ilkokul (Haciémeroglu ve ark.,
2013), 6gretmen duygulari 6lgegi (Alpaslan ve Ulubey, 2017), basarimla ilgili duygular
Olgeginin gegerlik ve glvenirlik calismasi (Bakir ve ark., 2021), matematik basari duygulari
olcegi (Calik, 2014), Ogretmen duygu dlgeginin uyarlanmasi (Géger Sahin ve ark., 2020),
basari duygulari anketi (Can ve ark., 2020) araglarinin Turk kultiriine uyarlandigi
gorilmektedir. ilgili galismalar incelendiginde Bakir ve ark. gergeklestirdigi galisma, Can ve
ark. (2020) uyarlama g¢alismasi temele alinarak ders ile iligikli duygular bélimunin égretmen
adaylar ile calisarak kisaltildigi ¢calismadir. Bu galisma incelendiginde sinav ve 6grenme
duygularinin c¢alisiimadigi ve c¢alismanin lisans dizeyindeki 6gretmen adaylari ile
gerceklestirildigi gérilmektedir. Bu nedenle ortadgretim baglaminda sinav, 6grenme ve ders
ortamlarinda ortaégretim dégrencilerine yonelik olarak basari duygulari élgeginin kisa formunun
bulunmadigi gériimustir. Bu galisma kapsaminda uyarlamasi yapilan élgek herhangi bir derse
veya herhangi bir 6gretim kademesine yonelik olarak uygulanabilecek 6grenmenin tg¢ ortamini
da icerisine alan bir 6lgcek olma 6zelligi ile 6ne gikmaktadir. Ayrica moduler olarak tasarlandigi
igin arastirmacinin istegine gére sekillendirilebilecektir. Bu nedenle BDO-K'nin Turk kiltiriine
kazandirimasinin egitim alaninda gerceklestirilecek olan caligmalara katki saglayacagdi
dusunulmektedir. Ayrica farkli kiltdrlere uyarlanmasi kdltirler arasi kargilastirmalar yapmaya
olanak saglayacagindan, alanyazina katki saglayacagi dusunulmektedir. Basari duygulari ile
ilgili yeni bir Olgek gelistirmek yerine bu calismada var olan bir Olgegi Turk kultarine
uyarlamanin sebebi var olan bir dlgegi farkl dil ve kulturlere uyarlamanin etkili bir yontem
olmasi, maliyetinin yeni bir olgek gelistirmeye kiyasla daha az olmasidir. Ayrica psikometrik
Ozellikleri bilinen bir 6lcegi farkl kalttrlere uyarlamanin gecerlik ve glvenirlik agisindan dlgek
gelistirmeye kiyasla daha guvenilir olacagi dusuncesi de bu calismada uyarlama yéntemine
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basvurulmasinin bir sebebidir (Hambleton ve Patsula, 1999). Ayrica dlgcegin kullanildigi farkli
kiltdrler arasinda karsilastirmalar yapamaya olanak tanimasi ve verilerin genellenebilirligini
artirmasi da bu calismada dl¢ek uyarlama slrecine gidilmesinin sebeplerindedir (Borsa ve
ark., 2012). Ayrica 6lgegin uzun formunun Turk kiltiriine uyarlanmis olmasi, ancak uzun
olmasi sebebi ile kisa formuna gére kullanighligin daha pratik hale getiriimesi geregi ile BDO-
K’'nin da Tuirk kultdrine uyarlanmasi igin bir ihtiyag dogurmustur.

Yontem

Bu calismanin amaci Pekrun ve ark. (2002) tarafindan gelistirilen ve Bieleke ve ark.
(2020) tarafindan kisa formu hazirlanan BDO-K’'nin Tirk kdiltirine uyarlamaktir. Bu amagla
BDO-K asagida belirtilen dogrulayici bir yéntem dahilinde Turk kiltirine uyarlanmigtir.

Basari Duygulari Olgegi Kisa Formunun Tiirk Kiiltiiriine Uyarlanma Siireci

BDO-K’'nin Turk kdiltiriine uyarlanma sireci agsagida belirtilmistir (Sekil 1).
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Sekil 1.

Basari Duygulari Olgedi Kisa Formunun Tiirk kiiltiiriine uyarlanma siireci

Olgegin
gelistiricilerinden e-mail
yolu ile gerekKli izinlerin

alinmasi

Olgegin Turkge'den
Ingilizceye alan
uzmanlar tarafindan
cevrilmesi

Arastirmacilar
tarafindan ceviriler arasi
tutarliiga bakilarak
gegici Olgek
maddelerinin
belirlenmsei

Arastirmacilar
tarafindan daha 6nce
Tlrkceye uyarlanmis

olan él¢egin uzun formu

ile kisa formda bulunan
ayni maddelerin
karsilatiriimasi

Elde edilen gegici geviri
formu ve orjinal dlgcek
maddelerinin geviri
uygunlugu igin uzman
gorlsune sunulmasi

Uzmanlardan gelen
gérusler neticesinde
Olgek formunun
dizenlenmesi

Arastirmacilar
tarafindan maddelerin
Turk kultirine
uygunlugu igin form
hazirlanmasi

Alan uzmanlari
tarafindan her bir
maddenin Turk diline
uygunlugunun
degerlendiriimesi

Arastirmacilar
tarafindan Turk diline
iliskin gerekli gérulen

dizenlemelerin

yapilmasi

Duzenlenen 6lgegdin
tekrar alan uzmani
tarafindan Ingilizceye
cevrilmesi

Elde edilen geviri ile
orjinal maddeler

saglanmasi

arasinda dil tutarhginin Gl yontemiyle 5 6grenci ile

Gorunus gegerligi icin
"sesli digtinme"

pilot galismanin
yapilmasi

Ogrencilerin anlamada
gucluk cektikleri
maddelerin belirlenmesi

Arastirmacilar
tarafindan 6greniclerin
anlamada gugclik gektigi
maddelere iliskin gerekli
diznlemellerin

yapilmasi

Olgege son seklinin
verilmesi

Gerekli izinlerin alinarak
Olgegin uygulanmasi

Elde edilen veriler
Uzerinde gecerlik ve
glvenirlik analizlerinin
LISREL ve SPSS
praogramlari ile
yapiimasi

Basari Duygulari Olgegi Kisa Formunun Turkgeye uyarlama calismasinin
gerceklestirilebilmesi icin dncelikle Dr. Maik Bieleke ile elektronik posta araciligi ile dlgegin
kullanimi ve uyarlamasi igin 08.01.2021 ve 12.01.2021 tarihlerinde iki kez iletisim kurulmus ve
gerekli izinler alinmistir.
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Olgek uyarlama calismalarinda basit olarak gériilse de siirecin en énemli kismi dlgegin
ilgili dile cevriimesi islemidir (Beaton ve ark., 2000; Geisinger, 1994). Olgek uyarlama
¢alismalarinda geviri sirecinde ileri geviri ve geri geviri olarak iki farkli yontem kullaniimaktadir.
Uyarlama c¢alismalarinda zaman ve maliyet agisindan daha zorlu olmasina ragmen en ¢ok
kullanilan yontem geri ceviri yontemidir (Maneesriwongul ve Dixon, 2004). Bu yontem iki kez
ceviri gerceklestirilir. ilkinde 6lgek ana dilinden hedef dile gevrilir. Sonrasinda hedef dile
cevrilmis olan dlgek tekrar ana diline geri ¢evrilir ve iki 6lgek arasindaki tutarlihga bakilir. Bu
c¢alismada da geri ¢eviri ydntemi kullaniimigtir.

Basari Duygular Olgegi Kisa Formunun Tiirkgeye cevrilmesi asamasinda dlcegi daha
once gérmemis olan 10 Kisilik bir uzman gurubu ile ¢alsiimistir. 10 Kisilik ¢eviri grubuna ait
demografik bilgiler Tablo 2’de sunulmustur.

Tablo 2
Ceviri calismasina katilan uzmanlara iliskin demografik bilgiler

Uzmanlar Cinsiyet Cahistigi is Egitim Seviyesi Uzmanhk Unvani
Kurum  tecribesi Alani
1 K Ylksek 20 Doktora ingiliz Dili _ Doktor
Ogretim Egitimi Ogretim Uyesi
2 E Yiksek 12 Doktora i.0./EPO Ogretim
Ogretim surecinde Gorevlisi
3 E Yiksek 15 Doktora i.0./EPO Ogretim
Ogretim surecinde Gorevlisi
4 K Yiksek 10 Doktora i.0. Arastirma
Ogretim surecinde Gorevlisi
5 K Yiksek 9 Yiiksek Lisans i.0. Ogretim
Ogretim Gorevlisi
6 E MEB 16 Doktora i.0. Ogretmen
Surecinde
7 E MEB 15 Yiksek Lisans i.0. Ogretmen
Surecinde
8 E MEB 7 Lisans i.0. Ogretmen
9 E MEB 8 Lisans i.0. Ogretmen
10 E MEB 11 Lisans i.0. Ogretmen

!E:__Er_kek, K: Kadin
1.O.: Ingilizce 6gretimi
EPO: Egitim programlari ve 6gretim

Tablo 2’de goruldigu Uzere geviri calismasinda yer alan 10 uzmanin Gg¢l kadin 7’si
erkektir. Bu uzmanlarin genel olarak isg tecrubelerin 7-20 yil arasinda degismektedir.
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Uzmanlarin egitim durumlari; biri doktora mezunu, dérdi doktora sirecinde, biri yiksek lisans
mezunu biri ylksek lisans strecinde ve gl de lisans mezunudur. Uzmanlarin 5'i MEB, 5’i de
yiksek ogretim kademelerinde calismaktadirlar. Uzmanlarin birisi ingilizce 6gretmenligi
boéliminde doktor 6gretim Uyesi, birisi mitercim tercimanlik béliminde 6gretim gorevlisi, biri
ingiliz dili ve edebiyati bélimiinde aragtirma goérevlisi, licli yabanci diller yiiksek okulunda
dgretim gérevlisi ve besi de cesitli derecelerdeki okullarda ingilizce égretmeni olarak gdérev
yapmaktadirlar.

Ceviri calismasinin tamamlanmasinin ardindan arastirmacilar tarafindan geviriler arasi
tutarlihda bakilarak gecici 6lcek maddeleri belirlenmis ve bir form olusturulmustur. Ancak bu
suregte ders duygulari 6l¢edi 6fke bdlimindeki 16. madde, 6grenme duygulari dlcedi eglenme
boélumunde 3 ve 4. maddeler, gurur bolimunde 12. madde, kaygi boluminde 20. madde, sinav
duygulari 6lgeginde umut bdliminde 6. ve kaygi bélimuindeki 24. maddelerde ceviriler
arasinda net bir tutarlik olmadigi gériimustir. Bu sebeple ilgili maddelerin gevirisi igin daha
once bu oOlgedi gérmeyen 5 farkli uzmana daha gonderilmis ve cevirilerini yapmalari
istenilmigtir. Bu uzman grup genel olarak yuksekdgretim kademesinde yabanci dil egitimi
veren, en az yiksek lisans sahibi olan ve 7-11 yil is tecribesine sahip olan kigilerden
olusmaktadir. Sonrasinda elde edilen cgeviriler ve daha 6énce 10 uzmandan alinan cevirler
birlikte tekrar degerlendiriimis ve aralarindaki tutarliga gore gegici maddeler belirlenmistir. Bu
calisma sonucunda ayrica arastirmacilar tarafindan 6lgegin uzun seklinin Tark kulttrine
uyarlanmis formundaki ayni maddelerin gevirileri karsilastiriimistir. Bu kapsamda genel olarak
maddelerin gevirileri arasinda benzerlik oldugu goértlmistir. Ancak élgegin Turk kaltlrine
uyarlanmis uzun formunun 6grenme duygulari béliminde (¢ maddenin yapilan uyarlama
calismalar neticesinde 6lgek formundan gikarildigi gérilmustir. Olgegin kisa formunda bu
¢ikarilan maddelerden ikisinin yer aldigi gortlmustir. Bu sebeple bu iki maddenin gevirisi ile
uzun formundaki cgevirileri tekrar karsilastirilmistir. Bu karsilastirma neticesinde maddeler
arasinda herhangi bir farklilik géridimemistir.

Sonraki asamada gegici maddelerin olusturuldugu formun gevirisinin uygunlugunu
degerlendirmek amaci ile bir form olusturulmustur. Bu formda her bir maddenin g¢evirisinin
uygunlugunun degerlendiriimesi amaci ile 0-10 arasi bir puanlama yapilmis ve uzmanlardan
gevirinin uygunluguna gore bir puan vermesi istenilmistir. Ayrica bu uzmanlardan herhangi bir
maddenin cgevirisine iliskin goruslerini de verebilecekleri bir bélim olusturulmustur. Ceviri
uygunluk formu olusturulduktan sonra 12 uzmandan gevirileri degerlendirmesi istenilmistir.
Uzmanlar ile E-mail yolu ile iletisime gegilmis ve 14-21.02.2021 tarihleri arasinda uzman
go6rislne sunulmustur. Uzmanlar daha énce bu 6lgedi gérmeyen bir gruptan olugsmaktadir.
Sonrasinda uzmanlardan gelen puanlama SPSS 22 paket programina girilmis ve her bir
madde icin ortalama puanlar belirlenmistir.

Ders duygulari olgeginde yer alan maddelere iligkin elde edilen ortalamalar 8,5 ile 10,
ogrenme duygular 6lgegi icin 8,91 ve 10, ve sinav duygular 6lgegi icin 9,16 ve10 arasinda
degismektedir. Elde edilen puan ortalamalari élgek maddelerinin gevirisinin uygun oldugunu
gostermektedir. Ayrica uzmanlarda bazi maddelerin gevirisine iligkin kendi goruslerini de
belirtmisler ve farkli gevirilerin de olabilecegini dile getirmiglerdir. Bu degerlendirmeler de
dikkate alinmig ve gerekli gérilen maddeler i¢in dizenlemeler yapilmigtir.

Olgek maddelerine ceviri uygunlu calismasindan sonrasi gerekli dizelmeler
gerceklestiriimistir. Sonrasinda her bir maddenin Turk dili ve kultiriine anlam ve dil bilgisi
acisindan degerlendiriimesi igin bir form hazirlanmistir. Formda 0-10 arasi bir puanlama
yaplilarak ve uzmanlardan her bir maddenin Turk diline anlam ve yapi agisindan uygunlugunu
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degerlendirmek igin puanlama yapmalari istenilmistir. Ayrica bu uzmanlardan her bir maddeye
iliskin kendi goruslerinin de yazabilecekleri bir alan olusturulmus ve bu sekilde uzmanlarin
gériglerine bagvurulmustur. Tium uzmanlar ile e-posta ve WhatsApp araciligi ile iletisime
gecilmis 25.02-05.03.2021 tarihleri arasinda uzmanlarin gorisine sunulmustur. Uzmanlara
iliskin demografik bilgiler Tablo 3’te sunulmustur.

Tablo 3
Olgegdin Tiirk Diline uygunlugu ¢alismasina katilan uzmanlara iliskin demografik bilgiler

Uzmanlar Cinsiyet  Galigtig is Egitim Uzmanlhk Alani Unvani
Kurum tecriibesi Seviyesi
1 E MEB 24 Doktora Yeni Turk Dili Ogretmen
2 E Yuksek 23 Doktora TDE Doktor
Ogretim Ogretim
Uyesi
3 K MEB 18 Yiksek Eski Turk Ogretmen
Lisans Edebiyati
4 E MEB 18 Yiiksek Sosyal Alanlar Ogretmen
Lisans TDE Ogretimi
5 K MEB 26 Lisans TDE Ogretmen
6 K - 4 Doktora Filoloji ve Turkge -
Ogretimi
7 E MEB 22 Doktora TDE Ogretmen
8 K MEB 12 Yiksek TDE Ogretmen
Lisans
9 E MEB 20 Doktora Turk Dili, Klasik Ogretmen

Turk Edebiyati

10 E MEB 15 Yiiksek TDE Ogretmen
Lisans

11 K MEB 15 Yiiksek TDE Ogretmen
Lisans

12 E MEB 17 Yiiksek TDE Ogretmen
Lisans

13 K MEB 13 Doktora TDE Ogretmen

14 K MEB 18 Lisans TDE Ogretmen

15 K MEB 13 Lisans TDE Ogretmen

E: Erkek, K: Kadin
TDE: Turk Dili ve Edebiyati

558



AJESI, 2024; 14(2): 548-575 Can, Gliven

Tablo 3'ten de goérildigl UGzere dlgekte yer alan maddelerin Turk diline uygunlugu
calismasina katillan uzmanlarin 7’si erkek 3’4 kadindir. Uzmanlarin 14’G MEB bulnyesinde
o6gretmen olarak calisirken 1'i yiksek ogretim kademesinde doktor 6gretim Uyesi olarak
calismaktadir. Uzmanlarin egitim seviyelerine iliskin olarak 6’i doktora, 6’ yuksek lisans ve 3’u
de lisans seviyesindedir. Uzmanlarin genel olarak is tecribeleri 4-26 yil arasinda
degismektedir. Uzmanlik alanlarina gelince uzmanlarin 9'u TDE, digerleri de sirasiyla Yeni
Tirk Dili, Eski Turk Edebiyati, Sosyal Alanlar Turk Dili ve Edebiyati Ogretimi, Filoloji ve Tiirkge
Ogretimi ve Turk Dili ve Klasik Tiirk Edebiyati seklindedir.

Uzmanlar daha énce bu dlgegi gérmeyen bir gruptan olusmaktadir. Uzmanlardan gelen
puanlama SPSS 22 paket programina girilmis ve her bir madde i¢in ortalamama puanlar
belirlenmigtir. Bu degerlendirme neticesinde elde edilen her bir maddeye yonelik ortalama
puanlar, ders duygulari dlgeginde 7.8 ile 9.53, 6grenme duygulari dlgceginde 7,86 ve 9,53, ve
sinav duygulari o6lceginde 8,46 ve 9,46 arasindadir. Elde edilen puan ortalamalar dlgek
maddelerinin gevirisinin Turk diline anlam ve yapi bakimindan uygun oldugunu gostermektedir.
Ayrica uzmanlarda bazi maddelere iliskin kendi géruslerini de belitmigler ve maddelerin Tirk
diline uygunluguna iligkin farkli 6neriler de getirmiglerdir. Bu degerlendirmeler de dikkate
alinmis ve gerekli goérulen maddeler igin dizenlemeler yapilimistir.

Tarkge olusturulan form gerekli goérilen dizeltmelerden sonra 15.03.2021 tarihinde bir
yuksek 6gretim kademesinde 6gretim gorevlisi olarak ¢alisan ve 15 yil tecrtbesi olan bir dil
uzmani tarafindan tekrar dlgegin ana dili olan ingilizceye cevrilmistir. Ceviri sonrasinda dlcegin
orijinal hali ile sonradan ana diline gevrilmis olan sekli karsilagtinimistir. Bu karsilastirma
sonucunda iki form arasinda dil tutarlihginin saglandigi gértalmastar.

Dil tutarlihginin saglanmasinin ardindan gortinus gegerligi igin “sesli distinme” ydntemi
kullanilarak 4 Aralik 2021 tarihinde ortadgretim kademesinde 6grenim géren 5 6grenci ile bir
pilot calisma yapilmistir. Ogrencilerden ikisi 12. sinif digerleri ise sirasiyla 9, 10 ve 11. sinif
ogrencileridir. Ogrencilerin yas dagilimi 15-18 araligindadir. Ogrencilerin ikisi erkek digerleri
bayan 6grencidir. Bu 6grencilere 6ncelikle galisma hakkinda bilgi verilmis, galismanin doktora
tez calismasinin bir bélimu oldugu, bu dlgedin égrencilerin 6grenme ortamlarinda tecriibe
ettikleri ya da edebilecekleri duygulari belirlemek amaci ile hazirlanmis oldugu, calismaya
katilmanin gonullilik esasina dayali oldugu ve isterlerse bu calismadan istedikleri an
cekilebilecekleri belirtiimistir. Sonrasinda katiimci onam formu &grencilere sunulmus ve
imzalayabilecekleri belirtiimistir. Ayrica o6grencilerin velileri ile de gorusulmus, calisma
hakkinda gerekli bilgiler verilmis, kendileri icin veli onam formu hazirlanmis ve imzalamalari
istenmigtir. Yapilan “think aloud” calismasi sonucunda maddelerin &drenciler tarafindan
rahatlkla anlagilir oldugu gorulmustar.

BDO-K Yapi Gegerligi
Veri toplama siireci

Son sekli verilen BDO-K'nin gegerliginin belirlenmesi igin dncelikle 2021-2022 egitim
ogretim yi 15 Aralik 2021 tarihinde gerekli izin alinarak il merkezindeki ortadgretim
kademelerinde 6grenim géren 9-12. sinif 6grencilerine uygulanmistir. Veri toplama sureci
sonunda 355 veri elde edilmistir. Olgek uyarlama calismasina katilan égrencilere iliskin
demografik 6zellikler Tablo 4’'te sunulmusgtur.
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Tablo 4

BDO-K uyarlama ¢alismalarina katilan égrencilerin demografik ézellikleri

f % x En disik  En yiksek

Yas 15.49 13 18
Cinsiyet Erkek 114 321

Kadin 241 67.9
Sinif 9 127 35.8

10 92 25.9

11 72 20.3

12 64 18.0

Toplam 355 100

Tablo 4’'ten de gorildugl tizere BDO-K'nin uyarlama galismasina katilan 6grencilerin
yas ortalamasi 15.49 olarak hesaplanmistir. Arastirmaya katilan édrencilerin hepsi Anadolu
lisesi dgrencisidir. Ogrencilerin %35.8°U 9. sinif, %25.9'u 10. sinif, %20.3’G 11. sinif ve %18’
de 12. sinif 6grencisidir.

Veri Analizi

Daha 6nceden gelistiriimis ve faktor yapisi bilinen oOlgeklerin farkli bir érneklem ile
toplanan veriler ile faktor yapilan test edilirken dogrulayici faktér analizinin (DFA) yapilmasi
onerilmektedir (Kline, 2011; Tabachnick ve Fidell, 2007). Bu sebeple daha dnceden faktor
yapisi bilindigi icin bu basar duygulari kisa formunun faktér yapilari DFA analizi
gercgeklestirilerek analiz edilmistir. Calismada DFA kullaniimasinin bir sebebi ise Pekrun ve
ark. (2011) olgegin uzun formunu gelistirirken o6lgegin faktér yapisini Ug¢ farkh modeli
karsilastirarak DFA ile incelemesidir.

Elde edilen verileri analiz ederken en c¢ok olabilirik metodu tahmin edici olarak
kullanilmis ve LISREL 8.71 paket programi kullanilmistir. Bu analiz i¢in dncelikle ¢oklu
normallik varsayimlari incelenmeli ve c¢oklu ug¢ degerlerin belirlenmesi gerekmektedir
(Harrington, 2008). Veri setinin eksik verileri %3'ten daha azdir. LISREL programi analizlerin
gerceklestirilebilmesi i¢in tim eksik verilerin doldurulmasini gerektirmektedir. Veri setindeki
eksik veriler ortalama gorus yontemi ile hesaplanmistir. Coklu normallik igin hem tek degiskenli
hem de c¢ok degdiskenli dagihmlarin normal olmasi gerekmektedir. Ayrica tum degisken
cgiftlerinin dagihimlari homoscedastic ve lineer olmahdir. Tek degiskenli u¢ degerler bu
c¢alismada box-plot ile incelenmigtir. Ders iligkili duygular dl¢edi igin 8, 6grenme iligkili duygular
Olcegdi icin 5 u¢ deger oldugu goériimustir. Box-plot ile elde edilen bu u¢ degerlerler veri
setinden gikartilmigtir. Carpiklik ve basiklik degerleri kullanilarak ise veri setinin tek degiskenli
normalligi incelenmistir. Ders iligkili duygular dlgegine ait basiklik degeri -1.14 ve 1.02, carpiklik
degderi -1.24 ve 1.16 arasinda, 6grenme iligkili duygular 6lcegine ait basiklik degeri -1.39 ve
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2.68, carpiklik degeri -1.62 ve .83 arasinda ve sinava iliskin duygular 6l¢edi basiklik degeri -
1.47 ve .67, carpiklik degeri -1.24 ve 1.22 arasindadir. BU degerler normallik varsayiminin
karsilandigini ve dolaysiyla veri setinin DFA igin uygun oldugunu ortaya koymaktadir (Kline,
2011).

Coklu u¢ degerlerin belilenmesine yonelik olarak kullanilan tekniklerden birisi de
mahalanobis uzakligidir (Esen ve Timor, 2019). Mahalanobis uzakhd! kullanilarak ¢oklu ug
degerler incelenmistir ve .001 anlamlilik dizeyinde herhangi bir u¢ dedere rastlanmamistir.
Elde edilen veriler bu veri seti ile DFA analizinin gerceklestirilebilecegini ortaya koymustur.

Etik Konular

Bu calisma Anadolu Universitesi’nin 26.10.2021 tarih ve 194162 sayl Etik Kurul Onayi
alinarak gercgeklestirilmigtir.

Bulgular
Dogrulayici Faktor Analizi

BDO-K’nin alt dlgekleri olan ders, 6grenme ve sinav iligkili duygular 6lgeklerinin faktor
yapilarini test etmek icin DFA analizi kullaniimistir. Olgegin kisa formunun faktér yapilarini test
ederken Bieleke ve ark. (2020) Pekrun ve ark. (2011) tarafindan yapilan ¢alismayi temele
alinmistir. Ayrica 6lgcegin uzun formunun Turk kultirine uyarlanmis hali (Can ve ark., 2020)
incelenmis ve benzer sekilde Pekrun ve ark. (2011) tarafindan yapilan ¢alismanin temele
alindigr goralmuagtar. Pekrun ve ark. (2011) oncelikle Ug farkli model ortaya koymusglardir.
Model 1’de tek faktorll yapi vardir. Bu modelde her bir duygu durumu tek bir faktor olarak ele
alinmigtir. Olgekte yer alan her bir madde iligkili duyguya ait olan faktoriin gdstergesidir. Model
2 dort faktorla yapidadir ve her bir duyguya ait dlgek giduisel, duyussal, fizyolojik ve biligsel
olarak dort faktorli bir yapida ele alinmistir. Olgegin uzun formunun Tirk kiiltiriine uyarlanmig
hali (Can ve ark., 2020) incelendiginde bu ¢ model Gzerinden o6lgegin faktér yapilarinin
inceledigi gorulmustar.

Bu calismada ders, 6grenme ve sinav iliskili basari duygulari élgeklerinde yer alan her
bir duyguya iliskin gézlenen degiskenler (faktdr altindaki maddeler) iligkili duygu o6lmesi
beklenmektedir. Bu sebeple Model 1 calismada temele alinmistir. Sekil 1’de test edilen modele
iliskin 6rnek ders keyif duygusu Uzerinden sunulmustur.
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Sekil 1
Ders keyif duygusu igin model 1

1. 6o—=] d1

3. 32—m] d2

A36 e 1.00

.00

.04

0

"--______2

2

0. 69— d3 /1

0. 68— d4

Chi-Square=5.44, df=2, P-value=0.06603, RMSEA=0.071

Model 1 igin kabul edilebilirlik seviyeleri DFA’da model iyiligi gOstergeleri ile ele alinmigtir.
Model karsilagtirmalarinda karsilagtirmali uyum indeksi (CFl), iyi uyum iyiligi indeksi (GFl),
normlastiriimis Ki-kare (X?/df, NC), dizeltilmis uyum iyiligi indeksi (AGFI), artan uyum iyiligi
indeksi (IFI), normlastiriimamis uyum indeksi (NNFI), normlastiriimis uyum indeksi (NFI) ve
yaklasik hatalarin ortalama karekoki (RMSEA) kullaniimistir. Hata oranlarini en aza indirmek
icin DFA sonucunda RMSEA gostergesine bakilmisgtir. .05’ten kic¢uk olan RMSEA degeri
mikemmel uyum, .08’den kligik olan deger ise iyi uyumun goéstergesidir (Cokluk ve ark.,
2010). 10°’dan kiguk olan RMSEA degeri ise elde edilen gostergenin kabul edilebilir bir deger
oldugunu gostermektedir (Kline, 2011). IFl, NFI ve NNFI degerlerinin 1’e yakin olmasi
beklenmektedir. .90 ve Uzeri kabul edilebilir degeri gosterirken, .95 ve Uzeri elde edilen
degerler mukemmel uyumu belirtmektedir (Bentler ve Bonett, 1980; Marsh ve ark., 1988;
Simsek, 2007; Tabachnick ve Fidell, 2007). .95 Uzerinde elde edilen AGFI degeri mikemmel
uyumun gostergesi iken .80 ve Ustu elde edilen bir degerin de iyi uyum gostergesi oldugu kabul
edilmektedir (Cokluk ve ark., 2010). CFI degerinin .90 ve uUstu olmasi, GFI'nin ise .85 ve
uzerinde olmasi iyi uyum gostergesi oldugu alan yazinda belirtilmistir (Cokluk ve ark., 2010;
Joreskog ve Soérbom, 1993; Wang ve Wang, 2020). NC degerinin ise 5’ten kuguk olmasi elde
edilen degerin kabul edilebilir dizeyde oldugunu gdstermektedir (Yilmaz ve Celik, 2009).
Alanyazinda tavsiye edilen ol¢cit model iyiligi de@erleri Tablo 5’te verilmistir.
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Tablo 5

Model iyiligi gbstergelerine ybénelik dlgiitler

Model iyiligi Géstergesi Miikemmel Uyum Olgiitleri Kabul Edilebilir Uyum
Olgiitleri
RMSEA .00 < RMSEA = .05 .05 <RMSEA = .10
CFl .95 <CFl=1.00 90 <CFl=.95
IFI 95<IFI=21.00 90 < IFl =2 .95
NNFI .95 < NNFI = 1.00 .90 < NNFI = .95
NC 0<NC=2 2<NC=5
NFI .95 < NNFI = 1.00 .90 < NNFI = .95
AGFI .90 < AGFI =21.00 .85 < AGFI = .90
GFI 95 <GFI=1.00 .90 < GFI = .95

iki model icin DFA analizleri gergeklestirilmistir. Model 1’e yénelik yapilan analizlerin
sonuglari Tablo 6'da sunulmustur.

Tablo 6
Ders, 6grenme ve sinav duygulari éigcedi dogrulayici faktér analizi

Duygular X2 df NC GFI AGFI CFI RMSEA IFl_ _NFI___ NNFI

_  Keyif 544 2 272 99 .96 1.00 07 1.00 .99 .99

- & Umut 2 1 2 97 8 .97 00 .97 .97 92
S 2 Gurur 0 1 1 .98 89 .98 00 .98 .98 94
I = Ofke 73 2 36 100 .99 1.00 00 1.00 1.00  1.00
o & Kayg 77 2 38 100 .99 1.00 .00 1.00 1.00 1.00
T®g Utanma 24 1 24 97 84 .98 .00 .98 .98 .95
$ S5  Umutsuzluk 196 2 .98 1.00 .99 1.00 00 1.00 1.00  1.00
Q6 o = sikilma 20 1 2 100 1.00 .96 00 1.00 1.00  1.00
Keyif 70 1 .70 1.00 .99 1.00 00 100 1.00  1.00

5, Umut 591 2 295 .99 .96 1.00 07 1.00 .99 99
8 = Gurur 164 1 164 99 .88 1.00 09 1.00 .99 97
5o Ofke 131 2 65 100 .99 1.00 00 1.00 1.00  1.00
o & 2 5 Kaygi 818 2 409 .99 .94 .99 09 .99 .99 97
€32 85 Utanma 341 1 341 98 91 .99 08 .99 .99 96
2 D« 8 Umutsuzluk 211 1 211 99 .91 1.00 .09 1.00 .99 .09
S 2 5 £ Sikilma 41 2 21 100 1.00 1.00 00 100 1.00  1.00
Keyif 1.83 1 1.83 100 .97 1.00 .05 1.00 1.00 99

- & Umut 659 2 33 99 .95 1.00 08 1.00 .99 99
8 38 Gurur 136 1 136 .98 .82 1.00 09 1.00 .98 97
= <§, Ofke A7 1 47 96 81 .96 00 .96 .96 .88
2w Kayg 135 2 68 100 .99 1.00 00 1.00 1.00  1.00
EE‘—& Utanma 53 1 53 1.00 .99 1.00 00 100 1.00  1.00
g’gg Umutsuzluk 598 2 299 .99 .96 1.00 .08 1.00 .99 .99
& 6 9 o Rahatlama 83 1 .83 .98 .92 .99 00 99 .98 96

Ders duygulari Olgegdi icin DFA analizi yapilmig ve gurur, umut, sikilma ve utanma
duygulari i¢in elde edilen gostergelerinin 6lgut degerin disinda oldugu goérilmustir. DFA
analizinde 6nerilen modifikasyonlar incelenmis gurur duygusu madde 11 ve 12, umut duygusu
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madde 7 ve 8, sikilma duygusu madde 31 ve 32 ve utanma duygusu madde 22 ve 23 arasinda
modifikasyon Urettigi goriimustir. Kuramsal olarak yapilan incelemenin sonucunda bu
modifikasyonlarin yapilmasi uygun gorulmustur ve sira ile yapilmigtir. Modifikasyonlar
sonucunda elde edilen iyi uyum iyiligi degerleri incelenmis ve genel olarak kabul edilebilir ve
mikemmel diizey arasinda oldugu ortaya konulmustur.

Ogrenme duygulari 6lgedi icin DFA analizi yapilmis ve umutsuzluk, keyif, gurur ve
utanma duygulari icin uyum iyiligi gostergelerinin 6l¢it degerin disinda oldugu goérilmustir.
DFA analizinde 6nerilen modifikasyonlar incelenmis ve utanma duygusu madde 21 ve 22,
gurur duygusu icin madde 11 ve 12, keyif duygusu madde 1 ve 2 ve umutsuzluk duygusu
madde 27 ve 28 arasinda modifikasyon urettigi gorulmustur. Kuramsal olarak yapilan
incelemenin sonucunda bu modifikasyonlarin yapilmasi uygun goérilmustir ve sira ile
yapilmistir. Modifikasyonlar sonucunda elde edilen iyi uyum iyiligi degerleri incelenmis ve
genel olarak kabul edilebilir ve mikemmel diizey arasinda oldugu ortaya konulmustur.

Sinav duygulari 6lgegdi icin DFA analizi yapilmis ve rahatlama, ofke, keyif, utanma ve
gurur duygulari icin u uyum iyiligi gdstergelerinin dlgtt degerin disinda oldugu gorilmuastir.
DFA analizinde dnerilen modifikasyonlar incelenmis ve rahatlama duygusu madde 13 ve 14,
ofke duygusu icin madde 17 ve 19, keyif duygusu madde 1 ve 2 ve gurur duygusu madde 11
ve 10 arasinda, utanma duygusu madde 26 ve 27 arasinda modifikasyon Urettigi goraimagtur.
Kuramsal olarak yapilan incelemenin sonucunda bu modifikasyonlarin yapilmasi uygun
gorulmustir ve sira ile yapilmistir. Modifikasyonlar sonucunda elde edilen iyi uyum iyiligi
degerleri incelenmis ve genel olarak kabul edilebilir ve mikemmel dizey arasinda oldugu
ortaya konulmustur.

Maddeler ile ilgili t degerleri DFA analizinde énemli olarak kabul edilen bir diger olguttir.
“t” degerleri gizil degiskenlerce gbzlenen degiskenin ne kadar yordandigini géstermektedir. .05
anlamhlik duzeyi igin t degeri esik duzeyi 1.96 iken. .01 anlamlilik dizeyinde t degerinin esik
dizeyi 2.58'dir (Cokluk ve ark., 2010; Simsek, 2007). Sonuglar Tablo 7°de sunulmusgtur.

Tablo 7
DFA sonucu elde edilen t degerleri

En kiglk t degeri En buyuk t degeri
Ders duygulari bolimu 9.59 22.98
Ogrenme duygulari balimu 5.34 20.45
Sinav duygulari bolimu 4.33 24.04

Tablo 7'de de goruldigu Uzere t degerleri 4.ve 24.04 arasindadir. Bu calismada
maddelere iligkin t degerleri 2.56 Ustlinde oldugu i¢in manidardir.

BDO-K Giivenirlik
Cronbach alfa

Basari duygulari alt élgekleri olan sinav, der ve 6grenme ilisikli basari duygularinda yer
alan her bir duygu durumu icin elde edilen Cronbach Alfa i¢ tutarlik katsayilari hesaplanmis ve
tablo 8’de verilmistir.
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Tablo 8

Sinav, ders ve 6grenme duygulari béliimlerindeki 6igeklere ait Cronbach Alfa degerleri

Ders Duygularina liskin Ogrenme Duygularina Sinav Duygularina lliskin
Cronbach Alfa Degerleri lliskin Cronbach Alfa Cronbach Alfa Degerleri
Degerleri
Keyif .82 71 .82
Umut .80 .88 .89
Gurur .79 .81 .84
Ofke .80 .79 .80
Kaygi .84 a7 .87
Utanma .89 .83 .88
Umutsuzluk .90 .87 .87
Sikilma 91 .89 -*
Rahatlama -* -* a7

*Not: Rahatlama duygusuna ait 6lcek sadece sinava iliskin duygular 6lgeginde, sikilma duygusuna
yonelik Olgek ise sadece ders ve 6grenme duygularinda yer almaktadir.

Tablo 8."den de goruldugu Uzere ders duygulari 6lgegine ait duygularin Cronbach Alfa
katsayilari .79 ve .91 arasinda, 6grenme duygularina ait duygularin Cronbach Alfa .71 ile .89
arasinda ve sinav duygulari o6lgegine ait duygularin Cronbach Alfa.77 ile .89 arasinda
degismektedir. Elde edilen guvenirlik degerleri Olgeklerin guvenilir oldugunu ortaya
koymaktadir.

Ayrica genel olarak ders, 6grenme ve sinav duygulari 6l¢ekleri Cronbach Alfa katsayilar
hesaplanmistir. Analiz sonucunda elde edilen degerler Tablo 9.’da sunulmustur.

Tablo 9
Sinav, ders ve 6grenme duygulari 6igceklerine ait genel Cronbach Alfa degerleri

a
Ders Duygulari Olgegi .83
Ogrenme Duygulari Olgegi 81
Sinav Duygulari Olgegi .73

Tablo 9'dan da goruldugu Uzere ders, 6grenme ve sinav duygulari olgeklerinden elde
edilen Cronbach Alfa katsayilari .70 Uzerindedir ve o6lceklerin glvenilir oldugunu
gOstermektedir (Blyukoztirk, 2018).
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iki yari test (Spearman Brown)

Ders, 6grenme ve sinava iligkin duygular Olgeklerinin her birinde yer alan bagari
duygularina yénelik Spearman Brown iki yari test korelasyonu hesaplanmistir. Bu yontem
esdeger iki yari glvenirligi olarak da adlandirir. Alt boyutlari olan dlgeklerde her bir alt boyut
bir bitlin olarak kendi iginde degerlendirilir ve hesaplamalar her bir alt boyut igin ayri
gerceklestirilir. Spearman Brown olgek guvenirligini hesaplamada en sik kullanilan
yéntemlerden birisidir (Tavsancil, 2006). Bu ¢alismada ders, 6grenme ve sinava iligkin her bir
duygu durumu alt boyutunun glvenirligini test etmek icin iki-yari test givenirligi SPSS 22 paket
programi kullanilarak hesaplanmistir. Hesaplama yaparken her bir duyguya ait maddeler

Tablo 10
Spearman Brown iki yari test glivenirligi

Derse iliskin duygular Ogrenmeye iliskin Sinava iligskin duyqular

duygular

Keyif .81 .78 .86
Umut .82 .89 .90
Gurur .81 .84 .87
Ofke .80 79 79
Kaygi .85 .78 .87
Utanma 91 .82 .87
Umutsuzluk .89 .83 .86
Sikilma .88 .89 -*

Rahatlama -* -* .79

*Not: Rahatlama duygusuna ait 6lcek sadece sinava iliskin duygular 6l¢edinde, sikilma duygusuna
yonelik dlgek ise sadece ders ve 6grenme duygularinda yer almaktadir.

Tablo 10’a gére Spearman Brown iki yari test korelasyonu incelendiginde korelasyon
degerlerinin .78 ve .91 arasinda degistigi gériilmektedir. Bu korelasyon degerleri BDO-K’'nin
guvenirligi icin yeterli oldugunu gdstermektedir (Buyukozturk, 2018).

Sonug, Tartisma ve Oneriler

Bu calisma BDO-K’nin (Bieleke ve ark., 2020) Turk kiltirine uyarlanmasi amaci ile
gercgeklestirilmistir. Bieleke ve ark. (2020) 6lgegin kisa formunu olusturmasindaki asil sebebin
basari duygulari élgeginin ¢ok uzun olmasi ve bu sebeple uygulama igin cok pratik olmamasi
oldugunu belirtmigtir. Alan yazin incelendiginde 6lgegin uzun formu daha 6nce Turk kiltirine
uyarlandigi (Can ve ark., 2020), ancak kisa formunun Turk kuiltirine uyarlanmadigi
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goérulmustir. Alan yazin incelendiginde ayrica basari duygulari anketinin 6gretmen adaylari
icin kisaltilarak gecerlik guvenirlik calismasi yapildigi gorilmektedir (Bakir ve ark., 2021).
Ancak kisa formu olugturulan bu anketin sadece ders ile iligkili basari duygularini kapsadigi,
o6grenme ve sinav iligkili duygulari kapsamadigi goérilmektedir. Alanyazinda ayrica basari
duygularina iligkin olarak ogretmen adaylar icin 6gretmen duygu Olgegi-matematik Turkce
formu (Hacidémeroglu, 2020), basari duygusu olcegi-ilkokul (Hacidmeroglu ve ark., 2013)
Olceklerinin oldugu gorilmektedir. Basari duygusu 6lgcegi-ilkokul formunda ilkokul édrencileri
icin sikilma, kaygi ve keyif duygulari ele alinmis (Haciémeroglu ve ark., 2013) ve 6gretmen
adaylari icin Haciémeroglu gelistirilen (2020) dlgek ise Gi¢ duygu durumunu (6fke, kaygi, keyif)
kapsamaktadir. Dolayisiyla alanyazinda 0Ogrenme, sinav ve ders ortamlarinda lise
ogrencilerinin tecriibe ettigi duygulari ele alan basari duygulari anketinin uzun formu (Can ve
ark., 2020), disinda kisaltilmis bir 6lgek bulunmamaktadir.

BDO-K’'nin Turk kiltirine uyarlanmasi siirecinde 6lgegin bélimleri olan ders, 6grenme
ve sinav iligkili duygular boélumlerinde yer alan her bir duygu durumu i¢in DFA analizleri
gergeklestirilmistir. Olgegin DFA analizi gergeklestirilirken Pekrun ve ark. (2011) ortaya
koydugu U¢ model incelenmigtir. Ayrica élgegin uzun formunun Tark kdltGrine uyarlanmig
halinin de benzer sekilde bu ¢ model ile analiz edildigi goralmustir. Pekrun ve ark. (2011)
ortaya koydugu Model 1°de her bir duygu durumuna iligkin tek faktérli yapi bulunmaktadir.
Olgekte yer alan maddeler dlgiilen duyguya ait faktérlerin gostergeleridir. BDO-K’'nin DFA
analizinde bu model dikkate alinmis ve analizler gergeklestiriimistir. DFA analizlerinin sonuglari
incelendiginde her bir duygu durumu igin elde edilen iyi uyum iyiligi indekslerinin kabul edilebilir
ve mukemmel dizey arasinda oldugu gortulmustir. Bu nedenle elde edilen DFA analizleri
sonuglarinin Basari Duygulari Anketinin (Pekrun ve ark., 2011) uzun formunun hem orijinal
hali hem de Turkgeye uyarlanmis uzun hali (Can ve ark., 2020) ile paralel oldugu
gorulmektedir.

Gerceklestirilen DFA analizleri sonucunda 6l¢egin Turk kultirine uyarlanmis halinin
genel olarak dlgegdin orijinal halinin psikometrik ozellikleri ile benzer oldugu gorulmustar. Bu
sebeple tum maddeler ayni sekilde kalmigtir. Ancak ders duygulari igin yapilan DFA
analizlerde gurur duygusu madde 11 ve 12, umut duygusu madde 7 ve 8, sikilma duygusu
madde 31 ve 32 ve utanma duygusu madde 22 ve 23 arasinda modifikasyon
gerceklestirilmistir. Ogrenme duygulari 6lgedi icin DFA analizi sonucunda utanma duygusu
madde 21 ve 22, gurur duygusu i¢in madde 11 ve 12, keyif duygusu madde 1 ve 2 ve
umutsuzluk duygusu madde 27 ve 28 arasinda modifikasyon gerceklestiriimistir. Sinav iligkili
duygular élgeginde ise rahatlama duygusu madde 13 ve 14, 6fke duygusu igin madde 17 ve
19, keyif duygusu madde 1 ve 2 ve gurur duygusu madde 11 ve 10 arasinda, utanma duygusu
madde 26 ve 27 arasinda modifikasyon gergeklestiriimistir. Olgegin uzun formunda (Pekrun ve
ark., 2011) ve ispanyolcaya gevrilmis formu (Sanchez-Rosas, 2015) incelendiginde herhangi
bir modifikasyon yapilmadigi gérilmektedir.

BDO-K formuna ait alt dlgekler olan ders, sinav ve 6grenme ilisikli duygular
bélimlerindeki her bir duyguya ait Olgeklerin tutarlilklarini élgmek igin Cronbach Alpha
katsayilari hesaplanmistir. Ders duygular dlgegi Cronbach Alfa i¢ tutarlik katsayilari .79 ve
.91 arasinda, 6grenme duygulari 6lgedi Cronbach Alfa i¢ tutarlik katsayilar .71 ile .89 arasinda
ve sinav duygulari élgcegi Cronbach Alfa i¢ tutarlik katsayilar .77 ile .89 arasinda degistigi
bulunmustur. Olgegin kisa formunun orijinal halinin Cronbach Alfa i¢ tutarlik katsayilarinin .64
ve .88 arasinda oldugu, uzun formunun ise .75 ve .93 arasinda oldugu gérilmektedir (Bieleke
ve ark., 2020). Ayrica BDO-K'nin ispanyol kiiltiiriine uyarlanmis halinin .78 ve .88 arasinda
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oldugu goriimektedir (Trigueros ve Aguilar-Parra, 2022). Ayrica deneysel fen egitimi
baglaminda dlgegin gecerlik ve glvenirlik ¢galismasinin yapildigi ¢calismada edelin edilen
Cronbach Alpha guvenirlik katsayisi .67 ve .82 arasindadir (Macias Ledn ve ark., 2022).
Olgegin uzun formunun ispanyolcaya uyarlanmis halinin ise Cronbach Alfa i¢c tutarlik
katsayillarinin .82 ve .96, (Sanchez-Rosas, 2015) oldugu goérulmastir. Sinav duygular
boéliminin gecerlik ve glvenirlik calismasinin yapildigi Almanca formunda (Pekrun ve ark.,
2004) ise Cronbach Alfa i¢ tutarlik katsayilarinin .70 ve .94 arasinda oldugu gorilmektedir.
Genel olarak bu ¢aligmada elde edilen Cronbach Alpha i¢ tutarlilik katsayilarin dlgegin orijinal
formu ve orijinal uzun formu ile ve diger dillere gergeklestirilen uyarlama calismalari ile paralel
oldugu goérulmektedir.

Calismada ayrica 6lgedin guvenirliligini test etmek igin Spearman Brown iki yari test
korelasyonu hesaplanmistir. Spearman Brown iki yar test korelasyonu sonuglari
incelendiginde her bir alt dlgege ait olan duygu durumlari igin korelasyon degerlerinin .78 ve
.91 arasinda degistigi gorilmektedir. Bu korelasyon degerleri BDO-K’nin glvenirligi icin yeterli
oldugunu gdstermektedir (Blyukdztirk, 2018).

Gergeklestiren calisma sonunda BDO-K'nin  hem uygulanmasi hem de
degerlendirilmesinin kolay bir 6lgcek oldugu gorialmustir. Sivas ilinde ortadgretim kademesinde
yer alan 6grencilerden elde edilen verilere ait gegerlilik ve guvenirlik kanitlarini yiksek oldugu
gorulmustir. Ayrica 6lgegin faktor yapilarinin dlgegin orijinal formu ile benzer oldugu ortaya
koyulmustur. Bu sonuglar olgegin 6grencilerin ders, 6grenme ve sinav ortamlarinda tecrube
ettikleri farkli bagari duygularini belirlemede kullanilabilecegini gostermektedir. Olgek moduler
olarak tasarlanmistir. Bu sebeple farkli dersler icin yonerge degistirilerek istenilen duygu
durumlarini belirlemek amaci ile kullanilabilir. Arastirmacilarin basari duygulari ile iligkili
oldugunu disundukleri farkh  degiskenleri incelemek amaci ile kullanabilecekleri
dislinilmektedir. Ayrica aragtirmacilar Japonca, Almanca ve ispanyolca gibi farkl kiltiirlere
uyarlanmis olan 6élgegin uzun formu ile elde ettikleri sonuglari karsilastirarak kaltlrler arasi
karsilastirmali arastirmalar yapabilirler. Sonug¢ olarak hem o&gretmenlere hem de
arastirmacilara dlgegin timunu veya belirli bir kismini farkh dersler ile iligkili olarak 63rencilerin
farkl ortamlardaki duygularini élgmek istediklerinde bu élgegi kullanmalari dnerilmektedir.

Arastirmacilarin Katki Orani Beyani

Galisma, birinci yazarin ikinci yazar danigsmanliginda tamamladidi doktora tezinin bir
parcasidir. ikinci yazar ¢calismanin tim siirecinde rehberlik etmistir.

Catisma Beyani

Aragtirmanin hazirlanmasi, uygulanmasi, veri toplanmasi, sonuglarin yorumlanmasi ve
makalenin yazilmasi agamalarinda herhangi bir gikar catigsmasi alaninin bulunmadigini beyan
ederiz.
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Extended Abstract
Introduction

Emotions are effective in many areas such as motivation, belief in self-efficacy, attitude,
concentration, study strategies (Pekrun and Stephens, 2010) and ultimately have an important
role in success. It is generally accepted that emotions are a multidimensional phenomenon.
Because emotions consist of many components such as cognitive, affective, psychological,
instinctive, etc. (Pekrun and Stephens, 2010). Emotions can arise depending on the outcome
of an action, as well as before or during the event (Pekrun, 2006).

Pekrun (2006) stated that the achievement emotions are effective in the feelings of
success experienced by the idea of controllability that the individual can do an action and the
value he gives to it. Pekrun and Stephens (2010) stated that being able to perform an action
for a particular learning situation would cause him to experience different emotional states if
he felt under his control or otherwise. For example, the thought that a student can easily do an
assignment and the thought that he cannot do it will cause different feelings. In the first case,
positive emotions will be triggered, while in the second case, negative emotions will be
triggered.

In addition to the idea of controllability, the importance that students attach to a certain
learning activity and the degree to which it will be experienced will be important in shaping the
emotions (Pekrun et al.,, 2002b). For example, a student who values mathematics will
experience a positive achievement emotion, while a student who does not value will
experience a negative emotion (Pekrun, 2006). To explain on a slightly more detailed example,
if students feel competent enough to participate in any class activity, they will feel high control,
and if they appreciate the importance of this activity, they will feel high value. These two states
will stimulate the activating emotions that are positive. However, for the same classroom
activity, if the student thinks that this activity is too challenging, he will have a feeling of low
control, and if he thinks that this activity is unimportant for him, he is likely to experience
negative activating emotions (Ranellucci et al., 2021).

The original form of the Achievement Emotions Scale (AEQ) was developed by Pekrun,
Goetz and Perry (Pekrun et al., 2002) to measure the emotions that students experience in
academic settings such as lectures, learning, and exams. This scale is designed to assess
students' emotions and consists of 24 scales. Bieleke, Gogol and Goetz (2020) stated that the
AEQ consists of a large number of items, with 6 to 12 items per scale, which limits the
applicability of the AEQ for studies requiring short implementation time, and therefore created
the short form of the scale. They developed the short form of the AEQ (AEQ-S)” and created
a new format consisting of 4 items for each achievement emotion. In the new format, the
conceptual scope of the tool has been preserved (Bieleke et al., 2020).

Method

In this study, it is aimed to adapt AEQ-S, prepared by Bieleke et al. (2020), to Turkish
culture. In scale adaptation studies, two different methods are used in the translation process
as forward translation and reverse translation (Maneesriwongul & Dixon, 2004). In this method,
the scale is translated from the native language to the target language, then translated back
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to the native language to see the consistency between the two. In this study, the back
translation method was used.

In the process of translating the AEQ-S into Turkish, a group of 10 experts who had not
seen the scale before were studied with. After the completion of the translation work, temporary
scale items were determined by the researchers in terms of the consistency between
translations.

In the next stage, a form was created to evaluate the appropriateness of the translation.
In this form, a score between 0-10 was made in order to evaluate the appropriateness of the
translation of each item and the experts were asked to give a score according to the
appropriateness of the translation. Afterwards, a form was prepared to evaluate each item in
terms of meaning and grammar of Turkish language and culture. Experts consist of a group
that has not seen this scale before. The obtained score averages show that the translation of
the scale items is suitable for the Turkish language in terms of meaning and structure.

The Turkish form was translated back into English. The original scale items were
compared with the translation, and it was decided that language consistency was ensured. A
pilot study was conducted with 5 students studying at the secondary level using the "thinking
aloud" method for apparent validity. As a result of the "think aloud" study, it was seen that the
items were easily understood by the students.

For the data collection process, total 355 students participated. In the data analysis,
the maximum likelihood method was used as an estimator with the LISREL 8.71 package
program. In order to use this method, it is necessary to first examine the multiple normality
assumption and the multiple outliers that may affect the results of the research (Harrington,
2008). In addition to the multi-normality, univariate and bivariate distribution being normal, the
distribution of all variable pairs must be linear and homoscedastic. In this study, firstly,
univariate extreme values were examined using box chart and extreme values were extracted
from the data set. Univariate normality of the data distribution was examined by using
skewness and kurtosis values and the assumption of normality is satisfied. Multiple extreme
values were also examined using the mahalanobis distance and no outliers were found at the
.001 significance level that could affect the results (Esen and Timor, 2019). The obtained data
revealed that DFA analysis can be performed with this data set.

Findings, Conclusion and Discussion

Confirmatory factor analysis based on maximum probability estimation was used to test
the factor structures of the course, learning and test emotions scales, which are the subscales
of AEQ-S. When testing the factor structures of the short form of the scale, Bieleke ve ark.
(2020) based on the work done by Pekrun et al. (2011). In addition, the long form of the scale
adapted to Turkish culture (Can et al., 2020) was examined and it was seen that the study by
Pekrun et al. (2011) was taken as a basis. Pekrun et al. (2011) first put forward three different
models. Model 1 has a single-factor structure for each emotional state. All the items on the
scale here are indicators of the factor of the emotion being measured. In Model 2, each scale
is examined in four factors: physiological, motivational, cognitive, and affective. When the long
form of the scale adapted to Turkish culture (Can et al., 2020) is examined, it is seen that the
factor structures of the scale are examined through these three models. In this study, Model 1
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was taken as a basis because the observed variables related to each mood state were
expected to measure directly related emotion.

DFA analysis was performed for the course emotions scale, and it was seen that the
indicators of goodness of fit for feelings of pride, hope, boredom, and shame were outside the
value set as the criterion. The modification proposals produced were examined and it was seen
that the pride produced modifications between items 11 and 12, hope between items 7 and 8,
boredom between items 31 and 32, and shame between items 22 and 23. As a result of the
theoretical examination, it was found appropriate to carry out these modifications and they
were carried out respectively. The goodness of fit indexes obtained at the end of modification
were found to be between the generally acceptable level and the perfect level.

DFA analysis was performed for the learning emotions scale, and it was seen that the
goodness of fit indexes for hopelessness, joy, pride, and shame were outside the value
determined as the criterion. The modification proposals produced were examined and it was
seen that the shame produced between items 21 and 22, pride between items 11 and 12, the
joy between items 1 and 2, and hopelessness between items 27 and 28. As a result of the
theoretical examination, it was found appropriate to carry out these modifications and they
were carried out respectively. The goodness of fit indexes obtained at the end of modification
were found to be between the generally acceptable level and the perfect level.

DFA analysis was performed for the test emotions scale, and it was seen that the
goodness of fit indexes of relaxation, anger, joy, shame, and pride were outside the value set
as the criterion. The modification suggestions produced were examined and it was seen that
relaxation produced between items 13 and 14, the feeling of anger between items 17 and 19,
the sense of pleasure between items 1 and 2 and the sense of pride between items 11 and
10, and the sense of shame between items 26 and 27. As a result of the theoretical
examination, it was found appropriate to carry out these modifications and they were carried
out respectively. The goodness of fit indexes obtained at the end of modification were found
to be between the generally acceptable level and the perfect level.

Another important criterion in DFA analysis is the t values for the substances. The
obtained t-value reveals the extent to which the observed variable is predicted by the latent
variable. While the significance level is .05, the threshold level for the t value is 1.96, and the
threshold level for the t value for the significance level is .01 is 2.58 (Cokluk et al., 2010;
Simsek, 2007). The smallest t value was 4.33 and the largest t value was 24.04. In this study,
it is significant because the t values obtained for the substances are above 2.56.

Cronbach Alpha internal consistency coefficients of test, course and learning emotions
scales sub-dimensions were calculated. Cronbach Alpha internal consistency coefficients
range from .79 to .91 for course emotions, from 71 to .89 for learning emotions scale, from .77
to .89. for exam emotions scale. The obtained reliability values reveal that the scales are
reliable (Buyukozturk, 2018).

In this study also, two-half test reliability was calculated by using SPSS 22 package
program to test the reliability of each emotion sub-dimension. When calculating, the items of
each emotion are divided into two halves. When the Spearman Brown two-half test correlation
is examined, it is seen that the correlation values vary between .78 and .91. These correlation
values show that it is sufficient for the reliability of AEQ-S (Buyukoézturk, 2018).
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Conclusion and Discussion

At the end of the study, it was seen that the validity and reliability evidence of the data
obtained from the students in the secondary education level in Sivas province was high. It was
also revealed that the factor structures of the scale were similar to the original form of the
scale. These results show that the scale can be used to determine the different achievement
emotions that students experience in classroom, learning and examination environments. The
scale is designed modularly. For this reason, the directive for different courses can be changed
and used to determine the desired emotional states. It is thought that researchers can use it
to examine different variables that they think are associated with feelings of accomplishment.
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Abstract

The purpose of the current study is to investigate the multiple mediation of aggression between
social media addiction and positivity in high school students. The other aim of the study is to examine
whether high school students’ levels of social media addiction, aggression and positivity differ according
to gender variables. The study employed the correlational research design, a subtype of the general
survey model. The sample of the study consisted of a total of 400 students, including 220 female
students and 180 male students, who were attending high schools in the Sehitkamil district in the city of
Gaziantep in the 2021-2022 school years. The Bergen Social Media Addiction Scale, the Aggression
Scale Short Form, the Positivity Scale and a Personal Information Form were used to collect data in the
study. Descriptive statistics, Pearson correlation analysis, mediation analysis and bootstrap analysis
were used to analyse the data. According to the findings obtained in the study, significant correlations
were found between positivity, social media addiction and aggression. According to the results of the
mediation analysis, hostility, one of the sub-dimensions of aggression, mediated between social media
addiction and positivity, while other sub-dimensions of aggression did not. According to the t-test results,
the mean scores of male and female students for social media addiction, physical aggression, anger
and positivity were found to be significantly different according to the gender variable. The mean scores
of social media addiction and anger of female students were found to be higher than those of male
students, while the mean scores of physical aggression and positivity of male students were found to
be higher than those of female students. On the other hand, verbal aggression, hostility and overall
aggression mean scores were not found to differ significantly by gender. A discussion of relevant
literature and recommendations for future research.
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Bu arastirmanin amaci lise 6grencilerinde sosyal medya bagimliigi ile pozitiflik arasinda
saldirganh@in ¢oklu araciligini incelemektir. Arastirmanin bir diger amaci ise lise 6grencilerinin sosyal
medya bagimlihgi, saldirganlik ve pozitiflik dizeylerinin cinsiyet degiskenine goére farklilagip
farklilasmadigini belirlemektir. Arastirmada genel tarama modelinin alt tiri olan iliskisel tarama deseni
kullaniimistir. Arastirma 6rneklemini 2021-2022 egitim-6gretim yilinda Gaziantep ili Sehitkamil ilgesi
liselerinde okuyan 220 kiz 6grenci, 180 erkek dgrenci olmak lzere toplam 400 6grenci olusturmustur.
Arastirmada verileri toplamak icin Bergen Sosyal Medya Bagimliigi Olgegi, Saldirganlik Olgegi Kisa
Formu, Pozitiflik Olgegi ve Kisisel Bilgi Formu kullaniimistir. Arastirmanin veri analizlerinde tanimlayici
istatistikler Pearson korelasyon analizi, aracilik analizi ve Bootstrap analizi yontemleri kullaniimistir.
Calismadan elde edilen bulgulara goére pozitiflik ile sosyal medya bagimhg: ve saldirganlk arasinda
anlamli dizeyde iligkiler bulunmustur. Aracilik bulgularina goére saldirganhdin alt boyutlarindan olan
dismanligin, sosyal medya bagimhhg: ile pozitifik arasinda aracilik ettigi saldirganhdin diger alt
boyutlarinin ise aracilik etmedigi gériimustir. Cinsiyet degiskenine gore yapilan t testi sonuglarina goére
kiz ve erkek o&grencilerin sosyal medya bagdimhhgi, fiziksel saldirganlik, 6fke ve pozitiflik puan
ortalamalarinin anlamli dizeyde farklilik gdsterdigi gorUlmektedir. Bu farklar incelendiginde kiz
ogrencilerin erkek dgrencilere gore sosyal medya bagimlihdi ve éfke puan ortalamalarinin daha yiksek
oldugu; erkek dgrencilerin de kiz égrencilere gore fiziksel saldirganlik ve pozitiflik puan ortalamalarinin
daha yiiksek oldugu gorilmektedir. Ote yandan sézel saldirganlik, diismanlik ve saldirganlik toplam
puan ortalamalarinin cinsiyete gbére anlamli diuzeyde farklihk gdstermedigi gérilmektedir. Calismanin
sonuglari alan yazin gergevesinde tartisiimis ve arastirmacilara 6neriler sunulmustur.
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Giris

Amerikan Psikoloji Dernegi Bagkanligi sirasinda 1998 yilindaki bir konusmasinda
Pozitif psikolojiden ilk defa s6z eden Martin Seligman, Il. Dinya Savasi’ndan sonra psikoloji
biliminin insanlarin sadece zarar gormus tarafiyla ilgilenip glcld yanlarini géz ardi ettigini
vurgulamistir (Seligman, 1998). Yani geleneksel psikoloji, patolojilerin teshisine ve tedavisine
dikkat ¢ekip bunu dizeltme yoluna giderken (Sheldon ve King, 2001) pozitif psikoloji, kisinin
olumlu Ozelliklerine ve yonlerine odaklanmaktadir (Seligman ve Csikszentmihalyi, 2000).
Pozitif psikoloji, bireye hayatinin her alaninda olumlu bir bakis agisiyla bakmasini saglayan;
bireyin, gruplarin ve kurumlarin igleyis ve gelisim sireclerinin veya kosullarinin arastirilmasi
olarak tanimlanabilir (Gable ve Haidt, 2005). Seligman ve Csikszentmihalyi (2000) pozitif
psikolojiyi kisisel ve grup diizeyinde ele almaktadir. Kisisel olarak olumlu bireysel 6zelliklerden
s6z etmektedirler. Bunlar; esenlik, memnuniyet, umut, iyimserlik, akis, mutluluk, ézgunluk,
bagislayicilik, maneviyat, yetenek ve bilgeliktir. Grup dizeyinde ise; vatandaslik erdemleri,
sorumluluk, fedakarlik, nezaket, 6zen ve is ahlakidir (Seligman ve Csikszentmihalyi, 2000).
Pozitif psikoloji saglikli olan bireyin kendini daha neseli, anlaml, pozitif hissettigi ve tatminkar
oldugu bir hayati amaclamaktadir (Ginaydin, 2017).

Seligman ve Csikszentmihalyi’'nin (2000) pozitif psikoloji tanimlarinin ardindan bu
konuda bircok arastirma yapilmistir. Bununla birlikte ortaya c¢ikan kavramlardan birisi de
“pozitiflik’tir. Pozitifligin yeni bir kavram olmasi sebebiyle alan yazinda pozitiflikten farkl
bicimlerde bahsedilmigtir. Caprara ve Steca (2005) pozitiflik kavramini “pozitif distinme”
olarak belirtmektedir. Ayrica ilgili literatirde pozitifligi “pozitif yoénelim” olarak belirten
calismalar da bulunmaktadir (Alessandri ve digerleri, 2012; Caprara, 2009; Caprara,
Alessandri ve Barbaranelli, 2010; Caprara ve digerleri, 2010; Ryff, 1989a; Ryff, 1989b). Pozitif
yonelim, bireyin kendisi, hayati ve gelecegine olumlu bakmaya, kalitimsal olarak daha yatkin
oldugunu dogrulasa da hem gevresel firsatlar hem de bireysel deneyimlerde oldukga dnemlidir
(Caprara, Alessandri ve Barbaranelli, 2010). Pozitif yonelim, kisinin hayatina renk katip bireyin
potansiyelini ortaya ¢ikarmada onemli bir 6n egilime sahiptir (Caprara, 2009). Caprara ve
digerleri (2012) pozitiflik élgegini gelistirdikleri stregte pozitif yonelim ve pozitif dislinmenin
artik pozitiflik olarak tanimlanacagini belirtmiglerdir. Buna gore pozitiflik; iyimserlik, yagsam
doyumu ve benlik saygisinin bir araya geldigi ortak bir nokta olup kiginin benligine, gelecegine
ve gegmisine iliskin dUstnceleri olarak ifade edilmektedir (Alessandri ve digerleri, 2012). Yildiz
(2016) bireyin benligine iligkin degerlendirmelerinin  benlik saygisini; hayata dair
degerlendirmelerinin yasam doyumunu, gelecege dair degerlendirmelerinin ise iyimserligini
yansittigini belirtmektedir. Pozitifligi “pozitif isleyis” olarak ele alan Ryff (1989a; 1989b) ise
bunun alti boyutunun oldugunu belirtmektedir. Bunlar:

1) Kendini kabul etme; bireyin benligine ve yasamina dair olumlu bir tutuma sahip
olmasidir. Pozitif psikolojik isleyisin merkezinde yer alan bu boyut ayni zamanda
bireyin kendini gerceklestirme, optimal isleyis ve olgunlugunun da bir 6zelligidir.

2) Baskalariyla olumlu iligkiler; bireyin tim insanlar i¢in glcli sefkat ve empati, daha
fazla sevgi, derin dostluk ve baskalariyla 6zdeslesmesi olarak tanimlanir.

3) Ozerklik; bireyin kendi kararlarini kendisinin verebilmesi, bagimsiz olmasi ve
davraniglarinda icten denetimli olmasidir.

4) Cevresel ustalik; bireyin kendi yasam alanini ruh haline uygun olarak cevreyi
degistirip segcmesiyle birlikte cevreye hem hakim olup hem de aktiftir.
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5) Hayatin amaci; pozitif isleyise sahip bireylerin yagsama dair amaglari, niyetleri vardir
ve yasamlarinin anlamli oldugu hissine sahiptirler.

6) Kisisel gelisim; bireyin potansiyelini fark etmesi ve gelistirmesine ihtiyag
duymasidir.

Bireylerin pozitifligini olumsuz yonde etkileme potansiyele sahip degiskenlerden
birisinin saldirganlik oldugu dusunulebilir. Alan yazinda saldirganlikla ilgili birgcok farkh
tanimlama yapilmisgtir. Saldirganlik, insanlar arasinda sorun yaratan ve varli§i rahatsizlik
veren bir durum olup (Tuzgdl, 2000) tipik bir sekilde baska bir bireye zarar vermeyi hedefleyen
davranistir (Archer, 2009). Mustonen ve Pulkkinen’e (1993) goére saldirganlik, kasith veya
kazayla kendine, bagka birisine, hayvana ya da cansiz bir nesneye fiziksel veya psikolojik zarar
veren veya vermeye tesebbus eden herhangi bir davranistir. Buss ve Perry’e (1992) gore ise
saldirganhk; davranissal, duygusal ve bilissel boyutlara ayrilmaktadir. Saldirganhigin
davranigsal boyutunu fiziksel ve s6zlli saldirganlik, duygusal boyutunu éfke, bilissel boyutunu
ise dismanlik temsil etmektedir. Williams ve digerleri (1982) ise saldirganhdi agik ya da gizli
tehditler ve s6zsuz davraniglar dahil olmak Uzere, fiziksel veya psikolojik olarak zarar veren
davraniglar olarak belirtmiglerdir. Bandura’'nin (1977) sosyal 6grenme kuramina gore birey,
davraniglari gdzlemleyerek veya deneyimleyerek 6grenmektedir. Ogrenilen bu davranislardan
birisi de saldirganhktir (Bandura, 1973). Bireyin saldirganca davranisglar sergilemesinde aile,
gevre, ic etkenler ve dis kaynaklar da etkili oimaktadir (Kiismez, 2019).

Alan yazinda saldirganlik ile pozitifligin bilesenlerinden olan benlik saygisi arasinda
yapilan ¢alismalar bulunmaktadir. Yapilan bazi ¢alismalarda saldirganlik ile benlik saygisi
arasinda anlamli dizeyde negatif iliski oldugu saptanmistir (Muarifah ve digerleri., 2022; Xia,
Wang ve Yu, 2022). Tuncer (2019) tarafindan yapilan ¢alismada ise saldirganlik ile benlik
saygisi arasinda anlaml bir iliskiye rastlanmamistir. Bazi galismalarda ise saldirganlik ile
benlik saygisi arasinda olumsuz yénde bir iliski bulunmustur (Aricak, 1995; Babore ve digerleri,
2017; Kumar ve digerleri, 2014). Teng ve digerlerinin (2015) yaptigi meta-analiz ¢aligsmasina
gore benlik saygisi ile saldirganhigin batin alt boyutlari arasinda orta dizeyde negatif yénde
bir iliski bulunmustur. Sahin (2015) ise ergenlerde yapmis oldugu ¢alismada benlik saygisinin
arttikca saldirganhk duzeyinin azaldidini ifade etmistir. Donellan ve digerleri (2005)
saldirganlik ile disuk benlik saygisi arasinda pozitif ydonde ylksek dizeyde iligki bulmuslardir.
Ergin (2018) ise ergenlerle yapmis oldugu ¢alismada benlik saygisinin saldirganhk Gzerinde
etkili oldugunu belirlemigtir. Taylor ve digerleri (2007) yaptiklari arastirmada 6z benligin
saldirganhgin yordayicisi oldugunu saptamis olup dusik 6z benligi olan 6grencilerin daha
saldirgan oldugunu tespit etmislerdir. Alan yazinda yer alan ¢alismalarda pozitifligin diger bir
bileseni olan yasam doyumu ile saldirganlik arasinda negatif yonli bir iliski bulunmustur
(Cenkseven-Onder ve Yalnizca-Yildirm, 2020; Toper ve digerleri, 2023). Ote yandan
pozitifligin diger bir bileseni olan iyimserlik ile saldirganlik arasinda yapilan caligmalar
bulunmaktadir. Ergenlerle yapilan bir ¢alismada saldirganlik ile iyimserlik arasinda negatif
yonla iligki tespit edilmistir (Chaudhry ve Shabbir, 2018). Yapilan farkli bir ¢alismada yine
iyimserlik ile saldirganhk arasinda negatif yonli iliski oldugu belirlenmistir (Yalgin, 2019).
Glndogan (2016) ortadgretim dizeyindeki 6grencilerle yapmis oldugu c¢alismada, 6znel iyi
olug duzeyinin azaldik¢a saldirganlik duzeyinin arttigini tespit etmistir.

Bireyin ergenlik ¢agindaki yasam doyumu tim hayatini etkilemektedir (Turkel ve
Dilmag, 2019). Ote yandan ergenlik doneminde gocukluktan ¢ikmanin hiizni ve blylme
istegine sahip bireyler, benligini yitirme korkusu yasayabilir ve yeni ya da gercek benligini
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bulmaya calismanin savasini verir (Dilek ve Aksoy, 2013). Pozitifligin bir diger bileseni olan
iyimserligin, ergenlik déneminde bireyin gelecege iliskin beklentilerinde énemli bir degisken
oldugu, ortaya ¢ikabilecek sorunlari dnledigi ve bireye daha saglikli bir gelecek insa etmesinde
yardimci oldugu dusundlmektedir (Caliskan ve Uzunkol, 2018). Ergenlik doneminde olan bir
bireyin pozitifliginin desteklenmedigi durumlarda olasi davranig sorunlari ortaya c¢ikabilir.
Saldirganlik da bu davranis sorunlarindan birisidir (Kesen ve digerleri, 2007; Ozcan ve
digerleri, 2022). Saldirganhdin 6zellikle okullarda ve ergenler arasinda goérulen yaygin bir
problem oldugu soylenebilir. Bu bakimdan lise 6grencilerinin ruh saghgi geligsimlerinin
desteklenmesi acisindan pozitiflik dizeylerini arttirma ve saldirganlik dizeylerini azaltma
noktasinda bu degiskenler arasindaki iligkilerin anlagiimasinin énemli oldugu dusundlmektedir.

Sosyal psikolojinin arastirma konularindan biri olan saldirganlk, ayrica
sosyallesmenin bir diger yénu olarak ele alinmaktadir (Erdemir ve Ozkamali, 2021)
Sosyallesme ylz ylze olabilecedi gibi sosyal medya Uzerinden de olabilmektedir. Son
yillardaki 6nemli gelismelerden birisi sosyal medyanin hayatimizda énemli bir yer tutmasidir.
Ocak 2024’te yayinlanan verilere gbére dinyada 5 milyardan fazla sosyal medya kullanicisi
bulunmaktadir. Ayni galismada nufusa gore sosyal medya kullanim oranlarina bakildiginda
Turkiye’de sosyal medya kullanim oraninin yizde 66,8 oldugu gorulmistir (We Are Social,
2024). Ayrica, Hanehalki Bilisim Teknolojileri (BT) Kullanim Arastirmasi raporuna goére
Turkiye’de 16-74 yas grubunda bulunan bireylerin ylzde 87,1’i internet kullanmaktadir (TUrkiye
istatistik Kurumu, 2023). Ote yandan Deniz ve Giriiltii (2018) tarafindan lise dégrencileriyle
yapilan ¢alismada 6grencilerin orta dizeyde sosyal medya bagimlisi oldugu gorilmastir.
Gulney ve Tastepe (2020) tarafindan ergenlerle yapilan calismada orta diizeyde sosyal medya
bagimhligi goérilmesi benzer sonuglar oldugunu gdstermektedir. Bu g¢ercevede internet ve
sosyal medya kullaniminin hem dinyada hem de Turkiye’de bu denli artis gdstermesinin
bireylerde sosyal medya bagimlihidinin gelismesi acisindan riski artirdig1 sdylenebilir.

Sosyal medya; bireyin arkadaslarinin, ailesinin ve yakin g¢evresinin neler yaptigini
bilmesini kolaylastiran (Prybylski ve digerleri, 2013), zaman ve mekan siniri tanimaksizin
dusutince ve fikirlerini paylastigi (Bilginer, 2020), fotograf ve video paylasim imkaninin
saglandigr (Colak, 2020), bir dizi iligkiyle birbirine baglanan bireyler toplulugudur (Downes,
2005). Sosyal medya, bireyin birgok ihtiyacinin kargilandigi ortam olup bireye oyun oynamak,
yeni bilgiler kesfetmek, iletisim kurmak, aligveris yapmak gibi imkanlar tanimaktadir (Ttrkel ve
Dilmag, 2019). Birey, sosyal medyada daha 6nceden tanimadigi bir insanla iletisim kurabildigi
gibi ayni zamanda kimligini, cinsiyetini, statisunu, adini farkl bicimde tanitabilmektedir (Balci
ve digerleri, 2019). Dogan (2021) lise dgrencileriyle yapmis oldugu calismada 6grencilerin
sosyal medyayi sikilinca zaman gegirmek, eglenceli videolar izlemek, ¢esitli muzikler dinleyip
ve indirmek, bilmedigi seyleri 6grenmek, diunya ve Tuarkiye gindemini takip etmek gibi
amaglarla kullandigini ortaya koymustur. Yapilan farkli bir galismada ise ortaokul 6grencilerinin
sosyal medyada arkadaslaryla iletisim kurup, fotograf paylastiklari, paylasilan fotograflara
yorum yaptiklari ve digerlerinin génderilerini begendikleri goriimustir (Martin ve digerleri,
2018). Ayrica, Bal ve Bicen (2017) universite 6grencilerinin sosyal medya kulanim amaglarini
arastirdiklari calismada &grencilerin mesajlasma, arkadaslarini ve haberleri takip etme,
fotograf veya video ¢cekme ve paylasma, yeniliklerden haberdar olma, muzik dinleme,
uygulamalari takip etme, yeni arkadaglar edinme gibi amaclar icin sosyal medyayi
kullandiklarini fark etmislerdir.
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Glnden gune artan sosyal medya uygulamalari, sosyal medya kullanici sayisi ve
sosyal medyaya bagimli sayilabilecek diuzeyde kullanan kisi sayisinin artisi nedeniyle sosyal
medya bagimliigi tanimlanmasina ihtiyag duyulan bir kavram olmustur (Unlii, 2018). Ruhsal
Bozukluklarin Tanisal ve istatistiksel El Kitabi-DSM 5’te sosyal medya bagimliligi, herhangi bir
bozukluk olarak siniflandiriimamis (Yiksel Sahin ve Oztoprak, 2019) olsa da bununla ilgili
bircok tanimlama yapilmistir. Sosyal medya bagimliligi, bireyin rutin igleri pahasina kendini
sosyal medya kullanmak zorunda hissetmesi, asiri sosyal medya kullanmasi ve surekli takip
etmesidir (Zivnuska ve digerleri, 2019). Uniibol ve Hizli Sayar (2019) sosyal medya
bagimhligini, bireyin asiri dizeyde sosyal medya kullanimi, sosyal medyada az vakit gegirince
yoksunluk hissetmesi, sosyal medyada zaman gecirmek icin yalan soylemesi, internet
kullanirken duygusal tepki vermede zorlanmasi, davranigsal, iligkisel ve biligssel alandaki
bozulmalar olarak nitelendirmektedir. Hazar’a (2011) gére ise gugclu bir sosyal medya kullanma
istegi ve sonrasinda yasanan doyum olarak tanimlanmaktadir. Ote yandan sosyal medya
bagimhligi, problemli sosyal medya kullanimi ve internet bagimhliginin benzer kavramlar
oldugu sdylenebilir. Sosyal medya bagimhligiyla benzer bir terim olan problemli sosyal medya
kullanimi; sosyal medya platformlarinin sorunlu kullaniimasi (Uzer ve Kurtses Giirsoy, 2022),
sosyal medyada asiri vakit harcanmasi (Tepret, 2018), yogun bir motivasyon ile sosyal medya
platformlarini kullanma egilimi (Andreassen ve Pallesen, 2014) ve ana eylem olarak sosyal
paylasimin yapilmasi gibi 6zelliklere sahiptir (Yavuz, 2020). Benzer bir diger terim olan internet
bagimhligi icin Young (1998b) tarafindan o6nerilen olglte goére sekiz maddeden besi
karsilanirsa kisi tani alabilir. Buradaki tani élgitleri su sekildedir: internet hakkinda siirekli
dusunme (internet Gzerinde yaptiklari ve yapacaklari ile ilgili disinme); doyum saglayabilmek
adina internette daha uzun zaman harcama; internet kullanimini kontrol altina almaya,
azaltmaya veya durdurmaya yonelik cabalarin sonu¢ vermemesi; internet kullanimi
azaldiginda veya durduruldugunda kaygih, depresif veya ofkeli hissedilmesi; internette
dusunulenden daha uzun vakit gegiriimesi; internetin asiri kullanilmasi sebebiyle aile, okul ve
is arkadaslariyla problem yasanmasi, egitim ya da is hayatina dair firsatlarin tehlikeye girmesi
veya kaybedilmesi; internette gegirilen sire hakkinda ¢evredekilere yalan sdyleme; interneti
sorunlardan ya da olumsuz duygulardan kagmak igin kullanma (Young, 1998b). internet
bagimhligi, bagimhihga sebep olan uygulama ya da aktivitenin tird ne olursa olsun butun
halinde deg@erlendirilirken; sosyal medya bagdimlihgi, akilli telefon bagimhligi gibi terimler daha
amagcli ve spesifiktir (Savci ve Aysan, 2017). Ayrica sosyal medya bagimlihdi, internet
bagimhliginin sosyal hedefler icin kullanilan bir tliridir (Dogrusever, 2021). Yapilan
tanimlamalar incelendiginde bu terimlerin kesigtigi kisimlar oldugu goérulmektedir.

Ergenlerin gunluk sosyal medya kullanim suresi arttikca sosyal medya bagimliliklar
artmaktadir (Bilgin, 2018). Sosyal medya kullaniminin ve sosyal medya bagimhhgimnin arttigi
dusunulince bu durumun bireyin hayatinda olumsuz etkileri oldugu da sdylenebilir. Sosyal
medya bagimlihgi kisilerin psikolojilerinde beklenmedik etkiler yaratabilmekte ve toplumla
uyum icinde yasamasini zorlastirabilmektedir (Séner ve Yilmaz, 2018). Sosyal medya
kullanimi arttikga ergenlerin uyku kalitesi ve benlik saygisi dugmekte yasamis olduklari
depresyon ve kaygl seviyeleri yukselmektedir (Woods ve Scott, 2016). Ayrica sosyal medya
bagimlisi bireylerde sosyal fobi ve asosyallik de goriulmektedir (Butuner ve digerleri, 2022).
Fobik anksiyete, psikotizm, 6fke digmanlik duygulari ve paranoid dugtnceler ile sosyal medya
bagimliigi arasinda iligki bulunmaktadir (Bilgin, 2018). Sosyal medya bagimlisi bireylerin
tedavi edilerek sosyal medyadan uzaklagmalari saglanip olumsuz etkiler ortadan kaldirilabilir.
Fakat alkol, sigara gibi maddelerde bagimhlia neden olan maddelerden tedavi yoluyla
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uzaklasmak s6z konusuyken sosyal medyayi icinde barindiran internetten uzak durmak
konusunda etkili bir ydntem ortaya ¢ikarilamamistir (Séner ve Yilmaz, 2018).

Sosyal medyada saldirganliga maruz kalanlarin ergenler ve geng yetiskinler oldugu
goérulmustar (Myers, 2015, akt.Guler ve digerleri, 2022). Hayatin her alaninda oldugu gibi
sosyal medyada da yer edinen saldirganlik davranisinin etkisinde kalan bireylerin
saldirganlasip siddete basvurdugu gorilmektedir (Gller ve digerleri, 2022). Sosyal medyada
mevcut olan 6zglr ortam bireyi siddetin icine ¢ekmektedir (Akgay Bekiroglu ve Sahin, 2019).
Bireyin karanlik ydninid yansitan siddet ve saldirganlik, bireyselden toplumsala dogru sosyal
medya araciligiyla yayilmaktadir (Guler ve digerleri, 2022). Bu noktada sosyal medya
bagimhligi ile saldirganligin incelendigi calismalar oldugu alan yazinda gértulmektedir. Yapilan
bir calismada, sosyal medya bagimlildi ile saldirganlik arasinda olumlu yénde anlamli bir iligki
oldugu tespit edilmistir (Babayigit ve digerleri, 2019). Rustamov ve digerleri (2023) tarafindan
yapilan calismada sosyal medya bagimlihd yuksek olan bireylerin saldirganliklarinin yuksek
oldugu goérulmdastir. Lin ve digerleri (2024) tarafindan yapilan ¢calismada ise sosyal medya
bagimhligi ile saldirganca davraniglar arasinda pozitif iliski oldugu ve gece sosyal medya
kullanimi ile uyku kalitesinin araci rol oynadigi bulunmustur.

Sosyal medyanin bireyler Gzerindeki etkisi disunuldiginde, bireylerin pozitifliklerinin
yani benlik saygisi, yasam doyumu ve iyimserliklerinin de bundan etkilenecegi distnulebilir.
Sosyal medyanin bireyi hem olumlu hem de olumsuz yénde etkileyebilecek bir alan oldugu
soylenebilir. Sosyal medya platformlari glzel, c¢ekici ve zengin kisiler icin benlik saygisini
arttirabilecek bir ortamken; tam tersi duruma sahip kisiler iginse benlik saygisini olumsuz
etkileyebilecek bir ortamdir (Aydogan, 2024). Pozitifligin bilesenlerinden birisi olan yasam
doyumunun vyeterli olmamasi durumunda; yasam kalitesinin standartlarin altinda olmasi
durumunda sosyal medya bagimhligr artar (Eren, 2020). Zhan ve digerleri (2016), sosyal
medya kullanmanin bireylerin sosyal fayda elde etmesine bundan 6ttirl de yagsam doyumunun
artmasina yardimci olabilecedini 6ne surmektedir. Bu noktada sosyal medyanin bireyin
hayatinda edindigi konum digtnulince bireyin pozitifligi bundan olumlu ya da olumsuz olarak
etkilenebilir. Yapilan c¢aligmalar incelendiginde, Hawi ve Samaha (2016) tarafindan yapilan
¢alismada, sosyal medya badimlilik dizeyinin arttikgca benlik saygisinin azalip yasam
doyumunun arttigini tespit etmistir. Ayrica Hou ve digerleri (2019) sosyal medya bagimlihdinin
benlik saygisini olumsuz etkiledigini belirlemiglerdir. Bergagna ve Tartaglia (2018) tarafindan
gerceklestirilen farkli bir calisma da benlik saygisi yuksek bireylerin Facebook’ta daha az vakit
gegirdigi gordimustar. Dogan (2016), lise 6grencileriyle yaptigi ¢calismada sosyal ag sitesi
kullaniminin 6grencileri mutlu ettigini, yasam doyumunu ve psikolojik iyi olugsunu yordadigini
belirlemigtir. Sahin (2016) tarafindan yapilan bir arastirmada internet bagimliligi ile yasam
doyumu arasinda anlaml dizeyde negatif bir iliski oldugu tespit edilmistir. Balci ve Kogak
(2017) calismasinda Universite ¢agindaki o6gdrencilerin sosyal medya kullanim sureleri
azaldikca yagsam doyumu duzeylerinin arttigini belirlemigtir. Blachnio ve digerleri (2016)
Facebook kullanicilari ile yaptiklari calismada Facebook bagimliligi ile yasam doyumu
arasinda negatif yonde bir iliski oldugunu tespit etmiglerdir. lyilik hali ile sosyal medya
bagimliigi arasindaki iligkiyi inceleyen Satici (2019), sosyal medya bagimhliginin iyilik halini
negatif yonde yordadigini tespit etmistir. Ummet ve digerleri (2019) tarafindan yapilan
calismaya gore iyi olusun ergenlerde sosyal medya bagimhiligi igin yordayici bir degisken
olmadidi tespit edilmistir. Bu baglamda saldirganlik, sosyal medya bagimliigi ve pozitifligin
icinde barindirdigl kavramlarla ilgili lise 6grencileriyle birgok ¢alisma yapildigi gorilmektedir.
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Arastirmanin Amaci ve Onemi

Bu galismanin amaci lise 6grencilerinde sosyal medya bagimliigi ile pozitiflik
arasindaki iliskide saldirganhgin ¢oklu araciligini incelemektir. Sosyal medya kullaniminin her
gecgen gun arttigi distnuldigiunde sosyal medya bagimlihidr oranlarinin ergenler arasinda da
artma potansiyelinin oldugu dusundlmektedir. Sosyal medyada 6zgur bir ortamin olmasi
bireylerin duslncelerini istedikleri gibi ifade edebilmeleri agisindan olumlu goérinse de
denetimsiz olmasi nedeniyle bu ortamlarda baska bireylerin sinirlarini ihlal edip 6fke,
dusmanlik gibi duygularini ifade ederek nefret sdylemlerinde bulunabilirler. Ergenlerin sosyal
medyayi bu denli aktif kullandiklar dusunaldugiunde bu durumda hem saldiran tarafta hem de
saldiriya ugrayan tarafta olabilirler. Bu tarz davranislarin sergilendigi bir ortamdan ergenleri
uzak tutmak, saldirganca davranislarin sosyal medyada yayilmasini 6nlemek ya da ergenlerin
pozitifliklerine katkida bulunmak; ergenlerin ruh sagliklarini koruma ile sosyal ve duygusal
acidan gelisimleri agisindan olduk¢ga onemlidir. Ergenleri yasayabilecekleri psikolojik
problemlerden korumak, gergek dinyada sosyallesmelerini saglamak, sosyal medya
platformlarini ve interneti verimli kullanmalarini saglamak ya da sorunlarindan kagmak adina
sosyal medyaya yonelmelerini dnlemek oldukga énemlidir.

Liseli ergenlerde sosyal medya bagmhligi, saldirganhk ve pozitiflik dizeylerinin
cinsiyet agisindan farklilasip farklilasmadiginin anlasiimasinin yapilacak onleyici ve koruyucu
ruh  sagligi calismalarinin  planlanmasinda ve uygulanmasinda ©6nemli oldugu
dusUnUtlmektedir.

Ayrica ergenlerin iyi oluslarinin 6nemli bir gdstergesi olan pozitiflikleri ile iligkili
degdigkenlerin anlasiimasina ihtiya¢ duyulmaktadir. Sosyal medya bagimliliginin saldirganhk
ve pozitiflik ile aralarindaki iliskilerin anlasilmasinin, ergenlere yonelik yapilacak midahale
¢alismalarin planlanmasina katki sunacagina inanilmaktadir. Ayrica bu ¢alisma ¢ergevesinde
incelenen aracilik modelinin sonuglarinin egitimcilere, ruh saghg calisanlarina ve
ebeveynlere; ergenlerde sosyal medya bagimlihgi, pozitiflik ve saldirganlik hakkinda énemli
bilgiler sunmasi ve alinabilecek énlemler igin fikir vermesi hedeflenmektedir. Alan yazin
incelendiginde, sosyal medya bagdimhhgi, saldirganlik ve pozitiflik degiskenlerinin bir arada
incelendigi bir c¢alismaya rastlaniimamistir. Bu nedenle bu c¢alismanin amaci lise
ogrencilerinde sosyal medya bagimlilidi ile pozitiflik arasinda saldirganligin ¢oklu aracihgini
incelemektir. Belirtilen amaglar dogrultusunda arastirma sorulari su sekildedir:

1. Lise 6grencilerinde sosyal medya bagimlihgi ile pozitifik arasinda dogrudan anlaml
dizeyde iligki var midir?

2. Lise 6grencilerinde sosyal medya bagimlihgi ile saldirganhdin alt boyutlari arasinda
dogrudan anlamli diizeyde iligki var midir?

3. Lise dgrencilerinde saldirganhdin alt boyutlari ile pozitiflik arasinda dogrudan anlamli
dizeyde iligki var midir?

4. Lise 6grencilerinde sosyal medya bagimhligi ile pozitiflik arasinda saldirganligin alt
boyutlarinin aracilik etkileri istatiksel agidan énemli midir?

5. Lise dgrencilerinin sosyal medya bagimliligi, pozitiflik, saldirganlik ve alt boyutlari
cinsiyet faktoriine goére anlaml duzeyde farklilagsmakta midir?
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Yontem
Arastirma Deseni

Bu arastirmada genel tarama modelinin alt tlrd olan iliskisel tarama deseni kullaniimigtir.
iliskisel tarama desenleri iki veya daha fazla degisken arasindaki iliskileri incelemek igin
kullaniimaktadirlar (Heppner ve digerleri, 2013). Arastirmanin sonug degiskeni pozitiflik, dncul
degiskeni sosyal medya badimhligi ve araci degiskenleri saldirganhdin alt boyutlaridir.
Calismadaki degiskenler arasindaki iliskiler coklu aracilik ile incelenmistir. Coklu aracilik
modelleri, o6ncul degiskeni ve sonug¢ degiskenini birbirine baglayan iki ve Ustl araci
degiskenden olusmaktadir (Burt ve Hampton, 2017). Boyle olusturulan ¢oklu aracilik modelleri,
birden fazla aracilik etkisinin bir arada tahmin edilmesine imkan saglamaktadir (Ors Ozdil,
2017).

Calisma Grubu

Arastirma grubunu, Vehbi Dincerler Fen Lisesi, Gaziantep Merkez Anadolu Lisesi,
Vedat Topguoglu Anadolu Lisesi, Sehit Serdal Sakir Mesleki ve Teknik Anadolu Lisesi'nde
okuyan 13-18 yaslarl arasinda ve yas ortalamasi 15.62, Ss=1.2 olan 220 kiz (%55) ile 180
erkek (%45) olmak Uzere toplam 400 6grenci olusturmustur. Lise 6grencileri tamamina
ulasilmasi zor olan bir evren grubudur. Bundan 6tirl arastirmacilarin yakin g¢evresinde
bulunan, erisilmesi kolay 6rneklem grubu secilmis ve arastirma verileri zamandan tasarruf
edilerek toplanmaya calisiimistir. Bu sebeplerden dolayi ¢alisma grubunu belirlemede uygun
ornekleme yontemi kullaniimistir.

Veri Toplama Araglari

Bu arastirmada Ug odlgek ve kisisel bilgi formu kullaniimigtir. Arastirmaya baglamadan
once olgegi gelistiren ve uyarlayan kisilerden gerekli izinler alinmistir. Bir kisinin veri toplanma
araclarini doldurmasi ortalama 20 dakika surmustir. Veriler toplu olarak sinif ortaminda
toplanmigtir. Arastirma verileri toplanirken &égrencilere arastirma ve veri toplama araclari
hakkinda bilgi verilmis ayrica gizlilik konusunda hi¢ kimseyle bilgi paylasimi yapilmayacagi
belirtilmistir. Asagida, ¢galismada kullanilan veri toplama araglari ile sahip olduklari gecerlik ve
guvenirlik bilgilerine ve arastirmada kullanilan veri analiz tekniklerine yer verilmistir.

Kigisel Bilgi Formu

Ergenlerin cinsiyet, yas, sinif dlizeyi, anne ve baba egitim durumu, internet baglantisi,
sosyal medya kullanimi, ortalama gunlik sosyal medya kullanimi gibi durumlarini belirlemek
icin arastirmacilar tarafindan hazirlanmigtir.

Pozitiflik Olgegi

Caprara ve digerleri (2012) tarafindan gelistirilen Pozitiflik Olgegi'nin (PO) Tirkge'ye
uyarlamasini Duy ve Yildiz (2020) yapmigtir. Olgek, 8 maddeden olugsmaktadir ve tek
boyutludur. PO’niin uyarlama galismalari hem lise 6grencileri hem de Universite dgrencileri
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Uzerinde yapilmistir. Her iki grupta gruplar arasinda metrik dizeyde o6lgcme esdegerligi
saglanmistir. PO’niin glivenirligi icin hesaplanan Cronbach alfa i¢ tutarlik katsayisi, her iki grup
icin de o= .81 olarak bulunmustur. PO’niin 8lgiit gegerligi icin Yasam Yonelimi Testi,
Rosenberg Benlik Saygisi Olgedi, Yasam Doyumu Olgegi ve Ergenler icin Pozitif ve Negatif
Duygular Olgegi kullaniimistir. Yapilan dlgit bagintili gegerlik analizine baktigimizdaysa
pozitiflik ile kétimserlik alt boyutu (r= -.36, r= -.57), iyimserlik alt boyutu (r= .43, r= .63),
iyimserlik toplam puani (r= .48, r=.68), negatif duygu (r=-.47, r=-.40), pozitif duygu (r= .55, r=
.55), benlik saygisi (r= .62, r= .54) ve yasam doyumu (r= .60, r= .73) arasinda anlamli bir
dizeyde iligki oldugu ortaya konmustur.

Bergen Sosyal Medya Bagimliligi Olgegi

Andreassen ve digerleri (2016) tarafindan gelistirilen Bergen Sosyal Medya Bagimhligi
Olgegi'ni Demirci (2019) Tirkge'ye uyarlamistir. Olgek tek boyutta olup 6 maddeden
olusmaktadir. Olgek hem lise hem de Universite d6grencilerine uyarlanmistir. Liseli ergenler
uzerinden yapilan Dogrulayici Faktor Analizi bulgularina gore kabul edilebilir dizeyde uyuma
(Brown, 2015; Schumacker ve Lomax, 2004) sahip oldugu belirlenmistir (x?=16.02, sd=9, p=
.066; TLI=.92; CFl=.95; RMSEA=.079; SRMR=.048) Olgiit bagintih gegerligi icin Young
(1998a) tarafindan gelistirilen internet Bagimhligi Olgegi ile yapilan galismada Universite
odrencileri drnekleminde (r= .63, p<.001), calisan Ornekleminde (r= .76, p<.001) pozitif
diizeyde iligki tespit edilmistir. Olcegin Cronbach Alpha degeri AFA érneklemine gore .83, DFA
orneklemine goére .83, Olcit bagintili gecerlilik drneklemine goére .82, test-tekrar test ilk
uygulama orneklemine goére .84, ikinci uygulama orneklemine goére .83, calisan orneklem
grubuna gore .80 ve lise DFA 6rneklem grubuna gére ise .73 olarak belirlenmistir.

Saldirganiik Olgegi Kisa Formu

Buss ve Perry (1992) tarafindan geligtiriimistir. Olgegin, Tlrkge uyarlamasi ve
psikometrik 6zelliklerinin incelenmesi Kuzucu ve Sariot Ertirk (2020) tarafindan yapilmistir.
Olgek, 5'li Likert tipi ve 12 maddeden olusmaktadir. Ayrica dlgek, fiziksel saldirganlik, sézel
saldirganlik, 6fke ve dismanlk adlarinda doért faktérlli yapiya bir sahiptir. Her boyut Uger
maddeden olusmaktadir. Agimlayici faktér analizi sonuglarina dlgegin madde yik degerleri .65
ile .86 arasinda bulunmustur. Yapi gecgerlidi i¢in yapilan birinci ve ikinci dizey DFA bulgularina
gore Olgegin, birinci dizey DFA (x*/sd=101.19./48, RMSEA= .05, SRMR= .06, GFI= .96, CFI
= .98, NFI= .96) ve ikinci duzey DFA (x?*/sd=98.52./50, RMSEA= .05, SRMR= .06, GFI= .96,
CFIl = .98, NFI= .96) sonuglarinin iyi dizeyde uyuma sahip oldugunu géstermektedir (Brown,
2015; Schumacker ve Lomax, 2004). Olgegin i¢ tutarlih@ igin incelenen Cronbach Alpha
degeri .80, McDonald Omega degeri .76 olarak bulunmustur. Olgegin test tekrar test gtivenirlik
calismasinda guvenirlik degeri .99 olarak bulunmustur.

Veri Toplama Siireci ve Veri Analizi

Lise &grencilerinin saldirganlik, sosyal medya badimhhg: ve pozitiflik duzeylerinin
incelenmesi icin betimsel istatistikler ve Pearson korelasyon analizi kullaniimistir. Ergenlerin
saldirganlk, sosyal medya bagdimhligr ve pozitifik dizeylerinin cinsiyete gére degisip
degismedigini incelemek i¢cin bagimsiz gruplar igin t testi uygulanmistir. Calismada test edilen
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modelin aracilik edip etmedigini gérebilmek amaciyla Siradan En Kiigik Regresyona Dayall
yaklasim ile dolayl etkilerin istatistiksel agidan énemli olup olmadigini belirlemek icin
Bootstrap analizi kullaniimistir. Aracilik analizleri icin Hayes (2018) tarafindan gelistirilen SPSS
programinin bir uzantisi olan PROCESS makrosunda yer alan Model 4 kullaniimistir.
Calismanin verileri SPSS 23.0 paket programi analiz edilmigtir.

Etik Konular

Bu calisma Adiyaman Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan
11/01/2022 tarih ve 182 sayili etik kurul izni alindiktan sonra katilimcilara yiz ylze
uygulanmistir. Katihmcilara bilgi verildikten sonra veriler géntillilik esasina goére toplanmistir.
Toplanan verilerin Gguncu Kisilerle herhangi bir sebeple paylasiimayacadi belirtilmistir.

Bulgular

Calisma grubunun sosyo-demografik bilgilerine iliskin tanimlayici istatistik sonuglar
Tablo 1’de verilmigtir.

Tablo 1
Calisma Grubuna Ait Tanimlayici Istatistikler
Degiskenler n %
Cinsiyet Kiz 220 55
Erkek 180 45
13 10 2,5
14 74 18,5
vas 15 100 25
16 102 25,5
17 102 25,5
18 12 3
9 95 23,8
10 115 28,8
Sinif 11 129 323
12 61 15,3
Birlikte 378 94,5
Anne-Baba Bosanmis 22 5,5

Tablo 1'de yer alan verilere bakildiginda katihmcilarin %55’inin kiz 6grencilerin,
%45’inin ise erkek 6grencilerden olustugu gértlmektedir. Ayrica ¢calismaya katilan égrencilerin
¢ogunlugunun 15-17 yas araliginda oldugu ve katiimcilarin daha ¢ok 10. ve 11. Sinif
ogrencilerinden olustugu ve anne babalarinin birlikte oldugu gorulmektedir.

CGalisma grubunun sosyal medya (SM) kullanimlarina iliskin tanimlayici istatistikler Tablo 2’de
verilmistir.
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Tablo 2
Calisma Grubunun Sosyal Medya (SM) Kullanimlarina lliskin Tanimlayici Istatistikler
Degiskenler n %
. ; N Evet 349 87.3
Evinde Internet Baglantisi Bulunan Hayr 51 12.8
Evet 380 95
Sosyal Medya Kullanan Hayir 0 5
1Yildan Az 70 175
L 1-3 Yil Arasi 172 43
SM Ortalama Kullanim Siresi 26 Yil Aras) 112 o8
7 Yildan Fazla 46 11.6
1 Saatten Az 94 23.5
SM Giinlik Ortalama Kullanilan 1-3 Saat 217 54.3
Sure 4-6 Saat 76 18.8
7 Saatten Fazla 14 3.5
5 Dakikada Bir 24 6
15 Dakikada Bir 46 115
Giin igerisinde Ortalama SM 30 Dakikada Bir 69 17.3
Kontrol Etme Sikhigi 45 Dakikada Bir 43 10.8
60 Dakikada Bir 142 35.5
Diger 76 19
Fotograf 147 36.8
Video 18 4.5
Canli Yayin 3 0.8
SM En Cok Ne Paylasihr Yazi/Fikir > 55
Paylasim Yapmam 209 52.3
Diger 1(Sarki) 0.3
Her Gin 26 6.5
Haftada Birkag Kez 51 12.8
SM Ortalamasiﬁélla§|m Yapma Haftada Bir Koz 26 6.5
Ayda Bir Kez 102 25.5
Paylasim Yapmam 195 48.8
Cok Azaldi 13 3.3
Koronaviriis Hastaligi Surecinde Biraz Azaldi 11 2.8
Sosyal Medya Kullanim Hic Degismedi 58 145
Sikligindaki Degisim Biraz Artti 187 46.8
Cok Artti 131 32.8

Tablo 2'de yer alan verilere gore katihmcilarin %87,3’'Untn (n=349) evinde internet
baglantisi bulunurken %12,8'inin (n=51) evinde internet bagdlantisi bulunmamakta ve
katihmcilarin - %95’i (n=380) sosyal medya kullanirken %5’i (n=20) sosyal medya
kullanmamaktadir. Bu veriler internet ve sosyal medya kullanimin ne kadar yogun oldugunu
gosterir niteliktedir.

Katilimcilarin sosyal medyay1 ne kadar suredir kullandiklari ile ilgili soruya %17,5'i
(n=70) 1 yildan az, %43’0 (n=172) 1-3 yil, %28’i (n=112) 4-6 yil ve %11,6’sI1 (n=46) 7 yildan
fazla cevabini vermistir. Katihmcilarin gunlik ortalama sosyal medyayi kullanim sirelerini
6lgmek amaciyla yoneltilen soruya %23,5'i (n=94) 1 saatten az, %54,3'0 (n=217) 1-3 saat,
%18,8' (n=76) 4-6 saat, %3,5’i (n=14) 7 saatten fazla cevabini vermigtir. Katilimcilara
yonlendirilen gun igerisinde sosyal medya hesaplarini ortalama kontrol etme sikligi sorusuna
%6’s1 (n=24) 5 dakikada bir, %11,5’i (n=46) 15 dakikada bir, %17,3’i (n=69) 30 dakikada bir,
%10,8’i (n=43) 45 dakikada bir, %35,5’'i (h=142) 60 dakikada bir yanitini verirken %19’u (n=76)
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diger yanitini vermistir. Diger cevabini veren katilimcilarin bazilarinin cevaplari; kontrol
etmem, 2 saatte bir, 3 saatte bir, 5 saatte bir, ginde 1 defa, glinde 2 defa, ginde 3 defa
seklindedir. Bu ¢ercevede bireylerin uzun yillardan beri ve gin igerisinde uzun sireler sosyal
medyayi kullandidi soylenebilir.

Katilimcilarin sosyal medyada en ¢ok ne paylastiklari ile ilgili soruya ise %36,8’i
(n=147) fotograf, %4,5’i (n=18) video, %0,8’i (n=3) canh yayin, %5,5’i (n=22) yazi/fikir %52,3’l
(n=209) paylasim yapmam cevabini verirken %0,3’0 (n=1) diger (sarki) cevabini vermigtir.
Katilimcilara yénlendirilen sosyal medyada paylasim yapma siklidi ile ilgili soruya katihmcilarin
%6,5’i (n=26) her gun, %12,8i (n=51) haftada birka¢ gun, %6,5'i (n=26) haftada bir kez,
%25,5'i (n=102) ayda bir kez, %48,8’i (n=195) paylasim yapmam cevabini vermigtir. Bu veri
aslinda bireylerin sosyal medyayl paylasim yapmak kadar gevresinde bulunan bireyleri,
etkinlikleri, haberleri takip etmek iginde kullaniyor olabilecegini gostermektedir.

Koronavirls hastaligi strecinde sosyal medya kullanim sikhginda yasanan degisim ile
ilgili soruya katilimcilarin %3,3'U (n=13) ¢ok azaldi, %2,8'i (n=11) biraz azaldi, %14,5’i (n=58)
hi¢c degismedi, %32,8’i (n=131) ¢ok artti, %46,8’'i (n=187) biraz artti cevabini vermigtir. Bu
veriye bakildiginda koronavirlis surecinde bireylerin evde gegcirdikleri zamanin artabilecegi
dusunuldigunde bireylerin sosyal medyaya yoneldigi ve yasami sosyal medyadan takip ettigi
dusunulebilir.

Arastirmanin degiskenleri olan sosyal medya bagimlilidi, saldirganlik ve pozitiflik puanlarina
iliskin tanimlayici istatistikler ile korelasyon analizi sonuglari Tablo 3’te verilmistir.

Tablo 3
Calismadaki Degiskenlere Ait Tanimlayici Istatistikler ve Pearson Korelasyon Analizi Dederleri
Degiskenler X SS 1 2 3 4 5 6 7
1. Sosyal Medya Bagimhhg:r 16.18 5.36
2. Fiziksel Saldirganlik 6.54 285 .24*
3. Sozel Saldirganhk 6.36 2.77 .29%*  A47*
4. Ofke 8.11 3.28 .30 .39** 37+
5. Dismanlik 10.06 355 .33*  28**  22**  3O**
6. Saldirganlik Toplami 31.06 8.94 .41** 72** 69** .76**  .70**
7. Pozitiflik 2531 6.56 -25** -10* -13** -23** -35% -30** --

N=400, *p< .05, **p< .01

Tablo 3’teki degerler incelendiginde sosyal medya bagimlihdi ile fiziksel saldirganlik (r
=.24, p<.01) ve sozel saldirganlik (r =.29, p<.01) arasinda pozitif yonde dusuk duzeyde anlamh
iliski bulunmusgtur. Ayrica sosyal medya bagimliligi ile 6fke (r =.30, p<.01), dugsmanhk (r =.33,
p<.01) ve saldirganlik toplami (r =.41, p<.01) arasinda pozitif ydnde orta dizeyde iligkiler
bulunmustur. Ote yandan sosyal medya bagimlihgi ile pozitiflik (r =-.25, p<.01) arasinda negatif
yonde dusuk duzeyde anlamli iliski bulunmustur. Ayrica pozitiflik ile fiziksel saldirganhk (r =.-
10, p<.05), sozel saldirganlik (r =-.13, p<.01) ve ofke (r =-.23, p<.01) arasinda negatif yénde
disuk duzeyde iliski bulunmustur. Pozitiflik ile dugsmanhk (r =-.35, p<.01) ve saldirganhk
toplami (r=-.30, p<.01) arasinda negatif yénde orta diizeyde anlamli iligkiler bulunmaktadir.

Liseli d6grencilerin sosyal medya bagimlihgi, fiziksel saldirganlk, sézel saldirganlik,
ofke, dismanhk, saldirganhik toplam puani ve pozitifik ortalama puanlarinin cinsiyet
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diuzeylerine gore farklilasip farkhlasmadigini incelemek igin yapilan bagimsiz gruplar igin t testi
sonuglari Tablo 4’te verilmistir.

Tablo 4
Arastirmanin Degiskenlerine lliskin Puanlarin Cinsiyete Gére t—testi Sonuglari

Degiskenler Gruplar N X Ss . oq 0
Sosyal Medya Bagimhihg: :Iriek i;g igggg i;i; 2.891 397.996  .004"
Fiziksel Saldirganiik :'riek igg g:g;g g:ggz e 398 .001"
Sézel Saldirganlik :'riek i;g g:i:g ;22; 1138 396.638 .26
e e e
Diismanlik :'riek i;g 19%37688 gjﬁ 1.94 398 053
Saldirganlik Toplami :Iriek i;g 2;;23 gig: 1.643 398 10
I Kiz 220 24350 6.489 - 08 001

Erkek 180 26.478 6.464 -3.268

*p<.05, *p<.01

Tablo 4’teki degerler incelendiginde kiz ve erkek 6grencilerin sosyal medya bagimhligi
[tzo7.906= 2.891; p<.01], fiziksel saldirganlik [tses)= -3.326; p<.01], 6fke [t@e7.379)= 4.457; p<.01] ve
pozitiflik [tzes)= -3.368; p<.01] puan ortalamalarinin anlamli dizeyde farklilik gésterdigi (p<.05)
gorilmektedir. Bu farklar incelendiginde kiz 6grencilerin erkek édrencilere gbre sosyal medya
bagimliigi ve 6fke puan ortalamalarinin daha ylksek oldugu; erkek ogrencilerin de kiz
ogrencilere gore fiziksel saldirganlik ve pozitifik puan ortalamalarinin daha yiksek oldugu
gorilmektedir. Ote yandan so6zel saldirganlik, dismanlik ve saldirganlik toplam puan
ortalamalarinin cinsiyete goére anlamh dizeyde farklihk gostermedigi (p>.05) gorulmektedir.

Sosyal medya bagimlilidi ile pozitiflik arasindaki iliskide saldirganlik alt boyutlarinin
¢oklu araciligina ait analiz sonucu $ekil 1’de verilmigtir.
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Sekil 1

Sosyal Medya Bagimliligi ile Pozitiflik Arasindaki iliskide Saldirganligin Paralel Coklu Araciligi Ve
Standardize Edilmemis Beta Degerleri. *p<.05, **p<.01, ***p<.001

Fiziksel
Saldirganlk

Ba1 = .14*** Bb1 =.05

Sdzel
/ Saldirganlik ~
Brxx Bb2 = -.04

C = -.28%**
Sosyal — > R2= 16
Medya c’=-.15*
Bagimlihgi
Baz =.17%** Bba= -.12
Bag =.22%** Bps4= -.51***

Arastirmadan elde edilen verilere gore, sosyal medya bagimliliginin pozitiflik Gzerinde
gOsterdigi toplam etki (c= -.28, SH=.03, t=-3.29, p<.001) istatistiksel olarak anlamli diizeydedir
(1. Adim). Ayrica, sosyal medya bagimhhginin, araci degiskenler olan fiziksel saldirganlik
(B=.14, SH=.26, t=5.65, p<.001), sozel saldirganlik (B=.15, SH=.25, t= 5.88, p<.001), otke
(B=.17, SH= .03, t=5.78, p<.001) ve dugsmanlik (B=.22, SH=.32, t= 6.86, p<.001) Gzerindeki
dogrudan etkileri anlamli dizeydedir (2. Adim). Araci degiskenlerin pozitiflik Gzerindeki
dogrudan etkilerine bakildiginda ise dusmanlik (B= -.51, SH= .09, t= -5.34, p<.001) alt
boyutunun etkisi anlamh dizeyde bulunmustur. Ancak fiziksel saldirganlik (B=.05, SH=.13,
t=.37, p>.05), sOzel saldirganlik (B= -.04, SH=.13, t= -.31, p>.05), 6fke (B= -.12, SH= .11, t=-
1.10, p>.05) degiskenlerinin etkisi anlamli dizeyde degildir (3. Adim). Sosyal medya
bagimlihgi ile bitin araci degiskenler aracilik denklemine birlikte alindiginda (4. Adim)
dogrudan etki agisindan sosyal medya bagimhhg ile pozitiflik arasindaki iligki artmistir (¢’= -
.15, SH= .06, t= -2.40, p>.05). Bu sonuca gore, araci dediskenlerden sadece dismanlik alt
boyutunun sosyal medya bagimliligi ile pozitiflik arasinda aracilik yaptigi tespit edilmistir. Ote
yandan, ¢alismada incelenen tim modelin anlamh diizeyde oldugu (Fs.393= 12.38, p<.05) ve
pozitiflikte bulunan toplam varyansin %16’sini agikladigi gértlmustur.

Calismada incelenen aracilik modelindeki dolayh etkilerin istatistiksel agidan énemli
olup olmadigi, 5000 Bootstrap 6rneklemi kullanilarak tespit edilmistir. Elde edilen nokta
tahminleri %95 guven araligi igerisinde degerlendirilmistir ve yanhlik hatasindan arindiniimig
ve dizeltilmis sonuglar Tablo 5’te sunulmustur.
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Tablo 5

Lise Ogrencilerinin Sosyal Medya Bagimliliginin Saldirganlik Araciligiyla Pozitiflik Uzerindeki Dolayli
Etkisi ile Spesifik Dolayli Etkisinin Karsilastiriimasi

Katsayilar Carpimi Bootstrap

(Product of %95 BCa Giiven

coefficients) Araligi
Etkiler hokta g, 2 p  Disik  Yiksek
Toplam -.1314  .0308 -.1961 -.0749
Fiziksel Saldirganlik .0071 .0216 .3628 7167 -.0339 .0522
Sozel Saldirganhk -.0060 .0207 -.3068 .7590 -.0485 .0341
Ofke -.0209 .0191 -1.0668 .2860 -.0634 .0132
Dismanlhk -1116  .0262 -4.1834 .0000 -.1697 -.0654
Karsilagtirmalar
C3 1187  .0363 .0536 .1965
C5 1057  .0343 .0436 1781
C6 .0908  .0346 .0257 .1616

N= 400, k= 5000, *p<.05, **p<.01, ***p<.001, Calismanin Kontrol Degiskenleri= Yas, Cinsiyet, Gelir
Duzeyi, Sinif, Bca: Yanlilik hatasindan arindiriimis ve dizeltilmis 5000 Bootstrap érneklemi

Tablo 5'teki degerler incelendiginde sosyal medya bagimliliginin saldirganlik ve alt
boyutlari araciligiyla pozitiflik Uzerindeki toplam dolayh etkisi (yani toplam ve dogrudan etki
arasindaki fark/c-c¢’) istatistiksel olarak 6nemli bulunmustur (nokta tahmin=-.1314 ve % 95 BCa
GA [-.1961, -.0749]). Calismada incelenen modelde aracihk yapma agisindan araci
degiskenler tek tek degerlendirildiginde bu degiskenlerden dismanligin (nokta tahmin=-.1116
ve % 95 BCa GA [-.1697, -.0654]) aracihiginin istatistiksel olarak dnemli oldugu gérilmustur.
Ote yandan, fiziksel saldirganligin (nokta tahmin= .0071 ve % 95 BCa GA [-.0339, .0522]),
s6zel saldirganligin (nokta tahmin= -.0060 ve % 95 BCa GA [-.0485, .0341]), 6fkenin (nokta
tahmin=-.0209 ve % 95 BCa GA [-.0634, .0132]) araciligi istatistiksel acidan dnemli degildir.
Aracilik giict agisindan belirli dolayh etkilerin ikili kargilagtirmalarina gére, dismanligin, fiziksel
saldirganhktan (C3), s6zel saldirganliktan (C5) ve 6fkeden (C6) daha guglu bir araci degisken
gorevi goérdugua belirlenmistir. Diger ikili karsilastirmalarda ise dediskenler arasindaki aracilik
gugleri farklilasmamigtir.

Sonug, Tartisma ve Oneriler

Bu calismadan elde edilen sonuca gore dusmanhgdin sosyal medya bagdgimhgi ile
pozitiflik arasindaki iliskiye aracilik ettigi saldirganhdin diger alt boyutlarinin ise aracilik
etmedigi belirlenmigtir. Ayrica arastirmanin diger bir sonucuna gore kiz ve erkek 6grencilerin
sosyal medya bagimhhgi, fiziksel saldirganlk, 6fke ve pozitiflik puan ortalamalarinin anlamh
duzeyde farkhlik gosterdigi belirlenmistir. Kiz 6grencilerin erkek 6grencilere goére daha fazla
sosyal medya bagdimliigina ve o6fke duzeyine sahip oldugu, erkek o&grencilerinse kiz
Odrencilere gbre daha fazla fiziksel saldirganlik ve pozitifik dizeyine sahip oldugu
gorulmustir. Bununla birlikte sézel saldirganlik, digsmanhk ve saldirganlik toplam puan
ortalamalarinin cinsiyete gore gruplar arasinda anlamli duzeyde farklihk gostermedigi
belirlenmisgtir.
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Mevcut arastirmanin aracilik analizi sonuglarina goére ergenlerde sosyal medya
bagimhliginin dismanhk araciliiyla pozitiflik dizeylerini azalttigini ifade edilebilir. Alan
yazinda yer alan bir calismada sosyal medya kullanim yodunlugu ile saldirganlik davranigi alt
boyutu olan dismanlik arasinda anlamli dizeyde iliskiye rastlanmistir (Akgay Bekiroglu ve
Sahin, 2019). Bu ¢alisma mevcut ¢alismanin bu sonucunu destekler niteliktedir. Bilgin (2018)
tarafindan yapilan calismada sosyal medya bagimlilidi ile psikolojik rahatsizliklar arasinda
pozitif bir iliskiye rastlanmistir. Bu rahatsizliklar arasinda 6fke-dismanlikta bulunmaktadir. Bu
noktada sosyal medyada bireylerin kimliklerini rahatlikla gizleyebilmelerinin énemli bir etken
oldugu dusunulebilir. Sosyal medya kullaniminin artmasi ile birlikte ergenler dismanca
duygularini, fiziksel bir ortama gobre daha rahat ifade ediyor olabilirler. CUnkl ergenler
digerleriyle fiziksel olarak ayni ortamda olmadiklar i¢cin ve dogal olarak fiziksel bir zarar
goriulmeyeceginden dolayr dismanca duygularini daha ¢ok disa vuruyor olabilirler. Boyle
digsavurumlari daha sik kullanmalari ayni zamanda pozitifliklerini de diguruyor olabilir.

Arastirma sonuclarina gore sosyal medya bagimhligi ile pozitiflik arasinda anlaml
dizeyde negatif iligki vardir. Alan yazinda pozitiflik ve sosyal medya bagimhligi arasindaki
iliskiyi inceleyen herhangi bir arastirmaya rastlanmamistir. Buna karsilik benzer bir calismada
bu sonucu destekler nitelikte pozitiflik ile problemli sosyal medya kullanimi arasinda negatif
yonlu anlamli duzeyde iligki oldugu gorulmustur (Arpaci ve digerleri, 2021). Yapilan farkh bir
galismada sorunlu Facebook kullanimi ile yasam doyumu, 6znel canlilik, 6znel mutluluk
arasinda negatif bir iliski bulunmustur (Satici ve Uysal, 2015). Benzer baska bir calismada ise
psikolojik iyi olus ile problemli sosyal medya kullanimi arasinda negatif bir iliskiye rastlanmistir
(Worsley ve digerleri, 2018). Koc ve Gulyagci (2013) tarafindan yapilan ¢alismada Facebook
bagimliligi ile psikolojik saglik semptomlari (somatik belirtiler, kaygi ve uykusuzluk, sosyal iglev
bozuklugu, siddetli depresyon) arasinda pozitif iliski oldugu belirlenmistir. Pozitifligin icinde
barindirdidi kavramlar olan yasam doyumu ve benlik saygisi ile ilgili calismalarda
bulunmaktadir. Srivastava (2015) tarafindan yapilan ¢alismada, Facebook kullanimi, mutluluk
ve yasam doyumu arasinda bir iliski oldugunu goériimustir. Yalgin Cinar ve Mutlu (2019)
tarafindan yapilan g¢alismada ise yasam doyumu artarken internet bagimlihginin azaldigs;
benlik saygisi azalirken internet bagimliliginin arttigr géralmustur. Sosyal medya bagimliligi
ile yasam doyumu arasindaki iligkiye benlik saygisinin aracilik ettigi tespit edilmistir (Hawi ve
Samaha, 2016). Ates (2018) tarafindan yapilan bir calismada duygusal zek&nin alt
boyutlarindan olan iyimserligin arttik¢ca sosyal medya bagimhliginin azaldigi gérdimustar. Alan
yazindaki bu ¢alismalar ve bu ¢calismanin bulgularina bakildidinda sosyal medya bagimlihiginin
iyi olus ile iligkili degiskenler olan pozitiflik, yasam doyumu ve benlik saygisi ile olumsuz yénde
iligkilerinin oldugu soylenebilir. Mevcut ¢alismanin sonuglarina bakildiginda sosyal medya
bagimhligi artan dgrencilerin sosyal medyada slrekli ve yogun bir bicimde zihinsel olarak
mesgul olmalari nedeniyle pozitifliklerinin olumsuz etkilendigi distnulmektedir.

Arastirmada elde edilen sonuglardan birisi de pozitiflik ile saldirganlik arasinda anlamli
dizeyde negatif yonlu bir iliski oldugudur. Alan yazin gergcevesinde saldirganlik ile pozitiflik
arasinda bir arastirmaya dogrudan rastlanmamigtir. Fakat ergenlerle yapilan bir ¢alismada
pozitif dusuncenin saldirganlik Gzerindeki dolayl etkisinin anlamli olmadigina ulasiimigtir (Ng
ve digerleri, 2012). Alan yazin incelendiginde pozitifligin i¢inde barindirdigi kavramlar olan
yasam doyumu, benlik saygisi ve iyimserlik ile saldirganhgin arastinidigr calismalar
bulunmaktadir. Ergenlerde yasam doyumu ile saldirganhidin incelendigi bir calismada yasam
doyumunun arttikga saldirganlik diizeyinin azaldigi gorilmistir (Cenkseven-Onder ve
Yalnizca-Yildirnm, 2020). Mitrofan ve Ciuluvica (2012) tarafindan yapilan arastirmada 6fke ve
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dusmanhgi iceren stresin yasam doyumunu distrdigu disiniimustar ve dismanlik ile yasam
doyumu arasinda yuksek negatif bir iliski bulunmustur. Benlik saygisinin saldirganlik tGzerinde
etkili olduguna dair ¢alismalara da rastlanmistir (Ergin, 2018). Cetin (2015) tarafindan ortaokul
ogrencileriyle yapilan calismada benlik saygisinin arttikgca atak saldirganligin, dolayh
saldirganhgin, sinirli saldirganligin, negatif saldirganligin azaldig1 gorulmustar; buna kargin
benlik saygisi ile sdzel saldirganlik arasinda anlamlh iliskiye rastlanmamistir. Universite
ogrencileriyle yapilan farkli bir calismada ise saldirganlik ile benlik saygisi arasinda orta
dizeyde ve pozitif yonlu bir iligkiye rastlanmistir (Tuzun, 2020). Yapilan bazi ¢alismalarda
benlik saygisi ile saldirganlik arasinda negatif bir iliski bulunmustur (Babore ve digerleri, 2017;
Gomez ve McLaren, 2007). lyimserlik ile saldirganhdin incelendigi bir calismada negatif iliskiye
rastlanmistir (Chaudhry ve Shabbir, 2018). Bu sonugclar bir arada degerlendirildiginde genel
anlamda pozitiflik, yasam doyumu, iyimserlik, benlik saygisi ile saldirganlk arasinda olumsuz
bir iliskinin oldugu soéylenebilir. Saldirganlik gibi bireylerin iyi oluslari agisindan yikici
davraniglari iceren bir durumun ergenlerin pozitifliklerini olumsuz yonde etkileme
potansiyelinin yiksek oldugu dusutntlmektedir.

Mevcut arastirmadan elde edilen diger bir sonu¢ ise sosyal medya bagimlihg ile
saldirganlik arasinda anlamh dizeyde pozitif bir iliski oldugudur. Kinikl'nin (2021)
¢alismasinda sosyal medya bagimhhgi ile saldirganlk arasinda orta dizeyde, pozitif; sosyal
medya bagimlihd: ile fiziksel saldirganlik arasinda zayif diizeyde, pozitif; sosyal medya
bagimhligi ile 6fke arasinda zayif dizeyde, pozitif; sosyal medya bagimlihgi ile dismanlhk
arasinda orta dizeyde, pozitif; sosyal medya bagimhligi ile sézel saldirganlik arasinda zayif
dizeyde, pozitif iliskiye rastlanmistir. Ayrica sosyal medya tutum diizeyi arttik¢ca saldirganhgin
arttigini gosteren calisma da mevcuttur (Erding, 2021). Yapilan bir ¢alismada internet
bagimhligi bulunan ergenlerin yiksek dizeyde dismanlik sahibi oldugu goriimustir (Yen ve
digerleri, 2008). Yerlikaya (2020) tarafindan yapilan galismada semptom boyutlarindan
olumsuz benlik, dismanlik ve depresyon; internet kullanim siresi tarafindan anlamli olarak
yordanmaktadir. Sosyal medya bagimlihdi yuksek olan ergenlerin dirti kontrol sorunu
yasayarak saldirgan davraniglara daha fazla basvurduklari distnilmektedir.

Mevcut arastirmada ergenlerde sosyal medya bagimlihdi, fiziksel saldirganlik, 6fke ve
pozitifligin cinsiyet faktdérine goére anlamli dizeyde farklilik gdsterdigini ortaya koymaktadir.
Saldirganlik toplam puani, s6zel saldirganlik ve digsmanhgin ise cinsiyete gore farklilk
goOstermedigi gorulmuastur.

Arastirma bulgularina gére kiz 6grencilerin sosyal medya bagimlihdr puan ortalamasi
erkek 6grencilere gore daha yuksektir. Buna gore kiz 6grencilerde sosyal medya bagimlihdinin
yuksek oldugu soylenebilir. Alan yazinda bu sonucu destekler nitelikte ¢calismalar oldugu gibi
farkh sonuglarin oldugu calismalarda bulunmaktadir. Banyai ve digerleri (2017) tarafindan
yapilan ¢alismada ise kiz ergenlerin sosyal medya kullanimi bakimindan risk altinda oldugu
gorllmuas ayrica internet ve sosyal medya kullaniminin fazla oldugu saptanmigtir. Malo-
Cerrato ve digerleri (2018) tarafindan ispanyol ergenlerle yapilan ¢alismada kizlarin sosyal
aglar erkeklerden daha fazla kullandigi gérulmustir. Geng¢ (2021) tarafindan yapilan
calismada kadinlarda sosyal medya bagimhliginin erkeklere oranla anlamh bir bicimde daha
fazla oldugu saptanmistir. Lise 6grencilerinin sosyal medya kullanim sikliklarinin cinsiyet
degigkenine gore incelendigi bir galigsmada cinsiyet ile sosyal medya kullanim sikligi arasinda
anlamh bir iligki oldugu ve kiz égrencilerin erkek dgrencilere oranla sosyal medyayi daha ¢ok
kullandigi goéralmustur (Dogan, 2021). Bu sonuglar mevcut ¢alisma sonucuyla paraleldir. Alan
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yazinda farkli yonde calismalar da bulunmaktadir. Aljomaa ve digerleri (2016) tarafindan
yapilan calismada erkek 6grencilerin kiz 6grencilere oranla daha fazla akilli telefon bagimlisi
oldugu gorulmastir. Yapilan farkli bir caligmada ise cinsiyet ile sosyal medya bagimhgi
arasinda anlamh bir farkhlik bulunmus ve erkeklerde sosyal medya bagimhlik puaninin
kizlardan daha yuksek oldugu gorulmustur (Sahin, 2021). Deniz ve Guraltld (2018) tarafindan
lise Ogrencileriyle vyapilan calismada sosyal medya bagimhliginin cinsiyete gore
farkhlasmadigi tespit edilmis fakat Olgcegin alt boyutu olan mesguliyette anlamli dizeyde
farkllasmaya rastlanmistir. Ergenlerle yapilan baska bir calismada sosyal medya
bagimhliginin cinsiyet degiskeni gore farklilik géstermedigi ortaya konmustur (Cuma, 2020).
Keles ve Eroglu (2022), lise 6grencilerinin problemli sosyal medya kullaniminin cinsiyet
faktorine gore anlamli farklilik gostermedigini bulmuslardir.

Arastirmanin diger bir bulgusuna gore erkek 6grencilerin fiziksel saldirganlik puan
ortalamasi kiz o6grencilere gbére daha ylksektir. Buna gore erkek &grencilerin fiziksel
saldirganhga daha yatkin oldugu soylenebilir. Bu noktada mevcut ¢alismayi destekler nitelikte
¢alismalar bulunmaktadir (Bjoérkjqvist, 2018; Eksi, 2021; Karatasg, 2008; Klismez, 2019). Ayrica
Universite 6grencileriyle yapilan ¢alismalarda da benzer sonuglara rastlanmistir (Algur, 2019;
Bibi ve digerleri, 2020; Demirtas Madran, 2013; iskurt, 2020; Kaya, 2021). Eroglu (2009)
Universite ve lise 6grencileriyle yapmis oldugu karsilastirmali bir arastirmada hem Universiteye
hem liseye giden erkek ogrencilerin kiz 6grencilere oranla daha fazla fiziksel saldirganlik
davranigi sergilediklerini tespit etmistir. Erkek ogrencilerin cinsiyetlerinden dolayi biyolojik
olarak hem fiziksel hem de durtusel olarak daha saldirgan olduklari digtunulmektedir. Ayrica
kiltirel olarak erkeklerin kizlara gore cinsiyet rollerine bakildiginda, toplum icinde fiziksel
saldirganhgin gucli olmay! temsil ettigi dlstncesiyle erkeklerin fiziksel saldirganlik
egilimlerinin yiiksek olmasi anlasilabilir bir bulgudur. Ote yandan erkeklerin kizlara gore etkili
sorun ¢ozme becerileri gelistirmek yerine daha ¢ok fiziksel saldirganlik gibi etkisiz bir yontemi
kullanarak bu yola daha ¢ok basvurduklar distntlmektedir.

Ayrica mevcut arastirmada saldirganlik alt boyutlarindan olan 6fke boyutunda anlamli
bir farklilagsma oldugu goériimus ve 6fke puan ortalamasi kiz égrencilerde erkek égrencilere
gore daha yuksek bulunmustur. Fidan ve Bulut Serin (2021) tarafindan ortaokul 6grencileriyle
yapilan calismada kiz &grencilerin erkek ogrencilerden daha ylksek 6fke puani aldig
go6rilmustar. Tuncer (2019) tarafindan lise 6grencileriyle yapilan ¢alismada erkeklerin 6fke
puan ortalamasinin kadinlardan yuksek oldugu tespit edilmistir. Eroglu (2009) yapmis oldugu
¢alismada lise 6grencilerinde 6fkenin anlaml olarak farklilasmadigini tespit etmesine ragmen
Universite dgrencilerinde anlamli farkhlasma oldugunu tespit etmis ve erkek égrencilerin kiz
Odrencilere gore daha c¢ok ofke duzeyi gosterdigini bulmustur. Archer ve Haigh (1997)
tarafindan yapilan c¢alismada &fke boyutunun anlamli derecede farkliik goésterdigi ve
kadinlarin puan ortalamasinin erkeklerden yuksek oldugu tespit edilmistir. Bazi arastirmalarda
ise sonuglar mevcut arastirma sonucundan ¢ogunlukla farkh olmakla birlikte cinsiyet ile 6fke
dizeylerinin cinsiyete gore farklilasmadigini gdstermektedir (Algur, 2019; Boman, 2003;
Campano ve Munakata, 2004; Eksi, 2021; Kaya, 2021; Kismez, 2019).

Mevcut calismada erkek 6grencilerin pozitiflik dizeylerinin kiz 6grencilerden ylksek
oldugu saptanmigtir. Alan yazinda bu konuda yapilmis c¢alisma sayisi sinirlidir. Yapilan
calismalar incelendiginde Cikrikgi ve Cikrikgi (2021) tarafindan yapilan galismada pozitifligin
cinsiyete gore anlamli dizeyde farklilik gosterdidi, kizlarin puan ortalamasinin erkeklerden
daha ylksek oldugu goérulmustir. Uygur Yelken ve digerleri (2021) tarafindan yapilan
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calismada cinsiyet ile pozitiflik arasinda anlamh bir iligskiye rastlanmamistir. Bu calisma
sonugclari mevcut ¢calisma sonucuyla farklidir.

Mevcut calismada saldirganlik toplam puaninin cinsiyete gbére anlamli dizeyde
farkhlasmadigi tespit edilmistir. Alan yazinda mevcut ¢calisma sonucuna paralel calismalar
oldugu gibi farkli sonuglarin oldugu calismalar da bulunmaktadir. Eksi (2021) tarafindan lise
ogrencileriyle yapilan calismada cinsiyete gére saldirganlik dizeyleri acisindan anlamh bir
farkhlasmaya rastlanmamistir. Kismez (2019) ortaokul 6grencileri ile yaptigi calismada
saldirganhk egilimlerinin cinsiyete goére farklilagsmadigini tespit etmistir. Karatag (2008)
tarafindan lise 6grencileriyle yapilan calismada cinsiyet agisindan saldirganlkta farklilasma
gorulmemistir. Lise dgrencileriyle yapilan bagka bir caligmada saldirganhgin cinsiyet faktoriine
gore farklihk gdstermedigi tespit edilmistir (Aglamaz, 2006). Bu sonuglar mevcut ¢alismayi
destekler niteliktedir. Alan yazinda yer alan bazi calismalarda ise erkeklerin kizlara gore
saldirganlik dizeylerinin daha ylksek oldugu goériimektedir (Arslan ve digerleri, 2010; Erdemir
ve Ozkamali, 2021; Giindogan, 2016; Kinikli, 2021; Tiiziin, 2020). Baska bir calismada, Cetin
(2015) kentte ve kirsalda yetisen ortaokul égrencileriyle yaptidi ¢alismada kentte yetisen
ogrencilerin saldirganlik dizeylerinin cinsiyete gére anlamh dizeyde farkhlasmadigini tespit
etmisken kirsalda yetisen 6grencilerde erkeklerin kizlara gore anlamli duzeyde daha yluksek
puana sahip oldugunu tespit etmigtir.

Arastirmanin  sonucuna go6re soOzel saldirganlik duzeylerinin  cinsiyete gore
farkhlasmadigi goriimustir. Alan yazinda mevcut galismayi destekler nitelikte calismalar
oldugu gibi farkh sonuglarin oldugu galismalarda bulunmaktadir. Yapilan bazi calismalarda
benzer bulgular elde edilmistir (Eksi, 2021; Karatas, 2008; Tuncer, 2019). Ergin (2018)
ergenlerle yapmig oldugu calismada sozel saldirganligin cinsiyete gore farklilastigini ve kiz
dgrencilerin toplam puaninin erkek dgrencilere gére yiiksek oldugunu tespit etmistir. Universite
ogrencileriyle yapilan bir calismada ise sbzel saldirganlik acisindan erkeklerin puaninin
kadinlardan ylksek oldugu tespit edilmistir (Kaya, 2021). Eroglu (2009) tarafindan lise ve
universite 6grencileriyle yapilan ¢alismada s6zel saldirganligin lise 6grencilerinde cinsiyete
gore farkhlagmadigi gorulurken Universite dgrencilerinden farklilastigr ve erkek 6grencilerin
puan ortalamasinin kiz 6grencilerden anlamlh olarak yuksek oldugu gorulmustur.

Arastirmada saldirganhdin digmanlik alt boyutunun cinsiyet degiskenine goére farklilik
gOstermedigi tespit edilmistir. Alan yazinda benzer bulgular gésteren ¢alismalar bulunmaktadir
(Karatas, 2008; Kaya, 2021). Lise 6grencileriyle yapilan bazi ¢alismalarda kizlarin dismanlik
dizeyleri erkeklerden anlamli dizeyde ylksek bulunmustur (Eksi, 2021; Ergin, 2018; Tuncer,
2019). Lise ve Universite dgrencilerinde dismanhgin cinsiyete gore incelendigi bir calismada
lise 6grencilerinde cinsiyete gore farklilasma olmadidi tespit edilmesine ragmen Universite
odrencilerinde cinsiyete goére farkllasma gorulmids ve erkek ogrencilerin puaninin kiz
ogrencilerden yuksek oldugu tespit edilmistir (Eroglu, 2009). Goruldugu Uzere bu
calismalardan bazilari mevcut ¢alisma sonucuyla benzer olsa da farkli galisma sonuglari da
bulunmaktadir.

Bu ¢alismanin aracilik ve korelasyon analizi sonuglarindan yola ¢ikilarak bazi éneriler
sunulabilir. Sosyal medya bagimhhgi ile saldirganlik arasindaki pozitif anlamli dizeyde iligkiye
ve sosyal medya bagimlhgi ile pozitiflik arasindaki negatif anlamli diizeyde iligki sonuglarina
bakildiginda okullarda bulunan 6gdretmenler ve psikolojik danigsmanlar tarafindan sosyal
medyanin faydall ve dizenli kullanimina yonelik ¢calismalar yapilabilir. Bu baglamda sosyal
medya bagimlihdina yonelik ¢calisma yapilirken bireylerin saldirganliklarina yonelikte olumlu
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yonde etkide bulunmasi beklenebilir. Ayrica bireylerin pozitiflik dizeylerine de katkida
bulunabilir. Aracilik analizi sonuclarina gére psikolojik danismanlar tarafindan ergenlere, etkili
sorun ¢6zme yontemleri ve sosyal beceri egitimleri verilerek duygu ve distncelerini dismanca
yansitmak yerine daha saglikli ve islevsel bir bicimde yansitmalari saglanabilir. Okullarda
saldirganhgi ve sosyal medya bagimliligini azaltmaya yonelik olarak biligsel davranisgi terapi
temelli calismalar hazirlanarak grup rehberligi veya psiko-egitim grup ¢alismalari yapilabilir.
lleride yapilacak olan ¢alismalarda, saglikli sosyal medya kullaniminin pozitiflige etkisi Gizerine
arastirma yapilabilir. Ayrica sosyal medya bagimlihg ile pozitiflik arasindaki iligkide duygu
dizenleme ve bas etme yontemleri gibi farkli degiskenlerin incelendigi calismalar da yapilabilir.
Arastirmadaki incelenen modeldeki aracilik yapan digsmanhgin erken ¢ocukluk déneminden
baslayarak nasil gelistigi nelerden etkilendigi gibi konularda boylamsal bir galisma ile énleyici
amagch arastirmalara isik tutulabilir. Ayrica sosyal medya bagimlilidi yiksek ergenler ile nitel
bir caligma yapilarak saldirganliklar ve pozitifliklerinin nasil etkilendigine dair daha detayli bir
galisma Onerilebilir.

Bu calismanin icinde barindirdigi bazi sinirliiklar da mevcuttur. Calismanin yalniz bir
ilde yapiimig olmasi dnemli bir sinirliliktir. Bu nedenle galismanin sonuglarinin genellemesinde
bu durum dikkate alinmalidir. ileride farkli bélgelerden veya sehirlerden veriler toplanarak
incelemeler yapilabilir. Calismada basgka bir sinirliik olarak ¢alismanin verileri koronavirlis
pandemisi ddoneminde toplandi, icinde bulunulan olaganusti kosullar ergenlerin dlgme
araglarina verdigi yanitlar etkilemis olabilir. Bu nedenle benzer bir ¢alismanin pandeminin
bittigi ileriki ddnemlerde tekrarlanmasi dnerilebilir.

Arastirmacilarin Katki Orani Beyani

Galismayr CC ve MAY birlikte tasarladi. Calismanin verilerinin analizi MAY tarafindan
yapilmigtir. CC giris bolumand yazdi ve MAY ydntem ve bulgular bolumunu yazdi. Tartisma
bélimUne her iki yazar birlikte katkida bulunmustur. MAY c¢alismanin taslak halini gézden
gecirip duzenleyerek, dizeltmeler ve eklemeler yapmistir. Her iki yazar makalenin son halini
okuyup ve onaylamistir.

Catisma Beyani

Yazarlar, arastirmanin potansiyel bir ¢ikar ¢atismasi olarak yorumlanabilecek herhangi bir
ticari veya finansal iliski olmaksizin yurutildigina beyan eder.

596



AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Kaynakga

Aglamaz, T. (2006). Lise &grencilerinin saldirganlik puanlarinin kendini agma davranisi, okul tird,
cinsiyet, sinif diizeyi, anne-baba O6grenim dlizeyi ve ailenin aylik gelir dlizeyi acgisindan
incelenmesi. (Yayin No. 187609) [Yiiksek lisans tezi, On Dokuz Mayis Universitesi.] YOK Ulusal
Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 3.7.2022 tarihinde erisilmigtir.

Akgay Bekiroglu, H. ve Sahin, E. (2019). Universite égrencilerinin sosyal medya kullanim yogunlugu ve
saldirganlik davranisi gosterme iliskisi. Turkish Studies Social Sciences, 14(3), 215-236.
http://dx.doi.org/10.29228/TurkishStudies.22906 adresinden 15.07.2023 tarihinde erigilmigstir.

Aktas, B. (2018). Ortaokul égrencilerinde internet ve dijital oyun bagimhliginin psikolojik saghk ve
saldirganlikla iliskisi. (Yayin No. 522945) [Yiiksek lisans tezi, Kafkas Universitesi]. YOK Ulusal
Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 4.9.2022 tarihinde erigilmigstir.

Alessandri, G., Caprara, G.V. & Tisak, J. (2012). The unique contribution of positive orientation to
optimal functioning. European Psychologist, 17, 44-54. https://doi.org/10.1027/1016-
9040/a000070 adresinden 9.9.2023 tarihinde erisilmistir.

Algur, V. (2019). Universite égrencilerinin anksiyete ve depresyon diizeylerinin fiziksel saldirganlik, 6fke,
diismanlik ve sbzel saldirganlik arasindaki iliskinin incelenmesi. (Yayin No. 587137) [Yiksek
lisans  tezi, istanbul  Gelisim  Universitesi] YOK Ulusal Tez  Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 9.09.2023 tarihinde erigilmistir.

Aljomaa, S.S., Qudah, M.F.A., Albursan, 1.S., Bakhiet, S.F., & Abduljabbar, A.S. (2016). Smartphone
addiction among university students in the light of some variables. Computers in Human
Behavior, 61, 155-164. https://doi.org/10.1016/j.chb.2016.03.041 adresinden 10.09.2023
tarihinde erigilmistir.

Andreassen, C.S., Billieux, J., Griffiths, M.D., Kuss, D.J., Demetrovics, Z., Mazzoni, E. & Pallesen, S.
(2016). The relationship between addictive use of social media and video games and symptoms
of psychiatric disorders: A large-scale cross-sectional study. Psychology of Addictive Behaviors,
30(2), 252-262. https://doi.org/10.1037/adb0000160 adresinden 10.09.2023 tarihinde
erisilmigtir.

Andreassen, C. S., & Pallesen, S. (2014). Social network site addiction - an overview. Current
pharmaceutical design, 20(25), 4053-4061. https://doi.org/10.2174/13816128113199990616
adresinden 21.02.2024 tarihinde erisilmistir.

Archer, J. (2009). Does sexual selection explain human sex differences in aggression. Behavioral and
Brain Sciences, 32(3-4), 249-311. https://doi.org/10.1017/s0140525x09990951 adresinden
10.09.2023 tarihinde erisilmigtir.

Archer, J., & Haigh, A. (1997). Beliefs about aggression among male and female prisoners. Aggressive
Behavior, 23(6), 405-415. https://doi.org/10.1002/(SICI)1098-2337(1997)23:6%3C405::AID-
AB1%3E3.0.CO;2-F adresinden 10.09.2023 tarihinde erigilmistir.

Aricak, O.T. (1995). Universite égrencilerinde saldirganlik, benlik saygisi ve denetim odagdi iligkisi.
(Yayin No. 42279) [Yiksek lisans tezi, Marmara Universitesi.] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 9.09.2023 tarihinde erigilmistir.

Arpaci, I., Karatas, K., Kiran, F., Kusci, I., & Topcu, A. (2021). Mediating role of positivity in the
relationship between state anxiety and problematic social media use during the covid-19
pandemic. Death Studies, 1(11). https://doi.org/10.1080/07481187.2021.1923588 adresinden
10.09.2023 tarihinde erisilmigtir.

597


https://tez.yok.gov.tr/UlusalTezMerkezi/
http://dx.doi.org/10.29228/TurkishStudies.22906
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1027/1016-9040/a000070
https://doi.org/10.1027/1016-9040/a000070
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1016/j.chb.2016.03.041
https://doi.org/10.1037/adb0000160
https://doi.org/10.2174/13816128113199990616
https://doi.org/10.1017/s0140525x09990951
https://doi.org/10.1002/(SICI)1098-2337(1997)23:6%3C405::AID-AB1%3E3.0.CO;2-F
https://doi.org/10.1002/(SICI)1098-2337(1997)23:6%3C405::AID-AB1%3E3.0.CO;2-F
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1080/07481187.2021.1923588

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Arslan, C., Hamarta, E., Arslan, E. ve Saygin, Y. (2010). Ergenlerde saldirganlik ve kisilerarasi problem

¢bzmenin incelenmesi. lIkégretim Online, 9 D), 379-
388.https://dergipark.org.tr/tr/publilkonline/issue/8596/106975 adresinden 10.09.2023 tarihinde
erigilmigtir.

Ates, P. (2018). Universite 6grencilerinde duygusal zekénin sosyal medya bagimliligina etkisi. (Yayin
No. 520048) [Yiksek lisans tezi, Uskiidar Universitesi] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 9.09.2023 tarihinde erigilmistir.

Aydogan, D. (2024). Sosyal medya bagimhhgi, benlik saygisi iliskisinde beden memnuniyetinin aracilik
roll analizi. Erciyes iletisim Dergisi, 11(1), 135-153.
https://doi.org/10.17680/erciyesiletisim.1343524 adresinden 23.02.2024 tarihinde erigilmigtir.

Babayigit, A., Buran, A., Emre Miezzin, E., Cakici, M. ve Fatmaogullari, T. (2019). KKTC’de nomofobi
yayginhgi, saldirganlik ve dfkenin sosyal medya bagimlihgi ile iligkisinin incelenmesi. [Special
issue] Anatolian Journal of Psychiatry, 20, 87-90. http://dx.doi.org/10.5455/apd.302644867
adresinden 10.09.2023 tarihinde erisilmistir.

Babore, A., Carlucci, L., Cataldi, F., Phares V., & Trumello, C. (2017). Aggressive behaviour in
adolescence: Links with self-esteem and parental emotional availability. Social Development,
26, 740-752. https://doi.org/10.1111/sode.12236 adresinden 10.09.2023 tarihinde erigilmigtir.

Bal, E. ve Bicen, H. (2017). The purpose of students’ social media use and determining their
perspectives  on education. Procedia  Computer  Science, 120, 177-181.
https://doi.org/10.1016/j.procs.2017.11.226 adresinden 10.09.2023 tarihinde erisilmistir.

Balci, $., Golci, A. ve Golci, A. A. (2019). Sosyal medya kullanimi ile kendini gizleme ve yagsam doyumu
arasinda bir baglanti var mi?. Afyon Kocatepe Universitesi Sosyal Bilimler Dergisi, 21(1), 173-
190. https://doi.org/10.32709/akusosbil.511318 adresinden 10.09.2023 tarihinde erisilmistir.

Balci, S. ve Kogak, M. C. (2017). Sosyal medya kullanimi ile yasam doyumu arasindaki iliski: lniversite
égrencileri iizerinde bir arastirma [Bildiri]. istanbul Ticaret Universitesi 1. Uluslararasi iletisimde
Yeni Yénelimler Konferansi, istanbul, Tirkiye. https:/hdl.handle.net/11467/1598 adresinden
10.09.2023 tarihinde erisilmigtir.

Bandura, A. (1973). Aggression: A social learning analysis. Prenticehall.
Bandura, A. (1977). Social learning theory. Prentice Hall.

Banyai, F., Zsila, A, Kiraly, O., Maraz, A., Elekes, Z., Griffiths, M.D., Andreassen, C.S. & Demetrovics,
Z., (2017). Problematic social media use: Results from a large-scale nationally representative
adolescent sample. PLoS ONE, 12(1), 10-14.https://doi.org/10.1371/journal.pone.0169839
adresinden 10.09.2023 tarihinde erisilmistir.

Bergagna, E., & Tartaglia, S. (2018). Self- esteem, social comparison and Facebook use. Europe’s
Journal of Psychology, 14(4), 831-845. https://doi.org/10.5964%2Fejop.v14i4.1592 adresinden
10.09.2023 tarihinde erigilmistir.

Bibi, A., Saleem, A., Khalid, M. A., & Shafique, N. (2020). Emotional intelligence and aggression among
university students of Pakistan: A correlational study. Journal of Aggression, Maltreatment and
Trauma, 29(2), 1-15. https://doi.org/10.1080/10926771.2019.1709592 adresinden 10.09.2023
tarihinde erigilmistir.

Bilgin, M. (2018). Ergenlerde sosyal medya bagdimliligi ve psikolojik bozukluklar arasindaki iliski. The

Journal of International Scientific Researches, 3(3), 237-247.
https://dergipark.org.tr/tr/publ/isrjournal/issue/40278/452045 adresinden 10.09.2023 tarihinde
erigilmigtir.

598


https://dergipark.org.tr/tr/pub/ilkonline/issue/8596/106975
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.17680/erciyesiletisim.1343524
http://dx.doi.org/10.5455/apd.302644867
https://doi.org/10.1111/sode.12236
https://doi.org/10.1016/j.procs.2017.11.226
https://doi.org/10.32709/akusosbil.511318
https://hdl.handle.net/11467/1598
https://doi.org/10.1371/journal.pone.0169839
https://doi.org/10.5964%2Fejop.v14i4.1592
https://doi.org/10.1080/10926771.2019.1709592
https://dergipark.org.tr/tr/pub/isrjournal/issue/40278/452045

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Bilginer, A. (2020). Lise égrencilerinde sosyal medya bagimliligi ile 6z yeterlik diizeyi arasindaki iligkinin
incelenmesi: Mardin ili érnegi. (Yayin No. 629425) [Y(iksek lisans tezi, Cag Universitesi.] YOK
Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 9.09.2023 tarihinde
erigilmigtir.

Bjorkjqvist, K. (2018). Gender differences in aggression. Current Opinion in Psychology, 19(1), 39-42.
https://doi.org/10.1016/j.copsyc.2017.03.030 adresinden 9.09.2023 tarihinde erisilmistir.

Blachnio, A., Przepiorka, A. & Pantic, |. (2016). Association between Facebook addiction, self-esteem
and life satisfaction: A cross-sectional study. Computers in Human Behavior, 55, 701-705.
https://doi.org/10.1016/j.chb.2015.10.026 adresinden 9.09.2023 tarihinde erisilmigtir.

Boman, P. (2003). Gender differences in school anger. International Education Journal, 4(2), 71-77.
https://www.researchgate.net/publication/27472767_Gender_Differences_in_School_Anger
adresinden 9.09.2023 tarihinde erisilmistir.

Brown, T. A. (2015). Confirmatory factor analysis for applied research. Guilford Publications.

Burt, I, & Hampton, C. (2017). Moderation and mediation in behavioural accounting research. In T. Libby
& L. Thorne (Ed.), The routledge companion to behavioural accounting research (1nd ed., pp.
373-387). Routledge. https://doi.org/10.4324/9781315710129-24 adresinden 21.02.2024
tarihinde erigilmistir.

Buss, A. H., & Perry, M. (1992). The aggression questionnaire. Journal of Personality and Social
Psycology, 63(3), 452-459. https://doi.org/10.1037//0022-3514.63.3.452 adresinden 9.09.2023
tarihinde erigilmistir.

Butiner, R., Butiner, N. ve Bitlner, M. (2022). Ergenlerde sosyal medya bagimhhdi konusunda son
bes yilda yapilmis galismalarin incelenmesi. Journal of Information Systems and Management
Research, 4(2), 17-34. https://dergipark.org.tr/tr/pub/jismar/issue/74700/1174323 adresinden
21.02.2024 tarihinde erigilmistir.

Campano, J.P. & Munakata, T. (2004). Anger and aggression among filipino students. Adolescence,
39(156),757-764.
https://www.researchgate.net/publication/8007079_Anger_and_aggression_among_Filipino_st
udents adresinden 9.09.2023 tarihinde erigilmigtir.

Caprara, G. V. (2009). Positive orientation: Turning potentials into optimal functioning. The European
Health Psychologist, 11, 46-48.
https://ehps.net/ehp/index.php/contents/article/view/ehp.v11.i3.p46  adresinden  9.09.2023
tarihinde erigilmistir.

Caprara, G. V. & Steca, P. (2005). Affective and social self-regulatory efficacy Beliefs
as determinants of positive thinking and happiness. European Psychologist, 10(4), 275-286.
https://psycnet.apa.org/doi/10.1027/1016-9040.10.4.275 adresinden 9.09.2023 tarihinde
erigilmigtir.

Caprara, G.V., Alessandri, G. & Barbaranelli, C. (2010). Optimal functioning: Contribution of self-efficacy
beliefs to positive orientation. Psychotherapy and Psychosomatics, 79(5), 328-330.
https://doi.org/10.1159/000319532 adresinden 9.09.2023 tarihinde erigilmistir.

Caprara, G.V., Alessandri, G., Eisenberg, N., Kupfer, A., Steca, P., Caprara, M.G. & Abela, J. (2012).
The positivity scale. Psychological Assessment, 24(3), 701-712.
https://psycnet.apa.org/doi/10.1037/a0026681 adresinden 9.09.2023 tarihinde erisilmigtir.

599


https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1016/j.copsyc.2017.03.030
https://doi.org/10.1016/j.chb.2015.10.026
https://www.researchgate.net/publication/27472767_Gender_Differences_in_School_Anger
https://doi.org/10.4324/9781315710129-24
https://doi.org/10.1037/0022-3514.63.3.452
https://dergipark.org.tr/tr/pub/jismar/issue/74700/1174323
https://www.researchgate.net/publication/8007079_Anger_and_aggression_among_Filipino_students
https://www.researchgate.net/publication/8007079_Anger_and_aggression_among_Filipino_students
https://ehps.net/ehp/index.php/contents/article/view/ehp.v11.i3.p46
https://psycnet.apa.org/doi/10.1027/1016-9040.10.4.275
https://doi.org/10.1159/000319532
https://psycnet.apa.org/doi/10.1037/a0026681

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Caprara, G.V., Steca, P., Alessandri, G., Abela, J. R., & McWhinnie, C.M. (2010). Positive orientation:
explorations on what is common to life satisfaction, self-esteem, and optimism. Epidemiologia
e Psichiatria Sociale, 19(1), 63-71. https://doi.org/10.1017/s1121189x00001615 adresinden
9.09.2023 tarihinde erisilmistir.

Cenkseven-Onder, F. ve Yalnizca-Yildirim, S. (2020). Duygusal zeka ve saldirganlik arasindaki iligkide
yasam doyumunun araci rolii. Van Yiiziinci Yil Universitesi Egitim Fakiiltesi Dergisi, 17(1), 30-
53. https://doi.org/10.33711/yyuefd.671825 adresinden 9.09.2023 tarihinde erisilmistir.

Chaudhry, M. K., & Shabbir, F. (2018). Perceived inter-parental conflict and aggression among
adolescents: Moderating role of optimism and pessimism. Journal of Psychiatry and Behavioral
Sciences, 4, 1016. http://dx.doi.org/10.33582/2637-8027/1016 adresinden 9.09.2023 tarihinde
erigilmigtir.

Cuma, Y. (2020). Ergenlerde sosyal medya bagimliligi, ruhsal sorunlar ve sosyal beceri arasindaki
iliskinin incelenmesi. (Yayin No. 640546) [Yiiksek lisans tezi, istanbul Sabahattin Zaim
Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden
10.09.2023 tarihinde erigilmistir.

Caliskan, H. ve Uzunkol, E. (2018). Ergenlerde iyimserlik-kdtimserlik él¢eginin gelistiriimesi: Gegerlilik
ve guvenirlik c¢alismasi. The Journal of Happiness & Well-Being, 6(2), 78-95.
https://www.researchgate.net/publication/328581122 Ergenlerde_lyimserlik-
Kotumserlik_Olceginin_gelistiriimesi_Gecerlilik_ve_guvenirlik_calismasi#fullTextFileContent
adresinden 21.02.2024 tarihinde erigilmistir.

Cetin, B. (2015). Kentte ve kirsalda yetismis ortaokul dgrencilerinin benlik saygisi ile saldirganlik
diizeylerinin incelenmesi. (Yayin No. 418290) [Yiiksek lisans tezi, Nisantasi Universitesi.] YOK
Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 10.09.2023 tarihinde
erigilmigtir.

Cikrikgi, O. ve Cikrikgi, N. (2021). Belongingness and positivity: the mediation role of problem fields
among university students. International Journal of Educational Studies and Policy, 2(2), 15-29.
https://www.researchgate.net/publication/355983082_Belongingness_and_Positivity The_Me
diation_Role_of Problem_Fields_Among_University Students adresinden 10.09.2023
tarihinde erigilmistir.

Colak, C.H. (2020). Lise 6grencilerinde sosyal medya bagimhihgi ve duygu diizenleme becerilerinin
kisilik 6zelliiklerine ve cegitli degiskenlere gére incelenmesi. (Yayin No. 640950) [YUksek lisans
tezi, Sakarya Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 10.09.2023 tarihinde erisilmistir.

Demirci, i. (2019). Bergen sosyal medya bagimliigi élgeginin Tirkgeye uyarlanmasi, depresyon ve
anksiyete belirtileriyle iliskisinin degerlendiriimesi. Anadolu Psikiyatri Dergisi, 20(Ek sayi 1), 15-
22. http://dx.doi.org/10.5455/apd.41585 adresinden 10.09.2023 tarihinde erigilmistir.

Demirtags Madran, H.A. (2013). Buss-Perry saldirganlik o6lgedi'nin Tirkge formunun gecerlik ve
guvenilirlik calismasi. Tiirk Psikiyatri Dergisi, 24(2), 124-129.
http://www.turkpsikiyatri.com/Data/UnpublishedArticles/u1644p.pdf adresinden 10.09.2023
tarihinde erigilmistir.

Deniz, L. ve Gdarultd, E. (2018). Lise 6grencilerinin sosyal medya bagimliliklari. Kastamonu Egitim
Dergisi, 26(2), 355-367. https://doi.org/10.24106/kefdergi.389780 adresinden 10.09.2023
tarihinde erisilmistir.

600


https://doi.org/10.1017/s1121189x00001615
https://doi.org/10.33711/yyuefd.671825
http://dx.doi.org/10.33582/2637-8027/1016
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://www.researchgate.net/publication/328581122_Ergenlerde_Iyimserlik-Kotumserlik_Olceginin_gelistirilmesi_Gecerlilik_ve_guvenirlik_calismasi#fullTextFileContent
https://www.researchgate.net/publication/328581122_Ergenlerde_Iyimserlik-Kotumserlik_Olceginin_gelistirilmesi_Gecerlilik_ve_guvenirlik_calismasi#fullTextFileContent
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://www.researchgate.net/publication/355983082_Belongingness_and_Positivity_The_Mediation_Role_of_Problem_Fields_Among_University_Students
https://www.researchgate.net/publication/355983082_Belongingness_and_Positivity_The_Mediation_Role_of_Problem_Fields_Among_University_Students
https://tez.yok.gov.tr/UlusalTezMerkezi/
http://dx.doi.org/10.5455/apd.41585
http://www.turkpsikiyatri.com/Data/UnpublishedArticles/u1644p.pdf
https://doi.org/10.24106/kefdergi.389780

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Dilek, H. ve Aksoy, A. (2013). Ergenlerin benlik saygisi ile anne-babalarinin benlik saygisi arasindaki
iliskinin incelenmesi. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 14(3), 95-1009.
https://dergipark.org.tr/tr/pub/kefad/issue/59470/854569 adresinden 21.02.2024 tarihinde
erigilmigtir.

Dogan, i. (2021). Lise égrencilerinin sosyal medya kullanim aligkanliklari ve motivasyonlari: bir saha
arastirmasi. Karadeniz Sosyal Bilimler Dergisi, 13(24), 253-277.
https://doi.org/10.38155/kshd.824932 adresinden 10.09.2023 tarihinde erisilmistir.

Dogan, U. (2016). Lise 6grencilerinin sosyal ag siteleri kullaniminin mutluluk, psikolojik iyi-olus ve yasam
doyumlarina etkisi: Facebook ve Twitter 06rnegi. Egitim ve Bilim, 41(183), 217-231.
http://dx.doi.org/10.15390/EB.2016.4616 adresinden 10.09.2023 tarihinde erigilmistir.

Dogrusever, C. (2021). Ergenlerin sosyal medya bagimlilik dizeylerinin bazi sosyo demografik
degiskenler agisindan incelenmesi. Anadolu Universitesi Sosyal Bilimler Dergisi, 21(1), 23-42.
https://doi.org/10.18037/ausbd.902542 adresinden 21.02.2024 tarihinde erigilmistir.

Donellan, M.B., Trzesniewski, K.H., Robins, R.W., Moffitt, T. E., & Caspi, A. (2005). Low self-esteem
is related to aggression, antisocial behavior, and delinquency. Psychological Science, 16(4),
328-335. https://doi.org/10.1111/j.0956-7976.2005.01535.x adresinden 10.09.2023 tarihinde
erigilmigtir.

Downes, S. (2005). Semantic networks and social networks. The Learning Organization, 12(5), 411-
417. http://dx.doi.org/10.1108/09696470510700394 adresinden  10.09.2023 tarihinde
erisilmigtir.

Duy, B. ve Yildiz, M. A. (2020). Investigation of the psychometric properties of the Turkish adaptation of
positivity scale for adolescents and young adults. Studies in Psychology, 40(1), 1-18.
http://dx.doi.org/10.26650/SP2018-0017 adresinden 10.09.2023 tarihinde erisilmigtir.

Eksi, H. (2021). Lise 6grencilerinde ebeveyn iliskileri, duygu diizenleme gligliigd, psikolojik kontrol ve
saldirganlik arasindaki iligkilerin incelenmesi. (Yayin No. 665529) [Yuksek lisans tezi, Maltepe
Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden
10.09.2023 tarihinde erigilmigtir.

Erdemir, N. ve Ozkamali, E. (2021). An investigation of the relationship between Internet using
conditions and aggressiveness levels of students from different kinds of high school. Inonu
University  Journal of the Faculty of Education, 22(3), 2407-2430.
https://doi.org/10.17679/inuefd.1000104 adresinden 10.09.2023 tarihinde erisilmistir.

Erding, A. (2021). Ergenlerin sosyal medya tutumlarinin derse katilim, ders ¢alismaya motive olma ve
saldirganlik agisindan incelenmesi. (Yayin No. 696603) [Yiiksek lisans tezi, istanbul Sabahattin
Zaim Universitesi] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 10.09.2023 tarihinde erisilmistir.

Eren, F. (2020). 18-30 yas arasindaki bireylerin sosyal medya bagimliligi ve yasam doyumu diizeyleri
arasindaki iligkinin incelenmesi. (Yayin No. 660885) [Yiiksek lisans tezi, istanbul Sabahattin
Zaim Universitesi] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 23.02.2024 tarihinde erigilmistir.

Ergin, D. (2018). Ergenlerde benlik saygisi, saldirganlik ve stresle basa c¢ikabilme arasindaki iligkinin
incelenmesi. (Yayin No. 505820) [Yiksek lisans tezi, Necmettin Erbakan Universitesi.] YOK
Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 10.09.2023 tarihinde
erigilmigtir.

601


https://dergipark.org.tr/tr/pub/kefad/issue/59470/854569
https://doi.org/10.38155/ksbd.824932
http://dx.doi.org/10.15390/EB.2016.4616
https://doi.org/10.18037/ausbd.902542
https://doi.org/10.1111/j.0956-7976.2005.01535.x
http://dx.doi.org/10.1108/09696470510700394
http://dx.doi.org/10.26650/SP2018-0017
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.17679/inuefd.1000104
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://tez.yok.gov.tr/UlusalTezMerkezi/

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Eroglu, S. E. (2009). Saldirganlik davranisinin boyutlari ve iligkili oldugu faktorler: Lise ve niversite
dgrencileri lzerine karsilastirmali bir ¢alisma. Selguk Universitesi Sosyal Bilimler Enstitiisii
Dergisi, 0(21), 205- 221. https://dergipark.org.tr/tr/pub/susbed/issue/61797/924384 adresinden
10.09.2023 tarihinde erigilmistir.

Fidan, B. ve Bulut Serin, N. (2021). An examination of the relationship between anger, aggression, and
problem-solving skills in secondary school students. Turkish Psychological Counseling and
Guidance Journal, 11(63), 577-590. https://doi.org/10.17066/tpdrd.1051426 adresinden
10.09.2023 tarihinde erisilmigtir.

Gable, S. L., & Haidt, J. (2005). What (and why) is positive psychology? Review of General Psychology,
9(2), 103-110. http://dx.doi.org/10.1037/1089-2680.9.2.103 adresinden 11.09.2023 tarihinde
erigilmigtir.

Geng, 0. (2021). Ogrencilerde sosyal medya bagimlilidi ile diirtiisellik arasindaki iliskinin incelenmesi.
(Yayin No. 680920) [Yiiksek lisans tezi, Uskiidar Universitesi.] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 11.09.2023 tarihinde erisilmistir.

Gomez, R., & McLaren, S. (2007). The inter-relations of mother and father attachment, self-esteem and
aggression during late adolescence. Aggressive Behavior, 33(2), 160-169.
https://doi.org/10.1002/ab.20181 adresinden 11.09.2023 tarihinde erisilmistir.

Gller, H., Oztay, O. H. ve Ozkogak, V. (2022). Evaluation of the relationship between social media
addiction and aggression. Gaziantep University Journal of Social Sciences, 21(3), 1350-1366.
https://doi.org/10.21547/jss.1109602 adresinden 23.02.2024 tarihinde erisilmistir.

Gunaydin, S. (2017). Bir dénem boyunca verilen pozitif psikoloji dersinin 6grencilerin duygusal zeké ve
sosyal zekalarina olan etkisinin incelenmesi. (Yayin No. 485509) [Yiksek lisans tezi, Uskiidar
Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden
11.09.2023 tarihinde erigilmistir.

Glndogan, S. (2016). Ortabgretim 6grencilerinin saldirganlik dlizeylerinin, algilanan sosyal destek ve
6znel iyi olug acgisindan incelenmesi. (Yayin No. 436731) [YuUksek lisans tezi, Necmettin
Erbakan Universitesi] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 11.09.2023 tarihinde erigilmistir.

Guney, M. ve Tastepe, T. (2020). Ergenlerde sosyal medya kullanimi ve sosyal medya bagimiiligi.
Ankara Saglik Bilimleri Dergisi, 9(2), 183-190. https://doi.org/10.46971/ausbid.757713
adresinden 23.02.2024 tarihinde erigilmistir.

Hawi, N. S. & Samaha, M. (2016). The relations among social media addiction, self-esteem, and life
satisfaction in university students. Social Science Computer Review, 35(5), 576-586.
https://doi.org/10.1177/0894439316660340 adresinden 11.09.2023 tarihinde erisilmigtir.

Hayes, A. F. (2018) Introduction to mediation, moderation, and conditional process analysis: A
regression-based approach. (Second Edition). Guilford Publications.

Hazar, M. (2011). Sosyal medya bagimhligi: Bir alan galismasi. fletisim, Kuram ve Arastirma Dergisi,
0(32), 151-175. https://search.trdizin.gov.tr/trlyayin/detay/120011/ adresinden 11.09.2023
tarihinde erigilmistir.

Heppner, P.P., Wampold, B.E. & Jr. Kivlighan, D.M. (2013). Psikolojik danismada arastirma yéntemleri.
(D. M. Siyez, Cev.;1. Baski). Mentis Yayincilik. (Orijinal eser basim yili 2008)

Hou, Y., Xiong, D., Jiang, T., Song, L., & Wang, Q. (2019). Social media addiction: Its impact, mediation
and intervention. Cyberpsychology: Journal of Psychosocial Research on Cyberspace, 13(1),
4. https://doi.org/10.5817/CP2019-1-4 adresinden 11.09.2023 tarihinde erisilmistir.

602


https://dergipark.org.tr/tr/pub/susbed/issue/61797/924384
https://doi.org/10.17066/tpdrd.1051426
http://dx.doi.org/10.1037/1089-2680.9.2.103
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1002/ab.20181
https://doi.org/10.21547/jss.1109602
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.46971/ausbid.757713
https://doi.org/10.1177/0894439316660340
https://search.trdizin.gov.tr/tr/yayin/detay/120011/
https://doi.org/10.5817/CP2019-1-4

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

iskurt, A. (2020). Universite 6grencilerinin benlik saygilari ve saldirganlik davraniglari arasindaki iliski:
Trabzon (niversitesi fatih egitim fakiltesi érnegi. (Yayin No. 654225) [Ylksek lisans tezi,
istanbul Aydin Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 11.09.2023 tarihinde erisilmistir.

Karatas, Z. (2008). Lise 6grencilerinde 6fke ve saldirganlik. Cukurova Universitesi Sosyal Bilimler
Enstitist Dergisi, 17(3), 277-294. https://dergipark.org.tr/tr/pub/cusosbil/issue/4380/60081
adresinden 11.09.2023 tarihinde erigilmistir.

Kaya, B. (2021). Universite égrencilerinde saldirganlik ile kimlik statiileri arasindaki iliskinin incelenmesi.
(Yayin No. 669096) [Yiksek lisans tezi, Aksaray Universitesi] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 11.09.2023 tarihinde erisilmistir.

Keles, O. ve Eroglu, Y. (2022). Lise o6grencilerinin problemli sosyal medya kullanimi ve biligsel
carpitmalari arasindaki iliskinin gesitli degiskenler agisindan incelenmesi. Bingél Universitesi
Sosyal Bilimler Enstitiisi, 24, 297-310. https://doi.org/10.29029/busbed.1121479 adresinden
11.09.2023 tarihinde erigilmistir.

Kesen, N. F., Deniz, M. E. ve Durmusoglu, N. (2007). Ergenlerde saldirganhk ve 6fke dlzeyleri
arasindaki iligki: yetistirme yurtlar (izerinde bir arastirma. Selguk Universitesi Sosyal Bilimler
Enstitiisii  Dergisi, 17, 353-364. https://dergipark.org.tr/tr/pub/susbed/issue/61793/924171
adresinden 23.02.2023 tarihinde erigilmistir.

Kinikli, E. N. (2021). Genc¢ yetiskinlerde sosyal medya badgimliiginin aile bdtiinlik duygusu ve
saldirganlik davranigt ile iliskisinin incelenmesi. (Yayin No. 699440) [Yiiksek lisans tezi, istanbul
Gelisim Universitesi] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 11.09.2023 tarihinde erisilmistir.

Koc, M. ve Gulyagci, S. (2013). Facebook addiction among turkish college students: the role of
psychological health, demographic, and usage characteristics. Cyberpsychology, Behavior, and
Social Networking, 16(4), 279-284. https://doi.org/10.1089/cyber.2012.0249 adresinden
11.09.2023 tarihinde erigilmistir.

Kumar, R., Lal, R. & Bhuchar, V. (2014). Impact of social support in relation to self-esteem and
aggression among adolescents. International Journal of Scientific and Research Publications,
4(12), 1-5. https://www.ijsrp.org/research-paper-1214.php?rp=P363491 adresinden 11.09.2023
tarihinde erigilmistir.

Kuzucu, Y. ve Sariot Ertirk, O. (2020). Psychometric properties of Turkish version of aggression
guestionnaire short form: Measurement invariance and differential item functioning across sex
and age. Journal of Measurement and Evaluation in Education and Psychology, 11(3), 243-265.
https://doi.org/10.21031/epod.683176 adresinden 11.09.2023 tarihinde erigilmistir.

Kusmez, B. (2019). Ortaokul égrencilerinin saldirganlik egilimleri ile okul iklimi algilari arasindaki iliskinin
incelenmesi: Kiigiikcekmece 6rnedi. (Yayin No. 557262) [Yiksek lisans tezi, istanbul
Sabahattin Zaim Universitesi.] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 11.09.2023 tarihinde erisilmigtir.

Lin, S., Longobardi, C., Gastaldi, F. G. M., & Fabris, M.A. (2024). Social media addiction and aggressive
behaviors in early adolescents: The mediating role of nighttime social media use and sleep
quality. The Journal of Early Adolescence, 44(1), 41-58.
https://doi.org/10.1177/02724316231160142 adresinden 23.02.2024 tarihinde erisilmistir.

Malo-Cerrato, S., Martin-Perpifa, M. M. & Vihas-Poch, F., (2018). Excessive use of social networks:
Psychosocial  profile of Spanish  adolescents. Comunicar, 26(2), 101-109.
https://doi.org/10.3916/C56-2018-10 adresinden 11.09.2023 tarihinde erisilmistir.

603


https://tez.yok.gov.tr/UlusalTezMerkezi/
https://dergipark.org.tr/tr/pub/cusosbil/issue/4380/60081
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.29029/busbed.1121479
https://dergipark.org.tr/tr/pub/susbed/issue/61793/924171
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1089/cyber.2012.0249
https://www.ijsrp.org/research-paper-1214.php?rp=P363491
https://doi.org/10.21031/epod.683176
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1177/02724316231160142
https://doi.org/10.3916/C56-2018-10

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Martin, F., Wang, C., Petty, T., Wang, W., & Wilkins, P. (2018). Middle school students’ social
media use. Educational Technology & Society, 21(1): 213-224.
https://www.researchgate.net/publication/322447677_Middle_School_Students'_Social_
Media_Use#fullTextFileContent adresinden 11.09.2023 tarihinde erisilmistir.

Mitrofan, N., & Ciuluvica, C. (2012). Anger and hostility as indicators of emotion regulation and of the
life satisfaction at the beginning and the ending period of the adolescence. Procedia - Social
and Behavioral Sciences, 33, 65-69. https://doi.org/10.1016/j.sbspro.2012.01.084 adresinden
11.09.2023 tarihinde erisilmigtir.

Muarifah, A., Mashar, R., Hashim, I.LH.M., Rofiah, N.H. & Oktaviani, F. (2022). Aggression in
adolescents: The role of mother-child attachment and self-esteem. Behavioral Sciences, 12(5),
147. https://doi.org/10.3390/bs12050147 adresinden 23.02.2024 tarihinde erigilmistir.

Mustonen, A., & Pulkkinen, L. (1993). Aggression in television programs in Finland. Aggressive
Behavior, 19(3), 175-183. https://doi.org/10.1002/1098-2337(1993)19:3%3C175::AlD-
AB2480190303%3E3.0.CO;2-X adresinden 11.09.2023 tarihinde erigilmistir.

Myers, R. (2015). “Deliberate Indifference” to bullying: What schools need to know. Bullying, Teen
Aggression & Social Media, Civic Research Institute, 4, 49-52.

Ng, R., Ang, R.P. & Ho, M-H.R., (2012). Coping with anxiety, depression, anger and aggression: The
mediational role of resilience in adolescents. Child Youth Care Forum, 41(6), 529-
546. https://doi.org/10.1007/s10566-012-9182-x adresinden 11.09.2023 tarihinde erigilmistir.

Ors Ozdil, S. (2017). Tekli ve coklu aracilik modellerinde araci degisken etkisinin bk, sobel, bootstrap
yontemleriyle karsilastirimasi (Pisa 2012 matematik okuryazarlidi). (Yayin No. 468272)
[Doktora tezi, Ankara Universitesi.] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 23.02.2024 tarihinde erisilmistir.

Ozcan, A., Tezel Sahin, F. ve Kanmaz, T. (2022). Annelerin problemli internet kullanimi ve okul 6ncesi
doénemdeki gocuklarinin saldirganhik dizeylerinin incelenmesi. Uluslararasi Giincel Egitim
Arastirmalari Dergisi, 8(2), 648-667. https://dergipark.org.tr/tr/publ/intjces/issue/74658/1138957
adresinden 23.02.2024 tarihinde erigilmistir.

Prybylski, A. K., Murayama, K., DeHaan, C. R., & Gladwell, V. (2013). Motivational emotional and
behavioral correlates of fear of missing out. Computers in Human Behavior, 29(4), 1841-1848.
http://dx.doi.org/10.1016/j.chb.2013.02.014 adresinden 11.09.2023 tarihinde erisilmistir.

Rustamov, E., Aliyeva, M., Rustamova, N., Nuriyeva, U.Z. & Nahmatova, U. (2023). Aggression
mediates relationships between social media addiction and adolescents’ wellbeing. The Open
Psychology Journal, 16(1). https://doi.org/10.2174/0118743501251575230925074655
adresinden 23.02.2024 tarihinde erisilmistir.

Ryff, C. D. (1989a). Beyond ponce de leon and life satisfaction: New directions in quest of successful

aging. International Journal of Behovioral Development, 12(1), 35-55.
https://psycnet.apa.org/doi/10.1177/016502548901200102 adresinden 11.09.2023 tarihinde
erisilmigtir.

Ryff, C. D. (1989b). Happiness is everything, or is it? Explorations on the meaning of psychological
well-being. Journal of Personality and Social Psychology, 57(6), 1069-1081.
https://psycnet.apa.org/doi/10.1037/0022-3514.57.6.1069 adresinden 11.09.2023 tarihinde
erigilmigtir.

Sagar, M. E. ve Ozgelik, T. (2022). Ergenlerde duygu diizenleme ve yasam doyumunun sosyal medya
bagimhligi Gzerindeki yordayici rolli. Kirikkale Universitesi Sosyal Bilimler Dergisi, 12(2), 493-
511. https://dergipark.org.tr/tr/pub/kusbd/issue/71575/1114816  adresinden  23.02.2024
tarihinde erigilmigtir.

604


https://www.researchgate.net/publication/322447677_Middle_School_Students'_Social_Media_Use#fullTextFileContent
https://www.researchgate.net/publication/322447677_Middle_School_Students'_Social_Media_Use#fullTextFileContent
https://doi.org/10.1016/j.sbspro.2012.01.084
https://doi.org/10.3390/bs12050147
https://doi.org/10.1002/1098-2337(1993)19:3%3C175::AID-AB2480190303%3E3.0.CO;2-X
https://doi.org/10.1002/1098-2337(1993)19:3%3C175::AID-AB2480190303%3E3.0.CO;2-X
https://psycnet.apa.org/doi/10.1007/s10566-012-9182-x
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://dergipark.org.tr/tr/pub/intjces/issue/74658/1138957
http://dx.doi.org/10.1016/j.chb.2013.02.014
https://doi.org/10.2174/0118743501251575230925074655
https://psycnet.apa.org/doi/10.1177/016502548901200102
https://psycnet.apa.org/doi/10.1037/0022-3514.57.6.1069
https://dergipark.org.tr/tr/pub/kusbd/issue/71575/1114816

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Satici, B. (2019). Sosyal medya bagimlihdi ve iyilik hali: Romantik iligkilerde milkkemmeliyetgiligin aracilik
roli.  OPUS-Uluslararasi  Toplum  Arastirmalari  Derqgisi, 14  (20), 699-727.
http://dx.doi.org/10.26466/0pus.597950 adresinden 11.09.2023 tarihinde erigilmistir.

Satici, S. A. ve Uysal, R. (2015). Well-being and problematic Facebook use. Computers in Human
Behavior, 49, 185-190. https://doi.org/10.1016/j.chb.2015.03.005 adresinden 11.09.2023
tarihinde erigilmistir.

Savci, M. ve Aysan, F. (2017). Technological addictions and social connectedness: Predictor effect of
internet addiction, social media addiction, digital game addiction and smartphone addiction on
social connectedness. Diisiinen Adam: Journal of Psychiatry and Neurological Sciences, 30(3),
202-216. https://doi.org/10.5350/DAJPN2017300304 adresinden  23.02.2024 tarihinde
erigilmigtir.

Schumacker, R. E., & Lomax, R. G. (2004). A beginner's guide to structural equation modeling.
Psychology Press.

Seligman, M. E. P. (1998). The president’s address. American Psychologist, 54, 559-562.

Seligman, M. E. P., & Csikszentmihalyi, M. (2000). Positive psychology: An introduction. American
Psychologist, 55(1), 5-14. http://dx.doi.org/10.1037/0003-066X.55.1.5 adresinden 11.09.2023
tarihinde erigilmistir.

Sheldon, K. M., & King, L. (2001). Why positive psychology is necessary. American Psychologist, 56(3),
216-217. http://dx.doi.org/10.1037/0003-066X.56.3.216 adresinden 11.09.2023 tarihinde
erisilmigtir.

Soner, O. ve Yilmaz, O. (2018). Lise 6grencilerinin sosyal medya bagimliligi ve psikolojik iyi olus
dlzeyleri arasindaki iligki. Ufuk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 7(13), 59-73.
https://dergipark.org.tr/tr/pub/ufuksbedergi/issue/57468/815047 adresinden 23.02.2024
tarihinde erigilmistir.

Srivastava, A. (2015). The effect of Facebook uses on life satisfaction and subjective happiness of
college students. The International Journal of Indian Psychology, 2(4), 204-216.
https://oaji.net/articles/2015/1170-1440185423.pdf adresinden 11.09.2023 tarihinde erigilmistir.

Sahin, C. (2016). Rehberlik ve psikolojik danigmanlik égrencilerinin internet bagimlihgi ile yasam
doyumu dizeyleri arasindaki ilisinin incelenmesi. International Journal of Contemporary
Educational Studies, 2(1), 1-13. https://dergipark.org.tr/tr/publ/intjces/issue/25669/270723
adresinden 11.09.2023 tarihinde erigilmistir.

Sahin, E. (2015). Ergenlik dénemindeki bireylerde saldirganlik davranisi ve algilanan anne baba
tutumlar arasindaki iliskiye benlik saygisi diizeylerinin etkisi. (Yayin No. 410269) [Yuksek lisans
tezi, Beykent Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden 11.09.2023 tarihinde erisilmistir.

Sahin, G. (2021). Sosyal medya bagimiiligi ve sosyal onay ihtiyaci arasindaki iliski. (Yayin No. 691350)
[Yiksek lisans tezi, Kirsehir Ahi Evran Universitesi] YOK Ulusal Tez Merkezi.
https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 11.09.2023 tarihinde erisilmigtir.

Taylor, L. D., Davis-Kean, P., & Malanchuk, O. (2007). Self-esteem academic self-concept and
aggression at school. Aggressive Behavior, 33(2),130-136. https://doi.org/10.1002/ab.20174
adresinden 12.09.2023 tarihinde erigilmistir.

Teng, Z., Liu, Y., & Guo, C. (2015). A meta-analysis of the relationship between self-esteem and
aggression among Chinese students. Aggression and Violent Behavior, 21, 45-54.
https://doi.org/10.1016/j.avb.2015.01.005 adresinden 12.09.2023 tarihinde erisilmistir.

605


http://dx.doi.org/10.26466/opus.597950
https://doi.org/10.1016/j.chb.2015.03.005
https://psycnet.apa.org/doi/10.5350/DAJPN2017300304
http://dx.doi.org/10.1037/0003-066X.55.1.5
http://dx.doi.org/10.1037/0003-066X.56.3.216
https://dergipark.org.tr/tr/pub/ufuksbedergi/issue/57468/815047
https://oaji.net/articles/2015/1170-1440185423.pdf
https://dergipark.org.tr/tr/pub/intjces/issue/25669/270723
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.1002/ab.20174
https://doi.org/10.1016/j.avb.2015.01.005

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Tepret, D. (2018). Universite égrencilerinde Facebook ve Instagram kullanimi ile narsistik yapilanma
diizeyleri arasindaki iliski. (Yayin No. 527166) [Yiiksek lisans tezi, Maltepe Universitesi.] YOK
Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 23.02.2024 tarihinde
erigilmigtir.

Toper, F., Ceran Yildirm, G.G., & Bascillar, M. (2023). Taksi surtculerinin saldirganlik ve yasam
doyumu dizeylerinin degerlendiriimesi. Elektronik Sosyal Bilimler Dergisi, 22(86), 505-519.
https://doi.org/10.17755/esosder.1206883 adresinden 12.09.2023 tarihinde erigilmistir.

Turkiye Istatistik Kurumu. (2023). Hane halki bilisim teknolojileri kullanim arastirmasi (Yayin No. 49407).
https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-Kullanim-
Arastirmasi-2023-49407 adresinden 21.02.2024 tarihinde erigilmistir.

Tuncer, B. (2019). Lise égrencilerinin benlik saygisi ile saldirganlik diizeyleri arasindaki iliski (Uskiidar-
Umraniye 6rnegdi). (Yayin No. 608138) [Yiiksek lisans tezi, Sakarya Universitesi.] YOK Ulusal
Tez Merkezi. https://itez.yok.gov.tr/UlusalTezMerkezi/ adresinden 12.09.2023 tarihinde
erigilmigtir.

Tuzgdl, M. (2000). Ana baba tutumlari farkh lise &grencilerinin saldirganlik duizeylerinin gesitli
degiskenler agisindan incelenmesi. Turkish Psychological Counseling and Guidance Journal,

2(14), 39-48. https://dergipark.org.tr/tr/pub/tpdrd/issue/21434/229624 adresinden 12.09.2023
tarihinde erigilmistir.

Turkel, Z. ve Dilmag, B. (2019). Ergenlerde sosyal medya kullanimi, yalnizlik ve yasam doyumu
arasindaki yordayici iligkiler. Necmettin Erbakan Universitesi Eredli Egitim Fakiiltesi Dergisi,
1(1), 57-70. https://dergipark.org.tr/tr/pub/neueefd/issue/45274/545179 adresinden 12.09.2023
tarihinde erigilmistir.

Tuzin, B. (2020). Universite égrencilerinde internet bagimiiliginin saldirganhik ve benlik saygisi ile
iliskinin incelenmesi. (Yayin No. 648819) [Yiiksek lisans tezi, Hali¢ Universitesi.] YOK Ulusal
Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden 12.09.2023 tarihinde
erigilmigtir.

Uygur Yelken, M., Emamvirdi, R., Karacan, S. ve Colakoglu, F.F. (2021). Wushu sporcularinin
antrenman durumlari covid-19 korkusu ve pozitiflik dizeyleri: Pandemi sireci drnegi. Beden

Egitimi ve Spor Bilimleri Dergisi. 15(2), 260-271.
https://dergipark.org.tr/tr/pub/bsd/issue/64502/909116 adresinden 12.09.2023 tarihinde
erigilmigtir.

Ummet, D., Alkan, H., Batal, O. ve Kaya, A. (24-27 Ekim 2019). Ergenlerde sosyal medya bagimliginin
yordayicilari olarak iyi olus ve duygusal 6zerklik [Bildiri]. 21. Uluslararasi Psikolojik Danisma ve

Rehberlik Kongresi. Antalya, Tarkiye.
https://www.researchgate.net/publication/338503178_Ergenlerde_Sosyal_Medya_Bagimliginin
_Yordayicilari_Olarak_lyi Olus_ve_ Duygusal_Ozerklik#fullTextFileContent adresinden

12.09.2023 tarihinde erisilmigtir.

Unli, F. (2018). Orta yas Usti bireylerde sosyal medya bagimliigi ve sosyal izolasyon. PESA
Uluslararasi Sosyal Aragtirmalar Dergisi, 4(1), 161-172. https://doi.org/10.25272/j.2149-
8385.2018.4.1.13 adresinden 12.09.2023 tarihinde erigilmistir.

Uniibol, H. ve Hizli Sayar G. (2019). TURBAHAR Tiirkiye bagimlilik risk profili ve ruh saghdi haritasi
proje sonug raporu (1. Baski). Uskidar Universitesi Yayinlari. https://uuyayinlari.com/turbahar-
turkiye-bagimlilik-risk-profili-ve-ruh-sagligi-haritasi-proje-sonuc-raporu-2019 adresinden
12.09.2023 tarihinde erigilmistir.

606


https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.17755/esosder.1206883
https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-Kullanim-Arastirmasi-2023-49407
https://data.tuik.gov.tr/Bulten/Index?p=Hanehalki-Bilisim-Teknolojileri-(BT)-Kullanim-Arastirmasi-2023-49407
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://dergipark.org.tr/tr/pub/tpdrd/issue/21434/229624
https://dergipark.org.tr/tr/pub/neueefd/issue/45274/545179
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://dergipark.org.tr/tr/pub/bsd/issue/64502/909116
https://www.researchgate.net/publication/338503178_Ergenlerde_Sosyal_Medya_Bagimliginin_Yordayicilari_Olarak_Iyi_Olus_ve_Duygusal_Ozerklik#fullTextFileContent
https://www.researchgate.net/publication/338503178_Ergenlerde_Sosyal_Medya_Bagimliginin_Yordayicilari_Olarak_Iyi_Olus_ve_Duygusal_Ozerklik#fullTextFileContent
https://doi.org/10.25272/j.2149-8385.2018.4.1.13
https://doi.org/10.25272/j.2149-8385.2018.4.1.13
https://uuyayinlari.com/turbahar-turkiye-bagimlilik-risk-profili-ve-ruh-sagligi-haritasi-proje-sonuc-raporu-2019
https://uuyayinlari.com/turbahar-turkiye-bagimlilik-risk-profili-ve-ruh-sagligi-haritasi-proje-sonuc-raporu-2019

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Uzer, A. ve Kurtses Giirsoy, B. (2022). Tip fakiiltesi 6grencilerinde internet bagimliligi, problemli sosyal
medya kullanimi, anksiyete, depresyon ve sosyodemografik degiskenler arasindaki iligki.
Kocatepe Tip Dergisi, 23(3), 288-294. https://doi.org/10.18229/kocatepetip.976765 adresinden
23.02.2024 tarihinde erigilmistir.

We Are Social. (2024). Digital 2024: 5 Billion Social Media Users. Retrieved February 23, 2024, from,
https://wearesocial.com/uk/blog/2024/01/digital-2024-5-billion-social-media-users/ adresinden
23.02.2024 tarihinde erigilmistir.

Williams, T. M., Zabrack, M. L., & Joy, L. A. (1982). The portrayal of aggression on North American
television. Journal of Applied Social Psychology, 12(5), 360-380. https://doi.org/10.1111/j.1559-
1816.1982.th00872.x adresinden 12.09.2023 tarihinde erigilmistir.

Woods, H. C., & Scott, H. (2016). #Sleepyteens: Social media use in adolescence is associated with
poor sleep quality, anxiety, depression and low self-esteem. Journal of Adolescence, 51, 41-49.
https://doi.org/10.1016/j.adolescence.2016.05.008 adresinden 23.02.2024 tarihinde erigilmistir.

Worsley, J. D., Mansfield, R., & Corcoran, R. (2018). Attachment anxiety and problematic social media
use: the mediating role of well-being. Cyberpsychology, Behavior, and Social Networking, 21(9),
563-568. https://doi.org/10.1089/cyber.2017.0555 adresinden 12.09.2023 tarihinde erisilmistir.

Xia, X., Wang, X., & Yu, H. (2022). Mediating effect of self-esteem on the relationship between leisure
experience and aggression. Scientific Reports, 12(1), 1-8. https://doi.org/10.1038/s41598-022-
14125-w adresinden 23.02.2024 tarihinde erisilmistir.

Yalgin Cinar, C. ve Mutlu E. (2019). internet bagimhhginin benlik saygisi, dikkat, gelismeleri kagirma
korkusu, yasam doyumu ve Kkisilik ozellikleri ile iligkisi. Bagimlilik Dergisi, 20(3), 133-142.
https://dergipark.org.tr/tr/pub/bagimli/issue/45814/577995 adresinden 12.09.2023 tarihinde
erigilmigtir.

Yalgin, S. (2019). Geng yetiskin spor insanlarinin saldirganlik diizeylerinin algilanan sosyal destek ve
6znel iyi olus agisindan incelenmesi. (Yayin No. 600379) [Yiiksek lisans tezi, istanbul Gelisim
Universitesi.] YOK Ulusal Tez Merkezi. https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden
12.09.2023 tarihinde erisilmigtir.

Yavuz, S. (2020). ilahiyat fakiiltesi 6grencileri érnekleminde problemli sosyal medya kullanim dlgegi
gelistirme: Gegerlik-giivenirlik calismasi. Harran Universitesi llahiyat Fakiiltesi Dergisi, 44
(Aralhik 2020), 109-124. https://doi.org/10.30623/harranilahiyatdergisi.733679 adresinden
23.02.2024 tarihinde erisilmistir.

Yen, J. Y., Ko, C. H, Yen, C.F., Chen, S.H., Chung, W. L., & Chen, C. C. (2008). Psychiatric symptoms
in adolescents with internet addiction: Comparison with substance use. Psychiatry and Clinical
Neurosciences, 62(1), 9-16. https://doi.org/10.1111/j.1440-1819.2007.01770.x adresinden
12.09.2023 tarihinde erigilmistir.

Yerlikaya, I. (2020). Ergenlerde psikolojik belirtilerin incelenmesi: Adiyaman ili érnegi. Mehmet Akif
Ersoy Universitesi Egitim Fakiltesi Dergisi, (53), 533-556.
https://doi.org/10.21764/maeuefd.591324 adresinden 12.09.2023 tarihinde erigilmigstir.

Yildiz, M. A. (2016). Ergenlerde yalnizlik ile pozitiflik arasindaki iliskide duygu dizenleme yéntemlerinin
coklu araciligl. Egitim ve Bilim, 41(186), 217-231. http://dx.doi.org/10.15390/EB.2016.6193
adresinden 12.09.2023 tarihinde erigilmistir.

Young, K. S. (1998a). Caught in the net: how to recognize the signs of internet addiction and a winning
strategy for recovery. (1st Edition). John Wiley & Sons.

607


https://doi.org/10.18229/kocatepetip.976765
https://wearesocial.com/uk/blog/2024/01/digital-2024-5-billion-social-media-users/
https://doi.org/10.1111/j.1559-1816.1982.tb00872.x
https://doi.org/10.1111/j.1559-1816.1982.tb00872.x
https://doi.org/10.1016/j.adolescence.2016.05.008
https://doi.org/10.1089/cyber.2017.0555
https://doi.org/10.1038/s41598-022-14125-w
https://doi.org/10.1038/s41598-022-14125-w
https://dergipark.org.tr/tr/pub/bagimli/issue/45814/577995
https://tez.yok.gov.tr/UlusalTezMerkezi/
https://doi.org/10.30623/harranilahiyatdergisi.733679
https://doi.org/10.1111/j.1440-1819.2007.01770.x
https://doi.org/10.21764/maeuefd.591324
http://dx.doi.org/10.15390/EB.2016.6193

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Young, K.S. (1998b). Internet addiction: The emergence of a new clinical disorder. CyberPsychology &
Behavior, 1(3), 237-244. https://doi.org/10.1089/cpb.1998.1.237 adresinden 23.02.2024
tarihinde erigilmistir.

Yiiksel Sahin, F. ve Oztoprak, O. (2019). Ergenlerin sosyal medya bagimhli§i diizeylerinin benlik
sayglisina gore incelenmesi. [Ekim 2019 Ozel Sayisi]. IBAD Sosyal Bilimler Dergisi, 363-377.
https://doi.org/10.21733/ibad.613902 adresinden 12.09.2023 tarihinde erigilmigstir.

Zhan, L., Sun, Y., Wang, N., & Zhang, X. (2016). Understanding the influence of social media on
people’s life satisfaction through two competing explanatory mechanisms. Aslib Journal of
Information Management, 68(3), 347-361. https://doi.org/10.1108/AJIM-12-2015-0195
adresinden 23.02.2024 tarihinde erigilmistir.

Zivnuska, S., Carlson, J. R., Carlson, D. S., Harris, R. B., & Harris, K.J. (2019). Social media addiction
and social media reactions: The implications for job performance. The Journal of Social
Psychology, 159(6), 1-15. http://dx.doi.org/10.1080/00224545.2019.1578725 adresinden
12.09.2023 tarihinde erigilmistir.

608


https://psycnet.apa.org/doi/10.1089/cpb.1998.1.237
https://doi.org/10.21733/ibad.613902
https://doi.org/10.1108/AJIM-12-2015-0195
http://dx.doi.org/10.1080/00224545.2019.1578725

AJESI, 2024; 14(2): 576-611 Can ve Yildiz

Extended Abstract

Introduction

With the gradual replacement of traditional psychology, which focuses on individuals’
negative aspects, by positive psychology, which emphasizes an individual’s positive attributes,
the number of studies conducted in the field of positive psychology has increased. Since the
emergence of positive psychology, numerous new concepts have been addressed. One of
these concepts is positivity. The fundamental building blocks of positivity are constituted by life
satisfaction, optimism and self-esteem. When the variables that affect the positivity of the
individual are considered, it can be said that there are both variables affecting positively and
variables affecting negatively. At this point, it can be said that aggression is one of the variables
that negatively affect positivity. Many different definitions have been made about aggression;
a concept that has been studied for many years. Aggression is a set of angry, hostile physical
and verbal behaviours exhibited by an individual to harm someone. Aggression refers to a set
of angry, hostile physical and verbal behaviours exhibited by an individual to harm someone
(Buss & Perry, 1992). According to Freud, it can be taught that aggression, which is instinctive,
is learned by observing it from the environment in line with the social learning theory. In today’s
world, it can be said that the environment, which is the easiest way to observe and access, is
social media platforms. With the increase in social media access, the use of social media has
increased. This can lead to increasing social media addiction. Many different definitions have
been made about social media addiction. Uniibol and Hizli Sayar (2019) define social media
addiction as an individual’s excessive use of social media, feeling a sense of deprivation when
spending less time on social media, lying to be able to spend more time on social media,
struggling with emotional responses while using the internet and experiencing disruptions in
behavioural, relational and cognitive domains.

The purpose of the current study is to investigate the multiple mediation of aggression
between social media addiction and positivity in high school students. Another purpose of the
study is to examine the relationship between social media addiction, aggression and positivity.
In addition, it is also aimed to examine whether the social media addiction, aggression and
positivity levels of high school students vary significantly depending on the gender variable.

Method

The study employed the correlational research design, a subtype of the general survey
model. The outcome variable of the study is positivity, the predictor variable is social media
addiction, and the mediator variables are the sub-dimensions of aggression. The relationships
between the variables in the study were examined by using multiple-mediation. The study
group consisted of a total of 400 students; 220 females (55%) and 180 males (45%), aged
between 13 and 18 (mean age 15.62) and attending high schools in the Sehitkamil district of
the city of Gaziantep. The Bergen Social Media Addiction Scale, the Aggression Scale Short
Form, the Positivity Scale and a Personal Information Form were used to collect data in the
study. In the study, descriptive statistics, Pearson correlation analysis and independent
samples t-Test were employed. In order to determine whether the tested model mediated, the
Ordinary Least Squares Regression-Based approach was used and to determine whether
indirect effects were statistically significant, Bootstrap analysis was employed. Model 4 in the
PROCESS macro, developed by Hayes as an extension of the SPSS program (2017), was
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used for the mediation analyses. The data of the study were analysed with the SPSS 23.0
program package.

Findings

First, correlation analysis was performed with descriptive statistics related to the social
media addiction, aggression and positivity scores. As a result of the analyses, a positive and
significant correlation was found between social media addiction and the physical aggression,
verbal aggression, anger, hostility and overall aggression. On the other hand, a significant and
negative correlation was found between social media addiction and positivity. In addition,
significant negative correlations were found between positivity and physical aggression, verbal
aggression, anger, hostility and overall aggression.

In order to examine whether social media addiction, physical aggression, verbal
aggression, anger, hostility, overall aggression and positivity of high school students vary
significantly depending on gender, an independent samples t-test was run. As a result, the
social media addiction, physical aggression, anger and positivity mean scores of the male and
female students were found to be significantly different from each other. The female students’
social media addiction and anger mean scores were found to be higher than those of the male
students while the male students’ physical aggression and positivity mean scores were found
to be higher than those of the female students. On the other hand, the verbal aggression,
hostility and overall aggression mean scores were found to not vary significantly by gender.

When the multiple mediation of the sub-dimensions of aggression in the relationship
between social media addiction and positivity was examined, the total effect of social media
addiction on positivity was found to be statistically significant. In addition, the direct effects of
social media addiction on the mediator variables of physical aggression, verbal aggression,
anger and hostility were found to be significant. When the direct effects of the mediator
variables on positivity were examined, the effect of the hostility sub-dimension was found to
be significant. However, the effects of physical aggression, verbal aggression and anger
variables were not significant. When social media addiction and all the mediator variables were
taken together into the mediation equation, the correlation between social media addiction and
positivity increased in terms of direct effect. Thus, it was determined that only the hostility sub-
dimension, from among the mediator variables, mediated between social media addiction and
positivity. On the other hand, it was seen that the whole model examined in the study was at
a significant level and explained 16% of the total variance in positivity.

Whether the indirect effects in the mediation model examined in the study were
statistically significant or not was determined using 5000 Bootstrap samples. According to the
values obtained, the total indirect effect of social media addiction on positivity through
aggression and its sub-dimensions was found to be statistically significant. When the mediator
variables were evaluated one by one in terms of mediating in the model examined in the study,
it was seen that the mediation of hostility from among these variables was statistically
significant. On the other hand, mediation of physical aggression, verbal aggression and anger
was not statistically significant. In terms of mediation effect, based on pairwise comparisons
of specific indirect effects, it was determined that hostility served as a stronger mediator
variable compared to physical aggression (C3), verbal aggression (C5) and anger (C6). In
other pairwise comparisons, the mediation effect between the variables did not differ.
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Conclusion and Discussion

In light of the results of the current study, some suggestions can be made. Studies on
the beneficial and regular use of social media can be carried out by teachers and psychological
counsellors in schools. Psychological counsellors can help adolescents reflect their emotions
and thoughts in a healthier and more functional manner rather than reflecting them in a hostile
manner by providing training on effective problem-solving methods and social skills. Cognitive-
behavioural therapy-based interventions can be developed in schools to reduce aggression
and social media addiction. Group counselling or psycho-educational group sessions can be
conducted to address these issues. Future studies could focus on researching the impact of
healthy social media usage on positivity. Furthermore, studies could be conducted examining
various variables such as emotion regulation and coping strategies in the relationship between
social media addiction and positivity. A longitudinal study using the investigated model could
shed light on preventive research, exploring how the mediating hostility develops starting from
early childhood and what factors influence it. Moreover, a qualitative study could be conducted
involving adolescents with high social media addiction, aiming to provide a more detailed
exploration of how their aggression and positivity are influenced.
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This study explored tertiary-level L2 learners’ familiarization with genre-specific conventions in
English writing skills. Employing a qualitative research paradigm, data were gathered via semi-
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presented.
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Introduction

Tertiary-level writing processes are rather specific and complex for EFL learners.
Writing in a second language is conceptualized as a complicated and contextual social practice
(Benzie & Harper, 2020; Hyland, 2007; Paltridge, 2013; Tardy et al., 2020). As part of this
writing process, the concept of genre pedagogy in L2 settings has been a central topic in EFL
learners’ orientation toward the requirements of genres. As part of this concept, the English for
Specific Purposes (ESP) framework, which was primarily informed by Swales (1990), has been
widely adopted and used at the tertiary and professional levels (Huang & Jun Zhang, 2020).
According to this school of thought, the genre is conceptualized as “structured communicative
events engaged in by specific discourse communities whose members share broad
communicative purposes” (Swales, 1990, p. 45). Genres are social practices that achieve a
specific purpose in a distinct context (Hyland, 2004). Each genre displays varying formality
levels, text structures, and reader-author relationships (Johns, 2008).

The ESP genre-based approach, adopted as a conceptual framework in this study, is
prevalent in L2 academic contexts and is used by many teachers of L2 writing (Cheng, 2021).
The recognition of the relationship between the audience, the purpose of the text, and linguistic
choices lies at the center of this pedagogy (Yasuda, 2011). This pedagogy proposes the
integration of the audience, social context, and communicative purposes (Huang & Jun Zhang,
2020, p. 340) by offering a way of viewing the interrelation of genres in real life and an authentic
context to develop skills in genre types (Hyland, 2004, p. 47). Previous research has
documented the effectiveness of a process-genre approach to L2 writing instruction (Huang &
Jun Zhang, 2020; Tardy et al., 2020).

Problem Statement and Justification

Genre-based pedagogy has gained prominence, specifically in language education, as
a means of enhancing the writing performance of L2 learners (Zhai & Razali, 2023). It
embodies several pedagogical benefits (Hyland, 2004) and is utilized to instruct ESL/EFL or
native English students about the structure and linguistic patterns found in important genres,
such as letters, recounts, research articles, narratives, reports, and expositions (Zhai & Razali,
2023). This pedagogy is best achieved when combined with process methods to ensure that
learners gain control and develop an understanding of the properties, purposes, and contexts
of writing processes (Hyland, 2004). Because of the multidimensional and multifaceted
properties of genre approaches, it is difficult to conceptualize the problem, critically analyze
the challenges, and suggest effective remedial solutions if learners’ identities, purposes, and
disciplines are ignored when trying to learn skills (Hyland, 2013). It is widely acknowledged
that novice foreign language writers face difficulties in simultaneously considering the
relationships among these elements (Yasuda, 2011). This complex nature poses a stumbling
block to L2 learners’ orientation toward genre features (Schellekens, 2007).

Surprisingly, previous research has shown constraints in addressing L2 learners’
orientation toward genre-based L2 writing instruction. Much of the existing literature explored
the issues related to and the factors that affect L2 learners’ writing learning processes and
contribute to the difficulties in adjusting to the linguistic and academic demands of L2 writing.
Among these factors, vocabulary, register, and organization are the primary challenging
elements (Evans & Morrison, 2018; Hinkel, 2011). A lack of previous writing experience could
pose challenges (Belcher, 2012), which in turn affects learners’ consideration of readership,
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mastery of text structure, organization, and language choice (Wang & Xie, 2022).
Discrepancies in previous writing practices in high schools and universities are considered to
have a profound impact on their challenges (Carlino, 2010). Specifically, learners experience
obstacles in the pre-writing stage, including a lack of interesting ideas, finding relevant essay
topics, developing ideas, and supporting details or examples ( Rao, 2007; Salem 2007). Huang
(2010) classifies these obstacles into two levels: surface level such as vocabulary, tense use,
and sentence construction, and global level such as organization, idea development, and
knowing the audience. Drawing on the close relationship between L1 and L2 writing as well as
the transfer of writing strategies between L1 and L2 (Keck, 2006; Schoonen et al., 2011),
previous empirical research has confirmed the major impact of L1 habits on the schemata of
L2 writing (Sheldon, 2011; Wei et al., 2020; Zhang, 2013) and enrich our understanding of the
L1 effect in L2 writers’ production hampered by the decision-making processes while writing
(Odlin, 2003). Accordingly, education and success in L1 are powerful predictors of success in
L2 education (Leki et al., 2008). Restrictions related to contact with proficient users of the target
language and authentic texts and the lack of opportunity to write stemming from real-world
contextual limitations are other major compelling issues that make teaching and learning L2
writing difficult (Belcher, 2012).

Purpose and Significance of the Study

Building on previous research, this study aimed to decipher L2 learners’ experiences
and reflections regarding their orientation toward tertiary-level L2 writing processes in different
local educational settings in Turkiye. This study specifically focused on pre-service English
language teachers, as they are expected to be well-informed about effective writing
pedagogies and be prepared for their future roles as language teachers. Considering the
social, discoursal, and demographic changes in language education, teacher trainers need to
draw attention to a genre-based approach which “offers principled ways of assisting both pre-
and in-service writing teachers to provide their students with targeted, relevant, and supportive
instruction” (Hyland, 2007, p. 148). Further, genre awareness is significant for the conscious
understanding of genre-relevant aspects that address students’ “rhetorical flexibility necessary
for adapting their socio-cognitive genre knowledge to ever-changing contexts” (Johns, 2008,
p. 238). Thus, uncovering learners’ perspectives regarding their development of genre
awareness is primarily needed to document experienced challenges, the multilayered nature
of the reasons behind challenges, and potential solutions. The rationale behind the
examination of this issue among the learners, who are pre-service English teachers, is that the
cultivation of a cognizance awareness of genre-based instruction among teachers could
influence their students’ learning quality (Nazari & Oghyanous, 2023). To address these needs,
this study provides a composite picture of L2 learners’ genre awareness in writing, in line with
the multifaceted nature of the dimensions of genre knowledge in light of the following research
guestions:

1. What are the stances of learners on their orientation toward genre-specific conventions
in L2 writing at the tertiary level?

a. How do learners conceptualize their experiences with genre-specific conventions in
tertiary-level L2 writing?
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b. From the learners’ point of view, what factors contribute to (re)shaping their
experiences with genre-specific challenges in tertiary-level L2 writing?

c. What strategies do they suggest to promote the development of genre knowledge
and awareness in tertiary-level L2 writing?

Method

Research Design

In the present study, we employed a qualitative research paradigm to explore the
reflections and experiences of L2 learners in their orientation to genre-specific conventions in
the L2 writing process. The qualitative research framework of the study was centered on the
principles proposed by the interpretivist paradigm suggested by Silverman (2018). This
research design enabled us to examine L2 learners’ conceptualizations of their experiences
with genre convention and document challenges and related strategies to promote genre
knowledge and awareness. To this end, we used research question-oriented qualitative
content analysis (Mayring, 2019). Through an inductive inquiry into the qualitative data, we
conducted research question-oriented coding by eliciting responses. This coding approach
enabled the presentation of an in-depth description and interpretation of learners’ experiences
and further insights. Then, we interpreted and discussed emerging picture learners’ stances.

Participants and Setting

This study was conducted in an EFL context, where the primary medium of instruction
was English. Participants were 26 second language (L2) learners who were first-year pre-
service English language teachers enrolled in three different state universities. To get enrolled
in their first year, they were required to have a B1 proficiency level. An English proficiency
exam was administered as part of the enrolliment process. Those who did not meet the
requirements and pass the proficiency exam were enrolled in a preparatory class to master
their basic language skills. As a participant sampling technique, we used a combination of
purposeful and convenient sampling. We used convenient sampling since the participants
were accessible due to their enrollment in the genre-based instruction. We also used a
purposeful sampling technique considering specific criteria. This choice was motivated by their
exposure to genre-based L2 writing instruction for the first time.

In this study, the participants, aged between 18 and 21, comprised 18 females and 8
males. This study was carried out after the spring semester on completing the course content
and exams. The timing aimed to minimize the potential influences of learners’ course-related
concerns and eliminate any ethical considerations regarding the instructors’ potential impact(s)
on their responses. The learners voluntarily participated in the study, contributing to the
elicitation of multiple voices on the research topic. They were concurrently enrolled in
compulsory and elective skill-based English language courses. In the writing courses given in
the first year of education, students are introduced to the ESP genre-based approach. This
pedagogy foregrounded genre structures (i.e., organizational features) as well as stylistic and
grammatical features in the L2 writing process. Learners master the linguistic and functional
features of texts in their professions and disciplines in ESP genre-based pedagogy (Hyon
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1996, p. 698). Throughout the first-year writing courses, participants were expected to
incorporate the context of a text, readership, particular text-type conventions, and knowledge
development into their writing with the help of their teachers’ guidance. Further, mastery of
various text types, such as cause-effect, opinion, argumentative, and comparison-contrast,
were required components of the program curriculum.

Data Collection Tools

Qualitative data were gathered through one-on-one semi-structured interviews with the
learners. The researchers constructed interview questions through an in-depth analysis of the
literature. A pool of items was initially compiled. Relevant items were selected for inclusion in
the interview procedure. Three experienced researchers in teaching writing skills at the tertiary
level reviewed the compiled items. They provided feedback about the clarity of the items,
overlapping questions, instructions, wording, and elimination of any biased items. This
thorough examination adopted the principle of not posing research questions to participants
(Silverman, 2018, p. 570). Upon reflecting on this principle and eliciting the feedback, the
interview questions were revised and finalized. These questions were mainly centered on the
learners’ prior writing experiences, familiarity with English text types, perceived challenges and
strengths in producing different genre types, strategies to overcome the challenges, and their
orientation towards learning to create various genres.

Data Collection Process

Data collection was conducted by informing the participants about the purpose and
scope of the study and by obtaining written consent from them. The interview sessions were
conducted in their L1 to enable the participants to express themselves clearly and comfortably
and to eliminate language proficiency-related challenges. We included learners at the end of
their first year of higher education and carried out interviews upon the completion of the
lessons, assignments, and exams. Face-to-face interview sessions, lasting around fifteen
minutes, were audio-recorded and later transcribed by researchers. To ensure anonymity,
pseudonyms were assigned to the participants.

Data Analysis

Considering the data analysis procedure, the researchers initially organized the
interview transcripts. Data coding was simultaneously conducted by three researchers. To gain
familiarity with the data, the researchers engaged in reading the whole data several times by
adding comments and summaries. Each researcher independently coded the data eliciting
codes and themes. Then, they compared emerging codes and themes, identified
discrepancies, and resolved divergences. In the data analysis, the qualitative content analysis
was followed as suggested by Mayring (2019). As part of this analysis, inductive category
formation was utilized following an iterative cycle in the content analysis to enhance the
robustness of the analysis. We followed the inter-coding technique proposed by Silverman
(2018) to enable credibility and internal validity checks for the credibility of interpretations
emerging from the data. We set grounds for including certain instances emerging in the data
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set. Initially, we organized discussion sessions to discuss elicited findings, resolve overlapping
and diverging categories in the qualitative data, and reach a consensus among researchers.
The reliability of this study was enhanced through transcribing, organizing, reviewing, and
analyzing the transcripts by fellow researchers. The credibility of the data analysis was set by
administering individual analysis of the data set followed by cross-checking the elicited themes,
revealing diverging and overlapping findings, reaching a consensus, and reporting
representative results. We used the refutability principle (Silverman, 2018) to challenge our
initial assumptions during the data analysis. The extracts obtained from the learner responses
were presented using pseudonyms to analyze the data set, illustrate the findings, and enable
the anonymity of responses.

Ethical Issues

We obtained ethical approval for this research from the Sinop University Human
Research Ethics Committee with the decision number 2023/178.

Findings

The analysis of the elicited data revealed L2 learners’ stances on tertiary-level L2
writing practices: (a) L2 learners’ conceptualizations of genre awareness and knowledge (b)
perceived genre-specific challenges, and perspectives about the sources of these challenges,
(c) suggestions including sources and tools to foster genre knowledge in L2 writing. These
themes are elaborated below through elicited codes and a variety of extracts from L2 learners’
responses. The excerpts of participants’ responses were illustrated without making any
changes in linguistic accuracy and clarification.

Table 1
Themes and Related Codes Elicited from L2 Learners’ Stances on Tertiary-level Writing Experiences

Themes Codes

a) perceived genre knowledge

¢ knowledge of genre-specific features

e awareness of writing processes

e knowledge of genre-specific language use

e strengths regarding idiosyncratic features

b) strengths in genre-specific distinctive features

e recognition of genre-specific features

o formality level, textual organization, topic vocabulary,
structure, unity, coherence

Theme 1: L2 learners’
conceptualizations of genre
awareness and knowledge

Q

) challenges
using genre-specific language
organizing texts
identifying genres and genre-specific features
arranging and coordinating essay-writing processes

Theme 2: Perceived genre-
specific challenges and
perspectives about the sources of
challenges in L2 writing
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Table 1
(Continue)

Themes Codes

b) sources of challenges

affective factors

nature of tertiary-level writing instruction

prior writing experiences

a lack of genre practice

language proficiency

mastery of genre conventions

a lack of awareness of the significance of the writing-
planning stage

e topic (un)familiarity

Theme 2: Perceived genre-
specific challenges and
perspectives about the sources of
challenges in L2 writing

Theme 3: Suggestions to improve a) isnusgt]?uecstf:jonns on genre-based tertiary-level L2 writing

genre knowledge in L2 writing b) skill areas and strategies to be improved
c) sources and tools to be used in genre writing
instruction

L2 Learners’ Conceptualization of Their Orientation toward Genre-Specific
Conventions in Tertiary-Level L2 Writing

As a result of the data analysis as part of the first research question, the first theme
was the conceptualization of their orientation to genre-specific conventions in L2 writing, which
yielded two main points: orientation to genre knowledge in L2 writing and their strengths in
genre-specific distinctive features.

To start with, we revealed the conceptualization of their orientation to tertiary-level
genre-based instruction on their perceived genre knowledge. This orientation was centered on
their genre knowledge which included their reportings on four main areas of strengths in the
first theme: genre-specific features, writing processes, language use specific to genre writing,
and idiosyncratic features. The learners established connections between the genre-specific
features and areas that feel competent in writing. Addressing these areas, the participants
shared varying responses, such as opinion, descriptive, comparison-contrast, and
argumentative genres. They specifically emphasized their skills in identifying the features of
genres, such as the organization of essay parts and formulaic language patterns, and in
transferring the rules they learned across different genres. In addition, they centered their
strengths on their effective dictionary use, searching about a topic, expressing their opinions
in writing, and providing evidence to support their ideas. Considering language use, most L2
learners emphasized their strengths in having rich vocabulary knowledge and using
appropriate cohesive devices to form coherent and unified writing. The following excerpt
illustrates this point:

| think | can actually create sentences very easily because | trust my vocabulary. And | think |
can use connective devices to connect the subject, such as how to move from development to
conclusion. (Leyla)
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As part of idiosyncratic features, the majority of the participants stressed that they could
think about the details of writing, be creative, and adopt various perspectives on the genre they
wrote.

Second, we revealed that learner responses were centered on their recognition of
distinctive genre-specific features. These conceptualizations surfaced mainly on language,
style, and organizational elements in the formation of a genre. Awareness of formality, word
choice, passive structures, sentence structures, the use of conjunctions, choice of formulaic
expressions, using adjectives effectively, and providing numerical data and evidence were
particularly prominent in learner responses. Forming effective thesis statements, topic
sentences, the body of the essay, providing support, and deciding on the number of
paragraphs were reported as familiar organizational elements in forming a genre. The following
example is from a participant’s excerpt which illustrates a distinction between descriptive and
argumentative essays by explaining genre-specific features.

Well, to illustrate... descriptive. Adjectives visualize in our minds, or... to give an example from
the argumentative genre, numeric information is given and it is more scientific. Or, in the cause-
effect type, that kind of connective word is used and emphasized. (Engin)

As shown above, most of the similar responses revealed their awareness and information
about the differences and variations among different text types in terms of textual organization,
language use, and topical information.

Factors Contributing to (Re)Shaping Learners’ Experiences in Tertiary-Level L2
Writing

As a second emerging theme as part of the second research question, factors with a
particular emphasis on (re)shaping their experiences in tertiary-level L2 writing were revealed.
These factors were centered on L2 learners’ grounds and connections to their challenges and
sources of these challenges in accommodating genre-specific conventions of L2 writing at the
tertiary level.

Regarding the learners’ challenges in reshaping their experiences, they drew attention
to four related elements: (1) language-related challenges, (2) organizing texts, (3) identifying
genre types and genre-specific features, and (4) arranging and coordinating essay-writing
processes. As a first major challenge, the majority of L2 learners noted having little or no prior
writing experience in their L1 and L2 before higher education as illustrated in the following
excerpt.

Writing an essay for the first time or ... | mean, it's a small paragraph, but even with that, | mean,
| encountered it for the first time and | had a lot of difficulty. (Ferda)

Nevertheless, some of them highlighted their familiarity with cause-effect essays, tales,
and argumentative genres through model texts, while the majority of learners further
elaborated that they had their first writing experience in the proficiency exam.

As a second major challenge, the learners viewed language-related issues as
significant obstacles to producing different genres in L2 writing. These reported challenges
were clear verbalization of ideas, identification of differences between two sentences,
construction of sentences, use of topic vocabulary, appropriate use of grammar rules, and
subject-verb agreement in long paragraphs.
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...we have difficulties in writing due to our language skKills, that is, words do not come to our mind,
and this is because we are not proficient enough in the language (Esma).

| need to improve myself, especially my vocabulary and my ability to form sentences (Mehmet).

In line with these challenges, further challenges on text organization, unity, and
coherence, lack of harmony among the text parts, and forming an essay outline were explicitly
mentioned as other major difficulties experienced during the writing process. In this respect,
learners expressed various textual organizational challenges in the essay-writing processes
during the interviews. These challenges were mainly centered on forming an essay outline, a
thesis statement, a conclusion, the body of the text, topic sentences, brainstorming, idea
generation, narrowing down the topic, and starting to write any piece of text. The following
excerpts from different participants illustrate this point:

The outline was very difficult. Anyway, if | can get through that brainstorming thing, it is alright.
For example, if | think about brainstorming for two hours, | write the essay in one hour. (Dilan)

Maybe it could be to prepare an outline. We need to think about everything before we take it
out. (Feyza)

| find it very difficult to make an outline, to collect those ideas and put them together. After | do
that, the writing is already done. (Ahmet)

The most difficult thing that | experienced during writing courses was to write topic sentences. |
could not write. (Nehir)

Building on the overall challenges mentioned above, learners reflected on the genre-
specific challenges in L2 writing. Providing evidence to support claims, expressing ideas,
forming arguments, refuting claims, confusion about genre features, forgetting about
previously learned genre features, and transferring genre conventions were reported to pose
a stumbling block to learners’ mastery of genre conventions. Further, outlining, narrowing down
the topic, using grammar rules appropriately, following stages of writing, forming thesis
statements, topic sentences, conclusion and restatement of the thesis, paraphrasing,
organizing the text, and referring to different sources were reported genre-specific challenges
by L2 learners.

Overall, all of these challenges voiced by the learners on language-related challenges,
organization of texts, identification of genres and genre-specific features, and arrangement of
essay writing processes seem to indicate that learners were aware of the genre as a genre-
based pedagogical approach was adopted in their L2 writing courses in these contexts, which
may have enabled learners to have awareness of and develop the knowledge of genre-specific
features.

Building on these challenges, the factors contributing to (re)shaping their experiences
in tertiary-level L2 writing were centered on the sources of their challenges. The analyses
revealed that L2 learners referred to affective factors, the nature of writing instruction, prior
writing experiences, lack of practice, language proficiency, mastery of genre conventions, and
topic (un)familiarity as sources of the challenges they experienced during the writing process.
The following extract illustrates their experienced challenges due to lack of practice and prior
training.

I think the lack of practice, as | said, we have never done anything like this before, and we have

never done writing or anything like that, we have not been trained in this ... | think it is the reason
for having difficulty with writing. (Omer)
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The reason for this difficulty is that | have never had any experience before, | have never
practiced. (Helen)

In the following extract, another participant attributed the challenge she experienced to the
inefficient use of vocabulary and the lack of word knowledge.

I cannot use words and phrases effectively and correctly in my writing... | don't know how to
use conjunctions or which word should be used in a particular context. | had a lot of difficulty in
this sense. (Narin)

Considering affective factors, learners specified their feelings of anxiety and stress due
to several reasons such as time constraints and lack of interest in forming written products as
illustrated in the excerpt below.

Of course there were difficulties in the writing process. To give an example, | could say ‘stress’.
Throughout the procedure, | never saw stress as an inhibiting factor. | know everyone is
stressed. | have not seen anybody who said | don't have it. But | did vice versa. | didn't let stress
prevent me from doing something which maybe | would do so great. So | pretended it didn't
exist.(Mercan)

As it is obvious in the response of the learner above, stress was the factor that may have
affected the writing process making it difficult but she successfully dealt with it. Considering
this finding, psychological well-being and feelings of nervousness and anxiety in the L2 writing
process may play a major role in writing performance.

Apart from the sources of challenges presented so far, the learners reflected on a lack
of awareness of the significance of the writing planning stage. Regarding the nature of
classroom instruction, the learners referred to teachers’ expectations about the length, word
count, content of essays, assessment and evaluation, and time pressure in the exams,
distance education, and online classes. The learners related such challenges to having little or
no prior writing experience in a specific genre, lacking lexical knowledge, using a limited variety
of words, and being non-native speakers of English.

Importantly, they also reported that such challenges stemmed from their unfamiliarity
with genre-specific features and conventions, topic unfamiliarity, no prior background
knowledge about the assigned topic, challenging essay prompts, and lack of interest in the
topic as highlighted in the quotations drawn from interviews below.

Because, as | said, my problem is putting it together. Of course, it is difficult to find a lot of
causes, think about their effects and write them again (Umit).

Because opinion essays give you the opportunity to think about many issues and we have the
opportunity to write them down, but at the same time, it is difficult to think about them in a way.
(Mehmet)

Suggested Strategies to Promote the Development of Genre Knowledge and
Awareness

As part of the third research question of the study, the learners were found to reflect on
a variety of suggestions for improving genre knowledge in L2 writing. They reported three main
strategies and suggestions: (a) course-specific features, (b) skills and strategies, and (c)
supportive sources and tools that could contribute to improvement in L2 writing.
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The first element among these suggestions was their emphasis on course-specific
features of L2 writing. L2 learners foregrounded the significance of meeting the expectations
of course instructors and requirements of course attendance. Regarding skills and strategies,
the participants underlined the entailment of having concentration, good research skills, asking
relevant questions, and being creative during the writing process. Moreover, they underscored
their suggestions on the need to revisit basic genres and topic-related considerations in L2
writing instruction. To illustrate, they specifically elaborated on the necessity of using
appropriate grammatical items, having lexical variety, familiarity with and interest in the topic,
and background knowledge of the given topics.

The second element elicited was their suggested ways of skill areas and strategies in
L2 writing processes. Several participating learners noted the significance of boosting lexical
knowledge, especially genre-specific lexical expressions, and grammar knowledge. The
provision of constructive feedback is another suggestion. Accordingly, providing L2 learners
with sufficient and effective feedback on the textual organization of their texts and genre-
specific language patterns is suggested. The preparation stage in the pre-writing process was
stressed by the learners, during which sufficient time was given to think about and search for
the topic and to generate ideas. Other than these, more practice with writing-based tasks and
activities, planning, reading model essays, and thereby internalizing genre conventions are
other ways suggested by L2 learners to overcome the challenges. A learner refers to ways to
overcome a problem with time constraints in the following excerpt:

| try to improve myself in writing with my own efforts. (Interviewee: like what?) At home, | try to
write something about a topic within a certain period of time, just like we do at school. (Kemal)

The last element was the suggested sources and tools to be used in L2 genre writing
instruction in higher education. They highlighted the need for further practice, preparation, time
management, and the effort made during the writing process as other crucial prerequisites for
the improvement in L2 writing.

I know that the more we practice, the more we improve (Ferda).

As | said, we need to improve ourselves primarily in terms of language, apart from that, we need
to learn how to write an essay or another type of writing and know its format (Umit).

We had assignments. | tried to deliver them within allocated time. | gradually realized that | could
write. All in all, | dealt with the problems through practice (/sil).

The learners also underscored the need for effective use of Internet sources, online
applications, translation tools, and additional sources that provide language input. More
engagement with L2 genre writing was also suggested by the participants as a useful tool to
gain awareness about genre knowledge and cope with challenges. In addition, motivation and
concentration have been reported to be influential affective factors in coping with L2 writing
difficulties. These areas are foregrounded as a way and tool to facilitate L2 learners’ effective
engagement with genre-based tertiary-level writing instruction as exemplified below:

| created an account by registering a website called Udemy which provided different activities
related to translation and writing. It helped me a lot So | think | can practice writing a bit more and
improve my writing skills in this way (Kiraz).

622



AJESI, 2024; 14(2): 612-629 Sogut, Civan-Biger and Atasever-Belli

Conclusion, Discussion, and Implications

This study aimed to decipher L2 learners’ stance on tertiary-level L2 writing and their
reflection on the challenges, possible solutions to overcome challenges, and suggestions to
enrich genre knowledge and expand their awareness in L2 writing development.

First, the findings indicated that the experiences of learners from three different settings
of the research reflected their awareness of genre knowledge to a certain extent and
uncovered L2 genre-specific challenges. This study relates L2 writing knowledge to Tardy’s
(2009) framework, which encompasses the properties of formal, process, rhetorical, and
subject-matter knowledge of genres. Reflections on perceived genre awareness and
knowledge showed that L2 learners reported a tendency to rely on the formal features and
subject matter of the target genre, which conforms with a predominant emphasis on their
process knowledge, representing the activities and practices involved in genre enactment
(Bawarshi & Reiff, 2010). Nevertheless, the findings show learners’ lack of explicit reference
to rhetorical knowledge in their writing. To address this dimension of genre knowledge,
incorporating the writing process and explicit genre instruction into the process-genre
framework can greatly benefit the development of writing skills and genre knowledge in L2
writing (Huang & Jun Zhang, 2020).

Second, the learners were found to have no prior writing experience in either L1 or L2,
which was frequently mentioned as the predominant reason for their orientation challenges
while writing in L2. Previous research in L2 writing contexts noted that learners in L2 settings
mostly have limited writing experiences which mainly focus on grammar practice and
translation (Yasuda, 2011). In our study, the learners reported considering organization,
language, and essay writing procedures as the most influential elements in their experienced
challenges. They reported the crucial impact of L2 formal knowledge and academic skills in L1
in text production. This research provides conforming evidence regarding the significance of
previous L1 and L2 knowledge to internalizing procedural and conceptual properties of L2
writing (Gentil, 2011).

Third, the learners connected the sources of these challenges to unfamiliarity with
genre conventions and features, and process writing in and out of the classroom. Previous
research provided confirming evidence that a lack of previous writing experience could pose
challenges to genre mastery in L2 writing (Belcher, 2012). The sources of such challenges
were attributed to distinctive features in certain genres. Provision of evidence to support
claims, expressions of ideas, formation of arguments, and refutation of claims were prominent
dimensions of these features. Existing literature has documented that L2 students had
language and cultural-related rhetorical challenges (Kibler, 2017) along with rhetorical ability
and audience awareness(Johns, 2017) due to their individual differences (Zhang & Zhang,
2021). In our study, the results showed that the students also reported getting confused about
genre features and transferring previously learned conventions. Previous research provided
confirming evidence regarding these challenges and related sources. For example, L2 learners
tended to transfer the discourse structure of L1, use discourse moves inconsistently, and
underestimate the readers’ background knowledge, and their need for clarity of the text (Hinkel,
2011). Further, the formation of thesis statements, topic sentences, conclusion, and
restatement of the thesis, as well as outlining, topic narrowing, appropriate use of grammar
rules, following stages of writing, paraphrasing, organizing the text, and referring to various
sources, were other genre-specific challenges that L2 learners reported. Previous research
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demonstrated similar findings in that vocabulary, register, and organization are the primary
challenging elements (Evans & Morrison, 2018; Hinkel, 2011) followed by a weak introduction
or a weak conclusion, and too long or too short paragraphs (Hinkel, 2011). In our study, their
perceived awareness of genre features was mostly about language, style, and genre-based
organizational patterns. Previous research documented L2 learners’ overemphasis on
grammar accuracy over content (Ye, 2017), which provides partial confirming evidence
regarding the perceived genre features.

In the present study, the learners elucidated the sources of these challenges about
affective factors, language proficiency, classroom instruction, genre-specific conventions, and
topic familiarity. Relatedly, Piniel and Csizér (2015) argued that anxiety-related factors can
hinder L2 writing performance and development. It is worth noting that the influence of pre-
task planning can vary according to the educational context, background, previous familiarity
with the target genre along overall L2 proficiency (Johnson et al., 2012). Thus, adopting genre
as a frame for course organization is suggested, because it could enable novice and
experienced language educators to organize practical tasks that address enhancing genre
knowledge and production (Tardy et al., 2022). Relatedly, Cheng (2018) emphasizes the
significance of building genre awareness and discipline-specific knowledge within such an
instructional approach. Thus, L2 genre knowledge gradually merges into an integrated system
of genre understanding, forming a unified system of genre knowledge (Kim & Belcher, 2018).
Finally, suggestions to foster genre knowledge in tertiary-level L2 writing were explicated
regarding the importance of formality awareness, word choice, sentence structure, and
feedback provision. They referred to the necessity of concentration, strong research abilities,
asking pertinent questions, and creativity during the writing process.

In conclusion, this study foregrounds the need to integrate genre-specific features and
genre-based pedagogy in tertiary-level writing processes in pre-service teacher education
contexts. The lack of prior writing experiences in L1 and L2 necessitates the adoption of a
genre-based approach to enhance learners’ understanding of the rhetorical organization,
linguistic or lexico-grammatical resources, and the rhetorical context specific to genres. L2
writing instruction could be tailored in such a way that texts written in learners’ L1 could be
used to facilitate the learning of the complex nature of genres in L2. Having background
knowledge about genres in their languages could facilitate learning of the aims, linguistic and
stylistic elements, and features of genres in L2 (Johns, 2011, p. 60). Having such practices in
terms of all these points could assist L2 learners in gaining genre knowledge and awareness
of L2.

To address the needs of learners, teaching genre conventions explicitly could enhance
learners’ comprehension and production of texts and convey their intended meanings
(Bawarshi, 2016). Increasing learners’ awareness of purpose and audience across genres
through genre analysis tasks may enhance L2 learners’ awareness of genre features. An
imaginary situation or an image could be given to learners to think about the surrounding
context and setting, including people and entities included in the situation or image. This will
help them activate their schema before they start writing, as EFL learners tend to have
problems brainstorming and generating ideas about what to write (Maghsoudi & Haririan,
2013), and activated schema is important for generating ideas. Furthermore, they could be
asked to determine the type of genre based on the situation or the image and create a specific
type of text by considering the following genre-specific features: textual organization, content,
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rhetorical conventions, language use, sentence-level considerations, length of the text, and
type of sources that could be used.

Additionally, learners’ attention could also be drawn to the following genre-specific
questions such as “Who could be the specific audience of this text? What could be the role
and the ideology of the writer?, and What could be the goal of this text?” Previous research
has suggested the facilitative impacts of genre analysis activities on the understanding of
where, when, why, by whom, and how the genre is used, as well as the rhetorical and linguistic
patterns used in the genre (Devitt et al., 2004). Accordingly, raising their awareness of
effectively presenting rhetorical structures and considering the audience's needs could
potentially enhance the success of L2 learners in their writing endeavors (Lam, 2015;
Sengupta, 1999). Relatedly, course instructors could select the optimal strategy for teaching
writing skills by providing feedback and coaching if they were aware of the difficulties students
could face when learning how to write. In a relevant line with this point, peer feedback should
be promoted with EFL learners because it can conjure up a sense of the target audience and
genre, which may prompt further revisions to the substance and organization of texts
(Berggren, 2015). In addition, the more students write, the more they are involved in it (Light,
2004), which improves their writing skills (Bozkir, 2009).

Guiding learners in monitoring and evaluating their genre knowledge could positively
contribute to L2 writing success. Instead of doing things in the same way they have always
been done, self-reflection encourages learners to hone their skills and assess their efficacy. It
involves constructively challenging what they do and why they do it, and then determining if
there is a better or more effective way to do it. More specifically, learners can describe how
they evolved as writers, researchers, or thinkers, or how they experienced a particular process
or event. Self-reflection frequently involves making an argument regarding the significance of
a specific event, procedure, or body of information by drawing on personal experiences. To
overcome challenges, teacher training programs could provide contributions to the
development of professional authorial identity via genre-based instruction (Nazari &
Oghyanous, 2023).

To gain further insight into the influential elements in L2 genre awareness, the impact
of L1 on L2 literacy competence could be examined. To address the multifaceted nature of
genre knowledge, a corpus-based examination of the use of cross-genre conventions could
also prove useful in examining this phenomenon. From a methodological perspective,
introspective think-aloud protocol data to elicit the transfer of genre-specific conventions
should be useful to obtain more detailed data about the lived experiences of L2 learners while
writing in English. Reflective writing practices and journal entries centered on writing processes
and learners’ perceived progress can be elucidated. L2 learners’ abilities to recontextualize
genre awareness in tertiary-level L2 writing might be examined with a focus on learners’ genre-
specific writing samples and elicitation of further insights via open-ended questions and
interviews. Although learners’ voices are significant in finding out their challenges concerning
genre orientations, the perspectives of lecturers/instructors may be investigated to go deeper
in the search for the research problem.
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Appendix A. Sample Data Coding

Interviewer: Ok. Did you have difficulty in writing
courses?

Interviewee: Actually | had a lot of difficulty in
prep class. | mean because it was my first time
and it is not my native language and | just
started learning it. | was a student in language
class but it was a completely new language
learning process and | had a hard time but |
think | improved myself in the prep class. It
was easier for me in the first grade thanks to
prep class education.

Interviewer: What was the most difficult thing for
you?

Interviewee: In fact, we went step by step. We
started by writing only one paragraph first and
then two paragraphs, three paragraphs. It went on
like that. At first, | had difficulty while learning
the genres. We needed to be careful with
grammar, and we combined everything we
learned. Therefore, we needed much more time
then. Actually, | wasted a lot of time and it made
me sad because | could not think of something
easily and quickly, I had to check a lot, and |
had to put things that came to my mind in
order. That's why | tried so hard and I still
wasted a lot of time while doing something like
this. Maybe it is not right to say ‘waste’ but it
requires a lot of time.

writing-specific challenge

sources of challenges

strengths

prior-writing experience

prerequisites
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Abstract

Reading skill is one of the most important elements of the independent learning process. In
formal education environments, students are mainly expected to access information through text-based
instruction. Text-based instruction may cause difficulties in the reading comprehension of students with
hearing loss in inclusive environments who have limitations in the development of vocabulary, learning
abstract concepts and reasoning process. In addition, the inclusion of different disciplinary areas in
Social Studies content makes it difficult to access information. With the systematic provision of
supportive education services, students with hearing loss can cope with the texts used in content area
instruction. In this study, the text features in the Social Studies textbook and the use of these texts with
a student with hearing loss in the supportive education service process were examined. The research
was designed as a case study. The participants of the study were a student with cochlear implant
continuing his education at the secondary school level in an inclusive environment, the student's Social
Studies teacher, and the researcher providing support education services. Data were obtained through
observations, interviews, texts in the textbook, researcher journal and documents. Duke and Pearson's
(2009) Reading Comprehension Teaching Model was applied in the study. All data were analyzed
descriptively and presented under the main themes of text features and text use. The results of the study
showed that the difficulty level of the texts in the Social Studies textbook was high. When the texts were
adapted and the steps of the Reading Comprehension Model were used, it was revealed that the student
showed improvement in the use of summarization and word meaning strategies. The reasons for the
limitations in students' ability to use the focused reading strategies independently were discussed within
the framework of the Social Studies content.
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Oz

Okuma becerisi bagimsiz 6grenme siirecinin en énemli unsurlarindan biridir. Orgiin egitim
ortamlarinda agirlikli olarak 6grencilerin bilgiye metin temelli 6gretim yoluyla ulagmalari beklenmektedir.
Metin temelli 6gretim; sézcuk dagarciginin gelisiminde, soyut kavramlarin 6grenilmesinde ve mantik
yurutme surecinde sinirliliklari olan kaynastirma ortamindaki isitme kayiph égrencilerin okudugunu
anlamalarinda da gugliklere neden olabilmektedir. Bununla birlikte Sosyal Bilgiler iceriginde farkli
disiplin alanlarinin yer almasi bilgiye ulagsmay! zorlagtirmaktadir. Ogrencilerin bireysel ihtiyaclarina gére
dizenlenen destek egitim hizmetinin sistematik sunulmasiyla isitme kayipli égrencilerin icerik alani
ogretiminde kullanilan metinlerle bas etmeleri saglanabilmektedir. Bu arastirmanin amaci, Sosyal
Bilgiler ders kitabindaki metin 6zellikleri ve bu metinlerin destek editim hizmeti slirecinde isitme kayipli
bir 6grenciyle kullaniminin incelenmesidir. Arastirmada durum calismasi deseni kullaniimistir.
Arastirmanin katilimcilari, kaynastirma ortaminda ortaokula devam eden koklear implanth bir 6grenci,
Ogrencinin Sosyal Bilgiler 6gretmeni ve destek egitim hizmeti sunan arastirmacidan olugmaktadir.
Veriler gozlemler, gérismeler, ders kitabindaki metinler, arastirmaci gunligl, belgeler, Duke ve
Pearson’in (2009) Okudugunu Anlama Ogretimi Modeli kullanilarak elde edilmistir. Arastirma verileri
betimsel olarak analiz edilmis, metinlerin 6zellikleri ve metinlerin kullanimi ana temalari altinda
sunulmustur. Arastirma sonuglari, Sosyal Bilgiler ders kitabindaki metinlerin okunabilirlik diizeylerinin
yiksek oldugunu, bu nedenle okudugunu anlama c¢alismalarinda metinlerin 6grenci dizeyi
dogrultusunda uyarlamaya ihtiya¢ duyuldugunu, uyarlama yapildiginda ve Okudugunu Anlama Modeli
basamaklari kullanildiginda d6grencinin 6zetleme ve sdzciklerin anlamina ulasma stratejilerini
kullaniminda gelisme gérildigini goéstermistir. Ogrencinin odaklanilan okuma stratejilerini bagimsiz
olarak kullanabilme becerisindeki sinirliliklar Sosyal Bilgiler ders icerigi cercevesinde tartisiimigtir.

Anahtar kelimeler: Destek egitim hizmeti, icerik alani 6gretimi, kapsayici egitim, koklear implant,
metin temelli 6gretim.

Atif: Akay, E. (2024). isitme kayipli bir 6grenciyle destek egitim siirecinde sosyal bilgiler ders kitabindaki
metinlerin  kullanimi. Anadolu Journal of Educational Sciences International, 14(2), 630-654.
https://doi.org/10.18039/ajesi.1454851

1 Bu makale Anadolu Universitesi Bilimsel Arastirma Projesi Birimi (2206E137) tarafindan desteklenmistir.

2Dog. Dr., Anadolu Universitesi, Egitim Fakiiltesi, Ozel Egitim Bélimi, Tirkiye, elifakay@anadolu.edu.tr,
https://orcid.org/0000-0002-7349-6217.

3 Bu galisma Anadolu Universitesi'nin 25.05.2022 tarih ve E-63784619-605.01-325441 sayli Etik Kurul Onayi
alinarak gerceklestirilmistir.

631


https://doi.org/10.18039/ajesi.1454851
mailto:elifakay@anadolu.edu.tr
https://orcid.org/0000-0002-7349-6217

AJESI, 2024; 14(2): 630-654 Akay

Giris

Okuma becerisi bagimsiz 6grenme surecinin en dnemli unsurlarindan biridir. Bu
nedenle egitim ortamlarinda &zellikle ortaokul kademesinden itibaren yaygin olarak metin
temelli 6gretim yontemi kullaniimaktadir (McGeown vd., 2015). Bu yontem igerik alani
ogretiminde kullanildiginda, 6grencilerin konu hakkindaki on bilgileri ile okuryazarlk
becerilerini birlestirmeleri gerekmektedir (Schmitt vd., 2022). igerik alani 6gretiminde kullanilan
metinlerin agirlikh olarak bilgi verici nitelikte oldugu gorulmektedir (McGeown vd., 2015). Bilgi
verici metinler; olgu ve olaylarla ilgili tanimlamalari, neden-sonug iligkilerini, karsilastirmalari,
problemleri ve olasi ¢6zim yollarini igcermektedir. Bu metinlerde siklikla 6grencilerin
deneyimleri diginda kavramlar bulunmaktadir (Hall, 2004). Bu nedenle hem igiten (Leslie ve
Caldwell, 2006; Williams vd., 2005) hem de isitme kayipli 6grencilerin bilgi verici metinleri
okuyup anlamakta guglik cektiklerine yonelik arastirma sonuglari bulunmaktadir (Girgin, 2006;
Tozak, 2024). Okuma becerisini etkileyen diger bir faktor bilgi verici metinlerin okunabilirlik
diuzeyleridir (Schmitt vd., 2022). Okunabilirlik dizeyi metindeki sézcuk, farkh sézcik, ciimle ve
cumlecik sayilari kullanilarak yapilan hesaplamalarla zorluk diizeyinin belirlenmesidir (Justice
vd., 2006). Arastirmacilar bilgi verici metinlerin okunabilirlik dizeylerinin 6grencilerin sinif
duzeyinden vyuksek olmasinin okudugunu anlamayr olumsuz yonde etkiledigini
vurgulamaktadir (Berkeley vd., 2016; Hall, 2004). Metinlerin i¢erigi de okudugunu anlamada
onemli rol oynamaktadir (Schmitt vd., 2022). Sosyal Bilgiler, icerik alani 6gretimi derslerinden
biridir. Sosyal Bilgiler dersinde kullanilan metinler ger¢ek hayatta karsilasilabilecek durumlari
icerdiginde 6grencilerin bilgiye daha kolay ulasabildikleri belirtimektedir (Swanson vd., 2019).
Wanzek ve Vaugh (2016), 6grencilerin gecmis bilgileri ve okuma stratejilerini kullanmalarinin
sosyal bilgiler metinlerdeki bilgiye ulagmalarinda énemli rol oynadidini belirtmektedir.
Oykilerde oldugu gibi bilgi verici metinleri anlamada da &nbilgileri kullanma, olaylari
iliskilendirme, tahmin etme, c¢ikarimda bulunma, sézcligin anlamina ulasma, sorulari
cevaplama ve 6zetleme stratejileri kullaniimaktadir (Fountas ve Pinnell, 2017; Harp ve Brewer,
2005; Morrow, 2012). Bu arastirma 6zetleme ve sdzcugin anlamina ulagsma stratejilerinin
kullanimina odaklaniimistir. Ozetleme stratejisi metindeki 6nemli bilgileri ve ana disiinceyi
belirlemeyi gerektirmektedir (Morrow, 2012). S6zcigun anlamina ulagsma ise sézcuk dagarcigi,
harf-ses iligkisi, s6zdizimi, anlam ve kullanim bilgilerini i¢ceren dilin ipucu sistemlerinin
kullanmasini gerektirmektedir (Karasu, 2011; Schirmer, 2000). Bu sirec¢te Duke ve Pearson
(2009) Okudugunu Anlama Ogretimi Modeli, zayif okuyucularin bilgi verici metinlerde okuma
stratejilerini kullanmalarini desteklemektedir. Bu model stratejinin kullanimini agiklama,
stratejinin kullanimina model olma, stratejiyi is birligiyle uygulama, stratejiyi kademeli olarak
ogrenciye birakarak uygulamasina rehberlik etme ve stratejinin bagimsiz kullanimini saglama
asamalariyla gerceklestirimektedir Boylelikle 6grencinin giderek yardimsiz okumasi
amagclanmaktadir (Duke ve Pearson, 2009). Ayrica igerik alani 6gretiminde kullanilan
metinlerde 6zellikle zayif okuyucularin okuma duzeylerine uygun duzenlemeler yapilmasinin
da bilgiye ulasmay kolaylastirdigi vurgulanmaktadir (Hall, 2004).

Gunumuzde erken odyolojik ve egitsel midahalelerle isiten yagitlarina benzer iletisim
becerilerine sahip olan isitme kayipli 6grenciler kaynastirma ortamlarina yerlestiriimektedir
(Percy-Smith vd., 2018; Turan, 2020). Ancak isitme kaybi, sozclk dagarciginin gelisimini,
soyut kavramlarin  6drenilmesini, olaylari iligkilendirmeyi ve mantik yudriatmeyi
sinirlandirabilmektedir (Bolognini vd., 2012; Shepherd ve Acosta-Tello, 2015). Bu duruma
egitim programindaki uyarlamalarda ve destek egitim hizmetlerinin sunulmasinda aksakliklar
eklendiginde isitme kayiph 6grenciler -tim zayif okurlar gibi- okudugunu anlama, anlatma,
olaylari iligkilendirme, sonug¢ ¢ikarma ve sodzcuklerin anlamini tahmin etme gibi stratejilerin
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kullaniminda zorlanmaktadir (Karasu, 2020; Tozak, 2024). Bu zorluklar Sosyal Bilgiler
ogretiminin farkli disiplin alanlarini icermesiyle birlestiginde icerigin anlasilmasi daha da
zorlasmaktadir (Johnson ve Lamarr, 2020). igerik alani &gretimi icin kullanilan ders
kitaplarindaki metinlerin isiten 6grencilerin sinif dlizeyinin tstinde oldugu, bu durumun zayif
okuyucularin igerik alanina iligkin bilgi edinmelerini sinirlandirabilecegi belirtimektedir (Schmitt
vd., 2022). Bu durumdan isitme kayipli 6grencilerin de benzer sekilde etkilenecegini sdylemek
mumkindir (Karasu, 2011).

Son yillarda ulusal alanyazinda kaynastirma ortamindaki isitme kayipli 6grencilere
yonelik ¢cok sayida arastirma gerceklestirildigi gorilmektedir. Bu arastirmalarin ¢ogunda,
isitme kayipli 6grencilere yonelik tutum ve goriglerin ele alindigi (Deliveli, 2020; Gok ve Erbas,
2011; Gargur vd., 2016; Isikh vd., 2024; Kargin ve Baydik, 2002; Pistav-Akmese ve Kayhan,
2016; Yiimaz ve Batu, 2016; Yurtoglu, 2023), sosyal beceri ve uyumlarin incelendigi (Gél,
2017; Ozdemir, 2016; Sucuoglu ve Ozokgu, 2005; Yavuz vd., 2010), 6gretimsel uygulamalar
(Akay, 2019; Aktiurel ve Gurgur, 2020; Altindag vd., 2017) ile 6@rencilerin okuma ve yazma
becerilerinin degerlendirildigi (Efe ve Karasu, 2017; Geng vd., 2020; Karasu ve Girgin, 2007;
Ozmen, 2024; Topaktas vd., 2022) goérilmektedir. Bazi arastirmalarda ise 6grencilerin
akademik becerileri ve destek egitime yonelik 6gretmen goérusleri degerlendiriimis (Aslan,
2019; Tutuk ve Melekoglu, 2019), kaynastirmaya yonlendirme suregleri (Yanik, 2016),
ebeveynlerin sorunlari ve gereksinimleri (igyliz, 2016; Tekinarslan vd., 2018), dégretmen ve
ogrencilere saglanan 6zel egitim hizmetleri (Akdemir-Okta, 2008) ele alinmis, sosyometrik
stati (Akcamete ve Ceber, 1999) ve so6zcik islemleme becerileri igiten 6grencilerle
karsilastirilmistir (Simer vd., 2017). Bununla birlikte ulusal alanyazinda, kaynastirma
ortamindaki isitme kayipl 6grencilere sunulan destek egitim uygulamalarina yonelik sinirli
sayida arastirma bulunmaktadir (Akay, 2015; Akay ve Girgur, 2018; Akay vd., 2014; Kol,
2016; Tozak, 2024; Tozak vd., 2018). Bu arastirmalardan birkaginda destek egitim surecinde
karsilasilan sorunlar ve ¢gézimler ile Tlrkge etkinliklerinin uygulama sireci incelenmistir (Akay,
2015; Akay vd., 2014; Tozak vd., 2018). Akay ve Gulrgurin (2018) arastirmasinda
kaynastirma uygulamalarinda destek egitim hizmeti sunan 6gretmenin mesleki gelisimi
uzerinde durulmus ve arastirma sonucunda 6zel egitim 6gretmenlerinin mesleki geligsimlerinin
desteklenmesine yonelik 6nerilerde bulunulmustur. Kol (2016) ise arastirmasinda kaynastirma
ortamindaki isitme kayipli bir 6grenci igin bireysellestiriimis egitim programi gelistirme sirecini
incelemis, destek egitimin ekip ¢alismasina dayal olmasi ve siniftaki uygulamalarla paralel
yuratllmesi gerektigini belirtmistir. Ayrica arastirma sonucunda destek editim surecinde
materyal ve 6gretimsel uyarlamalarin 6nemi vurgulanmistir. Materyal uyarlamalari konusunda
Tozak (2024), koklear implanth bir 6grencinin destek egitim slrecinde okudugunu anlama
stratejilerinin gelisimini incelemis, arastirma surecinde 6grencinin duzeyine uygun yazdigi
Oykud metinlerini kullanmig, dgrencinin yonlendirilmis okuma ve rehberli okuma surecinde
okuma stratejilerini kullanmakta zorlandigi, dogrudan strateji 6gretimine ihtiyac duydugu,
yénlendirme ve model olmadan fayda sagladigi sonucuna ulagmistir.

isitme kayipli gocuklar s6z konusu oldugunda diinyada ve Ulkemizde kaynastirma
uygulamalarinin hizla artmasinin temel nedeni, konusmayi algilama ve konusmanin
anlasilirligi Uzerinde etkisi olan erken koklear implant uygulamalaridir. Erken yasta uygulanan
koklear implant, isitme kayipl 6grencilerin sozlu dil becerilerinin geligimini hizlandirmakta ve
isiten yasitlarina yakin performans gdstermelerine olanak vermektedir (Turan, 2020). Ancak
s6zIU dil becerileri akademik becerilerin gelisimini garanti etmemekte ve cesitli nedenlerden
dolayi kaynastirma ortaminda bulunan isitme kayipli 6grencilerin 6zellikle okuma becerilerinde
destek egitime ihtiyagc duyduklar cesitli arastirmalarda belirtimektedir (Karasu, 2011;
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Topaktas vd., 2022). Destek egitime duyulan bu ihtiyag, isitme kayiph bireylerin bireysel
farkhliklari ve kaynastirma ortamindaki akademik beklentinin giderek artmasiyla acgiklanabilir
(Akay, 2015; 2018). Bu dogrultuda mevcut arastirma sonuglari, erken koklear implant olan ve
s6zlU dil becerileri isiten yasitlarina yakin performans gdsterdigi icin kaynastirma ortamina
yerlegtirilen isitme kayiph 6grencilerin igerik alani 6gretiminde énemli bir yeri olan bilgi verici
metinleri anlamada zorlandigi alanlarin ve 6gretim stratejilerinin vurgulanmasina érnek teskil
edebilir. Bununla birlikte arastirma sonuglarinin ders kitaplarindaki metinlerin uyarlanmasina
ve destek egitim uygulamalarina yol gosterici olabilecegi dugunulmektedir. Ayrica Sosyal
Bilgiler metinlerinin okunabilirlik dizeylerinin belirlenmesi gerek isitme kayipli 6grenciler
gerekse diger zayif okuyucular icin ihtiyag duyulan uyarlamalari ortaya koyabilir. Bu dogrultuda
mevcut aragtirmanin amaci, Sosyal Bilgiler ders kitabindaki metin o&zelliklerinin ve bu
metinlerin destek egitim hizmeti slrecinde isitme kayipli bir 6grenciyle kullaniminin
incelenmesidir. Bu amag dogrultusunda (a) Sosyal Bilgiler ders kitabindaki metinlerin 6zellikleri
nelerdir? (b) Metinler isitme kayipl 6grencinin destek egitim surecinde nasil kullaniimistir?
sorularina yanit aranmigtir.

Yoéntem
Arastirma Deseni

Bu arastirma, destek egitim uygulamalarinda Sosyal Bilgiler metinlerinin kullanimina
yonelik uygulamalarin incelendigi bir durum calismasidir. Arastirmalar incelendiginde isitme
kayiph 6grencilerin sinif dizeylerindeki metinleri anlamakta zorlandigi, bu durumun egitim
surecinde elde edilen kazanimlari sinirflandirdigi gérilmus ve bu nedenle metinlerin dil ve bilgi
dizeylerine uygun sekilde uyarlanarak uygulama sirecindeki durumun ortaya konmasi
amaglanmigtir. Ayrica bu arastirma daha Onceki calismalarda ortaya konulan olgunun
betimlenmesi nedeniyle betimleyici durum galismasidir (Yin, 2018).

Arastirma Ortami

Bu arastirmada destek egitim hizmeti, Eskisehir’deki bir ortaokulun rehberlik odasinda
gerceklestiriimistir. Rehberlik odasinda ¢alisma masasi, sandalyeler, internet baglantisi olan
bir bilgisayar bulunmasi destek egitimi kolaylastirmistir.

Katilimcilar

Arastirmanin katihmcilari, kaynastirma ortaminda 6. sinifa devam eden isitme kayipli
o6grenci, 6grencinin sosyal bilgiler 6gretmeni ve arastirmacidan olusmaktadir. Katilimci
ogrenci, dlgut érneklem yontemi ile belirlenmistir. Bu dl¢itler; kaynastirma ortaminda ortaokul
dizeyinde egitim gormek, erken cihazlandiriimis ve egitime erken baglamis olmak, koklear
implant kullanmak, ek yetersizligi bulunmamak ve arastirmaya gonullu katilmaktir. Bu Olgutleri
kargilayan katiimci 6grenci dogustan isitme kayipli 6. sinif 6grencisidir. Sol kulaginda 95
dBHL, sag kulaginda 60 dBHL isitme kaybi bulunmaktadir. 2 aylikken tanilanmis, 3 aylikken
isitme cihazi, 3 yas 3 aydan itibaren sol kulaginda koklear implant kullanmaya baslamistir.
S6zIu iletisim kurabilmektedir. Okuldncesi ve ilkokul egditimini isitme engellilere yonelik 6zel
egitim okulunda tamamlamistir. Ortaokul 6grenimine kaynastirma ortaminda devam
etmektedir.

634



AJESI, 2024; 14(2): 630-654 Akay

Arastirmanin dogal katiimcisi olan Sosyal Bilgiler 6gretmeni MEB ve 6zel kurumlarda
20 yilik mesleki deneyime sahiptir. Dikkat eksikligi-hiperaktivite bozuklugu, 6zel 6grenme
gucliga ve isitme yetersizligi olan 6grencilerle ¢alisma deneyimi bulunmaktadir. Katilimci
ogrenci ile iki yildir calismaktadir. Destek egitim hizmetinin 6grencinin siniftaki performansina
yansimalarina ve egitimin icerigini belirlemeye yonelik haftalik goris bildirmistir. Arastirmaci,
isitme kayipl 6grencilerin egitimi ve destek egitim hizmetlerinde 25 yillik deneyime sahiptir.
Okuryazarlik, Sosyal Bilgiler, Fen ve Matematik derslerinde destek egitim ve mentorlik
alanlarinda arastirmalari bulunmaktadir.

Veri Toplama Araglari

Arastirmanin i¢ gecerligini saglamak icin verilerin ¢esitlendiriimesine (triangulation)
dikkat edilmis (Yildinm ve Simsek, 2021), veriler gbzlemler, gérismeler, belgeler, sire¢
artnleri, 6. sinif sosyal bilgiler ders kitabi, destekleyici materyaller, Duke ve Pearson (2009)
Okudugunu Anlama Ogretim Modeli kullanilarak elde edilmistir.

Ders gbzlemleri. Arastirma slrecinde katihmci 6grenciyle arastirmacinin
uygulamalarina yonelik gézlemler video kayitlariyla gerceklestirilmistir.

Goriagmeler. Bu arastirmada Sosyal Bilgiler 6gretmeniyle arastirmanin basinda
ogrencinin sinif icindeki sosyal ve akademik durumu ve yasadigi sorunlarin ele alindigi,
sonunda ise destek egitim surecinin 6grencinin siniftaki akademik performansina yansimalari
belirlendigi yari yapilandiniimig iki gérusme gergeklegtirilmigtir. Ayrica Sosyal Bilgiler
Ogretmeniyle haftallk calisma konusunu ve &grenci ihtiyacini belilemek amaciyla
yapilandiriimis on U¢ gériisme gergeklestiriimistir.

Belgeler. Arastirmada gecerligi alan uzmanlar tarafindan alinmis ve MEB tarafindan
onaylanmis bilgi formlar kullaniimistir. Ogretmen bilgi formu ile dgretmenin demografik bilgileri
ve mesleki deneyimi belirlenmigtir. Veli bilgi formu ile ailenin demografik bilgileri, katihmci
ogrencinin kisisel ve 6grenim bilgileri elde edilmistir. Katilimci 6grencinin isitme derecesi
ortalamasi hakkinda bilgi igin odyogrami, destek egitim hizmetinin icerigini takip etmek
amaciyla ise katihmci 6gretmenin yillik plani kullaniimistir.

Siireg drtinleri. Katihmci 6grencinin performansi ve ihtiyaglarini belirlemek amaciyla
21.09.2022 tarihinde Bireysellestiriimis Egitim Programi (BEP) birimi ile BEP hazirlanmistir.
Ders kitabindaki metinler 6grenci duzeyine uygun sekilde diuzenlenmig, ders plani ve
destekleyici gorsel ve igitsel materyaller hazirlanmistir.

6. sinif Sosyal Bilgiler ders kitabindaki metinler. Arastirma surecinde Milli Egitim
Bakanligi, Talim ve Terbiye Kurulunun 18.04.2019 gun ve 8 sayili karari ile ders kitabi olarak
kabul edilen 6. sinif Sosyal Bilgiler ders kitabindaki ilk t¢ Unitede yer alan metinler ile Bunu
Duydunuz mu? ve Okuyahm Ogrenelim bélimlerindeki metinler diizenlenerek kullaniimigtir.
Arastirma kapsaminda Sosyal Bilgiler metinlerinin zorluk dizeylerinin belilenmesi amaciyla
okunabilirlik diizeyleri hesaplanmistir. Ogretmenin belirledigi konu dogrultusunda Sosyal
Bilgiler ders kitabindaki metinlerin igerikleri incelenmis, 18 metin dizenlenmistir. 1-4 arasi ile
17-21 arasi dokuz metin yasamdan 6rnekler bulunmasi, éyku formatinda yazilmasi ve basit
cumle yapilari kullaniimasi nedeniyle duzenlenmeden kullaniimistir. Metinler duzenlenirken
konunun tamamini icermesine dikkat edilmigtir. Ayrica uzun metinlerdeki uzun ve bagl
cumleler yerine basit ve kisa cimle yapilari kullaniimigtir. Bilgiler detaylardan arindiriimis,
olaylarin sonuglari aciklanmigtir.
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Destekleyici materyaller. Katihmci 6grencinin performans belirleme c¢alismasinda
okudugu metni anlatirken énemli olaylari siralamakta, nedenlerini acgiklamakta zorlandigi
belirlenmistir. Bu nedenle her hafta konu ile ilgili kavramlari somutlastirici ve olaylari agiklayici
resim, fotograf, zaman seridi, yer kire, harita, belgeseller gibi goérsel ve isitsel materyaller
kullaniimistir.

Duke ve Pearson (2099) okudugunu anlama oOgretimi modeli. Bu model, (a)
okudugunu anlama stratejisinin kullanimini agiklama, (b) stratejinin kullanimina model olma,
(c) stratejiyi is birligiyle uygulama, (d) stratejinin kullanimina rehberlik etme, (e) stratejinin
bagimsiz kullanimini saglama basamaklarindan olusmaktadir.

Veri Toplama Sureci

Veri toplama sureci, hazirlik asamasiyla baslamis, uygulama ve degerlendirme
dongusuyle devam etmigtir.

Hazirlik asamasi. Bu asamada 6ncelikle katilimci 6grencinin gereksinimlerini ve sinif
icindeki performansini belirlemek amaciyla 20.09.2022 tarihinde Sosyal Bilgiler 6gretmeniyle
yari yapilandiriimig goérisme gergeklestirilmistir. Ogretmen katilimei 6grencinin ilk geldigi yil
derse katilim gostermedigini, bu yil dersi takip etmeye basladigini, Sosyal Bilgiler metinlerini
dikkatini verdiginde anladidini ancak okuma ve yazma etkinliklerine katiimakta isteksiz
oldugunu belirtmistir. Ogrencinin katimi az oldugdu icin anlayip anlamadigini belirlemenin zor
oldugunu eklemistir. Bunun Uzerine katiimci &grencinin - okuma performansini
degerlendirebilmek amaciyla &grenciyle ders kitabindaki Toplumdaki Rollerim metni
incelenmistir (Sosyal Bilgiler Ders Kitabi 6.sinif, s. 14). Katilimci 6grenci 6gretmenin belirttigi
gibi kendiliginden okuma girisiminde bulunmamis ve sesli okumak igin isteksiz davranmigtir.
Okudugu bolimua anlatmakta ve kavramlari metinden yararlanarak agiklamakta guglik ¢ektigi,
bazi sdzcukleri hatali okudugu belirlenmistir. Bunun Uzerine katilimci 6gretmen ve gecerlik
komitesi karariyla destek egitim slrecinde metinlerin 6grencinin dizeyine uygun olarak
uyarlanmasina karar verilmistir. Her uygulama o6ncesinde o6gretmenin belirledigi metin
arastirmaciyla birlikte metnin uzunlugu, ciimle yapisi ve sézcuk cesitliligi agisindan gézden
gegirilmis, soyut kavramlar ¢ikartilmig, érnekler gorsellerle somutlastiriimis, bilinmeyen sézcuk
sayis| azaltilarak karmasik ciimle yapilari basitlestiriimistir.

Uygulama ve degerlendirme. Uygulamalar 27.09.2022-05.01.2023 tarihleri arasinda
gergeklestiriimistir.  Once dgrencinin  konu hakkindaki bilgileri gdrsel materyallerle
desteklenmigtir. Daha sonra 6grenciden metni okumasi, anlatmasi, s6zIU sorulari cevaplamasi
ve bilmedigi sdzcikleri tahmin etmesi istenmistir. Bu slrecgte 6grencinin ihtiyag duydugu
okuma stratejilerini  kullanimi  desteklenmistir. Degerlendirme asamasinda o6grencinin
uygulama asamasindaki performansi gézlenerek okuma akiciligi, okudugunu anlatma dizeyi,
s6zIU sorulara verdigi cevaplar ve s6zcuklerin anlamina ulagma dizeyi ele alinmistir.

Verilerin Analizi

Aragtirma verileri betimsel olarak analiz edilmistir. Betimsel analiz, gérisme, gézlem
ve belgelerden elde edilen verilerin, onceden belirlenen temalar altinda dogrudan alintilar
yaparak dizenlenmesi ve yorumlanmasidir (Yin, 2018). Bu slregte okunabilirlik dizeyleri
hesaplanmistir. Okunabilirlik dizeyi metnin toplam sdzcuk sayisi, toplam T-birim (cumle)
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sayisina bollinerek T-birim ortalama uzunlugu belirlenmektedir (Justice vd., 2006). Yan
cumlecik endeksi metindeki toplam cimlecik sayisi toplam T-birim sayisina bélinerek
hesaplanmistir. Sonuglarin 1.0’dan uzaklasmasi metindeki cimlelerin zorluk derecesini arttigi
goOstermektedir (Hughes vd., 1997). Sozcik farkhlik puani ise metindeki toplam sézclk
sayisinin iki katinin karekokidnin, metindeki farkli soézcuk sayisina bdlinmesiyle
hesaplanmistir (Girgin, 2006). Ayrica 06grenciyle gerceklestiriien uygulamalarin ve
goérismelerin  dokumleri yapilmig, dokimler dogrulatiimis ve 6grencinin desteklendigi
stratejilerden olusan temalar altinda gruplandiriimistir. Temalar ve igerikleri gecerlik komitesi
tarafindan onaylanmistir. Verilerin analizi sonucu (1) Sosyal Bilgiler metinlerinin 6zellikleri ve
(2) Sosyal Bilgiler metinlerinin kullanimi ana temalarina ulasiimigtir. Arastirmanin ana ve alt
temalar Sekil 1’de sunulmustur.

Sekil 1
Arastirmanin Ana ve Alt Temalari

Ana Temalar
Sosyal Bilgiler metinlerinin Sosyal Bilgiler metinlerinin
ozellikleri kullanimi
Metinlerin uzunlugu
Cumle yapilan

On bilgilerin
degerlendirilmesi

v
}
==

Stratejinin kullanimini
aciklama ve kullanimina
model olma

Alt Temalar

Stratejiyi is birligiyle

uygulama

Sozcuk cesitliligi

Metinlerin icerigi

inandiricilik (Trustworthiness)

Stratejinin kullanimina
rehberlik etme

Stratejinin bagimsiz
kullanimini saglama

Nitel arastirmalarda gegerlik ve glvenirlik sureci inandiricilik olgltleri olan inanilirlik
(credibility), onaylanabilirlik (confirmability), aktarilabilirlik (transferability) ve guvenilebilirlik
(reliability) ile saglanmaktadir (Guba ve Lincoln, 1985). Bu arastirmada inanilirligi saglamak
amaciyla veriler uzun sureli toplanmis, yari yapilandiriimis gériismelerin dokimleri katilimci
ogretmene, uygulama dokumleri gecgerlik komitesine video kayitlariyla kargilastirilarak
dogrulatiimistir. Gegerlik komitesi iki alan uzmanindan olugsmustur. Uzmanlardan biri isitme
kayipli 6grenciler igin tanilama, cihazlandirma, aile egitimi hizmetlerine yonelik 36 yillik
deneyime, digeri ise okuldncesi, ilkokul, ortaokul dizeylerindeki isitme kayipl égrencilerin
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okuryazarlk becerilerinin gelisimine yonelik 30 yilik deneyime sahiptir. Gegerlik komitesi
arastirma slrecinde 13 hafta boyunca metinlerin belirlenmesi, uyarlanmasi, uygulamalarin
degerlendiriimesi ve verilerin dogrulatiimasina katki saglamistir. Onaylanabilirlik igin veri
toplama araclari ¢esitlendirilmis, gézlem ve gorismeler dijital kayit cihazlariyla kaydedilmistir.
Aktarilabilirligi saglamak amaciyla katihmci 6grenci belirlenirken amagch 6rneklem turlerinden
Olclt érneklem yontemi kullaniimistir. Katimcilar ayrintili olarak tanitilmis ve arastirma ortami
betimlenmistir. Guvenilebilirlik icin arastirma sureci gecerlik komitesi tarafindan izlenmis,
bulgular literattrle desteklenerek sunulmustur.

Arastirmacinin ve Ogretmenin Rolii

Arastirmaci, destek egitimin uygulanmasi ve mentoérlik sireclerine ydnelik akademik
ve uygulama deneyimine sahiptir. Bu nedenle katilimci ogretmen ile gorliismelerin
gerceklestirilmesi, Sosyal Bilgiler metinlerinin uyarlanmasi, katiimci 6grenciyle metinlerin
galisiimasi, 6grencinin gelisiminin izlenerek degerlendiriimesi ve katilimci 6gretmen ile is birligi
surecini yaratmustir. Katilimer 6gretmen ise Sosyal Bilgiler kitabindan incelenecek metinlerin
belirlenmesi, metinlerin arastirmaciyla birlikte uyarlanmasi ve 06grencinin sinif igi
performansina yénelik dénutler verilmesi surecinde yer almistir.

Etik Konular

Arastirma o©ncesi etik kurul izni Anadolu Universitesinden ve Mili Egitim
Madarldganden izin alinmistir. Katilimcilara arastirma sureci agiklanarak goénadllt katilim
izinleri alinmis ve etk kurallar ¢ergevesinde katilimci isimleri gizli tutulmustur. Veri toplama
sureci gecerlik komitesi tarafindan izlenmisgtir.

Bulgular

Sosyal Bilgiler ders kitabindaki metinler (a) Sosyal Bilgiler metinlerinin 6zellikleri ve (b)
Sosyal Bilgiler metinlerinin kullanimi ana temalarindan olugsmaktadir.

Sosyal Bilgiler Metinlerinin Ozellikleri

6. sinif Sosyal Bilgiler ders kitabindaki metinler haftalik 6gretmen goérusleriyle
belirlenmigtir. Arastirma slresince kullanilan metinlerin zorluk dizeylerinin ortaya konmasi
amaciyla okunabilirlik dizeyleri hesaplanmis, ulagilan degerler ve metin bilgileri Tablo 1'de
sunulmustur.
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Tablo 1
Arastirmada Kullanilan Sosyal Bilgiler Metinleri ve Okunabilirlik Diizeyleri
Metin Sézciik T- T-birimlerin Ciimlecik Yan Farkli Sozcik
Tarih sirast Metinler sayis| birim ortalama sayls! cimlecik  sbzcik farklilik
Y sayisi uzunlugu Y indeksi sayisi puani
27.09.2022 1 Yagamdan Bir Oykil 74 7 18,5 19 2,1 59 4,85
29.09.2022 2 Tarihin Bilyiik Insani Yardim Kampanyasi 84 8 10,5 16 2 79 6,09
05.10.2022 3 Sosyal Yardimlagma ve Dayanigmayl Destekleyen 148 9 16,44 36 4 130 755
Kurum ve Kuruluglar
06.10.2022 4 Dilekge Omegi Inceleme 42 6 7 10 1,6 39 4,25
13.10.2022 5 Konargdger Yasayista Cadirlar 88 7 12,57 16 2,28 73 5,50
20.10.2022 6 Asya Hun Devleti 156 14 11,14 31 2,21 119 6,73
27.10.2022 7 I. Kok Tirk Devleti 100 8 12,5 17 2,12 78 5,51
8 1. Kok Tark Devieti 93 8 11,62 17 2,12 7 5,64
10.11.2022
9 Uygur Devleti 113 10 11,3 25 25 93 6,18
10 Hz. Muhammedin (S.A.V) Hayati ve Islamiyetin Yayiligi 395 27 14,62 79 29 263 9,35
01.12.2022 1" Emeviler Dénemi 109 10 109 24 24 96 6,50
12 Abbasiler Dénemi 107 1 9,72 23 2,09 70 4,78
13 Karahanlilar 92 8 11,5 18 2,25 75 5,53
14 Gazneliler 111 11 10,09 23 2,09 109 7,32
08.12.2022 15 Buyilk Selguklu Devleti 47 4 11,75 8 2 43 443
16 Malazgirt Savasi 111 9 12,33 25 27 94 6,31
17 Saltuklular 36 4 9 8 2 33 3,89
18 Danigsmentliler 30 3 10 5 16 28 3,61
15.12.2022 19 Mengicekliler 39 4 9,75 6 15 33 373
20 Artuklular 28 2 14 5 25 24 320
21 Gaka Beyligi 56 3 18,66 4 13 47 4,44
22 Tirkiye (Anadolu) Selguklu Devleti 112 8 14 24 3 85 5,68
22.12.2022 23 Diinya'nin Neresindeyiz? 344 27 12,74 66 24 229 8,73
24 Tirkiye'nin Cografi Konumu 292 £l 9,41 47 1,51 213 8,81
29122022 25  Ulkemizin Cografi Ozellikleri 303 26 11,65 58 2,23 225 9,14
05.01.2023 26  Ulkemizin Iklim Ozellikleri 310 26 11,92 64 2,46 214 8,59

Tablo 1’de ele alinan metinlerin okunabilirlik dizeyine yénelik bulgular agagida sunulmustur.

Metinlerin Uzunlugu. Aragtirmada T birim sayisi en az metin 2, en fazla metin ise 31 cumleden
olusmaktadir. Metinlerin T birim sayilarinin ¢gok farkh zorluk diizeylerinde oldugu belirlenmigtir.
Ornegin, altinci metinde 14 T birim bulunmaktayken yirminci metin 2 T birimden olusmaktadir.
Sosyal Bilgiler ders kitabindaki T birim sayisi fazla olan metinlerin katilimci 6grencinin okuma
motivasyonunu azalttigi gézlenmistir. Ornegin, dJrenci T birim sayisi 27 olan 23. metni
gérdigunde bir stre beklemis, okumaya baslamamistir. Metni okumasi istendiginde ise
“Hepsini mi okuyacagim?” sorusunu yoneltmistir.

Metinlerdeki Cimle Yapilari. Metinlerin ciimle yapilarinin yan cimlecik indeksleri en disugu
1,3 en yuksegi 3 olarak belirlenmigtir. Sosyal Bilgiler ders kitabindaki cimle yapilarinin, isim-
fiil, sifat-fiil ve zarf -fiil bulunan cumleler sirali, bagli ve birlesik cumlelerden olustugu
belirlenmigtir. Bu duruma arastirmanin 23. metnindeki, “Turkiye Selguklu Devleti, Malazgirt
Savasi’ndan sonra kurulan Anadolu beyliklerinden birisi iken diger beyliklerle micadele edip
topraklarini genisletmis ve Anadolu'nun hakimiyetini ele gecirmisti.” clmlesi 06rnek
gOsterilebilir.

Sézciik Cegitliligi. Arastirma surecinde kullanilan bilgi verici metinlerdeki en dusuk sézcuk
farkhlik puanin 3,20 en ylksek puanin ise 9,35 oldugu belirlenmistir. S6zclk cesitliligi arttik¢ca
metnin zorluk duzeyi de artmaktadir. Ayrica metinlerdeki bazi sdzcuklerin soyut kavramlardan
olustugu belirlenmigtir. Ornegin, dérdincli metinde dilekge yazmanin hakkimiz oldugu
“Toplumda hakkimizi ararken yasal yollar kullaniimalidir. Dilek¢ge hakki bu yasal yollardan
biridir. Anayasamizin 74. maddesine gore her vatandasin dilekge hakki vardir. Vatandaglar
dilekge ile ilgili kuruma miracaat ederek sorunlarina ¢6zim bulabilir veya taleplerini
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iletebilirler.” seklinde agiklanmaktadir. Katilimci édrencinin dilekge yazma hakkini anlamasi
icin metinde gecgen “yasal yollar, anayasamiz, vatandas, muiracaat, talep” sozciklerinin
anlamini da bilmesi gerekmektedir.

Metinlerin Igerigi. Sosyal Bilgiler konularindaki kavramlar yasamdan 6rneklerle birlestirilen
metinler katilimci 6grencinin okudugunu anlama surecini kolaylastirmistir. Arastirma sirecinde
bu 6zellikteki ilk 9 metin dizenlemeye ihtiyac duyulmadan kullanilabilmistir. Ancak Sosyal
Bilgiler ders kitabindaki bilgi verici metinlerin birgogu ilkeleri, genellemeleri ve nedensel iligkileri
icermektedir. Metinlerde kisa ve basit cimle yapilari kullanilsa da 6grencinin metinlerdeki
kavramlara yonelik deneyiminin sinirh olmasi nedeniyle bilgi verici metinleri anlamakta
zorlandigi gézlenmistir. Ornegin, on birinci metin 109 sdzciikten ve kisa ciimlelerden
olusmaktadir. Ancak metindeki “Emeviler, kendilerini Ustin gérip asiri Arap milliyetgisi bir
politika izliyorlardi. Arap olmayan Mduslimanlari Mevali (azath kole) olarak gortyorlardi.
Onlarin bu anlayislari Tarklerin Muasliman olmasini geciktirmis ve devletin yikilmasini
hizlandirmigtir.” paragrafini okuyan katihmci égrencinin milliyetcilik, kolelik gibi kavramlari
anlayamamasi nedeniyle Emevi Devletinin bakis acisi ile yikilmasi arasindaki iligkiyi
belirleyebilmek i¢in yardima ihtiya¢g duymustur.

Sosyal Bilgiler Metinlerinin Kullanimi

Bu arastirmada metinler incelenirken Duke ve Pearson’in (2009) Okudugunu Anlama
Ogretimi Modelinin stratejinin kullanimini aciklama ve stratejinin kullanimina model olma
basamaklari 6grenciye agiklama yaparken gdstererek somutlastirmak igin es zamanli
uygulanmistir. isitme kayipli 6grencinin konu hakkindaki bilgi eksiginin okudugunu anlamasini
olumsuz etkilediginin belirlenmesi nedeniyle modelin baslangicina 6n bilgileri degerlendirme
asamasi eklenmistir (Sekil 2).

Sekil 2
Duke ve Pearson’in (2009) Okudugunu Anlama Ogretimi Modelinin igitme Kayipli Ogrenciyle Kullanimi

4. Stratejinin
kullanimina rehberik
etme

1,0 bigle 2, Stratejinin kullanimini

3. Stratejiyi s birligiyle
uygulama

9. Stratejinin bagimsiz

aclklama ve kullanimina (ulanmi segama

dederlendime g

On Bilgileri Degerlendirme

Katihmci  6grencinin  okuma performansi degerlendirmesi ve Sosyal Bilgiler
o6gretmeninin goérisleri dogrultusunda metindeki gérselden ipucu alabildigi, bashgr konu ile
iliskilendirebildigi ancak bilmedigi sézcuklerin anlamina ulagma ve metni 6zetleme stratejilerini
kullanmak icin destege ihtiyag duydugu belirlenmigtir.

Her oturumun basinda 6grencinin konu hakkinda bildiklerini belilemek amaciyla metni
incelemeden 6nce hatirladiklarini anlatmasi istenmistir. Katilimer 6grencinin anlatimlarindan
kavramlari yanlis anladi§i veya bilgilerinde eksiklikler oldugu belirlenmistir. Ornegin, ilk
metinde dnceden islenmis konu tekrar edilirken ddrencinin 6nyargi sézcugunu “Bir kutunun ici
bos zannediyorsun sonra dolu c¢ikiyor,” seklinde yanlis acikladigi gézlenmistir. Bir diger
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ornekte 3. hafta “hayir kurumu” sézciginin anlamini tahmin edememis “Hi¢ bilmiyorum,”
seklinde ifade etmistir. Benzer olarak 11. metinde “seferler diizenlendi” s6zcigunin anlamini
“Topraklari ele gecirmis.” diye anlatmaya calismis, 24. metinde ise “zafere ulagsmak”
s6zclugunin anlamini “Savasmak.” olarak aciklamistir. 3 ve 9. hafta 6gretmenle yapilan
gorusmelerde 6grencinin sinif icinde ilk kez karsilastigi sozclkleri anlamakta zorlandigini ifade
etmigtir.

Ozetlemeye yonelik ise kagdit toplayan cocukla ilgili 1. metni anlatmasi istendiginde bir
cumleyle “Cocugun annesi 6lmus,” diyerek metindeki ana olaylarin disinda bir detayi
anlatmistir. 9. metinde ise 6grencinin “Uygur Devletinin yikilmasinda Mani Dininin canlilari
oldirmeyi yasaklamasi nedeniyle Uygurlarin savasmayl birakmasi.” ifadesini 6nemli
olaylardan biri olarak ele almadigi gérilmuasttr. Katilimci 6grenci arastirma siresince dort-bes
sdzclkten uzun metinlerde 6zetleme stratejisinin bagimsiz kullanamamis yonlendirmeye
ihtiyag  duymustur. Ornegin 16. metinde énemli olaylarin bir kismini belirleyebilmis,
belirleyemedidi olaylar icin “Malazgirt Savasi hangi devletler arasinda yapilmis?” sorusuyla
yonlendiriimesi gerekmigtir. Ogretmen 4. haftaki goérismede 6grencinin  metinleri
dzetleyemedigini belirtmistir. Bu ihtiyaglardan yola g¢ikilarak Okudugunu Anlama Ogretimi
Modeli’'ne gére metin bazinda uygulanan stratejiler Sekil 3'te sunulmustur.

Sekil 3
Duke ve Pearson Okudugunu Anlama Ogretimi Modeline Gére Metin Bazinda Kullanilan Stratejiler

Okudugunu Anlama Ogretim Modeli Basamaklarinin iitme Kayiphi Ogrenciye Uyarlanmasi

4, Stratejiyi bagimsiz kullanmay sadlama

o 0 o o0 0 0 0
O 0 0 0 0 0 0 0 0 0

3. Stratejinin kullanimina rehberlik etme

o 0 0 0 0 0 0 0
o 0 0 0 0 0

2. Stratejyi is birligiyle uygulama

1. Stratejinin kullanimini agiklama ve kullanimina
model olma

0
o 0 0 0 0 0
5 6 7 8 9 10 11 12 13 14 156 16 17 18 19 20 21 2 28 24 26 26

- l® | ®
oo e
w|® | e
>~ | @

Metinler

0 Ozeleme @ Sozclgin anlamina ulagma

Sekil 3’te goruldugu uzere okudugunu anlama 6gretimi modeli basamaklari (a) 6zetleme ve
(b) sbzcugin anlamina ulasma stratejilerini  desteklemek amaciyla kullaniimigtir.
Uygulamalarin basinda 6grencinin O6zetleme ve s6zcigun anlamina ulagsmada stratejileri
aciklama ve model olmaya daha c¢ok ihtiyag duydugu son haftalarda ise her iki stratejiyi
kullanmakta destege daha az ihtiya¢ duydugu gozlenmistir.

Stratejinin Kullanimini Agiklama ve Kullanimina Model Olma

(a) Ozetleme. Katilimci 6grenciye arastirmanin 1-5 arasi metinlerde 6zetleme
stratejisinin kullanimi agiklanmis ve stratejinin kullanimina model olunmustur. ilk metinde
Ogrenciye 6zetleme stratejisinin metindeki dnemli olaylari belirlemek ve sirasiyla anlatmak
oldugu agiklanmistir. Ornegin, 1. metinde 6grenciye metni 6zetlerken 6nemli olaylari anlatmasi
gerektigi, o6nemli olaylarin metnin giris, gelisme ve sonu¢ bdlumlerinde bulundugu
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aciklanmistir. Arastirmanin daha sonraki doért metinde arastirmaci 6grenciye o6zetleme
stratejisinde yapacaklarini agiklamis ve olaylarl sirayla anlatarak model olmustur. Uzun
metinlerdeki ©6nemli olaylari belirlerken metni paragraflar halinde inceleyebilecegini
aciklamistir. Ornegin arastirmanin 5. metninde ddrenci metni okuduktan sonra dzetlemekte
sorun yasadiginda arastirmaci “Konargdger yasayis iginde bulunan Orta Asya Turkleri/cadirlar
eski caglardan beri Turklerin barinadi olmustur/ Turkler bu cadirlari hayvanlarin cektigi
arabalar ile tasimislardir/ kolayca go¢ etmislerdir” dnemli olaylarinin altini gizmistir. Tarih
haritasindan go¢ yollari incelenmigtir. Orta Asya Turkleri konargdger yasamiglar. Orta Asya
Tuarkleri ¢adirlarda barinmiglar. Cadirlarini at arabalariyla tasiyarak goc¢ etmisler’ seklinde
olaylari sirayla ve kendi cumleleriyle anlatmistir. Konargbéger yasamin baslangici zaman
seridine iglenmistir. 5. hafta 6gretmen 6grencinin metinle ilgili birkag iligkisiz s6zcuk sdyledigini
ifade etmistir.

(b) Sézcigiin anlamina ulasma. Arastirmanin 1-10 arasi metinlerinde 6grencinin
sdzcligun anlamina ulasma stratejisini kullanabilmesi i¢in aciklama yapiimis ve model
olunmustur. ilk metinde sdzctigiin gectigi ciimleyi okuyarak anlamini tahmin edilebilecegi, bu
sekilde tahmin edemediginde bir énceki ve sonraki climlelerden veya paragraftan ipucu
alabilecegi aciklanmistir. Ornegin arastirmanin 1. metninde 6grencinin ényargi sézctiguniin
anlamini 6nce tahmin edemedigi daha sonra s6zcigun gectigi cimleden bir dnceki ve sonraki
cumleleri okumasi istendiginde “Cocuk fakir, giysileri kirli oldugu icin hirsizlik yapabilir diye
onyargili davraniyorlar,” sézleriyle aciklayabildigi gértlmustir. Benzer sekilde 3. metninde
gecen “hayir kurumu” kavraminin anlamina ulagmak igin 6grenciye bir 6nceki cumlede gecen
“muhtacg insanlar” s6zcugu ile bir sonraki cimledeki “Darllacezede barinan sakinlerin tim
giyinme, barinma, gida, saglik ve bakim ihtiyaglari kurum tarafindan kargilanmaktadir,”
cumlesinden ipucu alabilecegi acgiklanmis ve Sosyal Bilgiler ders kitabindaki goérseller
gosterilmistir. 1-10 arasi metinlerde arastirmaci 6grenciye bilmedigi s6zcuklerin anlamina
ulasmasi igin model olmustur. Ornegin dJrenci arastirmanin 7. metninde gegen “Egemenligi
altina girmigstir’ s6zcigunun anlamini agiklayamamigstir. Arastirmaci “Dogu Kok Turk Devleti
630 yilinda, Bati Kok Turk Devleti ise 659 yilinda Cin egemenlidi altina girmistir” cimlesini sesli
okumus ve “Bu sdzcuk Dogu Kok Turk ve Bati Kok Turk Devleti ve Cin ile ilgili.” tahmininde
bulunmustur. Arastirmaci cumlenin 6ncesindeki Mukan Kagan’in 6liminden sonra taht
kavgalar ile devlet zayiflamigtir. Devlet 582 yilinda Dodu Kok Turkler ve Bati Kok Turkler
olarak ikiye ayriimistir.” cimlesini okumus sézcuk ile ilgili tahminlerini sesli olarak “Mukan
Kagan 6lmus, kavgalar baslamig, devlet zayiflamig, Turk devleti ikiye ayriimis. Cin, Kok
Tarklerin topraklarini almig olabilir.” seklinde agiklamistir. Cinlilerin savaglari kazanmak igin
yaptigi Cin Seddi ile ilgili belgesel izlenmigtir. 10. hafta 6gretmen 6grencinin metinde gecgen
bazi sézclklerin anlamini gérsel ipuglariyla tahmin etmeye basladidini ifade etmistir.

Stratejiyi ig Birligiyle Uygulama

(@) Ozetleme. Arastirmanin 6-13 arasi metinlerinde 6nemli olaylar is birligiyle
belirlenmigtir. Bu asamada arastirmaci ogdrenciyi stratejiyi kullanmasi i¢in yénlendirilmis,
gerektiginde 6nemli bilgiyi belirleme sirecinde yardimei olmustur. Ogrencinin dzetlemede
eksik biraktigi veya detaylari belirledigi durumlarda olaylar arastirmaci tarafindan
tamamlanmistir. Ornegin 6grenci aragtirmanin 9. metninde dnemli olaylari “Karabalgasun’un
Uygur Devletinin bagkenti olmasi, Uygurlar zamaninda Turklerin birlesmesi, Kirgizlarin
Uygurlari yikmasi” olarak belirlemigtir. Arastirmaci Mani Dininin canhlari  éldirmeyi
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yasaklamasi nedeniyle Uygurlarin savasmayi birakmasinin da Uygur Devletinin yikilmasinda
o6nemli olaylardan biri oldugunu eklemistir.

(b) Sézcigin anlamina ulasma. Arastirmanin 11-16 arasi metinlerinde 6grenci
bilmedigi s6zclklerin anlamina arastirmaciyla is birligi yaparak ulasmistir. Bu nedenle égrenci
her oturumda sb6zcigun anlamini cimleyi okuyarak tahmin etmesi i¢in yonlendirilmistir.
Ornegin arastirmanin 11. metninde 6grenci “seferler diizenlendi” sézciginin anlamini
“topraklari ele gecirmis” olarak aciklayinca égrencinin cimleyi tekrar okumasi istenmis ancak
dgrenci tahminini degistirememistir. Ogrenciden sdzcugin gegctigi climleden énceki “Atlas
Okyanusu’ndan Turkistan’a kadar fethedildi” cimlesini okumasi istenmistir. Cimlede gegen
bolge tarih atlasindan gOsterilerek “Buralarn fethetmigler yani ele gecirmigler,” aciklamasi
yapilmistir. Ogrenciden sozcigiun gectigi cimleden sonraki “Bizans Imparatorlugu’nun
bagkenti Istanbul'u kusattilar ama alamadilar’ cimlesini okumasi istenmistir.  Ogrenci
cuimlenin anlamini istanbul’'u alamadilar,” diyerek agiklamistir. Ogrencinin bu iki ciimleden yola
cikarak ciimlenin anlamini tahmin etmesi istenmistir. Ogrenci iki cimleyi gdzden gegirerek
s6zcugin anlamini “savagmiglar” olarak tahmin edebildigi gézlenmigtir. Ogrenci her s6zcigu
ve anlamini Sosyal Bilgiler fihristine kaydetmesi ve okumasi igin yonlendirilmistir. Ogrencinin
onceki ve sonraki cumlelerden ipucu alamadigi durumlarda aciklamalarla yonlendirilmistir.
Ornegin, 6grenci arastirmanin 12. metninde “medrese” s6zciginin gectigi “Abbasiler
Doénemi’'nde egitim, bilim, kiltir ve sanata dnem verilmistir. Cesitli sehirlerde medreseler,
kitiphaneler ve mimari eserler yapiimistir,” cimlesinden ipucu alamamistir. Arastirmaci birinci
cumledeki egitim, bilim, kiltir ve sanat s6zcikleri ile medrese, kitiphane ve mimari eserler
sozculklerinin altini gizerek dgrencinin egitim-medrese sdzcuiklerini eslestirmesini saglamistir.
Medrese ve kuttphane sdzcukleri gorselleriyle eslestirilmistir.

Stratejinin Kullanimina Rehberlik Etme

(a) Ozetleme. Arastirmanin 14-16 ile 22-26 arasi metinlerinde 6grenciye stratejinin
kullanimina rehberlik edilmistir. Bu agsamada arastirmaci 6zetleme stratejisini kademeli olarak
ogrenciye birakmistir.  Ogrenci metindeki 6nemli olaylar belirlerken yardima ihtiyag
duydugunda sorularla yénlendirmistir. Ornegin, arastirmanin 16. metninde 6grenci Malazgirt
Savasi’nda kullanilan savas taktigini anlatabilmis ancak savasin hangi devletle yapildigini
anlatamamistir. “Malazgirt Savasi hangi devletler arasinda yapilmis?” sorusu ile égrenci
cevaba yonlendirildiginde metni gbzden gecirmis ve Romen Diyojen cevabini vermistir.
Ogrenciye metinden ve tarih atlasindan Bizans imparatorlugu gdsterilmistir. Ogrencinin
arastirmanin son bes metni olan 22-26 arasi metinlerde yine rehberlige ihtiya¢ duydugu
g6zlenmistir. Ornegin 6grenci aragtirmanin 24. metninde TUrkiye'nin géreceli konumuna gére
istanbul ve Canakkale Bogazlarinin oldugunu, doguya dogru yiikseltinin arttigini, farkl
iklimlerin goruldugunu, cesitli bitkilerin yetistigini anlatabilmistir. Ancak goreceli konumu
nedeniyle tarihte bircok devletin kuruldugunu, cesitli yer alti zenginliklerinin bulundugunu,
komsu Ulkelerle ticaretin gelistigini anlatamamistir. Ogrencinin énemli bilgileri anlatabilmesi
icin “Turklerden 6nce Anadolu’da hangi devletler kurulmustu? Turkiye’de hangi madenler
cikariyor? Ulkemizdeki meyve-sebze ve madenleri hangi (lkelere satiyoruz?” sorulari
sorulmustur. Ogrencinin tarih atlasi, maden haritasi ve komsu (lkelerle ticaret igerikli
gorsellerden de yararlanarak sorulari cevaplamasi saglanmistir. Ogretmen de 20. haftada
6grencinin metni birkag cimleyle 6zetlemeye ¢alistigini belirtmigtir.
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(b) Sézcigin anlamina ulasma. Arastirmanin 17-26 arasi metinlerinde 6grenci
bilmedigi sézciiklerin anlamina ulasmak icin rehberlige ihtiyag duymustur. Ogrenci sézciugiin
gectigi cimleden ve onceki ile sonraki cumlelerden ipucu alamadiginda sorularla s6zcugun
anlamina ulasmasi saglanmistir. Ornegin 6grenci 24. metindeki “Turkler Miryokefalon
Savasi’'nda (1176) zafere ulasmistir.” cumlesindeki “zafere ulagsmak” sézcuguni yanlis
acikladiginda onceki cimlede yer alan “Bizans, Turkleri Anadolu’dan atmak icin yeniden
harekete gecti. Bizans’in blyuk ordusu Tirk ordusu ile Miryokefalon’da mucadele etti.”
ifadesinden ve sonraki cimlede yazan “Turklerin Bizans’a karg! zaferinden sonra Bizans’in
Anadolu’yu alma Umidi sona erdi. Avrupalilar Anadolu’ya Tirkiye demeye basladi.” ifadesinden
ipucu almasi istemis ancak ogrenci “Bilmiyorum.” diyerek sdzcugun anlamini tahmin
edememistir. Bunun Uzerine arastirmaci “Tark ordusu hangi devletle savasti? Bu savasin adi
nedir? Savasi kim kazandi?” sorularini sorarak o6grencinin Turk ordusunun Bizans
imparatorlugu ile Miryokefalon Savagl yaptigini ve kazandigini agiklamasini saglamistir.
Ogrencinin ctimleyi tekrar okumasi istendiginde sdzcigin anlaminin “savasi kazanmak”
oldugunu acgiklamigtir. Tarih haritasindan Miryokefalon sehri gosterilmistir.

Stratejinin Bagimsiz Kullanimini Saglama

(a) Ozetleme. Arastirmanin 17-21 arasindaki metinlerinde 6grencinin 6zetleme
stratejisini bagimsiz kullandigi goértlmektedir. Bunun nedeni bu metinlerin 2 ila 4 ciimleden
olusmasidir. Ogrenci bu metinleri yardimsiz okuyup olaylarin timini anlatabildigi icin Sekil
4’te bu metinlere 6zetleme stratejisinin bagimsiz kullanimini saglama sitununda yer verilmistir.

(b) Sézciigiin anlamina ulasma. Ogrencinin arastirma siresince bilmedigi sézctigin
anlamina ulasma stratejisini bagimsiz olarak kullanamadigi belirlenmistir.

Bu bulgular Sosyal Bilgiler ders kitabindaki metinler uyarlanmasina ve okudugunu
anlama stratejilerinin 6gretimi basamaklandiriimasina ragmen katilimci 6grencinin okudugu
Sosyal Bilgiler metinlerini 6zetlemede ve bilmedigi s6zclklerin anlamina ulagsmada destege
ihtiyac duydugunu gostermektedir.

Tartisma, Sonug ve Oneriler

Ulkemizde kaynastirma ortamina yerlestirilen 6zel gereksinimli 6grenci sayisinda her gegen
yil artig yaganmaktadir (Milli Egitim istatistikleri, 2023). Gunimiizde igitme kayipli dgrenciler
erken odyolojik ve egitsel midahalelerle iletisim becerilerinde isiten yasitlarina benzer gelisim
gostererek (Percy-Smith vd., 2015; Turan, 2020) kaynastirma ortamlarinda egitimlerine devam
edebilmektedir. Bu arastirmanin isitme kayiph katilimcisi da sozlu iletisim kurabilen ve
kaynastirma ortaminda 6. sinifa devam eden bir 6grencidir. Katilimci 6grencinin sozIG dil
becerisi isiten yasitlarina yakin olmasina ragmen akademik becerilerde daha dusuk
performans gosterdigi ve destek egditime ihtiya¢ duydugu belirlenmistir. Zira isitme kaybinin dil
becerilerine etkisinden dolayi soyut kavramlarin dgrenilmesini, olaylar iliskilendirmeyi ve
mantik yaratmeyi sinirlandirabildigi (Bolognini vd., 2012; Shepherd ve Acosta-Tello, 2015), bu
durumun okuma stratejilerinin kullanimini olumsuz yonde etkiledigi (Sullivan ve Oakhill, 2015)
ve erken koklear implant olan isitme kayipl 6grencilerin 6zellikle okuma becerilerinde destek
egitim hizmetlerine ihtiya¢c duyduklari vurgulanmaktadir (Karasu, 2011; Topaktas vd., 2022).
Bununla birlikte arastirmalar, ddrencinin bireysel ihtiyaclari dogrultusunda sistematik bir
sekilde destek egditim hizmeti sunuldugunda, isitme kayipli 6grencilerin s6zcik dagdarciginin
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zenginlestigini, metin yapilarini anlama, ¢ikarimda bulunma, sorulari cevaplama stratejilerini
kullanabildiklerini ortaya koymaktadir (Akay, 2015; Karasu 2020; Tozak, 2024; Tozak, Karasu
ve Girgin, 2018).

Okudugunu anlamada okuma stratejileri 6nemli yer tutmakta, basarili okuyucularin
okuma stratejilerinde yetkin oldugu, zayif okuyucularin ise strateji 6gretimine ihtiyag duyduklari
belirtiimektedir (Karasu, 2011; Schirmer, 2000). Tozak (2024) arastirmasinda, erken koklear
implant olan bir 6grencinin yonlendiriimis okuma ve rehberli okuma sirecinde okuma
stratejilerini kullanmakta zorlandigini belirlemistir. Benzer sekilde bu arastirmadaki katilimci
o6grencinin Sosyal Bilgiler 6gretmeniyle yapilan goérismeler ve 6n degerlendirmelerde Sosyal
Bilgiler metinlerini Ozetleme ve sozcuklerin anlamina ulasma stratejilerini kullanmakta
zorlandigi belirlenmistir. Ozetleme stratejisi metindeki énemli bilgileri ve ana dusinceyi
detaylardan ayirt etmeyi gerektirmektedir (Morrow, 2012). Bu arastirmadaki 6grencinin destek
editim surecinin sonunda oOnemli bilgileri ayirt etmeye yonelik farkindalik kazandigi
belirlenmistir. S6zcligin anlamina ulasma stratejisi ise sdzcik dagarcigi, harf-ses iliskisi,
s6zdizimi, anlam ve kullanim bilgilerini igeren dilin ipucu sistemlerinin kullaniimasini
gerektirmektedir (Karasu, 2011; Schirmer, 2000). Bu stratejinin dile iligkin cesitli becerileri
barindirmasi nedeniyle katilimci 6grencinin arastirma suresince s6zctigun anlamina ulasma
stratejisini kullanmada ydnlendirmeye ihtiya¢ duydugu goézlenmistir. Bu arastirma slrecinde
katilimci 6grencinin okuma stratejilerini kullanabilmesi amaciyla Duke ve Pearson (2009)
Okudugunu Anlama Ogretimi Modeli kullaniimistir. Bu model zayif okuyucularin bilgi verici
metinlerde okuma stratejilerini kullanmalari icin stratejiyi dogrudan agiklama, model olma,
yonlendirme ve rehberlik etme ile bagimsiz kullanma asamalariyla destegin giderek azaltildigi
bes basamaktan olusmaktadir (Duke ve Pearson, 2009). Tozak (2024), arastirmasindaki
isitme kayipli 6grencinin dyku metinlerini okuyup anlamada dogrudan strateji 6gretimine ihtiyac
duydugunu, model olma ve yodnlendirmeden fayda sagladigini belirtmis, benzer sekilde bu
arastirmadaki isitme kayipli 6grencinin de Duke ve Pearson (2009) okudugunu anlama
ogretimi modeliyle bilgi verici metinlerde ayni stratejilerden fayda sagladigi goérulmustur.

Bu arastirmada 6zetleme stratejisi igin agirlikh olarak stratejiyi is birligiyle uygulama
(%31) ile stratejinin kullanimina rehberlik etme basamaklari (%31) uygulanmistir. Bu stratejiler
uygulamanin %62’sini olusturmustur. Alanyazinda metindeki dnemli olaylari belirlemekte
zorlanan 6grencilere anlatamadigi yerleri metinden gbstermenin veya s6zli sorularla rehberlik
etmenin 6grencinin stratejiyi bagimsiz kullanmasini kolaylastirdidi belirtimektedir (Morgan vd.,
2022). Sozcugun anlamina ulasma stratejisinde ise stratejinin kullanimini aciklama ve
kullanimina model olma (%38) ile rehberlik etme (%38) basamaklarinda kullaniimigtir. Bu
stratejiler uygulamanin %76’sini olusturmustur. Ogrencinin T birim sayilari 2-4 olan bes
metinde Ozetleme stratejisini bagimsiz kullandigi ancak arastirmanin son bes metninde
stratejiye rehberlik edilmesine ihtiya¢c duydugu goriimugtir. Bu bulgulardan yola c¢ikilarak
ogrencinin Ozetleme stratejisini bagimsiz olarak kullanamadigr soylenebilir. Metindeki
sdzclugun anlamina ulasmak igin paragraftan ipucu alinabilecedi belirtimektedir (Reeves,
2022). Katilimci 6grenci paragraftan ipucu almasi igin yonlendiriimesine ragmen sézcugun
anlamina ulagsma stratejisini ise bagimsiz olarak kullanamamistir. Bunun nedeni Sosyal Bilgiler
bilgi verici metinlerinde 6drencilerin deneyimleri diginda kavramlar olmasiyla agiklanabilir (Hall,
2004).

Okudugunu anlama slrecinde, okuma stratejilerinin  kullaniminda metinden
kaynaklanan sorunlar, metin temelli 6gretim yontemi, metin tiri ve metinlerin okunabilirlik
dizeyleri seklinde siralanabilir. Ozellikle ortaokul kademesinde igerik alani 6gretiminde agirlikli
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olarak metin temelli 6gretim yontemi kullanildigi belirtiimektedir (McGeown vd., 2015).
Arastirmanin katilmcisi ortaokul 6gretmeniyle yapilan gérismede de Sosyal Bilgiler dersinde
metin temelli 6gretim yontemi kullanildigi belirlenmigtir. Metin temelli 6gretim yontemi bilgiye
okuryazarlk becerilerini kullanarak ulasmayi gerektirmektedir (Schmitt, vd., 2022). Ayrica
Sosyal Bilgiler dersinin multidisipliner yapisi bilginin ¢esitlenmesine neden olmaktadir
(Johnson ve Lamarr, 2020). Bu arastirma stiresince Sosyal Bilgiler ders kitabindaki bireysel
ve toplumsal sorumluluklar, tarih ve cografya icerikli bilgiler tGzerine metinler uyarlanarak
incelenmesine ragmen katilimci 6grencinin bilgiye ulagmakta zorlandigi gozlenmistir. Bu
bulgu, zayif okurlarin Sosyal Bilgiler dersinde metin temelli 6gretim yéntemiyle bilgiye
ulasmakta zorlandiklarini ifade eden diger arastirma sonuclariyla paralellik gdstermektedir
(Hall, 2004; McGeown vd., 2015; Wanzek ve Vaugh, 2016).

Bu surecte kullanilan metin tirl de isitme kayipl 6grencilerin okuduklarini anlamakta
zorlanmalarina yol acabilecek nedenler arasindadir. igerik alani égretiminde bilgi verici
metinler kullaniimaktadir (McGeown vd., 2015; Schmitt vd., 2022). Bu arastirmadaki 6. sinif
Sosyal Bilgiler ders kitabi da bilgi verici metinlerden olusmaktadir. Alanyazinda isiten (Leslie
ve Caldwell, 2006; Williams vd., 2005) ve isitme kayipli 6grencilerin bilgi verici metinleri okuyup
anlamakta zorlandiklarini gésteren arastirma sonuglari bulunmaktadir (Girgin, 2006; Tozak
2024). Bu bulgulara benzer olarak arastirma sonunda 03.01.2023 tarihinde yapilan gériismede
Sosyal Bilgiler 6gretmeni sinifindaki tipik gelisen 6grencilerin de 2. Unitedeki tarih igerikli
metinlerdeki kavramlari anlamakta zorlandiklarini belirtmistir. Hall (2004), bu sorunun bilgi
verici metinlerin tanimlama, neden-sonug iliskileri, karsilastirma, problem durumlar ve
ogrencilerin deneyimleri disinda kavramlar icermesinden kaynaklandigini belitmektedir.
Cesitli arastirmalarda, gergcek hayatta karsilagilabilecek durumlari igeren metinler
kullanildiginda égrencilerin bilgiye daha kolay ulasabildikleri vurgulanmaktadir (Swanson vd.,
2019; Tozak, 2024). Bu arastirmada, gunluk hayattaki olaylari iceren metinlerin 6grencinin
okudugunu anlamasini kolaylastirdigi goézlenmistir. icerik alani 6égretiminde kullanilan
metinlerde 6zellikle zayif okuyucularin okuma diizeylerine uygun diizenlemeler yapilmasinin
bilgiye ulasmay! kolaylastirdigi da vurgulanmaktadir (Hall, 2004). Bu arastirmada da 17 metin,
konu b0tinligu bozulmayacak sekilde 6grencinin dil ve bilgi dizeyi g6z 6nlinde
bulundurularak uyarlanmistir.

Metinlerin  okunabilirlik duzeylerinin  ylksek olmasi da okudugunu anlamayi
sinirlandiran dnemli nedenler arasinda gosterilebilir. Arastirmalarda bilgi verici metinlerin
okunabilirlik duzeylerinin sinif dizeyinin Ustinde olmasinin okudugunu anlamayi olumsuz
yonde etkiledigi ortaya konmustur (Berkeley vd., 2016; Hall, 2004). Okunabilirlik dtzeyi
hesaplamalarinda yan climlecik endeksinin 1.0’dan uzaklagsmasi metindeki ciimlelerin zorluk
derecesini arttigini géstermektedir (Hughes vd., 1997). Arastirmada kullanilan 6. sinif Sosyal
Bilgiler ders kitabindaki metinlerin okunabilirlik dizeylerinin 1,3 ile 4 arasinda olmasi metinlerin
zorluk duzeylerinin yuksek oldugunu gdstermektedir. Bu durumun katilimci 6grencinin Sosyal
Bilgiler ders kitabindaki metinleri sinif icinde bagimsiz olarak okuyup anlamasini zorlastirdigini
ve bilgiye ulagsmak icin metinlerde surekli uyarlamaya ve desteklenmeye ihtiyag duyacagini
dusundurmektedir. S6zu edilen sorunlarin ¢6zUmu i¢in destek egitimin ekip calismasina dayall
olmasi, destek egitim ile siniftaki uygulamalarin paralel yiritilmesi ve Ogretimsel
uyarlamalarin gerceklestiriimesi gerekmektedir (Kol, 2016). Bu arastirmanin her oturumunda
Sosyal Bilgiler 6gretmeniyle goérusulerek incelenecek metinler belirlenmis, metinlerde
uyarlamalar gergeklestirilerek Duke ve Pearson (2009) Okudugunu Anlama Ogretimi Modeli
basamaklarina gére uygulanmigtir.
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Sonug¢ olarak Sosyal Bilgiler ders kitabinda bu arastirma kapsaminda kullanilan
metinlerin okunabilirlik dizeylerinin ylksek oldugu belirlenmistir. Dolayisiyla kaynastirma
ortamindaki isitme kayipli 6grenciye destek egitim hizmeti sunulurken metinler zorluk duzeyleri
ve uzunluklarina gére dogrudan ve uyarlamalar yapilarak kullaniimistir. Metinler katilimci
6grencinin zorlandigi okuma stratejilerinden 6zetleme ve bilmedigi sdzcuklerin anlamina
ulasma stratejilerine odaklaniimistir. Katilimci égrencide ele alinan stratejilerde gelismeler
gorulmekle birlikte Sosyal Bilgiler iceriginin disiplinler arasi yapisi nedeniyle dzellikle bilmedigi
sdzcuklerin anlamina ulagsma stratejisini ancak rehberlik edilerek kullanabildigi belirlenmistir.
Arastirma bulgularindan yola cikilarak katilimci 6grencinin Sosyal Bilgiler konularini iceren
bilgi verici metinleri okudugunu anlama surecinde destek egitim slrecinde strateji 6gretimine
ihtiyacinin devam ettigi sdylenebilir.

Bu arastirma Eskisehir'deki bir devlet okulunun 6zellikleri, isitme kayipl bir 6grenci ve
Sosyal Bilgiler 6gretmeninin katilimiyla sinirlidir. 2022-2023 6gretim yilinin Sosyal Bilgiler gtz
doénemi konularini icermektedir. Nitel bir durum c¢alismasi olmasi nedeniyle sonuglar
genellenemez. Ancak icerik alani égretiminin metin temelli 6gretim yéntemi ile desteklenme
sirecini ortaya koyabilir. ileride yapilacak arastirmalar igin ©zel egitim rehabilitasyon
merkezlerindeki okuma yazma calismalarinin desteklenmesine odaklanilabilir. Daha fazla
katihmci 6grenci ve 6gretmen ile arastirma desenlenebilir. Sosyal Bilgiler dersinin farkli
iceriklerine yonelik okuma yazma calismalari énerilebilir. ileriki uygulamalara yénelik icerik
alani ogretiminde destek egitim yayginlastirilabilir, destek egitim hizmetinin 6zel egitim
ogretmenleri  tarafindan sunulmasi saglanabilir, bu hizmette metin uyarlamalarina
odaklanilabilir. Sosyal Bilgiler ders kitaplarindaki bilgi verici metinlerin gézden gecirilmesi
Onerilebilir.

Arastirmacilarin Katki Orani Beyani

Arastirma deseninin belirlenmesi, verilerin toplanmasi, analizi, yorumlanmasi, literatir
taramasi ve makalenin yazilma sureci yazara aittir.

Catisma Beyani

Arastirma deseninin belirlenmesi, verilerin toplanmasi, analizi, yorumlanmasi, literattr
taramasi ve makalenin yazilma surecinde herhangi bir ¢ikar ¢atismasi olmadigini beyan
ederim.
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Extended Abstract

Introduction

In formal education settings, students are predominantly expected to access
information through text-based instruction (McGeown et al., 2015). This expectation also
includes students with hearing loss who are placed in mainstreaming environments because
they have similar communication skills to their hearing peers with early audiological and
educational interventions (Turan, 2020). However, hearing loss can limit the development of
vocabulary, learning abstract concepts, associating events and reasoning (Shepherd &
Acosta-Tello, 2015). Therefore, when there are problems in the adaptations in the education
program and the provision of supportive education services, students with hearing loss -like all
poor readers- have difficulty in using strategies such as reading comprehension, narration,
relating events, and predicting the meaning of words (Karasu, 2020; Tozak, 2024). It is stated
that the texts in the textbooks used for content area instruction are above the grade level of
hearing students, which may limit poor readers' acquisition of content area knowledge
(Schmitt, Witmer & Rowe, 2022). It is possible to say that students with hearing loss will be
similarly affected by this situation. Therefore, revealing the readability levels of the texts used
in content area teaching can provide a different perspective to researchers who prepare
textbooks. It can provide awareness for the organization of texts. It can guide practitioners to
use informative texts for students with hearing loss participating in the text-based teaching
process in the inclusive environment. It can set an example for the use of reading
comprehension teaching steps for poor readers who have limitations in the development of
reading skills. The aim of this study is to examine the text features in the Social Studies
textbook and the use of these texts with a student with hearing loss in the supportive education
service process. The questions (a) what are the characteristics of the texts in the Social Studies
textbook and (b) how were the texts used in the supportive education process of the student
with hearing loss?

Method

This research is a case study design (Yin, 2018). This research was conducted in a
school in Eskisehir between 27.09.2022 and 05.01.2023. Research data were obtained
through observations, interviews, documents, process-products, 6th grade social studies
textbook, supporting materials, Duke and Pearson (2009) Reading Comprehension Teaching
Model. As a result of the analysis, the themes of characteristics of social studies texts and use
of social studies texts were reached. In order to ensure trustworthiness in qualitative research,
data were collected over a long period of time and the transcripts of the interviews were
verified. Data collection tools were diversified. The participating student was selected using
the criterion sampling method. The research process was monitored by the validity committee.
Permissions were obtained before the research (Guba & Lincoln, 1985).

Findings

Characteristics of Social Studies Texts. In the study, the text with the lowest number of
T units consisted of 2 sentences and the text with the highest number of T units consisted of
31 sentences. It was determined that the number of T units of the texts were at very different
difficulty levels. The clause indices of the sentence structures of the texts were determined as
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1.3 at the lowest and 3 at the highest. It was determined that the lowest lexical diversity score
in the informative texts used in the research process was 3.20 and the highest score was 9.35.
As the word variety increases, the difficulty level of the text also increases.

Use of Social Studies Texts. While analyzing the texts in this study, Duke and Pearson's
(2009) Model for Teaching Reading Comprehension was adapted. The steps of explaining the
use of the strategy and modeling the use of the strategy were combined to concretize the
explanations. Due to the lack of knowledge of the student with hearing loss about the subject,
the stage of assessing prior knowledge was added to the beginning of the model.

Assessing Prior Knowledge. At the beginning of each session, the student was asked
to describe what he/she remembered before analyzing the text in order to determine what
he/she knew about the topic. It was determined that the participant student misunderstood the
concepts or had gaps in his/her knowledge.

Explaining and Modeling the Use of the Strategy. The use of the summarizing strategy
was explained to the participant student in texts 1-5 of the study and the use of the strategy
was modeled. In the first text, it was explained to the student that the summarizing strategy is
to identify the important events in the text and tell them in order. In texts 1-10 of the study, the
student was explained and modeled to use the strategy of accessing the meaning of the word.

Applying the strategy collaboratively. In the texts between 6-13 of the study, important
events were identified collaboratively. In cases where the student left the summarization
incomplete or identified details, the events were completed by the researcher. In the texts
between 11-16 of the study, the student reached the meaning of the unfamiliar words by
cooperating with the researcher. Therefore, in each session, the student was guided to guess
the meaning of the word by reading the sentence.

Guiding the use of the strategy. In texts 14-16 and 22-26 of the study, the student was
guided in the use of the strategy. At this stage, the researcher gradually left the summarizing
strategy to the student. When the student needed help in identifying important events in the
text, he/she was guided with questions. In texts 17-26 of the study, the student needed
guidance to reach the meaning of unfamiliar words. When the student could not get clues from
the sentence in which the word occurs and from the previous and following sentences, he/she
was guided with questions to reach the meaning of the word.

Ensuring independent use of the strategy. Since the texts between 17-21 consisted of
2 to 4 sentences, the student did not need to use the summarizing strategy. It was determined
that the student could not use the strategy of accessing the meaning of the unfamiliar word
independently during the study.

Conclusion and Discussion

Students with hearing loss may experience problems in accessing information when there are
problems in the arrangements in education programs and support education services (Yazar,
2018). It was determined that the participant student in this study also had difficulty in
accessing the meaning of words in Social Studies texts and using summarization strategies. It
is thought that one of the reasons for this problem is the use of text-based teaching method in
educational environments. It is stated that text-based teaching method is predominantly used
in content area teaching, especially at the secondary school level (McGeown et al., 2015). The
multidisciplinary nature of the Social Studies course leads to the diversification of knowledge
(Johnson & Ramos, 2020). Researchers emphasize that poor readers have difficulty in
accessing information through text-based instruction in Social Studies (Hall, 2004; Wanzek &
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Vaugh, 2016). Informative texts are used in content area instruction (Schmitt, Witmer & Rowe,
2022). The 6th grade Social Studies textbook in this study also consists of informative texts. It
is also emphasized that making arrangements suitable for the reading levels of especially weak
readers in the texts used in content area teaching facilitates access to information (Hall, 2004).
In this study, 17 texts were organized in such a way that the integrity of the subject was not
disrupted. The high readability levels of the texts can also be shown among the important
reasons limiting reading comprehension. Studies have shown that the readability levels of
informational texts above the grade level negatively affect reading comprehension (Berkeley
et al., 2016). In this study, the participant student was provided with supportive education
services to access the information in the texts. Studies show that when systematic supportive
education services are provided, students with hearing loss enrich their vocabulary,
understand text structures, make inferences, and use strategies to answer questions (Akay,
2015; Tozak, Karasu, & Girgin, 2018; Karasu 2020;). In this research process, Duke & Pearson
Reading Comprehension Teaching Model was used for the participant student to use reading
strategies. This model consists of five steps in which support is gradually reduced for weak
readers to use reading strategies in informational texts (Duke & Pearson, 2009).

As a result, it was determined that the readability levels of the texts used in the Social
Studies textbook within the scope of this study were high. Therefore, while providing supportive
education services to the student with hearing loss in the inclusive environment, the texts were
used directly and by making adaptations according to their difficulty levels and lengths. The
texts were focused on summarizing and reaching the meaning of unfamiliar words, which were
among the reading strategies that the participant student had difficulty with. Although the
participant student improved in the strategies discussed, it was determined that he could only
use the strategy of reaching the meaning of unfamiliar words with guidance due to the
interdisciplinary nature of the Social Studies content.

Support and Acknowledgment

This work was supported by The Anadolu University Department of Scientific Research Project
(2206E137). Thanks to the participants for their voluntary participation and contributions to the
research.

Statement of Conflict of Interest

| declare that there is no conflict of interest in the process of determining the research design,
data collection, analysis, interpretation, literature review and writing the article.

654



([)ANADOLU GRADUATE SCHOOL OF

EDUCATIONAL SCIENCES

AJESI

ANADOLU JOURNAL OF EDUCATIONAL SCIENCES INTERNATIONAL

DOI: 10.18039/ajesi.1473749

Social Studies Integrated STEM (SSTEM): A Mixed Method Research?
Veysel KARAKAYA?, Tugba SELANIK AY?

Date submitted: 25.04.2024 Date accepted: 14.07.2024 Type*: Research Article

Abstract

This study is the evaluation of the social studies course taught with SSTEM implementations on
the attitudes of the 4th grade primary school students towards Social Studies discipline, on the 21st
century learning and renewal skills, as well as the evaluation of the social studies lessons conducted
with SSTEM based on the views of elementary school students. Embedded design, one of the mixed
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qualitative research design was used. The study group of the research consists of 40 primary school
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Studies Attitude Scale” and the “21st Century Learning and Renewal Skills Scale”. In the qualitative
aspect of the research, data were collected with a semi-structured interview form, student diaries,
engineering design diaries and researcher diaries. For the interviews, data were collected through a
semi-structured interview form from 9 students with good-medium-low academic achievement, selected
from the experimental group, with maximum variation sampling, one of the purposive sampling methods.
Experimental application lasted for 6 weeks, and courses were carried out with SSTEM implementations
in the experimental group of the research. Mann Whitney U in comparisons between groups in the
analysis of quantitative data; Wilcoxon signed-rank test was used for intragroup comparisons, and
descriptive analysis was used in the analysis of qualitative data. As a result of the research, it was
concluded that SSTEM education approach implementations affected their attitudes towards social
studies lesson positively, and 215t century skills such as creative thinking, cooperation, communication
and problem solving changed positively while students were doing SSTEM implementations. In line with
the results obtained from the research, it has been suggested that similar studies can be carried out not
only with the science, technology, engineering and mathematics disciplines that make up the STEM
disciplines, but also in all disciplines and all education levels, in order to use the SSTEM education
approach more widely and efficiently.
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Introduction

Social studies education is one of the important courses in shaping the personality of
the individual, increasing dalily life skills and creating a harmonious society (Deveci & Bayram,
2022). According to the National Council of Social Studies (NCSS), working together to support
the civic skills of the social sciences and humanities; by integrating with social science
disciplines such as anthropology, archaeology, economy, geography, history, law, philosophy,
political science, psychology, religion and sociology; It is a systematic study area that also
benefits from the appropriate content of mathematics and science (NCSS, 1993). However,
one of the main purposes of social studies is to prepare individuals to fulfill their civic duties;
another is to separate social studies from other disciplines by bringing together the knowledge,
skills and behaviors needed. (Seefeldt, Castle & Falconer, 2015). In addition, "Social Studies
as a field of reflective examination", which is among the basic Social Studies concepts,
emphasizes finding solutions by noticing the problems in society. While finding this solution,
the knowledge, skills and values acquired through social studies course are taken into
consideration. In recent years, one of the most important approaches that has gained
popularity in education has been STEM, due to reasons such as developments in technology
and the fact that today's world problems encountered in daily life are too complex to be solved
with the knowledge, skills and methods obtained from a single discipline. The fact that inquiry-
based teaching, which is expressed as the basis of education, constitutes an important part of
the social studies course, is important for the educational approach with the STEM model.
Thus, it was emphasized that integrating all disciplines into each other for an effective STEM
education will produce successful results. A problem (knowledge-based life problem) handled
in STEM implementations is presented as a scenario and a product that can be a solution to
this problem is developed by making use of all integrated disciplines. Social Studies, which is
a discipline that can be integrated into STEM, comes to the fore in putting the problem into
context, sometimes in the historical development of that problem, sometimes in the
establishment of the relationship with the geography and society where the problem is
experienced, and in considering its economic, social, environmental and cultural effects.
Students' attitudes towards social studies, mathematics, English and reading courses are low;
It has been understood that students consider the social studies course as a rather boring
course (Schug, Todd & Beery, 1982; Chiodo & Byfprd 2004; Tas, 2007; Kadioglu Ates &
Vatansever Bayraktar, 2020). In this context, it can be said that it is important to make the
social studies lesson more enjoyable, to teach it with activities that enable students to be
active, and to clearly demonstrate its relationship with daily life, and SSTEM can serve this
purpose. In addition, it has been demonstrated by research that STEM implementations, which
enable students to be active from the beginning to the end of the process, make a significant
difference on the attitude towards the lesson (Duban & Kolsuz, 2019; Karakaya, Yantir &
Yilmaz, 2019). In this context, SSTEM can contribute to both social studies education and
STEM education. It has been emphasized that integrating all disciplines into each other for an
effective SSTEM education will yield successful results (Dugger, 2010). In addition, by the
social studies course that can be integrated into STEM, it can be ensured that students actively
participate in the inquiry process, experience the importance of asking questions and the
pleasure of finding solutions, associate them with daily life, and make problems and solutions
more important and meaningful within themselves (Adams, Miller, Saul & Pegg, 2014). In this
context, the mentioned SSTEM disciplines are shown in figure 1.
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Figure 1
SSTEM Disciplines

Social
Studies
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Figure 1 shows the combination of social studies, which has an interdisciplinary structure,
with interdisciplinary STEM. This creates a very original and effective approach. In addition, in
the integration of the disciplines that emerged with the STEM approach, social studies was
added to STEM, making the content logical, uninterrupted and effective (Selanik-Ay & Duban,
2021). Despite all the contributions and limitations mentioned, it is seen that the social studies
course has not been sufficiently included in the STEM approach-based learning in the literature
studies. Regarding the subject, Selanik-Ay and Duban (2021) stated in their research that
different types of patterned research such as qualitative, quantitative and action research can
be carried out in the context of filling the lack of literature on SSTEM in Turkey. This study was
carried out considering this deficiency in the field. This study was carried out considering this
deficiency in the field. 21 Century skills; encompasses many skills such as communication,
differentiation, problem solving, critical thinking, innovation, media literacy, information literacy,
collaboration, adaptability, technology literacy, flexibility, self-management, participation,
social skills, responsibility, productivity, leadership (Partnership for 21 Century Skills, 2009).
Within the SSTEM education approach, there are many approaches that will equip individuals
with 21t century skills.

Problem Situation

In the present age, it could be said seen that individuals need to use knowledge based
on reason, observation and experiment in order to solve the problems they encounter and to
live their lives in a quality and effective way. In this context, each country uses different
approaches in their curricula that focus on the student and enable them to receive and process
information based on reason, observation and experiment. Undoubtedly, one of these
approaches is seen as the STEM education approach. STEM education, which aims to provide
individuals with knowledge and skills from an interdisciplinary perspective, is an important
factor for economic freedom and technological leadership (Lacey & Wright, 2009). In recent
years, large investments are being made in this regard. It is a priority to raise individuals who
can solve problems, be self-sufficient, make fast and rational decisions, think creatively and
critically, work collaboratively, contribute to production, have innovation and entrepreneurship
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skills, and have 21st century skills (Hebebci, 2019). This is one of the basic requirements for
society to adapt to the age.

In recent years, there have been studies in the literature on the subject, integrating
social studies into STEM and expressed as STEM+S, STEMS, SSTEM. In this research, it was
decided to use the term SSTEM, which is generally accepted in the literature. When the
literature on SSTEM in Turkey was examined, no research was found except for one study
(Selanik-Ay and Duban, 2021). Moreover, considering that the research is a phenomenological
research conducted on teachers, this research is the first research conducted with primary
school students in terms of Turkish literature. In this respect, it is an original research. The
research is also important in terms of filling the gap in the literature. In the research, in terms
of SYSTEM applications carried out in the 4th grade social studies course of primary school;
Answers were sought to the problems regarding students' attitudes towards the social studies
course, its impact on 21st century learning and renewal skills, as well as the opinions of primary
school students regarding SSTEM applications.

Purpose and Significance of the Study

It is important for the integrated education approach that the skills intended to be
acquired by students are addressed with the social studies course integrated into STEM
disciplines. For this reason, these skills are also associated with the social studies course
through SSTEM studies. There are many studies on the STEM approach examining students'
attitudes towards science, technology, mathematics and engineering disciplines and its impact
on acquiring 21st century skills. (Bybee, 2010; Gonzalez & Kuenzi, 2012; Farisi, 2016; MEB,
2016; Yildirrm, 2016; Pekbay, 2017; Akgindliz et al., 2018; Bircan, 2019; Hebebci, 2019;
Karakaya et al., 2019). However, Ecevit et al. (2021) state that research conducted at the
primary school level in the field of STEM education approach is insufficient.

In this context, the SSTEM approach already includes 215 century skills in the context
of its nature and the characteristics of the integrated disciplines. In the light of this information,
the aim of the research is to evaluate the effect of the social studies course, which is taught
with SSTEM implementations, on the attitudes of elementary school 4" grade students towards
the Social Studies course and their 215 century learning and renewal skills, as well as the
evaluation of the application process to be carried out with SSTEM based on the views of
elementary school students. In addition, revealing the effects of SSTEM implementations; It is
hoped that it will shed light on researchers and practitioners for more effective and efficient
social studies teaching practices. In line with these purposes, answers to the following
guestions were sought:

e Does the Social Studies course taught with SSTEM implementations make a
statistically significant difference in the attitudes of primary school students
towards the Social Studies course?

e Does the Social Studies course taught with the SSTEM implementations make
a statistically significant difference on the 21 century learning and renewal
skills of elementary school students?

e What are the views of elementary school students about STEM implementation
process?
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Method

Research Design

This research was carried out with an embedded mixed design. Today, a common
concept that researchers frequently refer to is the “mixed method research model; It is an
approach in which qualitative and quantitative data are collected by adopting a pragmatic and
utilitarian universal view in researchers, and a multidimensional data set is created using the
data obtained from these (Cameron, 2011; Creswell, 2014). In the embedded experimental
mixed method, qualitative and quantitative data are collected together with the experimental
process (Creswell & Plano Clark, 2011). The steps followed in the research are shown in
Figure 2:

Figure 2
Embedded Mixed Pattern Flow Chart
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In the research, an embedded mixed design, one of the advanced mixed method
designs, was used in accordance with the structure of the applied process. The mixed method
involves collecting as much data as possible on the subject under investigation and performing
multifaceted analysis. For this reason, it provides access to in-depth and detailed data. In
addition, it also increases the validity and reliability of the research. The design in question can
be created by enriching the quasi-experimental design with a pretest-posttest control group
with qualitative stages during and after the experimental process (Creswell, 2019). In
accordance with the design, data were collected using attitude and skill scales for students
before and after the experimental procedure, unstructured observation throughout the
experimental procedure, problem-based researcher diary, SSTEM student diaries and
interviews. After the experimental process, a multidimensional data set was tried to be created
for the research topic by using student interview forms. Finally, the data set was analyzed step
by step using quantitative and qualitative data analysis methods.

Study Group

The research was carried out in a public elementary school in a town of Afyonkarahisar
city center in Turkey in the 2021-2022 academic year. The experimental group consisted of 20
(12 female and 8 male) 4th grade of elementary school; The control group consists 20 (9
female and 11 male) elementary students who attends 4th grade. There are 3 branches in the
school where the application is made. From these branches, two branches that were
academically close to each other were selected by taking the opinions of the classroom
teachers. During the teaching process, students worked in groups and four groups were
formed in total. Care was taken to ensure that the number of boys and girls in the groups was
balanced. While creating the groups, an effort was made to ensure a balanced distribution.
The opinion of the classroom teacher was taken to ensure equality in terms of academic
success in the groups. In addition, personal information of the students in the experimental
and control groups, such as gender, parents' education level, socio-economic levels, and
parents' professions, was also taken into consideration.

Data Collection Tools

In this study, quantitative and qualitative data were used together in order to evaluate
students' attitudes towards the social studies lesson and its effect on 21st century learning and
renewal skills, as well as to evaluate the implementation process to be carried out with SSTEM
based on the views of elementary school students. "Social Studies Attitude Scale" and "21st
Century Learning and Renewal Skills Scale" were used to obtain quantitative data. Qualitative
data, on the other hand, were analyzed by examining the semi-structured interview form,
student and researcher diaries, engineering design diary, activity papers, self-evaluation
forms, photographs and other studies in the field prepared by the researchers.

Social Studies Attitude Scale (SSAS): The Social Studies Attitude Scale developed by
Ulu-Kalin and Topkaya (2017) as 12 items was used to measure students' attitudes towards
the Social Studies course. SSAS consists of "l strongly disagree”, "I do not agree”, "l agree”,
"I completely agree" in the form of likert type and 4-spaced so that students can express their
opinions. The internal reliability of the scale was determined by evaluating the Cronbach Alpha
Coefficient. The Cronbach Alpha internal consistency coefficient was found to be .84 for the
whole scale. Therefore, it can be stated that the entire scale is reliable.
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21st Century Creativity and Renewal Skills Scale (CCRSS): The “21st Century
Learning and Renewal Skills Scale” developed by Belet-Boyaci and Atalay (2016) for 4th grade
primary school students was used as a second scale in the study. The scale consists of 39
items. 20 of the questions in this scale are about creativity and innovation skills (CIS), 12 of
them are about critical thinking and problem-solving skills (CTPSS), and 7 of them are about
cooperation and communication skills (CCS). Scale is formed in the form of “Never”,
“Sometimes”, “Always” in a way that students can express their opinions, it is likert type and
has 3 intervals. The Cronbach's alpha reliability coefficient for the scale was calculated as
0.89-0.95. Therefore, it can be stated that the entire scale is reliable.

Researcher Diary: The researcher used his diary to reflect his observations during the
experimental process of the research. The researcher's diary was used to determine whether
the researcher observed the views expressed by primary school students in their diaries or in
the interviews and to explain and support student views in a deeper way. This data collection
tool was used as a tool to increase the reliability of the research and to allow for data
triangulation. The researcher followed the students' work both individually and with their group
friends and took care to catch the changes in the students' attitudes and behaviors or in the
dimensions of knowledge, skills and values. During the observation, the researcher observed
the experimental process in terms of its compatibility with the nature of SSTEM, using the
checklist he had prepared before and reflected his observations in the researcher's diary. Each
diary was treated as a document and analyzed with content analysis.

Student Diaries: During the research implementation process, the students in the
experimental group were asked to create diaries in which they could express what they did
about the activities, the problems they experienced and the solutions they came up with for the
problems they encountered, and the feelings and thoughts they felt during the implementation
process at the end of each lesson in which the application was carried out. Each diary was
handled as a document and analyzed with content analysis.

Engineering Design Notebook: From the beginning to the end of the implementation
process of engineering design notebooks, students recorded their research, the information
they obtained, the questions they had in mind, solution suggestions, draft drawings,
improvements and changes to the drawings; It was used as a data collection tool in which they
recorded the implementations they carried out covering every stage of the engineering design.
Each engineering design notebook was handled as a document and analyzed with content
analysis. In addition, as an example, the draft drawings and improvements of the students
were directly scanned and took their place in the research in the form of student product.

Data Collection Process

The steps followed in the research implementation process are as follows:

. Creating SSTEM lesson plans (determining daily life problems and choosing the
acquisitions that are suitable for daily life problems determined during the research process
and that allow integration with each other)

. Knowledge Based Life Problems (scenarios) were prepared for the lesson plans
to be used in the implementation process. The implementation process is structured around
these knowledge-based life problems.

. The implementation process of the research was carried out in the classroom
and school laboratory.

In the qualitative aspect of the research, interviews were conducted with 9 students
after the activities were completed. Maximum diversity sampling, one of the purposive
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sampling methods, was used in the selection of students for the interviews. The aim is to create
a relatively small sample and to reflect the diversity of individuals for the problem studied in
this sample at the maximum level (Yildirm & Simsek, 2018). For this reason, students' social
studies attitude pre-tests were analysed and three students were selected from the pre-tests
at low-middle-high levels. The research continued for 18 lesson hours during six weeks. During
the study, the learning areas of "People, Places and Environments", "Science, Technology and
Society" and "Production, Distribution and Consumption”, which are in the curriculum of the
4th grade Social Studies course in primary school, were studied in both groups. SSTEM
activities were applied in the teaching of the lesson in the experimental group, and the Social
Studies Curriculum was adhered to during the teaching process of the lesson in the control
group. In the research, the SSTEM implementation process was carried out based on two
knowledge-based life problems (KBLP) as follows:

KBLP 1: Many houses were damaged in the earthquake that took place in Glnbasgi
Village of Gurpinar District of Van (In Turkey); citizens were trapped under the rubble. The lack
of a road in the village and the problem in transportation made search and rescue efforts
difficult. Design a search and rescue vehicle that can reach Glnbasi Village, which is 7 km
inland from the district, over an earthen ground consisting of stones. The vehicle should be
able to move easily in the field, remove debris, and detect the sounds of living things under the
debris using sound technologies and determine their location. In addition, consider that the
vehicle you will design should be an environmentally friendly vehicle that can be used in the
most useful way with the lowest cost.

KBLP 2: Fresh tea harvest continues in the provinces of Rize, Trabzon, Artvin and
Giresun in the Eastern Black Sea Region of Turkey. Due to the steep and rugged nature of the
region, citizens transport the tea they harvest with primitive cable cars. In addition, in rough
terrain, students frequently use these cable cars to reach their schools or families for various
needs. Experts, in their reports on the subject, point out that the primitive ropeways, which
cause many fatal and injured accidents, are used indiscriminately, and that no mechanism is
smooth and the ropeways should be brought to a standard. Design a ropeway that will solve
this problem. Your design should be able to do the transport job safely and quickly in this
region. There must also be a reliable braking system. Remember, your design should be as
robust, environmentally friendly and affordable as possible.

As seen above, in all knowledge-based life problems, it is aimed to produce solutions
and to design solution-oriented products by integrating the fields of social studies, science,
technology, mathematics, engineering, and using the knowledge and skills obtained from these
disciplines. The practices and activities carried out during the research process are given in
the Table 1 below:
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Table 1

Implementation Process Calendar

Date Implementations
The SSTEM approach was introduced.
In the introduction part of the plan, the lesson was introduced with videos and
various visuals.
1% Week Students were divided into 4 groups.
Concept map activity.
A presentation was made and a discussion environment was created.
Student diaries were distributed.
Knowledge-based life problem (BTHP) was given.
Earthquake map activity.
ond Week Ideqs were egchanged, ideas Wgre noted.
Vehicle drawings and presentations were made.
An assessment rubric was created.
MBLOCK coding program was introduced, implementations were made.
A prototype model was designed.
Products are created.
3rdWeek The products were tested at test points. Deficiencies have been corrected.
The presentations were summarized by the groups.
Evaluation studies were carried out and the diaries were filled.
2"d SSTEM knowledge-based life problem was passed.
Empathy was established by watching videos and images related to the subject.
The students were divided into 4 groups of which their names were determined
4thWeek by themselves.
Presentation was made, brainstorming technique was used.
An object graph was created showing the weather.
Knowledge-based life problem (KBLP) was given.
A livelihood map of the given region was created.
The ropeway drawings and presentations they designed were made.
5thWeek An assessment rubric was created.
With the MBLOCK coding program, reminder applications were made to student
groups.
Vehicle prototypes were made.
The design process has begun.
61" Week The designs were tested at the test station and deficiencies were corrected.

The designs were summarized by the groups.
Evaluation studies were carried out and the diaries were filled.

Data Analysis

Quantitative data were obtained by using the Social Studies Attitude Scale and the 21st
Century Learning and Renewal Skills Scale. In the qualitative aspect of the study, semi-
structured interview form, unstructured observation, student diaries, engineering design diaries
and researcher diaries were used. In the analysis of quantitative data, Shapiro Wilk test was
used primarily in the analysis of normality, and it was determined that the data were not
normally distributed; therefore, Mann Whitney U test was used for intergroup comparisons and
Wilcoxon signed-rank test was used for intragroup comparisons. Content analysis was used
in the analysis of qualitative data. Content analysis is carried out to reach concepts and
relationships that can explain the collected data. The basic process in this analysis method is
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to gather similar data within the framework of certain concepts and themes and to interpret
them in a way that the reader can understand (Yildirm & Simsek, 2018). In this study,
credibility, transferability, reliability and verifiability methods were taken as basis for validity
and reliability studies.

Validity and Reliability

In this study, credibility, transferability, reliability and verifiability methods were taken
as basis for validity and reliability studies. The fact that the students in the study had similar
characteristics was effective in preventing bias. The fact that there was no loss of subjects in
any group during the process was another factor that ensured internal validity.

Additionally, to increase the internal validity of the research; The selection of the groups
was made impartially, the socioeconomic levels of the students were determined
homogeneously, the number of girls and boys in the groups was balanced, the application data
of the research was collected in the classroom and laboratory environments, and the
researcher teacher who made the observation during the application during the research
process remained the same. This supports the internal validity of the research. The fact that
similar results can be achieved when this study is repeated by other researchers, the fact that
the groups are selected impartially in the classroom and the entire application process is
carried out during the school period, increases the external validity of the research.

In order to ensure credibility in the qualitative dimension of the research, triangulation
and expert review strategies were used. During the preparation of the interview questions used
in the study and the lesson plans applied during the research, the opinions of lecturers who
were experts in their fields and teachers who had previously taught 4th grade were utilized.
Different methods were used in data collection to ensure that the data supported each other.
In addition to interviews with students, the results were enriched with unstructured observation,
document review, diary keeping, and photographs.

To ensure consistency, the researcher guided the students throughout the process by
observing them from outside. In addition, in the study, the codes created for the themes and
sub-themes in the qualitative data analysis were given together with direct quotes taken from
student opinions. While analyzing the data, the consistency of conceptualization and the
relationship of data to results was followed.

Ethical Issues

Within the scope of the research, Ethics Committee Approval of Afyon Kocatepe
University, Social Sciences Scientific Research and Publication Ethics Committee, dated
18.01.2022 and protocol number 73319, was received. In addition, research permission was
obtained from the Provincial Directorate of National Education to which the school where the
research would be conducted was affiliated. Permission to participate in the research was
obtained from the students and their parents through a text explaining the scope and process
of the research.
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Findings

Findings obtained from the analysis of the qualitative data set within the scope of the
research; They were discussed under the headings of student diaries, researcher diaries, and
data obtained from interviews, in association with each other. In addition, examples from
engineering design notebooks are presented. Quantitative findings are presented under the
headings of attitudes towards social studies course and 21st Century renewal skills. The data
obtained were shown in tables and figures, and the opinions of the student and the researcher
were supported by direct quotations. The results of the Shapiro Wilk Test conducted within the
scope of the research regarding the Social Studies course attitude scale are as follows:

Table 2

Social Studies Attitude Scale” Shapiro Wilk Result
Pre-test Post-test
Type of the group N  Statistic Sig. N Statistic Sig.
Experimental 2 .837 .003 20 .850 .005
Group 0
Control Group 2 .928 144 20 .892 .030

0

According to Table 2, when Shapirowilk values of the scales tested for normality were
examined, it was seen that the pretest-posttest values (difference in the experimental and
control groups) were not normally distributed (p>0.05). It was decided to use nonparametric
tests in the analysis of the Social Studies Attitude Scale data due to both the Shapirowilk values
and the number of subjects in the groups being below 30. The findings obtained from 21
century Skills scale’s Shapiro-Wilk analysis regarding the sub-dimensions of the r scale and
the normality distribution according to the groups are given in Table 3 as follows:

Table 3
Normality Distribution by Sub-Dimensions and Groups of 215t Skills and Renewal Scale
Pre-Test Post-Test
Sub-Dimentions od Type of Group N Statistic Sig. N  Statistic Sig.
Scale
Creativity and renewal Experimental 20 979 92 2 .926 132
Group 3 0
Control group 20 .939 23 2 .939 .354
0 0
Critical thinking and Experimental 20 .961 55 2 .976 .877
problem solving Group 9 0
Control group 20 .938 21 2 .935 191
9 0
Cooperation and Experimental 20 537 .00 2 .940 .235
communication Group 0 0
Control group 20 .896 A4 2 892 .009
4 0
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According to Table 3, when the Shapirowilk values of the scales with normality test
were examined, it was found that the pretest-posttest values of the scale were normally
distributed in the sub-dimensions of Creativity and renewal, Critical thinking and problem
solving; however, it is seen that it is not normally distributed in the sub-dimension of
cooperation and communication. However, since the number of subjects in both groups was
less than 30, nonparametric tests were used in the analysis of the data obtained for all sub-
dimensions of the scale. As a result of the normality tests, it was determined that the data
obtained on the Social Studies Attitude Scale were not normally distributed. Wilcoxon signed-
rank test was used for intragroup comparisons. As a result of the Mann Whitney U test, the
findings regarding the social studies course attitude scale pretests of the Experimental and
Control groups are as follows:

Table 4

Social Studies Attitude Scale Experimental Group and Control Group Pretest Comparison
Type of Group N Rank Average Row Sum U p
Experimental Group Pre-test 20 20.02 400.50 190.500 797
Control Group Pre-test 20 20.98 419.50

When Table 4 is examined, it is seen that there is no statistically significant difference
between the pretest scores of the experimental and control groups. In this case, it was
determined that there was no difference between the attitudes of the two groups towards the
social studies course at the beginning of the research process.

Table 5
Social Studies Attitude Scale Experiment Group and Control Group Posttest Comparison

Type of Group N Rank Average Row Sum U p
Experiment Posttest 20 29.78 595.50 14.500 .000
Control Posttest 20 11.23 224.50

When Table 5 is examined, it is seen that there is a statistically significant difference in
favor of the experimental group between the posttest scores of the experimental and control
groups. In this case, it was determined that social studies lessons conducted with SSTEM
caused a significant difference between primary school students' attitudes towards social
studies lesson, and their attitudes increased.
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Table 6
Social Studies Attitude Scale Experimental Group Pretest and Posttest Comparison

Experimental group attitude N Rank Average Row Sum z p
pretest-posttest

Negative Rank 0 .00 .00 3.924 .000
Positive Rank 20 10.50 210.00

Equal 0

As can be seen in Table 6, when the pre-test and post-tests of the experimental group
obtained from the social studies course attitude scale were compared, it was determined that
there was a statistically significant difference in favor of the post-test. This situation revealed
that the social studies lessons conducted with SSTEM increased the attitudes of the
experimental group towards the social studies lesson.

Table 7

Social Studies Attitude Scale Control Group Pre-test and Post-test Comparison
Control group attitude N Rank Average Row Sum z p
pretest-posttest
Negative Rank 7 9.79 68.50 -.379 .705
Positive Rank 10 8.45 84.50
Equal 3

As seen in Table 7, when the pre-test and post-tests of the control group obtained from
the social studies course attitude scale were compared, it was determined that there was no
statistically significant difference in favor of the post-test. This situation revealed that the social
studies courses that were not conducted with SSTEM did not change the attitudes of the
control group towards the social studies lesson.

For non-normally distributed cooperation and communication dimensions, Mann
Whitney U; Wilcoxon signed-rank test was used for intragroup comparisons. For the creativity
and renewal sub-dimension, which was determined to be normally distributed, and for the sub-
dimension of critical thinking and problem solving, paired samples t-test was used for
intragroup comparisons, and independent samples t-test was used for intergroup comparisons.
In Table 8, the findings of the 215 Century Learning and Renewal Skills Scale course attitude
scale pre-tests of the Experimental and Control groups are as follows:
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Table 8

Pre-test Comparison of 215t Century Learning and Renewal Skills Scale Experiment Group and Control
Group

21st Century Learning Rank Row Sum 0] p
and Renewal Skills Scale Type of Group N Average
Creativity and renewal Experimental 20 21.65 433.00 177.000 .553
Group Pre-test
Control Group 20 19.35 387.00
Pre-test
Critical thinking and Experimental 20 21.35 427.00 183.000 .643
problem solving Group Pre-test
Control Group 20 19.65 393.00
Pre-test
Cooperation and Experimental 20 17.80 356.00 146.000 .140
communication Group Pre-test
Control Group 20 23.20 464.00
Pre-test

When Table 8 was examined, it was seen that there was no statistically significant
difference when the pre-test scores of the experimental and control groups were compared. In
this case, when the 21% century learning and renewal skills sub-dimensions of the two groups
were examined at the beginning of the research process, it was determined that there was no
significant difference.

Table 9

21t Century Learning and Renewal Skills Scale Experiment Group and Control Group Post-test
Comparison

21st Century Learning Type of Group N Rank Row Sum U p
and Renewal Skills Scale Average
Creativity and renewal Experimental 20 22.13 442.50 167.500 .378
Group Post-test
Control Group 20 18.88 377.50
Post-test
Critical thinking and Experimental 20 30.30 606.00 4.000 .000
problem solving Group Post-test
Control Group 20 10.70 214.00
Post-test
Cooperation and Experimental 20 30.50 610.00 .000 .000
communication Group Post-test
Control Group 20 10.50 210.00
Post-test

When Table 9 is examined, when the post-test scores of the experimental and control
groups are compared, it is seen that there is no statistically significant difference in favor of the
experimental group in the creativity and renewal sub-dimensions, and there is a statistically
significant difference in favor of the experimental group in the cooperation and communication,
critical thinking and problem-solving sub-dimensions. However, when the averages of the
experimental and control groups are examined, it is seen that the average of the experimental
group is higher than the average of the control group. In this context, it is seen that it actually
causes an increase in the creativity and renewal sub-dimension. However, this increase is not
statistically significant. This shows that at the end of the research process, the creativity and
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renewal skills, cooperation and communication, critical thinking and problem-solving skills of
the social studies course conducted with SSTEM increased.

Table 10
21t Century Learning and Renewal Skills Scale Experimental Group Pre-test and Post-test Comparison
21st Century Learning Experimental N Rank Row Sum z p
and Renewal Skills Scale Group Pretest- Average

posttest
Creativity and renewal Negative Rank 3 3.50 10.50 -3.531 .000

Positive 17 11.74 199.50

Sequence

Equal 0
Critical thinking and Negative Rank 7 7.07 49.50 -2.075 .038
problem solving Positive 13 12.35 160.50

Sequence

Equal 0
Cooperation and Negative Rank 4 10.38 41.50 -1.663 .096
communication Positive 13 8.58 111.50

Sequence

Equal 3

When the pretest-posttest scores of the experimental group are compared in Table 10, it is
seen that there is no statistically significant difference in favor of the posttest in the cooperation
and communication skills sub-dimension; However, it was observed that there was a
statistically significant difference in favor of the posttest in the dimensions of creativity and
innovation and critical thinking and problem solving sub-skills. However, when the pre-test and
post-test mean scores of the experimental group are examined, it is seen that the post-test
average of the experimental group at the end of the process is higher than the pre-test average.
In this context, it is seen that the 215 Century Learning and Renewal Skills scale also causes
an increase in the cooperation and communication sub-dimension. However, this increase is
not statistically significant. This situation indicates that the social studies course conducted
with STEM; It shows a positive increase in creativity and innovation, critical thinking and
problem solving, and collaboration and communication skills.

Table 11
21t Century Learning and Renewal Skills Scale Control Group Pre-test and Post-test Comparison
21st Century Learning Control Group N Rank Row Sum z p
and Renewal Skills Scale Pretest- Average

posttest
Creativity and renewal Negative Rank 7 6.36 44.50 -2.036 .042

Positive 12 12.13 145.50

Sequence

Equal 1
Critical thinking and Negative Rank 8 6.00 48.00 -1.895 .058
problem solving Positive 11 12.91 142.00

Sequence

Equal 1
Cooperation and Negative Rank 5 8.00 40.00 -1.454 146
communication Positive 11 8.73 96.00

Sequence

Equal 4
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When Table 11 is examined, when the pre-test and post-test scores of the control group
are compared, there is no statistically significant difference in favor of the post-test in the sub-
dimensions of cooperation and communication, critical thinking and problem-solving skills;
however, it was determined that there was a statistically significant difference in favor of the
post-test in the creativity and renewal sub-dimensions. This situation determined that
cooperation and communication, critical thinking and problem-solving skills did not change,
while creativity and renewal skills increased in the social studies course that was not conducted
with SSTEM. The findings obtained from the interviews with the students were gathered under
two themes as “social studies” and “applications”. Findings under the theme of Social Studies
are given in Figure 3 as follows:

Figure 3
Findings Given Under the Theme of "Social Studies"
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As seen in Figure 3, the theme of social studies consists of four sub-themes:
knowledge, skills, attitude/interest and vocational guidance. While the information theme
consists of 7 categories; 5 of the skill sub-theme; 8 of the attitude interest sub-theme; It is seen
that the sub-theme of vocational guidance consists of 2 categories. Regarding the sub-theme
of knowledge, a student named Ece expressed as follows:

“I was very interested in the construction of fault lines, teacher. Because | don't know,
| just learned because | never knew before. | learned what to do during an earthquake”

Regarding the skill sub-theme, a student named Zehra said, “The coding we made
caught my attention. The questions intrigued me. It was fun because | saw it for the first time
and did it.”

According to the findings related to the Attitude/Interest sub-theme, it was revealed that
Social Studies lessons conducted with the SSTEM approach changed the perspectives of the
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students towards the social studies lesson and contributed to their love of the lesson. In a
direct quotation about the findings obtained from the interviews on the subject, a student
named Nil said, “For example, we never did such activities in the social studies class. But in
this social studies class, we do different projects every week. We learn more. We used to take
tests in social studies class and we were bored. For example, we understand Social Studies
better when it is fun”.

It was obtained from the findings that most of the students' vocational options changed
after SSTEM activities. In the light of the data, it has been seen that there is an interest in
social studies teaching and SSTEM professions. A student named Yigit on the subject said,
“Okay, sir, making the cable car has brought me closer to the engineering profession. | want
to be an engineer now.” He stated that he was considering a choice in the field of engineering.
The findings, which were created in the light of the data obtained from the interviews with the
students and gathered under the theme of "Implementations”, are as follows:

Figure 4

Findings Collected Under the Theme of “Implementations”

use tine effectively | | designboots | | carprolotype | | workingwith materia

partnership

cable car prolotype
Favorite Difficult parts
parts
fesearch

preparing & presentalon IMPLEMENTATIONS

work sharing

argument

object graphic

- Contributions of the application parts to be changed [ CotidRUNEN

lake abuke w0 gagheratch wse of diffeen mateiels
pecalons - protection hod

tancept map

earthquakecceurrence | faul nes

B

eafing an electrieal ireui \ ;
e L memory development exemplary lfe ransfer
effects of earthquake earthquake map
i N

671



AJESI, 2024; 14(2): 655-685 Karakaya and Selanik AY

As seen in Figure 4, the "Implementations” theme consists of four sub-themes: "loved
parts”, "difficult parts", "parts to be changed" and "contributions of the implementation".
Regarding the sub-theme of "loved departments”, Agkin, one of the students, said, “I felt the
happiest during the SSTEM activities, the cable car. We gave a sound to the cable car, it
worked. | was very happy then.” He stated that he did the activities with fun and enjoyment.

During the SSTEM activities, it was observed that the students had some difficulties
both on the basis of the activities and while applying the process. It was observed that they
had difficulties especially in the integration of technology and engineering. In the direct
statement taken in line with these data discussed in the sub-theme of "difficult parts”, a student
named Eymen said, "l had difficulties in cutting and pasting, but | was not bored with anything.
But | didn't know anything about coding. Until | learned coding robotics, | had a lot of difficulty
and was afraid”.

In the process of SSTEM activities, it was observed that the students constantly
produced new ideas and solutions about the subjects they did not understand during the
process or about the activities carried out. In this context, it has been seen that there are parts
that they want to change while designing or testing their activities. Under the main theme of
“Implementations”, the findings obtained from the interviews that the students wanted to do
different ways or different applications when they did the activities again were expressed in the
sub-theme as “the parts that want to be changed”. Regarding the subject, Ahmet said, “When
| was designing the excavator, | would have made it with other materials, it would have been
more robust, sometimes ours could not carry the weight. | would also design it with other
striking colors”.

The "contributions of implementation” section, which is another sub-theme of the
research, has been a section in which the contributions of the courses taught with the SSTEM
approach to the students are presented in a wide range. In this context, it is understood from
the findings that the students develop a positive attitude towards the social studies course, that
it has an impact on their academic success and improves them socially. In a direct quote taken
on the subject, a student named Blisra said, “Yes, teacher, for example, | think that my visual
memory has increased. Since we did it ourselves, now | remember the subject once | look at
it.” He stated the contribution of SSTEM-active learning to memory development. Eymen said,
“l would like the social studies course to be taught in this way all year long. In my opinion, such
applications should be made in all courses, we learn by having fun, after all.” He stated that he
wanted other courses such as social studies to be taught with a SSTEM approach. The findings
obtained from the student diaries, another data collection tool in the research, are as follows:
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Figure 5

Findings Obtained from Student Diaries
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As seen in Figure 5, the theme of student diaries consists of four sub-themes:

“affective”, “activity/material
primary school students were numbered, and direct quotations included “D1, D2, D3... etc.

academic” and “engineering design process”. The diaries of 20

”

given. In addition, by giving page numbers to the diaries, “P1, P2, P3...etc.” Regarding the
affective sub-theme, a student named Asel said, “...this activity has changed my perspective
on the social studies lesson. Disasters, natural disasters, AFAD (Disaster and Emergency
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Management Presidency) ...everything was great...Social Studies course added a new color
to my life”

In the direct quotation under the "materials and activities" sub-theme, another sub-
theme of the student diaries, a student named Hamza said, “First, we created an earthquake
area. For this, we made paper trees with our group friends, we made soils, we painted our
foams, we made debris. Afterwards, we tested the vehicles with our group friends and saw our
shortcomings.” He described an activity he did with his friends during the process. In addition,
each activity was displayed on the classroom board to increase students' motivation and self-
confidence. Regarding the subject, a student named Blisra said, “We exhibited our works on
the board. It made me very happy to be seen by everyone.”

In the "academic" sub-theme of the main theme of the student diaries, it is seen that
the students write in their research diaries where they have improved academically with the
SSTEM activities. In the direct quotations obtained on the subject, a student named Zehra
said, “I learned the earthquake map. We learned the provinces from the dumb map. | learned
the location of the provinces and our teacher explained the regions”.

In the engineering design process, which is one of the most important components of
the SSTEM approach, the findings obtained from the student research diaries were
categorized. In addition, the engineering design process, which is an important step in solving
problems, generating new ideas and putting these ideas into practice in students' daily lives,
also contributed to the training of small environmentalist entrepreneurs. In direct quotations
from the research diaries on the subject, a student named Eymen says, “Most importantly, |
am happy to design a vehicle that works without harming the nature.” While acting with a sense
of responsibility towards nature, a student named Melek stated the entrepreneurial dimension
of the project they designed, “...we also made a cabinet window for our cable car to be used
for tourism purposes.” states that they plan.

A diary was kept by the researcher throughout the research process. In this context,
what was done about the SSTEM implementation process and the process were recorded
through the diary. According to the findings obtained from the diaries kept throughout the
research period, the problems experienced during the process and the solutions developed
against these problems are shown in Figure 6 below.
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Figure 6
Sub-Themes and Categories Obtained from Researcher Diaries
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In Figure 6, the data obtained from the researcher's diary were collected under 2
themes. These; The problems encountered in the research process and the solutions
produced by the researcher to these problems. In addition, it was stated that the researcher
observed the experimental process in terms of its compatibility with the nature of SSTEM by
using the checklists he had prepared before during the observation. In this context, the
researcher also observed the situations he observed, whether the experimental process was
carried out in parallel with the SSTEM approach, in accordance with the intended use of the
prepared checklist. Checklists for determining the characteristics of the SSTEM learning
process were implemented to both lesson plans, including the researcher, student, scenario
and assessment variables.
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Conclusion, Discussion and Implications

This research was carried out to determine the effects of SSTEM practices in primary
school 4th grade social studies course on students' attitudes towards social studies course,
21st century learning and renewal skills, as well as their views on SSTEM practices. In this
section, the results of the qualitative and quantitative findings obtained from the research data
are discussed in relation to the relevant literature within the framework of the sub-objectives of
the research.

In the findings related to the quantitative dimension of the study, it is seen that positive
results in favor of the experimental group emerged in the comparison of the pre-test and post-
test mean scores as a result of the analysis of the applied scales. In addition, in the semi-
structured interviews, it was determined that SSTEM implementations increased the attitudes
of the 4th grade primary school students in the experimental group towards the social studies
lesson in a positive way. The findings obtained from the research are consistent with many
studies in the literature (Maguth, 2012; Pryor, & Kang, 2013; Hartshorne, Waring & Okraski,
2019; Sahin, 2019; Luo, Wei, Ritzhaupt, Huggins-Manley & Gardner-McCune, 2019; Orak,
Cilek & Yilmaz, 2020; Johnson, & Sondergeld, 2020; Noh & Khairani, 2020; Wang & Main,
2021; Selanik-Ay & Duban, 2021). In this respect, it can be concluded that the perspectives on
the social studies course taught using SSTEM implementations have changed positively.

When the findings obtained in this study were compared with the results of the literature,
it was observed that only one study was conducted on the SSTEM education approach in
Turkey (Selanik-Ay & Duban, 2021). In this study, primary school teachers associated four of
the eight learning areas (People, Places and Environments, Culture and Heritage, Production,
Distribution, Consumption, Science, Technology and Society) in the social studies curriculum
with SSTEM. They also stated that social studies can be integrated into STEM disciplines in
the context of solving social problems. In this respect, it can be said that it is similar to the
results of the research. Maguth (2012), in a qualitative research conducted on social studies
programs in two STEM high schools that provide education with STEM approach related to
social studies programs in STEM education, as a result of interviews with social studies
teachers, principals and students; It has been stated that STEM education provides
interdisciplinary and technology integration provided to social studies teachers and some
difficulties of teaching social studies in a STEM school. In addition, the researcher emphasized
the importance of integrating STEM education in all disciplines to ensure that citizens are
equipped with the skills, knowledge and tendencies necessary to compete in a global and
multicultural age. This study also supports the findings of SSTEM about finding different
solutions to students' social life problems. In addition, Orak, Cilek and Yilmaz (2020) examined
the views of teachers on STEM lesson designs supported by traditional Turkish games
adapted to primary school social studies courses in their research. According to the findings
obtained through the collected data, it was stated by the participants that they developed a
meaningful perception in the students in terms of cognitive, affective and psychomotor aspects.
Another finding obtained in this study is that in a multidisciplinary course such as a social
studies course, in the learning processes where the student is passive and the teacher tries to
convey the knowledge; It is stated that both abstract and incomprehensible information
conveyed to the students can cause the lesson to be boring and when students do not have
the opportunity to apply the information conveyed in daily life, they may have difficulty grasping
the importance of the lesson. In order to prevent these negativities, they stated that with the
inclusion of social studies course in the STEM education approach, it would be possible to use

676



AJESI, 2024; 14(2): 655-685 Karakaya and Selanik AY

many methods and techniques involving real life problems. In this research, according to the
findings obtained from the student interviews, it is revealed that the students do not like the
social studies course, which is taught in the traditional way. In addition, in quantitative findings,
it was observed that there was a significant difference in favor of the experimental group who
received SSTEM applications both in the pretest-posttest comparisons within the experimental
group and in the pretest-posttest comparisons between the experimental group and the control
group. In this case, it was determined that primary school students' attitudes towards social
studies courses increased in social studies lessons conducted with SSTEM.

As a result of this research, a significant difference emerged between the pre-test and
post-test mean scores of the 21st Century Learning and Renewal Skills Scale. When the
relevant literature is reviewed, it is emphasized that one of the most important contributions of
STEM education is the development of 21st century skills of individuals. When the literature is
reviewed, many studies have concluded that STEM practices have a positive effect on gaining
21st century skills (Elliott, Oty, Mcarthur & Clark, 2001; Benek, 2019; Bircan, 2019; Bybee,
2010; Cinar & Kereci, 2020; Eguchi, 2016; Sahin, Ayar & Adiguzel, 2014; Ozcelik & Akglindiz,
2018; Tanin, 2021; Hacioglu & Gulhan, 2021). In this study, it was concluded that students
gained many 21st century skills such as creative thinking, developing problem solving skills,
and critical thinking. Bates (2000) also states that STEM education enables students to
develop skills such as problem solving, critical thinking, creativity and cooperation. Thus, it is
stated that students will gain better 21st century skills such as scientific and technological
literacy, problem solving, critical thinking, communication and cooperation. Kutlu-Demir (2018)
also concluded in his study that in the development of 21st century skills, using Web 2.0 tools
can be more effective in helping students acquire these skills. Murat (2018), on the other hand,
stated in his study with pre-service science teachers that they developed a positive attitude in
acquiring 21st century skills with STEM education.

In the research, the students answered the question about the effect of SSTEM activities
on the future career choices of primary school students; by citing reasons such as the desire
to design, suitability for the profession they have dreamed of, and the desire to learn by doing;
They stated that SSTEM activities affect the career choices they want to make in the future in
the context of their orientation towards STEM professions. Numerous studies have concluded
that STEM implementations have positive effects on students' perceptions of the engineering
profession at different levels (Sadler, Coyle & Schwartz, 2000; Gulhan, 2016; Ercan, 2014;
Moore, Stohlmann, Wang, Tank & Roehrig, 2014; Yildirim, 2016) can be seen in the literature.

Primary school students generally expressed positive opinions about the SSTEM
implementation process, stating that they enjoyed it and that it aroused excitement. Research
findings are similar to many studies scanned in the literature. As a result of their research,
Gokbayrak and Karigan (2017) concluded that STEM activities contributed to the students, that
the students stated that they wanted to improve themselves more in this regard and that they
wanted to do STEM implementations in other courses. Karahan, Canbazoglu-Bilici, and Unal
(2015) also concluded that students learned through STEM activities by having fun and
enjoyed the practice. In their study, Duban and Kolsuz (2019) concluded that with the STEAM
education approach, students enjoyed the courses more, and at the end of the interviews with
the students, they realized that STEM disciplines are interrelated and necessary in daily life. It
is seen that these studies support the research results by showing a high similarity with the
gualitative and quantitative data obtained with the study.
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There were also moments when students had difficulties during SSTEM practices. In
particular, students sometimes experienced difficulties due to their lack of prior knowledge of
concepts and skills such as coding, dumb maps and soldering. However, they stated that with
the coding training given by the researcher, they acquired new skills in the process and
performed the implementation more easily and with pleasure. Kegeci, Alan and Kirbag-Zengin
(2017), who reached conclusions supporting this finding, also thought that students would have
difficulties especially in coding before STEM implementations; After the implementation, they
concluded that they evaluated the process as enjoyable and feasible. Gllerytz, Dilber, and
Erdogan (2020) also obtained similar results and stated in their research that the coding
education provided ensures permanent learning and enjoyable courses, directs it to practice
rather than theory, and contributes to developing different ideas.

In the research, the scenarios in the SSTEM plans developed according to the 5E
learning model were made by considering real life problems. It has been thought that the
scenarios created from the students' environment and the problems they may encounter in
daily life may attract the attention of the students more. Many studies in the literature have
found that designing scenarios in STEM implementations in a way that students can encounter
in daily life increases the motivation of students (Glinhan, 2006; Kiling, 2007; Etherington,
2011; Guzey, Moore & Harwell, 2016; Corlu, 2017; Yildirm, 2018; Dogan, 2020) are
highlighted.

As a result of the research, primary school students talked about the contributions of
SSTEM in terms of their cognitive, affective, psychomotor development and 21st century skills.
Similarly, many studies in the literature have concluded that STEM applications contribute to
different areas of development and gaining 21st century skills (Daugherty, 2013; Eroglu &
Bektas, 2016; Acar, Tertemiz & Tasdemir, 2018; Gllhan & Sahin, 2018; Giil, 2019; Orak, Cilek
& Yilmaz 2020).

During the SSTEM practices, the activities were carried out with group work, and it was
determined in the qualitative findings of the research that the students were more productive
to work in collaboration with their peers. According to the results of the comparison of the
pretest-posttest scores of the experimental group and the control group obtained from the
guantitative findings of the research, it is seen that there is a significant difference in favor of
the experimental group at the end of the implementations in the cooperation and
communication dimension of the students at the end of the process. It has been observed that
students' learning model based on the SSTEM approach increases their social skills such as
friendships, helping and sharing, and it is similar to many studies in the literature. For example,
Yildinnm and Selvi (2018), in their study, concluded that group work increases cooperation and
solidarity among students, develops empathy and taking responsibility, imposes leadership
characteristics on the individual, and group work enables the emergence of different ideas by
creating brainstorming. Karakaya et al. (2019) applied STEM-centered activities to the
students for 6 weeks in a study of 4th grade primary school students. As a result, they
determined that group work is important in STEM activities and it provides opportunities for
situations such as acting together, cooperation, mutual interaction and social communication.
In this context, in many researches (Bybee, 2013; Kim, Ko & Han, 2014; Corlu, 2018; Yildirrm
& Selvi, 2018; Bircan, 2019; Karakaya et al. 2019; Ozcan & Koca, 2019; Kaplan & Yilmaz,
2021; Oztiirk, 2020) in the literature, in which students develop skills such as effective
communication, decision making, sharing, cooperation, learning by doing, developing different
thinking skills, problem solving and innovation with STEM education.
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In the research, one of the foundations obtained from the researcher's diary, which
functions as a data collection tool, is the theme of problems encountered in SSTEM
implementations. Under this theme, students' lack of prior knowledge, inability to use time
efficiently, lack of use of technology, engineering design process, problems arising from the
failure of some of the materials and the extra cost incurred in this case, the increase in the
responsibility of the absent students in their groups and the inadequacy of the students in
product evaluation were determined. On the subject, Wang, Moore, Roehring & Park (2011)
also mention the problems in the courses taught with the STEM education approach, and state
that the disruptions that may be experienced in technology will cause the STEM applications
to not be fully efficient. Similarly, many studies supporting this result (Yildirm, 2018; Ozbilen,
2018; Gokce & Yildirim, 2019; Ozan, 2019) are found in the literature. In the light of the results
obtained, the following recommendations can be made:

* Various researches can be done by integrating the SSTEM approach into different
disciplines or by implementing it at different levels.

* In order to gain time management skills, this skill can be gained by increasing the
frequency of SSTEM implementations.

* SSTEM research can be done with different methods such as action research.
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Abstract

Schools are among the most rapidly affected institutions by rapidly changing and developing
conditions. In the face of changing conditions, ensuring adaptation to this change, producing solutions
for the future and ensuring development is realized through teachers. Guiding teachers are school
principals. As the decisional capital, social capital and human capital of school principals develop as a
whole with the development of their professional capital, it is easier for schools to adapt to change and
for countries to develop. Therefore, it is important to improve the professional capital levels of school
principals. The aim of this study is to develop a scale to determine the professional capital levels of
school principals in line with the opinions of teachers. The study group of the research consists of
teachers working in primary and secondary school institutions. Expert opinion was consulted to ensure
the content and face validity of the scale. For construct validity, EFA was conducted with the data
collected from 542 teachers and CFA was conducted with the data collected from 371 teachers. As a
result of EFA, a three-dimensional structure with 31 items explaining 68.46% of the total variance was
formed. As a result of the CFA, x?/sd=2.31 and goodness of fit values were found as RMSEA=0.60,
NFI1=0.903, CFI=0.942, IFI=0.942, GFI=0.973 and TLI=0.935. The DFA results indicate that the scale
structure meets the criteria for sufficient fit with the scales. The total Cronbach's Alpha internal
consistency coefficient of the measurement tool is 0.976, McDonald's Omega value is 0.957, and the
Composite Reliability value is 0.968. As a result of the analyses conducted, a measurement tool has
been developed that, while having the same dimensions as the factor structure developed in the
international literature for professional capital, is tailored to determine the professional capital levels of
school principals specific to Turkey.
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0z

Hizli dedisen ve gelisen kosullardan en hizli etkilenen kurumlarin baginda okullar gelmektedir.
Degisen kosullar karsisinda bu dedisime uyumun saglanmasi, ileriye yénelik ¢ézimlerin Gretilmesi ve
gelisimin saglanmasi égretmenler araciligi ile gerceklesmektedir. Ogretmenlere yol gostericiler ise okul
mudurleridir. Okul middurlerinin profesyonel sermayelerinin gelismesi ile birlikte karar sermayesi, sosyal
sermaye ve beseri sermaye de bir bitlin halinde gelistiginden okullarin degisime uyumlari ve ulkelerin
gelismesi daha kolay olmaktadir. Bu nedenle okul mudurlerinin profesyonel sermaye dizeylerinin
gelistiriimesi 6nem arz etmektedir. Bu ¢alismanin amaci 6gretmenlerin gorusu dogrultusunda okul
muddrlerinin profesyonel sermaye dizeylerinin belirlenecegdi bir dlgek gelistirmektir. Arastirma ilkokul
ve ortaokul kurumlarinda c¢alismakta olan 6dretmenler Uzerinde gergeklestiriimistir. Veri toplama
aracinin goérinis ve kapsam gegcerliginin belirlenebilmesi i¢in uzman gorislerinden yararlaniimistir.
Olgegin yapi gecerliligine yénelik 542 dgretmenden toplanan veriler ile AFA, 371 dgretmenden toplanan
veriler ile DFA uygulamasi gergeklestiriimistir. AFA sonucu dogrultusunda varyansin toplamda
%68.46'sin1 aciklayan 31 maddelik G¢ boyutlu bir yapi ortaya ¢ikmistir. Sonrasinda yapilan DFA
sonucunda x2/sd=2.31, uyum iyilik de@erleri ise RMSEA=0.60, NFI=0.903, CFI=0.942, IFI=0.942,
GFI=0.973 ve TLI=0.935 bulunmustur. DFA sonuglari élgek yapisinin, dlgeklerle ilgili yeterli uyuma sahip
olma olgitlerini karsiladigini gostermistir. Olgme aracinin toplam Chronbach’s Alpha i¢ tutarlilik
katsayisi 0.976, McDonald’s Omega degeri 0.957 ve Bilesik Glivenirlik degeri 0.968 olarak belirlenmistir.
Gergeklestirilen analizler sonucunda, profesyonel sermayenin uluslararasi literattirde gelistiriimis faktor
yapisi ile ayni boyutlarda ancak Turkiye'ye 6zgl okul mudurlerinin profesyonel sermaye dizeylerini
belirleyecek bir 6lgme araci gelistirilmistir.

Anahtar kelimeler: Profesyonel sermaye, okul mudurd, élgek gelistirme.
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Giris
GUnumuzde orgutlerde yaganan degisimler ve bu degisimlerin etkisi ¢ok hizli ortaya
cikmaktadir. Ozellikle okullar bu degisimden en cok etkilenen ve gevresini etkileyen
kurumlardandir. Kuresel dinyada degisen beklentilere okullarin daha kolay ve basarili bir

sekilde yanit verebilmeleri, okul muddrlerinin profesyonel sermayelerini gelistirmeleri ile
mumkun olmaktadir.

Bireylerin sahip olduklari beseri sermaye, sosyal sermaye ve karar sermayesi bir araya
gelerek profesyonel sermayeyi olusturmaktadir. Profesyonel sermaye kavrami kisilerin okul
oncesi déneminden baglayarak yetiskinlik donemine kadar siren ve surekli yatirrm yapilarak
geligtirilen uzun vadeli bir surectir. Profesyonel sermaye bilesenlerinden ilki olan beseri
sermaye kavrami, kigilerin egitim ile edindikleri bilgi ve becerilerini kendi yetenekleri ile
birlestirmeleri anlamina gelmektedir. Beseri sermaye bireylerin aile yasami igerisinde, okul
yasaminda, sosyal yasamda ve is yasaminda gelistiriimektedir (OECD, 2001). Formal ya da
informal egditimlerle gelisen bu sermaye ile birlikte egitim dlzeyi arttikga kigilerin gelir duzeyi
de artmakta, bunun sonucunda da bireyler egitimlerine éncelik vermektedir (OECD, 2007).
Ogretmenler agisindan beseri sermaye kavrami incelendiginde, dgretmenin dersin konusu ile
ogretim yontem ve tekniklerine hakim olmasi, 06grencilerin sosyo-kulturel seviyelerini
anlayabilmesi, guncel-bilimsel olaylari takip etmesi, uzmanliklari dogrultusunda kendilerini
surekli gelistirmesi gibi kavramlar ile iligskilendiriimektedir. Okul ydneticileri agisindan beseri
sermaye ise okul yoneticilerinin sahip olduklari bilgi dizeyleri, deneyimleri ve yeteneklerinin
birlesiminden olusan bir kavramdir (Hargreaves ve Fullan, 2012).

Sosyal sermaye insanlarin is birligi yaparak bir araya gelmeleri sonucunda
olusmaktadir (Coleman, 1988). Aileler acisindan sosyal sermaye “ebeveynlerin fiziksel
varligina ve yetiskinlerin cocuga verdigi 56neme” baghdir (Hargreaves ve Fullan, 2012). Okullar
acgisindan ele alindiginda sosyal sermaye 6gretmen ve yoneticilerin birbirine glivenmesi, is
birligine dayali bir ortam olusturulmasi (Ekinci, 2008), okulun tim paydaslari arasinda guven
ve katihmin guglendiriimesi sonucunda gelismektedir (Harriss ve De Renzio, 1997). Okul
yoneticileri agisindan sosyal sermaye kavrami, okul ydneticilerinin ydnetim becerileri alaninda
sahip olduklari birikimler ile 6gretmenlerle gelistirdikleri glvene dayal iligkileri bir araya
getirerek okul drgutind sosyal ve teknik agidan gelistirmeleri anlamina gelmektedir (Fullan,
2016; Hargreaves ve Fullan, 2012).

Profesyonel sermayeyi olusturan Uguncu bilesen karar sermayesidir. Bu sermaye ise
kisilerin bulunduklari mevcut duruma uygun en iyi ve etkili kararlari alabilmeleri ile ilgilidir
(Hargreaves ve Fullan, 2012). Bireylerin sosyal ve beseri sermayelerinden etkili sonuglar elde
edebilmek igin gereken bilgi, zeka ve enerji kaynaklarini en verimli sekilde kullanimlarini ifade
etmektedir (Fullan, 2016). Karar sermayesi, meslektaslarla (sosyal sermaye) etkilesim yoluyla
aracihk edildiginde geligtiriimekte, kararlar gittikge daha iyi hale gelmektedir. YUksek verimli
stratejiler gelistirildiginde ve bunlar surekli olarak iyilestiren ve yorumlayan ekiplerde
uygulandiginda daha etkili ve daha yerlesik hale gelmektedir (Hargreaves ve Fullan, 2012).

Sosyal sermaye, beseri sermaye ve karar alma sermayelerinin birlesiminden olusan
profesyonel sermaye, “Tim mesleki alanlarda -ki buna O&gretimle ilgili olgular da dahil
edilmektedir- niteligin artirimasi ve (st diizey performanslara ulagiimasi i¢in 6rgdtsel bitin
ogelerin isbirligi ve uyum iginde harekete gegiren énemli bir faktérdiir. Bu bakis acisiyla
profesyonel sermaye, diger érglitlerde oldugu gibi egitim kurumlarinin en bagat 6gesi olan
O6dgretmenlik meslegi icin hayati 6neme sahiptir.” (Hargreaves ve Fullan, 2012: 2-102).
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Ogretmenlere liderlik eden, kendilerini gelistirmelerine yardimci olan ve yén gésteren okul
mudurleridir. Profesyonel sermaye olusurken 6gretmenler ve yoneticiler okul basarisi igin ortak
hedef belirleyerek, givene dayal bir ortamda birlikte ¢alismakta ve birlikte 6grenmektedir
(Fullan, 2016; Sergiovanni, 1998).

Okul mdaddurlerinin 6gretim liderligi becerilerine sahip olmalarn ve bu kapsamda
sergiledikleri profesyonel sermaye diizeyleri egitimin kalitesini &nemli derecede etkilemektedir.
Profesyonel sermayenin gelismesi ile birlikte karar alma sermayesi, sosyal sermaye ve beseri
sermaye de bir buttin halinde gelistiginden okullarin degisime uyumlari ve 6rgitsel amagclarina
ulasmalari daha kolay olmaktadir. Melesse ve Belay (2022) ¢alismalarinda 6gretmenlerin
kisisel ve mesleki gelisimlerinin desteklenmesi, isbirlikgi 6grenme stratejileri gelistirmeleri ve is
tatminlerinin artmasinin profesyonel sermaye duzeylerini arttirdidini, bunun da egitim
sisteminin daha iyi bir hale doénisimu icin oldukca 6nemli oldugunu ifade etmektedir.
Ogretmenlerin profesyonel 6grenmelerini arttirmak, gerekli motivasyon ile destegi saglamak
ve liderlik yapmak okul mudidranin sorumlulugundadir. Bu dogrultuda calismanin amaci
o6gretmenlerin gorisleri dogrultusunda okul maddrlerinin profesyonel sermaye dizeylerinin
belirlenebilmesi icin profesyonel sermaye 0Olcegdi gelistirmektedir.

Yontem

Bu boélimde dlgege iliskin maddelerin olusturulma asamalari, ¢calismaya dahil edilen
orneklem, arastirma deseni, verilerin toplanmasi slreci, elde edilen verilerin analizi ve etik
konusuna yer verilmistir.

Olgege Yonelik Madde Havuzunun Olusturulmasi

Okul Mudurlerine Yénelik Profesyonel Sermaye Olgedinin gelistirilmesi surecinde
profesyonel sermaye kavrami incelenmig ve ilgili alan yazin ayrintil bir bicimde gézden
gecirilmigtir. Profesyonel sermaye kavramini olusturan sosyal sermaye, karar sermayesi ve
beseri sermaye alt boyutlarina yénelik 48 soruluk madde listesi belirlenmistir. Maddeler
belirlenirken dlgeklerin boyutlariyla olan yapisal ve teorik baglantilari g6z éninde tutulmustur.
Taslak 6lgme formuna iligkin bes egitim bilimleri alaninda ¢alisan akademisyen, bir élgme ve
degerlendirme alan uzmani, bir rehberlik ve psikolojik danigsman ile bir Tlrkge 6gretmeninin
degerlendirmelerine bagvurulmustur. Yukarida adi gegen uzmanlardan, maddelerin agik ve
anlasilir olma durumlari, maddelerin yer aldigi boyutu destekleme durumu ile maddelerin
uygunlugu oélgutleri cergevesinde gorusler elde edilmis, dngodrilen degisiklikleri ilgili maddelerin
yanina belirtmeleri talep edilmistir.

Pilot ¢calisma sonrasinda dlgek maddeleri yeniden degerlendirilmis, Agcimlayici Faktor
Analizi (AFA) ve Dogrulayici Faktor Analizi (DFA) yapilarak gegerlik ve guvenirlik katsayilari
hesaplanmistir. Akabinde 6lcede son hali verilmis ve gondlli katilm formu hazirlanmigtir.
Arastirma kapsaminda gelistirilen Okul Miidirlerine Yonelik Profesyonel Sermaye Olgegi'nin
gecerlilik ve guvenirlik uygulamalari 2023-2024 bahar doneminde gergeklestirilmigtir.

Orneklem

istanbul ili Arnavutkdy ilgesi Milli Egitim Bakanhdi blinyesinde yer alan devlet ilk ve
ortaokul kurumlarinda 2023-2024 egitim-0gretim yilinda gorev yapmakta olan 2075 6gretmen
arastirmanin evrenini olusturmaktadir. Arastirmada drneklem belirlenirken olasilida dayal
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basit rastgele drnekleme yontemi kullaniimistir. Bu yonteme gére evrendeki tim 6gretmenlerin
secilme olasih@: birbirine esittir (Can, 2020). Orneklem biyUkliginin belirlenmesi igin n =
Nt?pq / d*(N — 1) + pq formili kullanilmistir. Formile gore n simgesi 6rneklemdeki Kisi
sayisini, N evrendeki Kisi sayisini, p incelenen durumun gergeklesme ihtimalini, q incelenen
durumun gerceklesmeme ihtimalini, d érneklem hatasini ve t simgesi t tablosundaki teorik
degeri temsil etmektedir. Yapilan iglemler sonucunda 384 kisiye ulagiimasi gerektigi
belirlenmistir (Blyukoztlrk ve digerleri, 2013). Bu dogrultuda arastirmada 2023-2024 egitim
ogretim yilinda Milli Egitim Bakanlh@i binyesindeki devlet ilkokul ve ortaokullarinda ¢alisan 913
ogretmen yer almigtir. AFA ve DFA igin ayr 6rneklem olusturulmustur. AFA 542 6gretmenden
elde edilen veri seti ile DFA ise 371 6gretmenden elde edilen veri seti ile gergeklestirilmistir.

Tablo 1
Profesyonel Sermaye Olgegi AFA Uygulamasina Katilan Ogretmenlerin Demografik Bilgileri
Ozellik Degisken f %
Cinsiyet Kadin 343 63.3
Erkek 199 36.7
Okul Tiirii llkokul 223 41.1
Ortaokul 319 58.9
Mesleki Kidem 1-5 yil 205 37.8
6-10 yil 152 28.0
11-15 yil 93 17.2
16-20 yil 39 7.2
21 yil ve Gzeri 53 9.8
Ogrenim Durumu Lisans 476 87.8
Lisanststii 66 12.2
Brang Sinif 176 325
Fen Bilimleri 40 7.4
Gérsel Sanatlar 7 1.3
Miizik 8 15
Sosyal Bilgiler 46 8.5
Ingilizce 37 6.8
Beden Egitimi 24 4.4
Matematik 41 7.6
Din Kiilttirii ve Ahlak Bilgisi 32 5.9
Tlirkge 56 10.3
Teknoloji ve Tasarim 6 11
Rehberlik ve Psikolojik 29 5.4
Danigman
Okul Oncesi 14 2.6
Ozel Egitim 17 3.1
Bilisim Teknolojileri 9 1.7
Toplam 542 100

Tablo 1 incelendiginde, 6gretmenlerin 343’Unin (%63.3) kadin, 199’unun (%36.7)
erkek oldugu gérilmektedir. Ogretmenlerin gorev yaptiklari okul tiiri agisindan incelendiginde
223’'Un0n  (%41.1) ilkokulda, 319unun (%58.9) ortaokulda c¢alistiklari belirlenmistir.
Ogretmenlerin mesleki kidemlerine gére dagilimlari incelendiginde 205'inin (%37.8) 1-5 yil,
152’sinin (%28.0) 6-10 yil, 93’Unun (%7.2) 11-15 yil, 39’unun (%7.2) 16-20 yil ve 53’Unun
(%9.8) 21 yil ve Uzeri slredir okullarda calistiklari belirlenmistir. Ogretmenlerin 6grenim
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durumlari incelendiginde 476’sinin (%87.8) lisans ve 66’sinin (%12.2) lisansusti mezunu
olduklari belirlenmigtir.

Ogretmenlerin branglara goére dagihimlari incelendiginde 176’sinin (%32.5) Sinif
ogretmeni, 40’'inin (%7.4) Fen Bilimleri 6gretmeni, 41’inin(%7.6) Matematik 6gretmeni, 56’sinin
(%10.3) Tirkge 6gretmeni, 46’sinin (%8.5) Sosyal Bilgiler 6gretmeni, 37’sinin (%6.8) ingilizce
ogretmeni, 8’inin (%1.5) Muzik égretmeni, 24’Gnun(%4.4) Beden Egitimi 6gretmeni, 7’sinin
(%1.3) Goérsel Sanatlar 6gretmeni, 17’sinin (%3.1) Ozel Egitim dJretmeni, 29'unun (%5.4)
Rehberlik ve Psikolojik Danisman, 14’nin (%2.6) Okul Oncesi 6gretmeni, 6’sinin (%1.1)
Teknoloji ve Tasarim 6gretmeni, 9'unun (%1.7) Bilisim Teknolojileri 6gretmeni ve 32’sinin
(%5.9) Din Kultart ve Ahlak Bilgisi 6gretmeni oldugu belirlenmistir.

Profesyonel Sermaye Olgegi DFA calismasinda katilan égretmenlerin demografik
bilgilerinin yer aldigi bulgular Tablo 2’de sunulmustur.

Tablo 2
Profesyonel Sermaye Olgedi’nin DFA Uygulamasina Katilan Ogretmenlerin Demografik Bilgileri
Ozellik Degisken f %
Cinsiyet Kadin 250 67.4
Erkek 121 32.6
Okul Tiirii llkokul 99 26.7
Ortaokul 272 73.3
Mesleki Kidem 1-5yil 174 46.9
6-10 yil 108 29.1
11-15 yil 48 12.9
16-20 yil 29 7.8
21 yil ve lzeri 12 3.2
Ogrenim Durumu Lisans 326 87.9
Lisanstistii 45 121
Brang Teknoloji ve Tasarim 3 0.8
Beden Egitimi 16 4.3
Miizik 3 0.8
Tlirkge 37 10.0
Sosyal Bilgiler 61 16.4
ingilizce 40 10.8
Matematik 42 11.3
Din Kiiltiirii ve Ahlak Bilgisi 34 9.2
Gorsel Sanatlar 7 1.9
Fen Bilimleri 32 8.6
Sinif 61 16.4
Rehberlik ve Psikolojik 8 2.2
Danisma
Okul Oncesi 20 5.4
Ozel Egitim 3 0.8
Bilisim Teknolojileri 4 11
Toplam 371 100

Tablo 2 incelendiginde, dgretmenlerin 1271’inin (%32.6) erkek ve 250’sinin (%67.4)
kadin oldugu belirlenmigtir. Analize katilan 6gretmenlerin gérev yaptiklari okul turt agisindan
incelendiginde 99'unun (%26.7) ilkokulda, 272’sinin (%73.3) ortaokulda calistiklari

691



AJESI, 2024; 14(2): 686-704 Sentirk ve Terzi

belirlenmistir. Ogretmenlerin mesleki kidemlerine gére dagihimlari incelendiginde 174’Gnin
(%46.9) 1-5 yil, 108’inin (%29.1) 6-10 yil, 48’inin (%12.9) 11-15 yil, 29’unun (%7.8) 16-20 yil
ve 12'sinin (%3.2) 21 yil ve Uzeri sure zarfinda okullarda calistiklari belirlenmigtir.
Ogretmenlerin 6grenim durumlari incelendiginde 326’sinin (%87.9) lisans ve 45'inin (%12.1)
lisansustu egitim aldiklar belirlenmigtir.

Ogretmenlerin  brans degiskeni dogrultusunda dagilimlarn incelendiginde 61
katimcinin (%16.4) Sinif 6gretmeni, 32’sinin (%8.6) Fen Bilimleri 6gretmeni, 42’sinin (%11.3)
Matematik 6gretmeni, 37’sinin (%10.0) Turkge ogretmeni, 61’inin (%16.4) Sosyal Bilgiler
dgretmeni, 40'Inin (%10.8) Ingilizce 6gretmeni, 3’Unin (%0.8) Mizik dJretmeni, 16’sinin
(%4.3) Beden Egitimi 6gretmeni, 7’sinin (%1.9) Gorsel Sanatlar gretmeni, 3'tiniin (%0.8) Ozel
Egitim 6gretmeni, 8'inin (%2.2) Rehberlik ve Psikolojik Danisman, 20’sinin (%5.4) Okul Oncesi
o6gretmeni, 3’'Unun (%0.8) Teknoloji ve Tasarim dgretmeni, 4’Unin (%1.1) Bilisim Teknolojileri
ogretmeni ve 34’Unln (%9.2) Din Kaltird ve Ahlak Bilgisi 6gretmeni oldugu belirlenmistir.

Verilerin Analizi

Verilerin analizinde kapsam ve goérunus gegerliginin belirlenebilmesi icin uzman
géruslerinden yararlaniimistir. Yapi gegerligi icin AFA ve DFA yapilmistir. Olgede ait modelin
uyum iyiligi indekslerinde serbestlik derecesi (sd), Khikare (x?), RMSEA, NFI, CFl, IFl, GFI ve
TLI dlgitleri incelenmistir. Olgegin ig tutarlik glivenirliginin hesaplanmasinda Cronbach Alpha
(a), McDonald’s Omega (w) ve Bilesik Guvenirlik (CR) dederlerinden yararlaniimistir. Analizler
IBM SPSS Statistics 22.0 ve JASP 0.18.3.0 programlari ile yapilmistir.

Etik Konular

Aragtirmanin gergeklestiriimesi igin Anadolu Universitesi ‘Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulu'ndan 494872 evrak numarasi ve 28.02.2023 tarihli
izin belgesi ile uygulama izinleri alinmistir. Sonraki asamada istanbul il Milli Egitim
Mudurligi’nden alinan 73768324 belge numarasi ve 05.04.2023 tarihli izin ile 6lgme araci ilk
ve ortaokulda calisan o6gretmenlere uygulanmasi igin hazir hale gelmigtir. Calisma
kapsaminda yer alan 6gretmenler ile gorusulerek calismanin genel ve alt amaglarina iligkin
bilgilendirme yapilmistir. Gonulli 6gretmenlere dlgek uygulanmigstir. Arastirma etik kurallari
cercevesinde ogretmenlerin kimliklerini ortaya ¢ikaran kigisel bilgilere yer vermemeleri
belirtiimigtir.

Bulgular

Bu boélimde Okul Mudirlerine Yénelik Profesyonel Sermaye Olgegi'nin; kapsam
gecerligi, agimlayici faktér analizi, dogrulayici faktor analizi ve guvenirlik ¢calismalari ile ilgili
aciklamalara yer verilmigtir.

Okul Miidiirlerine Yénelik Profesyonel Sermaye Olgegi’nin Kapsam Gegerligi

Taslak o6lgme formu egitim bilimleri alanindan bes akademisyen, &lgme ve
degerlendirme alanindan bir uzmani, bir rehberlik ve psikolojik danisman ile bir Tirkce
6gretmeninin gortsine sunulmustur. Alan uzmanlarindan dlgedin madde ve boyut iligkisi,
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maddenin uygunluk derecesi, maddelerin acgik ve anlasilir olmasi bakimindan
degerlendirmeleri sonucunda gerekli dizenlemeler yapilarak doért madde dlgekten
cikariimistir. Olgek 44 maddeden olusmus, gecerlik ve glvenirligine iliskin analizleri igin son
hali verilmigtir.

Okul Miidiirlerine Yoénelik Profesyonel Sermaye Olgegi’nin Agimlayici Faktor
Analizi

Okul Miidiirlerine Yénelik Profesyonel Sermaye Olgegi’'nin yapisal gegerligine yonelik
toplanan veriler ile Kaiser-Meyer-Olkin indeksi (KMO) ile Bartlett Kiresellik Testi analizleri
yapilmigtir. Analizler sonucunda KMO degerinin .972 ve Bartlett Kiresellik Testi

degerinin(xz465 = 16436.140,p < .05) de oldugu bulgulanmistir. Serbestlik derecesi n (n —

31(31-1)
2

yorumlanmistir (p < .05). Bu sonuglar dogrultusunda 542 6gretmenden elde edilen verilerin

faktorlenebilir oldugu ispatlanmistir. Faktor analizi bir boyutu dlgen birbiri ile baglantili ¢ok
saylda degdiskenin birlikte degerlendirilerek az sayida faktérle agiklandigi istatistiksel bir teknik
olarak tanimlanmaktadir (BuyUkozturk, 2020).

1)/2 formulu ile hesaplanmakta olup

= 465 olarak belirlenmis ve sonug¢ anlamli olarak

AFA uygulamasinda faktor sayisi belirlenirken yamag birikinti grafigi, aciklanan varyans
orani ve 6z-deger incelenmektedir. Alan yazinda 6z de@eri 1 ve Uzeri olan faktorler dnemili
faktor olarak degerlendiriimektedir (Buyukoztirk, 2020).

Sekil 1
Olgek Maddelerinin Ozdegerlerine Ait Yamag Birikinti Grafigi
Scree Plot
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Gelistirilen Okul Mudiirlerine Yonelik Profesyonel Sermaye Olgegi’nin ézdegerler ile birlikte
faktor sayisina iliskin Sekil 1’deki yamag birikinti grafigi dikkate alindiginda, 6lgcek agisindan
anlamh kirilma noktalarinin 2. ve 3. faktérlerde gerceklestigi ortaya gikmaktadir. Bu dogrultuda
dlcegin g faktérden olustuguna karar verilmistir. Olgegin aciklanan toplam varyansina iliskin
bilgiler Tablo 3’de sunulmustur.

Tablo 3
Acimlayici Faktor Analizi Sonuglar
Baslangi¢ 6zdegerleri Cikartiimis kareli yiklerin Doénduartlmas kareli yuklerin
toplami toplami
M Toplam  Acikla- Kimi- Toplam  Acikla- Kima- Toplam  Agikla- Kima-
nan latif nan latif nan latif
Varyans Varyans Varyans
% % % % % %

1 18.565 59.888 59.888 18.565 59.888 59.888 8.845 28.532 28.532
2 1.570 5.066 64.954 1.570 5.066 64.954 8.056 25.987 54.518
3 1.089 3.513 68.467 1.089 3.513 68.467 4.324 13.948 68.467

Not: Faktdr gcikarma ydntemi: Temel Bilesenler Analizi

Okul Mudurlerine Yénelik Profesyonel Sermaye Olgeginin faktdr deseninin ortaya
konulmasi icin Temel Bilesenler Analizi, Varimax dik dondlirme yontemi tercih edilmistir. AFA
uygulamasinda her bir maddenin ortak varyans agiklama degerlerinin 0.30’dan buylk olmasi
beklenmektedir. Analiz sonucunda maddelerin varyans oranlarinin 0.476 — 0.806 araliginda
degerler aldidi ve sorularin ortak varyans agiklama oranlarinin yeterli dizeyde oldugu
belirlenmistir (Blyukoztirk, 2020). Ug faktor igin gerceklestirilen analizde birden fazla faktérde
ayni anda bulunan maddelerin yik degeri arasindaki farkin 0.10 ve Uzerinde olmayan
maddeler tespit edilmistir (Blyukoztirk, 2020). Bu dogrultuda 2, 9, 11, 15, 17, 18, 21, 32, 38,
40, 42, 43 ve 44. sorular analizden ¢ikarilmistir. Analiz sonucunda Gg¢ boyuttan (liderlik ve
iletisim, yonetsel beceriler ve okul kiltlrt ve iklim) ve 31 maddeden olusan veri toplama araci
elde edilmigtir. Liderlik ve iletisim boyutu toplam varyansin %28.532’sini, yonetsel beceriler
boyutu toplam varyansin %25.987’sini ve okul kulturd ve iklim boyutu toplam varyansin
%13.948’ini agiklamaktadir. Tablo 4’de 31 maddeden olusan dl¢edin boyutlari, bu boyutlarin
altinda yer alan maddeler, faktor yikleri ve Cronbach Alpha katsayilari gosterilmistir.

Tablo 4
Okul Miidiirlerinin Profesyonel Sermaye Olgedi’nin AFA Sonuglari

Faktdrler ve Maddeler Faktor Yikleri

1 2 3

Liderlik ve iletisim a=0.967
2.0Okul madirdm, mesleki haklarimi savunur. 0.663 0.343 0.314
3.0Okul mudirum bir liderdir. 0.693 0.385 0.263
4.0kul miduram, égretmenlere karsi adildir. 0.806 0.281 0.279
5.0kul mudirdm, égretmenlere karsi tarafsizdir. 0.792 0.288 0.298
6.0kul muduram, égretmenlere karsi durusttur. 0.762 0.290 0.306
7.0kul mudiram, 6gretmenlere saygi duyar. 0.738 0.279 0.328
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Tablo 4
(Devam)
Faktorler ve Maddeler Faktor Yukleri
1 2 3
12.0kul midirim, égretim konusunda farkli fikirlere saygi 0.595 0.402 0.369
duyar.
25. Ogretimle iligkili sorunlar, midir ve égretmen is birligi ile 0.626 0.465 0.285
¢ozulur.
26. Okul midiuram, alinan kararlari net bir sekilde aciklar. 0.613 0.480 0.284
27. Okul mudarim, okul kaynaklarinin kullaniminda seffaf bir 0.627 0.506 0.205
yontem izler.
28. Okul muduram, farkli gérislere agiktir. 0.683 0.472 0.190
29. Okul mudurim, 6nerilere aciktir. 0.681 0.412 0.244
30. Okul mudurimun aldigi kararlara glivenirim. 0.676 0.494 0.257
31. Okul mudirim, 6gretmen gorevlendirmelerini (ndbet, 0.674 0.325 0.289
proje vb.) adil bicimde yapar.
Yonetsel Beceriler a=0.967
13. Okul mudiriim, égretmenlerin basarilarini 6dillendirir. 0.355 0.532 0.364
14. Okul midirim, égretmenlerin lisansista egitim almasini 0.247 0.608 0.318
destekler.
15. Okul madirim, égrenci basarisini takip eder. 0.299 0.692 0.376
16. Okul madirim, égrenci basarisini arttirmaya odaklanir. 0.369 0.677 0.343
17. Okul miduartim, égretim sureglerine liderlik eder. 0.475 0.645 0.307
18. Okul madurim, égretim konusunda glincel gelismeleri 0.366 0.659 0.355
takip eder.
19. Okul mudiram, kariyer gelisimimi destekler. 0.405 0.676 0.311
20. Okul mudirim, mesleki 6grenmemi destekler. 0,457 0.674 0.290
21. Okul muduram, yaptigim 6gretimi denetler. 0.331 0.774 0.121
22. Okul maduram, denetledigi 6gretim etkinliklerime iligkin 0.341 0.758 0.158
geri bildirim saglar.
23. Okul maduram, okulumdaki 6gretmenleri denetler. 0.237 0.772 0.111
24. Okul muduram, 6gretim teknolojilerini kullanmamda beni 0.342 0.641 0.334
destekler.
Okul Kiiltiirii ve iklim a=0.836
1. Okulumda duizenli olarak sosyal etkinlik gergeklestirilir. 0.111 0.294 0.614
8. Okulumda ‘biz’ duygusu hakimdir. 0.413 0.280 0.595
9. Okulumda galigmaktan mutluluk duyarim. 0.410 0.166 0.750
10. Okulumda kendimi giivende hissederim. 0.433 0.222 0.718
11. Bireysel basaridan ¢ok okulun basarisi énemlidir. 0.287 0.290 0.580

Aciklanan Varyans=%68.467
Olgek Toplam a=0.976

*Varimax Rotasyonu

Tablo 4'de yer aldigi gibi, AFA gostergeleri sonucunda U¢ boyuttan ve 31 maddeden
olusan bir élgek yapisi elde edilmistir. Bu yapiya gére 2, 3, 4, 5, 6, 7, 12, 25, 26, 27, 28, 29, 30
ve 31. maddeler Liderlik ve iletisim; 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23 ve 24. maddeler
Yénetsel Beceriler ve 1, 8, 9, 10 ve 11. maddeler Okul Kiiltiirii ve iklim boyutlarinda yer
almaktadir. Liderlik ve iletisim boyutunda yer alan maddelerin sahip olduklari faktor yuk
degerlerinin .595 ve .806, yonetsel beceriler boyutunda yer alan maddelerin sahip olduklari
faktor yuk degerlerinin .532 ve .774, okul kultura ve iklimi boyutunda yer alan maddelerin sahip
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olduklan faktér yik degerlerinin .580 ve .750 araliginda oldukga yeterli dizeyde oldugu
belirlenmistir (BlyUkdztirk, 2020). Olgegin agikladigi toplam varyans orani %68.467 olarak
belirlenmisgtir.

Okul Miidiirlerine Yonelik Profesyonel Sermaye Olgegi’nin Dogrulayici Faktor
Analizi

AFA sonucunda belirlenen UGg¢ boyuttan olusan ve 31 maddelik dlgek yapisini
dogrulamak icin yapilan DFA i¢in 371 6gretmenden elde edilen veriler JASP 0.18.3.0 programi
ile gerekli analizlere tabi tutularak uyum indeksi degerleri degerlendirilmistir.

Tablo 5
Profesyonel Sermaye Olgedi Dogrulayici Faktér Analizinden Elde Edilen Uyum Degerleri

Uyum Degerleri

RMSEA NFI CFlI IFI GFlI TLI NNFI x? x?/sd

0.09 0.799 0.835 0.836 0.942 0.822 0.822 1992.584 4.623

Tablo 5'de sunulan uyum indeksleri incelendiginde 6lcegin uyuma yoénelik degerlerinin
kabul edilebilir sinirlara iliskin olgitleri karsilamadigi goértlmustir. Modifikasyon oOnerileri
dogrultusunda artik kovaryans degeri yiksek olan madde ciftlerine ait hata terimleri arasinda
baglanti kurularak 3 ve 4., 5ve 6., 8 ve 9., 11 ve 12,, 15 ve 16., 16 ve 20., 17 ve 18., 18 ve
19., 19 ve 21., 21 ve 22., 23 ve 24., 23 ve 25., 24 ve 25., 29 ve 30. maddeler arasinda yeni
kovaryanslar olusturulmustur. DFA’ya yodnelik yapilan ¢aligsmalar sonucunda ortaya ¢ikan
degerler ve literatirde kabul edilme standartlari Tablo 6’da sunulmustur.

Tablo 6

DFA Uyum indeksleri
Uyum olciti Kabul edilebilir deger Kaynak DFA
Orneklem sayisi  Madde (31*5=155) Kass ve Tinsley (1979) 371
x?%/sd 0< x2/sd< 3 Siimer (2000) 2.318
RMSEA 0.05 < RMSEA <0.08 Hooper ve digerleri (2008) .060
NFI 0.80=<NFI<0.95 Uzun ve digerleri (2010) .903
CFlI 0.90<CFI=<1.00 Steiger (2007) .942
IFI 0.90 = IF1 £0.95 Baumgartner ve Homburg (1996) .942
GFlI 0.95<GFI Uslu (2015) 973
TLI 0.90=<TLI=<1.00 Schermelleh-Engel ve digerleri (2003) .935

Tablo 6 incelendiginde DFA igin 371 kigiden veri toplanmasi alan yazinda onerilenin
Uzerindedir. x2/sd orani 2.318 olarak hesaplanarak kabul edilebilir deger araliginda oldugu
belirlenmigtir. RMSEA’nin 0.05’e esit ya da altinda degerler almasi iyi uyum, 0.05-0.08
arasinda deg@erler almasi yeterli uyum gdéstergesi seklinde nitelendiriimektedir (Hooper ve
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digerleri, 2008). Arastirmada profesyonel sermaye o6lceginin RMSEA degeri 0.060 olarak
saptanmis ve modelin bu deger dogrultusunda modelin yeterli bir uyum dizeyini sagladigi
belirlenmigtir. Modelin NFI dederi 0.903, CFI dederi 0.942, IFI degeri 0.942, GFI degeri 0.973
ve TLI degeri 0.935 olarak belirlenmistir. Bu degerlerin tamaminin kabul edilebilir deger
araliklarinda olduklari saptanmigtir (Moosbrugger ve Mdller, 2003; Schermelleh-Engel ve
digerleri, 2003; Steiger, 2007; Tucker ve Lewis, 1973; Uslu, 2015; Uzun vd., 2010). Okul
Mudirlerine Yénelik Profesyonel Sermaye Olgegdinin faktér yapisi elde edilen bu veriler
dogrultusunda dogrulanmistir. Sekil 2’de DFA uygulamasi ile elde edilen 6lgegin gbzlenen
degiskenler arasindaki iligki ve hata varyanslari sunulmustur.

Sekil 2
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Okul Mudurlerine Yénelik Profesyonel Sermaye Olgeginin giivenirlik degerleri
Cronbach Alpha, McDonald’s Omega ve Bilesik Gulvenirlik katsayilari Gzerinden
hesaplanmistir. Elde edilen dederler Tablo 7’de sunulmustur.
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Tablo 7
Profesyonel Sermaye Olgegdinin Boyutlarinin Giivenirlik Katsayilari
Boyut Cronbach Alpha(a) McDonald’s Omega(w) Bilesik  Giivenirlik
(CR)
Liderlik ve iletisim 0.957 0.947 0.926
Yoénetsel Beceriler 0.936 0.899 0.944
Okul Kiiltiirii ve iklim 0.789 0.773 0.913
Toplam 0.968 0.957 0.968

Tablo 7 incelendiginde dlgme aracinin Cronbach Alpha i¢ tutarlihk katsayisinin .968
oldugu gorulmektedir. Liderlik ve iletisim boyutunun Cronbach Alpha katsayisi .957, yonetsel
beceriler boyutunun Cronbach Alpha katsayisinin .936 ve okul kultard ve iklim boyutunun
Cronbach Alpha katsayisinin .789 oldugu belirlenmistir. Cronbach Alpha katsayisinin .70 ve
Uzerinde olmasi, dlgek glvenirligi saglanmis oldugu seklinde nitelendiriimektedir (Durmus ve
digerleri, 2013). Olgegin McDonald’s Omega degeri .957 olarak belirlenmistir. Liderlik ve
iletisim boyutunun McDonald’s Omega degerinin .947, ybnetsel beceriler boyutunun
McDonald’s Omega degerinin .899 ve okul kultird ve iklim boyutunun McDonald’s Omega
degerinin .773 oldugu goériilmektedir. Olgcegin CR degerinin .968, liderlik ve iletisim boyutunun
CR degerinin .926, yonetsel beceriler boyutunun CR degerinin .944 ve okul kaltlrd ve iklim
boyutunun CR degerinin .913 oldugu belirlenmistir. CR degerinin .70 ve lUzerinde olmasi
Olcedin gulvenilir oldugunu gostermektedir (Hair ve digerleri, 2010). Ayrica dlgme aracini
olusturan U¢ boyuttaki maddelerin toplam korelasyon dederleri incelenmis ve bu korelasyon
degerlerinin  .30'un Uzerinde oldugu saptanmistir (Tavsancil, 2002). Dolayisiyla Okul
Muddrlerine Yénelik Profesyonel Sermaye Olgedi'nin i¢ tutarlihga sahip oldugu belirlenmistir.

Okul Mudurlerine Yoénelik Profesyonel Sermaye Olgedi'nin glvenirligini sinamak igin
%27’lik alt grup ve %27’lik Ust grubun madde ortalama puanlari analiz edilmistir. Yapilan fark
incelemeleri dogrultusunda &gretmenlerin  puanlari buydkltklerine goére siralanmistir.
Gergeklestirilen bagimsiz érneklem t testi analizleri dogrultusunda tim maddelerde iki grubun
madde ortalamalari arasindaki fark istatistiksel olarak anlamlidir (p < .05). Okul Maddrlerine
Yonelik Profesyonel Sermaye Olgeginin guivenirlik diizeyinin yiiksek oldugu ve yapiyi dlgmeye
yonelik maddelerin kigileri birbirinden ayirt ettigi ifade edilebilir.

Sonug, Tartisma ve Oneriler

Bu galisma 6gretmenlerin okul middurlerinin profesyonel sermaye dizeylerine yonelik
gériglerinin belirlenmesinde kullanilabilecek bir dlgek gelistirme amaci ile hazirlanmigtir.
Galismanin amaci dogrultusunda 6ncelikle alan yazin incelemesi yapilmis, madde havuzu
olusturulmusg, madde havuzu uzmanlarin gérisine sunulmus ve pilot uygulamasi yapilarak
Olcegin kapsam gecerligi saglanmistir. Ardindan hazirlanan dlgek taslagi ¢alisma grubuna
uygulanarak elde edilen veriler ile AFA gergeklestiriimistir. AFA sonucunda toplam 31 madde
ve U¢ boyuttan olusan bir 6lgek yapisi elde edilmistir. AFA sonrasinda yapilan DFA sonucunda
x%/sd=2.318, uyum iyiligi degerleri RMSEA=0.60, NFI=0.903, CFI=0.942, IFI=0.942,
GFI=0.973 ve TLI=0.935 bulunmustur. Elde edilen DFA sonuglari dlgek yapisinin yeterli
uyuma sahip oldugunu géstermektedir. Olgedin Chronbach Alpha i¢ tutarlilik katsayisi 0.976,
Liderlik ve iletisim boyutu Chronbach Alpha i¢ tutarlilik katsayisi 0.967, Yénetsel Beceriler
boyutu Chronbach Alpha ig tutarlilik katsayisi 0.953 ve Okul Kiiltiirii ve iklim boyutu Chronbach
Alpha i¢ tutarliik katsayisi 0.836 olarak belirlenmistir. Ayrica dlgegin McDonald’s Omega
degeri .957 olarak belirlenmistir. Liderlik ve iletisim boyutunun McDonald’s Omega degeri .947,

698



AJESI, 2024; 14(2): 686-704 Sentirk ve Terzi

Yénetsel Beceriler boyutunun McDonald’s Omega degeri .899 ve Okul Kiltiri ve iklim
boyutunun McDonald’s Omega degeri .773 oldugu gérilmektedir. Olgegin CR degerinin .968,
Liderlik ve iletisim boyutunun CR degerinin .926, Yénetsel Beceriler boyutunun CR degerinin
.944 ve Okul Kltiirii ve iklim boyutunun CR degerinin .913 oldugu belirlenmistir. Sonug olarak
Liderlik ve iletisim, Yonetsel Beceriler ve Okul Kiiltiirii ve iklim olmak Uizere ¢ boyuttan ve
besli likert tipinde 31 maddeden olusan, gegerlik ve gulvenirlik agisindan gerekli olcitleri
karsilayan bir Okul Miidurleri igin Profesyonel Sermaye Olgegi gelistiriimistir.

Ozellikle Hargreaves ve Fullan’in (2012) Professional Capital: Transforming Teaching
in Every School kitabinin yayimlanmasi ile birlikte egitim alaninda daha fazla calisilan
profesyonel sermaye ile ilgili alan yazinda cesitli digekler gelistirildigi gérilmektedir. Ozkan ve
Oguz (2023) tarafindan okul yoneticilerinin profesyonel sermaye duzeylerini ortaya gikarmaya
yonelik alti boyut ve 37 maddeden olusan 6lgek gelistiriimistir. OzIlik (2023) tarafindan tg
boyut ve 23 maddeden olusan Ogretmenlerin Profesyonel Sermayesi Olgegi Turkceye
uyarlama calismasi yapilmistir. Turkiye'de ylksekodgretim kurumlarinda gérev yapan 6gretim
dyelerinin profesyonel sermaye dizeylerini belirlemek amaciyla Soyer (2023) tarafindan Gg
faktor ve 16 maddeden olusan olgek gelistirilmistir. Ayrica ilgili alan yazinda 6gretmenlerin
profesyonel sermayesi ile ilgili yapilan gesitli galismalar mevcuttur (Coskun, 2018; Hargreaves
ve Fullan, 2012; Major ve Weiner, 2021; Melesse ve Belay, 2022; Nolan ve Molla, 2017).

Fullan ve digerlerine (2015) gore okullarda dgrencilerin basarisinin arttiriimasi icin
ogretmenler ve okul mudurlerinin glivene dayall bir ortamda gelistirdikleri profesyonel iliski
cercevesinde, uzman olduklari egitim alani dogrultusunda kendilerini gelistirmeleri
gerekmektedir. Gelistirilen beseri sermaye, sosyal sermaye ve karar alma sermayesi ile birlikte
okullar da &grencilerin ylksek basarilar elde ettikleri kurumlar haline dénidsmektedir
(Richardson, 2017). 21.yuzyilda okullarin kendilerini donUsttrerek yeni gaga uyum saglamalari
ancak bu sekilde mumkun olmaktadir. Okul middurlerinin profesyonel sermaye duzeylerinden
dogrudan etkilenen ve egitim sistemine yon veren 6gretmenler oldugundan dolayi (Hargreaves
ve Fullan, 2012) 6gretmenlerin gorusleri dogrultusunda okul mudurlerinin profesyonel sermaye
dizeylerinin belirlenmesi 6nem arz etmektedir.

Cagdas liderlik teorileri, liderligin sadece bireye bagl 6zelliklere dayali olarak kendisini
bu o6zellikler cercevesinde tanimlanamayacagini; lider-izleyen etkilesimi ve bu etkilesimin
izleyen Uzerinde biraktigi algilarin lider tanimlamasinda daha 6nemli oldugunu ortaya
koymaktadir. Bu anlayigsa dayali olarak, calisma Ozellikle 6gretmenlerin okul mudurlerinin
profesyonel sermayelerine ydnelik goruslerine dayali bir dlgek gelistirme c¢alismasi olmasi
nedeniyle alan yazindaki diger profesyonel sermaye dl¢eklerinden farkhdir.

Okul Mdudurlerine Yonelik Profesyonel Sermaye Olgegi farkli durumlara (egitim
kademesi, okul bolgesi, 6zel okul-devlet okulu, ¢alisma gruplarina ve de farkh okul
paydaslarina uygulanarak gegerlik ve guvenirlik calismalarina iliskin genig uygulamalar
gerceklestirilebilir.

Arastirmacilarin Katki Orani Beyani

Yazarlar bu arastirmaya esit oranda katki saglamiglardir.

Catisma Beyani

Yazarlar bu arastirmada cikar ¢atismasi olmadigini beyan etmektedirler.
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Extended Abstract

Introduction

In today's organizations, changes are occurring rapidly and their effects are becoming
apparent. Schools, especially, are among the institutions most affected by these changes and
influencing their surroundings. The ability of schools to respond more easily and successfully
to changing expectations in the global world is facilitated by the development of school
principals' professional capital.

The concept of professional capital, formed by the combination of human capital, social
capital, and desicional capital, is a long-term investment process developed by individuals from
early childhood to adulthood. Human capital refers to the knowledge and skills individuals
acquire through their educational, family, formal, or informal activities, combined with their own
abilities. From an educational perspective, human capital involves understanding teachers'
and school principals' knowledge about teaching and methods, students' developmental
stages, cultures, and family lives, as well as keeping up with innovative sciences in their field
(Hargreaves and Fullan, 2012).

Social capital is a concept that arises from people coming together in collaboration in
their daily lives (Coleman, 1988). It develops through the sharing individuals engage in within
a trust environment. In educational terms, social capital involves teachers and school principals
enhancing the school organization socially by combining their educational skills with personal
talents.

Decisional capital is the capital required for individuals to make effective and best
decisions by utilizing their own potentials (Hargreaves and Fullan, 2012). In schools, it refers
to teachers' and school principals' abilities to make the most effective and efficient decisions
regarding educational and teaching activities, students, and their domains.

School principals guide teachers and all other stakeholders, leading the school
organization towards achieving its objectives. The leadership skills of school principals and
their levels of professional capital significantly impact the quality of education. When developed
together as a whole, decisional capital, social capital, and human capital through professional
capital enhance schools' ability to adapt to change and achieve organizational objectives more
easily. Therefore, determining the levels of professional capital of school principals is crucial
for the effectiveness and efficiency of educational systems, which are the fundamental systems
of schools.

Method

The aim of this study is to develop a scale to determine the professional capital levels
of school principals in line with the opinions of teachers. In the study, a probability-based
sampling method was used to determine the sample group. According to the formula used to
determine sample size, it was determined that a sample of 384 individuals is necessary.

During the development process of the Professional Capital Scale for School
Principals, the concept of professional capital was examined, and the relevant literature was
thoroughly reviewed. The scale focuses on the three sub-dimensions that constitute
professional capital: social capital, decisional capital, and human capital. A list of 58
items/questions was determined for these sub-dimensions.

702



AJESI, 2024; 14(2): 686-704 Sentirk ve Terzi

The draft measurement form was presented to five academics from the field of
educational sciences, one expert from measurement and evaluation, one guidance and
counseling psychologist, and one Turkish language teacher for their feedback. Based on their
evaluations regarding the item and dimension relationships, appropriateness of items, and
clarity and comprehensibility of the items, four items were removed from the scale. As a result,
the scale was finalized with 44 items. Analyses for validity and reliability were conducted to
establish its final version. The Professional Capital Scale is structured as a data instrument
using a 5-point Likert scale ranging from "always" to "never.

Findings

Following a pilot study, the scale items were reevaluated, and Exploratory Factor
Analysis (EFA) and Confirmatory Factor Analysis (CFA) were conducted to calculate validity
and reliability coefficients. Subsequently, the scale was finalized, and a voluntary participation
form was prepared.

Validity and reliability studies of the Professional Capital Scale for School Principals
developed within the scope of the research were conducted in the spring semester of 2023-
2024. The study group consisted of 913 teachers working in state primary and secondary
schools affiliated with the Ministry of National Education for the 2023-2024 academic year.
Separate sample groups were formed for EFA and CFA. Kaiser-Meyer-Olkin (KMO) and
Bartlett's Test of Sphericity analyses were first performed on the data obtained to determine
the structure validity of the scale. As a result of the analyses, it was determined that the KMO

value was .972, and the Bartlett's Test of Sphericity value was (x2465 = 16436.140,p <

.05) .Based on these results, it was decided that the data set obtained from 542 teachers was
suitable for Exploratory Factor Analysis (EFA).

To determine the number of factors and their Eigenvalues in the mountain range graph
used to obtain information on the structure of the Professional Capital Scale for School
Principals, it was observed that significant breaking points were in factors 2 and 3. Principal
Component Analysis was conducted to reveal the factor pattern of the scale, and Varimax
rotation method was preferred as the rotation method. As a result of the EFA, a data collection
tool consisting of three dimensions and 31 items was obtained. According to this structure,
items 2, 3, 4, 5, 6, 7, 12, 25, 26, 27, 28, 29, 30, and 31 are in the Leadership and
Communication dimension; items 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, and 24 are in the
Managerial Skills dimension; and items 1, 8, 9, 10, and 11 are in the School Culture and
Climate dimensions. The Leadership and Communication dimension explains 28.532% of the
total variance, the Managerial Skills dimension explains 25.987%, and the School Culture and
Climate dimension explains 13.948%. The total variance explained by the scale was
determined to be 68.467%. It was found that the factor loading values of the items in the first
factor were quite sufficient, ranging from .532 to .963, in the second factor from .532 to .774,
and in the third factor from .580 to .750.

To determine the reliability of the scale developed, Cronbach's Alpha reliability
coefficients were calculated. The Cronbach's Alpha reliability coefficient was found to be 0.967
for the Leadership and Communication dimension, 0.953 for the Managerial Skills dimension,
and 0.836 for the School Culture and Climate dimension. The Cronbach's Alpha reliability
coefficient for the Professional Capital Scale was determined to be 0.976, indicating that the
scale is reliable. The McDonald’s Omega value of the scale has been determined to be .957.
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It is observed that the McDonald’'s Omega value for the Leadership and Communication
dimension is .947, for the Managerial Skills dimension is .899, and for the School Culture and
Climate dimension is .773. The Composite Reliability (CR) value of the scale is .968, with the
CR value for the Leadership and Communication dimension being .926, for the Managerial
Skills dimension being .944, and for the School Culture and Climate dimension being .913.

Based on the results of CFA, the three-dimensional, 31-item structure was confirmed.
Data obtained from 371 teachers were analyzed using the JASP 0.18.3.0 package program to
examine fit index values. Upon reviewing fit indices, it was observed that the scale's fit values
did not fall within acceptable limits. Following modification suggestions, new covariances were
introduced among error terms of item pairs with high covariance and low fit, specifically
between items 3 and 4, 5and 6, 8 and 9, 11 and 12, 15 and 16, 16 and 20, 17 and 18, 18 and
19, 19 and 21, 21 and 22, 23 and 24, 23 and 25, 24 and 25, 29 and 30. After these covariances
were introduced, the RMSEA value for the Professional Capital Scale was determined to be
0.060, indicating adequate fit for the model in this respect. The model's NFI was found to be
0.903, CF10.942, IFI 0.942, GFI 0.973, and TLI 0.935, indicating sufficient fit of the DFA results
for the scale structure. Consequently, a valid and reliable Professional Capital Scale
comprising three dimensions—Leadership and Communication, Managerial Skills, and School
Culture and Climate—consisting of 31 items on a five-point Likert scale was developed.

This study, based on contemporary leadership theories, demonstrates that leadership
cannot solely be defined by individual characteristics but also by leader-follower interactions
and perceptions of these interactions. Given its focus on teachers' perceptions of school
principals' professional capital, this scale development study differs from other professional
capital scales in the literature.

Conclusion and Discussion

After the publication of Hargreaves and Fullan's (2012) book "Professional Capital:
Transforming Teaching in Every School," more attention has been given to the concept of
professional capital in the field of educational management. Various scales have been
developed in the literature related to professional capital, particularly following this publication.
Ozkan and Oguz (2023) developed a scale consisting of six dimensions and 37 items to assess
school principals' levels of professional capital. Ozliik (2023) adapted a scale into Turkish
called the "Teachers' Professional Capital Scale," comprising three dimensions and 23 items.
Soyer (2023) developed a scale with three factors and 16 items to determine the professional
capital levels of faculty members in higher education institutions in Turkey.

Contemporary leadership theories argue that leadership cannot be solely defined based on
individual traits; rather, the interaction between leaders and followers, and the perceptions of
these interactions on followers, are more crucial in defining leadership. Based on this
understanding, this study differs from other professional capital scales in the literature as it
focuses on developing a scale based on teachers' perceptions of school principals'
professional capital.

Statement of Conflict of Interest

The authors declare that there is no conflict of interest in this research.

704



(DANADOLU GRADUATE SCHOOL OF

EDUCATIONAL SCIENCES

AJESI

ANADOLU JOURNAL OF EDUCATIONAL SCIENCES INTERNATIONAL

DOI: 10.18039/ajesi.1296073

Investigation of Preschool Teachers' Field Trips Giving Science-
Themed in Terms of Classroom Management Skills

Esra DOGANAY KOG!

Date Submitted: 12.05.2023 Date Accepted: 11.07.2024 Type? Research Article

Abstract

In this study, it was aimed to examine preschool teachers' classroom management skills in
terms of conducting science-themed field trips. For this purpose, the study was conducted with
preschool teachers working in public schools affiliated with the Ministry of National Education in Maltepe,
Kiiclikcekmece, Kartal, Bakirkoy, Kadikdy, Kagithane, Uskiidar and Sariyer districts of Istanbul province
in the 2021-2022 academic year. The sample of the study consisted of 75 preschool teachers. "Science
Themed Field Trip Implementation Questionnaire" and "Classroom Management Scale for Preschool
Teachers" were used to collect data. According to the results of the study, it was observed that preschool
teachers who frequently took field trips during the academic year were more successful in the areas of

"classroom management skills of preschool teachers”, "timing management and creating a democratic
environment”, "competence in planning activities", "organization of the physical environment" and
"personal competence of the teacher". Teachers who attach importance to the diversity of field trips and
take into account the factors that are taken into consideration more in their personal competencies and
field trips are also better in the management of problem behaviors. Teachers with an associate degree
were found to be better in "teacher's competence"; teachers with 18 or more years of service were found
to be better in "time management and creating a democratic environment"; and teachers with a
practicum student in the classroom were found to be better in "time management and creating a
democratic environment”, "competence in effective planning"”, "organization of the physical environment"
and "classroom management skills of preschool teachers". Suggestions were made in the light of the

results obtained from the research.
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Oz

Bu arastirmada, okul dncesi 6gretmenlerinin fen temali alan gezisi yapma durumlarini sinif
yonetimi becerileri agisindan incelemek amaglanmistir. Bu amag¢ dogrultusunda galisma, 2021-2022
egitim-6gretim yilinda istanbul ili Maltepe, Kiigiikgekmece, Kartal, Bakirkdy, Kadikdy, Kagithane,
Uskiidar ve Sariyer ilgelerindeki Milli Egitim Bakanh@ina bagl devlet okullarinda ¢alismakta olan okul
oncesi 6gretmenleri ile ydrutilmastir. Arastirmanin  érneklemini 75 okul ©Oncesi 6gretmeni
olusturmaktadir. Arastirmada veri toplamak amaciyla; “Fen Temali Alan Gezisi Uygulama Anketi” ve
“Okul Oncesi Ogretmenleri igin Sinif Yénetimi Olgegdi” kullanilmistir. Arastirmanin sonuglarina gére;
egitim-6gretim dénemi igerisinde alan gezilerine sikga yer veren okul éncesi 6gretmenlerinin “okul
Oncesi 6gretmenlerinin sinif ydnetimi becerisi’, “zamanlama ydnetimi ve demokratik ortam olusturma”,
“etkinlikleri planlamada yeterlilik”, “fiziksel ¢gevrenin diizenlenmesi” ve “6gretmenin kisisel yeterliligi”
alanlarinda daha basarili olduklari goézlemlenmistir. Alan gezisi c¢esitliliine énem veren ve kisisel
yeterliliklerinde ve alan gezilerinde dikkat edilen faktorleri daha ¢ok g6z oniinde bulunduran
dgretmenlerin ise, sorun davraniglarinin yénetiminde de daha iyi olduklari gériilmektedir. Ogrenim
durumu 6nlisans olanlarin, “6gretmenin kisisel yeterliligi’; 18 yil ve Ustl hizmet yilina sahip olanlarin,
“zaman yonetimi ve demokratik ortam olugturma”; sinifinda uygulama égrencisi sahip olanlarin, “zaman
yénetimi ve demokratik ortam olusturma”, “etkili planlamada yeterlilik”, “fiziksel ¢gevrenin dizenlenmesi”
ve ‘“okul 6ncesi o6gretmenlerinin sinif yonetimi becerileri’nde daha iyi olduklar goériimustar.
Arastirmadan elde edilen sonuglar 1s1ginda dneriler getirilmistir.

Anahtar kelimeler: Fen egitimi, fen temali alan gezisi, okul 6ncesi egitim, sinif yonetimi
Atif: Doganay Kog, E. (2024). Okul éncesi 6gretmenlerinin fen temali alan gezisi yapma durumlarinin
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14(2), 705-728. https://doi.org/10.18039/ajesi.1296073
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Giris

Okul éncesi egitim, kalttrel degerler géz éniinde bulundurularak olusturulan zengin
uyarici gevre ile cok yonlu gelisimi destekleyerek ilkdgretime hazirlayan, cocugun dogumu ile
ilkdgretime kadar olan yas araligini kapsayan sistemli ve bilingli bir egitim strecidir (Gultekin
Akduman, 2016). Okul 6ncesi siniflari ise eszamanlilik, yakinlk, dngorulemezlik, bilgi ve tarih
ile karakterize edilen 6grenme ortamlaridir. Ginimuzde bu siniflari bireysel egilim, kiltir ve
sosyo-ekonomik gecmisleri bakimindan birgok farkliliklari olabilen ¢ocuklar (Evertson &
Weinstein, 2006) ve bu gocuklari tanima, onlara gtivenli bir ortam hazirlama ayni zamanda da
yasama hazirlamak igin gelisim, ilgi ve ihtiyaglarina uygun egitim olanaklari saglama
gorevindeki egitimciler olugturmaktadir (Tal, 2010). Milli Egitim Bakanhgi (2013) tarafindan 36-
72 aylik ¢ocuklar igcin hazirlanan programa goére okul dncesi 6gretmeni egitimin niteligini
yikselterek cocugun gelisimini etkileyen en temel belirleyici 6gelerden biridir. Ogretmenin
Ozellikleri arasinda deger verme, sevgisini gdsterebilme, given ve gesitli 6grenme firsatlar
olusturabilme yer almaktadir. Iyi bir donanima sahip égretmen sinif ortaminda diizenlemeler
yapmall ayni zamanda da 6grenmenin dogal ortama aktarilabilmesi igin kullanilan fen egitimini
disaridaki ¢evreyi de dahil ederek alan gezileriyle gcocugun etkili 5grenmesini desteklemelidir.
Bu durumu destekler nitelikte birgok kuramcida sosyal 6grenme ve dogal ¢evreyi kullanma ile
ilgili cesitli sdylemlerde bulunmuslardir.

Bandura (1977), cevre etkilesimi ile birlikte gdzlem, taklit ve model alma yoluyla
davranisin 6grenildigini belirtmektedir. Piaget (1952), beyin ve sinir siteminin olgunlagmasi ve
kisinin cevreye uyum saglamasi ile bilissel gelisimin olustugunu savunmaktadir. Vygotsky
(1978), bilissel gelisimin birincil olarak sosyal ve Kkiiltirel etmenlerden etkilendigini
vurgulamistir. Bruner; ¢ocugun doddugu kultlr icinde o6greticiler tarafindan yorumlanarak
bireye aktarilmasi gerektigi ve bu sekilde bilissel gelisim amacina ulasacagini dile getirmistir
(Aktaran Aydogan vd., 2015). Bronfenbrenner (1976) ise, bir cocugun sosyal ve kilttrel bir
ortamda dogup buyuddagind ve tim sosyal ve kiltirel ortamlarin birbirinin etkisi altinda
oldugunu ifade etmistir. Bu 6nemli sdylemlerin ginimuze yansimasi 6zellikle okul éncesi
doénemde iyi bir lider egliginde uygulanmakta olan alan gezilerinde 6n plana ¢ikmaktadir.

Alan gezileri, 6gretmenlerin sinif disindaki bir ortamda yonlendirici olarak dizenledigi
herhangi bir egitim faaliyeti olarak tanimlanir (Rebar, 2012). Milli Egitim Bakanhigi Okul Oncesi
Egitim Programi (2013)’'na goére alan gezileri; yasadiklari ¢evreyi kesfetmek, hedeflenmesi
istenen kazanim ve gdstergelere ulasabilmek adina hazirlanan tim etkinlik igeriklerinin daha
dogru ve anlamh hale gelmesini, arastirma, problem ¢d6zme, olaylari ve varliklari dogal
ortamda g6zlemleme olanagdi saglamaktadir. Gravil’e (2019) gore bu sureglerin etkili bir sekilde
gerceklestirilebilmesi igin egitimcinin dogal ¢evre bilgisi ile beraber alan gezilerine, cocuklarin
duygularini, iligkilerini ve edilimlerini de dahil etmesi gerekmektedir. Bdylece kritik bir ddnem
olan erken cocukluk déneminde c¢evre gezisi ve dodal yasam alanlari ile gocuklarin, canh ve
cansiz tum varliklari gézlemlemesi ile bilissel gelisimleri desteklenirken, birbirleriyle kurduklari
iletisim ve etkilesimler yoluyla sosyal becerileri de gelisim gosterecektir.

Yapilan arastirmalar, erken gocukluk déneminde sinif icinde égrenilen bilgilerin dogal
ortamda desteklenmesi ve kalici hale gelmesini sadlayan alan gezilerinin, bilissel, duygusal,
sosyal, motivasyon ve estetik gibi bircok 6dgrenme alaninda olumlu etkisi oldugunu
goOstermektedir. (Anderson vd., 2006). Diger calismalar da ise, alan gezilerinin 6gretim odakh
gerceklestiriimesi icin ziyaret o©ncesi ve sonrasi etkinliklerin de ©6nemli oldugunu
vurgulamaktadir. Ayrica bu arastirmalar yapilan etkinlik ile gocugun cok yonli gelisimini
desteklemek amaciyla 6gretmenin alan gezisi igin sistemli bir calisma yUritmesi gerektigini
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ifade etmektedir. Bunun icinde gezi dncesi, sirasi ve sonrasinda yapilmasi gerekenleri iyi bir
sekilde planlamali ve organize etmelidir (Anderson 1999; Falk & Dierking 2000; Orion &
Hofstein, 1994). Bu sekilde ¢ocuklar icin iyi planlanan ve uygulanan ortamlarda en iyi 6grenme
saglanmis olacaktir. Bu ortamin olusturabilmesinde ise 6gretmen yeterliliklerinden birisi olan
sinif yonetimi becerileri blylk éneme sahiptir.

Sinif yonetimi, stratejik ve amacli olarak sinifin fiziksel tasarimini organize etmek,
kurallar ve rutinler olusturmak, sinif ici iyi iligkiler gelistirmek, kalici ve etkili 6gretimi saglamak
ve olumlu disiplin konularini ele almaktan olugsan bir sire¢ olarak tanimlanmaktadir (Garrett,
2014). Boylece etkili 6gretim faaliyetleri ile amacglanan kazanimlara ulasmak, ¢ocuklarin
motivasyonlarini arttirmak, zamani etkili kullanmak, olumlu davranislar gelistirmek ve sistemli
bir sinif ortami olusturmak olan sinif yénetiminin baglica amaglari gergeklestiriimis olacaktir
(Raver vd., 2011). Uyanik Balat ve Bayindir (2018) okul 6ncesi egitimde sinif yonetiminin etkili
hale gelebilmesinde iyi bir zaman ydnetimine ve demokratik tutuma sahip, etkinlikleri
planlamada yeterli, fiziksel mekani her acidan cocuklara uygun diizenleyebilen, Kkisisel
yeterliliklere sahip ve sorunlu davraniglari iyi bir sekilde yonetebilen 6gretmenlere ihtiyag
oldugunu dile getirmektedir.

Okul 6ncesi 6gretmeni, fen egitimi kapsaminda her ¢cocuga esit, zengin igerikli ve
cesitli firsatlar saglayarak, dzgurce dgrenebilmelerini destekleyecektir (Senemoglu, 1994).
Ayni zamanda planh dizenlemeler ile olumlu 6grenme ortami olusturarak (Canel, 2011),
onlarin motivasyonlarini yiksek tutma, cok yonli gelisimlerini hedefleyen bir program
hazirlayabilme ve farkli yontem ve tekniklerle cocuklara beceriler kazandirma firsati
olusturacaktir (Oliver & Reschly, 2007). Genel kultir, konu alani bilgisi ve 6gretmenlik meslek
bilgisine hakim (Kig¢likahmet,1993 Aktaran Ekici, 2008), sinif ydnetimi konusunda 6z-yeterlige
sahip (Reinke vd., 2011), sinif ici motivasyonu destekleyebilen ve pozitif disiplin stratejilerinin
kullanimi ile gocuklarin davranigsal, sosyal ve duygusal uyumunu destekleyerek (Hutchings
vd., 2013) verimli ve etkili 83renmelerin gerceklestiriimesini saglayacaktir.

Ogretmenlerin, anlamli 6grenmeler gerceklestirebilmeleri adina sinif igerisinde
dizenledikleri etkinlik ve olanaklarin yaninda kalici 6grenmeyi destekleyen ve egitimde énemli
gérilen alan gezilerine liderlik etmek igin gereken oOzelliklere sahip olmamasi ve alan
gezilerinde uygun mesleki gelisimlerdeki eksikliklerden kaynakli dengenin kurulamamasi
nedeniyle bu tarz etkinliklerden kaginmaktadirlar (Rebar, 2012). Bu dusunceler 1sidinda sinif
yonetimi becerileri ile alan gezilerinin birbiriyle iligkili ve etkilesim halinde konular oldugu
dusundlmektedir. GunumuUz okul dncesi egitimde sikga kullanilan alan gezilerini 6gretmenlerin
ne siklikla ve nasil yer verdikleri, sinif ydnetimi becerilerini etkileyen faktorlerin neler oldugu
ayni zamanda da okul 6ncesi 6gretmenlerinin alan gezisi yapma durumlarini sinif yénetim
becerileri agisindan incelemek icin bu calisma yiritiimastir. iki konunun da okul dncesi
dénemde 6nemli gérilmesi ve alanyazinda okul 6ncesi dénemde fen temali alan gezisi yapma
durumunun sinif yénetim becerileri agisindan incelendigi bir calisma yer almamasi nedeniyle
bu arastirmanin literatlre katki saglamasi ve &gretmenler igin bir kaynak olusturulmasi
agisindan dnemli oldugu dusunulmektedir.

Arastirma surecine katillan okul d6ncesi 6gretmenlerinin yapmis olduklari alan
gezilerinin timu fen egitimi kapsaminda oldugu tespit edildigi i¢in bu ¢alismanin amaci; okul
oncesi 6gretmenlerinin fen temall alan gezisi yapma durumlarini sinif yénetim becerileri
acgisindan incelemektir. Belirlenen amag¢ kapsaminda asagida yer alan sorulara yanit
aranmistir:

708



AJESI, 2024; 14(2): 705-728 Doganay Kog

1. Okul éncesi 6gretmenlerinin fen temali alan gezisi yapma durumlari ile sinif yonetim
becerileri iligkili midir?

2. “Okul Oncesi Ogretmenleri icin Sinif Yénetimi Olgedi” ne iliskin puanlar 6gretmenlerin
ve sinifin demografik degiskenlerine (6grenim durumu, hizmet yili ve 6gretmen
haricinde gorevli bulunma durumu) goére anlaml farkhlik géstermekte midir?

Yontem
Arastirma Deseni

Yapilan bu calisma okul éncesi dgdretmenlerinin fen temali alan gezisi yapma
durumlarinin sinif yénetim becerileri acisindan incelendigi iliskisel tarama modelindedir.
Tarama modeli; arastirmaya uygun secilen orneklemin birtakim &zelliklerini belirlemek
amaciyla cesitli 6lgme araclarini kullanarak ilgili verilerin toplandigi arastirmalardir. iligkisel
tarama modeli ise; incelenen iki ya da daha ¢ok degiskenin arasindaki iligkileri saptamak, bu
iliskilerden neden ve sonug ¢ikarimlari yaparak olasi durumlarin belirlenmesi ve bu durumlarin
ne derecede var olduklarini bulmaya c¢alisan arastirmalardir. Arastirmaci iligskisel tarama
modelini kullanirken higbir sekilde midahalede bulunmadan 6lgme araclarini uygulamaktadir
(Buyukozturk vd., 2014).

Calisma Grubu

Arastirmanin g¢alisma grubu, fen temali alan gezileri acisindan olanaklari en genis
illerden bir tanesi olan istanbul ilinde olusturulmustur. Arastirma istanbul ili Maltepe,
Klgukcekmece, Kartal, Bakirkoy, Kadikdy, Kagithane, Uskiidar ve Sariyer ilgelerindeki Milli
Egitime Bakanligina bagli devlet okullarinda gergeklestiriimistir. 2021-2022 egitim-6gretim
yilinda gérev yapmakta olan gonulli 83 okul éncesi 6gretmenine ulasilimis ve 8 6gretmen hig
fen temali alan gezisi yapmadigini belirttigi icin arastirmadan cikartilarak ¢alisma grubuna
toplamda 75 okul éncesi 6gretmeni dahil edilmistir. Calisma grubu segilirken fen temali alan
gezisi konusunda cevre olanaklari acisindan ayni sartlara sahip okullardan secilen ve
arastirmacinin kolay ulasabilecegi 6dretmenler dikkate alinmistir. Arastirmaya katilan
o6gretmenlerin 6grenim durumu, hizmet yili ve égretmen haricinde goérevli bulunma durumu
degiskenlerine iliskin dagihmlar Tablo 1’de verilmistir.

Tablo 1
Okul Oncesi Ogretmenlerinin Demografik Ozellikleri
Demografik Ozellik f %
Ogrenim Durumu Onlisans 8 10,7
Lisans 53 70,7
Yiksek Lisans 14 18,7
Hizmet Yili 0-5 yil 12 16,0
6-11 yil 37 49,3
12-17 yil 17 22,7
18 yil ve Ustl 9 12,0
Ogretmen Haricinde Gorevli Bulunma Okul Yardimcisi 20 26,7
Durumu Uygulama Ogrencisi 35 46,7
Yardimci Yok 20 26,7
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Veri Toplama Araglari

Aragtirmada okul oncesi o6gretmenlerinin fen temal alan gezilerinin 6zelliklerini
belirlemek icin “Fen Temali Alan Gezi Uygulama Anketi” ve okul éncesi 6gretmenlerinin sinif
yonetimi becerilerini belirlemek igin “Okul Oncesi Ogretmenleri igin Sinif Yonetimi Olgegi”
kullaniimistir.

Fen Temali Alan Gezisi Uygulama Anketi

Fen Temali Alan gezisi uygulama anketi arastirmaci tarafindan okul Oncesi
ogretmenlerinin  egitim-6gretim donemi igerisinde yaptiklari fen temali alan gezilerinin
Ozelliklerini belirlemek icin hazirlanmistir. Anketin ilk G¢ sorusu egditimcinin; hizmet siresini
6grenim durumunu ve 6gretmen haricinde goérevli bulunma durumunu belirlemeyi iceren
ogretmen ve sinif 6zellikleri ile ilgili sorulardan olusmaktadir. Ankette yer alan diger sorular ise;
fen temal alan gezi sayisi, fen temali alan gezilerini etkileyen faktorler (olanaklar, zimre
toplanti kararlari, veli istekleri gibi), fen temali alan gezilerinde 6gretmen haricinde goérevli
bulunma durumu, fen temali alan gezi cesitliligi ve fen temali alan gezilerinde dikkat edilen
faktorler (ulasim mesafesi, hava durumu, glvenlik gibi) seklinde acgik ve kapal uglu ifade
edilebilecek bir nitel formatta hazirlanmistir. Hazirlanan anket uygulama asamasinda
ge¢meden dnce 4 alan uzman gortsine sunulmustur. Alinan gérisler dogrultusunda anketin
fen temali alan gezilerini belirlemek igin uygun oldugu tespit edilmistir.

Okul Oncesi Ogretmenleri icin Sinif Yénetimi Olgegi

“Okul Oncesi Ogretmenleri igin Sinif Yonetimi Olgegi” Uyanik Balat, Bilgin ve Sezer
tarafindan 2012 yilinda gelistirilmistir. “Okul Oncesi Ogretmenleri igin Sinif Yonetimi Olgegdi” 5
alt boyut ve 35 maddeden olugsmaktadir. Olgegin alt boyutlari; “Zaman Ydnetimi ve Demokratik
Ortam” (16 soru), “Etkinlikleri Planlamada Yeterlilik” (8 soru), “Fiziksel Cevrenin Dizenlenmesi”
(4 soru), “Ogretmenin Kisisel Yeterliligi” (3 soru) ve “Sorun Davraniglarin Yénetimi” (4 soru)
seklindedir. Geligtirilen bu o6lgek okul dOncesi 6gretmenlerine uygulanabilen 1-5 arasi
puanlanmasi olan likert tipli dlgektir. Olgekte yer alan segenekler ise “katiliyorum (5)”, “kismen
katihyorum (4)”, “kararsizim (3)”, “kismen katiliyorum” ve “katilmiyorum (1)” seklindedir.
Olgekte yer alan 14 ve 23 numarall maddeler ters olarak puanlandirilirken Slgekten alinan
puan arttikga sinif yonetimi becerisinin arttigi, puanin azaldikga sinif yonetimi becerisinin

azaldigi séylenebilmektedir.

Olgegin yapi gegerligini saglamak icin faktor analizi kullanilirken giivenirlik galismalari
icin ise i¢ tutarlik katsayilari, test-tekrar test guvenirlikleri ve madde analizi uygulanmistir.
Olgegin faktor analizine uygunlugunu test etmek adina yapilan Kaiser-Meyer-Olkin testi
degerinin .923 oldugu gdzlenmigstir. Bu sonug veriler Uzerinde faktor analizi yapmanin uygun
oldugunu gdéstermistir. Yapilan faktdér analizi sonucunda toplam varyansin % 48.3’Uni
aciklayan ve bes faktér altinda toplanan 35 madde elde edimistir. Olgegin faktor yiikleri
incelendiginde; .456 ile .735 arasinda siralanmig yuk degerlerine sahip olduklari goraimugtar.
“Okul Oncesi Ogretmenleri icin Sinif Yénetimi Olgegi’nin Cronbach i¢ tutarlilik katsayilari
Olgegin bitlnd igin .91, “Zaman Yodnetimi ve Demokratik Ortam” alt boyutu igin .90, “Etkinlikleri
Planlamada Yeterlilik” alt boyutu icin .82, “Fiziksel Cevrenin Dizenlenmesi” alt boyutu igin .79,
“Ogretmenin Kisisel Yeterliligi” alt boyutu igin .72 ve “Sorun Davranislarin Yénetimi” alt boyutu
icin .50 bulunmustur. Olgekteki maddelerin Ust %27 ile alt % 27’lik gruplarin madde ortalama
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puanlari arasindaki farklar igin uygulanan t testi sonuglarina goére, tum farklarin st % 27 grup
lehine anlamli oldugu saptanmistir. Ayrica oOlcegin test tekrar test glivenirlik katsayisi .95
olarak hesaplanmigtir. Elde edilen bulgulara gére “Okul Oncesi Ogretmenleri icin Sinif

Yoénetimi Olgegi’nin egitim alaninda kullanilabilecek, gegerli ve guvenilir bir élgme araci
oldugunu géstermektedir (Uyanik Balat, Bilgin & Sezer, 2012).

Veri Toplama Sireci

Veri toplama sirecinde 6ncelikle arastirmanin tutarli bir sekilde ilerlemesi icin fen
temali alan gezilerine yer verme durumu agisinda ¢evre olanaklari iyi olan bir sehir segilmesi
karari alinmistir. Bu karar dogrultusunda mekan agisindan en elverigli sehir istanbul olmasi
dolayisiyla arastirmaci tarafindan istanbul il Milli Egitim Bakanligina bagli devlet okullarinda
arastirmacinin ulasabilecegi ve galismaya uygun secilen okul éncesi 6gretmenlerine “Fen
Temali Alan Gezisi Uygulama Anketi” ve “Okul Oncesi Ogretmenleri igin Sinif Yonetimi Olgegi”
aciklamal haliyle link olarak paylasiimistir. Ogretmenler 6lgek ve arastirmaci tarafindan
hazirlanan anketi doldururken arastirmaciyla surekli iletisim haline gegerek sorularina cevap
alabilmislerdir. Bu sekilde Olceklerin dogru ve tam olarak doldurulmasi saglanmistir.
Arastirmaci doldurulan formlari lgme sireci bittikten sonra tek tek inceleyerek uygun olmayan
verileri ayirmis ve uygun bulunan toplam 75 veri oldugu saptanmistir. Toplanan verilerde okul
oncesi 6gretmenlerinin fen egitiminde alan gezisi yaptiklar goérildigu icinde ¢alismanin
analizlerinde fen temali alan gezisi ifadesine yer verilmesi uygun goérilmustar.

Veri Analizi

Yapilan bu calismada &ncelikle okul 6ncesi &gretmenlerine doldurulan anket
formundan ve dlgekten elde edilen veri setinde herhangi bir kayip deger ve ug¢ deger olup
olmadidi tespit edilmistir. Kayip degerlerin olmadidi tespit edilirken hatali u¢ degerlerin veri
girisleri duzeltilmistir. Ayrica normalligi bozabilecek bazi ug degerlerin kendine en yakin degere
donustirtlmesi ile analizler tUzerinde olumsuzluk en aza indirilmistir.

Yapilan analizler sonrasi bir varsayim olan normallik varsayimi incelemesi yapilmigtir.
Yapilan arastirmada ¢alisma grubu sayisi 70’den blyUk olmasi nedeniyle normallik varsayimi
icin Kolmogorov-Smirnov testi tercih edilmistir. Ayrica, dagilima ait carpiklik ve basiklik
degerleri de incelenmigtir. Yapilan analizler sonucunda Kolmogorov-Smirnov testinin anlamli
citkmadigr ve verilerin normal dagildigi gézlenmigtir. Fakat drneklem blyuklagunun fazla
oldugu analizlerde yanli sonuglarin olabilme ihtimaline kargi ayni zamanda ¢arpiklik ve basiklik
degerleri de incelenmistir. incelemeler sonucunda basiklik ve carpiklik degerlerinin -1.5 ile
+1.5 araliginda olmasi verilerin normal dagilim gosterdigine iligkin bir diger kanittir. Tim bu
degerler incelendiginde bu c¢alisma igin parametrik testlerin  uygulanabilecegi
sOylenebilmektedir (Tabachnick & Fidell, 2013). Fakat arastirmada surekli ve sureksiz
degiskenler yer aldidi icin Spearman Sira Farklari Korelasyon Katsayisi kullaniimistir. Yakar
(2020) Spearman Sira Farklari Korelasyon Katsayisinin sirekli dedisken ile siralamali bir
degisken arasindaki iliskinin arastinldidi durumlarda siralamali degiskenin esit oranli/arakli
dizeye cikarilamadidi durumlarda kullanilabilecegdini ifade etmistir.

Yapilan ¢calismada nitel toplanan veriler analiz surecinde sayisallastirilarak nicel hale
doénustirilmistir. Ogretmenler tarafindan doldurulan fen temali alan gezisi uygulama
anketinde yer verilen fen temali alan gezisi sayis| sorusunda; 1-3 arasi gezi yapanlara 1, 4-6
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arasi gezi yapanlara 2, 7-9 arasi gezi yapanlara 3 ve 10 ve Ustl gezi yapanlara 4 olacak sekilde
numaralandirilarak gruplama yapiimis ve analize dahil edilmistir.

Fen temali alan gezilerini etkileyen faktorlere iligkin soruda katilimcilari etkileyen en
onemli faktorl tespit etmek amaclanmistir. Soruya iliskin secenekler arasinda arastirmaci
tarafindan zimre toplanti kararlari, program, veli istekleri, ¢cocuklarin istekleri, olanaklar ve
katilimcilarin eklemek istedigi diger faktorler seklinde secenekler bulunmaktadir. Diger
faktorler bolimune; okul dis1 6grenme egitim programi, yoneticinin belirledigi yerler ve gevre
arastirmasi cevaplari verilmigtir. Diger bélimUne sayica az cevap verilmesi ve arastirmacinin
sundugu secgeneklere yakin cevaplar olmasi nedeniyle okul disi 6grenme egitim programi,
program secenegi ile; yoneticinin belirledigi yerler ve gevre arastirmasi, olanaklar segenegi ile
birlestirilmistir. Bu cevaplarin nicel hale getiriimesinde zumre toplanti kararlari 1, program 2,
veli istekleri 3, cocuklarin istekleri 4 ve olanaklar 5 seklinde kodlanarak analize dahil edilmigtir.

Fen temali alan gezilerinde 6gretmen haricinde goérevli bulunma durumuna iligskin
soruda; evet cevabina 1 ve hayir cevabina 2 seklinde kodlama yapilarak analize dahil
edilmistir.

Fen temall alan gezisi gesitliligi maddesinde; arastirmaci tarafindan itfaiye, postane,
muze, orman/botanik bahce vb. secenekler verilirken ayrica arastirmacinin da ekleyebilecegi
farkh geziler icin bos alan birakilmistir. Soru icin verilen sec¢eneklerin gruplamasi yapilirken
alanin sinif yénetimi acisindan énemli bir etken olabilecegdi disunulmustir. Bu nedenle tercih
edilen fen temali alan gezilerini sadece kisitl alanlara (6rnegin; postane, eczane gibi), sadece
kapsaml alanlara (6rnegin; orman/botanik bahg¢e, mize gibi), hem kisith hem de kapsaml
alanlara diizenlendigi g6z 6ntinde bulundurulmustur. Cok cesitli olan fen temali alan gezilerine
ayrintili yer vermenin ¢alismanin anlasilirigini olumsuz etkilememesi ve genel olarak alan
gezilerinin bir kisminda sadece kisith calismalar yapilabilmesi bazilarinda ise kapsamli
calismalara yer verilebilmesi nedeniyle bu sekilde bir siniflandirma yapilmistir. Ogretmen
sadece kisith alanlara gezi dizenliyorsa 1, sadece kapsamli alanlara geziler diizenliyorsa 2,
hem kisith hem de kapsamli alanlara geziler dizenliyorsa 3 seklinde numaralandirilarak fen
temali alan gezilerinin gruplamasi yapilmigtir ve veriler sayisal olarak nicel hale
donustirdlmustar.

Fen temali alan gezilerinde dikkat edilen faktérler sorusu katihm gdsteren gocuk
sayisl, ¢ocuklarin dikkatini toplama, guvenlik, ulasim mesafesi, hava durumu, Ucret, kolay izin
alinabilir yerler olmasi ve katilimcilarin eklemek istedigi diger faktorler seklinde segenekler
bulunmaktadir. Fakat katilimcilarin diger bélimine higbir cevap yazmadigi saptanmistir. Bu
maddede yer alan faktdrlerin analiz ve yorumlama asamasinda ise égretmenlerin sayica ¢ok
faktori dikkate almasi o kadar g¢ok tedbirligi olabilecegini digstindirmektedir. Bu amagla
cevaplarin nicel hale getiriimesinde katilimcilarin ka¢ faktdr isaretledigi géz o6nlnde
bulundurulmustur. Katihmcilar en az 1 ve en fazla 6 segenek isaretlemistir. Yani alan gezilerini
katihmci agisindan kag faktor etkilemis ise 1-6 arasi numaralandirilarak analize dahil edilmigtir.

Okul éncesi 6gretmenlerinin fen temali alan gezisi yapma durumlarinin sinif yonetim
becerileri agisindan incelemek igin Spearman Sira Farklari Korelasyon Katsayisi ve sinif
yonetimi becerisinin dgretmenlerin ve sinifin demografik 6zelliklerine goére farkhlasip
farkhlagsmadigi Tek Yonli Varyans Analizi (Anova) kullanilarak tespit edilmigtir. Yapilan
istatistiklerde anlamhlik diizeyi olarak 0,05 kullaniimigtir.
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Etik Konular

Arastirma, etik kurallarina uygun olarak xxx Universitesi Sosyal ve Begeri Bilimler
Bilimsel Aragtirma ve Yayin Etigi Kurulu Baskanligina basvuruda bulunarak 08.07.2021 tarihli
ve 2021-155 sayih Etik Kurul onayi alindiktan sonra uygulanmistir. Gérugmelerden 6nce onam
formu ile arastirmanin amaci, beklenen yararlari, nasil yuratilecegi, olusabilecek riskleri ve
kendilerinden neler beklendigi konularinda katilimcilar bilgilendirilerek onaylari alinmis ve
arastirmaya sadece goéndlli katihmcilar dahil edilmigtir. Arastirmaci tarafindan hazirlanan
ankette katilimcilari rahatsiz veya rencide edecek unsurlar bulunmamaktadir.

Bulgular

Bu bélimde ¢alismanin problem durumuna yanit vermek amaciyla toplanan verilerin
istatistiksel analizleri sonucunda elde edilen bulgular sunulmustur. Arastirmanin ana amaci
dogrultusunda, egitim-6gretim dénemi icerisinde yapilan alan gezileri ile “Okul Oncesi
Ogretmenlerinin Sinif Yoénetimi Becerileri” arasindaki korelasyona bakilmistir (Tablo 2). Ayrica
“Okul Oncesi Ogretmenleri igin Sinif Yonetimi Olgedi” ne iliskin puanlar 6gretmenlerin ve sinifin
demografik degiskenlerine (6grenim durumu, hizmet yil ve 6gretmen haricinde gorevli
bulunma durumu) gore farklilagip farkhlasmadigini belirlemek amaciyla Tek Yonlu Varyans

Analizi (Anova) uygulanmistir (Tablo 3, Tablo 4, Tablo 5).

Tablo 2

Egitim-Ogretim Dénemi igerisinde Yapilan Alan Gezileri ile Okul Oncesi Ogretmenlerinin Sinif Yénetimi
Becerileri Arasindaki Sperman Sira Farklari Korelasyon Testi Sonuglari

F.T. Alan F.T. Alan F.T. Alan F.T. Alan
Gezilerini Gezilerinde Gezisi Gezilerinde
F.T. Etkileyen Ogretmen Cesitliligi Dikkat Edilen
Sinif Alan Faktorler Haricinde Faktorler
Yonetimi Becerisi Gezi Gorevli
Sayisi Bulunmasi

Zamanlama r 0,257* -0,126 -0,051 0,208 -0,071
Yonetimi ve p 0,013 0,140 0,331 0,037 0,272
Demokratik Ortam N 75 75 75 75 75
Etkinlikleri r 0,360* 0,009 0,069 0,056 0,039
Planlamada p 0,001 0,470 0,279 0,318 0,370
Yeterlilik N 75 75 75 75 75
Fiziksel Cevrenin r 0,256* -0,122 0,041 -0,141 0,184
Diizenlenmesi p 0,013 0,149 0,364 0,113 0,057

N 75 75 75 75 75
Ogretmenin Kigisel r 0,356* 0,020 -0,055 0,293* -0,157
Yeterliligi p 0,001 0,432 0,320 0,005 0,090

N 75 75 75 75 75
Sorun r 0,026 0,102 0,032 0,044 0,241*
Davraniglarin p 0412 0,191 0,392 0,353 0,019
Yonetimi N 75 75 75 75 75
Sinif Yonetimi r 0,385* -0,052 0,021 0,116 0,065
Becerileri Toplami  p 0,000 0,329 0,429 0,161 0,291

N 75 75 75 75 75

p<0,05
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Tablo 2 incelendiginde egitim-6gretim dénemi igerisinde yapilan fen temali alan gezi
sayisi ile “Okul Oncesi Ogretmenlerinin Sinif Yoénetimi Becerileri’nin; “Zamanlama Yénetimi ve
Demokratik Ortam” (r=0,257), “Etkinlikleri Planlamada Yeterlilik” (r=0,360), “Fiziksel Cevrenin
Diizenlenmesi” (r=0,256), “Ogretmenin Kisisel Yeterliligi” (r=0,356) alt boyutlari ve toplam puan
(r=0,385) arasinda pozitif yonlu istatistik olarak diusik dizeyde anlamli bir iligki oldugu
saptanmistir. Ayrica fen temall alan gezisi cesitliligi ile “Ogretmenin Kisisel Yeterliligi® alt
boyutu (r=0,293) arasinda ve fen temali alan gezilerinde dikkat edilen faktorler ile “Sorun
Davraniglarin Yonetimi” alt boyutu (r=0,241) arasinda pozitif yonlu istatistiksel olarak duguk
dizeyde anlamli bir iligki oldugu gorilmustar.

Tablo 3

Okul Oncesi Ogretmenlerinin Ogrenim Durumuna Gére Sinif Yénetimi Becerilerine lliskin Puan
Ortalamalari, Standart Sapmalar ve Varyans Analizi (ANOVA) Sonuglari

X

Olgek Boyut Ogrenim N SS F p
Durumu
Onlisans 8 78,37 1,30
Zaman Lisans 53 77,03 3,43 0,595 0,126
Yonetimi ve Yiksek Lisans 14 77,21 3,11
Demokratik Toplam 75 77,21 3,21
Ortam
Onlisans 8 36,62 4,06
Etkinlikleri Lisans 53 34,79 4,06 1,802 0,488
Planlamada Yiksek Lisans 14 36,71 3,22
B Yeterlilik Toplam 75 3534 396
& Onlisans 8 17,37 1,68
g Fiziksel Lisans 53 16,90 2,52 0,140 0,779
- Cevrenin yyjksek Lisans 14 16,85 2,44
= Diizenlenmesi 1,55y, 75 1694 2,40
e Onlisans 8 14,75 0,70
:>°3 Ogretmen Lisans 53 13,77 1,36 1,814 0,017*
= Kigisel Yiiksek Lisans 14 13,92 1,54
& Yeterliligi Toplam 75 13,90 1,36
Onlisans 8 14,00 2,44
Sorun Lisans 53 13,75 1,62 0,412 0,960
Davraniglarin - vjisek Lisans 14 1421 1,71
Yonetimi Toplam 75 13,86 1,72
Onlisans 8 161,12 5,71
Toplam Puan Lisans 53 156,26 9,03 1,364 0,140
Yiksek Lisans 14 158,92 9,16
Toplam 75 157,28 8,83
p<0,05

Tablo 3 incelendiginde, sinif yonetimi becerisi; “Ogretmenin Kigisel Yeterliligi” (F-7s)
= 1,814, p<0,05) alt boyutunda okul éncesi 6gretmenlerinin 6grenim durumuna gore aldiklari
puan ortalamalari arasinda 6n lisans mezunu 6gretmenlerin lehine anlamh farkhiligin oldugu
gorilmektedir. Sinif yonetimi becerisi toplam ve diger alt boyutlarda ise 6grenim durumuna
g6re anlamli farklar bulunmamistir.
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Tablo 4

Okul Oncesi Ogretmenlerinin Hizmet Yilina Gére Sinif Yénetimi Becerilerine lliskin Puan Ortalamalari,
Standart Sapmalar ve Varyans Analizi (ANOVA) Sonuglari

Olgek Boyut Hizmet Yili N X SS p
0-5 yil 12 77,50 2,77
6-11 yil 37 76,67 3,71 1,321 0,009*
Zaman Yonetimi  12-17 yil 17 77,23 2,90
ve Demokratik 18 yil ve Usti 9 79,00 1,00
Ortam Toplam 75 77,21 3,21
0-5 yil 12 35,00 5,02
6-11 yil 37 34,72 4,14 0,943 0,474
Etkinlikleri 12-17 yil 17 36,23 2,90
Planlamada 18 yil ve (sti 9 36,66 3,35
Yeterlilik Toplam 75 35,34 3,96
- 0-5 yil 12 16,66 3,17
E Fi_;iksel (}evre_nin 6-11 yil 37 16,94 2,36 0,345 0,618
9 Duzenlenmesi 12-17 yil 17 16,76 2,46
o 18 yil ve Ustii 9 17,66 1,32
£ Toplam 75 16,94 2,40
© ] 0-5 yil 12 1350 1,24
:>o_ Ogretmen Kisisel 6-11 yil 37 13,70 1,56 1,745 0,520
= Yeterliligi 12-17 yil 17 14,41 0,93
c 18 yil ve st 9 14,33 1,11
»n Toplam 75 13,90 1,36
0-5 yil 12 14,66 1,07
Sorun 6-11 yil 37 13,83 1,81 1,665 0,530
Davraniglarin 12-17 yil 17 13,82 1,84
Yonetimi 18 yil ve (st 9 13,00 1,58
Toplam 75 13,86 1,72
0-5 yil 12 157,33 10,50
Toplam Puan 6-11 yil 37 155,89 9,70 0,842 0,233
12-17 yil 17 158,47 6,76
18 yil ve Ustii 9 160,66 5,52
Toplam 75 157,28 8,83
p<0,05

Tablo 4 incelendiginde, sinif yonetimi becerisi; “Zaman Yonetimi ve Demokratik
Ortam” (F.75) = 1,321, p<0,05) alt boyutunda okul dncesi 6gretmenlerinin hizmet yilina gore
aldiklart puan ortalamalari arasinda 18 yil ve Ustu calisan 6gretmenlerin lehine anlamh
farkliigin oldugu gorilmektedir. Sinif yonetimi becerisi toplam ve diger alt boyutlarda ise

hizmet yilina gére anlamli farklar bulunmamigtir.
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Tablo 5

Okul Oncesi Ogretmenlerinin Ogretmen Haricinde Gérevli Bulunma Durumuna Gére Sinif Yénetimi
Becerilerine lliskin Puan Ortalamalari, Standart Sapmalar ve Varyans Analizi (ANOVA) Sonuglari

Olgek Boyut Ogretmen N X SS F p
Haricinde
Gorevli
Bulunma
Durumu
Zaman Okul Yardimcisi 20 77,30 3,11 3,855 0,045*
Yonetimi ve Uygulama 35 78,05 2,61
Demokratik Ogrencisi
Ortam Yardimci yok 20 75,65 3,80
Toplam 75 77,21 3,21
Etkinlikleri Okul Yardimcisi 20 35,55 4,18
Planlamada Uygulama 35 36,31 3,27 3,586 0,040*
Yeterlilik Ogrencisi
Yardimci yok 20 33,45 4,35
Toplam 75 35,34 3,96
i Fiziksel Okul Yardimcisi 20 16,65 1,95
= Cevrenin Uygulama 35 17,74 2,03 4,526  0,044*
S Diizenlenmesi  Ogrencisi
@ Yardimei yok 20 15,85 2,97
£ Toplam 75 16,94 2,40
"g Ogretmen Okul Yardimcisi 20 14,05 1,39
:0 Kisisel Uygulama 35 14,00 1,28 0,689 0,581
- Yeterliligi Ogrencisi
£ Yardimci yok 20 13,60 1,50
n Toplam 75 13,90 1,36
Sorun Okul Yardimcisi 20 13,85 1,95
Davranislarin  yygulama 35 14,11 1,69 0,941 0,308
Yonetimi Ogrencisi
Yardimci yok 20 13,45 1,53
Toplam 75 13,86 1,72
Toplam Puan  Okul Yardimcisi 20 157,40 8,94
Uygulama 35 160,22 6,67 6,310 0,007*
Ogrencisi
Yardimci yok 20 152,00 9,96
Toplam 75 157,28 8,83
p<0,05

Tablo 5 incelendiginde, sinif yonetimi becerisi; “Zaman Ydnetimi ve Demokratik

Ortam” (Fe.7s5) = 3,855, p<0,05), “Etkinlikleri Planlamada Yeterlilik” (F.75) = 3,586 ,p<0,05),
“Fiziksel Cevrenin Duzenlenmesi” (F.75) = 4,526 , p<0,05) alt boyutlarinda ve “Sinif Yoénetimi
Becerisi” toplamda (F@-75) = 6,310 , p<0,05) okul 6ncesi 6gretmenlerinin 6gretmen haricinde
gorevli bulunma durumuna gore aldiklari puan ortalamalari arasinda uygulama 6grencisine
sahip 6gretmenler lehine anlamli farkhligin oldugu goériimektedir. Diger alt boyutlarda ise

O6gretmen haricinde goérevli bulunma durumuna gére anlamli farklar bulunmamistir.
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Sonug, Tartisma ve Oneriler

Yapilan ¢alismada ana amag, okul éncesi édretmenlerinin fen temall alan gezisi
yapma durumlarinin sinif yonetim becerileri agisindan incelemektir. Ayrica okul &éncesi
o6gretmenlerinin sinif ydnetimi becerilerinin ¢esitli degiskenlere gore (6grenim durumu, hizmet
yili ve 6gretmen haricinde gérevli bulunma durumu) farklilagip farklilasmadigi arastiriimistir.

Yapilan c¢alismanin sonuclarina gore egitim-6gretim dénemi icerisinde yapilan fen
temall alan gezilerinin sayisi ile “Okul Oncesi Ogretmenlerinin Sinif Yénetimi Becerileri”
(r=0,385), “Zaman Yonetimi ve Demokratik Ortam” (r=0,257), “Etkinlikleri Planlamada
Yeterlilik” (r=0,360), “Fiziksel Cevrenin Diizenlenmesi” (r=0,256) ve “Ogretmenin Kisisel
Yeterliligi” (r=0,356) arasinda pozitif yonli istatistiksel olarak disuk dizeyde anlamli bir iligki
oldugu gérilmustir. Baska bir ifadeyle “Okul Oncesi Ogretmenlerinin Sinif Yénetimi Becerileri”

“Zamanlama Yoénetimi ve Demokratik Ortam Olusturma”, “Etkinlikleri Planlamada Yeterlilik”,
“Fiziksel Cevrenin Diizenlenmesi” ve “Ogretmenin Kisisel Yeterliligi” alanlarinda daha basarili
olan okul 6ncesi 6gretmenleri egitim-6gretim dénemi icerisinde fen temali alan gezilerine sikga
yer verdikleri bulunmustur. Alan gezilerini dizenlemek, resmi islemleri tamamlamak ve
gidilecek alanda verimli zaman gecirebilmek igin egitimcinin alan ile ilgili dizenlemeler
yapmasli, zamani iyi bir sekilde planlamasi ve kullanmasi gerekmektedir. Gidilecek ortam
hakkinda bilgi sahibi olmayan, zaman yonetimi ve planlamada sikinti yasayan dgretmenler
farkh bir alana giderken unuttuklari, yapmayi ihmal ettigi konularda endise yasayabilecedi ve
etkinligin stresli bir duruma dénisecedi distntlmektedir. Bu disinceler isiginda yapilan diger
arastirmalarda incelendiginde bu ¢alismanin sonuglarinda oldugu gibi 6gretmenlerin genel
olarak okul digi olan etkinliklerde stresli olduklari ve sistemli bir sekilde yuritemeyeceklerine
dair bir 6zguven eksikligi yasadiklari savunulmaktadir (Cetinkaya, 2021; Karbeyaz, Kash &
Kurt, 2023; Moseley, Reinke & Bookout, 2002; Orion vd., 1997; Simmons, 1998; Yildiz, 2022).

Meiers (2010) alan gezisinin gercgeklestirilecegi ortamdaki zamanin sinirli oldugunu
ve bu nedenle 6gretmenlerin gegirilen zamani en verimli hale getirebilmesi igin gezi dncesi,
sirasi ve sonrasi icin iyi bir planlayici ve uygulayici olmasi gerektigini dile getirmektedir. Erata
(2018) bu sonucu destekler nitelikte 6gretmenlerin zaman, Ucret ve risk durumlarindan dolayi
genel olarak yakin gevreyi tercih ettikleri sonucuna ulagmigstir. Anderson, Kisiel & Storkdieck,
(2006) ise 6gretmenlerin teknik isler, gezi maliyetleri, disiplin problemleri, programi yetistirme
endisesi ve zamanin kisitli olmasi gibi nedenlerle alan gezileri yapmaktan kagindiklarini ifade
etmigslerdir.

21. yy ile beraber artik 6grenmenin gergeklestiriimesi sadece sinif igcinde degil daha
¢ok dogal cevrede 6grenme ortamlarinin olusturulmasi ile saglanmasi gerektigi dusuncesi
hakimdir. Dig mekéan etkinlikleri ile ¢cocuklarin ¢cok yonlu gelisimi saglanarak kaliteli egitim
desteklenmis olacaktir (Saelens, Sallis & Frank, 2003). Fakat 6gretmenlerin okul digi 6grenme
ortamlari hakkinda bilgilerinin az olmasi (Orion, 1993) nedeniyle 6gretmenlerin alan gezilerine
¢ok sik yer vermeden geleneksel egitimi sirdirmelerine sebep olacagi disunidlmektedir.

Okul 6ncesi donemde yapilan alan gezilerine 6gretmenlerin okul disi 6grenme
ortamlari hakkindaki bilgileri disinda gezi alaninin incelenmesi, ilgili 6grenme hedeflerinin
belirlenmesi, gezi 6ncesi, sirasi ve sonrasi i¢in iyi bir planlama yapilmasi ve ogrenci merkezli
bir yaklasimla etkinligin sirdurilmesi gerekmektedir (DeWitt & Storksdieck, 2008; Yildiz,
2022). Kisacas! egitimcilerin planlama, organizasyon, bilgi ve mesleki becerilere yani iyi bir
sinif yonetim becerilerine sahip olmasindan s6z edilmektedir (Behrendt & Franklin, 2014;
Kandir, Yurt & Cevher Kalburan, 2012). Fakat 6gretmenlerin bu anlamda iyi bir yeterlilige sahip
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olmamasi alan gezilerini arastirmanin sonucunda da belirtildigi gibi olumsuz ydnde
etkileyecektir.

Ogretmenler ise bu hususta Universite egitimlerinde okul digi etkinliklere yonelik
g6zlem ve uygulama yapmadiklarindan dolayi alan gezisi yapmak konusunda deneyimlerinin
olmadigini dile getirmektedir (Anderson, Lawson & Mayer Smith, 2006; Ferry, 1993; Tal, 2004;
Tal, Bamberger & Morag, 2005; Yildiz, 2022). Yapilan arastirmalarda ise okul &éncesi
ogretmenlerinin mesleki deneyimleri arttikga egitim-6gretim dénemi icerisinde daha sik alan
gezilerine yer verdikleri sonucuna ulasiimistir (Erata, 2018; Kog & Sak, 2017; Unal & Akman,
2006).

Arastirmada 6grenim durumunun “Okul Oncesi Ogretmenlerinin Sinif Yénetimi
Becerileri’ne iliskin sonuglari incelendiginde, 6n lisans mezunu 6gretmenlerin kigisel yeterlilik
alt boyutu agisindan daha basarili olduklari gérilmektedir. Bu durum &n lisans mezunu olan
ve Ucretli olarak c¢alisan okul o6ncesi o6gretmenlerinin mesleklerini sézlesmeli olarak
surdurmeleri nedeniyle kendilerini yetistirmek adina daha c¢ok egitimlere, seminerlere
katilmalari fakat lisans ve ylksek lisans mezunu dgretmenlerin ise is yukl, édullendirme
olmamasi vb. konulardan dolayi gelisime daha az odaklandiklari disinulmekte ve sonucunda
bu nedenden kaynaklandigi akla gelmektedir. Sinif yénetimi becerileri ile ilgili diger calismalar
incelendiginde arastirma sonuglariyla benzer sekilde on lisans mezunu “Okul Oncesi
Ogretmenlerinin Sinif Yénetimi Becerileri’nin yiiksek oldugu gézlenmektedir (Gliven & Cevher,
2005; Kaplan, 2018; Semerci & Uyanik Balat, 2018; Toran & Genggel Akkus, 2016).

Calisma sonuglarinda hizmet yilinin “Okul Oncesi Ogretmenlerinin Sinif Yénetimi
Becerileri’ne iliskin sonuglarda ise, 18 yil ve Ustli hizmet yilina sahip olan okul 6ncesi
ogretmenlerinin “Zaman Yonetimi ve Demokratik Ortam” alt boyutunda daha deneyimli
olduklari saptanmistir. Universite egitiminde staj deneyimlerinin olmasi fakat haftada sadece
bir gin ile sinirlandiriimasi yeni mezun olan egitimcilerin 6gretmenlik becerilerini tam anlamiyla
kazanmalarini engelledigi disinilmektedir. Genel olarak égretmenlerin meslege basladiktan
sonra kendi siniflarinda zaman gectikge becerileri tam anlamiyla kazandiklar
sOylenebilmektedir. Bu nedenle hizmet yilinin artmasi zaman yonetimini olumlu yonde
etkileyecegi savunulmaktadir. Bu ¢alismayi destekler nitelikte diger ¢alismalarda hizmet yili
arttikga “Okul Oncesi Ogretmenlerinin Sinif Yénetimi Becerileri’nin de arttiyi sonucuna
ulasmaktadir (Berger, Girardet, Vaudroz & Crahay, 2018; Kaplan, 2018; Martin, Yin, & Mayall,
2006; Semerci & Uyanik Balat, 2018; Yasar Ekici, Ginhan & Anilan, 2017).

Aragtirmanin bir diger sonucuna gore, siniflarinda uygulama 6grencisi bulunan okul
oncesi 6gretmenlerin; “Zaman Yonetimi ve Demokratik Ortam”, “Etkinlikleri Planlamada
Yeterlilik”, “Fiziksel Cevrenin Diizenlenmesi” alt boyutlarinda ve “Okul Oncesi Ogretmenlerinin
Sinif Yonetimi Becerileri’sinde daha basarili olduklari bulunmustur. Arastirmanin verilerine
gore bazi 6gretmenlerin okulunda genel bir yardimci, bazilarinin sinifinda uygulama égrencisi
bulunurken bazilarinda ise hi¢ yardimci bulunmadigr goértulmektedir. Okulda bulunan
yardimcilarin  genellikle temizlik islerine bakmasi ve o6gretmeni sinif icerisinde
destekleyememesi nedeniyle uygulama égrencisine sahip “Okul Oncesi Ogretmenlerinin Sinif
Yoénetimi Becerileri” agisindan daha etkili olmasi olagandir. Bu ¢alismada sinifta yardimcisi
bulunan 6gretmene rastlanmazken bagka bir arastirmada ise sinifta yardimci personele sahip
dgretmenlerin “Okul Oncesi Ogretmenlerinin Sinif Yénetimi Becerileri’nin daha yiiksek oldugu
saptanmistir (Cevik Karatekin, 2018; Kaplan, 2018). Ayrica yapilan bir diger ¢calismada ise,
okul 6ncesi 6gretmenleri alan gezilerinde sinif yonetimi agisindan yasadiklari problemleri
kendilerine destek olabilecek bagka bir Kisi ile ¢ozebileceklerini ifade etmiglerdir (Karbeyaz,
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Kasli & Kurt, 2023). Yardimci personellerin ¢ogunlukla alan disindan olmasi ve 6gretmeni
destekledigi yerler oldugu gibi olumsuz etkisi de olabilecedi savunulmakta olan bir dlistincedir.
Bu nedenle Universitelerde gocuk gelisimi veya okul dncesi 6gretmenligi okuyan uygulama
ogrencileri 6gretmene hem 6zbakim hem de egitimsel islerde daha olumlu yonde destek
saglayacaklardir (Budung, 2007; Toprakgi & Altunay 2017). Tim bu sonuglarin aksine okul
oncesi 6gretmenlerinin sinif icinde baska bir destek olmadan da etkili bir sinif ydnetimine sahip
olmall gerektigi dustiniimektedir. Fakat bu noktada Istanbul ilinde bulunan okul éncesi sinif
mevcutlarinin ¢ok yuksek olmasindan kaynaklandigi soylenebilmektedir. Ayrica Morris ve
arkadaslari  (2013) ise yardimci personellerinde 6gretmenlerin liderligini olumsuz
etkilemeyecek dizeyde bir egitim almalari gerektigini ifade etmektedir.

Okul 6ncesi 6gretmenleriyle yapilan bu galismayla egitim-6gretim dénemi icerisinde
yapilan fen temali alan gezilerinin etkili bir sekilde yuritilebilmesi icin “Okul Oncesi
Ogretmenlerinin Sinif Yénetimi Becerileri’ne sahip olmasi gerektiginin 6nemli bir etken oldugu
ortaya koyulmustur. Ayrica 6gretmenlerin sinif yonetimi becerilerinde birgok faktériin etkili
oldugu goérulmustir. Sézlesmeli ¢calisan 6gretmenlerin motivasyonlarinin daha yiksek olmasi,
mesleki deneyim ve sinif icinde baska bir destegdin bulunmasi onlarin sinif yonetim becerilerini
olumlu etkiledigi tespit edilmistir.

Okul 6ncesi 6gretmenlerinin fen temali alan gezisi yapma durumlarini sinif yonetim
becerileri agisindan incelendigi bu arastirmada, 6gretmenlerin ¢cevre imkani agisindan esit
olanaklara sahip olmasi adina sadece istanbul ili ile sinirlandirilmistir. Farkli sosyo ekonomik
ve kilturel yapilara sahip toplumlarda ve daha buyuk Orneklem gruplariyla bu iligkinin
incelenmesi arastirma sonugclarini netlestirecektir. Bu arastirma da yer verilemeyen cesitli
demografik 6zelliklerin (6gretmenin cinsiyeti, yasi, yagadigi bolge 6zellikleri gibi) aragtirmanin
konusu cercevesinde birlikte degisimleri ve etkileri bakimindan arastirilabilir.

Arastirmanin sonuglari g6z 6nunde bulunduruldugunda, Universitelerde 6gretmen
adaylar igin fen temall alan gezilerini deneyimleme ve evrak/yazisma islerini 6grenmeleri
adina staj okullarinda daha sik gozlem yapabilme olanaklari saglanabilir. Okul &éncesi
o6gretmenlerinin sinif yonetimi becerilerinde etkili olan yardimci personelin segimlerinde daha
¢ok cocuk gelisimi mezunlarina yer verilmesi Onerilebilir. Ayrica dgretmenlerde stres
durumlarina yol agan ebeveynlerin fen temali alan gezilerine karsi tutumlarini olumlu yénde
degistirmek adina fen temali alan gezilerinin gocuklar agisindan faydalarini igeren seminerler
duzenlenebilir.

Catisma Beyani

Bu calismanin herhangi bir kurum, kurulus, kisi ile mali ¢gikar ¢catismasi yoktur.
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Extended Abstract

Introduction

Preschool teachers will support each child to learn freely by providing equal, rich and
varied opportunities within the scope of science education (Senemoglu, 1994). At the same
time, by creating a positive learning environment with planned arrangements (Canel, 2011), it
will provide an opportunity to keep their motivation high, to prepare a program targeting their
versatile development, and to provide children with skills through different methods and
techniques (Oliver & Reschly, 2007). Having knowledge of general culture, subject area and
teaching profession (Klglkahmet, 1993 as cited in Ekici, 2008), self-efficacy in classroom
management (Reinke et al., 2011), able to support classroom motivation and using positive
discipline strategies It will enable efficient and effective learning by supporting social and
emotional adaptation (Hutchings et al., 2013).

In addition to the activities and opportunities they organize in the classroom in order
to realize meaningful learning, teachers avoid such activities because they do not have the
qualifications required to lead field trips that support permanent learning and are considered
important in education, and the balance cannot be established due to deficiencies in
appropriate professional development in field trips (Rebar, 2012). In the light of these
considerations, it is thought that classroom management skills and field trips are interrelated
and interactive subjects. This study is carried out in order to examine how often and how
teachers include field trips, which are frequently used in today's preschool education, what
factors affect their classroom management skills, and also to examine the pre-school teachers'
field trips in terms of classroom management skills. It is thought that this research is important
in terms of contributing to the literature and creating a resource for teachers, since both
subjects are considered important in the pre-school period and there is no such study in the
field.

Method

This study is in the relational screening model in which the pre-school teachers'
science-themed field trips are examined in terms of classroom management skKills.

The study group of the research was formed in the province of Istanbul, which is one
of the provinces with the widest possibilities in terms of science-themed field trips. In the
research, 83 preschool teachers working in the state schools affiliated to the Ministry of
National Education in the districts of Maltepe, Kiiclikgekmece, Kartal, Bakirkdy, Kadikdy,
Kagithane, Uskiidar and Sariyer in the province of Istanbul were reached in the 2021-2022
academic year and 8 teachers stated that they did not make any science-themed field trips. A
total of 75 preschool teachers were included in the study group.

In the study, the "Science Themed Field Trip Application Questionnaire" was used to
determine the characteristics of the preschool teachers' science-themed field trips, and the
"Classroom Management Scale for Preschool Teachers" was used to determine the classroom
management skills of the preschool teachers.

Another assumption, the assumption of normality, was also examined. For this study,
Kolmogorov-Smirnov test was used because the sample size was more than 70. In addition,
the skewness and kurtosis values of the distribution were also examined. It was determined
that Kolmogorov-Smirnov test results were not significant. This indicates a normal distribution.
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However, this statistic, which is affected by the sample size, can give biased results in data
where the sample size is quite large. For this reason, skewness and kurtosis values, which are
the last test in deciding the normality of the distribution, were examined. It was accepted that
the kurtosis and skewness values between -1.5 and +1.5 represent the normal distribution.
This indicates that these variables are normally distributed and parametric tests can be applied
(Tabachnick & Fidell, 2013). However, since there were continuous and discontinuous
variables in the study, Spearman Rank Correlation Coefficient was used. Yakar (2020) stated
that the Spearman Rank Differences Correlation Coefficient can be used in cases where the
relationship between a continuous variable and an ordinal variable is investigated and the
ordinal variable cannot be increased to an equal ratio/discrete level.

Spearman Rank Differences Correlation Coefficient was used to examine the pre-
school teachers' science-themed field trips in terms of classroom management skills, and One
Way Analysis of Variance (Anova) was used to determine whether classroom management
skills differ according to the demographic characteristics of the teachers and the class. In the
statistics, 0.05 was chosen as the level of significance.

Findings

In this section, the findings obtained as a result of the statistical analysis of the data
collected to respond to the problem situation of the research are given. In line with the main
purpose of the research, the correlation between the field trips made during the academic year
and the classroom management skills of preschool teachers was examined (Table 2). In
addition, one-way Analysis of Variance (Anova) was applied in order to determine whether the
classroom management skills of preschool teachers differ according to education level, years
of service, and availability of assistants/trainees (Table 3, Table 4, Table 5).

When Table 2 is examined, the number of science-themed field trips and classroom
management skills of preschool teachers during the education period; Sub-dimensions of
“Timing Management and Democratic Environment” (r=0.257), “Competence in Planning
Activities” (r=0.360), “Organization of Physical Environment” (r=0.256), “Teacher's Personal
Competence” (r=0.356) and total score (r=0.385), it was determined that there was a low-level
statistically significant positive correlation. In addition, there was a statistically low and
statistically significant difference between the diversity of science-themed field trips and the
"Teacher's Personal Efficiency" sub-dimension (r=0.293), and between the factors considered
in science-themed field trips and the "Management of Problem Behaviors" sub-dimension
(r=0.241). relationship was found.

When Table 3 is examined, classroom management skills; In the sub-dimension of
"Teacher's Personal Efficiency" (F(2-75) = 1.814 , p<0.05), it is seen that there is a significant
difference in favor of associate degree teachers between the average scores of preschool
teachers according to their educational status. There were no significant differences according
to educational status in total and other sub-dimensions of classroom management skills.

When Table 4 is examined, classroom management skills; In the sub-dimension
"Time Management and Democratic Environment" (F(2-75) = 1.321 , p<0.05), it is seen that
there is a significant difference in favor of teachers who have worked for 18 or more years
between the average scores of preschool teachers according to their years of service. There
were no significant differences according to the years of service in the total and other sub-
dimensions of classroom management skills.
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When Table 5 is examined, classroom management skills; “Time Management and
Democratic Environment” (F(2-75) = 3.855, p<0.05), “Competence in Planning Activities” (F(2-
75) = 3,586 ,p<0.05), “Organization of the Physical Environment ” (F(2-75) = 4,526 , p<0.05)
sub-dimensions and "Classroom Management Skills" in total (F(2-75) = 6,310 , p<0,05)
preschool teachers' assistant/trainee availability It is seen that there is a significant difference
in favor of the teachers who have trainee students between the average scores they get
according to the students. In other sub-dimensions, there were no significant differences
according to the availability of assistants/trainees.

Conclusion and Discussion

According to the results of the study, the number of science-themed field trips made
during the education period and the classroom management skills of preschool teachers
(r=0.385), time management and democratic environment (r=0.257), competence in planning
activities (r=0.360), physical environment It was found that there was a statistically low and
significant positive correlation between the organization of the teacher (r=0.256) and the
teacher's personal efficacy (r=0.356). In other words, it has been observed that preschool
teachers, who are more successful in classroom management skills, timing management and
creating a democratic environment, efficacy in planning activities, organization of the physical
environment and teacher's personal competence, frequently give place to science-themed field
trips during the education period. It is thought that teachers who do not have classroom
management skills will have problems in activities to be carried out outside the school, and
therefore, they will generally prefer to do their activities in the classroom. In order to organize
field trips, complete official procedures and spend productive time in the area to be visited, the
educator needs to make arrangements about the area, plan and use the time well. It is thought
that teachers who do not have information about the environment they will be going to and
who have difficulties in time management and planning may experience anxiety about the
issues they forget or neglect when going to a different area, and the activity will turn into a
stressful situation.

When other studies are examined, it is argued that, as in the results of this study,
teachers are generally stressed in out-of-school activities and have a lack of self-confidence
that they cannot carry out systematically (Orion, Hofstein, Tamir & Giddings, 1997; Simmons,
1998; Moseley, Reinke & Bookout, 2002).

Meiers (2010) states that the time in the environment where the field trip will take
place is limited and therefore teachers should be a good planner and implementer before,
during and after the trip in order to maximize the time spent. Erata (2018) supported this result
and concluded that teachers generally prefer the close environment because of their time,
wages and risk situations. Anderson, Kisiel & Storkdieck, (2006) stated that teachers avoid
field trips for reasons such as technical work, travel costs, disciplinary problems, worry about
completing the program, and time constraints.

With the 21st century, the idea that learning should be realized not only in the
classroom but also by creating learning environments in the natural environment is dominant.
Quiality education will be supported by providing all-round development of children with outdoor
activities (Saelens, Sallis & Frank, 2003). However, it is thought that teachers' lack of
knowledge about out-of-school learning environments (Orion, 1993) and therefore teachers'
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lack of control over the physical environment, which is not limited to the classroom, will limit
their field trips and maintain their commitment to traditional education.

For teacher-led field trips (Behrendt & Franklin, 2014), it is necessary to first examine
the trip area, determine the relevant learning objectives, make a good planning before, during
and after the trip, and maintain the activity with a student-centered approach (DeWitt &
Storksdieck, 2008). In short, it is mentioned that educators have planning, organization,
knowledge and professional skills, that is, good classroom management skills (Kandir, Yurt &
Cevher Kalburan, 2012; Behrendt & Franklin, 2014). However, the fact that teachers do not
have good proficiency in this sense will negatively affect field trips as stated in the result of the
research.

Teachers, on the other hand, state that they have no experience in field trips and that
they do not observe or practice out-of-school activities during their university education (Ferry,
1993; Tal, 2004; Tal, Bamberger & Morag, 2005; Anderson, Lawson & Mayer Smith, 2006). In
the researches, it was concluded that as the professional experience of preschool teachers
increased, they included more field trips during the education period (Unal & Akman, 2006;
Kog & Sak, 2017; Erata, 2018).

When the results of the study on classroom management skills of educational status
are examined, it is seen that associate degree teachers are more successful in terms of
personal efficacy sub-dimension. This situation is thought to be due to the fact that pre-school
teachers with associate degree degrees and paid jobs attend more trainings and seminars in
order to train themselves because their profession is not guaranteed, but teachers with
undergraduate and graduate degrees consider their own education sufficient and focus less
on development, and as a result, it comes to mind that this is the reason. When other studies
on classroom management skills are examined, it is observed that the classroom management
skills of associate degree graduate preschool teachers are high (Guven & Cevher, 2005; Toran
& Gencggel Akkus, 2016; Kaplan, 2018; Semerci & Uyanik Balat, 2018).

In the results of the study, it was determined that the preschool teachers who have
18 or more years of service are more experienced in the sub-dimension of time management
and demaocratic environment. It is thought that having internship experiences in university
education, but being limited to only one day a week, prevents newly graduated educators from
fully gaining their teaching skills. In general, it can be said that teachers gain skills as time
passes in their own classes after starting the profession. For this reason, it is argued that an
increase in years of service will positively affect time management. Other studies supporting
this study conclude that as years of service increase, classroom management skills also
increase (Martin, Yin, & Mayall, 2006; Yasar Ekici, Ginhan & Anilan, 2017; Berger, Girardet,
Vaudroz & Crahay, 2018; Kaplan, 2018; Semerci. & Uyanik Balat, 2018).

According to another result of the research, pre-school teachers with intern students
in their classes; It was found that they were more successful in the sub-dimensions of time
management and democratic environment, efficacy in planning activities, organization of the
physical environment and classroom management skills. According to the data of the research,
it is seen that some teachers have a general assistant in their school, some have intern
students in their classes, while some do not have any helpers at all. It is usual for intern
students to be more effective in terms of classroom management skills, as the assistants at
the school usually take care of the cleaning and cannot support the teacher in the classroom.
In this study, no teacher was found in the classroom, while in another study, it was determined
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that the classroom management skills of teachers with assistant staff in the classroom were
higher (Cevik Karatekin, 2018; Kaplan, 2018). It is a thought that it is argued that the assistant
staff are mostly from outside the field and there are places where they support the teacher, as
well as negative effects. For this reason, intern students studying child development or
preschool teaching at universities will provide more positive support to teachers in both self-
care and educational work (Budung, 2007; Toprakgi & Altunay 2017). Morris et al. (2013), on
the other hand, state that their assistant staff should receive a level of training that will not
adversely affect the leadership of teachers.

With this study conducted with preschool teachers, it has been revealed that the need
for preschool teachers to have classroom management skills is an important factor in order to
effectively conduct science-themed field trips during the education period. In addition, it has
been observed that many factors are effective in the classroom management of teachers.

In this study, in which the pre-school teachers' science-themed field trips were
examined in terms of classroom management skills, it was limited to the province of Istanbul
only in order for teachers to have equal opportunities in terms of environmental opportunities.
Examining this relationship in societies with different socio-economic and cultural structures
and with larger sample groups will clarify the research results. Various demographic
characteristics that are not included in this research (such as the teacher's gender, age, and
region of residence) can be investigated in terms of their changes and effects together within
the framework of the subject of the research.
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It is critical to understand the curriculum theories after establishing the relationships between
paradigm, theory, and model on a solid basis in the context of the curriculum. However, the literature in
Turkiye is scarce in this regard and the curriculum theories are not discussed in this context. On the
contrary, the curriculum theories of the theorists who have contributed significantly to the development
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Oz

Egitim programi baglaminda paradigma, teori ve model arasindaki iligkileri saglam bir zemine
oturtarak egitim programi teorilerini anlamlandirmak énemlidir ancak alan yazinimizda egitim programi
teorilerine iligkin yeterli diizeyde kaynak yer almamakta ve teoriler bu baglamda tartisiimamaktadir.
Aksine egitim programi alaninin gelisimine énemli katki sunan teorisyenlerin egitim programi teorileri
modele indirgenmekte ve bu modellerin dayandigi temellere yani teorilere deginiimemektedir. Bu
¢alisma da bu ihtiyagtan yola ¢ikarak egitim programi alani igin énemli bir teorisyen olan Hilda Taba’nin
egitim programi teorisini incelemeyi amaglamistir. Bu kapsamda ¢alismada 6nce paradigma, teori ve
model iligkisi agiklanmig, ardindan egitim programi teorilerinin siniflamalarina yer verilmigtir. Taba’'nin
biyografisi ve egitim programi teorisi ile devam edilip yine Taba’'nin egitime ve egitim programina bakis
agisl, program gelistirme slreci ve modeli ve Taba’nin egitim programi teorisinin glinimuize
yansimalarina deginilmistir. Son olarak ulusal alan yazinin egitim programi teorisine daha ¢ok egilmesi
gerektigi, bunun icin de 6ncelikli olarak alanin temel kuramlarinin uygulayicilar ve arastirmacilar
tarafindan incelenmesinin énemli oldugu ve uluslararasi dizeyde glncel egditim programi teorilestirme
alan yazinina katki sunulmasi icin gerekli oldugu vurgulanmis, 6zellikle Taba’nin kendi zamaninda
vurgulamis oldugu etken &gretmen roliiniin de glnimuizde egitim programlari agisindan yeniden
g6zden gecirilmesi gerektigi ifade edilmigtir.
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Giris

Okullar, igletmeler, farkli kurumlar ve program gelistirme, 6gretim, denetim ya da
degerlendirmeyle ilgilenen egitici veya 6gretici kisiler, kurumlarinin amaclarina uygun egitim
programlarini uygulamaktadir. Bununla birlikte, bir ¢alisma alani olan egitim programlari
anlasiilmasi zor ve parcali bir alandir. Alan, neleri icermesi gerektigi konusunda birgok
tartismaya ve hatta yanlis anlasilmaya da agiktir. Dolayisiyla bir egitim programiyla neyi
kastettigimizin, egitim programinin neyi kapsadiginin ve egitim programina kimin dahil
oldugunun anlasilmasi icin genis baglaml bir analize ihtiyac duyulmaktadir. Bu analiz ise
programa hangi yaklasimla baktigimiza gore sekillenmektedir (Ornstein, 1987). Nihayetinde,
hangi bilgilerin 6gretiimeye deger goruldugu ve egitim programlarina dahil edilmesi gerektigi
hususu egitim programi teorisi ile yakindan iligkilidir. Bunun icin egitim programi alanina iligkin
paradigma, teori ve modellerin dogru bir sekilde tanimlanmis olmasi buylik énem tagimaktadir.
Ancak bu kavramlarin ulusal alan yazinda siklikla yanlis kullanildigi ve uygulayicilarin bu
kavramlar ile ilgili farkindaliklarinin olmadigi gézlenmektedir. Bu kavramlarin arasindaki
iliskilerin egitim programi baglaminda ele alinmasi yapilan g¢aligmalarin daha saglikl bir
zemine oturmasina katki saglayacaktir.

Egitim programi teorilerini dogru anlamak i¢in dncelikle bahsi gegcen bu kavramlar arasi
iliskilerin agik bir sekilde ortaya konmasi gerekir. Ancak bu konudaki bir diger eksiklik ise alan
yazinimizda egitim programi teorilerinin de yeterli dizeyde yer bulamamasidir. Halbuki, egitim
programi teorileri 6gretmenlere ya da program gelistirmecilere nasil program gelistireceklerini
anlatmakla birlikte program gelistirmecilerin disinme yollarina rehberlik eder ve program
gelistirme surecini de etkiler (Beauchamp, 1982). Bobbitt ile baglayan egitim programi alanina
bir ydntem sunma iddiasindaki egitim programi teorileri, Schwab’in (1969) alana yonelik ses
getiren elestiri makalesi sonrasinda bir sorgulamadan gegirilerek buylk degisimler gegirmis ve
doénusmustlr. Yeniden kavramsallastirmacilik hareketinin son yillarda uzunca bir suredir
alanda kurmus oldugu hakimiyete ragmen buglin bu teorinin de pratikte 6grenciye yarar
saglamadigi gibi elestiriler yapilarak yeni teorik arayislar devam etmektedir (Deng, 2018;
Riizgar, 2020). Bu durum oldukga dogal bir siregtir ¢linki bilim akiskandir. Ote yandan,
Bimen ve Aktan (2014) Turkiye’de egitim programlar alaninda, daha ziyade 6grenme-
O6gretme sureci gibi konularda yogunlasildigi, gincel editim programi teorilerinden uzak
duruldugu ve ulusal alan yazinin yalnizca program gelistirme paradigmasini temsil ettigini
(yeniden kavramsallastirma paradigmasini gérmezden geldigini) ifade etmektedirler. Benzer
sekilde, ulusal alan yazin incelendiginde alandaki glincel kuramsal tartismalar bir tarafa, alanin
ilk teorileri hakkinda yeterli dizeyde calisma yapilmadigi ve daha ¢ok egitimde program
gelistirme modellerinin 6n plana ¢iktigi goérilmektedir. Modellerin dayandidi egitim programi
teorilerini detayli gekilde irdelemek alan uzmanlari igin bir gereklilik haline gelmistir. Son
yilllarda arastirmacilarin ilgilerinin egitim programi teorisine yonelmeye bagladigi da
g6zlenmektedir (Coskun Yasar ve Aslan, 2021; Gundiz, 2023). Bu ihtiyagtan hareketle bu
calisma, egitim programi alani i¢cin onemli bir teorisyen olan Hilda Taba’'nin egitim programi
teorisini incelemeyi amaglamaktadir. Bu kapsamda bu ¢alismada paradigma, teori ve model
iliskisi, egitim programi teorilerinin siniflamasi, Taba’nin biyografisi ve egitim programi teorisi
ele alinmigtir.
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Paradigma, Teori ve Model iliskisi

Egitim programi yaklasimlari, bireylerin gerceklik olarak algiladigi seyleri, 6nemli
gordukleri degerleri ve sahip olduklar bilgi miktarini da icerecek sekilde, bireylerin dinyaya
bakis acisini yansitmaktadir. Bu yaklagsim egitim programinin temellerini (yaklasimi tasiyan
bireylerin felsefesi, tarihi gorusu, psikolojiye ve 6grenme teorisine ve sosyal konulara bakisi),
programin alanlarini ve teorik ve pratik ilkelerini kapsayan butlnsel bir bakis agisini veya
yonelimini gostermektedir (Ornstein, 1987). Program gelistrme alaninda calisan
arastirmacilar, farkli paradigmalardan etkilenmis olsalar da bu paradigmalardan higbiri
dogrudan digeriyle karsilastirlamaz (Maftoon ve Shakouri, 2013). Bu baglamda Patton
(1975), paradigmalarin buylk 6Ol¢ide uygulayicilarin toplumsallasmasiyla ilgili oldugunu ve
program gelistirme agamasinda onlara neyin énemli, neyin mesru ve neyin makul oldugunu
sdyledigini ileri sirmektedir.

Paradigma kavrami sézluk anlami olarak felsefi bir temel ve bakis agisi olarak kabul
edilmektedir. Kuhn’a (1982) goére ise uygulayicilarina “konular, araglar, metodolojiler ve
onciiller” saglarken kendisi sabit kalmaz ve kullanim yoluyla gelistirilir veya genisletilebilir. Yine
Kuhn’un sézleriyle, “yeni ve kati kosullar altinda daha fazla ifade ve teknik icin bir ara¢” haline
gelir (Koschmann, 2012). Géktirk’e (2005) gore, Kuhn’un “bilimsel ¢galismalarda temel alinan
model, degerler ve aligkanliklar” olarak tanimlayip hayatimiza kattigi paradigma kelimesi
populer bir sekilde kullaniimasina ragmen yapilan farkh tanimlar kelimenin soyut anlaminin
iyice anlasilmaz hale gelmesine neden olmaktadir. Kelimenin s6zlik anlamlari da kendisini
tam karsilamamaktadir ve bu kavram eski Latin kaynaklari baz alinarak “fikirlerin bireysel
durumlarla birleserek mantiksal degil ama duyusal seylere donlsmesi” olarak
tanimlanmaktadir (Gokturk, 2005). Demirin (2019) tanimina goére ise paradigmalar inang
sistemimizi ve bireysel bakis agcimizi ifade etmektedir. Bu tanimlara gére gbézlemlerimizi ya da
fikirlerimizi dizenlemede kullandigimiz dunya goériguimiz ve genel dusunce tarzimiza
paradigma diyebiliriz.

Paradigma kavramindan sonra teori kavramini ele almak gerekmektedir.
Beauchamp’in (1982) taniminda teori ‘izah gerektiren, gézlemlenen bir dizi olay veya olgu igin
organize bir agiklama’ olarak gegmektedir. Kerlinger (1973) teoriyi bir olguyu agiklamak ve
tahmin etmek amaciyla degiskenler arasindaki iligkileri belirleyerek olgulara sistematik bir
bakis sunan birbiriyle iligkili yapilar (kavramlar), tanimlar ve 6nermeler kimesi seklinde
tanimlamaktadir. Diger taraftan paradigma, bilimsel bir toplulugun Gyeleri tarafindan paylasilan
ve onlara bilimlerinin konusunun dogasini anlatan bir géruntudur. Dolayisiyla teoriler
paradigma degildir ve her paradigma tek bir teoriyi Gretmemektedir. Belirli bir paradigma g6z
onlne alindiginda belirli tirde sorular sorulabilir ve belirli tirde hipotezler distnulebilir. Fakat
yine de bir paradigmanin kendisi kesin ve ayrintili bir teoriyi zorunlu olarak beraberinde
getirmeyebilir (Catton ve Dunlap, 1978). Teoriler iliskili oldugu olguya dair betimleme, kestirim,
aciklama ve yol gosterme iglevlerine sahiptirler (Glatthorn, 2019).

Beauchamp’a (1982) gore, teoriler olgulari ve olgular arasindaki iligkileri anlaml sekilde
aciklayan bir batundur. Bu agiklama bir olgunun betimlenmesi seklinde olabilecegi gibi olgunun
nedensel baglari agiklanarak kestirimsel iligkiler de kurulabilir. Egitim programi teorileri de
egitim programi ve iligkili olgulari aciklar. Ancak egitim programinin tanimi konusunda fikir
birligi bulunmamaktadir. Bu farklilik da farkh egitim programi teorilerinin ortaya g¢ikmasini
saglamistir. Diger taraftan, egitim programi alaninda teori olusturma sureci bir savag alani
olarak nitelendirilebilir. Egitim programi teorilerinin, teori niteligi tagimalari icin temel ve sure¢
boyutlarina sahip olmalari gerekir. Temel boyut program tasarim alani (egitim programina dahil
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edilecek kulturel iceriklerin secimi, dizenlenmesi ve amag ifadelerinin yazimi) ile ilgili iken
sure¢ boyutu program muihendisli§i olarak ifade edilebilecek bir boyut olarak tanimlanir
(programin planlanmasi, uygulanmasi, degerlendirilmesi, liderlik rollerinin paylasiimasi). Bir
egitim programi teorisi Ui¢ dnermeyi icermelidir: a) tanimsal ya da varsayimsal énermeler (alani
kavramsal olarak sinirlandiran, teori gelistirme sirecinde tutarli bir dil sadlayan, test edilmeden
dogru kabul edilen 6énermeler), b) normatif ya da betimsel énermeler (bir 6nceki asamada
tanimlanan yapilarin ¢evresel kosullarini betimleyen, normlarini ortaya koyan, dogru olarak
kabul edilseler de test edilebilen, olaylari oldugu gibi aciklayabilecekleri gibi neyin nasil olmasi
gerektigi konusunda kural koyucu da olabilen édnermeler), c) kestirimsel ya da iliski 6nermeleri
(varsayimlardan ziyade gercekligin test edildigi, iki veya daha fazla degisken arasindaki
iliskisel , kestirimsel ya da nedensel iligkileri agiklayabilen énermeler). Bu dnermelere dayall
olarak bir egitim programi teorisi egitim programi alanindaki bilgi birikiminin gelistiriimesinde
program teorisyenini yonlendirir; Universitelerdeki egitim programlari ve dgretim disiplini i¢in
kaynak olusturur ve ayni zamanda bu teoriler okullar ve okullardaki uygulayicilar igin bir kilavuz
olur (Beauchamp, 1982).

Program gelistirme ayni zamanda paradigmalarin egitime nasil yansidigini ve
ogrencileri, 6gretmenleri ve yoneticileri nasil etkiledigini anlamak icin de bir yol sunarken
mevcut kosullarin iyilestiriimesi amaciyla farkl prosedurleri iceren zorlu ve dinamik bir stirectir.
Dolayisiyla bu karmasikli§i azaltip anlasilir hale getirmede program gelistirmenin bir yolu olan
modelleme, egitim faaliyetlerinin yénetimi, denetimi, 6gretimi, degerlendirmesi gibi cesitli
alanlarda etkili bir rehber olarak iglev gorur ve programa yaklagimimizi da yansitir (Bhuttah
vd., 2019; Oliva, 2009). Hemen hemen her tirli egitim faaliyeti igin modeller bulunabilir.
Bunker ve Thorpe’a (1986) gore de soyut anlamda teorik temelini kurdugumuz c¢alisilacak
kavramlarin belirli bir zamana goére planlanmasi ve planlanan bu kavramlarin somutlastiriimasi
gerekir. Bunun igin bizlere rehberlik edecek olan ise somut bir modeldir. Syomwene (2020)
modelleri genellikle bir olguyu veya iligkiyi temsil etmek i¢in kullanilan araglar olarak tanimlar.
Oliva (2009) da modellerin daha iyi c¢ikti elde etmek igin programin gelistiriimesinde
kullanildigini ifade etmektedir. Egitim programi teorilerini temsil eden modeller bir gergeklik
degildir; olaylari ve olaylar arasindaki etkilesimleri 6z ve agiklayici bir bicimde temsil ederler
ve tipki bir tablo ya da hikdye gibi bir kisinin gergeklik algisinin goérsel ya da yazih
betimlemesidir (Beauchamp, 1982).

Biddulph ve Carr (1999) paradigmayi teorilerin, ydontem ve modellerin birlesimi olarak
tanimlarken Syomwene’a (2020) gbére de modeller genellikle belirli bir egitim programi tasarimi
veya muhendislik (uygulama) surecini temsil etmek icin kullanilan tam bir teorinin yerini
alamayan araglardir ¢lnku teoriler daha genis bir bakis sunmaktadir. Egitim programi teorisi
egitim programlarinin planlama, uygulama, denetleme ve degerlendirme slreclerine rehberlik
eden daha butuncul bir yapi iken program modelleri egitim programi teorilerini temsil eden
analojilerdir (Glathorn, 2019). Teori egitimcilere, 6zellikle de program uzmanlarina bir gerceve
saglarken ayni zamanda program igin egitim amacinin ne oldugu, hangi konularin degerli
oldugu, ogrencilerin nasil 6grendigi ve hangi yontem ve materyallerin kullanilacagi sorularina
cevap bulmalarina rehberlik etmektedir. Egitimin hedeflerini belirlemek, konu icerigi ve
organizasyonu, 6gretme ve 6drenme sureci ve genel olarak okullarda ve siniflarda hangi
yasanti ve etkinliklerin vurgulanmasi gerektigi gibi genis konu ve gorevler ic¢in bir kilavuzdur
(Ornstein, 1990). Oyleyse bir ihtiyag oldujuna inanilan ve belirlenen program igin
arastirmacinin bakis agisina gore temeline dayandirdigi paradigma ile ortaya c¢ikacak olan
teori bu alanda en 6nemli adim olacaktir. Fakat her teori gercekligi kendi merceginden
gOstermeye calisan soyut bir yapi oldugu igin (Maftoon ve Shakouri, 2013) program

733



AJESI, 2024; 14(2): 729-758 Tung Toptas ve Erdem

uygulayicilarin programin arkasindaki teoriyi ¢ok az dikkate alarak veya hi¢ dikkate almadan
ayrintili davranissal hedefler listeleri gelistirdiklerini gérmek de normaldir (Brandt ve Tyler,
1983). Ulusal alanyazinda da modellere odaklanildigi go6zlenmektedir. Modeller faydal
olmakla birlikte bize tim resmi vermezler (Marsh ve Willis, 2007). Fakat nihayetinde 6gretme,
ogrenme ve programin tUmd uygulamalarda i¢c ice gecmistir ve bir teoriyi yansitmaktadir
(Ornstein, 1990). Bu nedenle bu ¢alismada egitim programi alanindaki teorinin 6nemine dikkat
¢ekmek amaglanmaktadir.

Egitim Programi Teorilerinin Siniflamasi

Egitim programi alaninda gelistirilen teorileri kategorilestirmeye yonelik ¢ok sayida
girisimde bulunulmustur. Birtakim aragtirmacilar egitim programi teorisyenleri Uzerinden bir
gruplama yaparken baska bir grup arastirmaci da teorileri siniflandirmislardir. Ornegin McNeil
(1985) teorisyenleri iki grupta incelemistir: din, felsefe ve edebiyat gibi daha yoruma acik
disiplinlere dayanan Esnek (Soft) Egitim Programi teorisyenleri ve rasyonel bir yaklagim
izleyerek gorguil verilerden yararlanan Kati (Hard) Egitim Programi teorisyenleri (Glatthorn vd.,
2019). Pinar (1978) ise kiiltirel mirasi aktarmak ve mevcut toplumu igler durumda tutmak igin
sabit bir bilgi butununu aktarmanin araclariyla ilgilenenleri Gelenekselciler; egitimcilerin
okullarda olup bitenleri kontrol etmelerini ve tahmin etmelerini saglayacak genellemeler tiretme
girisiminde bulunmak i¢in arastirma metodolojileriyle ilgilenenleri Kavramsal Gérgdilciiler; daha
genis bir toplumda var olan sinif gatismasini ve esit olmayan gug iliskilerini ortaya ¢ikarmak
icin O6znelligi, varolussal deneyimi ve yorumlama sanatini vurgulayanlari Yeniden
Kavramsallagtirmacilar olarak tanimlamaktadir.

Eisner ve Vallance (1974) entelektiel calismalarin gelisimiyle ilgilenip spesifik
iceriklerle daha az ilgilenenleri Bilissel Siireglerin Gelisimi Teorileri; egitim programinin islevini
onceden belirlenmis amaclara ulasmanin en etkili yolunu bulmak olarak kavramlastiranlari
Teknik Teoriler; programi kisisel gelisimi saglamak igin tasarlanmis tamamlayici bir deneyim
olarak goérenleri Kendini Gergeklegtirme Teorileri; bireysel ihtiyaglardan ziyade toplumsal
ihtiyaglari vurgulayan yonelime sahip, okulun temel rolinin uyum saglayici veya reformist bir
durugla daha genis toplumla iliski kurmak olduguna inanma egiliminde olanlari Sosyal Yeniden
Yapilanma-Uygunluk Teorileri; genglerin bati kultirel gelenegine katiimalarina yardimci
olmada standart disiplinlerin 6nemini vurgulayanlari Akademik Rasyonalizm Teorileri olarak
siniflamaktadir.

Glatthorn’a (1987) goére her g siniflamanin da (McNeil; Pinar; Eisner ve Vallance)
temel hatasi egitim programi teorilerini birincil yonelimleri veya vurgulari agisindan
siniflandirmamalaridir. Bu agidan kendi siniflamasini su sekilde yapmistir: egitim programinin
bilesenlerini ve bunlarin birbirleriyle olan iligkilerini analiz etmekle ilgili olup amag¢ ag¢isindan
tanimlayici ve aciklayici olanlari  Yapi Odakli Teoriler; o6ncelikle editim programi
olusturucularinin ve onlarin Urdnlerinin degerlerini ve varsayimlarini analiz etmekle ilgili
olanlari Deger Odakli Teoriler; egitim programinin igeriginin belirlenmesiyle ilgili olup kuralci
olanlari Igerik Odakli Teoriler; dncelikle egitim programinin nasil gelistirildigini aciklamakla
veya nasll gelistiriimeleri gerektigini tavsiye etmekle ilgili olup tanimlayici olanlar da Sdre¢
Odakli Teoriler olarak adlandirmaktadir. Huenecke (1982) de teorisyenlere degil teori
gelistirmeye doénidk olarak egitim programi teorilerini ¢ grupta ele almistir. Buna goére bu
teoriler, egitim programinin dgelerinin ve Ogeler arasi iligkilerin belirlenmesine ve egitim
programinin planlanma strecinde yer alan kararlarin yapisinin belirlenmesine odaklanan
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yapisal teoriler (Bobbitt, Tyler, Taba, Saylor, Alexander & Lewis, Tanner & Tanner, Posner,
Goodlad, Beauchamp); egitim programinin nasil geligtirilecedine ya da o6gelerine degil
¢iktilarina odaklanan ve okulun birey Gzerindeki kiUmdalatif etkisine vurgu yapan
Genel/Kapsamli (Generic) teoriler (Huebner, Apple, Macdonald); ve arzu edilen konu alani
veya igerigi vurgulayan, yapisal hususlar ya da okuldaki olumsuzluklari degil egitim
programinda atlanilan/ihmal edilen alanlari 6ne ¢ikaran ve bireyi bir bitlin olarak ele alan éze
doénlik (substantive) teorilerdir (Stratameyer, Phenix, Esiner, Weinstein, Fantini, Berman).

Schiro (2013) ise okul egitimine yoénelik farkh amaglara ve bu amagclarin
gerceklestiriimesi icin farkl yéntemlere dayanan ideoloji ya da felsefe diye adlandirdidi
temellere dayanan dort egitim programi teorisi kategorisi oldugunu belirtmektedir. Geng nesle
disiplini yayarak onlardan birer bilim insani yetistirmeyi hedefleyenleri Bilimsel-Akademik
Ideolojisi; toplumun ihtiyaclarini etkili bir sekilde karsilamada gelecegin yetiskinleri olarak
genglerin yetistirildigini savlayanlari Sosyal Verimlilik Ideolojisi; bireylerin entelektiel,
duygusal, fiziksel ve sosyal acilardan gelismesini amaclayanlari Ogrenen Merkezli ideoloji ve
bireylere daha iyi bir toplumun olusturulabilecegi vizyonunu kazandirmayi hedefleyenleri ise
Sosyal Yeniden Kurmaci ideolojisi olarak siniflamaktadir. Bu ideolojiler okul egitimine yénelik
farkli amaclara ve bu amaglarin gerceklestiriimesi icin farkli yéntemlere dayanmaktadir.
Schiro’'ya (2013) gore, bu ideolojiler tipki politik inanglarin bireylerin politik meselelerde
durusunu etkilemesi gibi insanlarin egitim programi hakkindaki disincelerini etkiler.

Schiro (2013), diger arastirmacilardan farkli olarak teori siniflamalarini ideoloji olarak
yapmasini iki sebep ile aciklamaktadir. ilk olarak, ideoloji davranisin altinda yatan amag ile
ifade edilen inanclarin birbirinden ayrilabilmesini saglamaktadir. Egitim programi ile ilgilenen
egditimciler genellikle eylemlerinin altinda yatan temel varsayimlarinin farkinda degillerdir.
Program calisanlarini gerceklestirdikleri davraniglara yonlendiren vizyonlar, mitler, 6gretiler,
fikirler ve diinya goérUsleri ile yaptiklarini ifade ettikleri seyler arasinda ayrim yapilmahdir. ikinci
neden egitim programi kelimesi ile ilgilidir. Egitim programi ideolojisi, bireylerin egitim programi
etkinlikleri ile ilgilenirken veya egitim programi ile ilgili hususlari digunurken gdstermis
olduklari ugraslardir. Bu agidan egitim programi ile ilgili ugraslar ile ilgili konugurken egitim
programi alani, dgretim alani, epistemolojik alan, 8grenme teorisi alani gibi alanlari birbirinden
ayirmak gerekir.

Tdm bu siniflandirmalar farkli odak noktalariyla farkli isimler almis olsalar da her biri
isimlendirdikleri teorilerin egitim amaglarina gére siniflandiriimiglardir. Syomwene (2020) de
bilimin ve 6zellikle program alaninin dogasi geredi akigkan oldugunu ve program teorilerinin
ortaya c¢ikmaya devam edecegini belitmektedir. Egitim programina yonelik teorilestirme
(curriculum theorizing) ¢alismalar egitim programi olgusuna ve potansiyel iligkilerine dénuk
bakis acisi gelistirme yaklagimlarndir ve bu teorilestirme c¢abasi ile egitim vizyonunu
genigletmek, yeni olasiliklar sunmak ve daha derin bir anlayis sunmak amaclanmaktadir
(Huenecke, 1982). Yeni teorilestirme calismalarinin ise daha 6nce yapilan calismalara
dayanmasi ise hi¢ kugskusuz kaginilmazdir. Bu nedenle egitim programi alanindaki teorilere
gelisimsel bir cizgide kapsamli sekilde hakim olmak egitim programi alani icin 6nem
tasimaktadir. Hilda Taba ise egditim programi teorisine 6énemli katkilar sunmus bir egitimcidir.

Bu calismanin konusu olan Hilda Taba’nin egitim programi teorisi Syomwene’e (2020)
gore program igeriginin secilmesi, duzenlenmesi ve siralanmasiyla ilgilenip okullara
odaklandigi icin gelenekselciler ve sire¢ odaklilar arasindadir. Taba'’nin teorisi egitim
programinin en eski ve hala baskin olan davranisgi yaklasim ile uyumludur (Bumen, 2020).
Taba’ya gore egitimsel pratikler bir sanat degil bilim dali oldugu i¢cin Huenecke (1982) onu yapi
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odakli teorilere dahil etmistir. Nitekim, Taba da Bobbitt ve Tyler gibi alana bir yéntem sunma
iddias1 ile program nasil gelistirilir temelli bir teori ortaya koymustur. Calismanin ileri
asamalarinda ortaya konacak olan bilgilere gbére ise Taba’nin deneyleri sadece mantik
derslerinde degil sosyal bilimlerde de yapilabilecegini savundugu ve program gelistirme icin
rasyonel adimlar da énerdigi icin Kati Egitim Programi teorileriyle uyumludur. Diger taraftan,
Taba yeniden kavramsallastirmacilar grubuna dahil edilemese de gruplar arasi ¢atismalar
Uzerine calisip daha genis bir toplumda var olan sinif catismasini ve esit olmayan gug iligkilerini
ortaya ¢ikarmak icin 6znelligi, varolugsal deneyimi ve yorumlama sanatini vurgulamistir.

Hilda Taba ve Egitim Programi Teorisi
Hilda Taba’nin Biyografisi

Hilda Taba, Krull'a (2003) gore 1902 ve Isham’a (1982) gore 1904 yilinda Estonya'da
odgretmen bir baba ve ev hanimi bir annenin dokuz ¢ocugundan ilki olarak dunyaya gelmistir.
ilkokulu memleketinde, babasinin okul midiirii oldugu bir okulda bitiren Taba, lisans egitimini
Estonya'daki Tartu Universitesi'nde Ingilizce ve Felsefe (zerine tamamladiktan sonra
(Bernard-Powers, 2002) maddi gecimini saglayabilmek igin 6gretmenlige baslamis ve mali
zorluklar yasadigi kisa bir donemde 6zel dersler vererek hayatini devam ettirmistir. Lisans
egitimini tamamladiktan sonra ise tarih ve egitim alaninda uzmanlasan Taba, ABD’ye tasinmis
ve Bryn Mawr College'da ylksek lisans egitimine burslu olarak baslamistir (Isham, 1982).

Yiiksek lisansini tamamladiktan sonra Tartu Universitesi'nde akademisyen olmayi
denemek icin Estonya'ya donmis ancak basvurusu reddedilmistir (Smith, 2003). Estonya'da
is bulamayan Taba, Boyd H. Bode'un kitaplarindan birini okuduktan sonra ilerlemeci egitimin
temel felsefesine karsi ilgi duymaya baslamis ve Amerikan egditim sisteminin esnekligi ve
potansiyeli dikkatini cekmistir. Bunun tzerine ABD’de kalmaya ve doktorasina devam etmeye
karar verip 1927'de Columbia Universitesinde William H. Kilpatrick'in danismanhginda doktora
derecesini tamamlamistir. Burada disinceleriyle daha sonraki galismalarinda da etkisi olacak
olan John Dewey ile calisma firsati bulmustur (Isham, 1982). Ardindan Taba'nin “The
Dynamics of Education” adli doktora tezi, 1932'de Harcourt Brace and Company tarafindan
yayimlanmistir. Calisma, égrenmenin surekli bir eylem oldugunu ve insanlarin sadece yeni
bilgiler edinmekle kalmayip ayni zamanda elestirel disinme yetenegdi kazanmalarini, sorunlari
¢dzme becerisi gelistirmelerini ve yasam boyu 6grenmeye ydnelik bir egilim olusturmalarini
saglayan bir sure¢ oldugunu vurgulamaktadir. Ayrica ¢alismanin amaci ilerlemeci egitimde,
o6grenmenin arastirilabilecegi ve degerlendirilebilecegine dair saglam bir temel olusturmaktir
(Stone, 1985).

1933'te New York City'de Almanca 6gretmeni olarak calismaya basladigi Dalton Okulu,
o dénemde alternatif egitim programlari, 6grenci testleri ve 6gretmen gelisimi gibi alanlardaki
yeni uygulamalara iliskin bir arastirma olan Sekiz Yilhk Calismaya (Eight-Year Study) dahil
olmustur. Bu durum, egitim surecinin kilturel ihtiyaclari da dikkate almasi gerektigini ve bu
sistemin reformlarinin demokratik bir temele dayanmasi gerektigini vurgulayarak Taba'nin
kendi alaninda énemli bazi yonleri fark etmesini saglamistir (Smith, 2003). Bu esnada Ralph
W. Tyler, Ohio Eyalet Universitesi'ndeki calismasinin Degerlendirme Ekibinin Miidiri olarak,
asistani Oscar Buros ile projeye dahil okullari ziyaret ederek egitim programlarinda ve 6gretim
ydontemlerinde ne gibi degisiklikler yaptiklarini tespit etmeye baslamistir. Bu ziyaretler
esnasinda Taba'nin 6grenme sirecine iligkin keskin i¢cgoérisinden, kapsamli ve butincil
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gérisiinden etkilenen Tyler, ona o zamanlar Ohio State Universitesi'nde akademisyenlik teklif
etmistir. Bu teklifle birlikte Taba, Sosyal Bilgiler 6gretmenlerinin bas danismani olmustur. Daha
dnce maasinin bir kismini Rockefeller Vakfi Genel Egitim Kurulu Uyesi olarak aldidi igin
Gocgmenlik ve Vatandashga Kabul Blrosu tarafindan durumunun gegici olarak gorilmesinden
dolayr 1935'te sinir digi edilme tehdidi altinda yasayan Taba, bu kalici gorev ile sinir digl
edilmekten kurtulmustur (Bernard-Powers, 2002).

Degerlendirme danismani olarak James Michener, LaVone Hanna ve diger Sosyal
Bilgiler 6gretmenlerinin  amaglarini  netlestirmelerinde ve degerlendirme araglari
gelistirmelerinde yardimci olmustur. Ogretmenlerin iceriklerin secimi ve diizenlemesinde etkili
oldugu ve yeni 6gretim proseddurleri gelistirebildidi icin kisa surede 'gayri resmi' bir egitim
programi danigsmanina donusmustur (Isham, 1982). Sosyal Bilgiler 6gretmenleriyle yasadigi
deneyimler, Taba'ya egitim programi gelistirme, degerlendirme ve 6grenme ilkelerini test etme
sansi verirken bu ilkeler, onun yasaminin geri kalaninda ¢alismalarinin temel konulari haline
gelmistir (Smith, 2013).

1938'de Degerlendirme Ekibi, Ohio Eyalet Universitesi'nden Chicago Universitesi'ne
tasinmistir. Sekiz Yillik Calismanin tamamlanmasinin ardindan Taba, Chicago Universitesi'nin
faklltesinde kalarak burada Egitim Programi Laboratuvari Mudirl olarak 1945'e kadar
g6revini sirdirmustar (Krull, 2003). Sonrasinda, dénemin toplumsal huzursuzluga sebep olan
konularindan farkl etnik ve kiltirel gegcmislere sahip 6grenciler arasindaki anlayisi ve
hosgoruyu artirmak igin bilissel ve sosyal psikolojideki kavramlardan genis dlgude yararlanan
bir gruplar arasi egitim programi tasarlamis ve c¢esitli arastirma projeleri ydnetmistir. Bu durum
Taba'nin arastirmasinin, egitimin toplumun ve kdltarin ihtiyaglarina cevap vermesi gerektigi
konusundaki énemli varsayimlarindan birini de kanitlamistir. 1945'te New York'ta baslattigi
Gruplar Arasi Egitim Projesi basarili olmus ve bu sayede 1948'de Chicago Universitesi'nde
Taba’'nin 1951 yilina kadar yonettigi Gruplar Arasi Egitim Merkezi kurulmustur (Isham, 1982).

Merkezin faaliyetinin son yilinda San Francisco State College'da egitim alanindan teklif
aldigi dénemde, Denetim ve Egitim Programlari Gelistirme Dernegdi'nin yillik toplantisinda
elestirel diisiinceyi gelistirmenin énemi {izerine bir bildiri sunmus ve Contra Costa ilge Okullari
Egitim Programlari Koordinatori Evelyn Jegi, Taba'nin sunumunu dinledikten sonra onu
ilkdgretim Sosyal Bilgiler programlarini gézden gegiren ilge 6gretmenlerine danisman olmay!
teklif etmistir. Taba’nin teklifi kabul etmesiyle birlikte basina gectigi ekiple basladigi proje
sirasinda akillarinda timevarimsal 6gretim stratejileri ve 6grenme igeriginin U¢ duzeyde
dizenlenmesini (temel fikirler, organizasyonel fikirler ve gergekler) iceren sarmal bir egitim
programi fikri bulunmaktaydi (Isham, 1982). Egitim programindaki bu gelismelerle 1960'larda
ve 1970'lerin basinda dinya ¢apinda taninir hale gelmis ve bu dénem icinde Taba, Yeni Sosyal
Calismalari projesini zirveye tasiyarak ayni zamanda projeyle birlikte kendisinin egitim
programi geligtirme ilkelerini test etme ve cesitli 6grenme deneyimleri ve 0gretme stratejileri
gelistirme firsati olmustur. Bdylece kurum, Sosyal Bilgiler tarihindeki en Uretken kurumlardan
biri haline gelerek Taba ve meslektaglarinin 1950'lerde ¢ok kulturli egitim programinin
degerine olan ilgisiyle 1990'larda benzer kulturlerarasi ve ¢ok kulturlu reformlarin da éncisu
olmuslardir (Krull, 2003).

Taba o6lumuine kadar ilgedeki birgok 6gretmenle galismaya devam etmis ardindan 1967
yazinda, ogretmenlerin ogrencilerde mantiksal dugunce becerilerini gelistirmeye yonelik
liderlik rollerini disindigu son bir ¢alistay dizenlemistir. Ani bir rahatsizlik sonucu ise 1967
yihnin temmuz ayinda vefat etmistir (Bernard-Powers, 2002). Gunumize kalan eserleri
arasinda Program Teorisi ve Proje Calismalari, Program Gelistirme: Teori ve Uygulama
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(1962), Ortaokul Sosyal Bilimler Ogretmen El Kitabi (1967) ve dlimiinden sonra yayinlanan
bir ilkokul Ders Kitabi Serisi (1970) yer almaktadir.

Egitime Dair Genel Goriigleri

Hilda Taba, John Dewey'in 6grencisi olarak davranigsal formda ifade edilen ve
genglerin daha etkili disinmeyi 6grenmelerine yardimci olmak igin tasarlanmis bazi 6zel
Ogretim stratejilerinin  (elestirel distinme, agik disinme ve tUmevarimsal disinme- Ki
teorisinin temelini olusturur) olusturulmasiyla ilgilenmistir (Trezise, 1972). Cesitli disinme
turleri arasinda tam olarak yapilamamis ayrimlarin hem program gelistirmede hem de
o6grenmede kusurlara yol actigina inanan (Isham, 1982) bir teorisyen olarak ayni zamanda
teoriyi pratige donustirmekle de ilgilenmistir. Bu nedenle yasami boyunca gocuklarda biligsel
gelisimi tesvik etmek igin acgik bir sekilde tanimlanmis bazi 6gretim stratejileri tasarlamistir
(Trezise, 1972).

Taba'nin daha sonraki ¢alismalarinin ¢cogunun temelini olusturan ve c¢esitli akademik
disiplinlerden yararlandi§i doktora tezindeki egitim programi tarihi agcisindan 6zellikle dnemli
olan Ug¢ temel fikir sunlardir (Bernard-Powers, 2002):

1) Ogrenmenin ve 6grenmeye calisma sureglerinin dinamik ve birbiriyle iligkili olmasi
acisindan mantik dersleri gibi modellenmesi gerektigini savunmustur. Dolayisiyla
egitimi basit bir aktarim modelinden 6te kdkten farkli bir paradigma olarak gérmastur.

2) Demokrasi egitiminin egitimin kalbinde yer aldigini ve bunun ¢ocuklarin demokratik
iliskiler iginde birlikte yasamayi 6grendikleri zengin deneyimlere dayanmasi gerektigini
belirtmistir.

3) Egitimcilerin birer slogan savunuculari olmadigini, saglam bir program sunmalari
gerektigini ve ¢alismalarinin hem sunumundan hem de degerlendiriimesinden sorumlu
olduklarini vurgulamistir.

Taba'ya gore politika yapicilarin da destekledigi, daha ekonomik gériinen kagit kalem
testleri gibi standart testler 6grenci basarisini dlgmede riskli ve yetersizdir. Ona gore
alisilagelmis bu testlerin 6tesine gegcen degerlendirme prosedurlerini kullanarak gézlemlerin
tabanini genigletmeye ihtiyag vardir (Costa ve Loveall, 2002).

Kaliforniya'nin Contra Costa ilgesindeki 6gretmenler ve ydneticilerle is birligi icinde
calisan Taba, program gelistirmenin temellerini burada formule etmis, arastirmis ve yazmistir.
Meslektaslariyla birlikte cocuklarin kavramlari olusturmak igin kullandiklari karmasik sirecleri
aciklayan arastirmalar yapmislardir (Isham, 1982). Ogrenme sireclerinin bu sekilde
kuramsallastirip program gelistirmesi kendi zamani i¢in alisiimadik bir durum olmustur. Kendisi
bu yolla kiltur, politika ve toplumsal degisim arasindaki derin baglantilari (bilis ve 6grenme,
deneyim ve degerlendirme, 6dretmen yetistirme ve yurttaslik egitimi agisindan) anlayip dile
getiren kisi olmustur (Simith, 2013). Ayni zamanda bir egitimci olarak ¢aligsmalari son derece
iyimser ve demokratiktir. Ogretmenlerin program tasarimcilari olmasi gerektigine ve tim
cocuklarin karmasik fikirler Uzerine elestirel dislinmeyi 6grenebilecegine inanmaktadir
(Bernard-Powers, 2002).

Kendisi en ¢ok Sosyal Bilgiler Egitim Programi Projesindeki liderligi ve ¢cocuklarda farkli
digtnme turlerini tegvik etmek icin tasarlanan dgretim stratejileriyle hatirlanmaktadir fakat
genel olarak egitim alanini etkileyen fikirleri de vardir. Ona goére egitim kultiriin ve insan
ruhunun aktarimi, bireylerin sosyal bir varlik haline gelmesi ve toplumun tutarli bir sekilde

738



AJESI, 2024; 14(2): 729-758 Tung Toptas ve Erdem

yapilanmasi gibi ti¢c temel amaca hizmet eder. Ayni sekilde egitimin yaklasimi da bir bitinlige
cevap vermeli ve amaci sadece bilgi aktarimi olmamaldir. Bireyin gelecekteki durumlar
hakkinda akil yurGtmesi ve cikarimlarda bulunabilmesi gerekmektedir (Bernard-Powers,
2002). Taba'yva goére egitimin demokratik daslncelerin kayith oldugu butlin bireyleri
sekillendirmesi zorunludur. Bu toplumlarin totaliterlie karsi savunmasiz kalmamasi ve
ekonominin gelismesi icin hayati dnem tasimaktadir. Egitim, toplumun ihtiyaglarina cevap
vermeli ve 6grencinin dodasinda olan sureclere odaklanmalidir. Ayrica aktarilacak bilginin de
dogasina dayall bir yaklasimin olmasi gerekmektedir. Bu baglamda bir egitim programi
yapilandirilirken bircok faktoriin sirayla dikkate alinmasi gerekir. Oncelikle ihtiyaclar
belirlenmeli ve kultire odaklaniimalidir. Ana yon belirlendikten sonra ise o ihtiyaglara yonelik
hedefler dogrultusunda calismalar yapilarak 6gretilecek icerikler tutarli bir sekilde segilip
dizenlenmelidir. S6z konusu igeriklere eslik eden deneyim turlerinin segilmesi, degerlendirme
bicimlerinin ve baglamlarinin olusturulmasi da oldukg¢a dnemlidir (Smith, 2013).

Hilda Taba yukarida da bahsedildigi gibi calismalari Sosyal Bilgilerde kavram gelistirme
ve elestirel disinme igin teorik ve pedagojik bir temel saglayan bir egitim programi teorisyeni,
reformcusu ve dgretmen egitimcisidir. Ayrica Amerikan egitiminde yirminci yazyilin a¢ énemli
program etkinliginin mimari ve katilimcisidir: elestirel distinme becerilerini de igeren ilerlemeci
ogrenci merkezli programi degerlendirdigi "Sekiz Yillik Calisma”; 1970'lerdeki ¢ok kulturlu
egitim hareketini éngoren "is Birligi Okullarinda Gruplar Arasi Egitim Projesi” ve ilkégretim
Sosyal Bilgiler Egitim Programinda "Program Gelistirme Sarmali" (Bernard-Powers, 2002).
Ozellikle Sekiz Yillik Calisma ile diistinme turlerinin ve stratejilerinin anlamlarini belirlemek ve
farkh disinme surecleriyle tirleri arasinda ayrim yapmak amaciyla kendisini farkh disiinme
turlerinin analizine adamistir. Hatta distncenin gelisimi Gzerine arastirmalar da bu dénemde
baslamistir. Oyle ki Taba, 1930'larda Jean Piaget'nin bilissel gelisim ¢alismalarini okuyan,
mantiksal ve psikolojik dusinme yaklagimlarini degerini algilayan ve bu ilkeleri egitim
programina uygulayan birka¢ egitimciden biridir. Piaget'nin 6zimleme ve uyum saglama
kavramlarina programda dengelenmesi gereken suregler olarak sik sik deginmistir (Simith,
2013). Ogretme stratejilerinin gelistirilmesinin temelini olusturan gocuklarin diisiinmesine
iliskin calismasi Sekiz Yillk Calisma sirasinda yapilanlara benzer ayrim turlerinden
yararlanmistir. Sosyal Bilimler Programinda disinme sureglerine vurgu yapiimasinin temel
nedeni de 1930'larda ortaya atilan mantigi yansitmaktadir: distnme, egitimin temel
kaygilarindan biridir ve okullar bunun geligimini ihmal etmektedir (isham, 1982).

Taba'nin duguncelerinin hicbir analizi onun egitim ideallerinin karmasik detaylarini,
ilerleyen gelisimini ve degisimini aktaramaz. Kendisi de ¢alismasinin, 6gretme ve dgrenme
hipotezleriyle sirekli bir deneme sireci oldugu kadar egitim programinin ana bilesenlerinin
(6grencinin dogasi, hedefler, icerik, 6grenme deneyimleri, 6gretme stratejileri, egitimi
sekillendiren degerlendirme, sosyal kosullar ve gugler) iligkileri ve etkilesimli etkileriyle
derinlesen bir anlayis oldugunu vurgulamaktadir (Krull, 2003). Programin ana uygulayicisi
olarak gérdigu 6gretmenlerin yetistiriimesini kendi isinin dnemli bir bileseni haline geldigini sik
sik ifade etmistir (Isham, 1982). Onun yuksek, enerjik zekasi, demokrasiye olan derin takdiri
(yirminci ylzyilda Estonya'nin siyasi baskisinda dogmustur), egitim baglamlarinda bireylerin
ve gruplarin énemli sosyal hedefleri gerceklestirme glcline olan inanci ve sosyal egitimin
etkilerini gorgul yollarla da gosterme kararliliginin birlesimi genel olarak programda ve ozel
olarak ug¢ blyuk yirminci yizyil projesinde liderligini kériklemistir (Bernard-Powers, 2002). Bu
noktada Taba’nin kendi s6zleri ise su sekildedir (Costa ve Loveall, 2002, s.61):
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Demokratik bir toplumda insanlarda arzu edilen bir unsur olarak elestirel disinmenin
dnemini vurgulamaya gerek bile yoktur. insanlar egitimin temel islevi hakkinda hangi
gorlslere sahip olursa olsun en azindan insanlarin disinmeyi 6grenmesi gerektigi
konusunda hemfikirdirler. Degisimlerin hizla gercgeklestigi bir toplumda bireyler ister
gunluk pratik ister mesleki konularda ister ahlaki dederlerde veya siyasi konularda karar
alirken rutinlesmis davranisa veya gelenede glvenemezler. Béyle bir toplumda
bireylerin akilli ve bagimsiz disinebilme yetenegine sahip olmalari yéniinde dogal bir

kaygi vardir.

Egitim programinda bir 6ncli olarak Taba egitim distncesi ve uygulamasindaki
sinirlara isaret etmistir. Ogretmenlere insan bilgisinin olanaklarini ve bdlgelerini kesfetme
konusunda ilham vermis, onlarin kendi egitim felsefelerinde, 6grenmeye ve 6grencilere yonelik
tutumlarinda degisiklik yapmalarini tesvik etmistir. Sosyal Bilgiler alanindaki son program
dizenlemesini tamamlamadan dlmesine (Isham, 1982) ragmen fikirleri hem kendi uUlkesinde
hem de uluslararasi alanda egitim sureclerini etkilemeye devam etmektedir.

Egitim Programina Bakisi

Taba (1962) egitim programini “6grenme sureci ve bireyin geligimiyle ilgili bilinenlerden
sekillenen bir program, bir 6grenme plani” olarak tanimlamaktadir. Ayrica Program Gelistirme:
Teori ve Uygulama kitabinda program gelistirme konusunda bir karmasiklik oldugunu
belirtmektedir. Tasarimi olusturacak acikliklar igin cocuk merkezli, toplum merkezli ve konu
merkezli programlar gibi programin tamamina 06zel yaklasimlarin birbirleriyle yaristigini
vurgulamaktadir. Bu sekilde igerik, toplumun ihtiyacglari veya 6grencinin ihtiyaclari gibi tek bir
temele yapilan vurgu, tek bir kapsamli program teorisinde birlestiriimesi gereken hususlar
talihsiz bir sekilde yan yana gelmistir. Halbuki toplumlarin yasadidi olaylardan ortaya ¢ikan
kaynaklardan uygun sekilde yararlanarak bir program gelistirme teorisine ihtiyag vardir (Isham,
1982). Boyle bir teori sadece program gelistirmenin ele almasi gereken sorunlari tanimlamakla
kalmamali ayni zamanda bu verilerin editimle ilgisini degerlendirmek icin kullaniimasi gereken
kavramlar sistemini de detaylandirmalidir.

Taba’ya (1962) gore program gelistirme asamalari birgok tlrde karari iceren karmasik
bir surectir:

-Okullarin izleyecegi genel amaglar ve 6gretimin daha spesifik hedefleri hakkinda
kararlar verilmeli,

-Programin ana alanlar veya konularinin yani sira her birinde kapsanacak 6zel igerik
de secilmeli ve 6grenme deneyimlerinin turd hakkinda segimler yapilmal,

-Ogrencilerin  d6grendiklerinin  nasil degerlendirilecedine ve programin istenen
sonuglara ulasmadaki etkililigine iliskin kararlar alinmali,

-Egitim programinin genel modelinin ne olacagina iligkin bir secim yapilmahdir.

Bu kararlar slrec icinde birkag farkli diizeyde ve kurum tarafindan alinmaktadir. Fakat
en 6nemlisi isleyen programi sekillendiren birgok karar yerel okullar ve 63retmenler tarafindan
gruplar halinde veya bireysel olarak alinmalidir. Program gelistirmenin yeterli olmasi igin tim
bu kararlarin yetkin bir sekilde, taninmig ve gecerli bir temelde ve tutarh bir sekilde alinmasi
gerekmektedir (Krull, 2003).
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Taba (1962) sureci karmasik kilan kaynaklari su sekilde listelemektedir:

-Egitimin verilerini ve yol gosterici ilkelerini aldigi temel bilimlerdeki kesinlik eksikligi ve
aclk catismalar (bireyin dogasi, 6grenmenin dogasi, kultirimuzin hedefleri ve bireyin o
kultdrdeki rolu ile ilgili felsefi ve psikolojik teorilerdeki catismalar),

-Henuz tutarh bir 8grenme teorisinin mevcut olmamasi,

-Ogrenmeye iliskin bilinenlerin program yapicilar tarafindan anlasilir bir sekilde bir
araya getirilip uygulanmamasi,

-Toplumda okulun iglevi konusunda goérus ayriliklarinin bulunmasidir. Bu celigkili fikirler
egitim programlarinin olusturulmasi surecine yansitildiginda yalnizca teorik ayrintilar olmaktan
¢ikip pragmatik 6nem kazanmaktadir.

Taba (1962) program gelistirecek kisinin G¢ temel Olgite bakmasi gerektigini
vurgulamistir. Oncelikle mutlaka kdiltir ve toplumun hem bugiin hem de gelecek igin talep ve
gereksinimlerinin neler oldugunu sorusturmasi gerektigini belirtmistir. Ona goére kultur ve
toplumun analizi, egitimin ana hedeflerinin belirlenmesi, icerigin secilmesi ve 6grenme
etkinliklerinde neyin vurgulanacagina karar verilmesi igin bazi kilavuzlar saglamaktadir.
Ogrenme siireci ve 6grenenlerin dogasi hakkindaki bilgiler ise diger élgittir ¢ink(i program
bir 6grenme planidir ve 06gdrenme slreciyle bireyin gelisimi hakkinda bilinenlerle
sekillendiriimesinde etkilidir. Bu tur bilgi, hangi kosullar altinda hangi hedeflere ulasilabilecegdini
ve ogrenmenin optimum etkililigini saglamak igin igerikte ve duzeninde hangi cesitlilik ve
esnekliklerin gerekli oldugunu belirlemelidir. Sonuncusu ise bilginin dogasi ve program
iceriginin taretildigi disiplinlerin belirli 6zellikleri ve 6zgun katkilaridir. Cesitli disiplinlerin
yapisinda farkhliklar vardir. Bu nedenle her disiplinin zihinsel, sosyal ve duygusal gelisime
farkli katkilarda bulundugu ve her konunun veya igerik alaninin farkli sekilde dizenlenmesi ve
kullaniimasi gerektigini dusinmektedir. Sonug olarak Taba’'nin program gelistirme sirecinde
toplumun, 6grenenin ve konu alaninin analiz edilerek elde edilen bulgularin program gelistirme
surecinde ise kosulmasi gerektigini disindigu ifade edilebilir.

Egitim Programi Tasarimi

Egitim programi, egitim fikirlerinin pratikte nasil uygulanacagini temsil eder. Bu
programlar, elestiriye acik olmali ve kurumdaki 6grenenlere aktarilabilir, uygulanabilir ve
donustarulebilir bir yapiya sahip olmalidir. Bu agidan program U¢ duzeyde gerceklesir:
ddrenciler icin planlananlar, dgrencilere sunulanlar ve 6grencilerin deneyimledikleri. Ayrica
ogrencilerin neyi bilmesi gerektigi ve bunu nasil 6grenecekleri ile ilgili bir dizi deder ve inang
tarafindan desteklenmektedir (Prideaux, 2003). Bu baglamda bir egitim programinin en az
doért 6nemli unsuru vardir: amag, icerik, 6grenme ve 0Ogretme slreci ve dederlendirme
suregleri. Bu unsurlar tanimlama ve mantiksal bir dizende dizenleme sureci ise program
tasarimi olarak bilinir (Zohrabi, 2008). Bu 6geler arasinda kurulan iligskilere gore farkh tasarim
modelleri ortaya cikmistir. igerik, dgrenme-ogretme stratejileri ve degerlendirme sireci
arasinda iligki kurulurken program gelistirme uzmaninin felsefi gérist etkili olmaktadir.
Dolayisiyla bir dge ile ilgili alinan karar digerlerini de etkilemektedir. Ornegin Taba'nin “birey
ne yasarsa onu ogrenir’ gérisi 6grenen merkezli tasarim icin bir temeldir. Her farkl felsefe
temelli tasarim bir modele evrilmistir. Bazilari sunlardir: Tyler, Taba, Wulf ve Schave, Harden,
Hunkins, Popham, Schrang ve Blockhus, Saylor, Alexander ve Lewis, Skillbeck, Stenhouse,
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Miller ve Seller, Wheeler, Olivia, Kerr, Tanner ve Tanner modelleri (Olivia, 2009; Ornstein,
1987).

Taba'ya gére de bilimsel bir prosedur izleyen program tasarimi su unsurlari icermelidir:
ogrenci, 6grenme sureci, kilttrel talepler ve disiplinlerin iceridi. Bilimsel program gelistirme
surecinde, okulun misyonunu ve programin 6zinu belirlemek igin toplumun ve Kkaltlran
analizinden, 6grenci ve 6grenme slreci ¢calismalarindan ve bilginin dogasini analiz etmekten
faydalaniimasi gerektigini vurgulamaktadir. Taba ve Tyler, hedeflerin kaynaklarinin tanimi
konusunda pek c¢ok benzerlik ifade etmektedir ancak Taba bu temelleri agiklarken Tyler
hedeflerin secimini yapmak igin gereken prosedirleri anlatmaktadir. Taba bir egitim
programinin belirli sonuglara iliskin beklentiler tarafindan yonlendirildigini belirtip “egitimin
temel faaliyeti bireyleri bir sekilde degistirmek yani sahip olduklari bilgiyi artirmak, becerileri
gerceklestirmelerini saglamak, belirli gelisimleri, anlayiglari ve icgorileri saglamaktir” seklinde
ifade etmektedir. Taba'nin belirledigi G¢ hedef kaynagi ise sunlardir: kiltir ve toplum, 6grenci
ve konular. Taba, bu kaynaklardan tiretilen amaclarin "birbirini digslamamasi gerektigini"
belirtmektedir (Stone, 1985).

Hilda Taba’nin Goriiglerinin Dayandigi Egitim Felsefesi

Taba'ya (1962) gore 6grenme, bilginin degerini higcbir zaman inkar etmese de salt bilgi
edinmekten fazlasini igermektedir. Ogrenmeyi, hayati yagsamayi 6grenmenin bitinlestirici bir
siireci olarak tanimlamaktadir. Ornegin Sosyal Bilgiler Programinda 6gretmede ve
o6grenmede, programin cesitli unsurlari (hedefler, 6grenme etkinlikleri ve deneyimler, icerik ve
degerlendirme) arasinda, dgretirken 6grenmeyi yoénlendirmek ile gelismeyi tesvik etmek
arasinda ve icerik olarak farkl bilgi diizeyleri arasinda denge aramistir. Ogretmenlere bu
alanlarda denge saglamalarina yardimci olmanin yolu, onlari 6gretme-6grenme birimlerini
yavas ve birikimli bir surecte gelistirmeye yodnlendirmek ve arzu edilen gelisime dogru
ilerlemelerini tegvik etmek icin c¢esitli dgretim stratejileri ve etkinlikleri denemeye tesvik
etmektir. Bunun icin temele, siniftaki ortama inip sinif dizeyinde 6gretmenlerin kendi endiseleri
ve sorunlariyla ilgilenmeye baslamigtir. Bunu yaparken de sinif ortamindaki tepkilerine,
kararlarina ve vyargilarina saygl duyarak icerik ve 6grenme deneyimlerinin segimi ve
organizasyonu konusunda kendi sec¢imlerini yapmalarina izin vermistir. Taba'nin liderliginde
ogretmen, icerik uzmani ya da program danismani degil, program gelistiricisi haline gelmistir
(Isham, 1982).

Kozulin (2010), egitim sistemlerinin, 6grencileri gelecekteki bilinmeyen etkinliklere
hazirlamak gibi paradoksal bir gorevi oldugunu savunmaktadir. Taba da insanhgin i¢inde
bulundugu durumlardan egitim ve dgretim yoluyla iyilestirilebilecegine siki sikiya inanmigtir.
Ogretmenlerine glivenmis, onlarin sorunlarini dinleyip ¢dzmelerine yardimci olmus, basarisiz
olduklarinda destek olmus, basarili olduklarinda da cesaretlendirmistir. Ogretmenlere kendi
Ogretimlerini inceleme ve analiz etme firsatlar saglayarak onlara kendisinden bagimsiz olarak
hareket etme ve secim yapma konusunda entelektiiel ve psikolojik glic vermistir. Ogretmenlere
yaklagimi ve 6gretmenlerin en temel dizeydeki program gelistirme surecine, yani sinifa dahil
edilmesi Sosyal Bilgiler dersine, program dustncesine ve uygulamasina katkilarini temsil
etmektedir (Isham, 1982).

Krull ve Kurm'a (1996) gére Taba'nin program teorisi ve program gelistirme vizyonunu
yoénlendiren en az dort ilke vardir (Akt. Krull, 2003):
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1. Tipki kisilik gelisiminin sadece belirli hedeflere ulagsmakla sinirli olmayan, ¢ok yénli
ve bireyin kendi deneyimleriyle etkilesim halinde olan bir sire¢ olmasi gibi insanin
toplumsallasmasi da dahil olmak Uzere toplumsal siregler dogrusal degildir ve dogrusal
planlama yoluyla modellenemez.

Buradaki toplumsal stregleri dogrusal olmayan olarak gérme ilkesi ¢ok 6nemlidir ve
muhtemelen Hilda Taba’nin tim egditim ¢calismalarini en ¢ok etkileyen ilkelerdendir. Ona goére
genel egitim hedeflerinin kati ve belirgin bir sekilde belirlenmesi gergekgi bir egitim plani
olusturmak acisindan imkansizdir. Taba'nin yaklasimina gore egitim hedefleri genellikle belirli
bir planin icerigine ve karakterine bagl olarak degisebilir, bu ylizden genel hedeflerin, gergcek
kosullara uyum saglamak amaciyla esnek ve degistirilebilir olmasi gerekir. Sonu¢ olarak,
Taba'nin goéris, egitimde daha esnek, uyarlanabilir ve dnceki deneyimlere dayali bir yaklagimi
desteklemektedir. Amaclarin dogal bir siire¢ olarak ortaya c¢iktigi ve genel hedeflerin esnek bir
sekilde degistirilebilecegi bir anlayisi vurgulamaktadir.

2. Egitim sisteminin, sosyal kurumlarin ve programlarin yonetimsel yapilari sadece Ust
dizeydeki yetkililer veya otoriteler tarafindan belirlenen bir model yerine bireylerin, yerel
topluluklarin ve paydaslarin katihmiyla olusturulan bir kalkinma sistemine dayali olarak daha
etkili bir sekilde dlzenlenebilir.

Bireylerin ve toplumlarin yeni durumlari ve fikirleri kabul etmeleri ve bu degisimlere
uyum saglamalari icin en uygun yolun gdsteriimesi gerektigini ifade etmektedir. Bu
degisikliklerin ve 6grenmenin merkezi kurumlar tarafindan degil, cevre icinden baslayarak ve
yavas yavas tum yapiya yayilarak daha az direnigle gerceklesebilecegini vurgulamaktadir.

3. Yeni programlarin gelistiriimesi, demokratik rehberlik ilkelerine ve saglam temellere
bagl is dagilimina dayandidi takdirde daha etkili olur. Bu agsamada 6énemli olan yénetime degil,
yetkinlige dayal ortakliktir.

4. Programlarin yenilenmesi kisa vadeli bir galisma degil uzun yillar sirecek bir stregtir.

Hilda Taba'’nin egitim dislincesinin en karakteristik 6zelligi detaylara takiimadan
batund gorebilmesidir. Yani aslinda karmasgik egitim konularini anlamada derinlikli bir bakig
acisina sahip olma ve bu konularda genel bir anlayisa ulagsma becerisidir. icerik diizeni, egitim
hedeflerini siniflandirmasi, kavram olusumu ve 6gretimde timevarim stratejileri gibi Taba'nin
program tasarimi hakkindaki fikirlerinin ¢cogu pedagojinin klasikleri haline gelmistir (Krull,
2003). Ogretim ydntemi olarak problem ¢dzme becerisi, elestirel diisinme ve is birligine dayali
6grenme ydntemlerini savunmakta ve 6gretmeni bu noktada bir rehber gibi gérmektedir.
Dolayisiyla Taba’nin géruslerinin ayni zamanda 6grencisi de oldugu Dewey’in pragmatizm
felsefi akimini temel alan ilerlemeci egitim felsefesine dayandigini ifade edebiliriz. Ayni
zamanda toplumsal problemlere duyarli bireyler yetistirmeyi vurguladigi ve bu alanda projeler
yaptidi icin de yeniden kurmacilik egitim felsefesinden de izler tagimaktadir.

Hilda Taba’ya Gére Program Geligtirme Siireci

Taba'nin program gelistirme reformuna yaklagimindaki model Sosyal Bilgilerin
gelisimine yapilan baska bir katki dizeyini de gostermektedir. Birlikte ¢alistigi 6gretmenleri
yeni 6gretim yontemlerini, 6grenme deneyimlerini ve program tasarimlarini denemeleri igin
surekli tesvik etmistir. Bu slreg icerisinde de dgretme, 6grenme ve ¢ocuklarin dislinmesine
iliskin kendi fikirlerini surekli olarak test edip gelistirmis ve ayni deneysel tutum ve yaklagimi
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birlikte calistigi 6gretmenlere de asilamayi basarmistir. Sekiz Yillik Calisma, Gruplararasi
Egitim Projesi ve Sosyal Bilgiler Program Revizyonu projeleri sirasinda calistaylara katilan
bircok 6gretmen, basarisizliktan korkmamayi, tam tersi basarisizligi denemelerin olasi bir
sonucu olarak gérmeyi 6grenmiglerdir (Isham, 1982). Taba'dan 6grenen 6gretmenler ayni
zamanda hem kendilerinin hem de 6grencilerinin gelisiminin sorunlarla ylUzlesmek, onlar
¢dzmeye calismak ve Onerilen ¢dzimleri uygulamanin sonuglarini analiz edip distinmekten
gectigini anlamiglardir. Boylece hipotez kurma, gézlem, test etme ve degerlendirme sireci
sayesinde yeni 6gretim modelleri ve hatta yenilerini geligtirmek icin yeni olanaklar ortaya
cikmistir (Krull, 2003).

Taba'ya gore kendi zamaninda uzun bir stre program iki ana yaklasim arasinda
bolunmustur: program teorileri ve bu teorilerin siniflarda uygulanma bigimi. Hatta bu konuda
yazilmis kitaplari c¢esitli bakis agilarinin nasil birlestirilecegini gostermekten ziyade farkh
teorileri detaylandirdiklari icin elestirmektedir. Ayrica program gelistirme sirecinde bir arada
dusunulmesi gereken faktorlerin "ya o; ya da digeri" seklinde ele alindigini bu durumun da
program gelistirmede karmasikliga ve farkl faktorlerin entegre edilmesindeki zorluklara neden
oldugunu belirtmistir (Saylor, Alexander ve Caswell, 1981). Taba'nin program gelistirme
yaklasimi bu belirtilen sebeplerden dolayi tersine c¢evrilmis model (inverted model) olarak
tanimlanmaktadir. Yani diger modeller gibi disaridan degil tam merkezden, sinif icindeki
ogretmenden baslamaktadir. Bu da 6gretmene aidiyet ve adanmislik hissi vermektedir.
Problem ifadesi genel olarak kagit Gzerinde gorulirken bu sekilde teori pratige, program da
egitime baglanmaktadir (Henson, 2010).

Peki bireysel ve toplumsal deneyimin surekli yeniden ingsasini amaglayan egitimde
program gelistirmede disinme yodntemi ne olmaldir? Taba'nin bu soruya cevabi egitim
deneyiminin bilesenlerinin analiziyle baslamistir. Deneyimin, kdkenlerin ve sonuglarin i¢ ice
gecmis olmasina ragmen iki yone (konu ve deneyimin kendi surecleri) dagildigi bir sureg
oldugunu yazmistir. Birinin digeriyle tek basina var olamayacak kadar karsilikli bir bagimlihgi
vardir. Taba igin egitici deneyim birikimli, surekli, yaratici ve entegredir. Egitim deneyimini
cevreyle birikmis kargilasmalardan kaynaklanan yeniden yapilanma olarak gérmektedir (Taba,
1963). Taba'nin program metni ise dort bolime ayrilmigtir: program gelistirmenin temelleri,
program planlama sireci, program tasarimi ve program degistirme stratejisi. Egitim
programlarinin toplum, kultir, 6grenme ve konuya iliskin doért teorik temelini incelemesi,
yapilandiriimig bir sentez ortaya koymaktadir. Bu zamana kadar bdyle bir gcercevenin olmayisi
kendi zamaninda okullarin programlarinin elestiriimesine yol agmistir (Stone,1985). Ayrica
program tasarlama asamasinda alinmasi gereken kararlarin temelini su sekilde belirtmigtir:
okullarin genel amaglari, 6gretimin 6zel hedefleri, ana alanlar veya konular, kapsanacak belirli
icerik, 8grenme deneyimlerinin tirt, degerlendirme ve programin genel modeli. Daha sonra
bunlar tarihsel bir perspektife yerlestiren Taba, program gelistirmedeki ¢atismalari veya kafa
karigikhklarinin neler oldugunu degerlendirip kavramsal temelini bunun Gzerine kurmusgtur.
Ayrica 6gretmenin program gelistirmedeki tamamlayici roline inanirken, 6gretmenin ne
zaman ve nasil dahil olmasi gerektigi konusunda yeni bir boyut eklemistir (Krull, 2003).

Hilda Taba’nin Program Gelistirme Modeli

Program gelistirmede birgok ¢ergeve vardir. Ancak Tyler'in (1949) modeli en yaygin
olarak taninan model olabilir. Tyler, program gelistirme sirecinde dort temel baslangi¢ noktasi
onermektedir: okulun hedefleri; hedeflerle ilgili egitimsel yasantilar, yasantilarin dizenlenmesi
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ve degerlendirme (Johnson,1969). Daha sonra Taba (1962), Tyler'in etkili program gelistirme
goérusltine dayanan daha karmasik bir model 6énermistir. Taba'nin program modeli programin
amag ve hedeflere gore olusturulmasi igin davranigsal yaklagimi takip eden adim adim bir
plandir (Costa ve Loveall, 2002). Program gelistirme: Teori ve pratik (1962) kitabinda program
olusturmanin kesin bir sirasi oldugunu ve 6gretmenlerin program gelistirmeye katilmasi
gerektigini savunmaktadir ve buna tabandan ya da temelden yaklasim (gross-roots/bottom-
up) (Bhuttah, Xiaoduan, Ullah ve Javed, 2019), bu yaklasim sonucunda olusturdugu modele
ise tersine gevrilmis model (inverted model) (Henson, 2010) denilmektedir. Taba'ya gore
program tasarlayabilmek icin 6grenen, 6grenme sureci, kiltirel talepler ve disiplinlerin icerigi
gibi gecerli Olgutlere dayali olarak programin unsurlari (amag¢ ve hedefler hakkinda karar
verilmesi, igerigin, yéntemlerin segimi, plan ve sonugclarin degerlendiriimesi) olusturulmalidir.
Sekil 1’de gorsellestirilen Taba'nin modeli asagidaki asamalari icermektedir (Chou ve Tsai
2002; Lunenburg, 2011; Ornstein ve Hunkins, 2009):

Sekil 1
Taba Program Gelistirme Modelinin Asamalari

7. Bigimlendirici
degerlendirme

6. Tasarim degerlendirme
faaliyetleri

5. Sunum ydntemlerini ve
ortamlarini se¢gme

N\

4. Sirayl ve yaplyl dizenleme

J

3. Konu iceriginin kapsamini |
secme

2. Ogretim hedeflerini
belirleme

1. Hedef 6grencileri ve onlarin
ihtiyaclarini tanimlama

J\\

1. Hedef égrencileri ve onlarin ihtiyaglarini tanimlama: Ogretmenlerin ve program
tasarimcilarinin, programin kendileri igin gelistirildigi 6grencileri tanimlamalari
gerekir. Oncelikle belirli 6grenci gruplarinin ve onlarin ihtiyaglarinin belirlenmesiyle
program hem daha verimli hem de daha etkili olacaktir.

2. Ogretim hedeflerini belirleme: Ogretmenler ve tasarimcilar hedef égrencileri ve
onlarin ihtiyaclarini tanimladiktan sonra biligsel, duyugsal ve psikomotor alanlardaki
Ozel 6gretim hedeflerini belirtmelidirler.

3. Konu igeriginin kapsamini se¢gme: Hedefler belirlendikten sonra 6gretmenler ve
tasarimcilar programin konusunu veya icerigini belirlemelidir.

4. Sirayr ve yapiyi diizenleme: Ogretmenler ve tasarimcilar yalnizca konu igerigini
degil ayni zamanda igerigi, hedeflenen 6grencilerin akademik duzeylerine ve ilgi
alanlarina en iyi sekilde uyum saglayacak bir sira veya yapida dizenlemelidirler.
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5. Sunum yéntemlerini ve ortamlarini se¢cme: Igerigin dizenlenmesinin ardindan
ogretmenler ve tasarimcilar, ders iceriginin planlanan sirasini veya yapisini
sunacaklari uygun ortami se¢melidir. Etkili sunum ydntemlerinin dgdrencileri
o6grenme sureclerine dahil etme ve dolayisiyla 6gretim hedeflerine ulasma olasiligi
daha yuksektir.

6. Tasarim dederlendirme faaliyetleri yapma: Degerlendirme, program gelistirmenin
¢ok dnemli bir bilesenidir. Belirtilen hedeflere dayali olarak 6grenci égreniminin
degerlendirilmesi, program tasarimi ve uygulamasinin genel basarisini belirleyecek
veriler Uretir.

7. Bigimlendirici degerlendirmeyi uygulama: Yeni bir programi uygulamadan once
Onerilen programdaki zayifliklari belirlemek ve degerlendirmek igin bir dizi
bicimlendirici degerlendirme yapilmalidir. Bu da 6gretmenlerin ve tasarimcilarin
uygulamadan o6nce tasarimi gelistirmelerine ve dolayisiyla genel performansi
artirmalarina olanak tanir.

Taba’nin yedi adimi ile ilgili ayrica Tyler'in (1950) yaklasiminda sorulmasi gereken dort
sorunun bulundugunu da belirtmek gerekir:

1. Okul hangi egitim amaclarina ulasmay! amaglamalidir?

2. Bu amaglara ulagma ihtimali olmasi koguluyla hangi egitim deneyimleri saglanabilir?
3. Bu egitim deneyimleri etkili bir sekilde nasil organize edilebilir?

4. Bu amaglara ulasilip ulasiilmadigini nasil belirleyebiliriz? (Taba, 1962)

Fakat bu dort soru sirali bir gsekilde diuzenlenmemistir ve Tyler bunlarin program
olusturulmasi icin bir taslak olarak kullanmamistir. Taba'nin yedi adimi ise siralidir ve program
planlamasinda takip edilecek bir taslak olarak sunulmustur.

Taba’nin Sosyal Bilgiler dersi icin 6gretmenlere liderlik yaptigi calismadaki amaci, okul
programindan sorumlu ogretmen ve yoneticilerinin ortak cabalarina dayanan esnek bir
program yenileme modeli sunmakti. Bu modelinin altinda 'sarmal' program kavrami,
kavramlarin gelistiriimesine yonelik tumevarimsal Ogretim stratejileri, genellemeler ve
uygulamalar, icerigin U¢ dlizeyde dizenlenmesi (temel fikirler, 6érgltsel fikirler ve gercgekler) ve
onun sosyal bilgiler programi araciigiyla disiinmeyi gelistirmeye yonelik genel stratejisi yer
almaktaydi (Krull, 2003). Taba'nin program tasarimina iliskin fikirleri, Tyler''n program
gelistirme ¢alismalarina daha pedagojik ve pratik nitelikler atfederek detaylandirilmasi olarak
disutndlebilir. Ayrica Taba kendi versiyonunda ¢oklu egitim hedefleri ve doért farkli hedef
kategorisi (temel bilgi, disunme becerileri, tutumlar ve akademik beceriler) kavramini ortaya
koymustur. Bu yaklasim Hilda Taba'nin belirli 6gretme/6grenme stratejilerini, her hedef
kategorisiyle iligkilendirmesine olanak saglamigtir. Ayrica egitim hedeflerinin karmagsik
siniflandirmasi, Taba'nin 6gretim igeriginin ve 0&grenme stratejilerinin - segimini  ve
organizasyonunu ayri ayri ele alarak Tyler'in 6grenme deneyimleri kavramina daha spesifik ve
pratik bir anlam vermesine olanak tanimisgtir (Krull, 2003). Bu durum ilgili Taba Sosyal Bilgiler
Ogretmen El Kitabinda su sekilde vurgu yapmistir:

icerigin segimi ve dizenlenmesi dort hedef alanindan yalnizca birini, bilgi alanini
uygulamaktadir. igerik secimi ise diistinme tekniklerini ve becerilerini gelistirmez, tutum
ve duygu kaliplarini degistirmez veya akademik ve sosyal beceriler Uretmez. Bu
hedeflere ancak 6grenme deneyimlerinin sinifta planlanmasi ve yurGtilmesi yoluyla
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ulagilabilir. Dort hedef kategorisinden Uglnin basariimasi, igerikten ziyade 6grenme
deneyimlerinin dogasina baglidir (Taba, 1963, s.319).

Taba icin 6grenci ihtiyaclarinin teshisi tasarimin baslangi¢ noktasidir ¢iinkl bosluklari
doldurmak ve onlarin gec¢mislerini hesaba katmak icin &grencilerin halihazirda neler
deneyimlediklerini bilmek dnemlidir. Taba, hedeflerin formulasyonunu, igerigin segimini ve bu
icerigin organizasyonunu butiinlesik bir birim olarak ele almistir. icerigin hem secimi hem de
organizasyonu kismen o noktada &nemli oldugu belirlenen hedefler tarafindan
yonlendiriimektedir. Ancak sec¢im ve organizasyon yalnizca hedeflere gbre belirlenmemigtir
(Krull, 2013). icerik planlama siirecinin diger esaslari arasinda sunlar yer almaktadir: énem ve
gegerlilik, dgrenci yetenek seviyeleri ve giris zamanlamasi. Yedi adimin sonuncusu olan
degerlendirme ise gelismeyi 06lctigl icin hem sonug hem de bigimlendirici degerlendirmeyi
icerir ve basarinin yani sira ihtiyaglarin teshisi ile birinci adimda yeniden baslamak icin gerekli
bilgileri saglamaktadir (Taba, 1962).

Hilda Taba (1962), timdengelimli modeller gelenegindeki bilim insanlarinin yaptigi gibi
okul programi i¢in genel bir plan gelistirmek yerine, program gelistirme i¢in yaygin olarak kabul
edilen proseduru tersine ¢evirmistir. Modelin temeline 6gretme-6grenme birimleri yani égretim
stratejilerini almistir. Oncelikle 6gretme-6grenme uniteleri etrafinda diizenlenmis 1. Siniftan 8.
Sinifa kadar bir Sosyal Bilgiler programi gelistirmistir. Bu surecte de birgok program tirtine
uygulanabilecek ve birgcok farkh okul ortaminda ve okul diizeyinde (ilkokul, ortaokul ve lise)
kullanilabilecek bir model haline getirmistir (Taba, 1971). Model, bir 6gretme ve 6grenme
sisteminin temsil edilmesi igin karsilikli etkilesimli bes unsurun (hedefler, igerik, 6grenme
deneyimleri, 6gretme stratejileri ve degerlendirme olcltleri) organizasyonunu ve bunlar
arasindaki iligkileri icermektedir. Bu yaklagim $Sekil 2°de gorulebilir.

Sekil 2
Hilda Taba'nin egitim programi ve dgretim stratejileri yaklasim modeli (Hidayat vd., 2015, s.126)

Modelin ig bilesenlerini
etkileyebilecek dis
faktorler

Ogrenme
deneyimleri

igerik

A
v

A A A

Y

A

rY 3

Yy

Hedefler

A4
r 3

vy Yy

Degerlendirme Ogretim
olgiitleri stratejileri

A
Y

Modelin ig
bilesenlerini
etkileyebilecek dis
faktorler
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Sekil 2’de sunulan Taba'nin modeli bir dizi yenilik barindirmaktadir: Hedeflerin ve
icerigin belirlenmesinde 6zgullik; belirlenen olgltlere goére segilen ve dizenlenen 6grenme
deneyimleri; gesitli yontem ve teknikleri belirten 6gretim stratejileri ve ayrintili bir degerlendirme
proseddurleri ve 6nlemleri dizisi. Modelin i¢ bilesenlerini etkileyebilecek dis faktérler de temsil
edilmektedir. Bu faktorler ise sunlari icermektedir: (a) okulun bulundugu toplumun dogasi —
baskilari, degerleri ve kaynaklari; (b) okul bélgesinin politikalari; (c) belirli bir okulun dogasi-
hedefleri, kaynaklari ve idari stratejileri; (d) katilan 6gretmenlerin kisisel tarzi ve 6zellikleri ve
(e) 6@renci nufusunun niteligi. Hedefler program igin tutarl bir odaklanma saglamaya, icerik ve
6grenme deneyimlerinin  secimi icin  Olcutler olusturmaya, &grenme ¢iktilarinin
degerlendiriimesine rehberlik etmeye ve dogrudan degerlendirmeye yardimci olmaktadir.
icerik ve 6grenme deneyimleri segcilip diizenlenirken ayni zamanda &gretim stratejileri de
planlanmali ve gelistiriimelidir. Hedefleri belirleme streci ise cesitli kaynaklardan (6rnegin
toplumun talepleri, 6grencilerin ihtiyaclari ve sosyal bilim disiplinleri) kaynaklanan genel
hedeflerin gelistiriimesiyle baslar, beklenen 6grenci ¢iktilarinin tiriine gore siniflandirilan
davranigsal ifadelere bolundr (6rnegin, duslinme becerilerinin  gelisimi, bilginin  dnemli
unsurlarinin kazanilmasi, anlasiimasi ve kullaniimasi ve benzeri); ve agikga dusiniimus bir
gerekge temelinde gerekgelendiriimistir (Taba, 1962).

Hilda Taba’nin Egitim Programi Teorisinin Giiniimiize Yansimalari

Tyler'la ¢alisan ve ortak bir modelleri de olan Taba'nin program tasarimi ve gelistirme
yaklasimi Tyler'in yaklasimi ile slrekli kiyaslanmaktadir. Fakat Hilda Taba, 1967'de
ogretmenlerin program gelistirmedeki roluni vurgulayarak Tyler'in modelinde degisiklige
gitmistir. Nasil ki Tyler modeli tepeden basliyorsa, Taba modeli bunun tam tersi olarak
tabandan (alttan) baslamaktadir (Costa ve Loveall, 2002). Model, Tyler''n modeline
benzemektedir ancak Taba programin geligtirimesinde &6gretmenlerin  6nemini de
genigletmistir. Her ne kadar Taba’nin 6gretmeni merkeze alan modeli elestiri alsa da bu bakig
agisiyla égretmenlerin program gelistirme asamasindaki énemine de vurgu yapmaktadir.
Ayrica genellestiriimis 6grenme hedeflerinin, 6grencilerin  bunlarn etkili bir sekilde
kesfetmelerini kolaylastiracak bir program etrafinda dizenlenmesi gerektigine inanmaktadir
(Middaugh ve Perlstein, 2005). Program gelistirmenin dizenli disliinmeyi gerektiren bir gérev
oldugu dusunulurse, bu kararlarla ilgili tim hususlarin dikkate alindigindan emin olmak icin
hem kararlarin alinma sirasinin hem de alinma geklinin incelenmesi gerekmektedir.

Amaglanan sonuglarla (beklenen 6grenme) ugrasan ve dgretimsel (arag) hususlara
takilmayan Taba’nin program tasarimi, bir diger agidan 6gretmenin timevarimsal yaklasmasi
gerektigini vurgulayan Taba &gretim stratejisi terimini de popdulerlestirmistir (Stone,1985).
Taba, sosyal cevrenin ve etkilegsiminin 6nemine yaptidi vurguyla birlikte daha sonra
entegrasyon (6gelerin isleyen, birlesik bir batin halinde harmanlanmasi) kavramini ortaya
atmistir. insan davranisinda gevresel uyaranlara verilen tepkilerin hem etkilesimli hem de
birbirine bagl oldugu fikrini vurgulamigtir. Taba'ya gére insan davranisindaki tepkilerin
incelenmesine mikroskobik bir bakis acisindan ziyade makroskobik bir bakis acisiyla
baslamak gerekir. Bu incelemeye tim unsurlari ve bunlarin birbirleriyle olan iligkilerini de dahil
etmek gerekmektedir (Costa ve Loveall, 2002).

Taba (1962, s. 14) bu konudaki vurgusunu agiklamak igin sdyle bir benzetme yapmistir:

Suyun niteliklerini bilmek icin suyun kendisini bagka seylerle temas halinde incelememiz
gerekir. Hidrojen ve oksijene iligkin bir analiz yapilir, fakat hidrojen veya oksijenin
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davranis yonlerinin herhangi bir sekilde suyunkine benzer oldugunu veya bu 6zel
ornekte daha énemli olan sey oldugunu varsaymamaya dikkat etmeliyiz. Oksijen veya
hidrojenin "su" birlesimindeki davranisi, oksijen veya hidrojenin izolasyon halindeki
davraniginin 6zelliklerini sergileyecektir. Ayni sey insan davranigi ve onun incelenmesi
icin de gegerlidir.

Taba’nin ¢alismalarindaki temel amag, egitimin temellerini yeniden canlandirmak ve
insa etmek icin bilimsel her disiplinde tek tip olan kavram ve yontemlerin yerine, yeni ve
dinamik bir metodoloji olusturmakti. Ogrenme siireci ve dgrenciyi incelemede istatiksel
verilerden ayrilmak gerektigine inaniyordu. Ayrica sorgulanmayan varsayim ve ideolojilerin ve
eski yontemlere baglihdin o zamanki ilerlemeci egitim anlayisinda tutarsizlik ve zayifliklara yol
actigini ifade etmekteydi. Yine ilerlemeci egitim anlayisini savunanlarin bile bu anlayisa uygun
bir egitim programina ihtiya¢g duyuldugunu ifade etmemelerini de elestirmekteydi (Stone,
1985).

Gunumuzde kullanilan kavramlara yaptigi katkilarin yani sira Tlrk egitim sistemi igin
yapilan bir arastirmada program geligtirme uzmanlarinin (Erigsen, 1998) 6grenciyi merkezine
alan Tyler modeli (Ogrencinin kazanmasi gereken hedeflere odaklandigi igin) ile dgretmeni
merkeze alan Taba modelinin (program gelistirmenin 6gretmen tarafindan tabandan
baslamasini savundugu icin) ortak 6zellikleri temel alinarak gelistirdikleri Taba-Tyler Program
Gelistirme Modelinden etkilendikleri ve bu modeli temel aldiklari goriimustar. Dolayisiyla
Taba’nin Turk egditim sistemini basta program gelistirme ve egitim planlamasi olmak Uzere
odrenci ihtiyaclari, ilgileri ve deneyimleri ile aktif 6grenmeye ve elestirel dusinmeye yaptigi
vurgunun yani sira egitimin sosyal baglaminin da dikkate alinmasinin énemini vurgulayan
program tasarimina yonelik yaklasimi ile etkilemistir diyebiliriz. Ayrica program gelistirme
sureci icin sistematik bir yaklasima vurgu yapmasi da daha yapilandiriimis ve tutarli bir
program cergevesinin gelistiriimesine katkida bulunmustur.

Sonug, Tartisma ve Oneriler

Hilda Taba’'nin editim programi teorisi her ne kadar program gelistirme teorisi
bakimindan gelenekselciler (Syomwene, 2020), davranis¢i (Bimen, 2020), ve yapi odakli
(Huenecke, 1982) teoriler siniflamalarina dahil edilse de ve yasadigi donem itibari ile alandaki
program gelistirmeye ydéntem sunma ¢abalarini devam ettirse de slire¢ odakli olmasi ve
ogretmene program tasarimlama, uygulama ve degerlendirme silreclerinde gu¢ vermesi
bakimindan onclullerinden ve ¢agdaslarindan farklilagmaktadir. Bu ise 6zellikle ginUmuzde
hesap verilebilirlik anlayisinin yayginlasmasiyla ortaya ¢ikan standartlar, standartlastiriimig
degerlendirmeler ve buna dayali politika belirlenmesi sureglerine hala meydan okuyan bir
yapidadir. Ozellikle 6gretmene verdigi dnem Taba’nin teorisini énemli hale getirmektedir.

Hilda Taba'ya gore 6gretmenler birer program tasarimcisidir guinku Taba, 6gretmenleri
programin ana uygulayicilari olarak gormus ve ¢aligmalarinin dnemli bir bilegeni olarak onlarin
egitiminin dneminin altini ¢izmistir. Taba'nin 6gretmen hazirlama yaklasimi, sinif ortamini
derinlemesine incelemeyi, 6gretmenlerin endiselerini ve sorunlarini sinif dizeyinde ele almayi
icermektedir. Ayrica 6gdretmenlere kendi 6gretimlerini inceleme ve analiz etme firsatlari
sunarak onlari entelektuel ve psikolojik olarak bagimsiz hareket etmeleri ve segimler yapmalari
icin gliglendirmistir. Ogretmenlerle is birligi sirasinda onlari sirekli olarak yeni 6gretim
ydntemlerini, égrenme deneyimlerini ve program tasarimlarini denemeye tesvik etmistir.
Taba'dan birebir egitim alan 6gretmenler hem kendilerinin hem de dgrencilerinin gelisimindeki
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sorunlarla ylzlesmeyi, bunlari ¢dzmeye calismayi ve onerilen ¢dzimlerin uygulanmasinin
sonugclarini analiz etmeleri gerektirdigini fark etmiglerdir. Taba ayrica 6gretmenlerle yaptigi
calismalarda okul programlarindan sorumlu 6gretmenler ve egitim yoneticilerinin ortak
g¢abalarina dayali esnek bir program yenileme modeli saglamay! amaclamistir. Bu esnekligi
gunumuzde o6gretmenlerin birer pasif tuketiciden ziyade bilgi Ureten olmalarini saglayan
arastirmalardan olan eylem arastirmalari sayesinde gormekteyiz. Eylem arastirmalari bir diger
adiyla 6gretmen arastirmalari da 6gretmenlerin kendi sinifindaki sorunlari ele almalari ve
bunlara ¢ézumler bulup uygulamalar gelistirmeleri igin aragtirmaci rolini Ustlenmesini,
o6gretmenlerin teoriye ve bulgulara katkida bulunan aktif arastirmacilar olma firsatini sunarak
(KoklG, 2001) onlarin 6gretim uygulamalarini arastirma ve gelistirmede aktif roller almalarini
saglamaktadir.

Eylem arastirmasi yoluyla 6gretmenler sinif i¢ci uygulamalarini sistematik bir sekilde
incelerler (Ferrance, 2000), siniftaki mesleki pratiklerini gelistirirler (Parsons ve Brown, 2002)
ve daha da onemlisi kendi baglamlarinda kararlar alarak (McMillan, 2004) 6grencilerin
hedeflenen kazanimlara daha iyi bir seviyede ulagmalarini saglarlar (Mertler, 2017). Eylem
arastirmasi 6gretmenler tarafindan okul i¢i pratikler gelistirmek icin kullanildigindan okul
pratiklerine geleneksel arastirmalara goére daha fazla katki sunmaktadir. Bu nedenle eylem
arastirmasi 1950’lerden bu yana program gelistirmede bir yontem olarak kullaniimaktadir
(Corey, 1949; Saban, 2021). Nitekim, eylem arastirmasi araciliyiyla program gelistirme modeli
de alanyazinda yerini almistir (Saban, 2021). Bu baglamda, Taba’'nin 6gretmenleri bir program
tasarimcisi ve gelistirmecisi olarak gérmesi ve 6gretmene bu anlamda sorumluluk ytklemesi
son derece 6nemlidir.

Diger taraftan, son yillarda kabul gbéren hesap verebilirlik yaklagimi kapsaminda
egitimsel etkililigi 6lgmek icin dlgltler kullaniimaktadir. Bu yaklasim ise merkezden yerele giden
bir yapidadir ve 6gretmen otonomisini ortadan kaldirmaya yoneliktir (Priestley vd., 2015).
Cesitli dlgim ve olgutler aracihdr ile okul denetimleri artmakta ve basar verileri
degerlendiriimektedir (Kuiper vd., 2013). Bu uygulamalar 6gretmen otonomisine buyuk zararlar
vermistir (Priestley vd., 2015) ve rekabet kultirl, géstermelik performans, etik disi eylemler
gibi sonuglara neden olmustur (Keddie vd., 2011; Sahlberg, 2010). Sinifta yapilacak her adimi
onceden belirleyen bu yaklasimlar 6gretmeni teknisyen konumuna indirgemigtir. Diger
taraftan, giinimuzde ihtiya¢g duyulan ise 6gretmen etkenligi gibi 6gretmene gi¢ veren ve
ogretmenin baglama gore egditime yon verdigi bir yaklasimdir (Erdem, 2015; Priestley vd.,
2015). Erdem’e (2020) gére 6gretmenler ¢alistiklari baglama gére ne 6greneceklerine, nasil
o6greneceklerine ve 6grendiklerini sinifa nasil aktarabileceklerine kendileri karar vermelidir.
Taba’'nin programin tasarlanmasi ve gelistirme sirecine 6gretmene gorev vermesi ve program
gelistirmenin siniftan baglamasi bu anlamda oldukg¢a énemilidir.

Tum dunyadaki egitim sistemlerinin PISA, TIMSS gibi uluslararasi sinavlar Gzerinden
regule edildigi, 21. yuzyil becerileri olarak adlandirilan bir kismi guncel bir kismi eski olan
ancak yeni ekonomik dliizende ihtiya¢ duyulmasi beklenen becerilerin birgok tlkede es zamanl
olarak caligsiimaya baglandigi ve egitim programlarina entegre edildigi bir baglamda, uzun
suredir merkezi olmakla elestirilen egitim programlari kiresel bir yapiya evrilmektedir. Ancak
sosyal, ekonomik, siyasi vb. esitsizliklerin had safhaya ulastigi ginumizde baglama ve
O6gretmene 6nem veren yaklagimlara ihtiyag duyulmaktadir. Son yillarda 63retmen etkenligi,
didaktik gelenegi gibi konularin dnem kazanmasi bu nedenle iligkilidir. Ornegin, Riizgar ve
Bumen (2022) Avrupa'nin etkili egitim gelenegini temsil eden Didaktik geleneginde yer alan
ogretmenlerin sinif icindeki durumu, icerik secimi ve o6gretimindeki roli gibi konularda
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o6gretmen 6zerkligine vurgu yapildigini belirtmektedir. Buna gére 6grenci basarisinin en dnemli
¢iktl olarak goéruldigi gunimuizdeki egitim sistemimizden beklenen 6gretmen kimligi ve buna
tezat olarak egitim programlarina ve standartlara hapsolmus 6gretmenlerimizin daha etken bir
o6gretmen olabilmeleri icin Taba’'nin kendi zamaninda vurguladidi ve tizerine model gelistirdigi
program yaklasimi tekrar ele alinmalidir. Cunku Taba’nin tarif ettigi program tasariminda aktif
rol alan 6gretmen modeli tam olarak 6gretmen etkenligi 6zelliklerini barindirmaktadir. Ek
olarak, Taba'nin tam da destekledigi gibi égretmenlerin aktif olarak rol aldigi bir program
gelistirme yaklagimi olan okul temelli program gelistirme ile de 6gretmenlerin profesyonel
gelisimi dnemli o6lclide desteklenip demokratik 6zerkligi tesvik eden, 6grencinin ilgi ve
ihtiyaglarini da kargilayan, etkili bir 6grenmeyi saglayan (Uyar, 2016) programlar gelistirebilir.
Taba’nin egitim programi teorisi bu baglamlarda yeniden degerlendirilmelidir. Son olarak,
ulusal alan yazinin egitim programi teorisine daha ¢ok egilmesi gerektigi, bunun icin de
oncelikli olarak alanin temel kuramlarinin uygulayicilar ve aragtirmacilar tarafindan
incelenmesinin dnemli oldugu ve uluslararasi diuzeyde guncel egitim programi teorilestirme
alan yazinina katki sunulmasi icin gerekli oldugu ifade edilebilir.

Etik Konular

Kurumsal bir ¢alisma oldudu igin etik kurul iznine ihtiya¢ duyulmamisgtir.

Arastirmacilarin Katki Orani Beyani

Arastirmaya her iki yazar da esit oranda katki saglamistir.

Catisma Beyani

Calismada cikar catismasi bulunmamaktadir.
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Extended Abstract
Introduction

Curriculum theories claiming to provide a method to the field of curriculum, which
started with Bobbitt, have undergone great changes and transformed after Schwab's (1969)
critique article. In addition, Bumen and Aktan (2014) reported that while the field of curriculum
in Tarkiye is mostly concentrated on topics such as learning-teaching process, current
curriculum theories are avoided. Similarly, an examination of national literature suggests that
there are not enough studies on the first theories of the field, and curriculum development
models in education are more prominent. It has become a necessity for experts in the field to
examine the curriculum theories on which the models are based in detail. Based on this need,
this study aims to examine the curriculum theory of Hilda Taba, an important figure for the field
of curriculum. In this context, the relationship between paradigm, theory and model,
classification of curriculum theories, Taba's biography and curriculum theory are discussed in
this study.

The Relationship between Paradigm, Theory, and Model

Theories are based on the paradigms that the theorists stick to. Therefore, examining
paradigms and particularly theories in the field of curriculum is critical. However, since each
theory is an abstract structure that tries to show reality through its own lens (Maftoon &
Shakouri, 2013), it is normal to see that curriculum implementers develop detailed lists of
behavioural objectives with little or no consideration of the theory behind the curriculum (Brandt
& Tyler, 1983). Besides, researchers and practitioners emphasize models. Although models
are useful, they do not give us the whole picture (Marsh & Willis, 2007). But ultimately,
teaching, learning and curriculum are all intertwined in practice and reflect a theory (Ornstein,
1990). Therefore, this study aims to draw attention to the importance of theory in the field of
curriculum.

Hilda Taba and Curriculum Theory

No brief analysis of Taba's thought can convey the intricate details, elaborations, or
progressive development or change of her educational ideals. She emphasises that her work
is a continuous process of experimentation with teaching and learning hypotheses as well as
a deepening understanding of the relationships and interactive effects of the main components
of the curriculum: the nature of the learner, objectives, content, learning experiences, teaching
strategies, assessment, social conditions and forces that shape education (Bernard-Powers,
2002). She inspired teachers to explore the possibilities and territories of human knowledge
and encouraged changes in their own educational philosophy and attitudes towards learning
and students. Although she died before completing her last curriculum revision project in Social
Studies, her ideas continue to influence educational processes both in her own country and
internationally.
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Taba’s Curriculum Design

According to Taba, curriculum design following a scientific procedure should include
the following elements: students, the learning process, cultural demands, and the content of
disciplines. She emphasises that scientific curriculum development should draw on analyses
of society and culture, studies of students and the learning process, and analyses of the nature
of knowledge to determine the purpose of the school and the nature of the curriculum. Taba
and Tyler express many similarities in the definition of the sources of objectives, but whereas
Taba describes these foundations, Tyler describes the procedures for selecting objectives.
Taba states that a curriculum is guided by expectations of certain outcomes and that "the basic
activity of education is to change individuals in some way, i.e. to increase their knowledge, to
enable them to perform skills, to provide certain developments, understandings and insights".
The three sources of goals identified by Taba are: culture and society, students, and subjects.
Taba states that the objectives derived from these sources "should not be mutually exclusive"
(Stone, 1985).

The Educational Philosophy Underlying Taba's Views

The most characteristic feature of Taba's educational thought is her ability to see the
whole without getting bogged down in the details. In other words, it is the ability to take an in-
depth view of complex educational issues and to reach a general understanding of them. Many
of Taba's ideas on curriculum design, such as content organisation, classification of
educational objectives and concept formation, and inductive strategies in teaching, have
become classics of pedagogy (Krull, 2003). Therefore, we can say that Taba's views are based
on the progressive educational philosophy based on Dewey's pragmatism philosophical
movement since she advocated problem solving skills, critical thinking and cooperative
learning methods as teaching methods and saw the teacher as a guide at this point. At the
same time, since it emphasises raising individuals who are sensitive to social problems and
carries out projects in this field, it also bears traces of reconstructionist educational philosophy.

The Curriculum Development Process According to Taba

Taba examined curriculum text in four sections: the foundations of curriculum
development, the planning process, the design, and the strategy of change. The absence of
such a framework up to this time led to criticism of school curricula in her time. She also
outlined the basis for the decisions that need to be taken in the curriculum design stage: the
general aims of schools, the specific objectives of teaching, the main areas or subjects, the
specific content to be covered, the type of learning experiences, assessment, and the overall
model of the curriculum. She then placed these in a historical perspective, assessed what she
considered to be the conflicts or confusions in curriculum development and built her conceptual
foundation on this. She also believed in the complementary role of the teacher in curriculum
development and added a new dimension of when and how the teacher should be involved
(Stone, 1985).
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Taba's Curriculum Development Model

Instead of developing a general plan for the school curriculum, as scholars in the
deductive model’'s tradition had done, Taba (1962) reversed the commonly accepted
procedure for curriculum development. She took teaching-learning units, i.e. teaching
strategies, as the basis of the model. First, she developed a Social Studies curriculum from
Grade 1 to Grade 8 organised around teaching-learning units. In this process, she turned it
into a model that can be applied to many types of curricula and can be used in many different
school environments and school levels (Taba, 1971). The model includes the organisation of
five interacting elements and the relationships between them to represent a teaching and
learning system.

The Contemporary Reflections of Taba's Curriculum Theory

In addition to her contributions to the concepts used today, in a study conducted for the
Turkish education system, it was observed that curriculum development experts (Erisen, 1998)
were influenced by and based on the Taba-Tyler Curriculum Development Model, which was
developed based on the common features of the Tyler model and the Taba model. Therefore,
we can say that Taba influenced the Turkish education system with her approach to curriculum
design, which emphasises the importance of considering the social context of education as
well as student needs, interests and experiences, active learning, and critical thinking,
especially in curriculum development and educational planning. In addition, her emphasis on
a systematic approach to the curriculum development process contributed to the development
of a more structured and coherent curriculum framework.

Conclusion and Discussion

Although Taba's curriculum theory is included in the classifications of traditionalist
(Syomwene, 2020), behaviourist (Bumen, 2020), and structure-oriented (Huenecke, 1982)
theories in terms of curriculum development theory and continues the efforts to provide
methods for curriculum development in the field as of the period she lived in, it differs from its
predecessors and contemporaries in terms of being process-oriented and empowering
teachers in curriculum design, implementation and evaluation processes. According to Taba,
teachers are curriculum designers because she considered teachers as the main
implementers of the curriculum and underlined the importance of their training as an important
component of her work. In her work with teachers, Taba also aimed to provide a flexible model
of curriculum renewal based on the joint efforts of teachers and educational administrators
responsible for school curricula. Therefore her theory is related to action research and school-
based curriculum development processes today.

The accountability approach, which predetermines every step to be taken in the
classroom, has reduced the teacher to the position of a technician. Whereas, what is needed
today is an approach such as teacher agency, which empowers the teacher and hence the
teacher directs education according to the context (Erdem, 2015; Priestley et al., 2015).
According to Erdem (2020), teachers should decide what to learn, how to learn and how to
transfer what they have learnt to the classroom according to the context in which they work.
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Taba’s theory is significant in that it empowers teachers and provides a central position to them
in the curriculum development process.
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Introduction

Historically, approaches to leadership and the meanings attributed to leadership have
varied from society to society (Barker, 2001). While the leadership concept mostly refers to
strong individuals who have shaped the destinies of nations, the perspectives of societies and
individuals towards leadership and their expectations about leadership have not been the
same (Yukl, 2010). In this direction, the concept of leadership, in general, is defined as the
process of influencing others (Hoy & Miskel, 2012), mobilising a group of people to achieve
common goals (Northouse, 2019; Sears et al., 2007), leading and motivating an organisation
towards success (House et al., 1999), and one’s guiding, encouraging and incentivising of their
followers with the characteristics one possesses (Lunenburg & Ornstein, 2013). Considered
as a whole, it is understood that leadership is the ability to persuade, influence, encourage and
direct others and to lead them to achieve a goal. However, the scandals that broke out in
organisations worldwide and in the late 20™ century have led to the perspective on leadership
and definitions of leadership being called into question once again. Organisations began to
occupy the agenda with scandals, and efforts to prevent scandals in the organisations
accelerated (Eagly, 2005; Sexton, 2007). On the other hand, technological, political and
economic developments in organisations revealed the need for leaders who attach importance
to their values, respect others' values, and attribute meaning to the lives of the employees
(Smith et al., 2008). This led to the requirement for new positive leadership approaches, much
beyond the classical leadership approaches (Gardner & Schermerhorn Jr, 2004). Moreover,
as a critical component of positive leadership approaches, authentic leadership has begun
attracting researchers' and organisations' attention in the literature (Clapp Smith et al., 2009).
Authentic leadership attracts the attention of researchers and organisations since it is seen as
a leadership approach that is effective on individual and organisational outcomes (Wong &
Laschinger, 2013). Accordingly, attaching importance to self-belief and to leadership based on
values, an authentic leadership approach ensures a trust-based interaction among the
members of the organisation (Ayca, 2016; Kiersch & Peters, 2017), has a positive impact on
employees' behaviours (Erkutlu & Chafra, 2017), prevents possible unethical behaviours in the
organisations (Sendjaya et al., 2016), hinders professional burn-out (Datta, 2015), enhances
leader-member interaction and organisational justice practices (Hirst et al., 2016), establishes
effective business dialogues (Xiong & Fang, 2014) and contributes to personal developments
of the members of the organisation (Luthans & Avolio, 2003). At the same time, an authentic
leadership approach arouses positive feelings such as hope, confidence and optimism (Toor
& Ofori, 2008), enables employees to realise their own shortcomings (Gedik, 2020), develops
desired attitudes and perceptions towards the work in the organisation (Walumbwa et al., 2008,
Walumbwa et al., 2010), provides employees with responsibility, job satisfaction, self-discipline
and self-awareness (Hassan & Forbis, 2011; Luthans & Avolio, 2003), supports members of
the organisation in diversifying their psychological capital (Rego et al., 2016), decreases the
tendency to quit (Laschinger & Fida, 2014; Tasliyan & Hirlak, 2016), motivates employees
towards their work (Topaloglu & Ozer, 2014) and establishes a solid and internalised
organisational culture among the employees (Goffee & Jones, 2005; George, 2003).

Although the authentic leadership approach is a relatively new leadership style, it has
been addressed from various points in research in the literature in recent years. Examining the
national and international literature, it is observed that some of the research on authentic
leadership are academic or theoretical studies (Arda et al., 2016; Avolio & Gardner, 2005;
Baykal, 2017; Dirik & Seren intepeler, 2019; Gardner et al., 2011; George et al., 2007; Shamir
& Eilam, 2005; Terzi Coban & Tutar, 2020; Yetgin, 2020), while some focus on its relation with
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individual or organisational outputs (Akglindiz, 2012; Avci, 2022; Basaran & Kiral, 2020;
Baser, 2022; Boateng et al., 2018; Boz, 2016; Clapp Smith et al., 2009; Demirdag, 2015;
Hannah et al., 2011; Igbal et al., 2018; Keser, 2013; Leroy et al., 2012; Mammadova, 2022;
Nelson et al., 2014; Ozkan, 2017; Park & Seo, 2016; Rego et al., 2016; Topaloglu & Ozer,
2014; Unal, 2019; Walumbwa et al., 2008; Walumbwa et al., 2010; Wang et al., 2014; Yener,
2018; Yikilmaz & Sdricl, 2021; Yurtsever, 2022). The previous research indicates the
availability of comprehensive literature on authentic leadership and that authentic leadership
is one of the main topics addressed by the researchers in Turkiye. In other words, it may be
claimed that Turkiye has extensive literature on authentic leadership. Therefore, it may be
asserted that there is a need in Turkiye to collect, synthesize, entirely review and interpret the
studies on authentic leadership. On the other hand, there is a scarce number of studies in
Turkiye on the tendencies and differences of studies on authentic leadership. Thus, only one
study in the literature aims to determine the tendency of authentic leadership in Tadrkiye
(Akyurek, 2021). However, Akyurek's study (2021) only covers the articles carried out in
educational sciences between 2014 and 2020. Yet, the first study on authentic leadership was
published in 2010 in Turkiye (Gindogdu, 2010). Therefore, this research is considered
important as it identifies the studies on authentic leadership carried out between 2010 and
2022 in Turkiye and reveals information about the course and trend of authentic leadership in
Turkiye. Accordingly, this research aims to determine the trends in the articles, master's and
doctoral theses on authentic leadership written between 2010 and 2022 in Turkiye.

Authentic Leadership

Before explaining authentic leadership, it would be helpful to discuss ethical leadership
because these two types of leadership are considered leadership styles complementary to
each other (Luthans et al., 2001). As known, the network of relationships in social life becoming
more complicated has caused people to be more protective and prejudiced against each other
(Turhan, 2007). The legal rules proving inadequate at this point have paved the way for
introducing ethical rules and ethical leadership practices in social and organisational life
(Martin et al., 2009). Truthfulness, respect, honesty and reliability lie at the focus of ethical
rules and leadership practices. In this context, ethical leadership is defined in the literature as
acting within the framework of the principles of honesty, fairness, trust and justice (Brown &
Trevino, 2006), exhibiting leadership behaviours in accordance with values (Trevino et al.,
2003), making fair and honest decisions with correct actions without ethical violations
(Peterson & Seligman, 2004), and rewarding ethical behaviours and protecting ethical
standards (Tu & Lu, 2013). Therefore, ethical leadership is acting according to normative
behaviours (Borown et al., 2005; Wright & Quick, 2011). The scope of ethical leadership is a
type of leadership directly related to authentic leadership behaviours (Avolio et al., 2005),
which includes being transparent and honest in value judgements, ethical reasoning and
attitudes. In other words, since trust, morality, and honesty form the basis of both ethical and
authentic leadership, they are considered two closely related leadership types (Erturk, 2017).
For this reason, authentic leadership is seen as a subtype of ethical leadership and is accepted
among leadership approaches that include positive organisational behaviour (Luthans, 2002).

The roots of the word authentic date back to the Ancient Greeks. As an English word,
“authentic” means sincere, original, and genuine; a person’s knowing and being honest with
themselves (Kaplan, 2017; Shamir & Eilam, 2005; Walumbwa et al., 2008). Similarly, the word
authentic also means being consistent with one’s feelings and thoughts and acting in
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accordance with one’s true self (Michie & Gooty, 2005). Authentic leadership is a leadership
approach that became the central component of positive leadership by being conceptualised
in the late 1970s and spread widely in the fields of education, sociology and philosophy by the
1990s (Demirdag, 2015). The adverse situations arising from the mismanagement of
organisations and the scandals emerging in organisations, in particular, have made authentic
leadership the focus of attention in recent years (Lorenzi, 2004; Sexton, 2007). For example,
it was brought to the agenda that the financial problems experienced by well-known and
reliable organisations such as Freddie Mac, Enron and Fannie Mae could be overcome with
the positive leadership characteristics offered by authentic leadership. At the same time, the
Authentic Leadership Development (ALD) conference organised by the Gallup Leadership
Institute at the University of Nebraska-Lincoln in 2004 and the publication of presentations and
articles on authentic leadership from this conference in a special issue of The Leadership
Quarterly was also influential on the emergence of authentic leadership (Yammarino et al.,
2008), the theoretical foundations of which were laid by Luthans and Avolio (2003) (Avolio &
Gardner, 2005; Copeland, 2014). Finally, it is known that the studies of researchers such as
llies et al. (2005), Shamir & Eliam (2005), Klenke (2007) and Walumbwa et al. (2011) were
influential in the theoretical conceptualisation and development of authentic leadership
approach.

In positive psychology, "authentic" is defined as "a person's knowing and being true to
oneself in line with their characteristics" (Harter, 2002). In organisational terms, authentic
leadership is expressed as leaders' self-awareness, being coherent and consistent in their
ideas and value judgements, and approaching employees with positive feelings (Avolio et al.,
2004; Novicevic et al., 2006). Goffee and Jones (2005) considered authentic leadership a
leadership style aiming to serve people and social interests by setting aside personal interests.
Similarly, Avolio and Gardner (2005) expressed authentic leadership as the performance of
administrative processes in clarity and transparency; Walumbwa et al. (2008) as the adoption
of moral values and acting accordingly in organisations; and Caza et al. (2010) as employees'
knowing themselves and acting naturally and freely without any pressure. Nonetheless, llies
et al. (2005) regarded authentic leadership as a set of actions focusing on optimism, hope,
flexibility and trust. As a whole, authentic leadership is the leaders' ability to act naturally in line
with their own values and beliefs or to lead based on self-awareness.

We may mention some generally accepted features distinguishing authentic leadership
from other leadership approaches. Accordingly, authentic leaders are those with self-
awareness and knowledge of what to believe, those who can make ethical analyses and
syntheses (Shamir & Eilam, 2005), who act in coherence with their feelings and values, act
naturally and sincerely, communicate with their employees properly based on trust and self-
discipline (George, 2003). In comparison with other leadership styles, authentic leadership
enables multivocality and an ethical atmosphere enhances positive psychological capital and
contributes to the moral development of the employees (Hsiung, 2012). Based on these
features, it is asserted that the authentic leadership approach forms the basis for leadership
styles described to be favourable or positive (Shirey, 2006; Wong & Cummings, 2009) and that
it is a leadership style that needs to be applied for a successful organisation (Peterlin et al.,
2013).

It is known that there are different components of authentic leadership in the literature.
For example, Kernis (2003) examines the components of authentic leadership under the
headings of awareness, unbiased processing, action and relationality; llies et al. (2005) under
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self-awareness, unbiased processing, authentic behaviour/acting and authentic relationship
orientation; Gardner et al. (2005) under self-awareness, balanced processing, authentic
behaviour and relational transparency, and Walumbwa et al. (2008) under self-awareness,
balanced processing, internalised moral perspective and relational transparency. Below are
the most widely accepted explanations of Walumbwa et al. (2008) in the literature regarding
the components of authentic leadership:

Self-Awareness: Self-awareness, determinative of psychological health, is the
awareness of one's own characteristics. In other words, self-awareness means one's
understanding of their character, abilities, strengths and weaknesses (Kernis, 2003). Self-
awareness, regarded as the main component of authentic leadership, enables leaders to be
role models for their employees and pioneer their authentic development (Avolio & Gardner,
2005). Individuals who have developed self-awareness act according to their own inner world
and beliefs, not under the direction of others. In other words, the individual’s awareness of their
value judgements, expectations and personality traits are evaluated within the scope of this
dimension (Kernis, 2003; Sparrowe, 2005).

Balanced Processing: This component of authentic leadership means objectively
assessing incoming information to the organisation, far from personal values (Ocal & Barin,
2016). In other words, authentic leaders analyse all the information concerning the
organisation's decision-making processes based on the objectivity principle (Fortin et al.,
2018). This component of authentic leadership enables the managerial processes to be
executed without prejudice and in line with the principles of justice (Corner, 2015). In this
component, the individual objectively evaluates the information about themselves without
distortion. Authentic leaders are leaders who, when deciding on a subject, take care to act
objectively and fairly without ignoring any details (Avolio & Gardner, 2005).

Internalised Moral Perspective: This component, which corresponds to sincere
acceptance of moral beliefs and values and acting in accordance with adopted beliefs and
values, means that the behaviour of authentic leaders is consistent with moral principles
(Shamir & Eilam, 2005). Leaders with an internalised moral perspective act based on moral
principles and value judgements instead of others' imposition (Tabak et al., 2010). Leaders
with an internalised moral perspective act according to their own value judgements, make
decisions in the face of moral dilemmas related to an issue according to their own internalised
moral perspective, and exhibit behaviour following their own moral principles, being free from
social pressures (Gardner et al., 2005).

Relational Transparency: This component means the leader's transfer of their real
opinions and requirements in a directly comprehensible way in interaction with the
organisation's members (Kernis, 2003). By acting transparently, authentic leaders pave the
way for establishing trust in the organisation (Bennis & Thomas, 2002). Authenticity in
relationships is the process of individuals explaining and expressing themselves well to each
other. Thanks to transparency in relationships, individuals develop a sense of trust and
sincerity between them. For this reason, individuals who are transparent in their relationships
with others become capable of seeing each other's good or bad aspects (Goldman & Kernis,
2002).
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Purpose of the Study

This research mainly aims to determine the research trends in the articles, master's
and doctoral theses on authentic leadership, written between 2010 and 2022 in Turkiye.
Accordingly, answers to the following questions were sought in the research:

1-How is the research distributed according to bibliographic information (type of
publication, number of authors, gender of authors, name of the publishing university or journal,
date of publication and language of publication)?

2-In which fields (area of disciplines) have the studies been conducted, and which
topics have been studied the most frequently along with authentic leadership?

3-What are the methods and models (designs) used in the research?

4-How is the sampling information (sampling groups/study groups, sampling methods
and sampling sizes) of the research distributed?

5-Which data collection tools and statistical software were used in the research?

Method
Research Model

This research, aiming to determine the research trends in the articles, master's and
doctoral theses on authentic leadership, written between 2010 and 2022 in Turkiye, was
modeled as a systematic review study. Systematic reviews provide information on the status
of studies on a specific topic (Petticrew & Roberts, 2008). Systematic reviews are grouped
under three main headings: descriptive content analysis, meta-synthesis and meta-analysis
(Bellibag & Gumus, 2018). Descriptive content analysis, as one of the systematic review types,
was used in this research. Descriptive content analysis examines quantitative and qualitative
research and attempts to identify general trends in research (Calik & Sozbilir, 2014). Moreover,
descriptive content analysis was preferred in this research as it aims to determine the general
trends in the articles, master's and doctoral theses on authentic leadership written between
2010 and 2022 in Turkiye.

Scope and Process of the Research

Studies to be included in the research were determined by searching the keywords
"otantik liderlik" and "authentic leadership"” in Turkish and English in "Google Scholar
(Academic), Scopus, DergiPark, TR Dizin, ERIC, EBSCOHost, Web of Science, ULAKBIM and
CoHE National Thesis Center" databases. Based on the review of the mentioned databases,
it was found that the first study on authentic leadership was carried out in 2010 in Turkiye.
Therefore, research data covers the years between 2010 and 2022. Studies to be included in
the research were determined according to the criteria that:

*The studies concern authentic leadership and were carried out in Turkiye between
2010 and 2022,

*The research was published as (master's/doctoral) theses or articles in academic
journals,

*The full texts of articles are accessible,
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*The (master's/doctoral) theses are accessible at the CoHE National Thesis Center.

The last review for the research was made on 15 November 2022 at 16:00. Figure 1
displays the flow diagram of the research.

Figure 1
Flow Diagram of the Research Process

. )
Article in Master's
Turkish Thesis
(n=486) (n=50)

S — _J
./—Iw—"\1 /—r—"‘\
Article in Doctoral
English Thesis
(n=30) (n=18)

— —
Total Total
Articles Theses
(n=78) (n=68)

Studies
(n=144)

Total ‘

As seen in Figure 1, 144 studies, including 46 Turkish articles, 30 English articles, 50
master's theses and 18 doctoral theses, were reached as a result of the reviews made
according to the research criteria. In these reviews, it was observed that only one of the
doctoral theses is not accessible. However, as the required information was obtained from the
author of this non-accessible thesis, the research was carried out with a total of 144 studies.

Data Collection Tool

To include the studies on authentic leadership carried out in Tlrkiye between 2010 and
2022 and whose full text is accessible, the researcher developed a content analysis form titled
"Authentic Leadership Publication Classification Form (Appendix-1)". Content analysis form
was developed by benefiting from the similar publication forms in the literature (Calik & Sézbilir,
2014; Ciltas et al., 2012; Goktas et al., 2012; Ozan & Kose, 2014; Sara¢ & Kunt, 2016; Sarag,
2017). The data collection tool is composed of these main headings: “bibliographic information
of the research, the subject area of the studies (field of discipline), variables with which the
authentic leadership is examined, research method, research model (design), sample (study
group), sample size, the sampling method, the data collection tool and the statistical software
used”.
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Data Analysis

In the analysis of the research data, content analysis and coding methods were utilised
(Krippendorff, 2004). Content analysis and coding methods are suitable for determining the
patterns and trends of the examined texts or documents and are based on the classification
and coding of the data (Stemler, 2001; Tavsancil & Aslan, 2001). Studies obtained accordingly
were humbered separately in a different file and transferred to Microsoft Word according to the
codes (main headings) identified in the data collection tool. In the research process, each study
was registered into the relevant section of the data collection tool and coded. When
encountered, new codes were added to the data collection form. Following the establishment
of all the codes, Microsoft Excel and SPSS were utilised to calculate the frequencies and
percentages, as well as to display data in graphics and tables, and Voyant Tools was used to
form word clouds.

Validity and Reliability

Qualitative approaches were observed to ensure the validity and reliability of the
research data. Accordingly, the main and sub-objectives of the research were presented in line
with the research subject, methods and techniques complying with the research type were
utilised, and the research results were reported in a clear, simple and detailed way (Yildirnm &
Simsek, 2013). To prevent data loss in the research, the researcher developed a data
collection tool. Moreover, the criterion sampling method, one of the purposeful sampling
methods, was preferred, and the transferability and limits of the research were determined. In
the research, a coder other than the researcher was used for each data analysis, and the
consistency coefficient between the coders [Reliability = Agreement / (Agreement+
Disagreement)] was calculated as 96% (Miles & Huberman, 2014). On the other hand,
discrepancies and differences among the coders were solved through joint assessments
reached by exchanging ideas. Lastly, research data was converted into numeric data, and
figures (graphics) and tables promoted a better understanding of the results.

Ethical Issues

This article is for the descriptive content analysis studies accessed through open
access. Therefore, it does not require an ethics committee permit. All responsibility for ethical
issues belongs to the author.

Findings

The research findings were presented under main headings according to the "Authentic
Leadership Publication Classification Form (Appendix-1)" and the research objectives.

Findings regarding the Bibliographic Information of the Research

Findings regarding the bibliographic information of the research were examined
according to their publication type, number of authors, gender of authors, publishing university
or journal, year of publication and language of publication. Accordingly, Figure 2 displays the
data regarding the distribution of research by publication type.
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Figure 2
Distribution of Research by Publication Type

As seen in Figure 2, 76 (52.8%) of the studies on authentic leadership are articles, 50
(34.7%) are master's theses, and 18 (12.5%) are doctoral theses. In other words, the studies
on authentic leadership in Turkiye were carried out as articles, master's theses and doctoral
theses, respectively, from relatively the most common to the least.

Figure 3 displays the distribution of research published on authentic leadership by the
number of authors.

Figure 3
Distribution of the Research by the Number of Authors
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Figure 3 shows that studies on authentic leadership in Turkiye have mostly one (f=84;
58.3%) and two (f=47; 32.6%) authors. It was noticed that the number of studies with three
authors is 8 (5.6%), with four authors is 3 (2.1%), and with five authors is 2 (1.4%). Accordingly,
it was identified that the number of studies with one and two authors is the highest, while the
number of studies with three, four and five authors is relatively lower.
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Figure 4 displays the distribution of research on authentic leadership by the gender of

authors.

Figure 4

Distribution of Research by the Gender of Authors
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As can be seen in Figure 4, the studies on authentic leadership in Turkiye were mostly
drafted by male authors (f=65; 45.1%). While the number of female researchers was 43
(29.9%), the number of studies carried out jointly by both male and female authors was 36
(25%). Based on Figure 4, it was noticed that male researchers studied the topic of authentic
leadership more than female researchers.

Table 1 displays the distribution of theses by the publishing university (Studies are
displayed in the tables separately as theses and articles)

Table 1

Distribution of Theses by the Publishing University

Name of the University

%

Name of the University

%

Adnan Menderes University
Afyon Kocatepe University
Akdeniz University

Anadolu University

Atatlrk University

Aydin Adnan Menderes University
Bahcgesehir University

Biruni University

Bogazici University

Bolu Abant izzet Baysal University
Canakkale 18 Mart University
Cukurova University

Dicle University

Dokuz Eylul University

Erzincan University

Firat University

Gazi University

P WR NRPRPRNRPRPRRPNRPRRRRERR|—

1.47
1.47
1.47
1.47
1.47
1.47
2.94
1.47
1.47
1.47
2.94
1.47
1.47
2.94
1.47
4.41
1.47

istanbul Gelisim University

istanbul Sabahattin Zaim University
istanbul Ticaret University

istanbul University

izmir Ekonomi University

Kafkas University

Kahramanmaras Siitgii imam University
Turkish Military Academy

Karadeniz Technical University
Karamanoglu Mehmet Bey University
Kirsehir Ahi Evran University

Kog¢ University

Maltepe University

Marmara University

Mehmet Akif Ersoy University

Mugla Sitki Kogman University
Nevsehir Haci Bektas Veli University

NRPRPNRPRRPRPRPREPNRNRERREDNR|=—-

1.47
5.88
1.47
1.47
1.47
2.94
1.47
2.94
1.47
1.47
1.47
1.47
1.47
2.94
1.47
1.47
2.94
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Table 1

(Continue)
Name of the University f % Name of the University f %
Hacettepe University 4 5.88 Osmaniye Korkut Ata University 1 147
Haci Bayram Veli University 1 1.47 Sakarya University 1 147
Hali¢ University 2 2.94 Toros University 1 147
Hasan Kalyoncu University 1 147 Unlver_sny of Turkish Aeronautical 2 294

Association

Isik University 1 1.47 Yeditepe University 1 147
iskenderun Technical University 1 1.47 Zirve University 2 294
istanbul Aydin University 1 147 (Z\]'Q{ﬁt)""”d Kahramanmaras Universities , , g,
istanbul Bilgi University 1 147
Total 68 100

Note: f=Frequency, %=Percentage

As seen in Table 1, theses on authentic leadership were mainly published by Hacettepe
University (f=4; 5.88%) and Istanbul Sabahattin Zaim University (f=4; 5.88%). Moreover, it was
found that 3 (4.41%) theses on authentic leadership were published by Firat University; 2
(2.94%) by Bahgesehir University, Canakkale 18 Mart University, Dokuz Eylul University, Hali¢
University, Kafkas University, Turkish Military Academy, Marmara University, Nevsehir Haci
Bektas Veli University, University of Turkish Aeronautical Association, Zirve University, and
Zirve and Kahramanmaras University (joint), and 1 (1.47%) thesis in each remaining university.

Table 2 displays the distribution of articles on authentic leadership by the journals.

Table 2

Distribution of Articles by The Publishing Journals
Name of the Journal f % Name of the Journal f %
Uluslararasi iktisadi ve Idari Bilimler

iy 1 1.32 Journal of Management & Organization 1 1.32
Dergisi

"Is, Gli¢" Endustri iligkileri ve insan

. 1 1.32 Journal of Nursing Management 1 132
Kaynaklari Dergisi
Ahi Evran Academy 1 1.32 Joumal of Tourism and Gastronomy 1 1.32
Studies
Akademik Bakis Dergisi 1 1.32 Journal of Health and Nursing 1 1.32
Management
Akademik Sosyal Arastirmalar Dergisi 3 3.95 Kafk§§ l{nlvers_ltfay Sosyal Bilimler 1132
) Enstitisu Dergisi )
Anadolu Egitim Liderligi ve Ogretim Kahramanmaras Sut¢l Imam University
L 2 263 o 1132
Dergisi [IBF Dergisi
Anemon Sosyal Bilimler Dergisi 1 1.32 Kastamonu Education Journal 1 1.32
Bartin Universitesi [IBF Dergisi 1 1.32 Kuram ve Uygulamada Egitim Yoénetimi 1 1.32
Business & Management Studies: An Leadership & Organization
. 1132 2 263
International Journal Development Journal )
Cagdas Yonetim Bilimleri Dergisi 1 1,32 Lefke Avrupa Universitesi (LAU) Sosyal ;4 5,
Bilimler Dergisi
QUKl.Jr.(.)V? UnIV.eItSIty Sosyal Bilim 1 1.32 Management Research Review 1 1.32
Enstitisu Dergisi
Economic Research 1 132 I\D/Is%?;?t Akif Ersoy Egitim Fakdltesi 1 132
Egitim Yo6netimi ve Politikalari Dergisi 1 1.32 Milli Folklor Dergisi 1 1.32
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Table 2
(Continue)
Name of the Journal f % Name of the Journal f %
Erciyes University [iBF Dergisi 1 1.32 geDrléiSSiosyal Bilimler Aragtirmalar 1 132
Erciyes Universitesi Sosyal Bilimler ;4 35 5ganizacija 1 132
Enstitisu Dergisi __ ) _
Gaziantep University Journal of Omer Halisdemir Universitesi Iktisadi ve
. ) 1132 7 " L ey 1 132
Social Sciences Idari Bilimler Fakdltesi Dergisi
Hacettepe Saglik idaresi Dergisi 1 1.32 Pressacademia Procedia (Pap) 1 132
Hacgttgpe University Egitim Fakiltesi 1 132 Pr(_)cedla - Social and Behavioral 3 395
Dergisi Sciences
Hospital Topics 1 1.32 Procedia Computer Science 1 1.32
Internatlo_nal Journal of Educational 1 1.32 Saglik ve Hemsirelik Yénetimi Dergisi 1 1.32
Leadership and Management
International Journal of Commerce Selguk University Sosyal Bilimler Meslek
. 1132 - - 2 263
and Finance Yuksekokulu Dergisi
International Journal of Contemporary Siirt Universitesi Sosyal Bilimler Enstittisu
. 1132 o 1 132
Educational Research Dergisi
Intematlpnal Journal of Contemporary 1 1.32 Social Sciences (Nwsaens) 1 1.32
Hospitality Management
International Journal of Occupational Southeast European Journal of
. 1132 ; ; 1 132
Safety and Ergonomics Economics and Business )
International Journal of 1 1.32 Suleyman Demirel Universitesi Iktisadi ve 1 1.32
Organizational Analysis ' Idari Bilimler Fakultesi Dergisi '
International Journal of Trakya Universitesi Sosyal Bilimler
o : 1132 - 1 132
Organizational Leadership Dergisi
Int(_arnatlonal Journal of Social 1 1.32 Turkish Studies 1 1.32
Science
Istanbul QeI|S|m University Journal of 1 1.32 Turk Turizm Arastirmalari Dergisi 1 1.32
Social Sciences
; . Uluslararasi Finansal Ekonomi Ve
Isletme Arastirmalari Dergisi 1 1.32 Bankacilik Uygulamalari Dergisi 1 1.32
Journal of Applied Tourism Research 1 1.32 Vluslararas HUKUK ve Sosyal Bilim 1 132
Aragtirmalari Dergisi
Journal of Business Research-Turk 1 1.32 Uluslararasi Liderlik Galismalari Dergisi: 1 132
Kuram ve Uygulama
Journal of Business Research-Turk 1 1.32 Uluslararas .L|.derl|kte Makemmellik 1 1.32
Arayisi Dergisi
i]SoSlLrensl of Hospitality and Tourism 1 1.32 Uluslararasi Toplum Aragtirmalari Dergisi 1 1.32
Journal of International Education and Universal Journal of Educational
. 1132 2 263
Leadership Research
Total 76 100

Note: f=Frequency, %=Percentage

Table 2 shows articles on authentic leadership were mostly published in the Journal of
Academic Social Sciences (f=3; 3.95%) and the Journal of Procedia - Social and Behavioural
Sciences (f=3; 3.95%). Moreover, it was determined that 2 (2.63%) articles on authentic
leadership were published in the Anatolian Journal of Educational Leadership and Instruction,
Journal of Leadership & Organisation Development, Selcuk University Journal of Social
Sciences Vocational School and Universal Journal of Educational Research, and 1 (1.32%) in

each remaining journal.

Figure 5 displays the research on authentic leadership by the years of publication.
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Figure 5
Distribution of the Research by Years

30

25

20

15

10

0

2010/2011|2012|2013 /2014 |2015|2016|2017 2018|2019 (2020|2021 2022‘
‘ Seril| 1 3 3 4 2 13 |11 | 15 | 17 | 24 | 20 | 18 | 13 ‘

As seen in Figure 5, studies on authentic leadership were mostly published in 2019
(f=24; 16.7%), 2020 (f=20; 13.9%) and 2021 (f=18; 12.5%), and at least in 2010 (f=1; 0.7%),
2014 (f=2; 1.4%), 2011 (f=3; 2.1%), 2012 (f=3; 2.1%) and 2013 (f=4; 2.8%). In other words, 13
(9%) of the studies on authentic leadership were published between 2010 and 2014, while the
remaining 131 (91%) were published between 2015 and 2022.

Figure 6 displays the distribution of research on authentic leadership by the publication
language.

Figure 6
Distribution of Research by the Publication Language

glish
5%)

Turkish
108 (75%)

As seen in Figure 6, 108 (75%) of the studies on authentic leadership were published
in Turkish and 36 (25%) in English. In other words, studies on authentic leadership drafted in
Turkish constitute three-quarters of the total number of studies

Findings Regarding the Fields of Study (Fields of Discipline) of the Research and the
Most Commonly Repeated Words in the Research Titles

Figure 7 displays the findings regarding fields of study (fields of discipline) of the
research on authentic leadership in Turkiye.

771



AJESI, 2024; 14(2): 759-792 Cevik

Figure 7
Distribution of the Research by the Fields of Study (Fields of Discipline)

80
70 67 (46.5%)

60

50 43 (29.9%)
40
30
o0 | 17(11.8%) 17 (11.8%)
10

0

Other Education Business Health
Administration

As seen in Figure 7, a significant part of the studies on authentic leadership in Turkiye
was carried out in the field of business administration (f=67; 46.5%). Besides, 43 (29.9%)
studies on authentic leadership were carried out in the field of education; and 17 (11.8%) in
the field of health and other fields of discipline.

Figure 8 contains data on the topics most frequently studied with authentic leadership.

Figure 8
Data on Topics Most Frequently Studied with Authentic Leadership
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As can be seen in Figure 8, the topics most frequently studied with authentic leadership
occupy more space in the word cloud, while those studied the least frequently occupy less
space. Accordingly, it was determined that psychological capital (f=23), organisational
commitment (f=19), innovation (f=10), organisational citizenship (f=9) and job satisfaction (f=8)
were the topics most studied frequently with authentic leadership.

Findings regarding the Method and Model (Design) utilised in the Research

Figure 9 displays the findings on the distribution of the methods used in the research.

Figure 9
Distribution of the Research by the Methods Used
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As seen in Figure 9, mostly quantitative methods (f=130; 90.3%) were applied in the
research on authentic leadership, while qualitative methods were applied only in 13 (9%)
research and mixed methods in 1 (0.7%) research.

Figure 10 displays the information on the models (designs) used in the research on
authentic leadership.
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Figure 10
Distribution of the Research by Models (Designs)

80 71 (49.3%)

70 57 (39.6%)
60
50
40
30
20

0,
10 1(07%) 2(14%) 9% 3 (2.1%)

As seen in Figure 10, the relational screening model (f=71; 49.3%) is the most
commonly used research model that benefited in the studies on authentic leadership.
However, it was determined that 10 (6.9%) studies were carried out with the general survey
model, 3 (2.1%) with the phenomenological model, 2 (1.4%) with the document scanning
model, and 1 (0.7%) with the explanatory sequential model. On the other hand, models
(designs) used were not reported in 57 (39.6%) studies.

Findings regarding the Sampling Information (Sample Groups/Study Groups, Sampling
Methods and Sample Sizes) of the Research

Table 3 displays the distribution of the research on authenticity in Tirkiye by the sample
groups (study groups).

Table 3

Information Related to the Sample Groups of the Research
Participants f %
Employees of the Banks/Financial Organisations 5 35
Public Employees 5 3.5
School Principals and Teachers 6 4.2
School Principals 4 2.8
Teachers 26 18.1
Healthcare professionals 18 125
Employees of the Companies and Enterprises 55 38.2
Academic and Administrative Staff of the University 5 3.5
Administrative Staff of the University 3 21
Academicians 3 21
Other 14 9.7
Total 144 100

Note: f=Frequency, %=Percentage
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As seen in Table 3, studies on authentic leadership were mostly carried out among the
employees of companies and enterprises (f=55; 38.2%) as participants, while the studies
carried out among the administrative staff (f=3; 2.1%) of the universities and academicians
(f=3; 2.1%) are fewer. Teachers (f=26; 18.1%) and healthcare professionals (f=18; 12.5%) are
also among the participants that the researchers mostly studied. Concerning research
participants, school principals and teachers were represented by 6 (4.2%) persons, while the
employees of the banks/financial organisations, public employees, academic and
administrative staff of the universities were each represented by 5 (%3.5) persons and school
principals with 4 (%2.8) persons. Moreover, it was determined that 14 (9.7%) studies with a
frequency of 1 were carried out with different participant groups under the title "other".

Figure 11 displays the distribution of research on authenticity in Turkiye by sampling
methods.

Figure 11
Distribution of the Research by Sampling Methods
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As seen in Figure 11, random sampling (f=28; 19.4%) and convenience sampling
methods (f=26; 18.1%) are the most common methods applied in the research on authenticity
in Tarkiye. It was determined that total population sampling and stratified sampling methods
were applied 7 (4.9%) times while criterion sampling 4 (2.8%) times, cluster sampling 3 (2.1%)
times, voluntary sampling and maximum variation sampling methods 2 (1.4%) times, and quota
sampling and non-random sampling methods were applied 1 (0.7%) time. The number of
studies with no specified sampling method was 63 (43.8%).

Figure 12 displays the distribution of the research on authentic leadership in Turkiye by
the sample sizes.
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Figure 12
Distribution of the Research by the Sample Sizes
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According to Figure 12, among the research on authentic leadership in Turkiye, there
are 46 (31.9%) studies with 201-300 participants, 32 (22.2%) with 401 and above, 28 (19.4%)
with 301-400, and 22 (15.3%) with 100-200 participants. The number of studies whose number
of participants varied between 13-30 and 60-96 was 3 (2.1%) for each, while the number of
studies not specifying the number of participants was 10 (6.9%). Accordingly, it was found out
that the research was mostly carried out with 201-300 (f=46; 31.9%) participants and with 13-

30 (f=3; 2.1%) and 60-96 (f=3; 2.1%) at least.

Findings regarding the Distribution of Data Collection Tools and Statistical Software

Used in the Research

Figure 13 displays the distribution of the studies on authenticity in Turkiye by the data
collection tools. (As the terms survey and scale are used interchangeably in most studies, they
were used together.) Moreover, in one research, more than one data collection tool was used.

Figure 13
Distribution of the Research by the Data Collection Tools
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As seen in Figure 13, the survey scale (f=130; 89%) is the most common tool used in
the studies on authentic leadership in Tirkiye. In addition, the number of studies using semi-
structured interview forms was determined as 4 (3%), and those using observation forms as 1
(1%). There was no information regarding the data collection tools in 10 (7%) studies.

Table 4 displays the distribution of the statistical software used in the research on
authenticity in Turkiye (More than one statistical software was used in some of the studies).

Table 4

Distribution of the Statistical Software Used in the Research
Statistical Software Used f %
SPSS 96 57.1
AMOS 17 10.1
LISREL 11 6.5
HLM 3 1.8
NViVO 2 1.2
G*POWER 2 1.2
MAXQDA 1 0.6
PROCESS MACRO 2 1.2
SMART PLS 1 0.6
Not Specified 33 19.6
Total 168 100

Note: f=Frequency, %=Percentage

As seen in Table 4, the SPSS (f=96; 57.1%) statistical software is the most common
software used in the research on authentic leadership in Turkiye. Moreover, AMOS (f=17;
10.1%) and LISREL (f=11; 6.5%) statistical software are preferred relatively higher than other
software. In the research, HLM statistical software was used 3 (1.8%) times, while NVIiVO,
G*POWER and PROCESS MACRO were used 2 (1.2%) times. In 33 (19.6%) research, there
was no information on the statistical software used.

Conclusion, Discussion and Implications

This research mainly aims to determine the research trends in the articles, master's
and doctoral theses on authentic leadership, written between 2010 and 2022 in Turkiye. In line
with this objective, the research was examined according to their bibliographic information,
fields of study, most common words used in the titles of the studies, methods and models
used, sample information, data collection tools and the statistical software used. Research
data were analysed with the "Authentic Leadership Publication Classification Form (Appendix-
1) developed by the researcher. Assessing the research results as a whole, it was concluded
that authentic leadership has begun to be addressed as a research subject in recent years in
Turkiye and generally studied in the fields of education, health and business, in compliance
with the quantitative approaches.

The research determined that the studies on authentic leadership were mostly
published as articles. Authentic leadership has been the subject of at least doctoral thesis

77



AJESI, 2024; 14(2): 759-792 Cevik

studies. In various systematic review research, it was determined that the number of doctoral
theses on the subject matters examined is fewer (Dasdemir et al., 2018; Glndizalp & Goktas,
2022; Kosar, 2020; Ozeng & Ozeng, 2018; Sarag, 2017; Temel et al., 2014). Authentic
leadership has begun to be addressed in research since 2010, which is a relatively recent time.
Because of this, authentic leadership might be studied more as articles rather than master's
and doctoral theses, which can be considered to have a greater volume. Moreover, improving
the related knowledge in Tirkiye might have paved the way for addressing authentic
leadership as the subject matter of the theses.

The research results also revealed that the research on authentic leadership in Turkiye
is mostly single-authored. Systematic studies carried out by Akaydin and Cegen (2015), Saban
et al. (2010), Sénmez and Dogan (2022), Sezgin and Sénmez (2018) highlighted that the
number of single-authored research is higher. Among the scientific studies, the number of
single-authored articles may have increased due to initiatives to support postgraduate
education in Turkiye, the introduction of postgraduate programmes in almost all universities,
and the higher scores granted to single-authored research in academic promotions.

It was determined in the research that male researchers had addressed the topic of
authentic leadership more than female researchers. Based on the data of the Higher Education
Information Management System, there are 76550 male and 62878 female academicians in
Turkiye (Higher Education Information Management System, 2002). The higher number of
male academicians might explain the higher number of male researchers addressing authentic
leadership at the universities compared to female researchers. However, results of some
systematic review and content analysis studies in the literature point to a higher number of
female researchers (Kurtulus Ustiin & Oguz Namdar, 2022; Ozeng & Ozeng, 2013; Unal and
Arik, 2016). It is considered that the diverse curiosities, interests, and issues of importance
lead to differences in the research according to the gender of the authors.

Another significant result revealed by the research is that the theses on authentic
leadership were mostly published by Hacettepe University and istanbul Sabahattin Zaim
University, while the articles were mostly published in the Journal of Academic Social Sciences
and the Journal of Procedia-Social and Behavioural Sciences. In the study by Akyurek (2021),
it was determined that the studies on authentic leadership were mostly published in the Journal
of Educational Management Administration & Leadership (EMAL). Yet, this high number of
articles on authentic leadership published in EMAL might result from the fact that Akylrek's
study (2021) addressed authentic leadership in the field of educational sciences and took the
articles reviewed in the Web of Science database as a benchmark. The higher number of
studies on authentic leadership in Hacettepe University and istanbul Sabahattin Zaim
University might be explained by Hacettepe's being the oldest and most established university
of Turkiye and Sabahattin Zaim's being established in 2010 (Wikipedia, 2022) when the
authentic leadership began to be studied in Tlrkiye. A systematic review study by Duman
(2021) on another topic reported that theses are published more in old and established
universities. Articles on authentic leadership were published more in the Journal of Academic
Social Sciences, and the Journal of Procedia-Social and Behavioural Sciences as both of
these journals concern social behavioural sciences and cover the topic of authentic leadership
in their contents.

It was determined that the number of research on authentic leadership had constantly
increased between 2010 and 2022, except for 2014 and 2016, but displayed a constant
decrease after 2019. Moreover, Akyirek's study (2021) also revealed that the number of
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studies on authentic leadership was highest in 2019 in the period between 2014 and 2020.
Accordingly, this research's results are consistent with Akytrek's (2021). The decrease in the
number of studies on authentic leadership after 2019 is considered to be the result of the
excessive number of studies carried out on authentic leadership up to that date and
researchers' tendency to address other new topics emerging in the management and
leadership literature.

The research determined that the number of studies on authentic leadership in Turkish
is higher than in English. A content analysis study by Gunay and Aydin (2015) found that
Turkish is the most preferred language in the studies. In fact, this can be considered an
expected result. Yet, an international publication necessitates a good knowledge of English.
Naturally, the researchers' English language competencies might have prevented them from
publishing their studies in English. On the other hand, it is estimated that the moral values,
beliefs, and general assumptions prevailing in society are among the reasons for the relatively
high number of, or the importance given to, authentic leadership studies in Turkiye. In other
words, the importance attached to being true to oneself and acting sincerely, free from
posturing in Turkish social life may have led to an increase in studies on authentic leadership
in Turkiye. As a matter of fact, the sayings “Either seem as you are or be as you seem.” by
Mevlana and “Knowledge should mean a full grasp of knowledge; knowledge means to know
yourself, heart and soul; if you have failed to understand yourself; then all of your reading has
missed its call” by Yunus Emre, with their aspects that emphasise being authentic, support this
inference.

A significant part of the studies on authentic leadership in Tirkiye was carried out in
the field of business administration. Moreover, the research also determined that there is a
significant number of studies on authentic leadership in the field of education. Human resource
is intense in organisations of business and education. The effect of leadership behaviours on
motivating the staff and gathering them around organisational goals might have encouraged
the researchers to conduct studies on fields such as business administration and education.

One of the critical results of the study is that authentic leadership is more frequently
studied with topics of psychological capital, organisational commitment, innovation,
organisational citizenship and job satisfaction. In their study of systematic review, Alp and Sen
(2021) also concluded that the concepts of commitment and job satisfaction are widely studied
in educational administration and supervision. The fact that authentic leadership practices are
related to organisational behaviour and organisational life may have led to authentic leadership
being frequently studied with topics such as “psychological capital, organisational commitment,
innovation, organisational citizenship and job satisfaction”.

Most studies on authentic leadership in Turkiye were conducted using quantitative
methods and designed in a relational screening model. Researchers might have tended to
benefit from quantitative methods as positivism is a paradigm dominating the research
processes worldwide and in Turkiye, and as the quantitative methods enable the researchers
to reach more participants. Indeed, this conclusion is supported by Akyurek's (2021) finding
that authentic leadership has mostly been studied with quantitative methods. In the literature,
some systematic review studies also revealed that the researchers mostly prefer quantitative
methods (Agbo et al., 2021; Ciltag, 2012; Gokgek et al., 2013; Karadag, 2010; Klingenberg et
al., 2020; Kurtulus Ustiin & Oguz Namdar, 2022; Miyauchi, 2020; Selguk et al., 2014; Sahin,
2019; Sénmez & Dogan, 2022; Yavuz and Yavuz, 2017) and survey model (Alp & Sen, 2021;
Duman, 2021; Ozan & Koése, 2014; Sénmez & Dogan, 2022). However, the fact that some
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systematic studies (Eryillmaz Balli & Dénmez Yapucuoglu, 2021) were mostly carried out with
gualitative methods might be related to the need to analyse the issues in more detail with
qualitative methods due to their content. The need to prove the effect of authentic leadership
on other variables might have led to the widespread use of a relational screening model
suitable for quantitative research methods. On the other hand, it is remarkable that the
research model was not reported in many authentic leadership studies. The failure to report
the research model in the studies might be interpreted as an important shortcoming for the
analysis of the studies to be carried out on authentic leadership and for their scientific
evaluation.

Studies on authentic leadership carried out between 2010 and 2022 in Turkiye mainly
addressed the employees of companies and enterprises, teachers and healthcare workers,
respectively. Studies on authentic leadership might have addressed the employees in these
organisations more as the organisational behaviours and variables might prevail more in
organisations hiring company and enterprise employees, teachers and healthcare
professionals. Besides, this research has also revealed that among the studies on authentic
leadership, the number of those whose sampling method was not specified and those carried
out with random sampling and convenience sampling methods are higher and that these
studies were generally carried out with a varying number of participants between 201 and 300.
Research on authentic leadership did not mention sampling methods, which might be
considered a disadvantage and limitation regarding the research quality. Moreover, other
sampling methods might have been less preferred than random sampling, and convenience
sampling methods are easy, quick and economical. However, conducting the research with
varying numbers of participants, between 201 and 300, might be considered sufficient in terms
of the representation of the population by the sample. Systematic and content analysis studies
addressing different topics in the literature also pointed out that in some studies, sampling
methods were not specified (Gokmen et al., 2017; Glndlizalp & Goktas, 2022; Kandal et al.,
2022; Sezgin & So6nmez, 2018), the random sampling method was frequently used, and
participants were teachers (Alp & Sen, 2021; Duman, 2021; Kosar et al., 2017; Kosar, 2018;
Sarl, 2011; Sert et al., 2012; S6nmez & Dogan, 2022; Yal¢in et al., 2015), and that the number
of participants varied between 201 and 300 (Alp & Sen, 2021; Duygulu & Sezgin, 2015). A
similar systematic review study on authentic leadership (Akyirek, 2021) reported that the
number of participants varies mostly between 301 and 1000. The varying number of
participants might be explained by the human resources potential of the organisations and
institutions where the research was conducted.

In the research, it was determined that survey and scale are the most commonly used
data collection tools, while the SPSS package software (Statistical Package for the Social
Sciences) is the most widely used statistical software. In their research, Akylrek (2021), Turgut
and Varl Denizalp (2021) determined that the semi-structured interview form was the most
commonly used data collection tool. This result might be explained by the tendency of the
researchers to use qualitative and mixed methods in the field of educational sciences.
However, it is known that data collection tools such as surveys and scales are generally used
in many systematic studies (Alp & Sen, 2021; Bagci, 2012; Erdogmus & Cagiltay, 2016;
Gunduzalp & Goktas, 2022; Kosar, 2018; Kosar, 2020; Kigukoglu & Ozan, 2013; Sénmez &
Dogan, 2022; Uysal, 2013). It is considered that the common use of quantitative methods and
models in studies on authentic leadership might have caused the data collection tools such as
survey and scale and SPSS package software to be preferred more. The research carried out
by Ozeng and Ozeng (2013), Kurtulus Ustiin and Oguz Namdar (2022) also determined that
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SPSS is the most common package software. However, for a comprehensive and detailed
understanding of authentic leadership, data collection tools such as interviews and
observations suitable for qualitative or mixed methods might be needed.

Certain limitations might be listed for the research. For example, the research only
covers the studies carried out in Turkiye between 2010 and 2022, excluding the ones
presented at scientific meetings and congresses. Besides, various suggestions might be made
based on the research results. For example, it may be suggested to focus on qualitative or
mixed methods in studies on authentic leadership, to carry out longitudinal studies rather than
cross-sectional ones, to address authentic leadership more in doctoral theses and examine it
with different data collection tools such as interviews and observation, to benefit from statistical
package software such as HLM, Mplus and R which provide more robust parameter
estimations, to attach importance to reporting information on the research model and sampling
methods, and to publishing the studies in English to enable them to appear in international
literature. Moreover, meta-analysis studies addressing the relationship between authentic
leadership and psychological capital, organisational commitment, organisational trust and
organisational support, which have been studied commonly together with authentic leadership,
can also contribute to the literature.
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Appendix-1: Authentic Leadership Publication Classification Form

A-) Bibliographic Information of the Research

Title of the Research:

Author/s:

Publication Type of the Research: Article (....) Master's Thesis (....) Doctoral Thesis (....)

Number of Authors of the Research: (............. )

Genders of the Authors: All Male (....) All Female (....) Both Male and Female Authors (Mixed) (....)

Name of the University Publishing the Theses or Journal Publishing the Articles:
(et e )

Publication Year of the Research: (............. )

Publication Language of the Research: Turkish (....) English (....) Other (....)

B-) Field of Study of the Research (Field of Discipline)

Education (....) (BUS)IHESS Administration Health (....) Other (....)

C-) Variables Co-Examined with Authentic Leadership: (Variable co-examined with authentic leadership will be
written in parentheses)

Available (....) Not Available (....)

D-) Research Method: Quantitative (....) Qualitative (....) Mixed (....) Not Specified (....)
E-) Research Model (Design):

Quantitative Models Qualitative Models Mixed Models Other

Experimental (....)
General Survey (....)
Casual Comparative (....)

Relational (....)

Phenomenological

(---)

Case study (....)
Ethnography (....)
Grounded Theory (....)

Action Research (....)

Discourse Analysis
(---)
Biographical Analysis
()

Concept Analysis (....)

Parallel/Convergent

(---)
Explanatory Sequential

Exploratory Sequential

Triangulation (....)

Multistage (....)

Literature Review (....)
Systematic Review (....)
Not Specified (....)

F-) Research Sample (STtUAY GrOUP): (- . eueneuin ittt et eaes )

G-) Sample Size:

Sample Size, Not Specified (....)

The number of research participants will be written in parentheses (.................o.ccooiiienn. )

H-) Sampling Method of the Research:

Simple Random Sampling (....)

Stratified Sampling (....)
Cluster Sampling (....)
Purposive Sampling (....)
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Convenience Sampling (....)

Total Population Sampling Method (....)
Not Specified (....)

Other (....)

I-) Data Collection Tool of the Research: Survey (....)

Scale (....)

Observation (....) Document Review (....)

Interview (....)

Not Specified (....) Other(....)

J-) Statistical Software Used in the Research: SPSS (....)
SMART PLS (....) G*POWER((....) NVIVO (....)

Not Specified (....)

HLM (....)

AMOS (....) LISREL (....)
MAXQDA (....)
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Introduction

Mathematics is an essential tool applicable across various facets of life, facilitating the
development of systematic and logical thought processes (Bulut, 1988). Proficiency in
mathematical thinking equips individuals with the capacity to address problems effectively. As
the prevalence of artificial intelligence and machine learning grows, the demand for
mathematical knowledge intensifies. To ensure the efficacy of mathematics education in the
21st century, it is imperative to confront the impediments hindering student learning. A pivotal
strategy involves shifting away from conventional pedagogical methods (Civil & Bernier, 2006;
Contreras, 2014; Foster, 2013). Instead of relying solely on traditional instructional
approaches, we should harness contemporary resources, including diverse pedagogical
methods, techniques, tools, games, and activities (Sinclair et al., 2010). Research has
demonstrated that the integration of information technologies in the classroom setting
enhances educational efficiency, diminishes financial burdens, elevates the quality of learning
environments, and fosters enhanced student comprehension (Hill & Solent, 1999; Heterick,
1993; Menges, 1994, Oblinger & Maruyama, 1996). Given that conventional methods are often
insufficient to address the complexities of educational challenges, one of the most efficacious
strategies today is to leverage the opportunities presented by information technologies
(Artigue, 2002; Drijvers et al., 2010; Geiger et al., 2010; Olive et al., 2010).

Blended learning is a structured framework that affords educational opportunities to a
diverse range of learners across various domains. It is characterized not by introducing new
theses and antitheses but rather by a quest to enhance the quality of the learning-teaching
process. This framework addresses the burgeoning temporal demands imposed by learner-
centered methodologies while also creating environments conducive to research,
experimentation, and practical application that align with the pedagogical paradigm asserting
that 'everyone within the classroom, including the teacher, is a learner.' Effective
communication remains integral to this endeavor. In the development of blended learning
programs, educational institutions endeavor to devise models that best suit their specific
contexts, considering factors such as content, learners, available instructional technologies,
human resources, and the perspectives of educators. Horn and Staker (2015), in their research
predominantly focused on K-12 educational settings, have categorized blended learning
models into four distinct groups (see Figure 1).
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Figure 1
Blended Learning Models (K12) (Horn & Staker, 2015, p. 38)
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The Flipped Classroom, a constituent model within the rotation model category, stands
as one of the most significant advancements in blended learning methodologies, as noted by
Johnson et al. (2014). Initially conceptualized by Baker (2000), the flipped classroom model,
also known by various synonymous appellations, such as the "Inverted Classroom," "Reverse
Teaching," "Backwards Classroom," "Flipped Instruction," and "Flipped Learning" (Baker,
2000; Bates & Galloway, 2012; Bergmann & Sams, 2012; Brown, 2012; Butt, 2014; Dove,
2013; Lage et al., 2000; Talbert, 2012), was designed to enhance collaborative engagement
within the classroom environment. Bergmann and Sams (2014) advocate for "flipped learning"
as it underscores the significance of utilizing in-class time for active and participatory learning
experiences. In scholarly discourse, the terms "flipped classroom" and "flipped learning" are
often used interchangeably (Estes et al., 2014; Hwang et al., 2015).

The Flipped Classroom model capitalizes on technological capabilities to relocate the
dissemination of instructional content to learners' individual spaces outside the physical
classroom. Within this model, the in-class time is dedicated to the remediation of identified
educational deficits (Chen et al., 2015; Ojennus, 2016; Dove & Dove, 2015; Van Vliet et al.,
2015), engagement in higher-order thinking and skill-based activities, the tracking of learners’
progress, and the facilitation of learning experiences (Bergmann & Sams, 2015; Bishop &
Vergler, 2013; Effield, 2013; Gaughan, 2014; Moroney, 2013). The Flipped Classroom Model,
which harmonizes the principles of constructivism with technological integration, offers a robust
pedagogical alternative (Baker, 2000; Bergmann & Sams, 2012; Lage et al., 2000; Ozdemir &
Senturk, 2021; Talbert, 2012).
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Although extensive research has been dedicated to comprehending the flipped
classroom model in mathematics education over several decades, our knowledge regarding
past and present research trends in this domain remains limited. Exploring historical and
contemporary research trends in mathematics education, specifically focusing on the flipped
classroom model, has yet to encompass comprehensive examinations of publications,
influential journals, geographic regions, academic institutions, prolific authors, and academic
networks. Therefore, it becomes essential to assess the current state and evolution of research
related to the flipped classroom model in mathematics education. This assessment will shed
light on emerging trends and research areas progressively gaining prominence.

To bridge the existing gaps in academic literature, this study employs a bibliometric
analysis of research related to the flipped classroom model within the domain of mathematics
education. By using bibliometric methodologies, this research endeavors to statistically model
the nature and trajectory of scientific communication within research studies, chiefly by
examining citations and the references cited within scholarly works (Liao et al., 2018).
Bibliometric analysis serves as an invaluable tool for unearthing various insights into the
dynamics of scientific communication (Al, 2012; Al & Costur, 2007; Barca & Hiziroglu, 2009;
Sengupta, 1992). This approach involves a quantitative investigation into specific attributes of
academic publications, including elements such as authorship, subject matter, citation
patterns, geographic origins, affiliations, and referenced sources. The primary aim of
bibliometric analysis is to unveil recurring publication patterns within a specific academic field
or body of literature, discern the influence of individual authors on the subject matter, and
illuminate collaborative efforts among authors (Abdi et al., 2018; Jain et al., 2015; Koehler,
2001).

Moreover, bibliometrics presents the distinct advantage of efficiently aggregating and
processing extensive volumes of information, thus facilitating the systematic dissemination of
knowledge and the identification of trends and gaps within a specific field through rigorous
guantitative analysis of the scholarly corpus (Borgman, 1999; Hassan & Haddawy, 2015; Hood
& Wilson, 2001; Noyons et al., 1999; Payumo & Sutton, 2015; Tsay, 2011; van Leeuwen,
2004). A noticeable void exists in the literature when considering the absence of
comprehensive bibliometric examinations encompassing the entirety of relevant research
contributions linking the flipped classroom model with mathematics education. Conducting a
global-scale bibliometric analysis of studies focused on implementing the flipped classroom
model within mathematics education is of paramount significance. This undertaking will serve
to rectify this gap in literature, offering valuable guidance to researchers and educators as they
engage in further scientific dialogues and investigations. Hence, the present study's application
of bibliometric analysis serves as a substantial contribution to the academic discourse, offering
critical insights into the current state of the field, emerging trends, influential authors, significant
publications, and other pertinent dimensions.

This research employs mapping technigues and bibliometric data analysis to examine
articles related to flipped learning in mathematics education published in the Web of Science
(WoS) database from 2014 to 2023. In alignment with the core objectives of this study, the
following questions were pursued:

* Regarding the implementation of the flipped classroom model in mathematics education,
what is the distribution of publications across different years?

* In the field of flipped classroom in mathematics education, which authors have the highest
number of publications?
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* Among the authors contributing to the research on flipped classroom in mathematics
education, which institutions do the most prolific authors belong to?

* Which countries have the highest number of publications and collaborations in the realm of
flipped classroom in mathematics education?

« What are the most frequently cited publications in the field of flipped classroom in
mathematics education?

* How well do the bibliographic references of publications on flipped classroom in mathematics
education align with each other?

* According to Bradford's Law, which journals should researchers interested in publishing their
work on flipped classroom in mathematics education consider reviewing?

* What are the trending terms associated with flipped classroom in mathematics education?

Method

Research Design

This survey-based descriptive study (Frankel & Wallen, 2006) employed a bibliometric
analysis approach to examine scientific publications in the field of flipped classroom in
mathematics education. The aim was to investigate bibliometric parameters and unveil the
current state of research. Bibliometric analysis is defined as the quantitative examination of a
body of literature based on its bibliographic characteristics (Hawkins, 2001). In bibliometric
studies, the literature is evaluated using specific criteria, and quantitative analysis and statistics
are employed to uncover publication patterns (Agarwal et al., 2016; Donthu et al., 2021;
Gravetter & Forzona, 2018). Bibliometric studies have gained significant popularity recently as
they provide crucial data for identifying emerging research trends (Chuang et al., 2011).

Data Source and Search Strategy

The research data were collected from the Web of Science Core Collection (WoS)
databases, including SSCI, SCI-Expanded, and ESCI. WoS, developed by the "Thomson
Reuters Institute of Scientific Information” (I1SI) in the early 1960s, has long been recognized
as a comprehensive database facilitating citation tracking and analysis. It offers reliable
coverage of both citation data and bibliographic information (Adriaanse & Rensleigh, 2001;
Garcia et al., 2017; Merigo et al., 2015; Silva et al., 2018).

Data Collection

The keywords "Mathematics Education OR Mathematics" and "Flipped Classroom OR
Inverted Classroom OR Flipped Learning OR Reverse Teaching OR Backwards Classroom
OR Flipped Instruction” and the "OR, AND" operators were used to search for data across all
databases within the Web of Science (Wo0S). The search criteria included "all records" and "all-
time intervals” to retrieve all relevant publications. On May 17, 2023, two different researchers
accessed the WoS database to collect the data. Each publication was assigned a code of
either "S" (Suitable) or "NS" (Not Suitable) based on its relevance to the study. The inter-coder
agreement was calculated using the formula 'number of agreements between coders / (number
of agreements + number of disagreements between coders) x 100' (Houten and Hall, 2001),
resulting in 100% agreement between the two researchers. As a next step, a thesaurus file
was compiled to identify any repeated entries. This research covered author names, which
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were compiled into a single file. The output showed that there were no author names or
institutions in common. Consequently, a total of 226 articles related to the flipped classroom in
mathematics education, published between 2014 and 2023, were identified. The obtained data
file was prepared for analysis, considering the specific requirements of bibliometric analysis
and research. The research process is depicted in Figure 2.

Figure 2
Research Process
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Analysis of Data

This study used bibliometric research methods, including co-authorship, citation, co-
citation, and co-occurrence analysis of keywords and hot topics of terms. The bibliometric data
were visualized using three software programs: R Bibliometrix, CiteSpace, and VOS-viewer.

Bibliometrix is a package program for bibliometric analysis developed in 2017 by
Massimo Aria and Corrado Cuccurullo (Aria & Cuccurullo, 2017). It is a flexible tool that
provides quantitative information about scientific trends related to a field of study. Bibliometrix
is written in R, which makes it a powerful and versatile tool for statistical analysis (Aria and
Cuccurullo, 2017; Gandrud, 2013).

CiteSpace is a complementary tool that helps scholars understand the status and
dynamics of a knowledge domain. It facilitates qualitative and quantitative research by
implementing cluster views and time zone views using Kleinberg's burst detection algorithm
and Freeman's betweenness centrality metric (Kleinberg, 2003; Freeman, 1979). CiteSpace
has been proven to be advantageous in detecting and visualizing emerging trends and sudden
changes in a specific field (Chen, 2006). Therefore, combining bibliometric mapping tools and
guantitative analysis can lead to comprehensive and effective conclusions.

In the third step, we used VOSviewer software version 1.6.19 to generate clustered
bibliometric networks visually depicting item similarities (van Eck & Waltman,2010). The size
of the associated circle in this visualization corresponds to the relevance of an item, while the
connections between items are displayed as lines linking them together. The software also
facilitated graphical representations of co-authorship, co-citations, and keyword co-occurrence
(Small,1973).

Ethical Issues

In this study, research and publication ethics were followed. This research is among
the studies that do not require ethics committee approval.

Findings

This section of the research presents the findings of studies on flipped classrooms in
mathematics education in accordance with the study's sub-purposes.

Findings Regarding the Research Question: Distribution of Publications by
Years

Figure 3 illustrates the distribution of academic studies published in WoS over the
years. The analysis reveals that the first publication on flipped classrooms in mathematics was
documented in 2014. Notably, the years with the highest number of publications in this domain
were 2021 (f=45), 2020 (f=36), and 2022 (f=34), as depicted in Figure 3 (Data obtained from
R Bibliometrix). The data obtained from the WoS database indicate an Annual Growth Rate of
14.57% for flipped classrooms in mathematics. Considering that the data collection concluded
before the end of 2023 and examining the corresponding graph, it is evident that the interest
in this research area has experienced a recent surge and continues to follow an upward
trajectory.
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Figure 3
Annual number of articles published
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Findings Related to the Research Question: Top Publishing Authors

The study utilized four performance indicators: total publications (TP), total citations
(TC), citations per publication (CPP), and the h-index. CPP is determined by dividing TC by
TP. The h-index, developed by Hirsch in 2005, is the final performance indicator employed in
this study. It enables the assessment of researchers' scientific publication performance.

The study also considers Price's law as an important factor to be considered. According
to Price (1965), the number of articles published in scientific research is an important factor in
reflecting the academic activities of the authors. For this reason, analyses were carried out
based on Price’ law (1965)'s formula in the core author analysis. This formula is expressed as:
(M represents the minimum number of papers published by core authors, and Nmax refers to
the number of papers published by the author with the largest number of papers in the research
period).

Looking at Table 1, Nmax = 9. If we substitute this number in the formula, we get M =
2.247. Thus, the number of articles in the analysis is taken as M = 2. Authors who publish 2
articles or more than in this analysis are core authors.

Considering the large number of authors in this category (n=521), Table 1 presents the
top 5 most productive authors (Data obtained from R Bibliometrix). The order of authors in the
table is based on TP, with preference given to authors with higher TC in case of the same
number of publications. Among the authors who have made significant contributions to the
literature on flipped classroom in mathematics, Lo, C. K. stands out as the most prolific author
with nine publications and a total of 385 citations. Hew, K.F. follows closely in second place
with eight publications (TC=377). Gonzales-Gomez, D. and Jeong, J. S. rank third and fourth,
both with eight publications and equal TC of 75. When considering citations per publication
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(CPP), the authors with the highest CPP are Hew, K.F. (CPP=47.13), Lo, C. K. (CPP=42.78),
Gonzales-Gomez, D. (CPP=9.38), and Jeong, J. S. (CPP=9.38).

Table 1
Top 5 Most Productive Authors

Rank Authors TP TC CPP h-index
1 Lo, C. K. 9 385 42.78 8
2 Hew, K.F. 8 377 47.13 7
3 Gonzales-Gomez, D. 8 75 9.38 5
4 Jeong, J. S. 8 75 9.38 5
5 Lavicza, Z. 7 34 4.86 4

Note. TP = total publications; TC = total citations; CPP (TC/TP) = total citations per publication.

Figure 4 presents the citation analysis as another indicator of authors (Data obtained
from VOSviewer 1.6.19). This analysis examined the authors' relationship based on reciprocal
citations. The citation analysis revealed the mutual citation relations among 37 authors
connected through at least two articles out of a total of 521 authors, and 40 authors were
identified within the scope of at least one citation. The relationships are illustrated in Figure 4,
where authors in the same colour group have publications from similar study areas. The size
of the circles represents the number of cited publications, with larger circles indicating a higher
count. The curved links define citation relationships between publications, and their quantity
influences the proximity of the groups in the analysis. The convergence of these groups can
also be attributed to the similarities observed among the publications. Upon examining Figure
4, it is evident that the 37 authors considered in mutual citation relationships are divided into 2
clusters. Unlike Table 1, the author with the strongest overall link is "Lo, C. K." with 87
connections, followed by "Hew, K. F." with 77 connections and "Hwang, G. J." with 66
connections.
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Figure 4
Mutual Citation Analysis by Authors
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Findings Regarding the Research Question: Institutions of Top Publishing
Authors

Table 2 presents the distribution of authors of academic studies on flipped classroom
in mathematics, published in WoS, based on their affiliated institutions. The table consists of
three performance indicators: total publications (TP), total citations (TC), and citations per
publication (CPP). TP determines the order of institutions in Table 2 (Data obtained from R
Bibliometrix). Due to the large number of institutions in this category (n=256), the table includes
only the top five institutions ranked by the number of publications. In cases where institutions
have the same number of publications, the ranking is based on the institution with the highest
TC. The University of Hong Kong emerges as the institution that has made the most significant
contribution to the literature, with ten publications and a total of 401 citations, among the
institutions with the highest number of publications on flipped classroom in mathematics. The
University of Granada ranks second with ten publications (TC=63), while the University of
Extremadura ranks third with nine publications (TC=75). Regarding the institutions with the
highest CPP, the National Taiwan University of Science and Technology takes the lead with a
CPP of 70.67, followed by The University of Hong Kong with a CPP of 40.10. The Education
University of Hong Kong and National Central University also have significant CPP values of
15.17 and 12.17, respectively.

Table 2

Numbers of Publications by Institution
Rank Institutions TP TC CPP
1 The University of Hong Kong 10 401 40.10
2 University of Granada 10 63 6.30
3 University of Extremadura 9 75 8.33
4 Johannes Kepler University Linz 7 31 4.43
5 National Taiwan University of Science and 6 424 70.67

Technology

6 The Education University of Hong Kong 6 91 15.17
7 National Central University 6 73 12.17

Note. TP = total publications; TC = total citations; CPP (TC/TP) = total citations per publication.

Figure 5 illustrates the citation analysis of institutions, showcasing the mutual citation
relationships among 158 universities out of a total of 256 institutions, involving 206 universities
that were found to be related through at least two articles and at least one citation (Data
obtained from VOSviewer 1.6.19). The analysis reveals that these 158 institutions, considered
within the context of mutual referencing, can be categorized into 16 clusters. Contrary to Table
2, which focuses on the total publication strength of institutions, the institution with the
strongest connection is "The University of Hong Kong," with 159 connections. Following closely
is "The National Taiwan University of Science and Technology," with 158 connections, and
"Yozgat Bozok University," with 124 connections.
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Figure 5
Institutions Mutual Citation Analysis
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Findings Regarding the Research Question: Countries with the Most
Publications and Collaborations

Within the scope of the productivity analysis of the countries, total publications (TP),
total citations (TC), and citations per publication (CPP) of the five most productive countries
were determined, and country ranking was made in line with these numbers. In this ranking,
the total number of publications was taken as the basis, and the country with the highest
number of publications ranked first as the most productive country. Information on this ranking
is shown in Table 3 (Data obtained from R Bibliometrix).

Table 3

Top 5 Most Productive Countries
Rank Countries TP TC CPP
1 USA 59 1208 20.47
2 China 37 1198 32.38
3 Spain 30 480 16.00
4 Tarkiye 12 156 13.00
5 Australia 9 123 13.67
6 Norway 9 101 11.22

Note. TP = total publications; TC = total citations; CPP (TC/TP) = total citations per publication.

Table 3 shows that the USA holds the top position as the most productive country, with
59 publications and a total of 1208 citations, according to TR and TP. Following the USA,
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China (TP=37), Spain (TP=30), Turkiye (TP=12), Australia (TP=9), and Norway (TP=9) hold
the following positions in terms of the number of publications. In addition, when the number of
publications per citation (CPP) is examined, it can be said that China (CPP=32.38) and the
USA (CPP=20.47) have produced more effective studies in the literature than other countries.

Figure 6
Cooperation Map of Countries

Longitude:

Latitude

Figure 6 presents a map illustrating the analysis of countries' cooperation in research.
The intensity of the blue color on the map corresponds to the number of publications produced
by each country. A darker shade of blue indicates a higher number of publications. Notably,
the countries appearing as the darkest blue on the map align with the top five countries
regarding publication output.

The red lines on the map represent collaborations between researchers from different
countries. The analysis revealed several instances of international cooperation, such as six
publications resulting from collaboration between the USA and China, four publications
involving the USA and Turkiye, and four publications involving the USA and South Korea.
When the data set is examined, the international co-authorship result reached 21.7%.

Overall, the map visually represents the collaborative efforts between countries, with
the blue color reflecting publication output and the red lines highlighting research
collaborations across borders.

Findings Regarding the Research Question: Most Cited Publications

The most influential publications on flipped classroom in mathematics are shown in
Table 4, along with their citation numbers and average citations per year (Data obtained from
R Bibliometrix). This table shows that the researchers who made the most cited publications
were Lai and Hwang (2016), with 311 citations. Love et al. (2014) are the owners of the second
(194) and Cheng et al. (2019) the third (154) most cited works.
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Table 4
The 5 Most Cited Documents in The Field of Flipped Classroom in Mathematics

Rank Title Authors PY TC ACP

A self-regulated flipped classroom

1 approach to improving studgnts learning Lai, C. L., & Hwang, G. 2016 311 38.88
performance in a mathematics course. J.
Student learning and perceptions in a Love, B., Hodge, A.,

2 flipped linear algebra course. Grandgenett, N., & 2014 194 19.40

Swift, A. W.

Effects of the flipped classroom

3 instructional strategy on students’ learning  Cheng, L., Ritzhaupt, 2019 154 30.80

outcomes: a meta-analysis. A.D. & Antonenko, P.

Toward a set of design principles for
mathematics flipped classrooms: A

4 synthesis of research in mathematics
education.

Lo, C. K., Hew, K. F., &

Chen. G. 2017 140 20.00

The role of self-regulated learning in
5 students' success in flipped undergraduate
math courses
Note. PY = publication year; TC = total citations; ACP = average citations per year.

Sun, Z., Xie, K. &

Anderman, L. H. 2018 117 19.50

Findings Regarding the Research Question: Bibliographic Coupling of
Publications

The concept of bibliographic relationship analysis, which examines the connections
between items based on shared references, first emerged in the 1960s (Kessler, 1963b; 1965;
Van Eck & Waltman, 2021). This analysis considers the inclusion of a common third article in
the bibliographies of two articles as an indication that they may be researching related topics
(Jarneving, 2007; Kessler, 1963a; Martyn, 1964). Bibliographic matching aims to assess the
similarity between two studies by comparing their bibliographic references. The extent of
overlap in the bibliographies of these studies determines the strength of the connections
between them (Zan, 2019; Zupic & Cater, 2015). A higher overlap ratio indicates a stronger
relationship between the studies. In summary, bibliographic relationship analysis and matching
involve examining shared references to identify potential connections between items. This
approach provides insights into the similarity and relatedness of studies based on their
bibliographic characteristics.

The bibliographic relationship analysis of the articles revealed that 174 out of the 177
articles, meeting the minimum one citation criteria, were found to have connections with each
other from the total of 226 articles (Data obtained from VOSviewer 1.6.19). These findings are
visually represented in Figure 7, which illustrates a map of bibliographic matching. The map
showcases distinct groups characterized by different colours and densities, highlighting the
interconnectedness between the articles.
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Figure 7
Bibliographic Coupling Analysis of the Most Cited Publications
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Figure 7 shows that the 174 articles analyzed using bibliographic coupling analysis are
divided into eight clusters. The analysis results show that there are eight clusters, 8019 link,
and 19757 total link strengths. The study by Lo et al. (2017) has the highest total link strength
of 829 and 145 links.

Findings Regarding the Research Question: Bradford's Law

Bradford's Law, introduced by Bradford in 1985, serves as a measure to identify the
core impact of journals within a specific field. In the context of this study, the purpose of
employing Bradford's Law is to determine the primary journals where research on flipped
classroom in mathematics education is predominantly published. The analysis encompassed
226 publications within the study's scope, which constituted the dataset, and these publications
were distributed across 117 different journals. Figure 4 illustrates that ten journals accounted
for 77 articles, followed by 33 journals with 75 articles and 74 journals with 74 articles. Based
on the application of Bradford's Law, these journals were categorized into three distinct
regions. Notably, the first region comprised ten key journals that serve as primary sources for
research on flipped classroom in mathematics education. The outcomes pertaining to
Bradford's Law are depicted in Figure 8.
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Figure 8
Bradford

Articles

Law Results

Core
Sources

MATHEMATICS 4

ENVI 4
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EDUCATION 1
EDUCATION SCIENCES A
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NTERNATIONAL JOURNAL OF
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EURASIA JOURNAL OF MATHEM

NTERNATIONAL JOURNAL OF A

The 10 journals given in Figure 8 and the total publication, total citation, h-index, and
CPP values of these journals are as in Table 5 (Data obtained from R Bibliometrix). Analysis
in Science and
Technology was the most prolific journal in terms of publications, with 13 articles dedicated to
the topic of flipped classroom in mathematics education. Following closely behind is the journal
Mathematics, with 11 articles. Evaluating the results based on citation counts, Computers &
Education emerged as the most frequently cited journal, accumulating 801 citations.
Additionally, Educational Technology & Society ranked second with 454 citations.

discovered that the International Journal of Mathematical

Table 5

Ranking of the Journals Publishing Research on Mathematical Giftedness

Education

Rank Journals TP TC h-index CPP
L ™ w1 e
2 Mathematics 11 75 5 6.82
3 Interactive Learning Environments 10 194 7 19.40
4 Educational Technology & Society 8 454 8 56.75
5 Sustainability 8 53 3 6.63
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Table 5
(Continue)
Rank Journals TP TC h-index CPP

6 Eurasia Journal of Mathematlcs Science and 6 114 5 19.00
Technology Education

7 Computers & Education 5 801 5 160.20
8 Education and Information Technologies 5 32 3 6.40
9 Education Sciences 5 38 4 7.60
10 International Journal of Science and 5 38 3 7 60

Mathematics Education

Note. TP = total publications; TC = total citations; CPP (TC/TP) = total citations per publication.

Findings Regarding the Research Question: Hot Terms

To address our research question, we examined citations to articles encompassing
relevant terms and concepts and their interrelationships. Cluster names were derived from the
most frequently occurring terms in the abstracts of each article, thereby capturing the essence
of each cluster. Various algorithms were employed to characterize these clusters, with the LLR
algorithm proving particularly effective in term analysis (Chen, 2014; Rousseeuw, 1987). We
utilized the CiteSpace 6.2.R2 Advanced (64-bit) program to visualize and obtain values. In
Table 6, the LLR algorithm presents the significant terms within each cluster, while Figure 9
showcases the feature words associated with each cluster. The results revealed the presence
of six clusters in the timeline view of the network, consisting of 201 nodes and 624 lines, with
a density value of 0.031. These values indicate that the articles were not predominantly
concentrated within a single cluster, thus supporting multiple cluster analyses.

Table 6
Core Terms of Clusters of Hot Topics (LLR algorithm)

Cluster . Mean o .
Label Size SLH Year Top Terms (log-likelihood ratio, p-level)

classroom approach (6.22, 0.05); case study (6.22, 0.05); classroom
approaches (4.07, 0.05); professional mathematics teacher

#0 6 0.993 2017 development courses (4.07, 0.05); exploring essential aspect (4.07,
0.05)

receptivity (4.72, 0.05); motivation (4.72, 0.05); learning (4.72, 0.05);
#1 5> 0986 2018 gx5p)lor|ng university student (4.72, 0.05); mathematics class (1.16,
design principle (1.67, 0.5); mathematics education (1.67, 0.5);
engineering mathematics course (1.67, 0.5); mathematics class (0.68,

#3 2 0894 2022 0.5); classroom approach (0.4, 1.0)
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Table 6

(Continue)

Cluster . Mean _ .

Label Size SLH Year Top Terms (log-likelihood ratio, p-level)

design principle (6.07, 0.05); mathematics education (6.07, 0.05);
middle school student (3.22, 0.1); mathematics performance (3.22,
#4 5 0938 2018 0.1); mathematics class (2.48, 0.5)
classroom experience (5.9, 0.05); engineering students attitude (5.9,
0.05); university-level mathematics (5.9, 0.05); mathematics class
#7 3 0977 2019 (0.68, 0.5); design principle (0.54, 0.5)
lesson (7.09, 0.01); digital curriculum material (7.09, 0.01); teacher-
#10 3 0974 2016 created video (7.09, 0.01); mathematics classes (3.44, 0.1); design
principle (1.74, 0.5)

Note. SLH = Silhouette.

Figure 9
Cluster Analysis of the Most Significant Terms
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To explore the evolution of research on flipped learning in mathematics education, we
used a bibliometric analysis approach that combines time zone maps and burst terms. We
used the software tool CiteSpace 6.2.R2 Advanced (64-bit) to generate a time zone map that
illustrates the evolution of terms over time. The resulting visualization can be seen in Figure
10.
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Figure 10
Timezone Map of Term Evolution
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According to our findings, Cluster #0 emerged as the most extensive cluster in the co-
occurring phrase analysis, comprising six studies focused on the classroom approach (6.22,
0.05). The average publication year of the references cited by the studies within this cluster
was 2017. The silhouette values obtained in this analysis confirmed the homogeneity of the
clusters while also indicating a wide range of values within the structure. Notably, the cluster
exhibited a silhouette value of 0.993, indicating a homogeneous structure, considered a
desirable network analysis indicator (Song et al., 2016). A silhouette value above 0.5 is
generally considered a favorable network structure indicator. Higher silhouette values suggest
more stable structures within the cluster, and clusters with homogeneity tend to have elevated
silhouette values. However, it is essential to note that a high silhouette value does not
necessarily imply high homogeneity, mainly when the cluster size is small (Chen, 2014). In
conclusion, the academic studies examined in this study exhibited strong -clustering
characteristics (Chen, 2014; Song et al., 2016).

Discussion

This study aimed to review and explore the existing literature on flipped classrooms in
mathematics education and to assess the general research trends in the field. The findings of
this study provided extensive insights into the intellectual structure of the existing literature on
flipped classrooms in mathematics education. These insights included information on the
leading journals, articles, countries, authors, institutions, and networks among researchers and
the key research topics investigated in the literature. In this context, in the research conducted
between 2014 and 2023, 226 articles were reached in line with the search criteria for the flipped
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classroom in mathematics education. In line with the analysis of citation and publication trends,
it was determined that the number of relevant articles and citations to these articles showed
an increasing trend within the specified period. This upward trend will continue with the
polynomial regression model analysis results. The fact that the annual growth rate is 14.57%
and the study was conducted before the end of 2023 supports my expectation that there will
be an increase in the studies on this subject. One of the most important reasons is the absence
of an accepted model or plan for mathematics education (Y19, 2022). Many studies on flipped
classroom in mathematics education reveal the curiosity and effort in this field (Lo&Hew, 2021,
Ozdemir & Sentlrk, 2021).

Lo is the author who ranks first in productivity due to his most publications on flipped
classroom in mathematics education. The countries that show the most interest in flipped
classroom in mathematics education and have publications on this subject are USA, China,
and Spain. In addition, international co-authorship results of 21.7% of the publications were
reached. The collaboration of authors from different countries is of great importance in bringing
the subject of the flipped classroom in mathematics education to the literature with the
perspectives of other cultures. The most cited work among all publications was by Lai and
Hwang (2016). In the study, the institutions with the most publications were "The University of
Hong Kong," "The University of Granada," and "The University of Extremadura.”

As a result of the research, the first three journals with the highest number of
publications on the flipped classroom in mathematics education, it is listed International Journal
of Mathematical Education in Science and Technology (TP=13), Mathematics (TP=11), and
Interactive Learning Environments (TP=10). According to Bradford Law, these journals are in
the first region among the journals collected in three different areas.

The findings from analysis using the LLR algorithm for clustering have provided
valuable insights into the current trends and prominent areas of focus within research on the
flipped classroom in mathematics education. These findings are significant in shaping future
research priorities and informing policy decisions. Table 5 presents the identified clusters of
hot topics, including classroom approach, motivation, digital curriculum materials, exploration
of essential aspects, and teacher-created videos. It is recommended that academics pay
attention to these research topics for various reasons, such as their relationship with citation
bursts, the authors who contribute to these topics, the terms with the highest frequency and
centrality values, and related terms.

Firstly, working on these hot research topics may increase the likelihood of securing
grants and funding, as funding agencies often prioritize them. Moreover, these topics often
address critical issues within the field and potentially influence theory and practice significantly.
Researchers who study these topics can actively contribute to meaningful conversations and
shape the field's future direction. Additionally, these topics will likely attract researchers from
various disciplines and institutions, presenting opportunities for networking and collaboration.

Limitations

Before delving into the discussion of the results, it is essential to acknowledge certain
limitations to the readers. These limitations are vital to consider, providing a comprehensive
understanding of the study's scope and potential implications. Firstly, my analysis
predominantly relied on data obtained from the Web of Science, which primarily encompasses
global databases. Consequently, there is a possibility that we may have overlooked studies
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published in non-global databases or those that are not indexed in the Web of Science.
Secondly, my analysis was constrained to studies accessible online, which implies that we
may have missed out on studies exclusively available in print or those that are yet to be
published. It is essential to approach my analyses with caution, considering these limitations.
Understanding that the Web of Science (WoS) database interrogation system is directed
toward authors' first names is a crucial consideration. When contrasted with other citation
databases that process the full names of authors, this approach presents a limitation for the
study. However, the authors' names were double-checked using a thesaurus file, and no
overlapping names were identified. Nonetheless, this thorough verification process opens
opportunities for future researchers to further investigate the topic. Despite these constraints,
| firmly believe that my findings retain their value and can provide valuable insights into the
present research landscape on this subject.

Conclusion and Recommendations

The comprehensive examination of the literature about the flipped classroom in
mathematics education has yielded significant insights encompassing various aspects, such
as prominent journals, publications, countries, researchers, institutions, academic
collaborations, and active research fields. While flipped classroom research in mathematics
education is relatively nascent, it is progressively growing. Exploring uncharted territories and
dimensions within this subject matter remains a viable avenue for scholars to pursue.

However, it is worth noting that the strength of the connections between researchers
and institutions may shape the diversity and breadth of studies conducted on the flipped
classroom in mathematics education across multiple domains. This underscores the
significance of collaborative endeavors and adequate financial resources to foster a more
comprehensive research landscape.

The limited diversity observed among notable researchers and institutions engaged in
research on flipped classroom in mathematics education can potentially impact the range of
topics addressed and the allocation of resources. Therefore, it is crucial to encourage new
researchers to focus on various areas of interest within flipped classroom in mathematics
education and foster partnerships with diverse institutions to broaden the scope of exploration
and collaboration.

Statement of Conflict of Interest

There is no conflict of interest between the authors.

813



AJESI, 2024; 14(2): 00-00 Ozdemir

References

Abdi, A., Idris, N., Alguliyev, R. M. & Aliguliyev, R. M. (2018). Bibliometric Analysis of IP&M Journal
(1980-2015), Journal of Scientometric Research, 7 (1), 54-62.

Adriaanse, L.S & Rensleigh, C. (2011). Comparing web of science, scopus and google scholar from an
environmental sciences perspective. The South African Journal of Libraries and Information
Science, 77(2), 169-178.

Agarwal,A., Durairajanayagam, D., Tatagari, S., Esteves,S. C., Harlev,A., Henkel,R., Roychoudhury,S.,
Homa,S., Puchalt,N. G., Ramasamy,R., Majzoub,A., Ly,K. D., Tvrda,E., Assidi,M., Kesari,K.,
Sharma,R., Banihani,S., Ko,E., Abu-Elmagd,M., Gosalvez,J., & Bashiri, A. (2016). Bibliometrics:
Tracking research impact by selecting the appropriate metrics. Asian Journal of Andrology,
18(2), 296-309. Retrieved February 2, 2023, from https://doi.org/10.4103/1008-682X.171582

Al, U. (2012). Publication and citation performances of European Union Countries and Turkey. Bilig,

14(62), 1-20.
Al, U., & Costur, R. (2007). Bibliometric profile of Turkish journal of psychology. Turkish Librarianship,
21(2), 142-163. Retrieved January 12, 2023, from

https://dergipark.org.tr/en/pub/tk/issue/48938/624262

Albert, L. R., & Kim, R. (2013). Developing Creativity Through Collaborative Problem Solving. Journal
of Mathematics Education at Teachers College, 4(2). Retrieved February 1, 2023, from
https://doi.org/10.7916/jmetc.v4i2.627

Aria, M., & Cuccurullo, C. (2017). bibliometrix: An R-tool for comprehensive science mapping analysis.
Journal of Informetrics, 11, 959-975. Retrieved February 3, 2023, from
http://dx.doi.org/10.1016/j.j0i.2017.08.007

Artigue, M. (2002). Learning Mathematics in a CAS Environment: The Genesis of a Reflection about
Instrumentation and the Dialectics between Technicaland Conceptual work. International
Journal of Computers for Mathematical Learning, 7(3), 245-274. Retrieved February 7, 2023,
from https://doi.org/10.1023/A:1022103903080

Baker, J. (2000). The “classroom flip”: Using web course management tools to become the guide by the
side. 11th International Conference on College Teaching and Learning, Jacksonville, FL.

Barca, M. & Hiziroglu, M. (2009). The Intellectual Structure of Strategic Man- agement Area in the Years
of 2000 in Turkey. Eskisehir Osmangazi University Journal of Economics and Administrative
Sciences, 4 Q) ) 113-148 . Retrieved February 3, 2023, from
https://dergipark.org.tr/tr/pub/oguiibf/issue/56499/785688

Baser, N. (1996). Design of a mathematics achievement test and examination of its applicability for high
school students in subject promotion and credit system. [Unpublished doctoral dissertation],
Dokuz Eylul University.

Bates, S., & Galloway, R. (2012). The inverted classroom in a large enrolment introductory physics
course: a case study. In Proceedings of the HEA STEM Learning and Teaching Conference.
Retrieved from, London, United Kingdom.

Bergmann, J., & Sams, A. (2012). Flip your classroom: reach every student in every class every day.
Washington: International Society for Technology in Education (ISTE).

Bergmann, J. & Sams, A. (2014). Flipped learning: gateway to student engagement. Washington:
International Society for Technology in Education.

Bergmann, J. & Sams, A. (2015). Flipped learning for math instruction. Washington: International
Society for Technology in Education (ISTE).

Bishop, J. L. & Verleger, M. A. (2013). The flipped classroom: A survey of the research. 120th ASEE
Annual Conference& Exposition, Atlanta, GA.

Borgman, C. L. (1999). Books, bytes, and behavior: Rethinking scholarly communication for a global
information infrastructure. Information Services & Use, 19, 117-121.

Bradford, S. C. (1985). Sources of information on specific subjects. Journal of Information Science,
10(4), 17-180.

814


https://doi.org/10.4103/1008-682X.171582
https://dergipark.org.tr/en/pub/tk/issue/48938/624262
https://doi.org/10.7916/jmetc.v4i2.627
https://doi.org/10.1023/A:1022103903080
https://dergipark.org.tr/tr/pub/oguiibf/issue/56499/785688

AJESI, 2024; 14(2): 00-00 Ozdemir

Bray, A., & Tangney, B. (2013). Mathematics, pedagogy, and technology - seeing the wood from the
trees. In 5th international conference on computer supported education (CSEDU 2013) (pp. 57-
63).

Broadus, R. N. (1987). Toward a definition of “bibliometrics”. Scientometrics,12(5-6),373-379.
Retrieved January 15, 2023, from_https://doi.org/10.1007/BF02016680

Brown, A. F. (2012). A phenomenological study of undergraduate instructors using the inverted or flipped
classroom model. [Unpublished doctoral dissertation]. Pepperdine University.

Bulut, N. (1998). insan ve Matematik [Human and mathematics]. Delta Bilim Publishing, izmir.

Butt, A. (2014). Student views on the use of a flipped classroom approach: evidence from Australia.

Business Education & Accreditation, 6(1), 33-43.
Calabretta, G., Durisin, B., & Ogliengo, M. (2011). Uncovering the intellectual structure of
research in business ethics: A journey through the history, the classics, and the pillars of Journal
of Business Ethics. Journal of Business Ethics, 104(4), 499-524. Retrieved February
5, 2023, from https://doi.org/10.1007/s10551-011-0924-8

Caulfield, J. (2011). How to design and teach a hybrid course. Stylus Publishing, LLC.

Chen, C., (2006). CiteSpace lI: detecting and visualizing emerging trends and transient patterns in
scientific literature. J. Am. Soc. Inf. Sci. Technol. 57, 359-377. Retrieved January 2, 2023, from
https://doi.org/10.1002/asi.20317

Chen, C. (2014). The citespace manual. College of Computing and Informatics, 1, 1-84.

Chen, L., Chen, T. L., & Chen, N. S. (2015). Students’ perspectives of using cooperative learning in a
flipped statistics classroom. Australasian Journal of Educational Technology, 31(6), 621-640.
Retrieved January 14, 2023, from https://doi.org/10.14742/ajet.1876

*Cheng, L., Ritzhaupt, A.D. & Antonenko, P. (2019). Effects of the flipped classroom instructional
strategy on students’ learning outcomes: a meta-analysis. Education Tech Research Dev, 67,
793-824. Retrieved January 6, 2023, from https://doi.org/10.1007/s11423-018-9633-7

Chuang, Kun-Yang, Chuang, Ying-Chih, Ho, Meng, & Ho, Yuh-Shan. (2011). Bibliometric analysis of
public health research in Africa: the overall trend and regional comparisons. South African
Journal of Science, 107(5-6), 54-59. Retrieved February 2, 2023, from
https://dx.doi.org/10.4102/sajs.v107i5/6.309

Civil, M., & Bernier, E. (2006). Exploring images of parental participation in mathematics education:
Challenges and possibilities. Mathematical Thinking and Learning., 8, 309-330. Retrieved
January 14, 2023, from https://doi.org/10.1207/s15327833mtl0803_6

Contreras, J. (2014). Where is the Treasure? Ask Interactive Geometry Software!. Journal of
Mathematics Education at Teachers College, 5(1). Retrieved January 27, 2023, from
https://doi.org/10.7916/jmetc.v5il1.641

Culnan, M. J. (1987). Mapping the Intellectual Structure of MIS, 1980-1985: A Co-Citation Analysis. MIS
Quarterly, 11(3), 341-353. Retrieved January 11, 2023, from https://doi.org/10.2307/248680

Dove, A. (2013). Students’ perceptions of learning in a flipped statistics class. Society for Information
Technology & Teacher Education International Conference, Chesapeake, VA.

Dove, A., & Dove, E. (2015). Examining the influence of a flipped mathematics course on preservice
elementary teachers' mathematics anxiety and achievement. Electronic Journal of Mathematics
& Technology, 9(2), 166—179.

Donthu, N., Kumar, S., Mukherjee, D., Pandey, N., & Lim, W. M. (2021). How to conduct a bibliometric
analysis: An overview and guidelines. Journal of Business Research, 133, 285-296. Retrieved
January 8, 2023, from https://doi.org/10.1016/J.JBUSRES.2021.04.070

Dove, A. (2013). Students’ perceptions of learning in a flipped statistics class. Society for Information
Technology & Teacher Education International Conference, Chesapeake, VA.

Drijvers, P., Mariotti, M. A., Olive, J., & Sacristan, A. I. (2010). Introduction to section 2. In C. Hoyles, &
J. B. Lagrange (Eds.), Mathematics Education and Technology - rethinking the Terrain: The
17th ICMI Study (Vol. 13, pp. 81-88). Springer

815


file:///C:/Users/MacBook/Downloads/Retrieved%20January%2015,%202023,%20https:/doi.org/10.1007/BF02016680
file:///C:/Users/MacBook/Downloads/Retrieved%20January%2015,%202023,%20https:/doi.org/10.1007/BF02016680
https://doi.org/10.1007/s10551-011-0924-8
https://doi.org/10.1002/asi.20317
https://doi.org/10.14742/ajet.1876
https://doi.org/10.1007/s11423-018-9633-7
https://dx.doi.org/10.4102/sajs.v107i5/6.309
https://doi.org/10.1207/s15327833mtl0803_6
https://doi.org/10.7916/jmetc.v5i1.641
https://doi.org/10.2307/248680
https://doi.org/10.1016/J.JBUSRES.2021.04.070

AJESI, 2024; 14(2): 00-00 Ozdemir

Effield, J. (2013). Looking at the impact of the flipped classroom model of instruction on undergraduate
multimedia students at CSUN. TechTrends, 57(6), 14-27. Retrieved January 5, 2023, from
https://doi.org/10.1007/s11528-013-0698-1

Estes, M., Ingram, R., & Liu, J. C. (2014). A review of flipped classroom research, practice, and
technologies. International HETL Review, 4, Retrieved January 5, 2023, https://www.hetl. org/a-
review-of-flippedclassroom-research-practice-and-technologies/

Fraenkel, J. R., & Wallen, N. E. (2006). How to design and evaluate research in education (6th ed.).
New York, NY: McGraw-Hill.

Freeman, L.C., (1979). Centrality in social networks conceptual clarification. Soc. Networks 1, 215-239.
Retrieved January 5, 2023, from https://doi.org/10.1016/0378-8733(78)90021-7

Foster, C. (2013). Resisting reductionism in mathematics pedagogy. The Curriculum Journal, 24(4),
563-585. Retrieved January 5, 2023, from https://doi.org/10.1080/09585176.2013.828630

Garcia, J. A., Rodriguez-Sanchez, R., & Fdez-Valdivia, J. (2017). STRATEGY: A tool for the formulation
of peer-review strategies. Scientometrics, 113 (1), 45-60. Retrieved January 17, 2023, from
https://doi.org/10.1007/s11192-017-2470-3

Garfield, E. (1955). Citation indices for science. Science,122, 109-110.

Gaughan, J.E. (2014). The Flipped Classroom in World History. History Teacher, 47(2), 221-244.
Retrieved March 12, 2023, from https://www.learntechlib.org/p/155700/.

Geiger, V., Faragher, R., & Goos, M. (2010). CAS-enabled technologies as‘agents provocateurs’in
teaching and learning mathematical modelling in secondary school classrooms. Mathematics
Education Research Journal, 22(2), 48-68. Retrieved January 5, from 2023,
https://doi.org/10.1007/BF03217565

Glaser, J., & Laudel, G. (2015). A bibliometric reconstruction of research trails for qualitative
investigations of scientific innovations. Historical Social Research, 40(3), 299-330. Retrieved
February 5, 2023, from https://doi.org/10.12759/hsr.40.2015.3.299-330

Gravetter, F.J., & Forzano, L.A.B. (2018). Research methods for the behavioral sciences. Wadsworth :
Cengage Learning.

Hassan, S. U. & Haddawy, P. (2015). Analyzing knowledge flows of scientific literature through semantic
links: a case study in the field of energy. Scientometrics, 103(1), 33-46. Retrieved February 5,
2023, https:// doi.org/10.1007/s11192-015-1528-3.

Hawkins, D. T. (2001). Bibliometrics of electronic journals in information science. Information Research,
7(1), Retrieved February 12, 2023, from http://informationr.net/ir/7-1/paper120.html

Heterick, C. 1993. Higher education product companion, Higher Education Technology
News, 3(3), 6.

Hill, A., & Solent, M. (2007). Geography on the web: Changing the learning paradigm?. Journal of
Geography. 98(3), 100-107. Retrieved January 15, 2023, from
https://doi.org/10.1080/00221349908978868

Hirsch, J. E. (2005). An Index to Quantify an Individual's Scientific Research Output. Proceedings of the
National Academy of Sciences, 102, 16569-16572. http://dx.doi.org/ 10.1073/pnas.0507655102

Hood, W., & Wilson, C. (2001). The literature of bibliometrics, scientometrics, and informetrics.
Scientometrics, 52 (2), 291-314. Retrieved January 5, 2023, from
https://doi.org/10.1023/A:1017919924342

Horn, M. B., & Staker, H. (2015). Blended using disruptive innovation to improve schools. Jossey Bass
A Wiley Brand.

Hwang, G. J., Lai, C. L., & Wang, S. Y. (2015). Seamless flipped learning: A mobile technology
enhanced flipped classroom with effective learning strategies. Journal of Computers in
Education, 2(4), 449-473. Retrieved January 12, 2023, from https://doi.org/10.1007/s40692-
015-0043-0

Jain, S., Basavaraj, P., Singla, A., Singh, K., Kundu, H., & Vashishtha, V. (2015). Bibliometric
analysis of Journal of Clinical and Diagnostic Research (Dentistry Section; 2007-2014).
Journal of Clinical and Diagnostic Research. 9 (4), 47-51. Retrieved January 17, 2023, from
https://doi.org/10.7860/JCDR/2015/11994.5834

816


https://doi.org/10.1007/s11528-013-0698-1
https://doi.org/10.1016/0378-8733(78)90021-7
https://doi.org/10.1007/s11192-017-2470-3
https://doi.org/10.1007/BF03217565
https://doi.org/10.12759/hsr.40.2015.3.299-330
http://informationr.net/ir/7-1/paper120.html
https://doi.org/10.1080/00221349908978868
https://doi.org/10.1023/A:1017919924342
https://doi.org/10.1007/s40692-015-0043-0
https://doi.org/10.1007/s40692-015-0043-0
https://doi.org/10.7860/JCDR/2015/11994.5834
https://doi.org/10.7860/JCDR/2015/11994.5834

AJESI, 2024; 14(2): 00-00 Ozdemir

Johnson, L., Adams Becker, S., Estrada, V. & Freeman, A. (2014). NMC horizon report; 2014 k-12
edition. Austin, Texas: The New Media Consortium. Retrieved March 10, 2023 from
https://www.learntechlib.org/p/147472/

Kessler, M. M. (1963a). Bibliographic coupling between scientific papers. American Documentation,
14(1), 10-25.

Kessler, M. M. (1963b). Bibliographic coupling extended in time: ten case histories. Information Storage
and Retrieval, 1(4), 169-187.

Kleinberg, J., (2003). Bursty and hierarchical structure in streams. Data Mining and Knowledge
Discovery, 7, 3 73-397. Retrieved January 17, 2023, from
https://doi.org/10.1023/A:1024940629314

Koehler, W. (2001). Information science as "Little Science":The implications of a bibliometric analysis of
theJournal of the American Society for Information Science. Scientometrics, 51, 117-132.
Retrieved March 10, 2023 from https://doi.org/10.1023/A:1010516712215

Lage, M. J., Platt, G. J., and Treglia, M. (2000). Inverting the classroom: A gateway to creating an
inclusive learning environment. The Journal of Economic Education, 31(1), 30-43. Retrieved
January 4, 2023, from https://doi.org/10.2307/1183338

*Lai, C.L. & Hwang, G.J. (2016). A self-regulated flipped classroom approach to improving students’
learning performance in a mathematics course. Computers & Education, 100(1), 126-140.
Elsevier Ltd. http://dx.doi.org/10.1016/j.compedu.2016.05.006

Liao, H., Tang, M., Luo, L., Li, C., Chiclana, F. & Zeng, X.J. (2018). A bibliometric analysis and
visualization of medical big data research, Sustainability, 10 (166), 1-18. Retrieved February 3,
2023, from https://doi.org/10.3390/su10010166

Lo, C. K. & Hew, K. F. (2021) Student engagement in mathematics flipped classrooms: implications of
journal publications from 2011 to 2020. Front. Psychol. 12:672610. Retrieved January 21, 2023,
from https://doi.org/10.3389/fpsyg.2021.672610

*Lo, C. K., Hew, K. F., & Chen, G. (2017). Toward a set of design principles for mathematics flipped
classrooms: A synthesis of research in mathematics education. Educational Research Review,
22, 50-73. Retrieved February 15, 2023, from https://doi.org/10.1016/j.edurev.2017.08.002

*Love, B., Hodge, A., Grandgenett, N., & Swift, A. W. (2014). Student learning and perceptions in a
flipped linear algebra course. International Journal of Mathematical Education in Science and
Technology, 45(3), 317-324. Retrieved February 9, 2023, from
https://doi.org/10.1080/0020739X.2013.822582

MaaR, K., & Artigue, M. (2013). Implementation of inquiry-based learning in day-to-day teaching: A
synthesis. ZDM, 45(6), 779-795. Retrieved January 5, 2023, from
https://doi.org/10.1007/s11858-013-0528-0

Martyn, J. (1964). Bibliographic coupling. Journal of Documentation, 20(4), 236. Retrieved January 9,
2023, from https://doi.org/10.1108/eb026352

Menges,R. J. (1994). Teaching in the age of electronic information, in: W.lL
MCKEACHIE(Ed.) Teaching Tips: strategies, research, and theory for college and
university teachers, pp. 183-193 (Lexington, MA, D.C. Heath).

Merigo, J. M., Mas-Tur, A., Roig-Tierno, N., & Ribeiro-Soriano, D. (2015). A bibliometric overview of the
Journal of Business Research between 1973 and 2014. Journal of Business Research, 68 (12),
2645-2653. Retrieved January 12, 2023, Retrieved February 17, 2023, from
https://doi.org/10.1016/j.jbusres.2015.04.006

Moroney, S. P. (2013). Flipped teaching in a college algebra classroom: an action research project.
Proceedings of the 18th Annual TCC Worldwide Online Conference. Retrieved March 10, 2023,
from https://core.ac.uk/download/pdf/10600388.pdf

Noyons, E. C. M., Moed, H. F., & Luwel, M. (1999). Combining mapping and citation analysis for
evaluative bibliometric purposes: A bibliometric study. Journal of the American Society for
Information ~ Science, 50(2), 115-131. Retrieved January 5, 2023, from
https://doi.org/10.1002/(SICI)1097-4571(1999)50:2<115::AID-ASI3>3.0.CO;2-J

817


https://www.learntechlib.org/p/147472/
https://doi.org/10.1023/A:1024940629314
https://doi.org/10.2307/1183338
http://dx.doi.org/10.1016/j.compedu.2016.05.006
https://doi.org/10.3390/su10010166
https://doi.org/10.3389/fpsyg.2021.672610
https://doi.org/10.1016/j.edurev.2017.08.002
file:///C:/Users/MacBook/Downloads/Retrieved%20February%209,%202023,%20from%20https:/doi.org/10.1080/0020739X.2013.822582
file:///C:/Users/MacBook/Downloads/Retrieved%20February%209,%202023,%20from%20https:/doi.org/10.1080/0020739X.2013.822582
https://doi.org/10.1007/s11858-013-0528-0
https://doi.org/10.1108/eb026352
https://doi.org/10.1016/j.jbusres.2015.04.006
https://core.ac.uk/download/pdf/10600388.pdf
https://doi.org/10.1002/(SICI)1097-4571(1999)50:2%3c115::AID-ASI3%3e3.0.CO;2-J

AJESI, 2024; 14(2): 00-00 Ozdemir

Oblinger, D.G., & Maruyama, M.K., (1996). Transforming Instruction in Preparation for a
High Bandwidth. NII, “Monterey Conference Proceedings: September 1195. Higher
Education and the NII-From Vision to Reality, Wahington, D.C., Educom.

Ojennus, D. D. (2016). Assessment of learning gains in a flipped Biochemistry classroom. Biochemistry
and Molecular Biology Education, 44(1), 20-27. Retrieved January 5, 2023, from
https://doi.org/10.1002/bmb.20926

Olive, J., Makar, K., Hoyos, V., Kor, L. K., Kosheleva, O., & Straler, R. (2010). Mathematical knowledge
and practices resulting from access to digital technologies. Mathematics Education and
Technology - rethinking the Terrain: The 17th ICMI Study(Vol. 13, pp. 133-177). Springer.

Ozdemir, A., & Sentiirk, M. L. (2021). The Effect of Flipped Classroom Model on Students' Academic
Achievement in Science and Mathematics Education: A Meta-Analysis Study . i-manager's
Journal of Educational Technology, 18(3), 22-41. Retrieved January 5, 2023, from
https://doi.org/10.26634/jet.18.3.18071

Price, D.J. DeSolla (1965). Networks of scientifc papers. Science 149 (3683), 510.

Pritchard, A. (1969). Statistical Bibliography or Bibliometrics. Journal of Documentation, 25(4), 348—349.

Rousseeuw, P. J. (1987). Silhouettes: a graphical aid to the interpretation and validation of cluster
analysis. Journal of Computational and Applied Mathematics, 20, 53-65. Retrieved February 17,
2023, from https://doi.org/10.1016/0377-0427(87)90125-7

Sengupta, I. N. (1992). Bibliometrics, informetrics, scientometrics and librametrics: An overview.
International Journal of Libraries and Information Studies. 42(2), 75-98. Retrieved February 17,
2023, from https://doi.org/10.1515/libr.1992.42.2.75

Silva, B. N., Khan, M., & Han, K. (2018). Towards sustainable smart cities: A review of trends,
architectures, components, and open challenges in smart cities. Sustainable Cities and
Society, 38, 697-713. Retrieved March 13, 2023, from https://doi.org/10.1016/j.s¢s.2018.01.053

Sinclair, N., Arzarello, F., Gaisman, M. T., Lozano, M. D., Dagiene, V., Behrooz, E., & Jackiw, N. (2010).
Implementing digital technologies at a national scale. In mathematics education and technology-
rethinking the terrain: The 17th ICMI study(Vol. 13, pp. 61-78). Springer

Small, H. (1973). Co-citation in scientific literature: A new measure of the relationship between two
documents. Journal of the American Society for Information Science, 24(4),265—-269. Retrieved
March 4, 2023, from https://doi.org/10.1002/asi.4630240406

Song, J., Zhang, H., & Dong, W. (2016). A review of emerging trends in global PPP research: analysis
and visualization. Scientometrics, 107, 1111-1147. Retrieved February 17, 2023, from
https://doi.org/10.1007/s11192-016-1918-1

*Sun, Z., Xie, K., & Anderman, L. H. (2018). The role of self-regulated learning in students’ success in
flipped undergraduate math courses. The Internet and Higher Education, 36, 41-53. Retrieved
January 4, 2023, from https://doi.org/https://doi.org/10.1016/j.iheduc.2017.09.003

Talbert, R. (2012). "Inverted Classroom". Colleagues. 9(1), 7.
https://scholarworks.gvsu.edu/colleagues/vol9/iss1/7

Tsay, M. Y. (2011). A bibliometric analysis on the journal of information science. Journal of Library and
Information Science Research, 5 (2), 1-28.

van Eck, N. J., & Waltman, L. (2010). Software survey: VOSviewer, a computer program for bibliometric
mapping. Scientometrics, 84(2), 523-538. Retrieved January 4, 2023, from
https://doi.org/10.1007/s11192-009-0146-3

van Eck, N. J., & Waltman, L. (2021). VOSviewer manual. Leiden: Univeristeit Leiden, 1(1), 1-54.

van Leeuwen, T. N. (2004). Second generation bibliometric indicators: the improvement of existing
and development of new bibliometric indicators for research and journal performance
assessment procedures. [Unpublished doctoral dissertation]. Leiden.

Van Vliet, E. A., Winnips, J. C., & Brouwer, N. (2015). Flipped-class pedagogy enhances student
metacognition and collaborative-learning strategies in higher education, but effect does not
persist. CBE—Life Sciences. Education, 14(3), ar26.

818


https://doi.org/10.1002/bmb.20926
file:///C:/Users/MacBook/Downloads/Retrieved%20January%205,%202023,%20from%20https:/doi.org/10.26634/jet.18.3.18071
file:///C:/Users/MacBook/Downloads/Retrieved%20January%205,%202023,%20from%20https:/doi.org/10.26634/jet.18.3.18071
https://doi.org/10.1016/0377-0427(87)90125-7
https://doi.org/10.1016/j.scs.2018.01.053
https://doi.org/10.1002/asi.4630240406
https://doi.org/10.1007/s11192-016-1918-1
https://doi.org/https:/doi.org/10.1016/j.iheduc.2017.09.003
https://scholarworks.gvsu.edu/colleagues/vol9/iss1/7
https://doi.org/10.1007/s11192-009-0146-3

AJESI, 2024; 14(2): 00-00 Ozdemir

Yi1g, K. G. (2022). Research trends in mathematics education: A quantitative content analysis of major
journals 2017-2021. Journal of Pedagogical Research, 6(3), 137-153. Retrieved April 19, 2023,
from https://doi.org/10.33902/JPR.202215529

Zan, B. U. (2019). Evolution of research subjects based on direct citation, co-citation and bibliographical
coupling approaches. The Journal of Social Sciences Research, 14(2), 501-516.

Zupic, ., & Cater, T. (2015). Bibliometric methods in management and organization. Organizational

Research Methods, 18, 429-472. Retrieved March 17, 2023,

from
https://doi.org/10.1177/1094428114562629

819


https://doi.org/10.33902/JPR.202215529
https://doi.org/10.1177/1094428114562629

EDUCATIONAL SCIENCES

AJESI

ANADOLU JOURNAL OF EDUCATIONAL SCIENCES INTERNATIONAL

(DANADOLU GRADUATE SCHOOL OF

DOI: 10.18039/ajesi.1491518
A Bibliometric Analysis of Children’s Rights Studies?
Meryem CELIK?, Meral BESKEN ERGISI?, Ebru GENGTURK GUVEN*

Date Submitted: 28.05.2024 Date Accepted: 12.07.2024 Type: Systematic Reviews

Abstract

At the beginning of 1900 children's rights were positioned under human rights, however
gradually the idea of ‘giving more attention to the child’ emerged. Moreover, in 1898 Convention on the
Rights of the Child was adopted by the United Nations General Assembly. In the consequent years after
the adoption of the Convention, there has been a gradual rise in research done on children’s rights. This
study aims to analyze the scientific papers done on children's rights indexed in the Web of Science
(WoS) Core Collection database. The survey model, one of the descriptive methods, was used through
bibliometric analysis. A total of 1039 papers published between 1981 — 2022 in the WoS Core collection
were used for analysis of this study. Study results show that there was a rapid rise after 2005 and that
the most used language for publications was English. Another result was that the University of London,
the Tata Institute of Social Sciences, and the University of Edinburgh were the institutions with the most
published researchers on child rights. On the other hand, "International Journal of Children's Rights",
"Child Abuse Neglect" and "Rights Based Direct Practice with Children" are the journals with the highest
number of academic publications. In terms of the countries that produce the most academic publications
on the subject were England, USA, and Australia. The results also revealed that especially after 2007
there is an increasing number of citations on children's rights. Finally, the most commonly used
keywords in the papers are "children's rights", "children's rights" and "children". Thus, this study may
offer insights for researchers interested in researching children's rights.
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Oz

1900’lerin basinda insan haklari kavrami catisi altinda konumlandirilan gocuk haklari 1924’ten
baglayarak gocuga ozel ilgi gdsterilmesi gerekliligi fikrini ortaya cikarmistir. Ozellikle 1989 tarihinde
Birlesmis Milletler Cocuk Haklari Sézlesmesi’nin yayinlanmasindan sonraki yillari takiben de kademeli
olarak bu konudaki bilimsel yayinlarda bir artis oldugu belirlenmistir. Bu arastirma ile Web of Science
veri tabaninda, gocuk haklari Gizerine yayimlanmis makalelerin bibliyometrik analizini gergeklestirmek
amaglanmistir. Arastirmada, betimsel yontemlerden tarama modeli kullaniimis ve bibliyometrik analiz
teknigi uygulanmistir. Arastirmada ¢ocuk haklari konusunda 1981 — 2022 yillari arasinda yayimlanan
1039 makale analiz edilmistir. Yapilan analizler sonucunda gocuk haklari ile ilgili yayimlanan makalelerin
2005 yil sonrasinda artig gésterdigi belirlenmistir. Makalelerde en gok yayin yapilan dilin ingilizce
oldugu tespit edilmistir. Cocuk haklari konusunda Londra Universitesi, Tata Sosyal Bilimler Enstitiisii ve
Edinburg Universitesi en ¢ok yayin yapan arastirmacilarin bulundugu kurumlar olarak éne gikmaktadir.
“International Journal of Children’s Rights”, Child Abuse Neglect’ ve “Rights Based Direct Practice With
Children” en fazla akademik yayinin oldugu dergilerdir. ingiltere, ABD ve Avusturalya’nin gocuk
haklarina yonelik en ¢ok akademik yayin Ureten Ulkeler oldugu gérulmastir. 2007 yili sonrasinda
yayimlanan akademik yayinlarin atif sayilarinda, her gegen yil artan bir durum séz konusudur. Yapilan
akademik yayinlarda en ¢ok kullanilan anahtar kelimeler ise “gocuklarin haklari”, “¢ocuk haklar” ve
“cocuklar’ kavramlaridir. Bu arastirmanin c¢ocuk haklari alaninda arastirma yapmayi! planlayan
arastirmacilar icin bir perspektif sunacagdi dusinulmektedir
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Giris

Cocuklarin haklari tarihsel olarak yavas gelisme gdsteren ve ¢ocuklara yonelik yapilan
yanlis uygulamalarin artmasinin bir sonucu olarak, giderek daha fazla 6n plana ¢ikip genis
kitleler tarafindan dile getirilen bir konu olmustur. Endlstri devrimi ile beraber Avrupa’da
¢ocuklarin fabrikalar ve kémur madenlerinde insanca olmayan kosullarda calistiriimasi o
doénemin bazi énemli figurlerinin bu tarz uygulamalara yonelik kampanyalar baslatmalarina
sebebiyet vermigtir (Edmonds & Fernekes, 1996). Bunun yaninda I. ve Il. Dunya Savaslari
sonrasinda ¢ocuk haklarinin, insan haklari diginda ayr bir kategoride guvenceye alinmasi
konusundaki fikirler de 6n plana ¢ikmaya baslamis ve g¢ocuklarin haklarinin glivenceye
alinmasi igin ¢calismalar baglatiimistir. Bu kapsamda gergeklestirilen uzun vadedeki ¢calismalar
sonucu 1989 yilinda Birlesmis Milletler (BM) Cocuk Haklari Sézlesmesi hazirlanmis, bitin
dinya Ulkelerinin onayina sunulmustur ve 1990 yilindan itibaren de yuarurlige girmistir
(UNICEF, t.y.). Neredeyse butin Ulkeler tarafindan ortak olarak kabul gdéren bu metin,
gunumuzde gecerligini koruyan en etkin s6zlesme olarak kabul edilmektedir. S6zlesmeye
gore, 18 yasini doldurmamis her birey ¢cocuktur ve bu kapsamda ¢ocuklar her alanda haklara
sahiptir. Bu alanlar her ne kadar net bir sekilde belirtimemis olsa da dort ana prensip
gercevesinde temel haklar ele alinmistir. Bu prensipler ayrimcilik yapmaksizin, ¢cocugun en
yuksek yararini gbz énlinde bulundurarak, yasama hakki, hayatta kalma (korunma) ve gelisme
hakki ve cocugun disince ve fikirlerine saygl duyma (ayni zamanda katilim) hakki olarak
siralanabilir (Fairhall & Woods, 2021; UN, 1989).

1989 yilinda s6zlesmenin imzaya sunulmasi ve ¢ocuk haklari ile genel gergeve ve
detaylarin belirlenmesi, bu alandaki arastirmalari bu gergeveye uygun olarak yonlendirmistir.
Dolayisiyla, c¢ocuklarin haklarinin hangi seviyede oldugunu var olan uygulamalar
dogrultusunda tespit etmek, ¢ocuklarin haklarini savunmak ve onlarin yasamlarinda olumlu
yénde fark yaratmak amaci ile arastirmacilar ve gocuk haklari savunuculari, sézlesmenin
yayinlanmasindan itibaren ¢ocuklarla ilgili arastirmalara dnem vermisler ve basta sinirli sayida
olan bu arastirmalar yillar iginde blyUk bir artig gdstermistir (Alderson, 2008; Fairhall & Woods,
2021; Gillett-Swan, vd., 2023; Quennertedt, 2013; Smith, 2015). Yapilan ¢alismalarin sayisinin
yeterli olup olmadigi ve bu ¢alismalarin ¢ocuklarin haklarini ve yasam kalitesini ne derecede
olumlu yonde etkiledidi ise tartismaya acik bir konu olarak gorulebilir.

Tip, hukuk, politika, felsefe, sosyoloji, psikoloji ve egitim gibi pek ¢cok alanin da ¢alisma
konusu olan gocuk haklari konu itibari ile de genis bir yelpazede arastiriimaktadir. Yakin
zamanda vyayinlanan bir c¢alisma, egitim alaninda c¢ocuk haklarina ydnelik yapilan
arastirmalarin hangi konu yelpazesine sahip oldugunu ortaya koymasi agisindan dnemlidir
(Gillett-Swan vd., 2023). 2012 — 2021 yillari arasinda ¢ocuk haklari konusunda yapilan
akademik galismalarin sistematik analiz yontemi ile irdelendigi bu arastirma sonucunda en ¢ok
ele alinan konularin “katihim”, “s6z hakki”, “haklar egitimi” ve “6gretmenler ve pedagojileri”
olarak ortaya ¢iktigi goértlmustir. Bu ¢alismadaki bir diger dnemli sonug ise genellikle birden
fazla konunun bir calisma alani iginde ele alindigidir. Asagida yer alan sekil 1 ana konular ve
bu konularla iligkili olarak ele alinan alt kavramlari 6zetlemektedir.
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Sekil 1
i¢ daire, 3'ten fazla yayinda, orta daire 2-3 yayinda ve dis daire 1 yayinda yer alan/baglantili konulari

gosterir (Gillett-Swan, ve digerleri, 2023, s.153).

Politika tercimesi

Cocuklaria yapilan ¢alismalar

Vatandaslik egitimi

Fiziksel temas

Gelisim hakki

Okulda sosyal hizmetler

Ebevylerin hakki
Cocuklann fikri

Haklar - sorumluluklar
Egitimdeki haklar

Okul denetimi

Kaltarel farkliliklar

Erken cocukluk egitimi
Okul psikologu

Siddet karsiti

Okula gegis

Konusma
ozgurlagu

Dijital teknoloji

Gilg iliskileri/ dengeleri

SEND
cocuklannin
haklari o
(SEND: Ozel Egitim hakki = I
gereksinimli Okul disiplini
gocuklar) Katiim (11) o
= iUk Iyi olusluk

Su ve hijyen

Transeksuel
Vatandashk
gocuklann egig?nsi

Cocuklarin
fikri
haklan

Okul
ydnetimi

Okul kapanmalar

gocuklannin
haklan

(SEND: Ozel

gereksinimli Okuldan dislanma

Okul denetimi

Oyun temelli 6grenme

Miilteci gocuklar

Dijital teknoloji

% Okula Saygi Haklan N
ﬁjs (BM B(;ocuk Haklan Q,’bu
ildirgesini Ka gitimi
%. uygulayan okullar) T

Zorbalk

Sekil 1’e gore érnegin; katim ve/veya haklarin egitimi konusu “transseksuel gocuklarin
haklari”, “6zel gereksinimli ¢ocuklar” “genel ¢ocuk haklar’” konulariyla baglantili olarak ele
alinmistir. Bir diger iliskilendirmenin ise “s6z hakki” ve/veya “katihm” konularinin “din ve
egitim”, “cocuklarin fikri”, “egitim hakki”, “ebeveyn hakki”, “haklar-sorumluluklar’ vb alt
kavramlarla yapildigi goértlmektedir. Gunimuizde gergeklesen veya yakin gegmiste yasanip
etkileri hala devam eden dinya genelinde pek ¢ok gocugun yasantisini dolayl veya dogrudan
etkileyen olaylar ile iligkili konularla da ¢gocuk haklari baglaminda ¢alisma konusu olmaktadir.
Ornegin, covid-19 pandemisi ve o dénem uygulamalarinin gocuklar tizerindeki etkileri gocuk
haklari baglaminda calisiimistir ve ¢alisma konusu olmaya devam etmektedir. Tisdall ve
Morrison (2023) pandeminin haklar noktasinda c¢ocuklari ne kadar kisitlayici biraktigi ve
onlarla ilgili battin kararlarin politik ve yetigkin bakis agisi ile ele alinarak verildigi ve ¢ocuklarin
—eQitim de dahil olmak Uzere— higbir karara dahil edilmedigini savunmaktadirlar. Bir baska
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guncel bir calisma ise teknolojinin covid-19 pandemi ddneminde c¢ocuklarin egitimde
kullaniminin gocuk haklari ile iligkili incelemistir (Nottingham vd., 2022). Cocuklarla yapilan ve
pandemi donemi ile iligkili deneyimlerinin irdelendigi bir diger calismada ise gocuklarin
pandemi donemindeki haklari baglaminda, egitim haklari, oyun oynama haklari, iyi olusluklari,
ve sosyal izolasyon konularina deginilmistir (Koller vd., 2023).

Yukarida bahsi gecen egitim ve covid-19 ile iligkili calismalarin yani sira korunma, ihmal
ve istismar, teknoloji, iklim degisikligi, multeci, iyi olusluk ve diger pek ¢cok konular da siklikla
¢ocuk haklari ile iligkili olarak incelenmektedir (Akrami vd., 2022; Brittle & Desmet, 2020;
Goldhagen, vd. 2020; Hellden vd., 2021; Kim vd. 2020; Toros, 2020). Literatir incelendiginde
cocuk haklari ve iligkili calisilan konularin genis bir yelpazeye sahip oldugu gorulmektedir.

Arastirmanin Amaci

Bu arastirmanin amaci ge¢misten glinimuize ¢ocuk haklari alaninda yayinlanan ve
Web of Science (WoS) veri tabaninda indekslenen makalelerinin bibliyometrik yontem ile
analiz edilmesidir. Arastirma, butlncdl bir yoruma ulasilabilmek amaciyla tim zaman dilimini
kapsayacak sekilde gerceklestiriimistir. Fakat WoS’ta en erken tarihli ulagilabilecek zaman
dilimi 1981 olarak ortaya ¢ikmis ve bu nedenle 1981-2022 vyillari arasindaki arastirmalar
analize dahil edilmistir. Arastirmanin amaci dogrultusunda asagidaki sorulara cevap
aranmistir.

1. Cocuk haklarl alaninda yayimlanan makalelerin yillara gére sayisal dagilimi nasildir?

2. Cocuk haklar alaninda yayimlanan makalelerin hazirlandiklar dillere gbre dagilimlar
nasildir?

3. Cocuk haklari alaninda yayimlanan makalelerin, yazarlarinin ¢alistigi kurumlara gore
dagilimlari nasildir?

4. Cocuk haklari alaninda yayimlanan makalelerin yayimlandigi kaynaklara gére dagilimlari
nasildir?

5. Cocuk haklari alaninda yayimlanan makalelerin yayimlandigdi ulkelere goére dagilimlari ve
ortak yazarlik analizi nasildir?

6. Cocuk haklar alaninda yayimlanan makalelerin yillara gore atif sayilari nedir?

7. Cocuk haklari alaninda yayimlanan akademik calismalarda en sik kullanilan anahtar
kelimeler nelerdir?

Yontem

Bu calismada “Cocuk Haklar” kavramina yoénelik yapilan yayinlar bibliyometrik
metodoloji kullanilarak analiz edilmigtir. Raisig (1962) istatistiksel bibliyografyay! cesitli
durumlarin ortaya konulmasinda kitap ve sureli yayinlarla ilgili istatistiklerin bir araya getirilmesi
ve yorumlanmasi olarak tanimlamistir. Bibliyometrik metodoloji, yayin ve alinti birimleri gibi
bibliyometrik verilere, alinti analizi gibi nicel tekniklerin uygulanmasi olarak ele alinmaktadir
(Broadus, 1987, Pritchard, 1969, akt. Donthu vd., 2021). Bu metodolojinin kdkleri 1950’li yillara
kadar dayansa da bilimsel arastirmalarda kullanimi son yillarda yaygin hale gelmistir (Donthu
ve arkadaslari, 2021). Bu yontemin temel teknikleri kapsaminda bilimsel yayinlarin sayisi,
yayin dili, yazarlarin ¢alistigi kurumlar, kaynaklar, Ulkeler, atif analizi ve anahtar kelimeler
Uzerinden temel analizler yapiimaktadir.
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Tablo 1

Bibliyometrik Analiz Tiirleri

Bibliyometrik Analiz

Performans Analizi Bilimsel haritalama

Yayinla ilgili metrikler Atif analizi
e Toplam yayin e Yayinlar arasindaki iligki
o Katki saglayan yazarlar o En etkili yayinlar

o Tek yazarli yayinlar
e Ortak yazarh yayinlar

Ortak atif analizi

e Aktif yayin yili sayisi e Atif yapilan yayinlar arsindaki iligki
o Aktif yayin yili bagina verimlilik e Temel temalar
Atifla ilgili dlguimler Bibliyografik baglant
e Toplam atif o Atif yapilan yayinlar arsindaki iligki
e Atif ortalamasi o Dodnemsel yada glincel temalar
Atif ve yayinla iligkili dlgtimler Ortak kelime analizi
e isbirligi indeksi e konular arasinda var olan yada gelecekteki iligki
e isbirligi katsayisi o icerik analizi(kelime)

e Atif yapilan yayin sayisi
e Atif yapilan yayinlarin orani
e Atf yapilan her bir yayin icin atif e yazarlar arasindaki sosyal etkilesim ve iligki

Ortak yazarlik analizi

sayisl e yazar yada yazarlarin kurumu (Ulke, (niversite,
e h-index enstiti)
e g-index
e i-index

Tablo 1’e gore bibliyometrik analiz asil olarak performans analizi ve bilimsel haritalama
olarak iki kategoride degerlendiriimektedir. Performans analizi belli bir alanda katki saglayan
calismalarin analizini (toplam yayin sayisi, yazar sayisi, vb.) igerirken, bilimsel haritalama ise
bunlar arasindaki iliskiyi inceler. Performans analizinde yayinla, toplam atifla ve bu iki élgimle
iligkili sayisal veriler analiz edilirken, bilimsel haritalamada ise atif analizi, ortak atif analizi,
ortak kelime analizi, ortak yazar analizi ve kaynak eslesmesi alt analiz tirleri olarak
kullaniimaktadir. Bu nedenle bilimsel haritalama tekniginin ¢alismaya dahil edilen arastirmalar
arasindaki yapisal baglantilar ve entelektiel etkilesimin analizi igin daha uygun oldugu ifade
edilmektedir. Bu iki alt ana teknige ilaveten bu analizleri zenginlestirmek icin ag olcimleri,
kimeleme ve gorsellestirmeyi iceren farkl araglardan da yararlanilabilir (Donthu vd., 2021,
s.288).

Bu arastirmada “gocuk haklari” alaninda yayinlanan makalelerin bibliyometrik
parametreler agisindan incelenip mevcut durumun ortaya konulmasi amaciyla bibliyometrik
analiz teknigi uygulanmigtir.
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Veri Toplama Araci

Arastirmada, veri toplama araci olarak Web of Science veri tabani kullaniimistir. Web
of Science (WOS), 1960’larin baslarinda atif takibini ve analizini kolaylastirmak amaciyla "
Thomson Reuters Institute of Scientific Information" (ISI)’nin bir GrunG olarak ortaya gikmistir
(Adriaanse & Rensleigh, 2011; Falagas vd., 2008). WOS en eski atif veritabani oldugundan,
atif verileri ve bibliyografik veriler icin glcllu bir kapsama alanina sahiptir (Boyle & Sherman,
2006). WOS, 171 milyondan fazla kaydi igermektedir. Dergilerde yayinlanan makaleler,
konferans bildiri kitaplari, raporlar, kitaplar ve diger yayinlara Social Sciences Citation Index
(SSCI), Science Citation Index Expanded (SCI Expanded), Emerging Sources Citation Index
(ESCI),Book Citation Index- Social Sciences & Humanities (BKCI-SSH), Conference
Proceedings Citation Index Science (CPCI-S), Arts and Humanities Citation Index (A&HCI),
Conference Proceedings Citation Index-Social Sciences & Humanities (CPCI-SSH), Book
Citation Index- Science (BKCI-S) ve Arts & Humanities Citation Index (A&HCI) veri
tabanlarindan ulagilabilmektedir. Bu agidan Wos, bilimsel arastirmalari detayl bir sekilde
inceleme, arastirma ve siniflandirma olanagi saglayan oldukg¢a dnemli bir aragtir.

Veri Toplama Sureci

Arastirma verileri Web of Science (WOS) alt yapisinda yer alan makalelerin taranmasi
ile elde edilmistir. WOS tim veri tabanlari "child right” anahtar kelimesi ile taranmistir.
Calismada veri tabanindaki ilgili anahtar kelime ile yapilan butiin makalelere ulasabilmek

amaciyla arama kriteri olarak “tim zaman aralid1” segilmistir. Tarama sonucunda makalelerin
sayisl 1039 olarak bulunmus ve bibliyometrik veri elde edilmistir.

Verilerin Analizi

Veri analizinde kullanilan bibliyometrik yontem igin 1981’den Subat 2022’ye kadar olan
donemdeki cocuk haklari ile ilgili 1039 makale bibliyometrik analiz teknigi araciidi analize
uygun hale getirilmistir. Veriler, galismanin alt problemleri dogrultusunda kategorize edilerek
grafikler olusturulmus, yizde ve frekans degerleri hesaplanmig, WordArt gevrimigi kelime
bulutu yazilimi ile gorsel olarak haritalandirilmis ve sosyal ag analizi VoSviewer (Version
1.6.16) paket programi aracihgiyla gorsellestirilmigtir.

Etik Konular

Bu arastirmada etik kurul izni gerektirmemektedir. Bu arastirmada her tirld etik ilkeye
uyulmustur.
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Bulgular

Arastirmanin bu bdliminde ¢ocuk haklari alaninda yapilan makalelere iligkin bulgular,
arastirmanin alt amaglari dogrultusunda sunulmustur.

Birinci Arastirma Sorusuna Yonelik Bulgular: Yayin Sayisi

WoS’ta cocuk haklari ile ilgili yayimlanan makalelerin yil bazinda dagilimi Grafik 1’de
yer almaktadir.

Grafik 1
Cocuk haklari ile ilgili makalelerin yillara gére sayisal dagilimi (WoS, Subat, 2022)
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Grafik 1’de yer alan verilere gére cocuk haklariyla ilgili olarak en fazla yayin yapilan
yillarin son yillar oldugu tespit edilmistir. Yayin sayisi dikkate alindiginda 2021 ve 2018’de 92,
2019'da 91, 2020°de 85 ve 2017 yilinda ise 77 eser Uretildigi belirlenmigtir.

ikinci Arastirma Sorusuna Yénelik Bulgular: Yayin Dili

WoS’ta gocuk haklari ile ilgili yayimlanan makalelerin hazirlandiklari dillere dagilimi
Tablo 2'de yer almaktadir.

Tablo 2

Cocuk haklari ile ilgili makalelerin hazirlandiklari dillere gére dagilimi (WoS, Subat, 2022)
Yayin Dili f %
ingilizce 995 95.77
ispanyol 22 2.12
Portekizce 4 0.39
Hirvat 3 0.29
Cince 2 0.19
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Tablo 2

(Devam)
Yayin Dili f %
Fransizca 2 0.19
Almanca 2 0.19
Litvanyaca 2 0.19
Rusca 2 0.19
Tarkce 2 0.19
Malayca 1 0.1
Norvegge 1 0.1
Lehce 1 0.1

Tablo 2’'de yer alan veriler incelendiginde cocuk haklariyla ilgili olarak en sik yayin
yapilan dillerin basinda ingilizce (f=995) ve ispanyolca (f=22) gelmektedir.

Ugiincii Arastirma Sorusuna Yonelik Bulgular: Yazarlarin Bagh Olduklari
Kurumlari

WoS’ta cocuk haklari ile ilgili yayimlanan makale yazarlarinin ¢alistigi kurumlara goére
dagilimi Tablo 3'de yer almaktadir. Bu kategoride yer alan kurum sayisinin fazla (n=967)
olmasi nedeniyle tabloda yalnizca yayin sayisina gore ilk 10 kuruma yer verilmigtir.

Tablo 3

Cocuk haklari ile ilgili makalelerin yazarlarin ¢alistigi kurumlara gére dagilimi (WoS, Subat, 2022)
Kurumlar f %
Londra Universitesi (ingiltere) 41 3.95
Tata Sosyal Bilimler Enstitist (Hindistan) 25 2.41
Edinburgh Universitesi (iskogya) 22 2.12
Surrey Kent Konseyi (ingiltere) 20 1.93
Universite Koleji Londra (ingiltere) 19 1.83
Uluslararasi Cocuk Haklari ve Gelisimi Enstitlist (Kanada) 16 154
Queens Universitesi Belfast (irlanda) 14 1.35
Liverpool Universitesi (ingiltere) 14 1.35
Leiden Universitesi (Hollanda) 13 1.25
Monash Universitesi (Avusturalya) 13 1.25
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Tablo 3'de yer alan veriler incelendiginde ¢ocuk haklariyla ilgili olarak yayin yapan
yazarlarin calistigi kurumlarin basinda Londra Universitesi (f=41), Tata Sosyal Bilimler
Enstitisi (f=25) ve Edinburg Universitesi (f=22) yer almaktadir.

Dordinci  Arastirma Sorusuna Yonelik Bulgular: Yayinlarin Yayinlandigi
Kaynaklar

WoS'’ta ¢cocuk haklari ile ilgili yayimlanan makalelerin yayimlandigi kaynaklara gore
dagiimi Grafik 2’te yer almaktadir. Bu kategoride yer alan kaynak sayisinin fazla (n=378)
olmasi nedeniyle tabloda yalnizca yayin sayisina gore ilk 10 kaynaga yer verilmigtir.

Grafik 2
Cocuk haklari ile ilgili yapilan yayinlarin yayimlandigi kaynaklar- ilk 10 Kaynak (WoS, Subat, 2021)
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ingilizce dilinde yayimlanan ve amaci dogrudan gocuk haklari galismalarina yer vermek
olan Uluslararasi Cocuk Haklari Dergisi en fazla yayin sayisi (n:493) ile bu galismaya dahil
edilen toplam calismalarin neredeyse yarisini olusturmaktadir (%47).

Besinci Arastirma Sorusuna Yonelik Bulgular: Yayinlarin Yayimlandigi Ulkeler
ve Ortak Yazarlik Analizi

WoS’ta cocuk haklari ile ilgili yayimlanan makalelerin yayimlandigi ulkelere goére
dagilimi Tablo 4’te yer almaktadir. Bu kategoride yer alan kaynak sayisinin fazla (n=93) olmasi
nedeniyle tabloda yalnizca yayin sayisina gore ilk 10 tlkeye yer verilmigtir.

829



AJESI, 2024; 14(2): 820-841 Celik, Besken Ergisi ve Gengtlirk Glven

Tablo 4

Cocuk haklari ile ilgili yapilan makalelerin yayimlandidi ilkeler ilk 10 iilke (WoS, Subat, 2022)
Ulke f
ingiltere 216 20.789
ABD 163 15.688
Avustralya 107 10.298
Kanada 103 9.913
Hindistan 59 5.679
Guney Afrika 53 5.101
isveg 44 4.235
Norveg 39 3.754
iskogya 39 3.754
Hollanda 35 3.369

Tablo 4’te yer alan veriler incelendiginde g¢ocuk haklariyla ilgili olarak yayin yapilan
tlkelerin basinda ingiltere (f=216), ABD (f=163), Avusturalya (f=107), Kanada (f=103) ve
Hindistan’in (f=59) geldigi gortlmektedir.

Sekil 2
Cocuk haklari ile ilgili makalelerin ortak yazarlik analizinde llke ve kurum is birlikleri (WoS, Subat, 2022)
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Cocuk haklari ile ilgili yapilan yayinlarin ortak yazarlik analizinde Ulkeler ve kurumlar
arasi i birligi Sekil 2’de goésterilmistir. Her bir analizdeki digumler Glkeleri ve kurumlari temsil
ederken aralarindaki diigim boyutlari yayinlanan makaleleri, mesafe ve baglanti gizgilerinin
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kalinhgi ise is birligi derecesini yansitmaktadir. Programda ulkelerden alintilanan makale
sayisi minimum 5, segcildiginde 93 Ulkenin 41’i esik degerini karsilamaktadir. Bu Ulkeler 9
kiimeye ayriimakta ve aralarinda 151 baglanti ¢izgisi bulunmaktadir. Ulkeler arasi baglantili
akademik yayin sayisina gore ingiltere en yiiksek (f=216) sayiya sahiptir. ingiltere’yi Amerika
(f=163), Avusturalya (107) , Canada (103), Hindistan (F=59) takip etmektedir.

Altinci Arastirma Sorusuna Yonelik Bulgular: Atif Analizi

WoS'’ta gocuk haklari ile ilgili yayimlanan makalelerin yillara gbre atif sayilari dikkate
alinarak elde edilen bulgular Grafik 3’'te sunulmustur.

Grafik 3
Cocuk haklari ile ilgili makalelerin yillara gére atif sayilari (WoS, Subat, 2022)
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Grafik 3’te yer alan veriler incelendiginde ¢cocuk haklari ile ilgili yayimlanan makalelerin
1997 yilina kadar kayith bir atif bilgisi bulunmazken 1997 — 2007 yillari arasinda atiflarin diguk
oranda seyrettigi, 2007 yili sonrasinda ise her gegen yil atif sayisinin arttigi gériimektedir.
Yayin sayisinin 2022 yilinda duguk gorulme sebebi ise arastirmanin 2022 yili Subat ayinda
yapilmasi ile iligkilidir.

Yedinci Arastirma Sorusuna Yonelik Bulgular: Anahtar Kelimeler

Cocuk haklan ile ilgili akademik yayinlarda kullanilan anahtar kelimelerle ilgili sikhgi
belirten veriler asagidaki kelime bulutu gorselinde sunulmustur.
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Sekil 3
Cocuk haklari ile ilgili arastirmalarin anahtar kelime sikligi (WoS, Subat, 2022)
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Sekil 3'te yer alan anahtar kelimeler incelendiginde ¢ocuk haklari ile ilgili yapilan
makalelerde en ¢ok hak, cocuk, kanun, insan koruma, katilim gibi kavramlarin kullanildigi
gorilmektedir.

Cocuk haklari ile ilgili genel arastirma alanlari ve bu alanlar arasindaki iliskilerin sosyal
agi Sekil 4’te gosterilmigtir.

Sekil 4

Anahtar kelimelerin sosyal ag analizi (Daire biy(ikligli en ¢ok ele alinan konuyu, sari alanlar ise gtincel
konulari géstermektedir. WoS, Subat, 2022)
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Sekil 4 incelendiginde anahtar kelime agi grafigindeki kimelenme analizine gére gocuk
haklari ile ilgili akademik yayinlarin 16 kiime altinda gruplandigi anlasiimaktadir. Bu kiimelerde
yer alan anahtar kelimelerden en sik kullanilanlar ve baglanti guci en yuksek olanlar
¢ocuklarin haklari (f=205, bg=428), cocuk haklari (f=188, bg=361), cocuklar (=82, bg=210),
katihm (f=63, bg=175), gocuklari koruma (=55, bg=156) seklinde siralanmaktadir. Bu baglanti
Ogeleri ile baglanan kiimeler birbirleriyle iliskili kimelerin baglanti odaklaridir.

Sonug, Tartisma ve Oneriler

Cocuk haklari, insan haklari kavrami c¢atisi altinda yer alan haklar olarak
konumlandiriimistir.  Cocuklarin  birey olma 6zellikleri, yetiskinlere badimli, haksiz
uygulamalara karsi savunmasiz, toplumdaki degisikliklerden olumsuz olarak en ¢ok etkilenen
grup olmalari gibi nedenler ¢ocuklarin haklarinin givenceye alinmasini zorunlu kilmigtir
(UNICEF, 2007). Bu arastirma kapsaminda 1981-2022 yillari arasi dénemde ¢ocuk haklari ile
ilgili WoS veri tabaninda kayith 1039 makaleye ulasiimis ve analiz edilmistir. Arastirma
sonuglarina gore ¢ocuk haklari konusunda veri tabanina kayith yayin sayisi son yillarda 6nemili
oranda artis gostermistir. Yayinlanan bu makalelerin yillara gore dagilimina bakildiginda
Ozellikle 2005 yili sonrasinda bir artis oldugu belirlenmistir. Bu sayinin gunimuze kadar
ilerleyen yillara paralel olarak artarak devam ettigi ve son 5 yilda 2005 yilina oranla yaklasik 3
katina giktigi belirlenmigtir. BM Cocuk Haklari Sézlesmesinin yayinlanmasindan sonraki yillari
takiben kademeli olarak yayin sayisindaki artis sézlesmenin bu konudaki etkisini gdstermekle
beraber (Alderson, 2008; Fairhall & Woods, 2021; Gillett-Swan vd., 2023; Quennertedt, 2013;
Smith, 2015) dinya Gzerinde son yillarda meydana gelen savas ve ¢atismalarin da bu artis
uzerinde etkili oldugu soylenebilir. Bilindigi Uzere catisma alanlarinda en ¢ok magduriyet
yasayan ve temel haklarinin ihlal edildigi toplum kesimini gocuklar ve kadinlar olusturmaktadir.
Bu bdlgelerde yasayan c¢ocuklar yasam hakki basta olmak lzere, barinma, egitim, saglk ve
sosyal guvenlik haklarindan mahrum kalmaktadir. Bu durum ¢ocugun korunma ihtiyacini 6n
plana ¢ikarmis olabilir. Bunun yaninda covid-19 gibi olaganisti yasanan durumlar da
arastirmacilarin konuya ilgisini gekmis, cocuk haklari baglaminda calismalar yapmislardir.

Makalelerin hazirlandiklari dillere gore dagiimina bakildiginda bilim dili olarak kabul
edilen ingilizce'nin ilk sirada yer aldigi belirlenmistir. Bu durum en ¢ok yayinin yapildig
tlkelerin resmi dilinin ingilizce olmasiyla iligkili oldugu séylenebilir. Bununla birlikte bu durum
WoS veritabanina kayitli dergilerin yayin dili olarak ingilizceyi tercih etmis olmalariyla da
iliskilendirilebilir. Cocuk haklari ile ilgili en ¢ok yayin yapan kurumlar arasinda Londra
Universitesi gelmektedir (Universty of London, ty.). Bu Universite on yedi bagimsiz
Universitenin binyesinde oldugu federal yapida ve 50 bin arastirmacinin bulundugu, ¢ocuk
haklarina yonelik lisansustu egitim imkani sunan bir egitim kurumu oldugu icin ilk sirada gitkmis
olabilir. ikinci sirada ise Hindistan’da bulunan Tata Sosyal Bilimler Enstitiisi’diir. Bu kurumun
¢ocuk haklarina yénelik yayin yapan yazar sayisiyla 6éne ¢ikmasinda 1969 yilinda UNICEF’in
destegiyle enstitinun ilk ¢cocuk ve genglik arastirma biriminin kurulmasinin etkili oldugu
soylenebilir (Tata Institute of Social Sciences, t.y.).

Cocuk haklarina yonelik en fazla yayinin yer aldigi sureli yayin “International Journal
of Children Right” dergisidir. Bu derginin 6ne ¢ikmasinda ise derginin ana temasinin ¢ocuk
haklarina yonelik olmasindan kaynaklandigi séylenebilir. Bununla beraber diger yayin yapan
kaynaklar alan bazinda cesitlilik gostermekle beraber bu dergiler de ¢ocuk, ¢ocugun iyi
oluslugu ve haklarini temel alan yayin politikasi ile hareket etmektedirler. Ornegin, Cocuk
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ihmal ve Istismar dergisi ‘cocugun korunmasy’ fikrinden hareketle yayin politikasini olusturmus
ve ¢ocuk haklari ile iligkili yayin sayisi konusunda da ikinci sirada yer almistir (Child Abuse
and Neglect, t.y.).

Cocuk haklari ile ilgili yayinlarin Glkelere gére dagihminda énemli farkliliklar oldugu,
makalelerin yayinlandigi (lkeler siralamasinda ingiltere, Amerika Birlesik Devletleri ve
Avustralya’nin basi c¢ektigi goriimektedir. Bununla birlikte Kanada, Hindistan ve Glney Afrika
Cumbhuriyeti’nin de bu konuda alanyazina énemli katki sagladigi sdylenebilir. Bu siralamada
ingiltere’nin basi gekmesinde en ¢ok yayin yapan kurumlar listesinin ilk sekizinde bulunan doért
kurumun ingiltere’de bulunmasinin etkisi oldugu sdylenebilir. Cocuk haklari konusunda bu
kurumlardaki yayin sayisinin kayda deger olmasinin sebebi olarak da ¢ocuk haklari ile ilgili
birimlerinin mevcut olmasi ve/ya lisansustu egitim programlari yer almasi olarak yorumlanabilir
(Surrey County Council, t.y.; University College London, t.y.). Bununla birlikte Ulke igerisinde
yer alan diger Universitelerde c¢ocuk haklarina yonelik cesitli merkezlerin (London City
Universitesi Cocuk ve Aile Hukuku Reformu Merkezi’, ingiltere Stirling Universitesi Cocuk
lyiligi/Refahi ve Koruma Merkezi, ingiltere Kent Universitesi Uluslararasi GCocuk Koruma
Merkezi) ve lisansUstl programlarinin yaygin olarak bulunmasi etkili olabilir (Usta, 2020).
Ayrica 2002 yilinda ingiltere de cocuklarin korunmasina iliskin cesitli yasal diizenlemeler
neticesinde egitim yasasi olusturulmustur (Education Act, 2002). Amerika Birlesik Devletleri
¢ocuk haklari evrensel beyannamesine taraf olmayan bir tGlke durumunda olmasina ragmen
bu konudaki yayin siralamasinda ikinci siradadir. Bu durum Hindistan’dan sonra en c¢ok
Universitenin ABD’de (3931) bulunmasiyla ve diinya Universiteler siralamasinda pek ¢ok ABD
Universitesinin arastirma bazinda 6n siralarda olmasi ve dinyada en ¢ok akademik yayin
yapan Ulkeler arasinda ilk sirada olmasi ile iligkilendirilebilir. Dinya Universite siralamasinda
ilk on Universite igerisinde yedi Universitesi bulunan ABD’deki tniversitelerin akademik makale
uretme kapasitesinin oldukga yuksektir (SRJ, t.y.; Times Higher Education, 2024).

Calismada yapilan yayinlarin ortak yazarlik analizine bakildiginda ise Ulkelerarasi
baglantili akademik yayin sayisina gore ingiltere ve ABD 6nde gelmektedir. Ozellikle
kiresellesmenin yayginlasmasi uluslararasi arastirmaci hareketliligini yayginlastirmigtir.
Uluslararasi arastirmaci gittigi UGlkenin kdlttrlyle bir bad kurarak Glkesine déndiginde bu
iliskiyi devam ettirerek akademik igbirligi imkanini degerlendirebilmektedir. Dinya Bankasi
gelir gruplarina goére uluslararasi 6grenci hareketliliginden en yiksek payin Amerika Birlegik
Devletleri, Birlesik Krallik ve Avusturalya'ya ait oldugu belirtimektedir (Yirci & Serin, 2022).
ABD’nin Kanada ve diger Uulkelerle gugli baglar olusturdugu goériimektedir. Bu durum
Amerika’'nin lisansustl egditim icin en fazla tercih edilen Ulke olmasiyla agiklanabilir. Farkl
ulkelerden pek ¢ok arastirmaci lisansusti egitim icin burada 6grenim gormekte projelere dahil
olmakta ve ulkelerine donduklerinde de akademik igbirligini surdirmektedirler.

Bulgular nezdinde cocuk haklarina yoénelik atif sayilarina bakildiginda 6zellikle
2000’lerin ortasindan baslayarak hizli bir artis gézlenmektedir(Alderson, 2008; Fairhall &
Woods, 2021; Gillett-Swan vd., 2023; Quennertedt, 2013; Smith, 2015). BM Cocuk Haklari
Sdzlesmesinin yayinlanmasi sonrasi ve 6zellikle de 2000’li yillardan baslayarak konu ile iligkili
calismalarin sayisindaki hizli artis ve dogal olarak var olan alandaki calismalara atif
sayisindaki artigta da etkili oldugu soylenebilir.

Son olarak, ilgili arastirmalarda en ¢ok kullanilan anahtar kelimelere bakildiginda en
¢ok hak, cocuk, kanun, insan koruma ve katilim gibi kavramlarin 6ne ¢iktigi belirlenmistir.
Anahtar kelime ag1 analizinde anahtar kelimelerden en sik kullanilan ve baglanti giicu en

yuksek olan “cocuklarin haklar1”, “cocuk haklari” ve “gocuklar” dir. Cocuk haklari genel itibari
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ile bir semsiye kavram oldugundan dolayi “cocuklarin haklari”, “cocugun hakki”, “cocuk” ve
“hak” gibi kavramlarin en sik kullanilan kavramlar olmasi dogal olarak ortaya ¢ikan bir sonuctur
diyebiliriz. Bununla birlikte “katihm”, “cocuk koruma”, “cocuk refahi”, “cocuga karsi siddet” gibi
anahtar kavramlarin da kullanildigi belirlenmistir. Cocuklarin ‘katilim’ hakki — 6zellikle egitimde
— yogunluklu olarak ¢alisma konusu oldugundan (Gillett-Swan vd., 2023; Hareket & Kartal,
2021) bu calismada da benzer bir sonug olarak karsimiza ¢ikmistir. Anahtar kelimelerin sosyal
ag analizine bakildiginda ise glincel olarak hala devam etmekte olan veya yakin gegcmiste
yasanmis ve gocugun gunlik yasantisini direkt veya dolayl olarak etkilemeye devam eden
bazi durum olgularla iliskili kavramlarin ortaya ¢iktigi gértlmektedir. Bunlar; “covid-19”,

HIT LTH I L]

“teknoloji”, “korunma”, “iklim degisimi”, “istismar”, “multeci” gibi kavramlar olarak siralanabilir.

Sonug olarak “gocuk haklar” kavrami guncelligini ve 6nemini koruyan bir arastirma
alani olarak ortaya cikmaktadir. Ulkemiz acisindan degerlendirildiginde “cocuk haklari”
temasina yonelik yayin yapan “Disiplinlerarasi Cocuk Haklarn Aragtirma Dergisi”, “Cocuk
Haklari ve Egitimi Dergisi” bulunmaktadir. Cocuk haklarina yénelik Aile ve Sosyal Hizmetler
Bakanhgi altinda “Cocuk Hizmetleri Genel Mudurligu’ne bagli Cocuk Haklari Daire Bagkanligi
ve sinirli sayida ki Universitede arastirma ve uygulama merkezi bulunmaktadir. Bununla birlikte
bu arastirma kapsaminda ortaya konulan sonuglar degerlendirildiginde WoS veri tabaninda
Tarkiye menseli Universite, kurum, sireli yayin ve yazar bazinda siralamalarda yer almadigi
belirlenmistir. Ozellikle son vyillarda cesitli nedenlerle gé¢ etmek zorunda kalan ailelerin
¢ocuklari pek ¢ok haktan mahrum kalmaktadirlar. Bu durum dikkate alindiginda ¢ocuk haklari
temasi altinda mdlteci gocuklari merkeze alan galismalara daha c¢ok yer verilebilir. Ulkemiz
acisindan degerlendirildiginde multeci cocuklarin sayisindaki artisin, bu c¢ocuklarin basta
barinma olmak lGzere, egitim ve sosyal yagsama katilimlarinda pek ¢ok problemi de beraberinde
getirdigi gorulmektedir. Bu nedenle bu konuya yonelik uluslararasi goranurligu yuksek
calismalarin yapilmasi 6nemli goérilmektedir. Bu yonlyle bu arastirma “gocuk haklan”
kavramina yonelik yUritilen arastirmalara batincll bir bakis agisi sunmasi ve gelecekteki
olasi ¢alisma konularina yonelik bir projeksiyon tutmasi agisindan dnemli bir veri kaynagini
teskil etmektedir.

Arastirmacilarin Katki Orani Beyani

Aragtirma surecinde yazarlarin ortak ve egit katki sagladigini beyan ederiz.

Catisma Beyani

Arastirmanin  planlanmasi, uygulanmasi, verilerin toplanmasi ve bulgularin
yorumlanarak makalenin yazilmasi agsamalarinin higbirisinde herhangi bir ¢ikar ¢atismasi
olmadidini beyan ederiz.
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Extended Abstract

Introduction

At the beginning of 1900, children's rights were positioned under human rights, however
gradually the idea of ‘giving more attention to the child’ emerged. Moreover, in 1898, the
Convention on the Rights of the Child was adopted by the United Nations General Assembly
(UNICEF, t.y.). In the consequent years after the adoption of the Convention, there has been
a gradual rise in research on children's rights. However, whether there are enough studies
done on children’s rights or how these studies improve the quality of children’s lives across the
globe is subject to discussion.

This study aims to analyze the scientific papers on children's rights indexed in the Web
of Science (WoS) Core Collection database. The following are the research questions for this
study:

1. What is the numerical distribution of articles published on children's rights by year?

2. Whatis the distribution of articles published on children's rights according to the languages
they are written in?

3. How is the distribution of articles published on children's rights according to the institutions
where the authors work?

4. What is the distribution of articles published on children's rights according to the sources
of their publication?

5. How is the distribution of articles published on children's rights according to the countries
in which they were published?

6. What is the number of citations of articles published on children's rights by year?

7. What are the most frequently used keywords in academic studies published on children's
rights?

Method

The survey model, one of the descriptive methods, was used through bibliometric
analysis. The Web of Science (WoS) Core Collection was selected as the database for this
purpose and in the search query “child right” term was used. In terms of types of documents,
only scientific articles were selected, and no time frame was set for the publication date.
However, the earliest papers emerged in 1981. A total of 1039 papers published between 1981
— 2022 in the WoS Core collection were analyzed for this study. The findings of this research
are presented as graphics, percentages, frequencies, word clouds through WordArt, and social
web images through VoSviewer (1.6.16).

Findings

Findings for the first research questions show that the highest number of papers were
published in 2021 and 2018, followed by 2019 and 2020, consecutively. Therefore, the results
of publication by year show that research on children’s rights has been intensified in recent
years. The second question was inquiring about the language of the publications and no
language limitation was put in the search criteria. Results show English was the most used
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language with %96, followed by Spanish with %2. The third question inquired about the
institutions where the authors worked. London University (England), Tata Social Sciences
Institute (India), and Edinburg University (Scotland) are the first three universities of authors
workplace who published papers on children’s rights. The next question was about the journal
(source) that published children’s rights-related papers. With %47 ‘International Journal of
Children’s Rights’ is in first place and %2 ‘Child Abuse and Neglect’ and ‘Rights Based Direct
Practice with Children’ are second and third consecutively. The results for the fifth question
that inquired about the countries where children’s rights studies are published showed that
England, the United States, and Australia are the first three countries consecutively which hold
the most number of publications. The next question inquired about the citation index by year
and the results showed that until 2007 the number of citations was quite low, and after 2007
the number gradually increased to the highest number in 2020. The last research question of
this study was about the keywords used in children’s rights-related published journal papers.
‘Children’s rights’ was the most frequently used keyword, followed by ‘child right’, ‘children’
‘participation’ and ‘child protection’.

Conclusion and Discussion

There has been a rise in studies of children’s rights in recent years. The declaration of
the United Nations Convention on the Rights of the Child in 1989 has greatly contributed to
this rise (Alderson, 2008; Fairhall & Woods, 2021; Gillett-Swan et.al., 2023; Quennertedt,
2013; Smith, 2015). However, wars, conflicts, migration, and covid-19 that happened in recent
years may also be the reason for this rise. It is well known that one of the most vulnerable and
negatively affected individuals in such big-scale occurrences are children. The results of this
study also show that there was a rapid rise in the number of studies on children’s rights after
2005 and in the last 5 years the number has escalated.

The most used language for publications emerged as English (%96) which can be
explained as the English language to be used as the most common academic language.
Moreover, the WoS database commonly holds journals in the English language and that may
be another factor. Another result was that the University of London, the Tata Institute of Social
Sciences, and the University of Edinburgh were the institutions with the most published
researchers on children’s rights. All those institutions either have graduate programs on
children’s rights or have departments related to children's studies.

On the other hand, "International Journal of Children's Rights", "Child Abuse Neglect"
and "Rights Based Direct Practice with Children" are the journals with the highest number of
academic publications. Since all these journals prioritize children’s welfare in their ‘Aims and
Scope’, it is no surprise that they are in the first three academic publications on children’s
rights. In terms of the countries that produce the most academic publications on the subject
were England and USA. Four academic institutions in England are also at the top list of
institutions that hold the highest number of publications on children’s rights. Furthermore, there
are many other institutions in England that specifically study child-related issues (Usta, 2020).
The USA, on the other hand, has the second-highest number of higher education institutions
and holds the highest number of academic publications in social sciences across the world
(SJR, n.d.; Times Higher Education, 2024).
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The results also revealed that, especially after 2007 there is an increasing number of
citations on children's rights. This result is also parallel to the rise in the number of publications
since 2005. Since the number of publications on children’s rights has been gradually rising
since the mid-2000 the number of citations has been as well. Finally, the most commonly used
keywords in the papers are "children's rights", "children's rights" and "children". Furthermore,
‘participation’, ‘child protection’, and ‘child welfare’ were among the most common words used

in academic papers.

This study in general shows that children’s rights have been and will be studied by
many researchers throughout the world. In Turkey, two journals focus on children’s rights and
related subjects as their ‘aims and scope’. On the other hand, there is one government-based
(the Ministry of Family, Labour and Social Services, Directorate General of Child Services,
Department of Children’s Rights) and some university-based children’s rights departments.
The results of this study show that none of the Turkey-based studies, researchers, institutions,
and journals were at the top of the lists provided here. Based on the results of this study we
suggest that in Turkey there is a need for more research on all areas of children’s rights of
both native and immigrant children. This study may offer insights for researchers interested in
children's rights.
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