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THE ANALYSIS OF ARKADAS TURKCE
SOZLUK (ARKADAS TURKISH DICTIONARY)
AND THE SUGGESTED MODIFICATIONS FOR

ITS LEARNER'S VERSION

Sinan Cakar!

Adyaman University

Abstract: This study aims to draw attention to two of the problems that
Turkish lexicography faces today. One of these problems is that there are not
any Turkish to Turkish dictionaries that have been prepared for the people
who are learning Turkish as a second or foreign language. Another problem
that faces Turkish lexicography is the deficiency of a corpus-based approach
in dictionary building process. In this study, the layout of a dictionary that
was prepared for the native speakers of Turkish was analyzed, and some
modifications were suggested for the learner’s version of this dictionary.
The importance of corpus based approach in dictionary building process is
the other point that is emphasized throughout the study. The study consists of
two parts. In the first part, the modifications that can be made on a
Turkish-to-Turkish dictionary were determined through the analyses of two
English-to-English dictionaries, one of which was prepared for the native
speakers of English and the other for the foreign learners of English. The
possible modifications that can be done in the front-back matters and the A-Z
entries of the Turkish Dictionary were presented in a list. In the second part,
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2 S. CAKIR

the entry structures of three headwords presented in the Turkish dictionary
were modified to be used in the suggested “learner’s version” of this
dictionary. In the study, the data obtained from the web were used as a mini-
corpus to show the advantages of having a corpus based approach in
lexicography. This mini corpus was used in the modification of the entry
structures of the target headwords.

Keywords: Turkish lexicography, dictionary for foreigners, corpus linguistics

ARKADAS TURKCE SOZLUK’UN INCELENMESI VE
OGRENCI VERSIYONU iCiIN ONERILEN
DEGISIKLIKLER

Oz: Bu galisma, Tiirkiyedeki sozliikciiliik calismalarinim kars1 karsiya oldugu
iki sorunu ele almaktadir. Bunlardan birincisi, bugiine degin Tiirk¢eyi 6grenen
yabancilar i¢in hazirlanmis bir s6zliigiin mevcut olmamasidir. Bir diger sorun
da sozlikkgiiliik caligmalarinda derleme dayali bir yaklagimin takip
edilmemesidir. Bu c¢alismada, Anadili Tiirk¢e olan kullanicilar igin
hazirlanmis bir Tiirkge-Tiirkce sozliik incelenmis ve bu sozliigiin yabanct
kullanicilar i¢in hazirlanabilecek “6grenci versiyonu” i¢in uygun olacak bazi
degisiklikler Onerilmistir. Caligma boyunca, sozlik hazirlama siirecinde
derleme dayali1 bir yaklasimin takip edilmesinin gerekliligi vurgulanmaktadir.
Calisma iki boliimden olusmaktadir. Birinci boliimde, biri anadili Ingilizce
olan kullanicilar igin, digeri de bu dili 6grenen yabancilar i¢in hazirlanmus iki
Ingilizce-Ingilizce sozliik incelenmis ve segilen bir Tiirkge sozliik iizerinde
yapilabilecek degisiklikler saptanmustir. Secilen Tiirk¢e s6zIiigiin 6n ve arka
kisimlarinda ve A-Z girdilerinde yapilabilecek degisiklikler liste halinde
sunulmustur. Tkinci béliimde, Tiirkge sozliik igerisinde sunulan ii¢ maddebas1
sOzciglin yapist bu sozliigin yabancilar i¢in hazirlanacak versiyonunda
kullanilabilecek sekilde degistirilmistir. Calismada, derleme dayali s6zliik
gelistirmenin faydalarin1 vurgulamak tizere internetten elde edilen verilerle bir
mini  derlem olusturulmustur. Segilmis olan {i¢ maddebas1 sozciikte
degisiklikler yaparken bu derlemden yararlanilmstir.

Anahtar sozciikler: Tiirk sozliik¢iiliigii, yabancilar igin hazirlanan Sozliik,
derlem dilbilim
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1. INTRODUCTION

Turkish lexicography faces some important problems today. One of
such problems is that the number of the dictionaries produced for
different target groups are very limited. For instance, there are not any
dictionaries produced for the learners who are learning / acquiring
Turkish as a second or foreign language. As Jackson (2002) states, the
foreign learners have special needs and there should be dictionaries
which are specially developed to meet their needs (p. 129). The
foreign learners of Turkish, however, have to use the dictionaries
which were produced for the native speakers of Turkish, and such
dictionaries do not take their needs into account. For instance,
majority of such dictionaries do not provide information on cultural
issues and grammatical points. As Jackson further points out, the
foreign learners of a language might need more information on
grammatical and cultural points compared to the native speakers of
that language, and the monolingual learners’ dictionaries should
present comprehensive information on such points (2002, pp.
135-140).

The foreign learners of Turkish may have difficulty in figuring out the
word stress or the division of the syllables as well. They may also
mispronunce the words since they are not fully acquainted with the
Turkish articulatory system. However, majority of the Turkish
dictionaries do not provide information on such points and there is a
need for a dictionary that is specifically designed for the foreign
learners of Turkish.

Another problem that faces Turkish lexicography is the deficiency of a
corpus-based approach. Corpus linguistics studies have been carried
out in the Western World for a few decades and the linguists who are
working on this field have already established extensive corpora in
those languages. The dictionaries that are produced by them lean on
the data that are taken from these corpora. As Meijs (1996) states:

Over the past ten to fifteen years, the discipline of lexicography has
changed almost beyond recognition. This change is due to the
technological revolution which has computerized the lexicographers'
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working environment to a very high degree and which has permitted a
veritable quantum leap in the amount and variety of resources that can
be brought to bear on the lexicographical process. The most important
of these resources are computerized corpora of real, mostly written,
but now increasingly also spoken, running text (p. 99).

Similarly, Vitayapirak & Ratiroch (2006) point out that corpus-based
approach to linguistic issues has become increasingly popular in the
last decades. The compilation and the analysis of corpora stored in
computerized databases provide a resource for the description of
language at large. Their potential for describing specialized forms of
language has also been recognized (p. 1). The first entirely
corpus-based dictionary—COBUILD1—came out in 1987, it was on
the basis of a corpus of around 20 million words of connected text
(Ooi, 1998, pp. 36-37). Now all major British dictionary publishers
use corpora of at least one hundred million words of text.

Sinclair defines corpus as: “a collection of pieces of language text in
electronic form, selected according to external criteria to represent, as
far as possible, a language or language variety as a source of data for
linguistic research” (in Atkins & Rundell, 2008, p. 54). Atkins and
Rundell extend this definition as: “a lexicographic corpus must be a
genuine — and inclusive- snapshot of a language, not a set of texts that
have been specially chosen to advance someone’s notion of what
constitutes ‘good’ usage” (2008, p. 56). Hence, a reliable dictionary is
the one whose generalizations about word behavior approximate
closely to the ways in which people normally use language when
engaging in real communicative acts.

Rather than leaning on a corpus, the dictionaries have been built by
traditional methods in our country so far, and the lexicographers have
determined the data that would be used in the dictionary by their own
selection criteria (Ozkan, 2013). However, the data for the dictionaries
should not be composed of just the words that exist in the mental
lexicon of their producers, but it should contain the words that are
used in real life situations (Kocaman, 1998, 112). Tietze & Kurtboke
(1996) underline this problem in Turkish lexicography as well. They
claim that since there has been little study on the real-life usages of
the words, the lexicographers have to find out all the usages of the
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words by themselves (p. 69). Similarly, Atkins & Rundell (2008) state
that consulting ones own mental lexicon, is a form of evidence, but it
cannot form the basis of a reliable dictionary alone, since one
individual’s store of linguistic knowledge is inevitably incomplete and
idiosyncratic (pp. 46-47). Thus, it is clear that dictionaries should rely
on corpora to be able to reflect the languages more objectively.
Cotuksoken (1996) also underlines the imporance of corpus in
lexicography studies and states that the dictionaries should be based
on consciously collected real life usages of the words (p. 87).

Fortunately, there are promising developments on this issue in the
recent years. For instance, Gz (2003), Olker (2011) and Cal (2015)
carried out corpus-based studies to determine the most frequently used
words in Turkish in different time periods. Their studies contained
word pools of 975.141 words, 929.015 words and 549.366 words
respectively. Such corpora are useful for determining the most
frequently used words in Turkish that can be taught to the foreign
learners of Turkish primarily. In addition to such studies, there are far
larger corpus-based projects in Turkey as well. “ODTU Sézlii Tiirkce
Derlemi Projesi” (Spoken Turkish Corpus Project by METU),
“ODTU- Sabanci Tiirkge Agag Yapili Derlem Projesi” (The Corpus
Project of METU- Sabaci Turkish Tree Bank), Tiirk¢e Ulusal Derlemi
(Turkish National Corpus), TS Corpus Project are some of the projects
that have been carried out to produce extensive corpora for Turkish
(Sarigiil, 2011; Aksan & Aksan, 2009; Say et.al, 2002). By making
use of such corpora, many projects have been carried out in the recent
years. For instance, Ozkan et al. (2014) reported the results of the
TUBITAK (The Institution of Scientific and Technological
Researches in Turkey) projects that were carried out in accordance
with the principles and methodology of corpus linguistics. The
findings of the TUBITAK projects like “Tiirkiye Tiirkgesi Cevrim I¢i
Haber Metinlerinde Yeni Sozlerin Otomatik Cikarimi™” (The
Automatic Inferences of the New Words in the News Reports in
Turkish), “Tiirkiye Tiirk¢esi Esdizim SozIiigi’niin Sayisallastirilmasi”
(Digitization of the Collocation Dictionary of Turkish), “Tiirk¢e’nin
Tarihsel Derlemini Hazirlamak™ (Preparing the Historical Corpus of
Turkish), “Derlem Tabanli Cevrim I¢ci Tiirkce Ogrenici Sozliigii —
Onadlar A Maddebas1-“ (The Corpus-based Online Turkish Learner’s
Dictionary — Adjectives A Headwords-) are presented in their book,
which promise highly positive developments in this field. In the recent
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years, carrying out such studies is on the rise and in the near future, it
is highly possible that new dictionaries leaning on large corpora will
be compiled.

1.1. THE PURPOSE OF THE STUDY

The purpose of this study is to suggest a dictionary structure which
appeals to the needs of the foreigners. That is to say, the aim of this
study is to analyze the layout of a dictionary that is prepared for the
native speakers of Turkish, and to suggest some modifications for the
learner’s version of that dictionary. The importance of a corpus based
approach in dictionary building process is the other point that is
emphasized throughout the study.

2. METHODOLOGY

The study consisted of two main parts. In the first part, the
modifications that could be made on a Turkish-to Turkish dictionary
were determined through the analyses of two English-to-English
dictionaries, one of which was prepared for the native speakers of
English and the other for the foreign learners of English. The names of
the dictionaries are Concise Oxford Dictionary (COD, hereafter) and
Oxford Advance Learner’s Dictionary (OALD, hereafter) respectively.
One of the reasons for the selection of these dictionaries was that they
were produced by the same institution (Oxford). Since both of them
were produced by Oxford, they have certain similarities in the layout
of A-Z entries or in their front and back matters. Nevertheless, they
were produced for different target groups. Hence, the analysis of these
dictionaries might provide valuable data to show the differences
between the dictionaries for native speakers and foreign learners.
Another reason for the selection of these dictionaries was that their
publication dates are close to each other: 2001 and 2005 respectively.
Therefore, there would not be much update differences among them.
Another reason was that they are almost at the same size. Because of
these reasons, these dictionaries were selected for comparison. The
front and the back matters, and the A-Z entries of these dictionaries
were compared and the similarities and the differences were listed.

Then, a Turkish to Turkish dictionary that was designed for the native
speakers of Turkish was selected. In the selection of this dictionary,
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the charecteristics like size and publication date were taken into
consideration. That is to say, in order to be able to make valid
comparsions, its size, length and publication date should have been
close to the ones for the Oxford dictionaries. Therefore, Arkadas
Tiirkge Sozliik (Arkadas Turkish Dictionary) which was prepared by
Ali Piskiilliioglu in 2005 was selected. The structure of this dictionary
was analyzed and the findings were compared with the ones that were
obtanied in the analysis of two English-to English dictionaries. In the
final stage, the modifications that can be made in the front-back
matters and the A-Z entries of the Arkadas Tiirkge Sozlik (ATS
hereafter) were given as a list. However, it should be noted that the
purpose of this study is not to find the weak points of ATS and
suggest modifications for them. ATS is a dictionary prepared for
native speakers, and in this respect, it might be rather sufficient.
However, as it has been expressed before, foreign learners have
special needs and learner’s dictionaries should meet these needs.
Hence, the purpose of this study is to suggest modifications for the
possible learner’s version of ATS.

In the second part, the entry structures of three headwords presented in
the ATS were modified to be used in the suggested “learner’s version”
of this dictionary. The study also aimed to show the advantages of
leaning on a corpus in dictionary building process. Therefore, the
structures of only three headwords were modified as a sample. These
headwords were: “eglenmek” (to have fun), “dosek” (mattress) and
“kurnaz” (cunning), a verb, a noun and an adjective respectively.
These headwords were selected arbitrarily. That is to say, no other
creteria were applied in the selection of them except for being in
different word forms. There might be differences among the entries of
the nouns, verbs or adjectives etc. Hence, selection of words in
different forms (a noun, a verb and an adjective) was necessary to
make the study more comphrehensive.

3. THE ANALYSIS

3.1. THE ANALYSIS OF CONCISE OXFORD DICTIONARY AND OXFORD
ADVANCED LEARNER’S DICTIONARY

Table 1 below presents the information that can be found in both
dicttionaries. The criteria for comparsion have been determined by the
author himself, but he mainly made use of the analysis methods of
Atkins & Rundell (2008).
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Table 1. The information found in both COD and OALD

No Information found in the dictionaries

Guide to the use of the dictionary

Basic information about labels, spelling and pronunciation

A short list of abbreviations used in the dictionary

Senses which are labelled by numbers

Frequent use of labels (domain, region, register, style, meaning type)

Multiword expressions which are given under the same headword

Comparative and superlative forms of adjectives and adverbs (e.g.

fast- er- est)

8 The grammatical labels (parts of speech: noun, verb, adj, adv etc.)

9 Derived forms of the words (e.g. slow- slowly)

10 Inflected forms of the verbs (e.g. go, went, gone, going)

11 The plural forms of the irregular nouns are given (e.g. man- men)

12 In every page, examples showing the pronunciation of vowels and
consonants in English

13  List of countries of the world

14 Commonly confused pairs of words (e.g. affect-effect)

15  Basic information about nouns, verbs, commas, semi-colons etc.

16  The list of irregular verbs

17  Abbreviations used in electronic text messaging (e.g. SMS).

~NOoO Ok~ WN

Some of these 17 charecteristics can be seen as basics for all
dictionaries. That is to say, they can be found in almost every
dictionary (guide to the use of the dictionary, a list of abbreviations,
basic information about labels, spelling, pronunciation etc.). The other
similar points must be the ones which are regarded as necessary for
both natives and foreigners who are going to use the dictionaries. In
other words, these charecteristics must have been viewed as necessary
for both of the target groups by the dictionary producers.

The table below demonstrates the information that are found only in
Concise Oxford Dictionary:

Table 2. The information found only in COD

No Information found in the dictionary

Weights and measures (e.g. milligram, kilogram)

Terms for groups of animals (e.g. a pride of lions, a herd of elephants)
Proofreading Marks (symbols for correction, deletion etc.)

Alphabets (e.g. Arabic, Hebrew, Greek)

Etymological information for some words

O wWN P
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These five charecteristics can be obtained only in the Concise Oxford
Dictionary. Etymological information for the words, and the alphabets
that are used by different nations may not be very necessary for a
non-native learner of English. Thus, it is plausible that they are not
included in the learner’s dictionary. The other three charecteristics
(weights and measures, terms for groups of animals and proofreading
marks), must have been regarded as not “vital” for the non-native
learners of English either; so, they are not included in the learner’s
dictionary, either. In the table below, the information found only in
Oxford Advanced Learner’s Dictionary are demonstrated:

Table 3. The information found only in OALD

No Information found in the dictionary

1 Indication of syllable divisons of headwords

2 IPA transcription of all headwords

3 Word stress which is shown with an apostrophe in the phonetic
transcription

4 Countable and uncountable nouns are displayed by abbreviations C
and U

5 5 Maps of English speaking countries

6 24 pages of colour illustrations

7 Cues for writing essays, CV’s, letters, e-mails in English

8 Common suffixes and prefixes in English

9 Common personal and geographical names

10  The differences between American and British English

11  The most frequently used English proverbs and sayings

12 The place of English in the world as a lingua franca

13 The most basic 3000 words in English which are used in the
definitions of the dictionary

14  Brief information about English grammar (the tenses, passives,
conditionals, modal verbs, reported speech, phrasal verbs, relative
clauses ..etc)

15  Culture-related numbers (their meanings of the numbers in American
and British societies)

16  Detailed explanations for Key to Dictionary Entries (detailed
information about how to use the dictionary);

17  Key to Verb Patterns (transitive- intransitive verbs, linking verbs,
verbs used with clauses or phrases.. etc.

As it is obviously noticed, OALD provides far more information for
its users compared to the other dictionary which was prepared for the
native spakers of English. The 17 charecteristics that can be found in
the learner’s dictionary are not included in COD. The obvious reason
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for this situation is that the non-native dictionary users need more
information compared to the native users. Therefore, it is plausible
that the dictionary that is prepared for them includes more
information. For instance, it can be said that the non-native users of
the English dictionaries need more information about the
culture-related words, idioms or proverbs. They may need to know the
most common personal and geographical names that are used in
English speaking countries. Such information may not be vital for a
native speaker of English, but they may be useful for non-natives.
Thus, the learner’s dictionary includes more information about the
cultural points.

The non-native users of the dictionary, may need to get more
information about the grammar, pronunciation and spelling of the
target language as well. They may have just a little information about
the grammatical structures in English. They may have difficulty in
seperating the syllables, or finding out the stressed syllable in the
words. Such information may not be necessary for a native language
user, either. However, the non-native users of English may need such
information.

3.2. THE ANALYSIS OF ARKADAS TURKCE SOZLUK (ARKADAS TURKISH
DICTIONARY)

In this section, the front-back matters and the A-Z entries of ATS were
examined. The following front and back-matter information is
presented in ATS:

3.2.1. THE FRONT MATTER

1- A preface; 2- The explanations about the dictionary; 3- A list of
abbreviations used in the dictionary; 4- A list of symbols used in the
dictionary.

3.2.2. BACK MATTER
There is not any information in the back matter of ATS.

In the analysis of OALD, it was seen that it displays detailed
information about the grammar points, vocabulary and cultural issues
in its front and back matter. Since foreign users are not as competent
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as native users in the grammar forms or cultural issues, it is for sure
that such detailed explanations are very beneficial for its target users.
Compared to OALD, the information presented in the front and back
pages of ATS is very limited. There is even no information at the
back-matter. Therefore, when ATS is re-edited for the foreign users,
the amount and the quality of the information presented in its front
and back matter should be extended.

Yet, this does not mean that all of the information displayed in OALD
should be presented in the new version of ATS. The difference
between the languages should always be taken into account. That is to
say, for an English dictionary, a list of irregular verbs, or a list that
shows the differences between American and British English might be
useful for its users; however, since there are not such irregularities in
Turkish, there is no need to provide information on such points.

3.2.3. THE A-Z ENTRIES

The main characteristics of the A-Z entries of the dictionary are as
follows:

3.2.3.1. THE HEADWORDS

e Letter by letter alphabetization is used.
e Secondary headwords are not used.

e Multiword expressions are not treated as headwords. They are
presented under the first content word of the expression. If the
first word is a private name, than the expression is displayed
under its content word.

o Derived forms of the words are always presented as
headwords (e.g. cerrah (surgeon), cerrahi (surgical),
cerrahlik (surgery)).

e Senses are labelled with numbers.

e Homographs are listed as different headwords (e.g. kara
(black), kara (land)).

The structure of the headwords in ATS looks similar to that of OALD.
Yet, there is a vital difference between these dictionaries. The
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headwords in OALD were selected from a corpus, yet, the ones in
ATS do not lean on any corpus work. Thus, when a new dictionary is
prepared in Turkish, it must lean on a corpus to be able to represent
the vocabulary of Turkish in a more reliable sense.

3.2.3.2. THE SYLLABIFICATION, STRESS AND PRONUNCIATION

e The divison of syllables are not indicated.
e The phonetic transcription of the headwords are not presented.
e Word stress is not indicated.

As it is clear, ATS contains no information on syllabification, stress
and pronunciation. Since its target users are native speakers of
Turkish, there may not be a need for such information. However, for a
foreigner, these points may be problematic. That is to say, when a
foreigner wants to use this dictionary, it is likely that s/he will have
some problems in seperating the syllables, finding out the stressed
syllable, or pronuncing the words correctly. Therefore, when ATS is
re-edited for foreign users, it should contain information about the
syllabification, stress and pronunciation of all headwords.

3.2.3.3. THE GRAMMATICAL LABELS

Grammatical labels are presented just after the headword (e.g. a- for
ad (noun); e for eylem(verb); s for sifat (adjective), be for belirtec
(adverb)). Intransitive verbs are marked by the nsz (nesnesiz
(intransitive)) label.

3.2.3.4. OTHER LABELS (DOMAIN, REGION, REGISTER, STYLE, TIME,
MEANING TYPE)

The dictionary possesses an extensive use of labels. The types and
frequencies of the labels used in Arkadas Tiirk¢e Sozliik is similar to
that of Oxford Advanced Learner’s Dictionary. Both dictionaries use
sufficient amount of labels. The only remarkable difference is that
OALD contain limited amount of eytmological information while
ATS presents information about the origins of the words extensively.
Since OALD is a dictionary that is prepared for foreign users, the
limited amount of etymological information is plausible. Thus, when
the “learner’s” version of ATS is prepared, there might be less (even
no) information about the origins of the words, since such information
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may not have much importance for the target users. The labels used in
ATS are as follows:

a- Domain labels: The dictionary contains 36 domain labels Some of
these labels are: (antr) anthropology, (gokb) astronomy, (tar) history,
(hayv) zoology, (mat) mathematics.

b- Region Labels: The dictionary does not contain any region labels.

c- Register Labels: The following register labels are used in the
dictionary: (arg) slang, (saka) joke, (ka) vulgar, (ha) colloquial.

d- Meaning Type Labels: The meaning type labels that are used in the
dictionary are: (mec) metaphorical, (hkr) insult, (al) mock.

e- Time Labels: Only Esk (old) time label is used in the dictionary._

f- Etymological Information: The dictionary provides etymological
information for the words that were borrowed from foreign languages
like: (Ar) Arabic, (Al) German, (Bul) Bulgarian, (Cer) Germenic,
(Erm) Armanian, Far (Persian), (Fr) French, (ibr) Hebrew, (ing)
English, (Isl) Slavic, (Isp) Spanish, (It) Italian, (Lat) Latin, (Mac)
Hungarian, Osm (Ottoman Turkish), (Rus) Russian, (Yun) Greek.

3.2.3.5. THE INFLECTED FORMS

Inflected forms of the verbs or nouns are not presented in the
dictionary. This application is plausible since Turkish is not an
inflected language. Similarly, comparative and superlative forms of
the adjectives and adverbs are not presented in the dictionary. Since
Turkish does not have irregular comparative and superlative forms,
there is no need to include such information in the dictionary.

3.2.3.6. THE DEFINITIONS

The definitions are usually short and to the point, so they are easy for
foreigners to understand. Yet, it would be useful to contain a list of
most basic words in Turkish in the back matter. OALD contains a list
of 3000 basic words of English in its back matter. Such an application
would be useful for foreign users.

3.2.3.7. THE EXAMPLES
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The dictionary does not provide examples for all headwords. There are
examples for some of them, but the number of such cases is very
limited. OALD provides examples for every headword and even for
every sense. Compared with OALD, the examples presented in ATS are
obviosly insufficient. Morever, the examples presented in ATS are not
taken from a corpus, either. In its learner’s version, it is for sure that
more examples should be included and these examples should be taken
from a corpus. Such examples are presented in the application part of
this paper.

3.3. THE LIST OF SUGGESTED MODIFICATIONS FOR THE LEARNER’S
VERSION OF THE ARKADAS TURKCE SOZLUK

After the comparison of ATS with COD and OALD, the following
changes can be made on the dictionary to prepare learner’s version of
it. All of the modifications suggested below might be beneficial for L2
learners of Turkish who are assumed to have limited information
about Turkish culture and the charecteristics of Turkish language.

The points that are suggested to be removed from the dictionary:

1- There should be less (even no) etymological information. Such
information might not be necessary for L2 learners.

The points that are suggested to be added to the new version:

3.3.1. TO THE FRONT-MATTER

1- Detailed information about how to use the dictionary.

2- Key to Verb Patterns in Turkish (Transitive-intransitive verbs,
linking verbs, verbs used with clauses or phrases. etc.).

3.3.2. TO THE BACK- MATTER
1- Colour illustrated pages for vocabulary teaching.
2- Commonly confused pairs of words in Turkish.

3- The most basic 3000 words in Turkish which are used in the
definitions of the dictionary.



THE ANALYSIS OF ARKADAS TURKISH DICTIONARY 15

4- Brief information about Turkish grammar (the tenses, passives,
conditionals, modal verbs, reported speech, phrasal verbs, relative
clauses etc.).

5- Common suffixes and prefixes in Turkish (with examples).
6- Cues for writing essays, CV’s, letters, e-mails in Turkish
7- Common personal and geographical names in Turkish.

8- The most frequently used Turkish proverbs and sayings.

9- Culture-related numbers.

10- The place of Turkish in the world.

3.3.3. TO THE A-Z ENTRIES

1- In every page, examples that show the pronunciation of vowels and
consonants in Turkish.

2- Indication of syllable divisions of headwords.
3- IPA transcription of all headwords.

4- Word stress which is shown with an apostrophe in the phonetic
transcription.

5- Countable and uncountable nouns which are displayed by
abbreviations after noun headwords.

6- One or more example sentence(s) or phrase(s) taken from a corpus
for all senses of the headwords.

All of the modifications suggested above might be rather beneficial
for the foreigners who have got limited knowledge on Turkish culture
and Turkish grammar. For instance, providing information about the
commonly used suffixes and prefixes in Turkish; showing syllable
divisions of headwords, their IPA transcriptions and word stress might
be beneficial for them to learn the chracteristics of Turkisk language.
In a similar vein, providing information about culter-related numbers,
the place of Turkish in the world, common personal and geographical
names in Turkish, most ferquently used proverbs and sayings in
Turkish might help them to get information about Turkish culture.
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4. THE APPLICATION

In this part, the entry structures of three headwords presented in the
Turkish dictionary were modified to be used in the suggested
“learner’s version” of this dictionary. To prepare the corpus of the
study, the words eglenmek (to recret), dosek (mattress) and kurnaz
(cunning) were searched by the Google Search Engine and 1000
results for each word (in total 3000 results) were analyzed. Since the
verb eglenmek (to have fun) has many inflected forms like eglendi
(had fun), eglenecek (will have fun), egleniyor (is having fun) Or
eglendirdi. (made someone have fun). etc, during the Google search, a
different procedure was followed for this word. Five different forms
of this word, eglendi (had fun), eglenmek (to have fun), egleniyor (is
having fun), eglenecek (will have fun) and eglenir (has fun) were
written on the search engine and 200 results for each inflected forms
were taken into account. In the search results, the full sentences that
contained the target words were selected and added to the corpus. The
ones which did not contain the use of the target words in full sentence
were disregarded. For instance, short phrases like dosek imalat
(mattress manufacturing), kurnaz kedi (cunning cat), eglenmek
kelimesinin anlami (the meaning of the term “have fun”) etc are some
of such ignored usages. The results in which the target words were
used as private names were also excluded (Ahmet Kurnaz, Ali Kurnaz,
etc). It was also noticed that the same sentences were repeated in
many different websites, only one of such results were included to the
corpus and the rest were ignored. Thus, from 3000 results, 433
sentences were selected and the corpus of the study was formed by
these 433 sentences: 200 for eglenmek (to have fun), 159 for dosek
(mattress) and 74 for kurnaz (cunning).

4.1. THE APPLICATION FOR THE HEADWORD “EGLENMEK” (TO HAVE
FUN)

For the headword eglenmek (to have fun), 200 sentences were selected
from the Google search results. In the analysis of the 200 sentences,
the following senses of this word have been determined:

1- Hosga vakit gecirmek (to have fun, to recreate oneself): in 184
sentences.

2- Dalga ge¢mek (to make fun of): in 9 sentences.
3- Bulunmak (to exist): in 4 sentences.
4- Oyalanmak, vakit ge¢irmek (to play around): in 3 sentences.
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As it is clear, the first sense of it, hosca vakit gegirmek (to have fun),
is far more frequently used than its other senses, so it is clear that its
this sense should come first in the dictionary. The place of other
senses should be arranged in accordance with their frequency as well.

Having a corpus has another advantage. The example sentences for
these senses could be selected from the corpus; thus, the real-life
usages of them could be presented in the dictionary. For the senses
mentioned above, following examples were selected from the corpus:

1- Hosca vakit gecirmek (to have fun, to recreate oneself): Canakkaleli
romanlar goniillerince eglendiler. (Gypsies in Canakkale had really
great fun.)

2- Dalga gecmek (to make fun of): Eglenir bizimle Haci efendi
keyifliylen (The hadji makes fun of us when he is cheery.)

3- Bulunmak (to exist): Arisiz kovanda bal m1 eglenir? (Does honey
exist in the hive without bees?)

4- Oyalanmak, vakit gegirmek (to play around): Bu sicakta eglenecek
sey arayan millet anketorlerle dalgasini ge¢mis! (The people who
wanted to play around in this hot weather made fun of the pollsters!)

It should be made clear that the corpus of this mini- study is very
limited and it may not reflect the real usage of this word. There might
be more senses of it if it were to be analyzed in a larger corpus. That is
to say that the application carried out here is just a sample. To prepare
a full dictionary, it is for sure that a corpus that contains millions of
words is necessary. Yet, the aim of this study is to show the objectivity
of corpus usage in lexicography.

After the application of other suggested modification on the
headword, the headword eglenmek (to have fun) appears in our
mini-dictionary as:

Eg-len-mek (e:lenmek’) ge¢z e. 1. Hosca vakit gegirmek, Canakkaleli
Romanlar Goniillerince Eglendiler. 2. Dalga gegmek: Eglenir bizimle
Hact efendi keyifliylen. 3. Bulunmak. Arisiz kovanda bal mi eglenir?
4. Oyalanmak, vakit gegirmek. Bu sicakta eglenecek sey arayan millet
anketorlerle dalgasini gegmis!



18 S. CAKIR

Eg-len-mek (e:lenmek’) int v. 1. To have fun, to recreate oneself.
Gypsies in Canakkale had really great fun. 2. To make fun of. The
hadji makes fun of us when he is cheery. 3. To exist. Does honey exist
in the hive without bees? 4. To play around. The people who wanted
to play around in this hot weather made fun of the pollsters!

4.2. THE APPLICATION FOR THE HEADWORD “DOSEK” (MATTRESS)

159 sentences have been found for the headword dések (mattress) in
the Google search. After the analysis of these sentences, the following
senses of it has been determined:

1- Yatak (mattress, bed): 148 sentences, 86 of which were used in
conventinal context.

2-Gemi boliimii (part of a ship): in 6 sentences.
3- Bina Tabani (base of a building): in 5 sentences.

In ATS, the first sense of dosek (mattress), has been simply defined as
yatak (bed). Yet, when the corpus was analyzed, it was observed that
defining it as simply yatak (bed) would be misleading for the
foreigners. 86 of the 148 sentences found in the websites contain it in
conventional contexts (like the conventional lifestyles of village life in
Turkey, or in the ones which give information about Islam). A Turkish
native speaker may realize that dosek (mattress, bed) has got a more
conventinal usage than yatak (bed); but a foreigner may be misled if it
is presented as synoynmous for yatak (bed). Thus, there should be
some information in the definition which makes its this usage clear.

Besides, ATS did not include the bina tabam (base of a building)
sense of this word. Yet in the five sentences of the corpus, this word
was used in this sense. On the other hand, in ATS there is also another
sense of this word: ¢imlendirmek iizere tohum ekilen, fidan dikilen yer
(the place where one seeds and dibbles to germinate). In our
mini-corpus, this sense of the word was not detected. It is for sure that
in a larger corpus, it will also be possible to observe the use of that
sense of dosek (mattress) as well (and may be other senses if there are

any).
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After the analysis of the corpus, the senses of this headword, its
definitions and example sentences for them were determined as
follows:

1- Yatak (mattress, bed) (Geleneksel baglamlarda, “yatak™ kelimesi
yerine “dosek” kelimesi daha ¢ok tercih edilir. “In conventional
contexts, the term “mattress” is preferred more than the term “bed”).
Salman usta dogekleri serdi, yastiklari koydu (Master Salman laid the
mattresses and put the pillows).

2- Gemi govdesinde, su basinci, g¢arpma, karaya oturma vb.
durumlarda darbeleri karsilayabilecek yap1 gereci (the building
material in the body of the ship that can resist water pressure,
slamming and grounding). Ddsekler diizgiin yayili su basincinin
etkisi altindadirlar. (This part of the ship is subject to uniformly
distributed water pressure).

3- Binalarin temeli altina konulan betonarme kisim (The
ferro-concrete section which is put under the base of a building).
Binanin giiney cephesine yerlestirilen dosek ek 1s1 kazanci igin 6zel
olarak tasarlanmigtir (The section placed south side of the building has
been specially designed for heat gain).

After the application of other suggested modification on the
headword, it appears in our mini-dictionary as:

Do-sek (d@fek’) syln i. 1. Yatak (Geleneksel baglamlarda, “yatak”
kelimesi yerine “dosek” kelimesi daha ¢ok tercih edilir). Salman usta
dosekleri serdi, yastiklart koydu. 2. Gemi goévdesinde, su basinci,
carpma, karaya oturma vb. durumlarda darbeleri karsilayabilecek yap1
gereci. Dosekler diizgiin yayili su basincinin etkisi altindadirlar. 3.
Binalarin temeli altina konulan betonarme kisim. Binanin giiney
cephesine yerlestirilen dosek ek 1s1 kazanci igin Ozel olarak
tasarlanmustir.

Do6-sek (d@fek’) count n. 1. Mattress, bed (In conventional contexts,
the term “mattress” is preferred more than the term “bed”). Master
Salman laid the mattresses and put the pillows. 2. The building
material in the body of the ship that can resist water pressure,
slamming and grounding. This part of the ship is subject to uniformly
distributed water pressure. 3. The ferro-concrete section which is put
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under the base of a building. The section placed south side of the
building has been specially designed for heat gain.

4.3. THE APPLICATION FOR THE HEADWORD “KURNAZ” (CUNNING)

In the 1000 entries that Google search engine provides for the
headword kurnaz (cunning), 74 sentences were observed to contain
the target word. Since the word kurnaz (cunning), is also used as a
surname in Turkey, majority of the search results displayed private
names like (Murat Kurnaz, or Ahmet Kurnaz etc.), and all these usages
were ignored. Thus only 74 sentences that contain this word have been
included in the corpus.

In the analysis of the corpus, it was noticed that in all of the sentences,
kurnaz (cunning) was used in the same sense. So, it is possible to say
that it has got only one sense. The definition presented in ATS was not
changed for this word. Yet, an example sentence from the corpus was
added. After the application of the other suggested modification on the
headword, “kurnaz” appears in our mini-dictionary as:

Kur-naz (kurnaz’) s. Baskalarini kandirmasini ve ufak tefek oyunlarla
amacina ulagsmay1 beceren, agikgéz (kimse). Gergek paralart
sahteleriyle degistiren kurnaz avukat yakaland.

Kur-naz (kornaz’) adj. A vigilant (person) who succeeds in deceving
others and reaching at his/her goals with small tricks. The cunning
lawyer who changed the real money with the fake ones has been
caught.

5. CONCLUSION

This study aimed to draw attention to two of the problems that Turkish
lexicography faces today. There is a need for a dictionary which has
been prepared for the learners who acquire Turkish as a foreign or
second language. These learners have different needs compared to the
native speakers of Turkish. Therefore, it is necessary to to build a
dictionary that appeals to their needs. In Western World, such
dictionaries have already been produced: The Oxford Advanced
Learner’s Dictionary, Cambridge International Dictionary of English
for English, Dictionnaire Du Frangais Contemporain for French,



THE ANALYSIS OF ARKADAS TURKISH DICTIONARY 21

Diccionario Para La Ensenza De La Lengua Espanola for Spanish etc.
(Hartmann, 2001, p. 76). Hence, it is time to produce a monolingual
Turkish dictionary for the foreign learners of this language. Secondly,
a corpus based approach should be developed in the preparation of the
dictionaries in Turkey. It is certain that the information that were
collected from the web cannot be sufficient to produce a full
dictionary. Nevertheless, the mini corpus that was used in this study
aimed to show some of the advantages of having a corpus-based
approach in dictionary building process. Finding the senses of the
headwords, determining the order of these senses in accordance with
their frequency of occurance and selecting real-life examples for the
senses are some of such advantages observed in the present study.
Hence, the dictionaries should lean on corpora. Fortunately, there are
promising developments on this issue. “ODTU Sézlii Tiirkge Derlemi
Projesi” (Spoken Turkish Corpus Project by METU), “ODTU-
Sabanci Tiirkge Aga¢ Yapili Derlem Projesi” (The Project of METU-
Sabaci Turkish Tree Bank), Tiirk¢e Ulusal Derlemi (Turkish National
Corpus), TS Corpus Project are some of the projects that have been
carried out to produce extensive corpora for Turkish (Sarigiil, 2011;
Aksan & Aksan, 2009; Say et al., 2002). Hopefully, in the near future,
the dictionaries that are produced in Turkish will lean on such corpora.
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DRAMA, AZINLIKLAR VE OSMANLI
IMPARATORLUGU

Oz: Genel kanmnin aksine Tiirk tiyatrosunun dogusu o yogun milliyetci
methiyelerin arasinda on dokuzuncu yiizyil sonu yirminci yiizyil basinda
temelde Batili olmayan Osmanli Imparatorlugu icindeki etnik ve dini
azinliklarin  tiyatral etkinliklerine dayanir. Bu c¢alisma, Osmanl
Imparatorlugu’nun son ii¢ asamasi olan Tanzimat, Istibdat ve Mesrutiyet
donemleri boyunca neredeyse tamamiyla Osmanli azinliklarinin (6zellikle de
Hiristiyan ve Yahudi Rumlarin ve Ermenilerin) faaliyetleri {izerine insa
edilmis bir milli Tirk tiyatrosunun yaratilmasinin kokenindeki krize
odaklanmaktadir. Osmanli sosyo-kiiltiirel hayatinda etnisite ve dinin oynadigi
rol tizerinde yogunlagan bu ¢alisma, Osmanli etnik ve dini azmliklarinin bir
Osmanli-Islam ideolojisi olan millet sistemiyle boliinmesine ragmen Tiirk
Tiyatrosu’nun temelini atacak ciddiyette kiiltiirel ve edebi {irlinler ortaya
koydugunu savunmaktadir.

Anahtar sozciikler: Osmanli azinliklari, Tiirk tiyatrosu, etnisite, din

1. INTRODUCTION

The 19" and early 20" centuries, during which the Ottoman Empire
practiced her last rays, were periods of pregnancy to the formation of
several happenings at the same time. It was an exceedingly
multifarious era in which major social, cultural, political, ideological
and literary ups and downs were to the front. The key happenings
encompassed the Tanzimat Edict (1839) which “exemplified a general
inclination toward a more secular conception of the state” (Hanioglu,
2008, p. 74), bringing down the panegyric perception of millet3
system with a “significant first step toward the transformation of
hitherto Muslim, Christian and Jewish subjects into Ottomans”

3 Kemal H. Karpat explains this phenomenon as follows: “The millet system was a
socio-cultural and communal framework based, firstly, on religion, and secondly, on
ethnicity [...which...] emerged gradually as an answer to the efforts of the Ottoman
administration to take into account the organization and culture of the various
ethnic-religious groups. The system provided, on the one hand, a degree of religious,
cultural, and ethnic continuity within these communities, while on the other; it
permitted their incorporation into the Ottoman administrative, economic and political
system. (Kemal H. Karpat, Studies on Ottoman Social and Political History, Brill NV,
Leiden, 2002, pp. 611-12.)
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(Hanioglu, 2008, p. 74). Being a diktat “generally accepted as the
beginning of constitutional and institutional reform in the Ottoman
Empire” (Deringil, 2004, p. 108), the Tanzimat Edict gave the
Ottoman minorities a lead to a reverence for their ethnic and religious
equality guaranteeing “before the law to all subjects of the Ottoman
Empire, Muslim and non-Muslim alike” (Deringil, 2004, p. 108). The
ends of that edict were not merely limited to the ostensible reforms of
identity egalitarianisms; they also instigated a vitalization of
‘super-Westernization’ (Hanioglu, 2012, p. 21) and an intro to
secularism (Berkes, 1998, p. 155) by an initial departure of Islamic
autonomy in the Ottoman reign.

From now on, many scholars and intelligentsia sought to benefit from
the originality of this new order. As a contra, Ottomanism was
embraced as “the ‘official ideology’ based on the idea of the Ottoman
citizenship” (Ardi¢, 2012, p. 44). Nevertheless, Nazan Cicek
corroborates:

This patronizing Western treatment of the Tanzimat epoch
almost completely eliminated the role of native agents in the
Ottoman modernization process by reducing them either to
mere enthusiastic reformist collaborators of European
powers in the Ottoman Empire or to less enthusiastic but
equally pusillanimous political characters who agreed to
carry out the reform plans devised in London or Paris
imposed upon them. (Cigek, 2010, p. 16).

However, the egalitarianism the Tanzimat Epoch pioneered was not
squeezed into the year of 1839; it was strengthened through “the most
important step along the road to the rule of law [...] with the
introduction of the 1876 ‘Kanun-i Esasiye,” or Constitution, which
also started the period known as the First Mesrutiyet, or First
Constitutional Period” (Alexander et al., 2008, p. 38). The First
Mesrutiyet was also a scheme that was on the Ottoman life through
“the conjunction between the men of the Tanzimat, the Young
Ottomans and an increasing European pressure to introduce reforms
priotising non-Muslim elements of the Empire” (Taglia, 2015, pp.
3-4). As a consequence, there came into sight a more egalitarian law
in the Ottoman socio-cultural being following all these originalities;
however, within a couple of years, Sultan Abdiilhamid II disbanded



26 0. CAKIRTAS

the legislature and put an end to the constitution (Ardig, 2012, p. 54).
From 1878 till 1908, Abdiilhamid II “established himself as the
absolute ruler” (Ardig, 2012, p. 54) which shaped an environment of
absolute monarch or autocracy, or absolutism named as Istibdat®.
During Istibdat Era, Abdulhamid II “had a clear and realistic view
about the nationality problem in the Ottoman state, but aside from a
few economic and cultural incentives, he failed to produce any lasting
solution to that problem” (Karpat, 2001, p. 172). Kemal H. Karpat
(2001, p. 172) observes that “Obviously, his increasingly autocratic
stance provided no remedy but, on the contrary, worsened the already
tense intraethnic national conflicts, and he became the target of attacks
by non-Muslim groups, notably by Armenians” (Karpat, 2001, p.
172). In order to find some solutions to such problems, oddly enough
Abdulhamid II “actually granted them considerable economic
incentives, autonomy, and cultural freedom which they used to
strengthen their control of the community—which, ultimately, they
turned against the political center” (Karpat, 2001, p. 172).

This deterioration was another dynamic that prompted an urgent call
for a pioneering uncensored law. In 1908, with the utmost protests and
politics of the Committee of Union and Progress (CUP) (fttihad ve
Terakki Cemiyeti), the Second Mesrutiyet (Ikinci Mesrutiyet), or
Second Constitutional Period began (Kapucu & Palabiyik, 2008, p.
71) and the constitution was “amended by the ruling CUP in 1909 by
adding a new sentence to the Article 3 requiring an oath by the sultan
that he be loyal to the ‘blessed sharia and the rules of the Basic Law
[the constitution]’” (Ardig, 2012, p. 54). Thus, launching a limitation
to the doings of the Sultan, the Second Mesrutiyet was an additional
momentous march towards the egalitarianism in the Ottoman Empire.
However, at the very beginning of this fresh constitutional period, as it
is expressed by Stefano Taglia (2015, p. 135):

[...] while things seemed to be positive for the maintenance
of a multi-religious and multi-ethnic Empire, the turning

4 There are a few various views on the word Istibdat. Kemal H. Karpat writes that
Istibdat was differentiated between oppression (zuliim) and absolutism or autocracy
which was a viewpoint made by Ahmet Mithat. He continues saying that “the latter
was described as a means of government designed to benefit society, for the ruler
(sultan) did not use it for his own personal gain. (The Politicization of Islam:
Reconstructing Identity, State, Faith and Community in the Late Ottoman State,
Oxford: Oxford University Press, 2001, p. 196.)
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point came in 1909 and then 1912, when the Unionist
government became more authoritarian and Turkist oriented.
[...]- Tt is after these two dates and the taking of power on
the part of the Unionists, then, that signs of the difficulty to
overcome the ethnic, linguistic and cultural differences
between the various components of the Ottoman Empire
emerged from a background that had a previously appeared
to be one of relative cohesiveness [...].

These three differing periods of Ottoman past gave some routes to the
polarization of literature and literary width. The convergence in
multi-religious and multi-ethnic identities brought some rich
diversification in representation of literary genres. Theatre was among
those mirror genres. As Nermin Menemencioglu (1983, p. 48)
establishes, “The destruction of the janissary corps in 1826, the reform
edicts of 1839 and 1856, the Treaty of Paris at the end of the Crimean
War, which admitted the Ottoman Empire into the concert of Europe,
each inaugurated a new phase in the Turkish theatre”.

2. OTTOMAN THEATRE AND MINORITIES

The restructurings the Tanzimat Edict initiated were all together
practiced within the literary productions; the major figures were
Sinasi, Ziya Paga, Namik Kemal, Recaizade Mahmut Ekrem,
Abdiilhak Hamit and Samipasazade (Dayang, undated, p. 82), all of
whom sought to broaden the appeal of literature and bring it into line
with developments in the West. Among these productions, the theatre
communities and dramatic works were no exception. After the
proclamation of the Tanzimat Edict, the western-oriented theatre was
propped up and “during the reign of Sultan Abdulmecid I, the Western
theater companies (mainly Italian and French) were regularly invited
to perform in Istanbul, and some actions were taken toward
developing indigenous theatrical traditions” (Abazov, 2009, p. 102).
With western influences, various sultans constructed a number of
theatrical buildings or playhouses for professional or amateur
performances. Metin And (1984, p. 51), for instance, notes that Sultan
Abdulmecid built a theatre close to the Dolmabahge Palace in 1858,
whilst in 1889 Sultan Abdiilhamid constructed a theatre in the Yildiz
Palace. These theatre buildings welcomed those professionals or
amateurs coming out of the Ottoman quarters. Among these outsiders,
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there were such different actors and actresses as Adalaide Ristori, Ira
Aldridge, Alessandro Salvini, Jean Coquelin, Sarah Bernardt, Ernesto
Rossi, Frederic Febvre, Adalbert Matkowsky, Rejane, Ermete Novelli,
and Andre Antione (And, 1983, p. 164).

On the other hand, the theatrical performances were not restricted to
those who came from any European countries. The Tanzimat
contributed much to the insiders who felt more courageous to build
upon their own nation-bound communities. Even before the
proclamation of the Tanzimat, some ambassadors built their own
theatre houses to exhibit performances in Istanbul. As it is expressed
by Menemencioglu (1983, p. 48), “It was in Pera [Beyoglu] that the
Marquis de Nointel, Louis XIV’s famous ambassador, built for
himself next to the French Embassy a theatre on the model of the
Teatro Farnese in Perma, where the latest plays by Moliere and
Corneille were performed”. Menemencioglu (1983, p. 49) notes that
despite the fact that the initial group was the Italian community which
structured some theatrical performances, “various Ottoman minorities
made early experiments, of which the most interesting was the
Armenian amateur theatre, which began in 1810”. With a same
supposition, Metin And (1972, p. 43) establishes that the Italian
community was the earliest minority which exhibited several ballets
and operas in Istanbul in 1524; these theatrical shows were not only
watched by the Turkish people, but the Turkish people took some part
in their representation, as well.

The Armenian theatre groups were of great significance. They were
the essentials that created the presence of the Ottoman theatre. The
oldest plays of the Ottoman theatre were staged in Armenian
language, though several of them were translations from different
languages (And, 1983, p. 170). Metin And (1983, pp. 157, 170)
observes that the early theatrical performances in Turkish were
exhibited much later, and the Turkish or Muslim actors or actresses
were not on the stages for a long time. It was, in fact, due to the
Islamic viewpoint that caused some hindrance in the performances in
Turkish and by Turkish and Muslim performers. As it is articulated by
Rafis Abazov (2009, p. 102) “The conservative members of the
society and die-hard ulemas have strongly opposed theatrical plays,
especially for public appearances or representation of women, citing
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the need to maintain public morality and to follow the religious
traditions”.

Being the frontrunner of the Ottoman Theatre, Giilli Agop
(1840-1902), originally Agop Vartovyan and also known as Agop
Aga, was unquestionably the reformer of the Ottoman Theatre, and
was the name who introduced the earliest performances in Turkish
language, other than his mother tongue, Armenian language. After the
declaration of Tanzimat Edict in 1839, upon a number of amendments
in the Ottoman millet conception, Giillii Agop fashioned a new phase
of theatricality in the Ottoman socio-cultural life through pioneering a
number of Armenian actors and actresses. The Ottoman Theatre,
which is well thought-out to be the earliest national Turkish theatre by
Metin And, was under the rule of Giillii Agop (And, 1972, p. 113),
however, it was not in a firm regulation to perform plays in Turkish,
though Giillii Agop paid great attention to include Turkish actors and
Turkish plays within his stage performances (And, 1972, p. 113). The
problems in the correct practice of Turkish language were the chief
attention of Giillii Agop; the problem was due to the lack of Turkish
performers in numbers. Hence, Giilli Agop fashioned various
productions in Armenian language, and these productions were for the
most part acted by such Armenian actors/actresses as Agavni Zabel,
David Triyants, Annik Cuhaciyan, Yeranuhi Karakasyan, Vergine
Karakagyan, Mari Nivart, Dikran Tospatyan, Siranus and Asdgrik
among many others (And, 1972, pp. 114-15). To Petra de Bruijn
(1993, p. 187), Giilli Agop’s Ottoman Theatre was in a state
monopoly for the performance of plays in Turkish for ten years, and
this situation provided a basis for bringing Turkish playwrights or
actors in theatrical creativeness; for instance, Ahmet Vefik Pasha
translated Moliere while Ahmet Cevdet translated Shakespeare into
Turkish. To Suraiya Faroghi (2007, p. 260), proclaiming a similar
discourse to Bruijn’s, “between 1870 and 1880, the ‘Ottoman Theatre’
had a monopoly on Ottoman plays with set texts”.

Besides Armenians, there were various other minorities that
accommodated much with the Ottoman theatrical activities. Metin
And (1972, p. 43) observes that it was not only Greeks, Jews and
Armenians who contributed much to the making of Turkish theatre,
but those fresh-water Franks (tatlisu frenkieri), that is, the Italians, the
French and the Germans. In her analysis, Faroghi (2007, p. 260)
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emphasizes:

Alongside these there was also theatre in the European sense
of the word. French and Italian theatre troupes were
particularly frequent visitors to Pera (Beyoglu); many
members of their audiences came from the resident
Levantine population (whom the Ottomans dubbed
‘fresh-water Franks’).

Being the earliest performers among the Ottoman minorities, the
Italians were very prolific in stage recitals. Functioning as a health
institution, Societa Operaia ltaliano, after its foundation in 1863,
contributed much to music, opera, stage performances and the theatre
(And, 1972, p. 43). Stanford J. Shaw and Ezel Kural Shaw (1977, p.
129) express that “the first real Ottoman theatre, known as the French
Theatre (Fransiz Tiyatrosu), was built in the heart of Beyoglu by an
Italian named Giustiniani, with the financial support of the Ottoman
government as well as several foreign embassies (1840)”.

Among the other minorities, there were Greek, German, English, and
French groups which accompanied with the theatrical acts in the
Ottoman Empire. The Greeks were of a great number and they formed
an imperative position in the Ottoman theatrical presentations.
Nicholas Doumanis (2013, p. 31) stresses:

In 1909, the 3,000-strong community in Ankara
launched ‘T Anorthosis’ (‘The Restoration’) with the
express aim of reintroducing Greek to its Turkish
speaking community. In the meantime, it also promoted
Greek theatre and staged a number of performances in
Turkish translation.

However, from Metin And’s writings, we reach that though there is
not a certain date about the first Greek performances, there are a few
evidences that the first performances were earlier than the Tanzimat
Edict. For instance, in 1818, Aeschylus’s The Persians, Georgios
Chortatzis’s Erophile, the dramatic works of Metastasio, and the
comedic works of Goldoni and Moliere were performed in the rich
Greek houses (And, 1972, p. 47). After the declaration of the
Tanzimat Edict in 1839, many Greek plays were produced and many
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of them were staged in differing settings. There came into being a
very prolific Greek works that were presented by actors throughout
Istanbul and Izmir (And, 1972, pp. 47-49). Among the famous Greek
playwrights, D. K. Missidzis, Alexandros Zoiros, Odyssefs
Dimitrakos, Epamonindas Stamatiadis, Dimitrios Vyzantios and etc.
were to the front (And, 1972, pp. 48-49).

Until the introduction of the first Turkish play by Ibrahim Sinasi in
1859, various diverse playwrights from different minorities produced
some theatrical works, whether they were original or translation. Their
writings were a basis for the emergence of Turkish theatre. Upon
Sinasi’s The Wedding of the Poet (Sair Evlenmesi-1859), a romantic
play, various writers held some national topics trying to reflect the
socio-political aura of the period. Namik Kemal’s Fatherland and
Silistra (Vatan Yahut Silistre-1873) reflected patriotic and heroic
subjects (Brujin, 1993, p. 187).

3. CONCLUSION

In fact, the Ottoman Empire was a union that hosted various
nationalities and religions. Though being considered as minorities in
terms of their numbers, they had some vital effects in combining the
history of Turkish Literature. Sometimes they were rewarded in terms
of their mannerisms, sometimes were reproached. Though their
literary productions were to the front for the most time, their rights
were largely restricted due to governmental procedures.

After the Tanzimat Edict in 1839, the Ottoman minorities found some
equality within their socio-cultural life, and this new atmosphere
created a base for their nationalist viewpoint. The Edict and the two
new-fangled Constitutional Eras helped the minority groups to
manufacture their own literature, and theatre was no exception. In the
Ottoman Empire, it was an obvious finale that the Ottoman Theatre
was not ‘national’ as it was a representative of the millet system in the
Ottoman social and cultural life. Here, it is vital to highlight that the
multicultural and multinational happening was a crucial obstruction in
front of the ‘Turkic’ drama, because the sense for creating their own
theatres was essential to the other minorities. For instance, Greeks
produced the sense of Greek Theatre, Armenians produced Armenian
Theatre, French produced French Theatre, etc. Thus, the Ottoman
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minorities were producing non-Turkish theatrical works that could not
be considered Turkic.

On the other hand, such a newly-fangled ideology as Ottomanism was
a hindrance in front of the formation of a national drama, since it
covered the eulogy of ‘single’ identity of Ottoman hierarchy, in which
all groups were gathered under one roof, thus producing all-yearned
Ottoman multinational harmony. Though not being an impediment for
exclusively ‘Turkic’ drama, the Islamic notion that the theatrical
actions were all immoral and corrupt was a significant barrier in front
of theatrical productions of the period. Thus, for the most part, it was
the Ottoman minorities and western communities that affected the
making of Turkic drama.
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THE TELLER/RECEIVER-ORIENTED
FUNCTIONS OF ONDAN SONRA AS A
DISCOURSE MARKER IN CONVERSATIONAL
NARRATIVES
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Abstract: Discourse markers that are largely used in everyday talk carry out
various functions in conversations. One of the conversational genres in which
discourse markers are highly used is conversational narrative. Conversational
narratives are the interactional productions of (the) teller(s) and listener(s), and
also they are the textual reflections of the events that are experienced in past
time and told in a sequence in the time of storytelling. In this stoytelling which
comprises of a sequence of events, both tellers and listeners use discourse
markers for different purposes. This study aims to demonstrate the functions of
ondan sonra as a discourse marker in Turkish conversational narratives. To
this end, this study grounds on Conversation Analysis (Jefferson, 1978; Sacks
etal., 1974) and Narrative Analysis (Labov and Waletzky, 1967; Labov 1972,
1997). The analysis which is carried out in the interface of these two study
fields focuses on the narrative, conversational and interpersonal functions of
ondan sonra in conversational storytelling. The data of the study includes 100
single and 12 complex conversational narratives gathered from 11 recordings
of natural conversations in family gatherings whose participants are native
speakers of standard Turkish. The findings show that ondan sonra has various
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teller- and receiver-oriented functions in addition to the function of ‘continuity
marker used in order to sequence the events’ as Ozbek (1998a) suggested. The
teller-oriented functions for narrative structure are sequencing the events in an
temporal order, connecting the bound narratives to the first one, initiating the
category of Complicating Action and initiating the category of Resolution. For
conversational organisation, the teller-oriented functions are taking the turn
and holding the floor, and for interpersonal interaction the only teller-oriented
function is attracting the attention of the receivers to a specific point. In
addition to them, the analysis shows that receivers use ondan sonra in order to
initiate a turn and show their interest to the storytelling in conversational
narratives.

Keywords: Conversational narratives, discourse markers, ondan sonra

BiR SOYLEM BELIRLEYICiSI OLARAK ONDAN
SONRANIN ETKILESIMSEL ANLATILARDAKI
ANLATICI VE DINLEYICI ODAKLI iSLEVLERI

Oz: Ginliik konusmalar icinde sik¢a karsilasilan sdylem belirleyicileri
(discourse markers) konusma i¢inde gesitli islevsel roller yiiklenirler. S6ylem
belirleyicilerinin yogun bir sekilde kullanildig1 giinliik konusma birimlerinden
biri de etkilesimsel anlatilardir. Etkilesimsel anlatilar, anlatici(lar) ve
dinleyici(ler) tarafindan gerceklestirilen etkilesimsel {iretimlerdir ve ayrica
gecmis yasantida deneyimlenen olaylarin giinliik konusmalar esnasinda siralt
olarak anlatilmalar ile ortaya ¢ikan metinsel yansimalaridir. Bu olaysal sira
icindeki dykiilestirme siiresince, gerek anlatici(lar) gerek dinleyici(ler) farkl
amaglar ile soylem belirleyicilerine bagvurmaktadirlar. Bu ¢aligma bir sdylem
belirleyicisi olarak ondan sonranin konusma iginde gergeklesen etkilesimsel
anlatilardaki islevlerini gostermeyi amaglamaktadir. Bu cergevede, calisma
yontembilimsel olarak Konusma Coziimlemesi (Jefferson, 1978; Sacks ve
dig., 1974) ve Anlati Céziimlemesi (Labov ve Waletzky, 1967; Labov, 1972,
1997) alanlarindan katki almakta ve bu iki alan arayliziinde yiiriitiilen
¢oziimleme ondan sonranin etkilesimsel Oykiilemelerdeki anlati yapisi,
konusma diizeni ve kisileraras1 etkilesim icindeki islevleri iizerine
odaklanmaktadir. Caligmanin verisi, Tiirkge anadili ve Olglinli dil
konusucularinin giinliik aile i¢i konusmalarindan toplanmig 100 basit ve 12
karmasik etkilesimsel anlatiy1 kapsayan 11 farkli ses kayidindan olugmaktadir.
Calismanin sonucunda, ondan sonrani, Ozbek (1998a) tarafindan belirlenen
‘olaylarin siralanmasi islevini yiiriiten devamlilik belirleyicisi’ islevine ek
olarak, etkilesimsel anlatilarda anlatic1 ve dinleyici odakli olmak tizere cesitli
islevler yiiklendigi gozlemlenmistir. Anlatict odakli islevler, anlat1 yapisi i¢in
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olaylar1 siralamak, bagimli anlatilarin onceki anlati ile iliskilendirilmesini
saglamak, ve anlatinin Karmagsik Olaylar Dizisi ve Co6ziim birimlerinin
bagladigina isaret etmek; konusma diizeni i¢in konusma sirasini almak ve
baglatmak, ve siray1 tutmak; kisilerarasi etkilesim i¢in ise dinleyicilerin ilgisini
belirli bir noktaya ¢ekmek seklinde belirlenmistir. Ayrica, dinleyicilerin
etkilesimsel Oykiilemeler sirasinda, sira alip baslatma ve anlaticiya anlatiya
olan ilgilerini gdstermek amaciyla ondan sonray1 kullandiklari bulgulanmustir.

Anahtar sozciikler: Etkilesimsel anlatilar, sdylem belirleyicileri, ondan
sonra

1. INTRODUCTION

Narrative, as an undeniable part of human language and a way of
communicating ideas among interlocutors is interchangeably used
with stories (Norrick, 2000; Georgakopoulou, 1997). Specifically,
narrative can be defined as the presenting of previous experiences that
took place at a specific point or over a specific interval in a past time
story-world (Polanyi, 1989, p. 41). As a matter of fact, narrative can
be explained as the expression of past events in a storytelling activity;
therefore, it can be coined the term ‘storytelling’2. Narrative emerges
as talking about the events and situations that human beings have
experienced in their lives (Hymes & Cazden, 1980, p. 131), and it
enables human beings to order and/or to reorder their experiences
(Coates, 2003, p. 78). Depending upon the idea, Richardson (1990, p.
118) suggests that narrative is a method of organising past experiences
and “primary way through which humans organize their experiences
into temporally meaningful episodes”. Hereinafter, chronology is
attributed to be the best candidate for distinguishing narrative from
other genres due to the fact that “temporal sequencing of two or more
events is considered by many to be a hallmark of narrative” (Ochs &
Capps, 2001, p. 18).

Everyday talk is interwoven with narratives which emerge in terms of
a temporal sequence of events about past experiences, reports of

2 The terms ‘narrative’ and ‘story’ are used interchangeably in this study. Besides, the
acts of ‘narrating’ and ‘telling’ and ‘storytelling’ are also taken to be equal. Other
terms which can be interchangeably used in the study are ‘narrator’, ‘teller’ and
‘storyteller’. The people who are the recipients of the narrated texts may be expressed
with the terms ‘listener’, ‘recipient’, and ‘audience’. Finally, the participants of a
conversation may be represented with the term ‘conversationalists’ in the study.
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newsworthy happenings, jokes and dream tellings. Narrative is a part
of natural conversation and conversational stories are embedded in their
contexts in conversations (Ochs & Capps, 2001, pp. 36-40). As a result,
narratives which are linguistically and interactionally produced in
conversations emerge as also ‘a polyphonic activity’ which can be
addressed as conversational narratives. According to Schegloff (1997,
pp. 100-101), conversational narratives have a dynamic nature which
embraces the preceding and following talk, audience participation and
potential deviations like hesitations and silences. The dynamic nature
also credits the audience with an active participation in the course of
storytelling by depending upon constant interactions and negotiations.
Thus, conversational storytelling emerges as an interactional
achievement of (the) teller(s) and listener(s) (Ochs & Capps, 2001;
Schegloff, 1986).

In the production of conversational narratives, tellers introduce the
story; monitor syntactic, semantic and prosodic development of the
story; and use strategies to secure listener interest, to gain control of
the floor, to ensure understanding, to gain planning time, to organise
the story telling performance (Norrick 2000, pp. 1-6). Listeners may
interrupt the narration of the teller to encourage and correct the teller,
to contribute details, to evaluate the story, to provide comments, and
just to interact; they may use conversational strategies to redirect the
story line, to reformulate its point and to become full-fledged
co-tellers. Both tellers and listeners strategically use discourse
markers in addition to a great range of linguistic forms in order to
achieve these acts.

Conversational storytelling is in the focus of many contemporary
scholars who pay attention to different features of conversational
narratives. The sequential and narrative organisation, and
interpersonal aspects of conversational storytelling have been
examined by various scholars (Blum-Kulka, 1993; Georgakopoulou,
1995; 1997; 2004; 2007; Ervin-Tripp & Kiintay, 1997, Goodwin,
1984; 1986; 1990; Jefferson, 1978; Mandelbaum, 1987; Norrick,
1997; 1998; 2000; 2003; 2005; Ochs & Capps, 2001; Polanyi, 1979;
1985b; Sacks, 1972; Schegloff, 1997; 2000). In Turkish, there exists
several studies (Kiintay, 2002; 2004; Kiintay & Nakamura, 2004;
Kiintay & Senay, 2003) that mainly concentrate on preschool
children’s conversational narratives with a developmental point of
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view. Accordingly, the lack of more studies on narratives in natural
contexts emerges as a gap for Turkish. Grounded on this, the present
study concentrates on conversational storytelling in Turkish and the
use of ondan sonra as a discourse marker in the sequence
organisation, narrative structure and interactional aspects in Turkish
conversational storytelling. More specifically, the study focuses on the
teller- and receiver-oriented functions of ondan sonra as a discourse
marker in Turkish conversational narratives.

1.1. DISCOURSE MARKERS IN CONVERSATIONAL NARRATIVES

In conversational storytelling, some specific linguistic forms are
frequently used by tellers to trigger a storytelling, to produce a
narrative body, to guarantee their teller positions, and to ensure the
flowing of storytelling in a conversation and so on. These linguistic
forms may be used for various purposes by listeners, as well.
Discourse markers are in the list of these linguistic forms which are
used by tellers and listeners for various narrative, conversational and
interpersonal purposes in conversational storytelling. For example,
they may have the function of initiating a narrative, taking and holding
the turn in the course of storytelling, and requesting extra information
about the narrated events. Or even they may perfom the function of
removing the events out of their past frame and locating them into the
time of speaking. As a result, listeners feel as if they experience the
narrated events by themselves. Georgakopoulou (1997, pp. 141-142)
suggests that linguistic devices like discourse markers create a sense
of proximity between the story world and immediate conversational
situation. Thus, the listeners become involved with the teller as
discourse markers create the feeling of witnessing the narrated
experience (ibid., p.143). Besides, as Schiffrin (1987) proposes, with
the help of discourse markers speakers can locate themselves in the
ongoing conversation. According to Norrick (2001), discourse markers
used in narratives have exclusive functions in narrative constructions,
and their functions may differ from their usual meanings and from their
genuine discourse marker functions in other contexts.

Many scholars have concentrated on the use of discourse markers in
various genres (Bell, 1998; Fraser, 1990; 1996; 1999; Haliday & Hasan,
1976; Jucker & Ziv, 1998; Lenk, 1998; Redeker, 1990; Schegloff, 1982;
Schiffrin, 1987; Schourup, 1999; van Dijk, 1979). The use of discourse
markers in narratives, especially in conversational narratives has been
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included in the works of Georgakopoulou (1997), Gonzalez (2004),
Labov and Fanshel (1971), Norrick (2001), Polanyi (1985a), Polanyi
and Martin (1991).

Several discourse markers in Turkish have also taken the interest of
scholars (Erdogan, 2013; Ilgin & Biiylikkantarcioglu, 1994;
Kuru-Gonen, 2011; Oktar and Cem-Deger, 2004; Ozbek, 1995;
1998a; 1998b; Ruhi, 2009; Ugar, 2005; Yilmaz, 1994; 2004). More
specifically, discourse markers, sey, yani, iste, have been studied in
Turkish narratives (Furman & Ozyiirek, 2006). However, there is a
lack of study on the use of ondan sonra in conversational narratives in
Turkish. On this account, the present study aims to examine the
specific uses of ondan sonra in Turkish conversational storytelling in
terms of its teller/receiver-oriented functions in the narrative
structures, conversational organisation and interpersonal procedures.

2. THE STUDY
2.1. THE DATA

The data of this study has been gathered from 11 audio recordings of
unstructured, unmanipulated natural conversations of the native
speakers of standard Turkish. The duration of the conversations is ten
hours and eight minutes in total and ranges from sixteen minutes to
two hours and forty minutes. 100 narratives have been randomly
selected from a greater range of single narratives which take place in
these 11 conversations. The recordings also include 12 complex
conversational narratives * which are composed of 32 single
conversational narratives. All complex conversational narratives
which were found in the recordings have been analysed in the study.

2.2. THE PARTICIPANTS

The recordings have been taken up in the social gatherings of the
conversationalists who are acquainted with each other and have a
shared past. They are either family members or friends, thus they are
expected to produce more narratives owing to their intimacy.

3Complex conversational narratives (CCN) are mainly identified as the combinational
storytelling of related past experiences. They are organised through the combination
of several single narratives which are about the same topic and from the words of a
single narrator. For more information see Kokpiar-Kaya (2014).
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The gender of the conversationalists seems to be equal in number;
however, gender is not a variable in this study. The ages of the
participants are limited between the ages of 20 and 65. All participants
of the conversations are monolingual native speakers of Turkish who
speak standard variety of Turkish.

Each set of group conversations used in the data contains participants
ranging from four to eight in number.

2.3. DATACOLLECTION

All the spontaneous conversations in the data have been recorded in
natural everyday conversations where people normally carried out
their ordinary lives. The impromptuness of the conversations has been
preserved; there has not been a control of the researcher on their
lengths and topics. However, the researcher has collected
ethnographic observations concerning the participants, their moods
and behaviours throughout the conversation, and the overall situation.
Since an effective way of recording everyday speech is via participant
observation (Labov, 1984; Milroy, 1987; Norrick, 2000), the existence
of the researcher in the conversation is essential.

Since storytelling can come into life in conversations having
participants with some certain degree of familiarity and there is a need
for long periods of time to interact for familiar stories, the
conversations in the indoor social gatherings of family members and
friends have been recorded for the analysis. Obviously, conversations
in family and friend gatherings are convenient for the participants to
produce storytellings.

A digital audio recorder has been used for recording the ongoing
conversations. The researcher has participated into the conversation
during the data collection process with a recorder which is situated in
a place where the conversationalists could easily see. The researcher
has waited until everyone attends to the gathering and has informed
the conversationalists about the recording for a scientific study at the
very beginning of the conversation. The recordings of the
conversations have been achieved by getting beforehand permission of
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the conversationalists for both recording and the use of these
recordings in an academic research after the recording process.

The beforehand permission may be claimed to have a minimal
influence on the naturalness of conversations due to the close
relationships between the participants who generally talked about
subjects quite common of them. Further, the conversationalists
intimately know the researcher; they are family members and friends.
Due to this intimacy, they got used to being recorded easily. As
Yilmaz (2004: 44) has noted, “the tape-recorder to be used for data
collection had a minimal influence because the participants in natural
conversations generally talked about subjects, which were quite
intimate to them. This intimacy generally resulted in the participants’
getting used to the presence of the tape-recorder”. Besides, the
conversationalists can orient themselves to the recording process after
some time passes and their language use can be accepted as natural in
general in spite of some effects of the recording (Labov, 1972;
Norrick, 2000; Yilmaz, 2004; Tannen, 2005; Kokpinar-Kaya, 2013).
Moreover, Labov proposes that the number of the participants is
influential in the forgetting of the recording process and argues that
“the effect of observation and recording was of course present, but the
natural interaction of the group overrode all other effects” (1972, p.
xviii-xix). Tannen (2005, p. 44) also supports this view by stating “If
there is a relatively large number of participants who have ongoing
social relationships, they soon forget the tape recorder. People play to
the crowd.”

2.4. PROCEDURES

The first step in the analysis is to transcribe the recordings. The
recordings have been transcribed in terms of a simplified version* of
the Jeffersonian Transcription System (2004a; 2004b). The next step
in the analysis is to identify the narratives in the conversations. Then,
the narrative body of the storytellings has been divided into narrative

4 The following transcription conventions are used: - an abrupt cut-off when a
speaker hears an interrupting talk, ... a repair of the speaker or rephrasing a sentence
in progress, : prolongation of the sound that is followed, [ ] on successive lines are
used for overlapping sequences. = When a next utterance is latched by prior one with
no gap, (( )) non-verbal activity, 1 falling pitch or intonation, | increasing pitch or
intonation, . a brief pause, and , continuing intonation. Capitilised text indicates
increased volume in speech. The reported speech is identified with bold characters.



TELLER/RECEIVER-ORIENTED FUNCTIONS OF ONDAN SONRA 43

parts in terms of the categories of the narrative model that Labov and
Waletzky (1967) proposed. The model of Labov and Waletzky
consists of six components: Abstract, Orientation, Complicating
Action, Resolution, Coda and Evaluation®. This classification helps us
to frame the overall structure of Turkish conversational narratives.
Thereafter, ondan sonra in the boundaries of conversational narratives
and its functions in the narrative construction have been identified.
After the identification of the functions in narrative construction, the
functions of ondan sonra in the sequence organisation of
conversational storytellings in Turkish have been delineated. In order
for it, we have drawn upon both the methodological implications of
Conversation Analysis proposed by Sacks et al. (1974), and the
analyses of Jefferson (1978).

According to Sacks (1974), sequence organisation in conversations
occurs through speaker change whose principles are:

- If the current speaker somehow has identified, or selected, the next
speaker, then that speaker has the right to take and initiate the turn.

- If no such selection has been made, then any speaker may self-select
and the first self-selecting speaker will take the turn.

- If no speaker self-selected for the next turn, then the main speaker
may continue talking. However, it is not obligatory for him/her to
keep the turn.

However, conversational storytelling may be problematic in this
model of speaker change. One of the endeavours to bring an
explanation for the sequence organisation of storytelling in natural
talk belongs to Jefferson (1978) who put forward two principles:
Stories emerge from turn-by-turn talk, therefore they are locally
occasioned and they re-engage turn-by-turn talk, therefore they are
sequentially implicative. These principles suggested by Sacks (1974)
and Jefferson (1978) have provided the study with the impetus and
analytical tools for analysing the sequence organisation in the
narrative performances.

5 Narrative categories of Labov and Waletzky are initially given by capital letters in
the present study.
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Grounded upon the narrative and conversational analysis whose
frameworks and procedures have been given above, the study aims to
classify the different functions of ondan sonra in conversational
storytelling in Turkish. At this frame, the study presents a qualitative
analysis which depends on several anecdotal implications in the
following section.

3. THE FUNCTIONS OF ONDAN SONRA

Ondan sonra (means ‘after that’) is a discourse marker which may
exist in different locations in the narrative body and may have various
functions with different orientations in conversational storytelling.
The various functions of ondan sonra which have been observed in
the data are given in Table 1 below.

Table 1. Ondan sonra and its functions in conversational storytelling

Orientation of . Domains of
Functions of Ondan Sonra .
Ondan Sonra Functions

Sequencing the events temporally
Connecting the bound narratives to
the prior one
Initiating  the  category  of Narrative
Complicating Action
Teller-Oriented Initiating  the  category  of
Resolution

Taking the turn

Holding the floor Conversational

Attracting the attention of the

listeners to a specific point Interpersonal
Receiver- Oriented Takmg th(.a turn Conversational
Showing interest Interpersonal

As it can be seen in Table 1, ondan sonra have been identified to have
several teller- or receiver-oriented narrative, conversational and
interpersonal functions. The narrative functions depend on the roles of
ondan sonra in constructing a narrative body. Moreover, the ways
narratives are initiated and produced in one after another, and how
events are sequenced and distinguished in narratives have been
highlighted as the narrative functions.
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Conversational functions have been specified through the roles in the
sequence organisation of a conversation. In other words, how tellers or
listeners take and hold turns, signal that they will perform a
storytelling and request a larger space for their storytelling in a
conversation have been identified as the conversational functions.

Interpersonal functions of linguistic forms are relevant to the purposes
of tellers to orient listeners for a storytelling, to manipulate them for
giving permission for an extended turn and to make listeners feel as if
they experience the events from the eyes of the teller. At that point,
acts of attracting the attention of the listeners to the storytelling
activity and visualising the situation emerge as the interpersonal
functions.

The narrative functions of ondan sonra which are observed in the data
can be listed as a) sequencing the events temporally, b) connecting the
bound narratives to the prior one in a CCN, c) initiating the category
of Complicating Action and d) initiating the category of Resolution.
Its conversational functions are found as a) taking the turn and b)
holding the floor. These are the teller-oriented conversational
functions; however, ondan sonra has a receiver-oriented
conversational function. It is the function of taking the turn in
storytelling. The data of the study has shown that ondan sonra has
also an interpersonal function with a teller-orientation. It is the
function of attracting the attention of the listeners to a specific point in
the storytelling.

These different functions of ondan sonra are exemplified in the
narrative Woman with Parkinson’s Disease given in Excerpt 1°.

)

WOMAN WITH PARKINSON’S DISEASE

1 D: sey parkinson hastalidi oluyor ya
2 titremeler falan
3 bir de onlardan bahsettiler.

6 Participants in a conversation are represented by capital letters in the excerpts
representing the conversational storytellings. These capital letters also signal the
beginning of a turn.
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onu da hafizayi normale sey yapiyormus.
onu da bir gin.. kaset koymuslardi.
Istanbul’da cekim yapmislar.

video c¢ekim yarismasi yapmislar bir de.
herkesin hastalarla arasindaki ilisgkileri.
bir de bu patronlari.

patronlar da bu Cin’den sey,

Kore’'nin seyi bu,

firmaszi.

¢ok konusunca boJazim aciyor.

de ondan sonra iste adam.

patronu da biz o glin tanidiydik.

cok matrak bir adam.

ha sey yapiyor,

orada da cekimleri vardi.

burasi sey olmus.

en glizel video ¢ekimi,

tanitimi falan tezahiirati fazla yapildidi icin
hastalariyla boyle,

seylerin hani,

yatak sahiplerinin firmanin bdyle cok
alakadar olusu falan

boyle tezahltrrat icin,

sokak disina tastigi icin,

boyle cok yodunluk oldudu ic¢in,

¢ok cosku oldugu ig¢in,

Tirkiye birincisi olmuslar.

bu sube

onun icin.

o:: sertifikalari falan var.

Minevver Abla’nin resimleri var.
sertifika almis.

ha:::

onlar he:::

bir de esini getirmis adam.

kadin,

iki glinde Tirkge’yi sokmils.

adam tembel diyor ama.

kadin c¢ok gizel Turkce konu...

ben girdim.

bir de ben misafirim tanimiyorum ya ben simdi.
kadin gel... kadin bdyle.

hos geldiniz efendim yapiyor.

siz de hos geldiniz dedim ben de.
tahmin ettim yani.

ufak tefek cekik gozli.

bir glin sonradan da gelecek dediler vya.
toplanti var o glin diye

erken gel dedi Miinevver Abla.

¢unkii erken toplaniyorlar dedi.

ben gittim dokuzda.

a: yarisini konusmuslar zaten ama.

dolu

igerisi bitin dolmus.

biz yataklara gectik yataklarin istiinde oturduk artik
gec¢ilmiyor yani o kadar kalabalik yodunluk olmus.
ondan sonra

bir sey anlatacaktim.
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ha: parkinson seyini anlatiyordum.

Istanbul CD sinde,

kadin diyor.

benim diyor.

parkinson hastaligim var diyor.

ondan sonra unutuyordum diyor.

yaptigim seyi unutuyordum diyor.

sunu suraya koydum mu,

onu almaya aklim ermiyordu diyor.
birakiyordum herseyi diyor.

neyse beni hastaneye yatirdilar diyor.

ondan sonra,

hastanede diyor.

seyler falan diyor.

boyle hep hastalarin durumlari kotid diyor.
boéyle hepsi titriyor diyor.

sey yapiyor yasli yasli.

ben de kendimi onlardan daha koéti gordim diye.
ben daha seyim ya diyor.

biraz aklim eriyor ama diyor.

kafamda pek toplamiyor diyor.

kadin.

ha:

ondan sonra ben aklimi basima toplayayim mi
demist

ondan sonra iste ben diyor.

biraz diyor tedavi goérdim diyor.

sonra bu yataklarin seyini duydum diyor.
teyzemin kizi israr etti buraya gotirelim dedi diyor.
geldik diyor neyse diyor.

ben diyor.

alti ay mi1 dedi bes ay mi devam ettim diyor.
titremelerimde azalma oldu diyor.
unutkanligimda azalma oldu diyor.

ondan sonra hatta diyor, -
beni diyor bir giin diyor, | Orientation
seyden hastaneden gelirken diyor,

sey diyor..

¢op torbasini diyor,

esya torbasi diye diyor karistirmisim diyor,
¢opi almisim diyor eve kadar getirmisim diyor.
iginde diyor kiyafetlerim var diye gece bir agtim diyor
olan ¢ép ¢ikti karsima diyor. - Comp. A.
kadin boyle elli bes altmis yaslarinda
siskoda bir sey.

¢cok da matrak.

baktim baktim diyor.

gildim diyor. =

ondan sonra allahima siikiir dedim. L Resolution
ben bu yataga devam edeyim dedim diyor. .

ona karar verdim g¢ok siikir o zamandan beri diydr

6yle hatalar yapmiyorum, Coda

aklim basima geldi diyor.
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3.1. NARRATIVE FUNCTIONS OF ONDAN SONRA

Ondan sonra can be accepted as a continuity marker which indicates
that some more talk is coming next in conversation. With a narrative
point of view, it may be identified as a marker which shows the
continuity of events in a narration. In this context, it can be claimed
that ondan sonra has a function of sequencing the events in a temporal
continuum. The narrative function of sequencing the events in a
temporal order can be exemplified in the narrative Woman with
Parkinson’s Disease given above in Excerpt 1 in the lines of 67 and
73. In these lines, the teller (Participant D) puts the events in a
temporal order by relating them with the use of ondan sonra’.

In the same narrative, another narrative function of ondan sonra can
also be observed. This narrative function connects the bound
narratives to the priors in a complex narrative form. An example of
the use of ondan sonra for this function can be seen in the lines of 60
and 96 in Excerpt 1. In these examples, ondan sonra seem like
sequencing the events temporally; however, it also sequences the
subsequent narratives in a higher narrative body by means of a
temporal order. The teller jumps into new narrations and initiates new
single narratives existing in a larger narrative body by using ondan
sonra. By this act, the teller achieves to bridge a connection between
the narratives of a complex narrative form. Obviously, complex
narrative forms contain smaller narratives that are related to the
former and latter ones and sequenced in terms of a temporal order or
topical order (For more information about Complex Conversational
Narratives, see Kokpinar-Kaya, 2014). In this narrative, the former
and latter narratives follow one another in a temporal sequence with
the help of ondan sonra. It gives signals that a new storytelling will be
performed. As a deduction, ondan sonra can also be analysed as a
‘narrative initiator’ in addition to its role of continuity marker.
However, the role of ondan sonra as a ‘narrative initiator’ can only
account for the bound narratives which are connected to an initial
narrative in a complex narrative structure. Therefore, ondan sonra can
be identified as an initiator of bound narratives in conversational
storytelling.

" The different functions which are examined in this study are represented with
underlining.
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Ondan sonra which functions as an initiator of bound narratives has
been observed in turn-medial positions in the data of the study. In the
lines of 60 and 96, in the middle of a turn the teller initiates the bound
narratives with ondan sonra which is performed after another piece of
storytelling. In this context, these bound narratives are initiated by the
teller by holding the teller position.

Ondan sonra may also signal the launch of the Resolution in the
narrative body. Tellers may differentiate the complicating events from
the resolution of them by the help of ondan sonra. The teller in the
narrative Woman with Parkinson’s Disease seperates the section of
Resolution from a prior narrative section, Complicating Action by
using ondan sonra which can be seen in Line 110. Here, ondan sonra
distinguishes narrative events from the ones which indicate the results
of them. In the same context, a tense shift from Continuous Historical
Present (Schiffrin, 1981; Wolfson, 1982) also exists. In line 110, the
teller separates the two narrative sections with the help of ondan sonra
and a tense shift from Continuous Historical Present (CHP) which is
distinguished from other uses of the present tense in terms of its
potential to be replaced by the past tense without any change in time
reference. The events narrated with CHP are always in the past,
refering to the time at which the events took place.

Another narrative function of the discourse marker ondan sonra is
initiating the section of Complicating Action. Tellers may pass to the
narration of complicating events from the background information by
signalling this transition via the use of ondan sonra. An example to
the initiation of Complicating Action through ondan sonra can be seen
in Excerpt 2 given below.

)

CUTTING GRASS

1 M: glizel ot yoldun ama degil mit

2  A: valla ot bile yoldurdular. —» Abstract
3 M: [giizel ot yoldun ha].

17 A: ya onu birak mahkumlar asagida.
18 Y: koca sey.

19 [askeriye]. Orientation
20 A: [kuledeyim] .
21 Y: bir makina alamadi mit

22 A: mahkumun birisinin dikkatini cekmis.
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~

simdi kulenin etrafinda,

canim sikiliyor iki saat nasil vakit gg
sada don sola don.

kulede dort doniyorum.

asker

hi: simdi doéniince,

asagida da,

[ot yoluyorlar].

[seyler]

havalandirmalar var

sOyle bir genis,

sey..

duvar duvar ayrilmis iste.

seyler mahkumlar,

orada,

geziyorlar.

simdi bakiyorlar.

laf atiyorlar zaten

asker aga asker aga diye bagiriyorlar.
ondan sonra asker aga dedi. 3
hihi

ne oldu dedim.

isaret ettim.

simdi bizim burada jandarma yaziyor kiy
burada da sey var ((shows))

rutbe var.

ondan sonra

o gavusluk ritbesi mi dedi.

6teki de atladi

yanindaki mahkum da

yok ya orada jandarma yaziyor dedi.
ben de dedim.

burada jandarma yaziyor dedim, ((shows))
burada riitbe var dedim. ((shows))

ondan sonra Oyle deyince

alla allah dedi,

ondan sonra ben bir sey demedim.
fazla muattap almiyorum.

onlar konusuyor kendilerine gdre.

ben isaret ediyorum,

sey yapiyorum.

her yerde kamera var cinkl tepelerde.
yani strekli seni g¢ekiyor kameralar.
e:: asker.

[ondan sonral,

[ne konussan]

tabi ne konussan.

yani konustugun sey yapmaz ama

tek tek seylere

kulelere zoom yapiyor

[evet evet]

[kameralar].

en iyisi konusmamak

hm:: ben Oyle sey bakmiyorum onlar kony
laf atiyor,

sey yapiyorlar.

bakiyorsun ¢ok konusacak oluyor,

¢ireceksin,

> Orientation

afetlerimizde.

r  Comp. A

suyor,

isaret ediyorum,
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82 soyle yapiyorum susuyorlar.

83 anliyorlar,

84 bir daha

85 sey yapiyorlar.

86 M: tozuyorlar. r  Comp. A.
87 A: kesiyorlar.

88 dedim yoksa diyor,

89 sizin diyor,

90 bitin herkes mi g¢avus sizde diyor. J

91 ben de herkes gavus dedim,

92 kapattim. } Resolution

Cutting Grass includes the narration of the absurd experiences of the
teller’s (Participant A) military service (lines of 17 and 92). The
background information about the people and the setting, namely
Orientation, is given between the lines of 17 and 41. Then, the events
are narrated till Line 91 and by the Resolution (Lines 91-92), the
narrative ends. In Line 42, the launch of the Complicating Action is
achieved by the teller’s using ondan sonra in the beginning of the
narration of the complicating events. With the help of ondan sonra in
the context exemplified in Line 42, the teller quits giving details of the
information about the narrative events and separates narrative events
from non-narrative ones, meanwhile Orientation from Complicating
Action. In this context, the use of a tense shift from Continuous
Historical Present is also influential in this process of the separation of
the Labovian categories. Both the use of ondan sonra and a tense shift
help to differentiate the events given as background information in
Orientation and the events narrated in Complicating Action.

3.2. CONVERSATIONAL FUNCTIONS OF ONDAN SONRA

In addition to the narrative functions of ondan sonra, conversational
functions of it as a discourse marker can also be observed in the data.
As it can be seen in Table 1, the conversational functions have been
identified as (1) taking the turn and (2) holding the floor. The first
function, namely taking the turn can be specified in terms of its
emergence with both teller and reciever orientations. However, the
function of holding the floor is a teller-oriented function.

Tellers may take the turns in order to continue their storytelling with
the use of ondan sonra in conversations. In Line 87 of Excerpt 1, it
can be seen that there is a teller-oriented turn-taking act by the use of
ondan sonra. After a participant’s interruption (Participant A) for a
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prediction, the teller (Participant D) takes the turn and continues
storytelling by using ondan sonra. Here, ondan sonra emerges as a
device for the teller in order to take the turn back and go on
storytelling. A similar example can be seen in Excerpt 2, as well. In
Line 68, the teller (Participant A) takes the turn via ondan sonra and
goes back to the storytelling after a receiver interruption. Furthermore,
by using it, both tellers incite the interest of the interrupters and the
other audience to the story.

The data of the study shows that holding the floor with ondan sonra
can be achieved by tellers in situations in which a longer turn is
needed to continue storytelling. It is obvious that in conversations
participants may interrupt the storytelling and begin talking about
something different than the story. In order to prevent this, tellers may
be in a tendency to take the control of the conversation by using some
devices which give signals that they will continue storytelling. Ondan
sonra is one of these devices which helps tellers to hold floors for
their longer telling activities. The function of holding the floor can be
exemplified on the lines of 14, 60 and 96 in Excerpt 1. On these lines,
it is seen that the teller may aim at holding the floor in order to
prevent listener interruptions and keep the storytelling continue by
using ondan sonra.

In the data, it is possible to observe a reciever-oriented conversational
function of ondan sonra. It is the function with the help of which
listeners may take turns for their contributions, questions or
predictions in the course of storytelling. Furthermore, they locate and
link their contributions, questions, etc. to the story by using the
continuity marker, ondan sonra. In Line 84 of the narrative given in
Excerpt 1, Participant A takes the turn for a question form with the
help of a filler ha::: and discourse marker ondan sonra (Line 85). The
use of ondan sonra in this context helps the participant to relate her
question with the narrative events which have been previously stated.
After the question of Participant A, the teller goes back to the
storytelling by taking the turn back with the help of ondan sonra (Line
87).

3.3. INTERPERSONAL FUNCTIONS OF ONDAN SONRA

Beside its narrative and conversational functions, ondan sonra has
interpersonal functions. Tellers may use it in attracting the attention of
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the listeners to the storytelling and listeners may use it to show their
interest to the storytelling.

Any of the teller-oriented use of ondan sonra can be claimed to have
the function of attracting the attention of listeners to the narration.
Tellers may use ondan sonra to manipulate listeners to pay attention
to what is narrated at that point and to make them leave the floor to
tellers for the storytelling activity. This function can be illustrated in
Excerpt 1 in Line 87 and in Excerpt 2 in Line 68. In both
conversational situations, the tellers take the turn back by using ondan
sonra. In addition, they attract the attention of the listeners to the
storytelling after the interferences of the participants, Participant A in
the former excerpt (lines 84-86) and Participant M in the latter (Line
65). Furthermore, any use of ondan sonra in any function may have
the role that tellers are able to attract the attention of the participants to
the storytelling. Last and more, listeners may use ondan sonra for
showing their attention to the telling activity in addition to using it for
conversational ends such as taking the turn as it can be seen in Excerpt
1 on Line 85.

4. DISCUSSION

As the data of the study demonstrates, the discourse marker, ondan
sonra can be accounted to have various functions exclusive to the
storytelling. These functions are the results of the dynamic nature of
ondan sonra which signals the continuity between the prior and
following talk. As its denotational meaning (after that) suggests,
ondan sonra comes after a piece of talk and indicates that there will
exist some more talk after it. In other words, ondan sonra carries the
influences of the former verbal production and implicates the
existance of the next. In the data of the study, many functions with
different orientations have been analysed as cited in the previous
section. These functions can be classified in two meta-functions in
conversational storytelling. They are the functions of indicating
continuity and initiating a narrative. Thus, it can be possible to
identify ondan sonra as a ‘continuity marker’ as Ozbek (1998a)
indicates and ‘narrative initiator’.

The narrative functions of sequencing the events, connecting the
bound narratives to the prior ones, and conversational functions of
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taking and holding turn reinforce the idea that in conversational
storytelling ondan sonra operates as a continuity marker which exists
in the instant talk and bridges a link between the preceding and
following talks in the production of the narrative. In the case of
narrative construction in conversational storytelling, ondan sonra is
used for sequencing the events in a temporal order. It is also used for
ordering the internal parts of a narrative; it indicates tellers’ launch of
the next narrative section. In both situations, ondan sonra is the
linguistic component which links the previous and following narrative
productions.

In the frame of its roles in the internal construction of narratives,
ondan sonra in Turkish conversational storytelling can be accounted
as a ‘separation marker’. It separates the telling of non-narrative
events of Orientation from narrative events of Complicating Action, or
events of Complication from events of Resolution. Here, ondan sonra
is an indicator of a transition point with the former talk and the latter,
thus it still functions as a continuity marker.

In the sequence organisation of conversational storytelling, ondan
sonra is visible for taking and holding turns. Ondan sonra is a tool
both for receivers and tellers to take turns. Via ondan sonra,
conversationalists gain the stage for their talk by showing their
consideration to the previous talk of another speaker, as well. At this
context, ondan sonra instantly makes a connection between the turn
units in the sequence organisation. In a similar vein, by using ondan
sonra tellers may link their instant endeavours of controlling the floor
to continue their talk with their previous talk. Therefore, they achieve
to attract attention of the receivers on their talks, implicate that they
continue their talking and thus prevent receiver-oriented interruptions
and turn-takings.

In addition to its being either ‘continuity marker’ or ‘separation
marker’, ondan sonra can also be coined with the term ‘narrative
initiator’. Ondan sonra with the function of initiating a narrative
relates the topics of the previous talk with the following. However,
this function can only account for the bound narratives which are
connected to an initial narrative in a complex narrative body. At
present, ondan sonra gives signals not only of a new storytelling but
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also of a consideration for the prior narration(s). In the data, any
examples for the initiation of single narratives via ondan sonra have
not been found. Therefore, ondan sonra may be identified as an
‘initiator of bound narratives’ in conversational storytelling. Besides,
ondan sonra with this function has mostly been observed in
turn-medial positions in the telling of complex conversational
narratives. Complex conversational narratives are the textual
productions of the telling activities of one teller about several related
past experiences. Since one teller has an extended turn for the
narration of several stories in a complex conversational narrative,
ondan sonra as the initiator of the bound stories is used in turn-medial
positions.

The functions of linguistic forms in conversational storytelling cannot
be thought in isolation, especially when the interpersonal functions of
them are considered; any form can have either one of the narrative,
conversational functions or interpersonal functions. This means that
functions of ondan sonra are not autonomous from their functions of
different domains in conversational storytelling. For example, it can
be used both for initiating a narrative and attracting the attention of the
listeners to the storytelling. The former function is a narrative one and
the latter, an interpersonal function and they can be realised in the
same linguistic body. Or ondan sonra can also be used for initiating a
bound narrative in the turn-medial position of an extended turn,
holding the control of the turn and taking the attention of the receivers
to the teller activity. In this case, just one discourse marker may have
narrative, conversational and interpersonal functions in the same
context.

Another pecularity about the compact nature of linguistic forms, more
specifically the uses of ondan sonra in conversational storytelling is
that they do not occur in isolation from other linguistic forms. As it is
observed in the data of the study, ondan sonra may operate its
functions together with the use of other linguistic forms such as tense
shifts and fillers. Even it may be probable that ondan sonra may be
used together with other discourse markers in Turkish storytelling. On
the one hand, this study does not exhibit any use of ondan sonra
together with another discourse marker, on the other, this kind of a use
can be observed in a more extended data.
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5. CONCLUDING REMARKS

The present study has demostrated that ondan sonra is a discourse
marker which is highly exclusive to the Turkish conversational
storytelling with its various functions. It grounds on different
expectations of conversationalists about narrative structures and
storytelling organisation as Norrick (2001) suggests for the discourse
markers used in conversational narratives. According to him, any
discourse marker is in a tendency to have specialised functions in
conversational storytelling since conversational narrative as a genre is
coined with a strict sequentiality.

The data of the present study illustrates that ondan sonra has various
teller-oriented narrative, conversational and interpersonal functions
exclusive to Turkish conversational storytelling. The receiver-oriented
conversational and interpersonal functions of ondan sonra are also
illustrated by the excerpts. However, any receiver-oriented narrative
functions of ondan sonra has not been identified in the study. That
may be because narrative functions are directly related to the telling
activity, thus, to the teller position.

This study has been conducted with the use of a relatively large corpus
of data which has been able to provide sufficient evidence in order to
fullfil the aims of the study. However, for further implications more
studies with larger corpus of narratives may justify and develop the
findings of this study.
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Oz: Bu calisma, bir kimlik 6zelligi olan cinsel yonelim iizerinde, konugsmanin
iceriginden bagimsiz olarak yalnizca ses oOzellikleri agisindan, durmaktadir.
Konusucunun cinsel yoéneliminin yalnizca sesleri dinlenerek algilanip
algilanamayacagin1 ve algilanabiliyorsa bunun hangi ses ozelliklerine dayali
oldugunu bulmay1 amaglayan bu g¢alismada, dinleyicilere escinsel ve diizcinsel
erkek konusucularin ses kayitlart dinletilmis ve cinsel yonelimlerini tahmin
etmeleri istenmigtir. Caligmaya, 10 escinsel 10 diizcinsel konugmaci katilmustir.
Her konusmacidan tiger farkli ses kaydi alinmistir. Birinci kayitta bilimsel bir
metin okumalari, ikinci kayitta bir siir okumalari, ti¢iincii kayitta ise caligmaci ile
sohbetleri sirasinda bir anlati gergeklestirmeleri istenmistir. 20 konusucunun da
okuduklar1 metin ve siir aymidir. Anlati ise aym1 konu ¢ercevesinde
gerceklesmistir.  Alinan ses kayitlart sesbilim egitimi almamig 30 kisiye
dinletilmistir.  Elde edilen veriler, dinleyicilerin konusucularin cinsel
yonelimlerini biiylik 6lciide dogru algiladiklarini géstermekle birlikte yapilan
fiziksel ses Olciimlerinde bu algiya neden oldugu iddia edilebilecek bir sonuca
ulasilmamustir.

Anahtar sozciikler: Cinsel yonelim, algi, ses ozellikleri, escinsel erkek
konusucu

L Ankara Universitesi, DTCF, Dilbilim Béliimii, Ankara, Tiirkiye, silaay@gmail.com
Makale gonderim tarihi: 07 EKim 2016; Kabul tarihi: 02 Aralik 2016



62 S.AY

ACOUSTIC CORRELATES OF PERCEIVED SEXUAL
ORIENTATION

Abstract: This study aimed to examine whether sexual orientation can be
detected from monologue readings and narration. The main research question was,
if naive listeners could perceive the speakers’ sexual orientation accurately, can we
conclude that there are some potential phonetic cues which signal one’s sexual
orientation. 10 openly gay men and 10 straight men recorded a scientific passage, a
poem and a narration. These recordings were played to 30 listeners for judgments
of perceived sexual orientation. Listeners correctly identified the sexual orientation
of these speakers at a rate of 80%. On the other hand, the results of acoustic
measurements did not show any particular pattern that could be identified as an
indicator of the sexual orientation of the speaker.

Keywords: Sexual orientation, perception, acoustics, gay men

1. GIRIS

Insanlarin konusmasi, salt bilgi alisverisi amagli degildir. Ne
sOylendigi ve nasil sdylendigi; konusucunun kim oldugunun ve ayni
zamanda konusucunun dinleyici/ler tarafindan kim olarak
algilanmasini istediginin de bir yansimasidir. Ornegin, bir topluluga
ait oldugunu kanitlamak ig¢in herhangi bir konugma bigiminin
kullanilmasi ya da reddedilmesi gibi. Bireyin kullandig1 dil, onun
sosyoekonomik durumu, 1rki, nerede biiyiidiigii ve egitim durumu gibi
kimlik 6zelliklerinin ipuglarini da tasir (Labov, 1972; Trudgill, 1974).
Bu ozellikler, iiretilen sozcelerde kullanilan sozciiklerin se¢imi gibi
kullanimsal farkliliklarda dile yansitilarak kendini gosterebildigi gibi,
Podesva (2007)’'nmin  bir c¢aligmasinda anlatildign iizere ses
ozelliklerinde de ortaya c¢ikabilmektedir. Podesva’nin s6z konusu
calismasinda (2007) yer alan konusucu, yalnizca arkadas
ortamindayken falsetto kullanmakta ve bunu bilingli bir tercih ve
kimlik 6zelliginin bir ipucu olarak uygulamaktadir.

Bu ¢aligma, sesle iliskili olarak yukarida sayilmayan bir bagka kimlik
ozelligi olan cinsel yonelim iizerinde durmayr hedeflemektedir.
Oncelikle vurgulanmasi gereken, bu kavramin, kadin ve erkek olarak
ikiye ayrilmig olan fiziksel cinsiyet kavramindan farklilagtigidir. Bu
iki kavram gibi, cinsel kimlik ve cinsel yonelim terimleri de zaman
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zaman, yanlis olarak, birbirleri yerine kullanilmaktadir. Kavramlara
aciklik getirmek gerekirse; “Cinsel kimlik (gender identity), bireylerin
kendi i¢ diinyasinda kendisini nasil tanimladigidir. Kadin veya erkek
olmakla sahip oldugu kisisel ve 6zel kimliktir” (Bozdemir & Ozcan,
2011, s. 38). Cinsel yonelim (sexual orientation) ise “cinsel ve
duygusal olarak kisinin ilgisinin, arzularmin hangi cinsiyete yonelik
oldugu ile ilgili cinsel kimlik bilesenidir” (Basar & Yiiksel, 2014, s.
391). Cinsel yonelim ve sdylem, toplumdilbilim ¢aligma alan1 iginde
oldukga yeni bir konu olup, "kuir dilbilim" (queer linguistics) ya da
"lavanta dilbilim" (lavender linguistics) olarak ifade edilmektedir
(Munson, 2011). Sesbilim egitimi almamis olan herhangi bir kisi,
konusucunun cinsiyetini ses Ozelliklerinden anlamanin, yalnizca
kadin-erkek fizyolojik 6zelliklerine dayali oldugunu diisiinebilir. Tabii
ki, ortalama ses perdesinin yetiskin erkek konusucularda kadinlardan
daha diisik olmas1 gibi, fizyolojik Ozelliklerden kaynaklanan
farkliliklar vardir. Ancak, kimlikle ilgili boyut ve ulamlari, tanimlama
ve siniflandirma cabalarini reddeden “Kuir Kuram” (Queer Theory),
cinsel alandan yola ¢ikarak, tiim kimliklerin kurgulanmis, gerceklikten
ote edimle iligkili olan ve kisilerin baskalarinca tanimlanmis ulamlara
sikistirma ¢abas1 olduklarini iddia eder.

Kimi c¢aligmalarda, belirli bazi ses 0Ozelliklerini tasiyan seslerin,
dinleyiciler tarafindan “escinsel sesli” (gay sounding) olarak
tanimlandig1 ortaya konmaktadir (6rn. Gaudio, 1994; Pierrchumbert,
Bent, Munson, Bradlow & Bailey, 2004). Ancak bu durum, tiim
escinsellerin  belirli, ortak bir aksanla konustugu anlamina
gelmemektedir.

Alanyazinda, erkek escinsel ses oOzellikleri ile ilgili c¢aligmalar
olmasina karsin, escinsel kadinlarin ses 6zelliklerine iliskin olduk¢a az
sayida caligma bulunmaktadir. Escinsel kadinlarla yapilan sinirl
arastirmalar, onlarin seslerinin diizcinsel erkek sesinden 6nemli 6lgiide
farkli  oldugunu ve dinleyiciler tarafindan dizcinsel kadin
konusuculardan ayirt edilmesinin daha giic oldugunu gostermistir
(Moonwomon-Baird, 1997); bu nedenlerden dolay1, sesbilimsel
calismalar genellikle erkek escinseller ile yiiriitiilmektedir.

Bu alanda yapilan calismalarin Onciilerinden olan Gaudio’nun
calismasinda (1994), ses perdesi ve algilanan escinsel sesi arasindaki
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iliski incelenmis ve ortalama ses perdesinin (ortalama FO - temel
frekans) ne algilanan ne de gercek cinsel yonelim ile iligkisi olmadig
sonucuna varilmistir. Ancak, calismanin verileri, daha fazla sayida
perde tiirevleri ve daha genis bir ses perdesi araligi kullanan erkek
seslerinin, escinsel ya da daha kadinsi bir ses olarak algilandigim
disiindirmektedir (Rieger, Linsenmeier, Gygax, Garcia, & Bailey,
2010).

Rogers, Smyth ve Jacobs (2000)’1n bulgulari da Gaudio’nun (1994)
sonuglarini onaylar niteliktedir. Onlar da algilanan cinsel yonelim ve
temel frekans arasinda herhangi bir iligki saptamamiglar, 6te yandan
dinleyicilerin, escinsel sesli olarak tanimlamada bulunmalarinin her
zaman kadmsi konugma ile kosut gitmedigini ortaya koymuslardir.
Munson, Jefferson ve McDonald (2006) siirtiiniicii sesler ile algilanan
cinsel yoOnelim arasindaki iliskiyi inceledikleri c¢aligmalarinda,
algilanan cinsel yonelim ile erkek sesleri icinde siirtlinlicii ses
tanimlama arasinda herhangi bir iligki de bulunamamustir.

Pierrehumbert ve arkadaglar1 2004 yilindaki ¢aligmalarinda, escinsel
erkeklerin diizcinsel erkeklere oranla daha genis bir ses alan
kullandiklarin1 belirlemisler, escinsel erkeklerin diizcinsellere oranla
daha dagmik bir ses alanina sahip olduklari ortaya koymuslardir.
Munson ve arkadaslar1 (2006) da escinsel erkeklerin ve lezbiyenlerin
konugmalarinda iinlii egilimlerini incelenmislerdir. Bu ¢aligma
sonunda, lezbiyenler bakimindan Onemli bir farklililk ortaya
cikmazken escinsel erkekler i¢in ortaya c¢ikan bir Unli egilimi
bulunmaktadir; bu egilime genellikle "escinsel peltek konusmas1" (gay
lisp) ad1 verilmektedir.

Yukarida belirtildigi gibi, baz1 sesbilgisel farkliliklar, kadin ve erkek
fizyolojisinden kaynaklanmaktadir. Kiz ve erkek cocuklari, ergenlik
oncesinde, ses yollar1 bakimindan farklililk gdstermezler ancak
ergenlikle birlikte erkek ses yolu degismeye baslar. Ergenlik oncesi
kiz ve erkek g¢ocuklari, bir bakima diizcinsel ve escinsel yetiskin
erkeklere benzer bir durum sergilerler, her iki durumda da anatomik
ya da fizyolojik degisikliklere bagli olmayan, cinsellige bagh
(gender-linked) sesbilgisel farkliliklar sergilenmektedir (Smyth, Jacob
& Rogers, 2003, s. 302-303).
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Bu saptamalar, dilbilim alaninda, insan dili {izerine c¢alisilirken
yalnizca fizyolojik cinsiyet iizerinde durmanin yetersiz olabilecegini
diisiindiirmektedir. Kuskusuz cinsel kimlik ve cinsel yonelim
kanitlanmis olgulardir ve bunlar bireyin hayatinin her alanini
etkiledigi gibi konusmasini da etkilemektedir. Sesbilim galigmalarinin
diizcinsel erkek ve kadinlarla yapiliyor ve ¢esitli ses 6zelliklerinin bu
iki yonelim tizerinden 6l¢iinlii bir bicimde (6rnegin kadinlarda frekans
degerleri ya da erkeklerde perde degerleri gibi) sunuluyor olmasinin
nedeni, kimi yaygin Onyargilar olabilir. S6z konusu Onyargilarin
basinda escinsel sesinin bir “se¢im” ya da “taklit” oldugu diisiincesi
gelmektedir. Bir bagka Onyargi ise, escinsel sesinin ge¢ ergenlikte
ortaya ciktigt ve bu nedenle ikinci dil edinimi gibi ele alinmasi
gerektigidir. Oysa Smyth ve Rogers (2002) escinsel sesinin genellikle
erken cocukluk déneminde ortaya ¢iktigin1 bulgular ile kanitlamig ve
bu Onyargiya karsilik vermisglerdir.

Bu ¢alismada, s6z konusu dnyargilar bir kenara birakarak ve yukarida
s0zii edilen Kuir Kuram da g6z 6niinde bulundurularak, insan sesinin
yalnizca kadin ve erkek sesleri olmak tizere iki kutuplu degil, cinsel
yonelimler de géz onlinde bulundurularak incelenmesi diisiincesiyle
hareket edilmis ve su arastirma sorularina yanit aranmaya calisilmistir:

1- Tiirk escinsel ve diizcinsel erkeklerin, cinsel yonelimleri, sesbilim
egitimi almamig dinleyiciler tarafindan dogru bicimde algilanmakta
mudir? Dogru algilamada, dinleyicinin cinsel yoneliminin bir etkisi var
midir?

2- Cinsel yonelimin algilanmasinda, konusucunun bilimsel metin
okumasi, siir okumasi ve bir anlati gerceklestiriyor olmasi etken
olmakta midir?

3- Konusucunun ses perdesi, siire, ses siddeti ve frekans degerleri gibi
ses Ozellikleri, cinsel yonelime yonelik ipuglari icermekte midir?

2. YONTEM
2.1. CALISMA GRUPLARI

Calismada, ikisi konusuculardan biri dinleyicilerden olusan ii¢ grup
yer almaktadir. Birinci grup, yaslar1 21-28 arasinda degisen (ortalama
23,4 yas) 10 escinsel erkek konusucudan olusmaktadir. Bu grupta yer
alan konusucularin, cinsel yonelimlerini ¢evrelerine agiklamalari,
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kendi bildirimlerine gore, 4-17 yil 6ncesinde gerceklesmistir (ortalama
7,6 yil). Kayitlarin alindig1 sirada, bu gruptaki konusuculardan figii
lisans, dordii yiiksek lisans ve ti¢ii doktora Ogrencisidir. Hepsi,
escinsel arkadag cevresine sahip olduklarini ve ikisi bu c¢evreyle
nadiren, sekizi siklikla bir araya geldiklerini belirtmislerdir; yalmzca
bir konusucu bu arkadas ¢evresindeyken sesletiminin farkli oldugunu
ve Lubunca (yaklagik dort yiiz sézciikten olusan ve Tiirkiye'deki
LGBTI bireyler tarafindan kullanilan bir ¢gesit jargon) da konustugunu
ifade etmistir. Konusucularin higbiri hormonal tedavi gérmemistir ve
higbirinde konusma bozuklugu yoktur.

Ikinci grup konusucular, yaslar1 21-28 arasinda degisen (ortalama 23,4
yas) 10 diizcinsel erkekten olusmaktadir. Bu grupta yer alan
konusucularin timii lisans &grencisidir ve higbirinde konugma
bozuklugu yoktur. Konusucularin tiimiinden, demografik bilgilerinin
ve ses kayitlarinin kullanilmasina iligkin izin alinmustir.

Uciincii grup, c¢alismaya dinleyici olarak katilan 10 kadin, 10
diizcinsel erkek ve 10 escinsel erkekten olusmaktadir. Kadin
dinleyicilerin yaslar1 23-39 arasinda (ortalama 28,5 yas); diizcinsel
erkek dinleyicilerin yaglart 26-40 arasinda (ortalama 31,3 yas);
escinsel erkek dinleyicilerin yaglart ise 25-43 arasinda degismektedir
(ortalama 31,7 yas). Dinleyicilerin tiimii, en az lisans derecesine
sahiptir. Bu gruptaki katilimeilarin higbiri, ¢calismaya konusucu olarak
katilmamustir.

2.2. UYGULAMA

Caligsmanin uygulamasi; ses kayitlarinin alinmasi ve algi belirlemede
kullanilacak kesitlerin belirlenmesi, dinleyici algilarinin belirlenmesi
ve ses kayitlann iizerinde fiziksel ses Olgiimleri yapilmasi
asamalarindan olusmaktadir.

2.2.1. SES KAYITLARININ ALINMASI VE KESITLERIN BELIRLENMESI

Konusuculardan ses kaydi alimmasi siireci, goniillii katilim nedeniyle,
2 ayhk bir sireye yayilmistir. Her konusucudan, tek oturumda,
sirastyla bilimsel metin okuma, siir okuma ve anlati gorevlerini
gerceklestirmeleri istenmistir. Kayitlar alinirken olabildigince sessiz
bir ortam (arka planda ara¢ giiriiltiisii ya da insan sesi olmayan)
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saglanmistir, ancak 6zellikle birinci grubu olusturan escinsel erkek
konusucularm hassasiyetleri nedeniyle, sesten tamamen yalitilmig bir
laboratuvar ortaminda c¢alisilamamis, konusucularin belirledikleri
ortamlara gidilerek kayit almmustir. Yine katilimecilarin istekleri
izerine, kayitlarin alindigr ortamda arastirmaci ve konusucu disinda
hi¢ kimsenin olmamasina dikkat edilmistir.

2.2.1.1. BILIMSEL METIN

Oturumun basinda, konusuculara 100 sodzciikten olusan “Ist ve
Sicaklik Aynt midir?” baglikli, ortadgretim 9.sinif cografya kitabindan
alinmig bir metin okutturulmustur (bkz. Ek 1). Okunan metinden
“Yerytiziinde ve atmosferde olusan bir¢ok dogal olayin, 6zellikle de
atmosfer olaylarinin temel nedeni 1s1 ve sicakliktir.” tiimcesini igeren
boliim kesilmis ve dinleme goérevinde kesilen bu kayit dinletilmistir.
Metinden bu tiimcenin se¢ilmesinin nedeni, sd6z konusu tliimcenin
Tiirkgenin ses dizgesinde bulunan seslerin biiyilk g¢ogunlugunu
iceriyor olmasidir.

2.2.1.2. SiiR

Bilimsel metnin okunmasinin ardindan, konusuculara Orhan Veli
Kanik’in “Ag¢sam Riizgdra” adli siiri (bkz. Ek 2) okutturulmustur.
Siirin bir kitas1 (Ne hos, ey giizel Tanrim, ne hos, / Mavilerde sefer
etmek! / Bir sahilden ¢6ziilip gitmek / Diisiinceler gibi basibos.)
kesilmis ve dinleme gorevinde kesilen bu kayit dinletilmistir. Siirden
bu kitanin se¢ilmesinin nedeni, s6z konusu kitanin da Tiirkgenin ses
dizgesinde bulunan seslerin biiyiik ¢ogunlugunu igeriyor olmasidir.

2.2.1.3. ANLATI

Son olarak, her konusucu ile mutluluk ve mutsuzluk kavramlari,
yasanmigliklar ve anilar iizerine, 5-15 dakika arasi siiren, serbest
konusmalar yapilmistir. Anlatilarda ayn1 sézceler iiretilmediginden ve
iiretilen sozceler, kullanimsal olarak ve se¢ilen sézvarligi bakimindan
konusucunun cinsel yonelimine isaret edebileceginden, ortak bir
payda bulunmaya ¢alisilmis ve sonugta, her konusucunun “mutluluk”
tanimini iceren konusma kesitinde karar kilinmigtir.

Kayitlar, ortalama 7 dakika 55 saniye (bilimsel metin ortalama 52
saniye, siir ortalama 1 dakika 10 saniye ve anlati ortalama 8 dakika 53
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saniye) siirmiistiir. Tiim bu asamalar, Sony IC Recorder kullanilarak
kaydedilmistir. Katilimcilarin yazili izniyle, kayitlar dinleyicilere
dinletilecek kesitlere boliinmistiir. Bu kesitler, yukarida agiklanan
Olciitler dogrultusunda, Cool Edit Pro 2.1 programi kullanilarak
kesilmistir. Kesitlere boliindiikten sonra dinletilen bilimsel metin
tiimcesi ortalama 6 saniye, siirin kitast 8 saniye ve anlati parcasi
ortalama 11 saniye stirmektedir.

2.3. DINLEYICI ALGILARININ BELIRLENMESI

Goniilliiliik esastyla belirlenmis olan dinleyicilere, toplam 60 kisa
kesitten olusan kayit dinletilmistir. S6z konusu 60 kesit, 20
konusucunun 3’er gorevinden olugmaktadir. Dinletilen kesitler,
bilgisayar programi aracilifiyla rastgele bir siraya dizilmistir. Yani,
aynt konusucunun iki gorevi st Tlste gelebildigi gibi, farkh
konusucularin aynm1 gorev kayitlar1 da st lste gelebilmistir.
Konusucularin her {i¢ gorevini sirayla dinletmemekteki amag,
dinleyicinin sese aginalik gelistirip algi yorumlamasinda 6znelligini
yitirebilecek olmasidir. Dinleme gorevleri her katilimer ile teke tek
gerceklestirilmis, ses kayitlar1  bilgisayar {izerinden kulaklik
araciligryla dinletilmistir. Dinleyicilere, her bir ses kaydini dinledikten
sonra, kendilerine verilmis olan alg1 6lgegini isaretlemeleri gerektigi
aciklanmigtir. Algilanan cinsel yoOnelim Olgeginde, katilimcilarin,
dinledikleri kayittaki kisinin cinsel kimligine iligkin algilarim
“Escinsel — Diizcinsel — Kararsizim” se¢eneklerinden uygun oldugunu
diisiindiikleri ile isaretlemeleri istenmistir. Kesinlikle emin
olamadiklar1 durumlarda bos birakmayip, “kararsizim” segenegini
isaretlemeleri  gerektigi ayrica vurgulanmistir. Dinleyicilerden
yalnizca bir kisi, bazi kayitlar i¢in tekrar dinleme izni istemistir. Diger
katiimcilar ikinci kez dinlemek istememisler hatta biiyiikk bir
cogunlugu, daha kaydi dinlemeye baslar baslamaz Olcegi
isaretlemislerdir.  Dinleyicilerden, algt 06l¢egindeki maddeleri
isaretlemelerinin yani sira, belirtilen yere yaslarini, cinsiyetlerini ve
veya cinsel yonelimlerini ve egitim durumlarini yazmalari istenmistir.

2.4. FiZIKSEL SES OLCUMLERI

Ses kayitlarinin (dinletilen kesitlerin) tiimiinde perde degeri dl¢iimleri,
Praat6021 programi kullanilarak yapilmistir. Algt Olgegine gelen
yanitlar dogrultusunda, konusucularm kendi bildirdikleri cinsel
yonelimleri ile en ¢ok Ortiisen 4 ve en az oOrtiisen 4 konusucu drneklem
grubu olarak belirlenmigtir. Orneklem grubunun kayitlari iizerinde
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daha ayrintili fiziksel ses Ol¢iimleri yapilmustir. Fiziksel olgiimler
yapilirken, alanyazinda yer alan, farkli dillerde yapilmis ¢aligmalarda
uygulanmis Slgiimler temel alinmistir. Bu ¢alismalarda, s6z konusu
Olciimler ayirt edici bir 6zellik tagimamis olsalar da daha Once
Tiirkge’de bu dlglimlerin yapilmamig olmasi bu kararin verilmesinde
etkili olmustur. Tiirk¢e konusucularinin cinsel yonelimlerinin dogru
algilantyor olmasina neden olan durumun, fiziksel 6l¢iimii yapilabilen
ses Ozelliklerinden kaynaklanmadigim gosteren bir ¢alisma
bulunmamaktadir dolayisiyla bdyle bir on kabulle ¢alismaya
baslamanin dogru olmayacagi disiiniilmiistiir. Alanyazinindaki
caligmalar1 incelerken diller arasindaki farkliliklar1 dikkate almak
gerekmektedir, ornegin Ingilizce anadili konusucusu olan escinsel
erkeklerde /s/ sesinin peltek c¢ikarilmasi belirleyici bir 6zellikken
(Linville, 1998) Tiirk¢e konusucusu escinsel erkeklerde bu duruma
rastlanmamistir. Benzer bir durum, Sulpizio ve arkadaglarinin (2015)
farkli iilkelerin dinleyicilerinin algilariin dl¢iildiigii calismalarinda da
karsimiza c¢ikmaktadir. Alman dinleyicilere hem Alman hem de
Italyan konusucular, italyan dinleyicilere de hem Italyan hem de
Alman konusucularin dinletilerek algilariin soruldugu bu galigmada,
Alman dinleyiciler cinsel yonelimi siire ve F2 ozelliklerine gore
degerlendirirken, Italyan dinleyiciler siire ve /s/ iinsiiziiniin ¢ikisina
gore degerlendirme yapma yolunu segmislerdir.

Bu nedenlerle, ¢alismadan elde edilen kayitlarin, perde degerleri,
stireleri, ses siddetleri ve frekans degerleri (FO ve F4) incelenmistir.
Yukarida belirtildigi gibi, alanyazinda FO incelemelerinin yapildigi
goriilmektedir ancak bazi ¢aligmalarda, 6zellikle {igiincii ve dordiincii
formantin konusucunun algilanan cinsiyetine karsilik geldigi de rapor
edilmistir (Lattner, Meyer & Friederici, 2005; Lavner, Gath &
Rosenhouse, 2000; Nawka, Anders, Cebulla, & Zurakowski, 1997).
Dilbilim g¢alismalarinda, tinliilerin formant degerleri dlgiiliirken ya da
spektogramlar degerlendirilirken, dilbilimciler ¢ogunlukla birinci,
ikinci ve iclinci formantlarnn (F1-F3) dikkate alma egilimi
gostermektedirler. Bu durum, konusucunun kimligine iligkin bir
calisma yapilmamasi durumunda normaldir ¢ilinkii ilk ii¢ formant
iinliilere ve titresimli iinsiizlere iligkin temel akustik bilgiler icerirken
F4 ve F5 gibi daha yiiksek formantlar, konusucunun kimligine iliskin
bilgiler saglar (Warner & Tucker, 2016; Zhou, Espy-Wilson, Boyce,
Tiede, Holland & Choe, 2008). Ancak, bu ¢alismanin temel konusu
bir kimlik 6zelligi olarak cinsel yonelime isaret eden ses degerlerini
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arastirmak oldugundan, ilk ii¢ formantin yani sira, F4 degeri de
incelenmistir.

2.5. SINIRLILIKLAR

Alanyaziminda yer alan, escinsel kadin seslerinin algilanmasina iligkin
calismalarin sonuglar1 temel alinarak, ses kayitlar1 igin escinsel ve
diizcinsel kadin konusuculara ulasilmamistir. Dolayisiyla, fiziksel ses
Olctimleri yapilirken bu konusuculara iliskin karsilagtirma ya da
betimleme yapilamamigtir. Dinleyici olarak da escinsel kadin
katilimcilara ulasilamamistir. Bu durumun nedeni, katilimcilara
ulagimin tamamen bireysel iliskiler iizerine kurulu olmas1 ve 6zellikle
escinsel erkek konusucularin, ¢evrelerine ve arkadaslarina ¢aligmadan
s0z edip katilimc1 olmalarini rica ederek bunu saglamis olmalaridir.
Dinleyici olarak escinsel kadin katilimcilara ulasilmak istendiginde
ise, gorlsiilen kisiler, bu tiir ¢aligmalarin ¢ogunun escinsel erkek
katilimcilarla  yapilmasina tepki  duyduklarin1  belirtmislerdir.
Kendilerine, alanyazinindan ornekler verilerek escinsel kadin
konusuculardan  veri  toplanmayacak  olmasinin  gerekgeleri
aciklanmaya ¢aligilsa da calismaya dinleyici olarak katilmalari
saglanamamistir. Fiziksel ses Olclimleri, ses kesitlerinin tiimii
iizerinden yapilmus, tek tek sesler incelenmemistir.

3. VERILER

Calismanin ilk arastirma sorusu, Tiirk escinsel ve diizcinsel erkeklerin,
cinsel yonelimlerinin, sesbilim egitimi almamig dinleyiciler tarafindan
dogru bigimde algilanip algilanmadigidir.

60 kayit kesiti dinleyen 30 dinleyicinin algi Ol¢egine isaretlemis
olduklar cinsel yonelim algilari, konusucularin kendi bildirimleri ile
belirtmis olduklar1 cinsel yonelimleri ile karsilagtirilmistir. Bu
karsilastirma sonucunda, toplam 1800 kayittan 1439’u dogru, 307’si
yanlig algilanmigtir. 54 kayitta ise kararsiz kalinmistir (bkz. Sekil 1).
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Sekil 1. Dinleyici algilarinin dogruluk-yanlislik-kararsizlik durumu

Dinleyicilerin escinsel erkek konusuculart m1 yoksa diizcinsel erkek
konusuculart m1 daha dogru algiladiklarina bakildiginda ise tiim
dinleyicilerin diizcinsel konusucular1 algilamada daha basarili
olduklar1 goriilmektedir (bkz. Sekil 2).
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Sekil 2. Dinleyicilerin, farkli cinsel yonelimleri olan konusuculara iligskin
algilarinin dogruluk-yanlislik durumu

Alanyazinda, kadin dinleyicilerin, cinsel yonelim algilamalarinda
erkeklere oranla daha basarili olduklarina iliskin ¢aligmalarin (Lyons,
Lynch, Brewer & Bruno, 2014) yam sira, escinsellerin escinsel
konusucular1 tanimada daha basarili oldugunu iddia eden (Ruben, Hill,
& Hall, 2014) arastirmalara da rastlanmaktadir. Ayrica, escinsel
bireylerin toplum iginde birbirlerini tanimalarini saglayan; ses,
konusma bigimi, secilen s6z varligi, durus, davranis, giyim kusam gibi
birtakim ipuclarini igeren ve “gaydar” adi verilen bir ¢esit dnsezileri
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oldugunu belirten calismalara da rastlanmaktadir (Nicholas, 2004;
Rieger vd., 2010). Dolayisiyla ilk soruya bagh olarak, dinleyicilerin
cinsel yonelimlerinin, algilamada bir etkisinin olup olmadigi da
arastirilmaktadir. Bu sorunun yanitt i¢in de 10 kadm, 10 diizcinsel
erkek ve 10 escinsel erkek, toplam 30 dinleyicinin algilarmin
dogrulugu incelenmistir. Inceleme sonucunda, kadin dinleyicilerin
algilarinin diizcinsel ve escinsel erkek dinleyicilerden daha dogru
oldugu gorilmiistir (bkz. Sekil 3).
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Dinleyicinin Cinsel Yénelimi

Sekil 3. Dinleyicilerin cinsel yonelimleri ve algilarinin dogrulugu

Ikinci arastirma  sorusu, cinsel yonelimin algilanmasinda,
konusucunun bilimsel metin okumasi, siir okumasi ve serbest bir
anlat1 gerceklestiriyor olmasi durumlarinda herhangi bir farkliligin
olup olmadigidir.

Bu sorunun yaniti i¢in, cinsel yonelimin dogru algilandigi kayaitlar,
gorevlere gore ayristirilarak incelenmistir. Toplamda 20 konusucudan
30 bilimsel metin kaydi, 30 siir kaydi ve 30 anlati kaydini dinlemis
olan katilimcilar, her gorev tiirlinden toplam 600 kayit dinlemistir.
Anlati kayitlarimin 511’inde, siir kayitlarimin 494’{inde ve bilimsel
metin kayitlarinin ise 434’{inde konusucunun cinsel yonelimini dogru
algilamislardir (bkz. Sekil 4).
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Sekil 4. Gorev tiirlerine gore, algilanan cinsel yonelim sonuglari

Verilere daha ayrintili bakildiginda, bilimsel metnin okundugu
kayitlarda cinsel yonelimin dogru algilanma oranmin diger iki goreve
oranla daha az oldugu goriilmektedir. Bu durum konusucu 6zelinde
incelendigindeyse (bkz. Sekil 5), 6zellikle, escinsel konusucularin en
cok anlat1 gérevinde (%39) ve en az bilimsel metin okuma gdrevinde
(%24) dogru algilandiklar gézlenirken, diizcinsel konusucular en ¢ok
bilimsel metin okumada (%35), en az ise siir okumada (%32) dogru
algilanmiglardir (bkz. Sekil 5). Bilimsel metin okuma goérevinden elde
edilen sonuglar gosteren Sekil 6’da 1-10 numarali konusucular
escinsel, 11-20 numarali konusucular ise diizcinsel konusuculardir.
Gorildiigii tizere, oOzellikle 2 ve 7 no’lu konusucularin cinsel
yonelimleri, bu gorevde biiyiik oranda yanlis algilanmistir.
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Sur Sur
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-
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Sekil 5. Cinsel yonelimlerine gore konusucular ve gorev tiirlerine gore
dogru algilanma durumlari
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Konusucular

Sekil 6. Bilimsel metin kayitlarinda, konusucularin cinsel yonelimlerine
yonelik algilarin dogruluk — yanliglik durumlari

Siir okuma goérevinden elde edilen veriler incelendiginde, cinsel
yonelim algisinin bilimsel metin gérevine oranla daha dogru oldugu
goriilmektedir (bkz. Sekil 4). Bu gorevde escinsel konusuculardan 2
numarali  konusucunun cinsel kimligi biiyiik oranda yanlis
algilanmistir. Verilerde dikkat ¢eken bir diger konusucu diizcinsel
konusuculardan 18 no'lu konusucudur. Siir okudugu bu ses kaydinda,
18 nolu konusucu, 30 dinleyicinin 15’1 tarafindan escinsel, diger 15’1
tarafindan ise diizcinsel olarak algilanmistir (bkz. Sekil 7).
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Konusucular

Sekil 7. Siir kayitlarinda, konusucularin cinsel yonelimlerine yonelik
algilarin dogruluk — yanlishik durumlar

Anlati metinlerinin dinletilecek olan kesitleri belirlenirken, her ne
kadar konusucularin cinsel egilimlerine iliskin kullanimsal ya da
iceriksel ipuglar1 icermemelerine dikkat edilmigse de dinleyicilerin
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bazilari, konusucular mutluluk tanimlarimi yaparken kullanilan
kavramlarin algiy1 etkiledigini belirtmislerdir. Anlati kayitlarindaki
dogru algilama sonuglarmin diger iki goreve gore daha fazla
olmasinda bu durumun etkisi olabilecegi diisiiniilmektedir (bkz. Sekil
4). Bu gorevde escinsel konusuculardan 2 numarali konusucunun
cinsel yonelimi, diger konusuculara oranla daha fazla yanlis
algilanmistir (bkz. Sekil 8).

ANLATI

30
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Konusucular

Sekil 8. Anlati kayitlarinda, konusucularin cinsel yonelimlerine yonelik
algilarin dogruluk — yanlislik durumlari

Ucgiincii arastirma sorusu, konusucularin ses perdesi, siire, ses siddeti
ve frekans degerleri gibi ses Ozelliklerinin, cinsel ydnelimlerine
yonelik ipuglar igerip icermedigidir. Bu soruyu yanitlayabilmek igin
oncelikle tiim konusucularin ses kayitlarindaki minimum ve
maksimum perde degerlerine bakilmistir. Perde degerlerine bakilma
nedeni, alanyazinda (6rn. Avery & Liss, 1996; Gaudio, 1994; Lerman
& Damsté, 1969; Linville, 1998; Smyth & Rogers, 2002) cinsel
yonelimin algilanmasinda bu degerlerdeki farkliliklarin belirleyici
oldugunun diigiiniiliiyor olusudur. Konusucularin perde degerleri
escinsel ve diizcinsel konusucular i¢in ayr1 ayr1 ortalamalar olarak ve
her bir gorev icin de ayrica hesaplanmistir (bkz. Tablo 1).



0oce

0oLe

9Lty

T6L

ey

FE9t

ra)
o
==

ang

S.AY

(%14

8'63C

y
=

90l

=]
ral
-
wy
L]
v

Ay
psmg

Fe9e

el

-

mepdo],

61

Ly

t

nonsnuoy

76

115]123ap apIad WNIIISYEW 2A WAWTUTW ULIR[nan§nuoy wn] | o[qe]




CINSEL YONELIM ALGISI VE SES OZELLIKLERI iLiSKiSi 77

Hesaplanan perde degerlerinde, cinsel kimlige isaret edecek oranda bir
farkliliga rastlanmamustir. Bu nedenle, cinsel yonelim algisim
belirleyen ses Ozelliklerinin neler olabilecegini daha ayrintili
incelemek amaciyla bir 6rneklem grubu olusturulmustur. Bu érneklem
grubunu olustururken, dinleyicilerin tiimii ya da biiyiikk ¢ogunlugu
tarafindan cinsel yonelimleri dogru algilanan ya da c¢ogunlugu
tarafindan yanlis anlagilan konusucular segilmistir (bkz. Tablo 2).
Orneklem grubuna alinan 2 numarali konusucu her ii¢ gérevde de
yanlig algilanmig, 7 numarali konusucu bilimsel metin okudugunda
tamamen yanlig algilanmis oysa anlatida biiyiik oranda (27/30) dogru
algilanmistir. Yukarida da belirtildigi gibi 18 no’lu konusucu da siir
okuma gorevinde yar yariya dogru/yanlis algilanmistir. Secilen bu
konusucularin ses perdesi, siire, ses siddeti ve frekans degerleri, her
bir gorev igin ayri ayri incelenmistir.

Tablo 2. Orneklem grubu olarak belirlenen konusucularin 30 dinleyici
tarafindan cinsel yonelimlerinin dogru algilanma sayilari

Konusucu  Bilimsel Metin Siir Anlati
1 30 30 27
2 2 5 11
7 0 17 27
10 25 30 30
12 30 30 30
15 30 30 30
18 24 15 19
20 30 29 30

Orneklem grubunda yer alan sekiz konusucunun her bir gérev tiiriine
iligkin kayitlarindan elde edilen alg1 sonuglari, ayri ayr1 incelenmistir.
[lk gorev olan bilimsel metin okuma incelendiginde, escinsel
konusuculardan 1 numarali konusucu tiim dinleyiciler tarafindan
dogru algilanirken, 10 numarali konusucunun 30 dinleyicinin 25’i
tarafindan dogru algilandig1 goriilmektedir (bkz. Sekil 9). Dolayisiyla,
bu iki konusucunun bilimsel metin kayitlari, escinsel erkek ses
ozellikleri tasiyor biciminde degerlendirilebilir. Ote yandan, yine
escinsel konusucular grubundan olan 2 numarali konusucu, 30
dinleyicinin yalnizca ikisi tarafindan dogru algilanirken 7 numarali
konusucu tiim dinleyiciler tarafindan diizcinsel olarak algilanmistir.
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BILIMSEL METIN
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Sekil 9. Orneklem grubundaki konusucularin bilimsel metin okuma
gorevindeki algt dogruluk sayilari

Orneklem grubuna alman 12, 15 ve 20 numarali diizcinsel
konusucularin ii¢ii de bilimsel metin okuduklarinda tiim dinleyiciler
tarafindan diizcinsel olarak dogru bicimde algilanmiglardir. Bu
nedenle, az Once sozii edilen iki escinsel konusucunun ses
ozelliklerinin bu {i¢ diizcinsel konusucu ile karsilastirmasi yapilmistir
(bkz. Tablo 3). Siire, perde, ses siddeti ve frekans degerlerine (FO ve
F4) bakildiginda, bu algiya neden olabilecek bir Oriintiiye
rastlanmamustir.

Tablo 3. Omeklem grubundaki konusucularin bilimsel metin okuma kayitlarindaki ses degerleri

Konusucu 1 2 7 10 12 15 18 20
Siire (saniye) 7.436 6.507 5.564 6.335 5.749 6.741 7.350 6.408
Median
(Hz) 99.184 143.878 109.767 103.974 140.965 132.669 109.341 140.915
Perde Mean (Hz) 103.904 158.108 117.843 108.370 156.204 134.799 139.556 152.500
Sd 18.662 45.079 42.829 37.837 49.799 17.831 73.050 47.378
min. (Hz) 77.680 107.768 83.163 85.279 114.992 102.692 76.424 100.873
max. (Hz) 195.995 305.775 395.651 458.712 341.920 289.827 485.709 474.736
Ses min. (dB) 53.762 49.241 55.398 41.928 59.967 52.543 50.396 41.466
Siddeti max. (dB) 79.679 83.071 81.490 82.252 82.617 81.878 81.708 86.891
F0 (Hz) 103.9 149.7 117.8 108.4 156.2 134.8 139.6 152.5
Frekans F4 (Hz) 3.905911 | 3.944.967 | 3.444.522 | 3.862.351 | 4.014.668 | 3.863.700 3.810.410 | 3.824.768

Ikinci gorev olan siir okuma incelendiginde, bu kez escinsel
konusuculardan 1 ve 10 numarali konusucularin tiim dinleyiciler
tarafindan dogru algilandigi, bilimsel metin okumada herkes
tarafindan diizcinsel olarak algilanan 7 numarali konusucunun bu kez
30 dinleyicinin 17’si tarafindan dogru algilandig1 goriilmektedir (bkz.
Sekil 10).
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Sekil 10. Orneklem grubundaki konusucularin siir okuma gorevindeki algi
dogruluk sayilari

2 numarali konusucu, bu gorevde de biiylik ¢ogunluk tarafindan (25
kisi), diizcinsel olarak algilanmustir. Siir okuma goérevinde, 6rneklem
grubundaki konusuculardan 18 numarali diizcinsel konusucu,
dinleyicilerin yarisi tarafindan dogru algilanirken yarisi tarafindan da
escinsel olarak algilanmigtir. Bir onceki gorevde oldugu gibi bu
sonuglar da karsilastirmali olarak incelenmis ve 6zellikle 18 numarali
konusucunun degerlerine dikkat edilmistir ancak yine siire, perde, ses
siddeti ve frekans degerleri (FO ve F4) bakimindan bu algiya neden
olabilecek bir oOriintiiye rastlanmamustir (bkz. Tablo 4).

Tablo 4. Omeklem grubundaki konusucularin siir okuma kayitlarindaki ses degerleri

Konusucu 1 2 7 10 12 15 18 20
Siire (saniye) 7.886 7.393 7462 7.185 6.847 7.701 8.671 7.937
Median
(Hz) 92.202 134.067 110.849 97.027 142.905 122.618 111.157 150.452
Perde Mean (Hz) 107.453 154.473 121.017 99.890 171.080 127.876 155.483 153.491
Sd 66.573 52.133 42.497 25.896 62.116 25.265 79.034 33.730
min. (Hz) 72.889 73.069 76.372 80.242 76.885 99.260 75.663 90.787
max. (Hz) 501.405 392.049 354.797 438.232 337.799 363.438 339.510 283.878
Ses min. (dB) 54.573 55.650 57.856 44.117 55.794 43.980 53.734 45.816
Siddeti max. (dB) 80.979 83.612 82.659 82.380 84.074 83.030 83.267 86.139
F0 (Hz) 102.5 150.8 121 99.89 171.1 127.9 155.5 153.5
Frekans F4 (Hz) 3.953.543 | 3.941.276 | 3.519.207 | 3.845.265 | 4.087.774 | 3.895.781 3.950.372 | 3.815.931

Konugucularin {iglincii goérev olarak aragtirmact ile yaptiklar
sOylesiden elde edilen ses kayitlarina yonelik algi sonuglarina
bakildiginda, oOrneklem grubundaki 10, 12, 15 ve 20 numaral
konusucularin cinsel yonelimleri tiim dinleyiciler tarafindan dogru
algilandig1 goriilmektedir. Ote yandan, 1 ve 7 numarali konusucularin
cinsel yonelimleri de 30 dinleyicinin 27’si tarafindan dogru
algilanmigtir. Bu gorevde, 2 numarali konusucu digindaki tiim
orneklem grubu konusucularina iligkin algilar biiyiik oranda dogru
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cikmis, yalnizca 18 numarali konusucuda dort dinleyici kararsiz
kalmigtir (bkz. Sekil 11).

ANLATI
g
=) 40
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(=] 1 2 7 10 12 15 18 20
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Konusucular

Sekil 11. Orneklem grubundaki konusucularin anlati gorevindeki alg
dogruluk sayilar

Anlati gorevinde en c¢ok dikkat ¢eken sonug, 7 numarali escinsel
konusucunun, bilimsel metin gorevinde tiim dinleyiciler tarafindan
yanlis algilanmig olmasma karsin bu kez 30 dinleyicinin 27si
tarafindan dogru algilanmis olmasidir (bkz. Tablo 5).

Tablo 5. Orneklem grubundaki konusucularin anlati kayitlarindaki ses degerleri

Konusucu 1 2 7 10 12 15 18 20

Siire (saniye) 15.098 16.700 15292 17714 8.717 11.113 7.999 14.265
Median
(Hz) 102.420 | 142.100 | 106913 104.729 | 129076 | 116.767 104.281 134.110
Mean

Perde (Hz) 109.367 | 176417 124.233 123336 | 150.175| 123.872 140.027 141.758
Sd 30.140 68.499 45710 65.896 63.706 28.786 72.741 43.652

min. (Hz) 68.355 70.485 79.302 77.076 75.518 79.156 64.131 74.040
max. (Hz) | 286.659 | 159900 | 370.057| 475.130| 458.838| 320.018 328391 | 479.068

Ses min. (dB) 52.945 55.900 61.197 48.125 59.702 62.245 55717 56.065
| Siddeti max. (dB) 80.421 83.990 82.696 80.873 83.530 82.406 82.924 82.814
FO (Hz) 107.1 154.5 124.2 1234 150.3 1239 140 1418

Frekans | F4 (Hz) |4.227.473 | 3.910.706 | 3.508.789 | 3.818.858 | 4.016.888 | 3.961.598 | 3.912.190 | 3.808.628

Bu durumun ses ozellikleri ile iligkisi olup olmadigma bakildiginda,
belirgin bir farklilk gdzlenmemistir (bkz. Tablo 6). Orneklem
grubundaki tiim konusucularin sonuglarina siire, perde, ses siddeti ve
frekans degerleri (FO ve F4) bakimindan bakildiginda da dogru ya da
yanlis algilamalara isaret eden herhangi 6zellik belirlenememistir.
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Tablo 6. 7 numarali konusucunun bilimsel metin ve anlati kayitlarindaki ses
degerleri

Bilimsel

7 Numarali Konusucu Metin Anlati
Median (Hz) 109.767 106.913
Mean (Hz) 117.843 124.233
Perde Sd 42.829 45.710
min. (Hz) 83.163 79.302
max. (Hz) 395.651 370.057
... .. min. (dB) 55.398 61.197
Ses iddeti o (dB) 81.490 82.696
Frekans FO (Hz) 11738 1242
F4 (Hz) 3.444.522 3.508.789

4, SONUC

Escinsel ve diizcinsel erkeklerin, cinsel ydnelimlerinin, sesbilim
egitimi almamig dinleyiciler tarafindan dogru big¢imde algilanip
algilanmadigi sorusu ile yola ¢ikan bu calismanin sonucunda,
konusucularin  cinsel yonelimlerinin, yalnizca ses kayitlari
dinlendiginde dahi biiyiikk oranda dogru algilandigi gorilmiistiir.
Alanyazindaki benzer c¢alismalarda oldugu gibi, bu algilamada
konusucunun farkli sdzel gorevler gerceklestiriyor olmasinin etkisi de
arastirilmigtir.  Ses Ozellikleri diginda bazi  dilsel &zellikler de
icermeleri bakimindan, o6zellikle escinsel konusucularin cinsel
yonelimleri, anlati gorevinde daha dogru algilanmistir. Bir diger
aragtirma sorusu olarak da dinleyicilerin cinsel yodnelimlerinin
algilamada bir fark yaratip yaratmadigi arastirilmig, kadin
dinleyicilerin algilarinin, escinsel ve diizcinsel erkek dinleyicilere
oranla daha dogru oldugu gézlenmistir.

Ingilizce iizerine yapilmis olan benzer arastirmalardan biri olan
Lerman ve Damsté, 1969 yilindaki ¢aligsmalarinda, escinsel erkeklerin
ses perdelerinin diizcinsel erkeklerden daha yiiksek olacagi denencesi
ile yola ¢ikmiglar ancak ¢alisma sonucunda iki grup arasinda anlaml
bir farklilik bulunmadigini a¢iklamislardir. Benzer bir bigimde Gaudio
da (1994) perde yiiksekligi ve perde cesitliligi ile cinsel yonelim
arasindaki iliskiye bakmis ve perde yliksekliginde, cinsel yonelime
gore az da olsa farklilik oldugunu ortaya koymustur ancak bu farklilik,
yalnizca konusucularin  bilimsel metin okuma gorevlerinde
gozlenmistir. Bu c¢alismada da dinleyicilerin algilar1 ile ses
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degiskenleri arasinda dogrudan bir iliski saptanamamisg; escinsel
konusucularm ses kayitlar iizerine yapilan fiziksel ses dl¢iimlerinde,
perde farklilig1 — ylikseklik olarak ya da cesitlilik olarak ve formant
degerlerindeki farkliliklara rastlanmamigtir. Bu durum, escinsel
konusmas1 ile diizcinsel erkeklerin  konugsmalari  arasindaki
farkliliklara bakan Avery ve Liss (1996), Linville (1998) ve Smyth ve
Rogers (2002)’1in caligmalariyla da benzesmektedir. Bu calismada,
Olgiilen F4 degerlerinin de belirleyici bir 06zellik sergilemedigi
goriilmektedir. Pernet, Belin ve Jones’un (2013) calismasinda
konusucunun cinsiyetinin algilanmas1 gorevlerinde, yiiksek temel
frekansa (FO) sahip olmanin yani sira daha yiiksek F3-F4 formant
degerlerinin kadin konusucular1 isaret ettigi ortaya konmustur. Oysa
bu caligmada escinsel erkek konusucularin F4 degerleri ile diizcinsel
erkek konusucularin F4 degerleri benzer bir goriiniim sergilemektedir.

Iki konusucu grubunun ses kayitlarinda, s6z konusu farkliliklarin
ortaya ¢ikmamasina karsin yine de iki grubun dinleyiciler tarafindan
birbirlerinden ayrilabilmesi, farkliliklarin pargalariistii sesbirimlerin
ozelliklerinden kaynaklaniyor olmalar1 bigiminde degerlendirilebilir.
Escinsel konusmasiin ayrik ve igsel olarak tutarli bir dilsel dizge
olmadigr aciktir. Farkli dillerde yapilmis olan ¢alismalarin belirleyici
ses oOzellikleri olarak onerdikleri ozelliklerin ¢esitliligi bu duruma
isaret etmektedir (6r: Sulpizio vd., 2015). Podesva (2007)’nin da
belirttigi gibi laboratuvar temelli ses incelemeleri, bireyin
sosyofonetik cesitliligini saptamakta ¢ok bagarili olamamaktadir.

Bunun nedeni, Zwicky’nin (1997) Onerdigi gibi, escinsel
konugmasinin  yalnizca,  kurallart  belirlenmis,  basmakalip,
heteronormatif maskiilen davranis ve konusma bigemlerinden ne
acilardan farkli oldugunun arastiriliyor olmasi olabilir. Bu farklilik
yiizeysel olarak ele alindiginda 6nemsizdir ama boyle bir fark oldugu
gercegi Onemlidir. Ciinkii bu ¢alismada da gozlendigi {izere
dinleyiciler farkliliklar1 algilayarak kisinin cinsel yonelimine iliskin
yordamalarda bulunabilmektedirler.

Cinsel yonelim ¢esitliligini dikkate alarak c¢alismalar yapmak,
sosyofonetik alanini zenginlestirecektir. Sesbilimsel farkliliklar s6z
konusu oldugunda, cinsiyet degiskenini kadin ve erkek olmak iizere
iki kutuplu ele almak yerine tiim ¢esitleriyle inceleme alanina katarak
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kuramsal ve uygulamali ¢aligmalar yapmak gerekliligi ortaya
cikmaktadir.
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EKLER
Ek 1:
ISI VE SICAKLIK AYNI MIDIR?

Yeryiiziinde ve atmosferde olusan bircok dogal olayin, oOzellikle de atmosfer
olaylarinin temel nedeni 1s1 ve sicakliktir. Tklimin diger elemanlari olan basing, riizgar,
nem ve yagis da sicakliga bagli olarak olusur. Is1 ile sicaklik, cogu zaman ayni
anlamda kullanilan ancak birbirinden farkl: olan kavramlardir.

Is1, biitin cisimlerde mevcut olan potansiyel enerjiyi ifade eder. Sicaklik ise bu
enerjinin disa yansimasidir. Sicaklik, termometreyle 6lgiiliir ve derece olarak ifade
edilir. Diinya ve giines sistemlerindeki diger gok cisimlerinin sicaklik ve 151k kaynagi
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Giines’tir. Diinya, Giines’ten aldigi enerjiyle 1sir, fakat bu enerjinin tamamini
kullanmaz; alinan enerjinin 6nemli bir kismu kaybolur.

Ek 2:

ACSAM RUZGARA (Orhan Veli Kanik)
Ne hos, ey giizel Tanrim, ne hos
Mavilerde sefer etmek!

Bir sahilden ¢oziiliip gitmek

Diisiinceler gibi bagibos.

Agsam riizgara yelkenimi;
Dolagsam ben de deniz deniz
Ve bir sabah vakti, kimsesiz
Bir limanda bulsam kendimi.

Bir limanda, biiyiik ve beyaz...
Mercan adalarda bir liman..
Beyaz bulutlarin ardindan
Gelse altin 151kl1 bir yaz.

Doldursa i¢imi orada
Baygin kokusu igdelerin.
Bilmese tadini kederin
Bu her alemden uzak ada.

Konsa riiya dolu koskiimiin
Cigekli dalina sergeler.
Renklerle ¢oziilse geceler,
Nar bahgelerinde gegse giin.

Her giin aheste mavnalarin
Gorsem agiktan gegisini
Ve her aksam dizilisini
Ufukta mermer adalarin.

Ne hos. Ey Tanrim, ne hos,
Iller, goller, kitalar agmak.
Ne hos deniz deniz dolagmak
Diisiinceler gibi bagibos.

Versem kendimi biitiin biitiin
Bir yelkenli olup engine;
Kansam bir an giizelligine
Kuslar gibi serseri dmriin.
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KAVRAMLASTIRMA UZERINE VERITABANLI
BiR ARASTIRMA!
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Abant Izzet Baysal Universitesi, Ankara Universitesi

Oz: Bu arastirmanin amaci, kavramlastirma kuram ve yaklasimlarini, 10 ve 13
yaslarindaki ¢ocuklardan elde edilen dilsel veri zemininde tartigmaktir.
Buradan hareketle once biligsel dilbilim ve biligsel psikoloji agisindan
kavramlar ele alinmig; ardindan klasik, Ontip temelli, kuram temelli ve
atomistik yaklagimlar tanitilmistir. Nitel arastirma yaklagimlarina dayanan
calismada, secilen kavramlarin Ontiplerini, ozelliklerini ve sozciiksel
goriniimlerini  belirlemek {izere katilimcilardan veri toplanmustir. Veri
saglanan aragtirma grubunu, dort farkli ilde bulunan bes ilkdgretim okulunun
dordiincii ve yedinci simf Ogrencileri olusturmaktadir. Veri toplama
asamasinda temsili se¢ilen bes kavrama iligkin agik u¢lu-kisa yanitli {i¢ tarama
formu kullanilmis ve toplanan verilerle 28.183 sozciiklik bir veritabant
olusturulmustur. Verilerin ¢dziimlenmesinde ise igerik ¢oziimlemesi ve
betimsel ¢oziimleme kullanilmistir. Arastirmanin bulgulari, kavramlagtirmada
tipikligin ve aile benzerligi iliskilerinin 6nemli bir rol oynadigini; ancak
kavramlara 06zgii oOzelliklerin ifade edilmesinde ve kavramlarin dilsel
kullanimi sirasinda Orneklerin, tutumun, esdizimlilige ve sahnelestirmeye
dayali iliskilendirmelerin 6ne ¢iktigim1 gostermektedir. Bu durum, katilimci
cocuklarin iligkilendirmelerle Oriintillenen bir kavramlastirma yapisinin

L Bu makale, Ilkogretim 4. ve 7. Stnif Ogrencilerinin Kavramlastrma Ozellikleri adl
doktora tezinden iretilmistir.

2 Abant Izzet Baysal Universitesi, Egitim Fakiiltesi, Tiirkce Egitimi Anabilim Dali,
Bolu, Tiirkiye, umitbozkurt@gmail.com

8 Ankara  Universitesi, DTCF, Dilbilim Boliimii, Ankara, Tiirkiye,
gulsunleylauzun@gmail.com

Makale gonderim tarihi: 23 Eyliil 2016; Kabul tarihi: 29 Ocak 2017



88 B. U. BOZKURT, G. L. UZUN

olduguna isaret etmektedir. Elde edilen sonuglarla ontipsel etkilerin oldugu;
belki bazi tanimlarin da olmast gerektigi, ayrica 6zel durumlar ve kiiltiirel
bilginin her tiirlinliin de kavramlara eklemlendigi varsayilabilir. Betimleyici
tiim bilgi tiirleri kavramlarla birlestirilmektedir. Dolayisiyla tiim bu bilgilerin
kavramin tamamlayicist oldugu disiiniilebilir; ¢linkii bunlarin kavramin
olusturuculari/bilesenleri oldugunu sdylemek olanakli gériinmemektedir.

Anahtar sozciikler: Kavram, kavramlastirma (kavramsallastirma), ontip,
ozellik, kavramsal sozvarlig

A DATA-BASED RESEARCH ON
CONCEPTUALIZATION

Abstract: The purpose of this research is to discuss the conceptualization
theory and approaches on the basis of linguistic data which were obtained from
children at the age of 10 and 13. From this point of view, in the study, first, the
concepts were handled in terms of cognitive linguistics and cognitive
psychology and then, classical, prototype-based, theory-based and atomistic
approaches were discussed. In the study which is qualitative, data were
collected from the participants in order to determine the prototypes, features
and lexical varieties of the concepts. The research group, from whom data
were collected, was composed of 4th and 7th grade students of five elementary
schools in four different cities in Turkey. In the data collection stage, three
open ended-short answered survey forms related to the five representatively
chosen concepts were used and a database of 28.183 words was formed with
the collected data. In the analysis of the data, content analysis and descriptive
analysis were used. The findings of the research demonstrated that typicality
and family resemblance relation plays a significant role in conceptualization;
however examples, attitude, collocation and scripting based associations come
to the forefront while expressing the features of the concepts and using the
concepts linguistically. This case indicates that the participant children have a
conceptualization structure patterned with associations. With the obtained
data, it can be regarded that there are prototypical effects; maybe some
definitions need to be added; moreover, all kinds of personal and cultural
knowledge is added to the concepts. This implies that all descriptive
knowledge types are united with concepts. Accordingly, all these knowledge
are considered as collateral, but it is hard to say that they are the constituents of
the concept.

Keywords: Concept, conceptualization, prototype, feature, conceptual
lexicon
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1. GIRiS

Piaget ve Vygotsky’nin biligsel gelisim ve Ogrenme kuramlar
acilimlanyla pek cok alanda oldugu gibi egitimbilimlerinde de bilig
yapisinin odak almmas1 gerektigi yaygin olarak benimsenen bir goriis
olmustur. Bu yolda bilis, algi, dikkat, bilginin depolanmasi, bilginin
yapilandirilmasi; yeniden ¢agirma; kavramlar, sahneler ve semalar gibi
calisma konulartyla bilissel psikoloji ve biligsel dilbilim, egitim
ortamlarina  dogrudan veri saglayabilmektedir. Ozellikle dis
uyaranlardan kalict bilgiye dogru uzanan siiregte onceki bilgilerle yeni
bilgilerin iliskilendirilmesi, yeni bilgilerin eski bilgiler baglaminda
yapilandirilmasi, yeni uyaranlarla eski ve yeni bilginin geri cagrilmasi
gibi zihinsel siirecleri tanimlama ve bu zihinsel {iriinleri degerlendirme
calismalari, biitiin 6grenme ortamlarina destek sunacak niteliktedir.

Kavramlastirma da (conceptualization) biligsel psikoloji ve biligsel
dilbilim alanlarinin odaklandig1 zihinsel islemlerdendir. Ciinkii bilginin
yapilandirilmast ve sunumu ¢er¢evesinde farkli bilgi depolama
bigimleri olan sahneler, semalar, imgeler, ilkeler ve genellemeler,
Oziinde kavramlastirma siirecini i¢ermektedir. Bu noktada kavramlar,
bilgiyi islemleme siirecinde kullanilan tiim araglarin bilegenleri
konumundadir. Boylece bireyin her bir deneyimi, kavramlarin
dolayisiyla  zihinsel = semalarinin/sahnelerin/imgelerin =~ yeniden
yapilandirilmasi anlamina gelmektedir.

Kavramlar, insanlarin yasamini siirdiirmesinde temel aragtir. Ciinkii
insanlar kavramlar yoluyla tanir, ayirt eder, seger ve birlestirir. Insan
zihninin ¢alisma bigimi bunlar {izerine kurulu oldugundan disiince de
kavramlara dayali bir sistemle {iretilmektedir. Diinya bilgisini
soyutlama siireci olarak hem diisiince hem de kavramlar, dil ile
etkinlesmekte ve dil-diigiince (kavram) iliskisi karsilikli birbirini var
etmektedir.  Dil, zihinsel sliregleri;  zihinsel siiregler  dili
bicimlendirmektedir. Bu iliskinin dongiisel yapisi, hem dilin hem de
zihnin gelistirilmesini zorunlu kilmaktadir. Bu ger¢evede kavramlarin
anadili gelisimindeki etkin rolii belirginlesmektedir. Kavramlastirmanin
betimlenmesi, ortaya ¢ikan sonuglar yoluyla hem bilissel gelisimin hem
de dil becerilerinin gelistirilmesine yarayacak veriler sunacaktir. Bu
arastirmada da biligsel dilbilim ¢alismalarindan yararlanilarak, segilen
kavramlar yoluyla (RENK, SUC, DUYGU, OYUN ve YOL) 10 ve 13
yaslarindaki ¢ocuklardan olusan bir katilimer gruptan elde edilen dilsel
veri lizerinden kavramlagtirmaya iliskin  ipuglarina ulagmak
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beklenmektedir. Bu betimlemeden yola ¢ikilarak arastirmada,
kavramlagtirmayla ilgili kuram ve yaklagimlara doniik bir tartigma
yapmak amag¢lanmaktadir. Boylece hem anadili egitimi ortamlarina hem
de biligsel gelisim calismalarina katki saglanacagi diisiiniilmektedir.
Aragtirma, kavramlasgtirmaya iligkin dilsel veri tizerinden ¢ikarim
yapilabilecegi varsayimina dayanmaktadir.

2. KURAMSAL ARKA PLAN

Kavramlar iizerine yapilan c¢aligmalar, iki ydnelim iginde
degerlendirilebilir: ~ Ilki ~ kavramlarm  zihindeki  temsili  ve
kavramlagtirmaya iliskin ¢alismalar (Rosch, 1978; Carey, 1991; Fodor,
1998; Laurence & Margolis, 1999; Murphy, 2004 vb.); ikincisi
kavramlarin egitsel siireclerde sunumu ve etkili kavram Ogretimine
iliskin ¢aligmalar (Merrill & Tennyson, 1977; Martorella, 1986;
Tennyson & Cocchiarella, 1986; Klausmeier, 1992 vb.). Bu ¢alismada
ilk yonelim tizerinde durulacaktir.

Kavramlar, -ozellikle psikoloji ve dilbilim alanlarinda- farkli
yaklagimlara gore farkli yonleriyle tanimlanmakta, bu da
kavramlastirmaya iligkin kuramlar1 ve yaklasimlart dogurmaktadir.
Genel bir ger¢evede klasik yaklasima gore kavramlar, siniflama
kurallar1 ve ortak Ozelliklerken, biligsel yaklagimlara gore bellekteki
sahnelerin (scripts), semalarin (schemata) ya da karmagik anlam
aglarmin (semantic networks) bilesenleridir. Ancak hemen hemen tiim
yaklagimlarin ortak yam1 kavramlarin ve kavramlastirmanin bir
‘O0zetleme’ ve ‘soyutlama’ islemi oldugudur.

Biligsel ¢alismalardan once, kavramlarin, sozciik anlamiyla ortistiigiine,
adlarin dolayisiyla gondergelerin dogrudan kavramlar isaret ettigine
iliskin gortisler bulunmaktadir. Ancak giiniimiizde anlamin basit bir
gonderim iligkisinden ¢ok daha fazlasi olduguna iliskin goriisler 6ne
cikmaktadir. Saeed (2005, s. 32) bunu sdyle agiklar: Anlam, diinya ve
sozciikler arasindaki bir diizlemde konumlanir; bu, zihinsel temsil
diizlemidir.

Zihinsel temsil (mental representation) yaklagimi, anlami tanimlamak
i¢in kavramsal yapiy1 tanimlamaya c¢alisir. Kavramsal yapi, geleneksel
calismalara gore bir adin, bir varlig1 (entity) gostermesiyle sinirlidir; bu
gosterim, konusucu ya da dinleyicinin zihnindeki varlikla Ortiisiir. Bu
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durumda zihinsel varliklar, imgelerdir. Buna gore gercek diinya varligi
ile imge arasindaki iliski benzerlik iizerine kuruludur. Bu, gercek diinya
varliklarinda isleyen bir bakis agisidir. Ancak zihinsel olarak var olan,
gercek diinyada olmayan varliklarda sorunlar olugmaktadir. Ayrica
herkesin zihnindeki imgeler birbirinden farklidir; c¢iinkii kisilerin
deneyimlerine bagli olarak imgeler degisir (Saeed, 2005, s. 32-33).
Saeed (2005, s. 33) bunu 6rneklemek igin dicgen drnegini verir: Uggen
kavraminda bir kisi eskenar ticgen zihinsel imgesine sahipken, baska
biri ikizkenar ii¢cgen zihinsel imgesine sahip olabilir. Ciinkii tiim tiggen
tiirleri tarafindan paylasilan ézelliklerden (features) olusan bir imge elde
etmek olanaksizdir. Coskun (2011, s. 41) bu durumu soyle
aciklamaktadir: Kavram, -kisisel olarak ele alinmadiginda- belli bir
varliga degil, bir ulama (category) gonderim yapmaktadir. Oyleyse tek
bir varligi adlandirmakla birbiri ile iliskili varliklar kiimesini
adlandirmak, farkli zihinsel siirecleri gerektirmektedir.

HAYVAN ya da YEMEK gibi iist diizey kavramlarin ne tiir imgelere
sahip olacagi sorusu, kavramlarin ulamsal ozelliklere (categorical
attributes) gonderimini O6ne ¢ikarmaktadir. Dolayisiyla zihinsel
imgelerle gergek diinya varliklari arasindaki iliskinin birebir benzerlikle
aciklanamayacagi goriilmektedir. Ayrica imgesi olmayan soyut
kavramlar icin (HUKUK, ASK, DEMOKRASI, KOTU vb.) durum
daha da zorlagir. Bu durumda anlamin kavramla iligkilendirilmesi
gerekmektedir. Aitchison (2003, s. 44), anlam ile kavram arasindaki
iliskiyi asagidaki gibi semalagtirir:

Sekil 1. Kavram ile sdzciik anlami arasindaki iligki

Sekil 1’de goriildiigii gibi kavram, anlamdan ¢ok daha fazlasidir
(anlamin sozciikten ve imgeden olustugu varsayilinca). Kavram, anlami
kapsayan, kiiltiirel ve kisisel deneyimlerin de eklemlendigi bir igerigi
temsil edebilmektedir. Alanyazinindaki bu gibi tartigmalar, kavramsal
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yapt iizerinde yogun bir bicimde durulmasmi gerekli kilmistir. Bu
nedenle kavramlarla ilgili en temel soru kavramlarin yapisinin nasil
oldugudur. Diger temel bir soru ise c¢ocuklarin kavramlart ve
kavramlarin dilsel etiketlerini nasil edindigidir. Biligsel yaklasimlar,
kavramlara, ulamlama (categorization) siireci i¢inde odaklanmustir.
Cinkii  kavramlar, i¢inde bulunduklar1 ulamin iiyesi olarak
goriilmektedir.

Insan, diinyay1 tanima (dolayisiyla dili edinme-gelistirme) siireci i¢inde
sayisiz uyaranla karsilasmakta; algiladiklarini bir ulamlama islemine
sokmaktadir. Barsalou’ya (1992, s. 15) gore bu siniflama, algi ve bilig
arasinda gegisi saglamaktadir. Algisal sistem, ¢evresindeki bir varlikla
ilgili bilgi topladiktan sonra; bilissel sistem, bu varligt bir ulama
yerlestirmektedir (akt. Lobner; 2002, s. 172, 173). Bilis, bu sekilde
kavramlagtirma yapmaktadir; yani algiladigi bilgileri 06zetleyip
soyutlayarak, gerektigi kadarmi depolamaktadir. Bdylece insan
siniflama yetisiyle karsilastig1 uyaran aglar1 icindeki her tiir bilgiyi ayri
ayrt Ogrenmesine gerek kalmadan ayirt edebilmektedir. Her bir
varligin/olgunun/olayin essiz olmadigini fark etmekte; biligsel bir
ekonomi yaparak yeni karsilastigi uyarani ona benzer uyaranlara iliskin
bilgisini kullanarak algilamaktadir. Pesonen (2002, s. 5) bu durumu
anlatmak i¢in KAPLAN 06megini verir. Bir insanin kaplanlarin tehlike
oldugunu bilmesi, daha sonra karsilastigi her bir kaplan igin ayni
davranig1 gelistirmesini saglamaktadir. Boylece karsilagtigi her bir
kaplan i¢in tehlike bilgisini ayr1 ayri, yeniden Ogrenmesine gerek
kalmamaktadir. Anlasilacagi gibi insanin yasama becerisinin temeli
olan kavramlastirma, algilama, ayirt etme, se¢me, birlestirme,
yerlestirme gibi islemleri icermektedir. Croft & Cruse (2004, s. 74) da
kavramlagtirmanin 6grenme, planlama, iletisim ve dil gibi genel biligsel
islevlerle iligkili goriilebilecegini belirtmistir.

Kavramlarin ne oldugu ve insan yasamindaki roliine iligkin bu girigten
sonra, konuyla ilgili dizgesel bir bakis agisi sunan yaklasimlari ele
almak yerinde olacaktir. insanlarm kavramsal bilgiyi nasil 6grendikleri
ve bellekte nasil depoladiklari konularini aciklamak tizere farkli
yaklasimlar ortaya atilmistir. Bu yaklasimlardan kimileri kavramlari,
tammlar  yoluyla, kimileri Ontipler yoluyla, kimileri kisisel
deneyimlerle, kimileri ise dogustan getirme ilkesiyle agiklamaktadir.
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2.1. KLASIK YAKLASIM

Insanlarin nasil kavramlastirma yaptig1, dolayisiyla kavramsal birimleri
neye dayanarak simifladiklariyla ilgili en eski yaklasim, Platon ve
Aristotales’in goriislerini temel alan ve 20. yiizyila kadar kabul edilmis
olan klasik (classical) yaklasimdir. Murphy’nin (2004, s. 15) belirttigine
gore tanimlara dayanan bu goriise ‘klasik’ adim1 veren Smith ve
Medin’dir (1981). Klasik yaklagima gore kavramlastirma, ortak
ozelliklere dayanan bir olgudur. Zihin, kavram olusturabilmek igin
belirli mantiksal kurallar1 kullanir. Murphy (2004, s. 15) bu kurallar
sOyle agiklar: Birincisi, kavramlar zihinsel olarak tanimlar olarak
gosterilir. Bir tanim a) ‘gerekli’ ve b) iiyelik icin ortak olacak ‘yeterli’
ozellikleri saglamalidir. ikincisi varliklar bir kategoriye ya dahildir ya
da degildir. ikisinin arasinda bir durum yoktur.

Bu durum soyle ifade edilebilir: Kavramlarin olusturdugu bir ulamin
tiim tyeleri, o ulam i¢in tanimlanan o6zellikleri tasimak zorundadir. Bu
tanimlama yeterlilik (sufficiency) ve gereklilik (necessity) kosullarina
dayanir. Dolayisiyla klasik  yaklasim, kurala dayali temsili
savunmaktadir. Eger bir kavram, tanimin igeriginde yer almayan
ozellikler tastyorsa, o ulamin iiyesi olamaz. Bu da ‘ya hep ya da hig¢’
kuralin1 6ne ¢ikarir. Insanlar bir kavramin ilgili ulama uyup uymadigina
tanimindaki kosullara bakarak karar verir. Bu durumda ulamlarin
sinirlart iyi tanimlanmis ve belirgin olmalidir.

Burada Katz’in (1972, s. 40) sandalye tanimu ele alinabilir.
SANDALYE kavrami, [+nesne], [+fiziksel], [+cansiz], [+el yapimi],
[+mobilya], [+tasinabilir], [+ayakli], [+arkalikli], [+oturulabilir], [+tek
kisilik] gibi 6zelliklerle tanimlanabilir. SANDALYE bu niteliklerden
olugmaktadir ve eger bir ‘sey’ bunlara sahipse o bir sandalyedir ve
sadece bu oOzelliklere sahip seyler sandalyedir. Tanimlamanin her bir
birimi, kendisi i¢inde yeni bir tanimlamaya sahip olacaktir; Srnegin
NESNE kavraminin [+agirligi ve hacmi olan], [+rengi olan], [+cansiz]
ve [+varlik] 6zelliklerine sahip olmasi gibi (akt. Pesonen, 2002, s. 12).
Bu durumda klasik yaklasima gore insanlar, kavramlastirmay1
deneyimleri ve goézlemleri yoluyla Ogrenir. Kavram gereklilik ve
yeterlilik 6zellikleri ile tanimlandig1 i¢in kavram 6grenme bu 6zellikleri
bulma olarak goriilmektedir.

Klasik yaklagimda en biiyiik tartiyma konusu tanimlamalarin azhigi ve
elde edilme zorlugudur. Ornegin MEYVEyi tanimlamalarini
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istediginizde, insanlarin biiyiik cogunlugu bunu yapamayacaktir. Fakat
hemen herkes, MEYVEyi tanir, ayirt eder, orneklerini bilir. Diger
yandan klasik yaklasim tanimlamalarin gereklilik ve yeterlilik
ozellikleriyle yapilmasini sart kosarken kural dis1 ya da belirsiz
durumlara izin vermemektedir. Bu a¢idan klasik yaklagimin
aciklamalari, DILBILGISI, RAKAM gibi insanimn iiretti§i ve dogal
olmayan kavramlar i¢in uyumlu gériinmektedir. Ciinkii bu tip kavramlar
icin kurallar seti olusturmak miimkiindiir. Oysa insan zihni, kavram
olusturmaya dogal ortam i¢indeki duyusal girdilerle baslamaktadir. Dig
diinyadaki varliklar ise tanimlamalara tam olarak uymayabilir. Boylece
kavramlarin tiyesi oldugu ulamlarin sinirlar1 bulaniklasmaktadir (fuzzy)
ve bulanik simirlarda yer alan kavramlar siniflandirilamamaktadir.

Bu durum yine MEYVE ulamiyla 6rneklenebilir. ZEYTINin MEYVE
ulaminin {iyesi oldugu bilim adamlarinca ileri siiriildiigiinde ¢cogu insan
tereddiit edecektir. Cilinkii zeytin ‘iyi’ bir meyve 6rnegi degildir. Burada
ortaya ¢ikan ‘iyi’ Ornek nitelemesi, kavramlagtirma yaklagimlari
cercevesinde baska bir kapiy1 aralamaktadir: ‘Iyi’ rnek varsa, ‘daha az’
ya da ‘daha ¢ok’ iyi olan orneklerin de olacagi ¢ikarimlanabilmektedir.
Dolayistyla MEYVE ulami igin ELMA ve ZEYTIN aym derecede ‘iyi’
iiyeler olamayacaklari i¢in ulam i¢inde ayni konumlanmaya da sahip
olamayacaklardir. Bu durum ulam iginde bir derecelenmenin olduguna
isaret etmektedir. Bu derecelenme de klasik yaklasimin ‘ya hep ya hig’
kurali karsisinda olduk¢a giicli yeni bir bakis acisimi ortaya
cikarmaktadir: Ontip yaklagimi.

2.2. ONTIP YAKLASIMI

Bu yaklagima gore ulamin 6zellikleri ve kosullari, ideal bir iiye (Ontip)
etrafinda 6zetlenir (Pinker & Prince, 1999, s. 9). Ciinkii insan zihni
cevresinde gordiigii pek ¢ok uyarani kodlar ve dntip (prototype) denilen
tek bir zihinsel bigim iiretir. Bu nedenle 6ntip olusturma, 6zetleme ya da
ortalama alma islemi gibi diistiniilebilir. Dolayisiyla Ontip, ulama ait
belirli 6zellikleri bir araya getiren ve digerlerini digarida birakan bir
soyutlamadir.

Lobner’in de soz ettigi gibi, insanlar bir varligin belirli bir ulamin tyesi
olup olmadigina karar vermek i¢in o ulamin &zelliklerinden
yararlanmaktadir. Ornegin, [+tiylii olma] ve [+yumurtlama], KUS
ulaminda [+ugabilme] 6zelliginden daha belirleyici 6zellikler olabilir;
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clinkii tim kuglar tlylidiir ve yumurtlar; ancak ugamayabilir. Bu
durumda Ontip yaklasiminda iyelerin, en iyi ilyeye gore bir
derecelenmeye sahip olmasinin yani sira en iyi 6rnege gore belirlenmis
ozellikler arasinda da bir derecelenme oldugu goriilmektedir (Lobner,
2002, s. 180-181). Bu derecelenme, ulami en iyi temsil eden iiyenin
merkez kabul edilmesi ve diger ulam iiyelerinin merkezdeki Ontipe
benzerliklerine gore onun g¢evresinde yerlestirilmesiyle olusmaktadir.
Boylece ontip, bir ulamin gonderim noktas: (reference point) olma
ozelligi kazanmaktadir. Ontipin en iyi 6rnek ve ayni zamanda ulamin
gonderim noktast olmasi birbirini karsilikli olarak gerektirmektedir
(Lobner, 2002, s. 179). Boylece ulam tiyeligi gereklilik ya da yeterlilik
kosullariyla degil, ontipe benzerlik ile belirlenmektedir. Bu benzerlik,
aile benzerligi (family resemblance) (Wittgenstein, 1953) gibi bir iiyelik
iligkisiyle agiklanmaktadir.

Ontipin merkeze almiyor olmasi diger iiyelerin sinmirlara yaklasmasini
gerektirmekte ve smirda bulunan iiyelerin en az tipik olmalar
kavramlarin bulanik sinirlart (fuzzy boundaries) oldugu; diger bir
deyisle kesin smirlart bulunmadigi diisiincesini One ¢ikarmaktadir.
Dolayisiyla, sinira en yakin olan iiyeler en az tipik ve kavrami en az
temsil eden tiyeler olmaktadir. Bu da insanlarin bazi iiyelerin belirli bir
ulama ait olup olmadigmi belirlemeye c¢alistiklarinda kararsiz
kalmalarina neden olmaktadir. Ornegin ZEYTINin MEYVE olarak nu
tanimlanmasi gerektigi ulamin bulanik sinirlariyla ilgilidir.

Rosch (1973), bir arastirmasinda katilimcilara ‘penguen bir kustur’ ve
‘armut bir meyvedir’ gibi yargilara ne kadar siirede ‘evet’ yaniti
verdiklerini 6lgmiis ve iyi Orneklerin daha kisa silirede cevaplandigi
bulgusunu elde etmistir (akt. Altinkaynak-Coskun; 2006, s. 46).
Rosch’un bu calismasi da insanlarin ‘sey’leri siniflarken en tipik
orneklerin niteligi iizerinde ortak bir goriise sahip olduguna isaret
etmektedir. Rosch’un aragtirmalari, biligsel bilimler i¢in yeni kapilar
aralamistir. Boylece ulamlagtirmanin nedensiz olmadigi ve merkezdeki
orneklerden cevresel 6rneklere uzanan bilissel bir olgu oldugu oldugu
ortaya konmustur (Zeyrek, 1998, s. 210). Buna gore ulamin her bir
iiyesi i¢in ayr1 ayri temsiller degil, ulamin tiim iiyelerini kapsayan tek
bir temsil olusturulmaktadir (Murphy, 2004, s. 41).

Ontip yaklasimi da klasik yaklasim gibi kavram, 6zellik listesiyle
tamimlamaktadir. Ancak bu ozellikler, ontipten 6zetlenmektedir. Buna
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gore kavramlar sahip olduklar1 ortak o6zelliklerle siniflanmakta ancak
-klasik goriisten farkli olarak- kavramlarin tiimii esit konumda yer
almamaktadir. Klasik yaklasim ile ontip yaklagiminin arasindaki temel
bir diger ayrim, smiflama kurallarindan m1 6rnege gidildigi yoksa
ornekler yoluyla mi kurallarin olustugu sorusuna verilen yanitla
belirginlesmektedir. Bu yaklagimlar arasinda zihinsel iglemlerin yoniine
iligkin 6nemli bir farklilik goériilmektedir. Klasik yaklasimda kurallar
orneklerin  iye olup olmayacagini belirlerken;  ontip-temelli
yaklasimlarda Ontipe gore belirlenen oOzellikler diger iyeleri
konumlandirmaktadir.

Ontip temelli yaklasimlar, her ne kadar kavramlastirmaya iliskin farkl
bir bakis agis1 sunsa da kimi kisitliliklar icermektedir. Seferoglu (1999,
S. 82) bu o6ne ¢ikan kisitliliklar1 iki agidan ele alip 6zetlemektedir:
Bunlardan ilki, bir ulamin, Ontipinin hangi ayirt edici 6zellikleri
igerdiginin ¢Ozlimlenmesinin ve bu Ozelliklerin Onem sirasina
konmasinin oldukca zor olmasidir. Sozciiklerin aklimizda ontipler
etrafinda dolasan kiimeler halinde bulundugunun kabul edilmesi ilk
asamadir. Bundan sonraki asamada nedensellik iligkileri kurmak
oldukca zordur. Diger bir elestiri de kiiltiirel ve ¢cevresel 6zelliklere gore
sozciiklerin kullanim siklig1 ile ontiplerin se¢iminde kosutluk goriilmesi
ve Ontipin merkezi olmaktan c¢ok siklifa bagli olarak segildigi
diisiincesini dogurmasina yoneliktir.

2.3. KURAM TEMELLI YAKLASIM

Kuram temelli (theory-based) yaklasima gore kavramlar, diinya
hakkindaki agiklamalar ve kisilerin bireysel kuramlarinda oynadiklar
rolle tamimlanabilir; dolayisiyla kavramlar, diger kavramlarla kurdugu
iligkilerle tanimlanir. Bu yaklagima gore gore kavramlar, diinya
hakkindaki kuramlarimizda rol oynar ve diinya sadece bu kuramlara
gore anlagilabilir. Dolayisiyla kavramlar, bilimsel bir kuramdaki gibi,
birbirleriyle iliski i¢inde dururlar. Ulamlama da bilimsel bir
kavramlastirmaya olduk¢a benzeyen bir islemdir. Carey (1991, s. 258)
bunu soyle agiklar: Kavramlar inanglardan (beliefs) olusur ve bunlar
bireysel kuramlardir.

Kuram temelli yaklagima gore kuramlar, gelismis bilimsel kuramlar
olmak zorunda degildir. Kuram ile kastedilen yaklasik olarak yetiskinler
ve ¢ocuklar tarafindan kullanilan her tiir kuram ya da aciklama tiiriidiir
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(Pesonen, 2002, s. 35). Murphy & Medin (1985, s. 290) bu durumu
sOyle ifade eder: Zihinsel agiklamalarin herhangi birini anlamak igin
tam organize bilimsel bir aciklamadan daha cok, kisisel bir kuramdan
sz ederiz. Ornegin nedensel bilgi, kesin olarak bir olgunun kuramini
icerir; sahneler (scripts) kural bilesenleri arasindaki gereklilik
(entailment) iligkilerinin ortiik bir kuramini igerebilir. Bilimsel bilgi de
kesinlikle kuramlar1 igerir. Bunlar1 kuram olarak adlandirma durumu,
abartili gibi goriinse de bu terim, kavramlar arasindaki iligkilerin
karmagik bir setini isaret etmektedir; bu da genellikle nedensel bir
temeldir. Murphy ve Medin’in ac¢iklamasindan, bu yaklasimda
kavramlarin artik icerme modeliyle (containment model) degil,
¢tkarimsal modelle (inferential model) agiklandig1 anlagilmaktadir®.

Kuram temelli yaklasimda ‘insanlar ayn1 kavramlar1 paylasamazlar’ ve
‘bir kuramin kavramlarin1 bir bagkasiyla tanimlamak olanaksizdir’
goriigleri ile oldukca goreli bir bakis acisina gidilebilmektedir. Ciinkii
iki farkli kavramsal sistemin kiyaslanamaz ve onlarin kisisel dillerinin
dontstiiriilemez oldugu iddia edilmektedir. Carey’nin (1991, s. 484) bu
konudaki 6rnegi agirlik kavrami ve nesnelerin yogunlugu hakkinda
cocuklar ve yetiskinlerdeki kiyaslanamaz farkliliklardir. Yetiskin zihni
icin ¢ocugun bir koplik pargasinin hafifligini nasil algiladigint anlamak
olanaksizdir.

Kuram temelli yaklagim, klasik ya da ontip olarak adlandirilan 6zellik
temelli yaklagimlardaki sorunlari agiklamada bir iistiinliige sahiptir. Bu
yaklasimlar kavrami agiklamada 6zelliklere dayanir. Ancak nigin belli
ozelliklerin secildigini ve bunlarin neden digerlerinden daha 6nemli
oldugunu sdylemez. Kuram temelli yaklasimda ozellikler nedensellik
icinde agiklanir. Bir kug kanatlara sahiptir ve hafiftir; ¢linkii ugabilen bir
hayvandir. Kuslar agaclara yuva yapar; ciinkii yuvasini yirtic
hayvanlardan korumaktadir. Kuslar hakkindaki bu bilgiler, 6zellikleri
kavramla iligkilendirmede yardimci olur (Murphy & Medin, 1985, s.
300). Fakat bu yaklasimda karsi c¢ikilan en Onemli konu, farkli
insanlarin ayni kavramlara sahip olmasina olanak saglamamasidir. Hatta
aynt kiginin zaman ic¢inde ayni kavrama sahip olmasi zor
goriinmektedir. Cilinkii insanlarin  zihinsel kuramlarini  ydneten
inanglarin birbirinden farkli olmasi olasidir ve bunlar degisebilir.
Kargilagtirma iginse bu durum ilkeli bir temel olusturamaz. Diger

“Icerme modelinde, yapisal olarak kavramlar diger kavramlari icerir. Cikarimsal
modelde yap1 diger kavramlarla iliski yoluyla belirlenir.
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yandan bu yaklasim kavramlarin, kuramlardan olustugunu ileri siirse de,
bu goriis ‘kuram’1 tam olarak agiklayamamaktadir. Bu bakimdan bu
goriigiin ‘kuram’in nasil anlamlandirildigina iliskin tam bir agiklama
sunmasina gereksinim vardir.

2.4. ATOMISTIK YAKLASIM

Atomistik (atomistic) yaklasimi  giidiileyen, kavramlara iligkin
yaklasimlarin pek cok kisitliligi da birlikte sunmasidir. Buna gore
kavramlar, ne tammlardir (definitions), ne Ontiplerdir, ne de
kuramlardir. Bu yaklasimda ontipsel etkilerin oldugu; belki bazi
tanimlarin da olmasi gerektigi; ayrica 6zel durumlar ve kiiltiirel bilginin
her tiiriiniin de kavramlara eklemlendigi kabul edilmektedir. Fakat
oldukca kokten bir bakis acist sunmaktadir.

Atomistik yaklasim kavramlarin tamamen yapilanmamis (unstructured)
oldugunu savunur. Kavramlar, 6zellikle cogu sozciiksel kavram, ilkel ve
dogustandir (Laurence & Margolis, 1999, s. 64). Bu goriiste
kavramlarin atomistik olusu, sadece sézciiksel (lexical) kavramlar icin
gecerlidir. Obeksel (phrasal) kavramlar, kavramin hangi bilesenleri
icerdigini gosteren yapiya sahiptir; yani KARA KEDI kavrami, KARA
ve KEDI kavramlarindan olusan bir yapiya sahiptir. Burada énemli sav,
sozciiksel kavramlarin higbir yapiyr icermedikleri ve ilkel (primitive)
olduklaridir. Laurence & Margolis (1999, s. 60) ifade ettigi gibi,
atomistik yaklagima gore kavramlar, diinyadaki ‘sey’ler tarafindan
etkinlestirilir. KAPI TOKMAGI, kap1 tokmagiyla tetiklenir ve KEDI,
kediyle. Burada 6nemli olan tek sey, kavramin gercek zihin-diinya
iligkisi oldugudur.

Bu goriige gore ilkel kavramlar ayn1 zamanda dogustandir. Bu yiizden
dogustan gelen kavramlari bilmek icin hangi sozciiksel kavramlarin
ilkel olmadigini; yani tamimlari olanlar1 kontrol etmek gerekir.
Tanimlar1 olan kavramlar dogustan bilinmez; ¢linkii bunlar ilkel
temelden olusturulur. Ancak sozciiksel kavramlar i¢in hemen hemen hig
tanim olmadig i¢in, sozciiksel kavramlar dogustan bilinir. Bunun igin
atomistik yaklasim, kokten dogustanciliga gider (Fodor, 1998, s. 124).

Bu goriislin istenmeyen ve akla uygun olmayan bir sonucu dogustan
kavramlarin ¢ok fazla olmasidir. Bir kavram tanima sahip degilse, ilkel
olmak zorunda, bdylece dogustan olmak zorundadir. Fakat sozciiksel
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kavramlar i¢in tanim aramaya ¢alismak ve tanimi yoksa ilkel oldugunu
sOylemek sinanabilir bir yontem olamamaktadir. Zaten bu siama
yontemiyle ortaya cikan sonug, ¢ogu kavramin dogustan geldigidir.
Pesonen’in (2002, s. 42) ifade ettigi gibi bunun anlami genetik olarak
KAPI TOKMAGI, MAFYA, WALKMAN gibi  kavramlarla
donatildigimizdir. Insanlar, sdzciiksel kavramlar dahil cogu kavramin
Ogrenildigine iliskin bir sezgiye sahiptir. Bazi kavramlar ilkel
oldugundan, bunlar Ggrenilemez; yani ilkel kavramlar dogustan
bilinmektedir. Bilesik kavramlar ise 6grenilir.

Tiim bunlar ¢ergevesinde dogustancilik iddiasinin i¢giidiilere dayandigi
ortaya ¢ikmaktadir. Iggiidiiler ise yanlis olabilir. Baska sorunlarm da
oldugu  goriilmektedir. Kavramlarin  yalnizca  gonderimleriyle
etkinlestiriliyor olmasi 6nemli bir sorundur. Oysa aym génderime sahip
olan ama kesinlikle ayni anlamda olmayan sozciikler vardir. Ya da
gercek diinya gonderimi olmayan zihinsel varliklar da s6z konusudur.
Bu acidan atomistik yaklagim sorunludur.

Ozetle klasik yaklasim, kusursuz tanimlamalari ile dogal ve kusurlu
olan diinyayr agiklamaya yetmemektedir. Ontip yaklasimi ise
ulamlamay1 agiklayabilirken, sikliga dayali 6rnekler ve kiiltiirel bilgiyi
aciklayamamaktadir. Ayrica 6nemli 6zelliklerin nasil belirlendigi agik
degildir. Kuram temelli yaklagim, olduk¢a gorelidir ve kisisel deneyime
cok fazla yer vermektedir. Atomistik yaklagim ise dogustan getirilenler
lizerine bir yaklasima dayanir ve dogustancilik ile iggiidiilere fazla
giivenmektedir. Goriildigii gibi kavramlastirmayla ilgili yaklagimlarin
hem tutarli yanlar1 hem de sorunlu yanlart bulunmaktadir. Ancak
tiimiiniin ortak goriise sahip oldugu alanlardan hareketle su
varsayimlara ulagabiliriz:

o Kavramlar zihinsel temsillerdir.

e Kavramlar arast iligkiler igerme ya da ¢ikarim yoluyla
kurulmaktadir.

e Her kavram i¢in en iyi Ornek olmasa da ‘Ontip’ olmaya aday
ornekler vardir ve bu dereceli iiyelik ile bulanik sinirlan
beraberinde getirmektedir.

e Tanimlar, ulamlama siirecinde ‘bir yerlerde’ yer almaktadir.
Tanimlarin yok sayilmasi olanakli gériinmemektedir.
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e Kavramlara, 6zel durumlar ve kiiltiirel bilginin de her tiirii
eklemlenmektedir. Bu acidan betimleyici tiim bilgi tiirleri
kavramlarla birlestirilir. Dolayisiyla tiim bu bilgiler tamamlayicidir
(collateral) ve kavramin olusturuculari degildir.

Tim bu kuramsal tartisma g6z Oniinde bulundurularak ve
kavramlagtirmaya iligkin dilsel veri lizerinden ¢ikarim yapilabilecegi
varsaylilarak, belirli kavramlar hakkinda neler sdylenebilir? Calismanin
ilerleyen boliimlerinde bu soruya yanit aranacaktir. Fakat atomistik
yaklasimin varsayimlari sinanamayacagindan bulgular, tartisma ve
sonug boliimlerinde bu yaklagima deginilmeyecektir.

3. YONTEM
3.1. DESEN

Bu arastirma, kavramlagtirma {tizerine (belirli kavramlar {izerinden)
betimsel bulgular ortaya koymayi ve bunlar kuramsal diizlemde
tartismayr hedeflemektedir. Arastirmanin nicel ve nitel ydnleri
bulunmaktadir. Kavramlarin ontiplerinin belirlendigi formlardan elde
edilen sayisal veriler, arastirmanin nicel yoOniini (tarama) temsil
etmektedir. Ozellik listelerinin ve kavramlarim tiimce iginde kullanildig
formlardan elde edilen dilsel verilerse arastirmanin nitel yoniini
gostermektedir. Iki yonlii (nicel ve nitel) veritabanina ragmen ¢alisma,
dilsel veriden hareketle, genelleme kaygisi giitmeden, kesfedici bir
yaklagimla yiritiildiigiinden nitel arastirma 6zelligi gostermektedir.

3.2. ARASTIRMA GRUBU

Aragtirmaya veri saglanan arastirma grubunu, dort farkli ilde bulunan
Milli Egitim Bakanligina bagh bes ilkogretim okulundaki 10 ve 13
yaslarindaki g¢ocuklar olusturmaktadir. Katilimcilar yas ve cinsiyet
bakimindan sayisal olarak dengelenerek secim yansizlastirilmistir (10
yasinda 100, 13 yasinda 106 katilimci; katilimcilarin 106’°s1 kiz ve
100’1 erkektir; toplam katilimer 206°dur.).

3.3. VERILERIN TOPLANMASI

Bu arastirmada katiimcilardan elde edilen dilsel verilerle
kavramlagtirma iizerine tartigma yapilabilmesi icin belirli 6zellikleri
temsil ettigi diistiniilen bes kavram seg¢ilmis; bu kavramlara &zgii
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ontipleri, 6zellikleri ve tiimce diizeyinde kullanimlar1 betimlemek {izere
ti¢ farkli form olusturulmustur.

3.3.1. ARASTIRMADA KULLANILAN KAVRAMLARIN SECILMESI

Kavramlarin segilme siirecinde Yazili Tiirkgenin Kelime Sikligr Sozligii®
taranarak yirmi kavram hem biligsel/akademik gelisim; hem de
aragtirmanin ~ kuramsal arka planina uygunluk  bakimindan
degerlendirilmis ve icinden bes tanesi arastirma ic¢in uygun
bulunmustur. Segilen kavramlar sunlardir: RENK, SUC, DUYGU,
OYUN, YOL.

Kavramlarin algisallik, soyutluk-somutluk, ¢okanlamlilik,
olumlu-olumsuz degerler tasima gibi nitelikleri temsil etmesine de
dikkat edilmistir. Bu o6zellikler soyle oOzetlenebilir: RENK kavrami,
algisaldir. SUC, toplumsal ve kisisel yargilara dayandigi icin One
cikmaktadir. DUYGU, soyut olmasi; OYUN arastirma grubunun
duyussal gelisim 6zelliklerine uygun olmasi dikkate alinarak segilmistir.
YOL kavrami ise c¢okanlamli bir goériinim sergiledigi igin Onem
tagimaktadir. Kavramlarin se¢iminde izlenen bu yol, aragtirmaya veri
cesitliligi saglanmasi agisindan yeglenmistir.

Kavram tarama siirecinde, kavramlastirma diizeyleri de (iist
kavram/temel kavram/alt kavram) dikkate alinmustir. Belirlenen
kavramlarin 6zellikle temel diizey ve {ist diizey kavram olmalarina 6zen
gosterilmistir. Cilinkii alt diizey kavramlar daha ¢ok ‘tiir’leri temsil
ettikleri icin ilgili kavramlarin 6rnekleriyle ortiismektedir. Bu nedenle
katihmcilarin ~ 6zellikle ontip formunda alt kavramlari/6rnekleri
kullanabilmelerine olanak saglamak amaciyla ‘temel diizey’ ve ‘st
diizey’ kavramlar segilmistir.

3.3.2. VERI TOPLAMA ARACLARININ GELISTIRILMESI

Bu aragtirmada temsili segilen bes kavram igin ‘Ontip’lerin ve
‘0zellik’lerin belirlenmesine; ayrica ilgili kavramlarin tiimce diizeyinde
kullanimlarimi incelemeye olanak saglayacak acik uglu-kisa yanith g
tarama formu gelistirilmistir.

5 Gbz, 1. (2003). Yazil Tiirkgenin kelime siklig1 sézligii. Ankara: TDK
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Acik uglu sormacalar arastirmanin yapist geregi (dil girdisine dayal
veritabani olusturulmasi icin) yeglenmistir. Balc1 (2004), agik uglu
sormacalarin veritabanina iglenme gibi dnemli bir zorlugu bulundugunu
belirtse de, bu zorluk agik uglu sormacanin kisa yanitli olmasi
saglanarak azaltilmistir.

Bu arastirmada kullanilan a¢ik uclu/kisa yanitli sorulardan olusan
formlar goyledir:

i) Ontip tarama formu: Bu form, arastirma kapsamindaki bes kavramin,
ontiplerinin belirlenebilmesi amaciyla olusturulmustur. S6z konusu
kavramlarla ilgili katilimcilarin akillarina gelen ilk bes 6rnegi hizlica
yazmalarin1 hedeflemektedir. Asagida Ontip belirleme sormacasindan
ornek maddeler goriilmektedir:

RENK SUC
Io oo, To oo,
2 e 2 el
B el B e
Be oo, Be oo,
B e B e

ii) Ozellik tarama formu: Bu form, arastirmanin katilimcilarimin
goriiglerine gore segilen kavramlarin  6ne ¢ikan ozelliklerinin
(features/attributes) belirlenmesi amaciyla olusturulmustur. Formda
kavramlarin 6zellikleriyle ilgili sorular sorulmustur. Ornegin renk nasil
bir sey, tarif eder misin? gibi.

iii) Tiimce formu: Bu form, kavramlarin timce diizleminde
kullaniminda ortaya ¢ikan sozcliksel goriinlimleri belirleme amagl
olusturulmustur. Kavramlar verilmis ve katilimcilardan bu kavramlarin
gectigi birer tiimce kurmalari istenmistir.

Verilerin toplanmast, her bir form igin en fazla 5-6 dakika olmak iizere
yaklasik 30 dakikada tamamlanmustir. Formlarin zihinden en hizli
cagrilan yanitlarla olusturulmasi gerektiginden siireye dikkat edilmistir.
Formlarin doldurulmasindan hemen &nce silgi kullanmadan, ilk
akillarina geleni yazmalar gerektigi su yonerge ile iletilmistir:
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Liitfen yazdiklarim silme, degisiklik yapma! Yazdigini degistirmen
gerekiyorsa tistiinii ¢izip yeniden yazabilirsin!

3.4. VERITABANININ OLUSTURULMASI

Tarama formu yoluyla toplanan yazili verilerle 28.183 sozciikliik bir
veritabani olusturulmustur. Veriler, Microsoft Excel programina su
islemler gergeklestirilerek islenmistir:

Ontip, zellik ve tiimce verileri, her bir katilimcinin yas, cinsiyet, okul
gibi ozliik bilgileriyle birlikte girilmistir.

Ornek veri isleme 1- RENK kavrami 6ntip veritabani

- 1. 2. 3. 4. 5.
Okul Cinsiyet  Yas ornek  oOrnek  ornek ornek  ornek
1 Ozel IOOT e 10  mor eN9&" izt mavi  renksiz

renk

Ornek veri isleme 2- SUC kavrami 6zellik veritabani

Okul Cinsiyet Yas Katilimcr tarafindan yazilan ozellik

113 Devlet 100 T k 13 yiiz kizartict sey yapmak

Ornek veri isleme 3 - YOL kavrami tiimce veritabani

Okul Cinsiyet Yas Katilimci tarafindan yazilan tiimce

47 Devlet I00O I k 10  araba bozulunca yolda kaldik

3.5. VERILERIN COZUMLENMESI

Aragtirmada ilk olarak katilimecilarin yazdigi bigimde, oldugu gibi
islenen dogal dil verileri, ¢oziimleme asamasinda bazi islemlerden
gecirilmistir.

3.5.1. ONTIP VERITABANININ DUZENLENMESI VE COZUMLENMESI

Ontip veritabaminda yapilan diizenlenmeler iki bashk altinda ele
almabilir:
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i) Tlk olarak aym 6rnegi karsilayan fakat farkli dilsel bicimlerde yazilan
ornekler tektiplestirilmistir. Ornegin,

o ¢Op atmak — yere ¢Op atmak — yerlere ¢op atmak;

o vyalan — yalan séylemek;

e mutluluk — mutlu — mutlu olmak;

e ebelemece — ebelemeg
gibi ¢ok sayida ornek tektiplestirilmistir.

ii) Aym 6rnegi isaret eden ornekler birlestirilmistir. Ornegin asagidaki
ornekte 102 numarali katilimcinin SUC kavramina iligkin Ontipinin
hirsizlik oldugu, ancak bunu farkli sézciiksel bigimlerde sundugu
goriilmektedir:

Ornek veri isleme 4 — SUC kavrami éntip veritabani

Katilimer  cinsiyet  yas 1. ornek 2. ornek 3. ornek 4. drnek 5. ornek

araba banka adam kavga
102 K 13 hirsizik calmak  soymak oldirmek etmek

Goruldagi gibi ilk ii¢ 6rnek, ayni Ontipe isaret etmektedir. Bunun i¢in
bdyle katilimcilarin 6rnek siralamalari, asagida Orneklendigi gibi
yeniden diizenlenmistir:

Ornek veri isleme 5- SUC kavran ontip veritabani

Katilimer  cinsiyet  yas 1. drnek 2. 6rnek 3. ornek 4. drnek 5. drnek
araba- banka- adam kavga
calmak  soymak oOldirmek etmek

102 k 13  hirsizlik

Bu diizenleme sonunda katilimecinin 4. 6rnegi, ikinci siraya; 5. drnegi,
ticlincii siraya yerlesmektedir:

Ornek veri isleme 6- SUC kavrami ontip veritabani

4. 5.

Katihmer  cinsiyet yas 1. ornek 2. drnek Smek Grmek Srnek

adam kavga
102 k 13  hirsizhik Sldiirmek  etmek -

Ornek diizenlemede goriildiigii gibi, katillmcinmn SUC kavramu igin
ontipi fursiziiktir. Ancak 1. 6rnegini yazdiktan sonra Ontipin agisinda
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kalarak, ayni1 Ontiple iliskili 6rnekleri yazmaya devam etmistir. Bu
durum su ¢izimle gosterilebilir:

1. 6rnek 2. ornek 3. ornek

hirsizlt |_>adam kavga etmek
Oldiirmek g
raba ¢almak —»  banka soymal

Sekil 2. Ontip agis1

Sekil 2°de gosterildigi gibi, ayni Ontipin agisi altinda yazilan drnekler,
tek bir adlandirma altinda toplanmistir. Benzer bir bigimde,

° adam éldiirmek < birini katletmek < cinayet islemek;
o yvalan soylemek < kandirmak < aldatmak
gibi ¢ok sayida o6rnek de igaret ettikleri drnekle birlestirilmistir.

Ontip veritabaninda yukarida yapilan diizenlemelerden sonra, veriler
siklik ve yiizde degerleriyle hesaplanmistir. Ayrica verilen 6rneklerin
sira medyan1 da belirlenmistir. Ciinkii ontip belirleme g¢aligmalarinda
Ornegin veritabaninda gegcme sikliginin yani sira séz konusu ornegin
ortalama olarak kaginci sirada yazildigi da belirleyici olmaktadir.
Ciinkii ilgili 6rnegin zihinden kaginci sirada cagrildigr tipik iiyeyi
belirleme calismalar1 i¢in 6nemli bir destek sunmaktadir. Bunun igin
Ontipin siralama ortalamasinin (sira meydaninin) 1.00’a yakin olmasi
gerekmektedir. Boylece yazilan ornekler iginde 1.00 ortalamaya en
yakin 6rnek, Ontip olarak degerlendirmeye aday olacaktir.

3.5.2. OZELLIK BELIRLEME VERILERININ COZUMLENMESI

Arastirma  kapsamindaki kavramlarin 6ne ¢ikan 6zelliklerinin
coziimlenmesinde, icerik  ¢oziimlemesi  kullanilmustir.  Igerik
¢Oziimlemesi, arastirma nesnesinin once birimlere boliinmesi, ardindan
bu birimlerin Onceden saptanmus Olgiitlere gore ulamlar halinde
gruplandirtlmasidir (Tavsancil & Aslan, 2001, s. 90).

Icerik  ¢oziimlemesinde ilk asama, ¢oziimleme birimlerinin
olusturulabilmesi i¢in, ulamlarin belirlenmesidir. Bunun igin ilk
asamada her bir kavram icin yazilan 6zelliklerden olusan listelerden
benzer igerik tasityanlar siniflandirilmis; bu smiflandirmayla 6zellik



106 B. U. BOZKURT, G. L. UZUN

listelerinde taranacak ulamlar belirlenmistir. Asagida DUYGU kavrami
i¢in farkli ulamlarin gosterildigi 6rnek bir siniflama sunulmaktadir:

Ornek veri isleme 7 - DUYGU kavramu 6zellik veritaban

Katilmer  Cinsiyet  Yas Katilimer tarafindan yazilan 6zellik Coziimleme

ifadeleri ulamlari
89 K 10  bir olayin kargisinda insanda olan sey  tepki
125 E 13 insanin bagka bir seye karsi tepki tepki
vermesi
130 K 13 Insam ydnlendirir yon verme
147 K 13 21hn¥n_nz_1 golgelemeseydi ¢ok basarili yon verme
olabilirdik

3.5.3. TUMCE VERILERININ COZUMLENMESI

Arastirma kapsamindaki kavramlarin katilimcilar tarafindan tiimce
icinde kullanilmasiyla olusturulan veritabani icin asagidaki islemler
gerceklestirilmistir:

i) Tk asamada her bir kavram icin yazilan tiimcelerde ilgili kavramin
sozciiksel gortintimleri (kavramin kullanildigi anlam agindan segilen
sozciikler/iligkili kavramlar ya da ‘ad/eylem’, ‘ad/bi¢imbirim’,
‘eylem/bicimbirim’ vb. birlesimler) asagida Orneklendigi gibi
belirlenmistir:

Ornek veri isleme 8 - SUC kavramu tiimce veritabani

Katihmer Cinsiyet Yas Katilimei tarafindan yazilan ~ SUCun sozciiksel

tiimceler goriiniimleri
7 K 10 l;c_endin_i nedensiz yere suglu suclu hissetmek
issediyor
50 e 10 cinayet bir sugtur su¢ (6rnek verme)
11 e 10 sug islemek ¢ok kotii bir sey  Sug islemek (tutum)
105 k 13 sug islersek cezasi agir olur  sug islemek

ii) Tiimce veritaban1 kavramlarin hangi anlam diizeyinde kullanildigini
belirlemek iizere de ¢oziimlenmistir. Bu cercevede kavramlarin diiz
anlam (denotative) ya da cagrisimsal anlam (associative) diizeyinde mi
kullanildig1; ¢okanlamli yap1 igeren kavramlarin hangi anlaminin 6ne
ciktigi; omtip formunda verilen orneklerle, ilgili kavramlarin tiimce
icinde kullaniminin belirginlestirdigi anlam diizeyi arasinda iligski olup
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olmadig1 gibi sorulara, veritabani taranarak betimsel ¢oziimleme ile
yanit aranmig; c¢aligmada bu agidan elde edilen bulgular, diger
bulgularla iliskili olarak sunulmustur.

4, BULGULAR
4.1. ONTIP VERITABANINA ILISKIN BULGULAR

Aragtirma grubunda yer alan katilimcilardan sorulan kavramlarla ilgili
ilk diisiindiikleri bes Ornegi sirasiyla yazmalar istendiginde, siklik
dagilimina gore asagidaki sonuglara ulagilmistir.

Tablo 1. Arastirmada yer alan her bir kavramin en sik goriilen ilk bes 6rnegi®

Sira RENK (n) SUC (n) DUYGU (n) OYUN (n) YOL (n)
1 Mawvi(157) Hirsazlik (144) Ugziintii (134) Saklambag (112)  Tagit * (132)
2 EKuwrmzi(153)  Birini dldirmek (95) Mutluluk (112) Futbol (63) Karayolu (60)
3 Sar1(133) Yalan séylemek (49) Seving (93) Basketbol (61) Havayolu (38)
4 Yesl (128) Hapishane* (39) Korku (61) PCovunlari (62)  Demzyolu (28)
5 Mor (90) Ceza* (26) Sagkmlik (51) Voleybol (53) Kaldinim (28)

Tablo 1, veritabani iginde RENK kavraminin en sik goriilen 6rneginin
mavi; SUC kavraminin hirsizirk; DUYGU kavraminin siziintii; OYUN
kavraminin saklambag ve YOL kavrammin en sik goriilen drneginin ise
tasit oldugunu gostermektedir.

Veritabaninda  6rnek  sayillamayacak; ancak ilgili kavramla
iliskilendirilmis sézciiklerle karsilagilmistir. RENK i¢in gokkusagi,
SUC i¢in hapishane ve ceza, YOL i¢in tagsit tiirleri, DUYGU igin
diisiince bunlara 6rnektir.

SUC kavrami Ontip veritabaninda gozlenen bir diger dikkat c¢ekici
durum, katilimcilardan kimilerinin SUC O6rneklerini yazarken, yine
sahnelestirme yaparak, SUC yerine, SUCun cezalandiriimasi, SUCun
islenmesi, SUCun yargilanmasiyla ilgili sdzciikleri yazmig olmalaridir.
Bu gibi orneklerden en sik goriilenler bicak, katil ve hirsizdir. Bu
calismada boyle kavramlar, kavrama ‘dogrudan erisim saglanamayan,

® Tabloda (*) isareti ile verilen sdzciikler, arastirilan kavram igin 6rnek olmayan fakat
veritabaninda sik¢a goriilen esdizimli sézciiklerdir.
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ancak dolayli erisime izin veren sozciikler’ olarak ele alinmistir. Ayrica
SUC kavraminda, yalanin drnek verilmesinde cinsiyete bagl farkliliklar
gortilmiistir (kiz: 40 / erkek: 9). Ayrica 13 yas grubunda yalan1 SUC
ornegi olarak yazma egilimi, 10 yas grubunun iki katidir.

DUYGU kavramiyla ilgili en sik verilen 6rnekler arasinda ise DUYGU
kavraminin 6rnegi olmayan, ancak bir DUYGU durumu sonucunda
davranisa doniisen eylemlerin de yer aldigi dikkat ¢ekmektedir
(aglamak, giilmek vb.). Bunlardan aglamak en sik goriilenlerdendir
(n:33). Bunun yani1 sira DUYGU kavramiyla esdizimli olarak sik sik
goriilen diisiince sdzcligli de 6ne ¢ikanlardandir.

OYUN kavraminda spor dallarmin biiyilk bir orani temsil ettigi
goriilmektedir.

YOL kavrami igin durum bulgular dikkat g¢ekicidir. Ciinkii YOL
kavramina ait bir sahnenin {iiyesi olan tagitlar, YOL’un Ornegi
olmamasina karsin en sik karsilasilan sézciikler olmustur. Bunun gibi
YOL kavrami i¢in sahnelestirme yoluyla yazilmis pek ¢ok sozciik
bulunmaktadir (yolculuk, YOLda giden araglar, YOLdaki seritler,
levhalar, yayalar, YOL tstiindeki gegifler, kaldirimlar, asfalt, trafik
polisi, trafik kazalar:, YOLun etrafindaki agaclar, daglar, ¢opler gibi).
Dolayisiyla ¢ocuklardan 6rnek yazmalari istendiginde sorulan kavramla
ilgili sahneye ait kavramlar1 da 6rnek olarak yazmislardir. Bu durum,
bilginin depolanmasinda sahnelerin ve semalarin etkin bir roli olduguna
iligkin ipuglar1 sunmaktadir.

Veritaban1 incelendiginde igerdigi ¢okanlamlilik nedeniyle YOL
kavramina verilen 6rneklerin farkli YOL siniflandirmalari olusturdugu
da goriilmektedir. Bunlardan 6ne ¢ikanlari sunlardir:

‘Bir  yerden bir yere wulasim seridi’ (karayolu/havayolu
/denizyolu/demiryolu); ‘kent i¢i dolasim baglantilarin1 kapsayan bir
sistem’ (anayol, ara yol, ara sokak); YOLun ‘yapisal/bi¢cimsel
ozelliklerinin’ vurgulanmasi (tas yol, toprak yol, asfalt yol, ¢akilli yol
ya da yokus yol, cukur yol, diiz yol, egri yol); YOLdan daha ¢ok
’yolculugun’ amacina yonelik bir igerik sunma (memleket yolu, tatil
yolu); ‘yolculuk’la ilgili ‘mesafe’ye bagli kavramlagtirmalar (kisa yol,
uzun yol); YOLun ¢ikisinin olmamasina ya da ¢6ziim sunmamasina
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gonderimde bulunma (¢zkmaz yol); YOLUN bir amaca ulastiran ‘care ve
yontem’ olarak ele alindig1 6rnekler (¢éziim yolu); YOLun ‘davranis,
tutum ve gidis bi¢imi’ olarak ele alindig1 ¢agrisimsal anlam diizeyinde
ornekler (iyi yol, kotii yol, dogru yol).

Gorildigii gibi cokanlaml bir yap1 sergileyen YOL kavram pek ¢ok
farkli 6rnek ¢esidi igermektedir. Dolayistyla farkli kavramsal igerikler
ortaya c¢ikmaktadir. Bu c¢ergevede her kavramsal igerigin Ontipinin
degismesi soz konusu olmaktadir. Bu ¢aligmada, bu ¢okanlamli yapiyla
ilgili bir 6nbilgi verilmeden, YOL kavraminin hangi anlam diizeyinde
ele almacagina katilimecinin kendisinin karar vermesi saglanmustir.
Boylece farkli kavramsal igerikler i¢inde 6ne ¢ikan YOL ornekleri
gbzlenmistir.

4.1.2. ONTIP SIRA ORTALAMASI

Bir kavrama verilen 6rneklerin sikligi, o 6rnegin 6ntip olma durumunu
tek basina desteklememektedir. Bunun yani sira, en ¢ok kaginci sirada
yazildigimi gosteren sira ortalamasi da énemli bir belirleyici olmaktadir.
Veritaban1 bu acidan ¢oziimlendiginde kimi &rneklerin sirasinin
degistigi goriilmektedir:

Tablo 2. Aragtirma kapsamindaki kavramlar i¢in yazilan orneklerin sira
ortalamast

RENK  ortswra SUC ortsira DUYGU ortswra OYUN ort.sira YOL ort.sira
Kirmizi 243 hirsizlik 1,79 mutluluk 201  saklambag 1,92 karayolu 1.88
Mavi 2,46  oldurmek 1,93  seving 217 futbol 2,40  kaldirim 1.93
San 2,81  valansoylemek 232 {zinti 240  basketbol 2,84  tasit 221
Yesil 3,11  hapishane 2,26 korku 3,28 PCoyunlan 2,62  havayolu 2,84
Mor 3,29 ceza 2,19 saskinhk 3,77 wvoleybol 3,19 denizyolu 3,04

Tablo 2 incelendiginde RENK kavrami i¢in en sik goriilen mavi
Orneginin ortalama 2.46’nc1 sirada; kirmizi Orneginin ise ortalama
2,43’1incii sirada yer aldigi anlasilmaktadir. Bir kavramin Ontipinin sira
ortalamasinin 1.00 olmas1 gerektigi diistiniildiigiinde, her iki 6rnegin de
ontip olamadig fakat aday oldugu s6ylenebilir.

SUC kavramina iliskin 6rmek veritabaninda en sik goriilen hirsiziik
Orneginin Ontip olma ozelligi tasidigi anlasilmaktadir. Fakat Rosch
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(1973) ve Gokmen (2010)’da cinayetin ontip olarak belirginlestigi
goriilmektedir. Onal (2011)’de ise ¢ocuk veritabaminda hirsizlik, geng
veritabaninda cinayet oOrnekleri Ontip degeri tasimaktadir. Bu
arastirmada ise birini oldiirmek, hirsizliktan sonra gelmektedir. Bu
durum, ontip olusturmada yasin bir etken olabilecegi varsayimina isaret
etmektedir. Ciinkii bu arastirmaya veri saglanan katilimcilar, 10 ve 13
yaslarindaki cocuklardan olusmaktadir.

Tablo 1 ile Tablo 2 karsilastirildiginda, DUYGU kavraminda en sik
goriilen Ornek ile sira ortalamasi en diisiik olan 6rnegin farkli oldugu
anlasilmaktadir. Burada mutluluk ve seving drnekleri Tablo 1°de en iist
sirada yer alan giziintii Orneginin Oniline gegmistir. Bu nedenle katilimci
grup i¢in mutluluk 6rneginin 6ntip olmaya aday oldugu sdylenebilir.

DUYGU kavraminda ontip sonuglart ise Onal (2011) ile
karsilastirilabilir. Onal (2011)’de genel veritabaninda DUYGU igin
verilen ilk bes Ornek sirastyla mutluluk, seving, ask, iiziintii ve
hiiziin’diir; geng veritabaninda ise ilk sirada ask gelmektedir. Bu
arastirmada DUYGU kavrami igin ask 6rnegi onuncu sirada karsimiza
cikmaktadir. Bu da, ontip olusturmada yasin bir etken olabilecegi
varsayimina bir kez daha isaret etmektedir.

OYUN kavraminda saklambag¢ 6rneginin hem veritabaninda yinelenme
sikligt bakimindan (n:112), hem de bulundugu sira ortalamasi
bakimindan (1,92) 6ne ¢iktig1 gézlenmektedir.

Son olarak YOL kavraminda ise en sik goriilen fasit 6rneginin ortalama
2,21’inci sirada; siklik olarak ikinci sirada yer alan karayolu
Ornegininse ortalama 1,88’inci sirada oldugu goriilmiistiir. Bu bulguyla
tagit s6zcugiiniin de dolayl olarak karayolu 6rnegini isaret etmesiyle bu
Ornegin Ontip olma niteligi vurgulanmaktadir. Gerek bu yoniiyle
gerekse sira ortalamasi 1.00’a en yakin Ornek olmasiyla karayolu
orneginin YOL kavraminin ontipi olma 6zelligi tagidig1 anlagiimaktadir.

4.1.3. ONTIP VERITABANINA LISKIN DIGER BULGULAR

Arastirma kapsaminda ele alinan bes kavrama 6zgii 6rnek veritabani,
oldukga genis bir sozciiksel ¢esitlilik sunmaktadir. Katilimcilar
tarafindan kendilerine sorulan kavramlarla iliskilendirilerek &ntip
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formuna yazilan, ancak s6z konusu kavramlarin 6rnegi konumunda
olmayan iligkilendirilmis sozciiklerin oraninin ¢ok yiiksek oldugu
gdzlenmistir:

Tablo 3. iliskilendirilmis sdzciiklerin 6rnek sayisina orant

Sozelik sayist Oran Yinelenme siklig1 Oran
Ornek olarak yazilan sézcilkler 443 % 54 3864 %77
Tiskilendirilmis sozciik 382 % 46 1128 %33

Tablo 3’te 6rnek veritabaninda ilgili kavramin 6rnegi olmayan ancak
farkli bigimlerde iliskilendirilen sézciik sayisinin ornek sayisina ¢ok
yakin oldugu; ancak bu iliskilendirilmis sozciiklerin veritabaninda
yinelenme sikliginin daha az oldugu goriilmektedir. Bu durum,
katilimcilarin -~ 6rnek  olan  kavramlarda  uzlastiklarini;  ancak
iligkilendirilmis kavramlarda kisisel egilimlerin etkili oldugunu
gostermektedir.

4.2. OZELLIK BELIRLEME SORMACALARINDAN ELDE EDILEN BULGULAR

Ozellik belirleme sormacalarindan elde edilen veriler incelendiginde,
katilimeilarin ii¢ temel davranis gosterdikleri anlagilmistir:

i) kavrama iligkin 6zellik (6znitelik) sunma

ii) oOzellik yerine Ornek verme (katilimci tarafindan bir 6zellik
belirtilmemis; 6rnek verilmistir) ya da tutum belirtme (katilimei bir
ozellik belirtmemis; iyi, kotli, giizel gibi tutum iceren ifadelere yer
vermistir.)

iii) Ozellik yerine kavramla sik gériilen esdizimli ifadeler sunma

Bu cergevede Ozellik belirleme formlarindan elde edilen ve RENK,
SUC, DUYGU, OYUN, YOL kavramlar igin en sik goriilen ilk bes
degerin yer aldig1 6zet tablo asagida sunulmaktadir:
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Tablo 4. Ozellik sormacasinda en sik goriilen ilk bes deger’

RENK (1) SUC () DUYGU () OYUN () YOL (1)

Ohumlu tutum (85)  Crmekler (117) Crmekler (50) ﬁ%’;’“ ierme :Z:ﬁ:: 'E;‘;""“
Ornekler (22) :i?t;f:p}::l:s(?;; Olumlu tutum (39) ﬁ;‘ﬁ:‘;m ::;:31‘:]2 19)
G ey oy Py
Renkli* (12) ﬁ;;':::; a8 Diisance* (19) g‘;;f';;';" CGrnekler (20)
Belirleyen / tanmnla- Ceza* (10) ifade etme (15) Oynanma (10) Uzun (18)

yan/ ifade eden (11)

Tablo incelendiginde, her kavramda 6zellik yerine 6rnek verme ya da
tutum belirtmeyle karsilagilmaktadir. Dolayisiyla veritabaninda yer alan
kavramlar i¢in 6rnek vermenin ve tutumun ‘6zellik’lerin 6niine gegtigi;
katiimcilarin ~ 6rneklerin + ve  tutumun etkisi altinda olduklan
goriilmektedir. Bu nedenle kavrama iliskin 6zelligin sunulma bigimi,
cogu katiimcida o kavramla ilgili ozelliklere ulagilmasini
engellemektedir.

4.2.1. RENK

Katilimcilara RENGIN nasil bir sey oldugu soruldugunda ve tarif
etmeleri istendiginde, kirmizi, sar: gibi 6rnek vermeleri ya da giizel bir
sey, renk giizeldir gibi tutum belirtmeleri (%52) disinda RENK
kavramyla ilgili gériilebilme, goriiniigle ilgili olma ve belirleme,
tammlama, ifade etme 6zellikleri karsimiza ¢ikmaktadir. Bu 6zelliklerin
yani sira bir 6zellik olmayan renkli* sozciigii de dikkat ¢ekmektedir.

RENK kavramiyla ilgili bir diger bulgu, cagrisimsal anlami temsil eden
ifadelerdir. RENK kavramina yiiklenen giizellestirme (17), hayat verme
(12), canlilik katma (5) 6zellikleri vurgulanmistir. Bu 6zelliklerin de
olumlu tutum altinda oldugu disiiniildiigiinde, RENK kavraminin
tutumla kavramlastirildigi, bunun da olumlu nitelikler tasidig1 ortaya
cikmaktadir.

" Tablo 4’te, katilimcilarin yamitlari, farkli bigimlerle sunulmustur. Yanitlar, 6zellik
degil de 6rnek ya da tutum ise yatik, esdizimli sozciik ise (*) isareti ile, kavramin
ozelligi ise koyu renkle yazilmustir.
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RENK kavramiyla ilgili 6ne ¢ikan o6zellikler, iki temel diizlemde ele
aliabilir: 1- Diiz anlam diizeyi (gdoriilebilme/goriiniisle ilgili olma gibi);
2- Cagrisimsal anlam diizeyi (belirleyen/tammlayan/ifade eden; anlam
katan gibi). Gériinebilme/goriiniisle ilgili olma ozelligi diiz anlam
diizeyinde en ¢ok goriilen 6zelliktir. Bunun disinda resim/boya aract,
bir seyin rengi, renkli, gékkusag: da diiz anlam ¢ergevesinde sunulan
yanitlar arasinda yer almaktadir. RENK kavramiyla ilgili cagrisimsal
anlamda sunulan 6zellikler arasinda belirleyen/tanmimlayan/ifade eden de
bulunmaktadir. Bunun disinda yansitma, anlam katma, renk verme,
zenginlik/cesitlilik de c¢agrisimsal anlam cergevesinde ele alinan
ozelliklerdendir.

4.2.2.8UC

Katilime1 ¢ocuklara bir seyin SUC olarak kabul edilebilmesi i¢in ne
yapmis ya da yapmamig olmak gerekir? diye soruldugunda yiiksek bir
oranda (n:117) 6rnek verme egilimiyle karsilagilmistir. Bunun disinda
verilen yanitlar SUCun kétii/yanlis bir sey yapmak, birine/bir seye zarar
vermek ve kurallara uymamak oldugu ifade edilmistir.

Ceza sozciigii, ontip sormacasinda oldugu gibi 6zellik sormacasinda da
sikca yer bulan yanitlardandir. Bu sézciigiin SUC kavramiyla esdizimli
olmasi, bu sozciikle karsilagma sikligini da artirmaktadir.

SUC kavraminda tutum orani ¢ok diistiktiir (%3). Bunlar da olumsuz
niteliktedir. RENK kavramiyla karsilagtirildiginda (%41), algisal
kavramlarda tutumun olduk¢a 6n planda oldugu goriilmektedir. Bunun
yant sira SUC kavramina iliskin tim ozellik ifadelerinin diiz anlam
diizeyinde kullanmldig goriilmiistiir.

4.2.3. DUYGU

Katilimeilara DUYGUnun nasil bir sey oldugu soruldugunda ve tarif
etmeleri istendiginde yiiksek oranda 6rnek vermeyle ve olumlu tutumla
karsilagilmistir (%43). Dolayisiyla ¢ocuklarin biiyiik bir kismi ya 6rnek
vermigler ya da iyi, giizel, hog gibi tutum igeren ifadeler yazmiglardir.
Ayrica %14 oraninda DUYGU kavramimin esanlamlisi his; %9
oraninda DUYGU kavramiyla esdizimsel olarak birlikte goriilen
diisiince; %7 oraninda da DUYGU kavramina yiiklenen c¢agrigimsal
anlam, ifade etme bulunmaktadir.
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DUYGU kavrami igin 6zellik veritabaninda en sik goriilen ilk bes
degerden sonra su Ozellikler goriilmektedir: Tepki, degisken olma,
yasamrhik, igte olmasi, dogal olmasi, yon verici olmasi,
disavurulabilirlik.

DUYGU kavramina iligskin 6zellik ifadelerinin %15’inde ayn1 zamanda
icte olma/icten gelme Ozelligi de vurgulanmistir. Bu durum,
katilimcilarin DUYGUnun i¢ten olma/olusma, disavurmal/icten disa
¢thkma Ozelliklerini one ¢ikardiklarin1  gostermektedir. DUYGU
kavramiyla ilgili icte olma/icten gelme Ozelligine iliskin 6rnek
olabilecek 6zgiin kullanimlar sunlardir:

D “i¢imizdeki diigiinceleri digar1 yansitmak”

“insanin i¢indeki duygularin bosalmas1”
“hislerimiz, i¢cimizden gelen sey”
“igimizde var olan ve degisik hallere giren bir diisiince”

Son olarak DUYGU kavraminin igeriklendirilmesinde genellikle olumlu
tutumun etkili oldugu goriilmiistiir.

4.2.4.OYUN

OYUN kavram i¢in yazilan 6zellik ifadelerinden en yiiksek orana %47
ile eglenmek/eglence igerme Ozelliginin sahip oldugu goriilmektedir.
One cikan diger bir zellikse kurallarmin olmasidir. Ik iki 6zellik,
OYUN  kavraminin  sozliiksel igerigini dogrudan karsilayan
Ozelliklerdir. Dolayisiyla katilimer  c¢ocuklarm %64’ OYUN
kavraminin sozliikteki birincil anlamini isaret eden iki Ozelligi one
¢ikarmiglardir. Dil Dernegi Cevrimigi Tirkce Sozlik’te de ‘oyun’
sOzciigiiniin temel anlami soyle sunulmustur:

Oyun (a.): vakit gegirmeye yarayan, belli kurallari olan eglence.

Bu durum, katilimcilarin bu kavramla ilgili olarak kavramsal anlami
dogrudan sunduklarim gdstermektedir.

Tutum, OYUN kavraminin 6zellikleri soruldugunda %10’luk bir oranla
tcilincli sirada karsimiza ¢ikmaktadir. Ayrica Grneklemenin de en az
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goriildiigli kavram, OYUNdur (%2). Diger kavramlarda sik sik
orneklemeye bagvurarak kendini ifade eden katilimcilar, OYUN
kavraminda, cogunlukla kavramsal icerigi yansitan Ozelliklere yer
vermislerdir.

4.2.5.YyoL

Katihmcilara YOL kavramimin 6zellikleri soruldugunda, oncelikli
olarak trafik unsurlarina yer verdikleri; ardindan bu unsurlarin
iizerinden gitmesi/gecmesine vurgu yaptiklarr goriilmektedir. ilk iki
ozellikten sonra YOL kavramiin amaca yonelik bir yere gotiiren/
ulagtiran olma 0Ozelligi one ¢ikmaktadir. Ayrica YOLun uzun ve diiz
olmasina vurgu yapilmigtir. Vurgulanan diger bir 6zellik ise YOLun bir
zemin oldugu ve iistiinden gidilebilme yoniidiir. %9 oraninda ise 6zellik
yazmak yerine 6rnek vermislerdir.

Cokanlamli yapis1 geregi, YOL kavramina c¢agrisimsal anlamlar da
yiklenmistir  (%14). Bunlar, YOLun ¢oziim/yontem, segenek,
davranis/tutum bigimi ve amag oldugu yoniinde dort ayr1 anlama isaret
etmektedir. Su 6zgilin 6rnekler ¢cagrisimsal anlam diizeyindeki ifadeleri
temsil etmektedir:

(2) “bize firsat taniyan kapilarin agildig1 yerdir”
“bazilar1 iyi yolda, bazilan kotii yolda ilerler”

“yolun insam bir seye ulastirmasi gerekir; ister bilgiye, ister
bir eve ulastirsin”

“eger bir sorunu bir taktikle ¢6zebiliyorsak ona yol denir”
“bir se¢im, tercih...”

“hem yiiriidiigiimiiz; hem de diisiindiigiimiiz kagislar”
“insanin kendisinin ¢izdigi ve kaderini belirlemesi”
“ylrtdiigiimiiz yer; kendine yol belirlemek”

Dikkat ¢ekici bir bulgu da YOL kavramina iliskin veritabanindaki
cagrisimsal anlamli  ozellik ifadelerinin yasa gore farkliliklar
gostermesidir. Cagrisimsal anlamli 6zellik ifadelerinin 4 tanesi 10 yas
grubuna aitken, 24 tanesi 13 yas grubuna aittir. Bu rakamlar,
cagrisimsal anlama erisimin yasa duyarl olduguna isaret edebilir.
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Son olarak 0&zellik veritabanindaki ifadelerin %47’sinin ' YOLun
karasal oldugu bilgisini de igermesi dikkat ¢ekmektedir. Su ifadeler
bu duruma 6rnek olarak gosterilebilir:

3) “lizerinden yaya, tasit ve hayvan gidebilmeli”
“arabalarin gectigi yer”
“levha, trafik 1g1klari, ¢izgi olmali”
“yiirtiyebilinen yer”

4.3. TUMCE VERITABANINA ILISKIN BULGULAR

Arastirma grubundaki her bir katihimci ¢ocugun ilgili kavramlarin
gectigi  tlimceleriyle kavramlarin  kullanimi  sirasinda  sergilenen
sozciiksel goriintimler belirlenmistir. Asagida her bir kavramin
sOzciiksel goriiniimlerine iliskin bulgular ayr1 ayr1 sunulmustur.

4.3.1. RENK KAVRAMININ SOZCUKSEL GORUNUMLERI

RENK kavraminin siklikla ve biiylik oranda (%85) kavram/sozciik
karsiligi olan renk bi¢iminde kullanildigi; %15 oraninda renkli,
rengdrenk, renk renk, renk ciimbiisii, renk korii, renksiz bigiminde
kullanildig1 goriilmektedir. Cocuklara ait 6zgiin kullanimlar1 temsilen
ornek (5) incelenebilir:

(5) “En sevdigim renk mordur.”
“Renkli bir kisiligi var.”
“Gokkusagimin rengi rengdrenktir.”

Diger taraftan renk kavraminin ¢ogunlukla en sevdigim renk, en giizel
renk ifadelerinde oldugu gibi tutum etkisiyle kullanildigi gozlenmistir.
Bunlardan en sik goriilen kullanimlar, ¢ok sevmek (n:31) en sevdigim ...
(n:31) ve sevmektir (n:22).

RENK kavramiyla gékkusag: ve gokyiizii esdizimleri, en sik goriilen
esdizimlerdir. RENK kavraminin birlikte goriildiigii diger esdizimsel
kullanimlar ise boya/resim, canli renk, renk-eglence, doga, gokkusagu,
gokylizii, renkli diinya, renkli kisilik, renkli diinya, renksiz hayat,
riizgargiilii, sari — fkwmizi,  sari-lacivert,  sicak-soguk  renk,

siyah-beyazdir.
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4.3.2. SUC KAVRAMININ SOZCUKSEL GORUNUMLERI

SUC kavraminin tiimce iginde kullanimi sirasinda 22 farkli sozciiksel
goriinlim ortaya ¢ikmistir. Bunlar iginde en sik olarak su¢ islemek
birlesimiyle sozciiklestirildigi goriilmiistiir. Su¢ islemek, tim sozciiksel
goriiniim ¢esitleri iginde %47°lik bir orani temsil etmektedir.

SUC kavramu biiyiik oranda bir eylemle birlikte sozciiklestirilmistir: sug
islemek, suclu hissetmek, suclu/su¢suz olmak, suglamak/suclanmak, sug
atmak, sugunu kabul etmek, su¢ yapmak, su¢luyu bulmak, kendini suglu
bulmak, suca egilimli olmak, sugu ortaya ¢ikmak, sugunu bilmek,
sucunu c¢ekmek, sugunu itiraf etmek. Geriye kalan kullanimlardan
bazilari ise sug, suclu, ... sucu, su¢ makinesi, sugsuz yere... gibi adlarla
yapilan sozciiklestirmelerdir.

SUC kavraminin en sik birlikte gorildiigli sozciikler ceza ve
hapishanedir. Diger esdizimler ise agir sug, haksiz yere suglanmak,
suc-polis, su¢c makinesi, sug orani, sug-giinah, su¢-haramdir.

4.3.3. DUYGU KAVRAMININ SOZCUKSEL GORUNUMLERI

DUYGU kavramiin kullanimi sirasinda oldukga ¢esitli bir sozciiksel
goriinim yelpazesi ortaya c¢ikmugtir (34 farkli kullanim). En ¢ok
kullanilanlari, duygu, duygulanmak, duygu-diisiince, duygulu olmaktir.

DUYGU kavramui biiyiik oranda bir eylemle birlikte sozciiklestirilmistir:
duygulanmak, duygulu olmak, duygular1 ifade etmek, duygusuz olmak,
duygular1 anlatmak, duygular1 sdylemek, duygular1 belirtmek, duygulari
paylasmak, duygunun anlasilmasi, duygulari saklamak, duygular1 agiga
vurmak, duygulari kirmak, duygulari hassas olmak, duygulari derin
olmak, duygularin incinmesi, duygularla oynamak vb. Bunlar diginda
duygu, duygu-disiince, duygu-diisiince-davranis, ... duygusu gibi
adlarla sozciiklestirme 6rnekleri de bulunmaktadir.

Sozciiksel goriiniimlerin yogunlagtigi anlam diizeylerinden 6nemli bir
tanesi, duygularin yonet(il)mesi/kontrol edilmesine iligkindir. Bununla
ilgili kullanimlar sunlardir: Duyguya gore hareket etmek, duygular
tutamamak, duygularin yénetmesi, duygulara hakim olmak/olamamak,
duygulart kontrol etmek/edememek. Bunlar DUYGU kavramina 6zgii
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ozelliklere iliskin bulgularindan ‘DUYGUlar yon verir’ ozelligiyle
ortiismektedir.

Hatirlanacagi gibi DUYGU kavramimna 6zgii 6ne cikan Ozellikler
arasinda ifade etme ve disavurma da bulunmaktaydi. Buna iligskin
sozciiksel goriinlimler bu Ozelliklerle Ortismektedir:  duygular
anlatmak, duygular: ifade etmek, duygulart soylemek, duygulart a¢iga
vurmak, duygulart belirtmek, duygular: paylasmak, duygular: saklamak
vb.

DUYGU kavramiyla ilgili diger bir sozciiksel goriiniim tirii de
esdizim-birlikte goriilme iligkisine dayali kullanimdir. Bu gerg¢evede
duygu-diisiince  ve  duygu-diisiince-davranis  esdizimleri  sikga
kullaniimustir.

4.3.4. OYUN KAVRAMININ SOZCUKSEL GORUNUMLERI

OYUN kavraminin en ¢ok kullanmildigi sozciiklesme bigimleri oyun
oynamak (109), oyun (38) ve ... oynamaktir (24). Bu kavramin tim
sozciiksel goriiniimleri i¢inden yarisi bir eylemle birlikte sozciiklestirme
bi¢imindedir: Oyun oynamak, ... oynamak, ... oyunu oynamak,
oynamak, ...yla oynamak. Diger yandan bu bes sozciiklesme bigimi de
oyun oynamak kullanimini desteklemektedir. Boylece oyun oynamak
kullaniminin %76’lik bir dilimi temsil ettigi goriilmektedir.

OYUN kavraminda sozciiksel ¢esitliligin diger kavramlara gére daha az
oldugu goriilmektedir. Ornegin DUYGU kavraminda 34 ¢esit sozciiksel
goriiniim ortaya ¢ikmisken, OYUN kavraminda bu rakam 10’dur.

OYUN kavrammin Dbirlikte gorildiigi kavramlar ve kavram
birlesimleri, stres atmak, ebe, hile, ¢cocuk¢a oyun, oyun yasi, takim
oyunu ve oyun hamurudur.

4.3.5. YOL KAVRAMININ SOZCUKSEL GORUNUMLERI

YOL kavrami 56 ayri sozciiksel goriiniim i¢inde sunulmustur ve bu
kavraminin en ¢ok kullamildigi sozciiklesme bigimleri yol, ... yolu,
yolda yiiriimek, yoldan gecmek ve yolda ... gormekdir.
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YOL kavraminda tiim sozciiksel goriiniimler i¢cinden 44 tanesi (%78)
bir eylemle birlikte sozciiklestirmedir: yolda yiirimek/yoldan
yiiriimek/yol yiiriimek, yoldan gecmek, yolda ... gormek, yoldan
gitmek/yolda gitmek, yola ¢ikmak, yolda ... siirmek/yolda kullanmak,
yolu uzun olmak, ... yoluyla gitmek, her yolu denemek, yol kat etmek,
yolda ilerlemek, yolda olmak, gidilecek bir¢ok yolu olmak, her yolun
...ya ¢ikmasi, yol gecmek, yol goriinmek, yol gdstermek, yol kesmek,
yol yapmak, yola ge¢mek, yola gelmek, yola girmek, yolda
dikilmek/durmak/diismek/kalmak, yoldan ¢ikmak/yoldan sapmak vb.
YOL kavraminin diger kullanimlari ise adcil sozciiksel bigimlerdir: yol,
... yolu, yolculuk, ¢6ziim yolu, dogru yol, iyilik yolu, koti yol, yol
gosterici, yolsuz, yolsuzluk vb.

Sozciiksel goriiniimlerin  yogunlasti§i kavramsal igeriklerden birisi,
YOLun bir zemin olmasina iliskindir. Bununla ilgili kullanimlar
sunlardir: yola ¢ikmak, yolda gitmek, yolda yiiriimek, yoldan devam
etmek, yoldan ge¢mek, yoldan gitmek, yoldan yiiriimek, yol kat etmek,
yolda ilerlemek, yoldan ¢ikmak, yoldan sapmak, yolda olmak vb.

One c¢ikan diger bir kavramsal igerik, amagtir: yol gecmek, yol
yiirlimek, yolu uzun olmak, gidilecek birgok yolu olmak, her yolu
denemek, her yolun ...ya ¢ikmasi

YOL kavrami, diiz anlam (%64) ve cagrisimsal anlam diizeylerinde
(%36) kullanilmigtir. Cagrisimsal anlam diizeyindeki sozciiksel
goriiniim ifadelerinden 6zgiin 6rnekler sunlardir:

@) “En sonunda dogru bir yolu buldu.”
“Bize her yol Fenerbahge.”
“En kolay yol, bildigin yoldur.”

>

“Bana yol gériindii.’
“Insanlar bir yere gitmek igin her yolu secerler. ”

YOL kavraminin ¢agrisimsal anlamli sozciiksel goriiniimleri sunlardir:
yolu uzun olmak, yol goriinmek, yolsuz, her yolu denemek, yol
gostermek, yolsuzluk, yol kat etmek, yola gelmek, iyilik yolu, en iyi
yolun bildigin yol olmasi, yoluna ¢ikmak, kotii yol, gidilecek birgok
yolu olmak, yollarin birbirine baglamasi, ¢oziim yolu, yoluna devam
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etmek, yollardan birini segmek, dogru yol, her yolun ...ya cikmasi,
secim yapmak.

Veritabani incelendiginde esdizimsel goriiniimlerin iki farkli anlam
boyutunda olduklar1 goriilmektedir. Bunlar; diiz anlamli esdizimsel
iligkiler ve cagrisimsal anlamli esdizimsel iligkilerdir.

YOL kavramuyla ilgili diiz anlamli esdizimsel kullanimlar:
uzunyol yol-yolculuk  hiz stmirt  yol gosterici  issiz yol
kisa yol  uzak yol yol-dikkat  yol tarifi islek yol

YOL kavramiyla ilgili ¢agrisimsal anlamli esdizimsel kullanimlar

¢oziim yolu iyilik yolu yol-se¢im  yol-baglanmak her yol
dogru yol kotii yol ~ bildigin yol  yol gostermek  yolu olmak

5. SONUC VE DEGERLENDIRME
5.1. HER BIR KAVRAM ICIN OZET SONUCLAR

Katilimcilarin ~ se¢imleri ve egilimleri dogrultusunda, arastirma
kapsamindaki bes kavrama iliskin sayisal bulgulara bagl sonuglar sdyle
Ozetlenebilir:

RENK:

v" RENK kavraminda mavi ve kurmizi ornekleri ontip olarak
belirginlesmekte;

v" RENK kavrami, genellikle kavram/sozciik karsiligi olan renk
olarak (en sevdigim renk, en giizel renk, ...mn rengi VDb.)
sozciiklestirilmekte;

v" RENK kavraminin goriilebilme/goriiniis ve
belirleme/tamimlamal/ifade etme 6zellikleri 6ne ¢ikmakta;

v" RENK kavrami, ¢ogunlukla olumlu tutum altinda ve 6rnek
vermeye dayali olarak kullanilmakta;

v' En sk  gokkusagi  sozclgliyle  esdizimli  olarak
kullanilmaktadir.
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Ayrica RENK; eglencelidir, canlidir, ifade etme bicimidir. Renkli
kisilikler, renksiz hayatlar vardir.

SUC:
v" SUC kavraminda hursizltk ontip olarak belirginlesmekte;
v" SUC kavrami en sik olarak su¢ islemek bigiminde
sozciiklestirilmekte;
v Kotii/yanlis bir sey yapmak Ve birine/bir seye zarar vermek
ozellikleri 6ne ¢ikmakta;
v Genellikle eylemlestirmeye ve Ornek vermeye dayali olarak
kullanilmakta;
En sik ceza kavramiyla esdizimli olarak kullanilmakta ve
genellikle hapishane, polis, mahkeme gibi kavramlarla
sahnelestirilmektedir.

AN

Ayrica katilimeilarin yazdigi 6zellik ifadelerinden ve esdizimlilik igeren
kullanimlarindan su 6zet ifadelere ulagilmaktadir:

— SUC kotii/vanhs bir sey yapmaktir.

— SUCun i¢inde zarar vermek vardr.

— Bunedenle SUC cezasiyla birlikte var olur.

— Boylece ‘sug isleyen’ mahkemeyle, toplumla ya da vicdaniyla
yiizlesmek zorundadir.

— SUC ‘baglamina gore’ kurallara uymamaktir. Boyle olunca
kimi SUClar insan haklari ihlalidir; kimi SUClar haramdir,
giinahtir. O halde SUC, ‘sucta’ anlasmaktir.

DUYGU:

v' DUYGU kavraminda mutluluk ve seving Ornekleri ontip
olarak belirginlesmekte;

v" DUYGU kavrami, genellikle bir eylemsel sunum iginde

sozciiklestirilmekte;

Ifade etme dzelligi 6ne ¢ikmakta;

Cogunlukla eylemlestirmeye ve drnek vermeye dayali olarak

kullanilmakta;

v’ En sik diisiince kavramiyla esdizimli olarak kullanilmaktadir.

AN
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Katilimcilarin  yazdigr 6zellik ifadelerinden ve esdizimlilik igeren
kullanimlardan DUYGU kavramiyla ilgili su 0Ozet ifadelere
ulasilmaktadir:

DUYGU i¢tedir, bazen agiga vurulur; bazen icte saklanir.
DUYGUIar ifade edilmeli, sdylenmelidir.

DUYGUlar insani yonetir; bu nedenle DUYGUIarin kontrol
edilmesi gerekir.

Ciinkti DUYGUlar degiskendir ve zihni golgeler.

Insant insan yapan DUYGUlardir.

OYUN kavraminda saklamba¢ Ornegi oOntip olarak
belirginlesmekte;

v" OYUN kavraminin 6ne ¢ikan 6zellikleri eglence igermesi ve
kurallarinin olmasidur.
v' OYUN kavrami, genellikle bir eylemsel sunum iginde
sozcliklestirilmekte;
v" Cogunlukla olumlu tutum altinda kullanilmaktadir.
Tutum ve esdizimlilik igeren kullanimlardan su Ozet ifadelere
ulasilmaktadir:
— OYUN eglencelidir, zevklidir, giizeldir.
— OYUN oynaninca mutlu olunur.
— OYUN stres atmaya yardimct olur.
— OYUNun yag: vardir.
— OYUNlIar arasinda ¢ocuk¢a oyunlar vardir.
YOL:
v" YOL kavraminda karayolunun ontip olarak belirginlestigi;
v" YOL kavraminin genellikle bir eylemsel sunum iginde
sozctiklestirildigi;
v Trafik unsurlarint  icerme Ve iizerinden  gitme/ge¢me
ozelliklerinin &ne ¢iktigy;
v' Biyik oranda sahnelestirme ve esdizimsel iligkiler

cercevesinde kullanildigy;
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v" YOL kavramina 6zgii sahnelestirmenin ise karasal bir nitelik
tasidig1 gozlenmistir.

Ayrica katilimcilarin  6zellik ifadelerinden ve esdizimlilik igeren
kullanimlarindan su 6zet yargilara ulagilmaktadir:

— YOL her seyden 6nce bir zemindir ve bu zeminde etkin bir
‘trafik’ vardur.

— YOL daha ¢ok karasaldir, uzun incedir.

— YOL insanlar1 bir yere gétiirmeli veya ulagtirmalidir; bu ister
ev/ig/tatil olsun; ister bir amag, ¢dziim, yontem olsun.

— YOLIar birer secimdir ya da segenek. Bu segimler yoluyla
insanlar bazen iyi/dogru yoldadir; bazen kétiilyanhs yolda.

— YOLlar dogru da olsa yanlis da olsa yoldan ¢ikilir Kimi
zaman,; tekrar yola girilir.

— YOL, yolculugun kendisidir.

5.2. SONUCLARIN KURAMSAL TARTISMA BAGLAMINDA
DEGERLENDIRILMESI

Bu ¢alismanin ulastigi kuramsal sonuglar soyle ifade edilebilir:

» 10 ve 13 yas grubundaki ¢ocuklarin kendilerine sorulan
kavramlara verdikleri drneklerle olusturulan veritabaninda, ilgili
ulami temsil yeterliligi yiiksek tipik tiyelerde yigilma oldugu
goriilmektedir. Ancak kisisel deneyimlere bagh iliskilendirilmis
kavramlar da orneklerle birlikte gelmektedir.

» Kavramlarin ozellikleri soruldugunda, ilgili ulamin 6znitelikleri
genellikle duyussal etki (tutum) altinda ve drneklemeden daha
sonra gelmektedir.

» Kavramlarin tiimce diizeyinde kullanimi, dncelikle 6rneklemeye,
duyussal etkiye, esdizim-birlikte goriilme iliskisine ve
sahnelestirmeye dayali olarak gergeklesmektedir.

Bu {i¢ temel sonug, alanyazininda kavramlastirmayi tartigan kuramlar
agisindan ele alindiginda su degerlendirmelere ulasilmaktadir:

1) En sik goriilen 6rneklerin aile benzerligi ilkelerine uygun olarak ilgili
ulamin tipik tyeleri olmasi, ontip-temelli yaklagimm savlarim destekler
niteliktedir. Ayrica katilimcilarin belli 6rneklerde uzlagmasi ve bu
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orneklerin daha oOnceki calismalarla uyumlu olmasit da bu durumu
desteklemektedir.

Hatirlanacag1 gibi aile benzerligi, insan zihninin ¢evresinde gordiigi
‘sey’leri kodlayarak ontip denilen tek bir zihinsel bi¢im iiretmesi
ilkesidir (Lobner, 2002: 177). Bu, zihinsel bir Orlintii olusturma
islemidir. Ontip-temelli kavramlastirma yaklagimlarinda vurgulanan,
klasik yaklasimda ileri siirilenin aksine, biitiin iiyelerin esit derecede
temsil edilmedigi; bir ulam igerisinde o ulami en iyi temsil eden odak
iiye ve o liye etrafinda derecelenen ve bdylece temsil yeterliligi diisen
diger iiyelerin bulundugudur. Bu konumuyla 6ntip, bir ulamin génderim
noktast olma 6zelligi kazanmaktadir (Lobner, 2002: 179). Bu noktada
ulamin en iyi Ornegi ya da Ontipi, ulami Ozetleyebilecek 6zellikler
tasimak durumundadir.

Bu aragtirmada da veritabaninda sira ortalamasi 1.00’a en yakin olan ve
en sik goriilen 6rneklerin ulami temsil edebilen tipik iiyeler oldugu
goriilmektedir (RENK, mavi/kirmizi; SUC, hirsizlik; DUYGU, seving;
OYUN, saklambag¢, YOL, karayolu). Diger taraftan Ontip-temelli
yaklasimlara gelen 6nemli bir elestiri, kiiltiirel ve c¢evresel ozelliklere
gore sozciiklerin kullanim sikligi ile Ontiplerin se¢iminde kosutluk
goriilmesi ve Ontipin merkezi konumda olmaktan ¢ok sikliga bagl
olarak seg¢ildigi diisiincesini dogurmasina yoneliktir. Bu aragtirmada da
hemen her kavramda 6rnek niteligi tasimayan, birlikte goriilme ilkesine
bagli olarak ilk bes Ornek arasina giren sozciikler bulunmaktadir.
Katillme1 ¢ocuklarin kavramin iiyesi olup olmama konusunda bir
ayrima gitmeksizin bu kavramlara sik sik yer verdikleri goriilmektedir.
Ornegin RENK kavraminda gékkusag: ve rengdrenk; SUC kavraminda
ceza; DUYGU kavraminda diisiince; YOL kavraminda fasitlar ve trafik
unsurlarma iliskin sozciikler en sik goriilen orneklerle birlikte yer
almistir. Bu egilim, ontip-temelli yaklagimlara getirilen elestiriye kanit
sunar niteliktedir. Katilimecilar tarafindan  birlikte goriilme ve
sahnelestirmeye bagli olarak sunulan kavramlar, ulamin en {ist
siralarinda yer almaktadir. Ancak bu iliskilendirilmis kavramlarin
hicbirinin 6ntip konumuna g¢ikamadigi da konunun dnemli bir tarafidir.
Ozetle ontip olarak belirginlesen iiyelerde goriilen uzlasmayi, ontip
yaklagimi diginda agiklayabilen bir yaklagim bulunmamaktadir.
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2) Katilimcilara arastirma kapsamindaki kavramlarin o6zellikleri
soruldugunda ilgili ulamin &zellikleri, genellikle tutumlardan ve
orneklemeden daha sonra gelmektedir.

Klasik yaklasim ve ontip yaklasimi gibi, icerme iliskisine dayal
yaklagimlarda ozellikler temel olusturmaktadir. Bu o&zellikler, klasik
yaklasimda gereklilik ve zorunluluk kosullariyken; Ontip-temelli
yaklasimlarda dyelik derecesini belirleyici ozelliklerdir. Her iKi
yaklasimda da bu oOzelliklerin sistemli konumlanmasi ve buna gore
kavramlarin diger kavramlari icermesi s6z konusudur.

Ancak bu arastirmada kavramlarin 6zellikleri soruldugunda, en sik
olarak kavramlara yiiklenen duyugsal degerler (tutum) ile Ornekler
goriilmekte; daha sonra kavramin Ozellikleri gelmektedir. Kimi
kavramlarda ise 6zelliklerin yerine esdizimsel ve sahnelestirmeye dayali
iligkili kavramlar 6ne ¢ikmaktadir.

Bu durum, ozellik listelerine karsi ¢ikan kuram temelli yaklasimin
ilkeleriyle uyumlu goriinmektedir. Bu yaklagim kavramlarin diger
kavramlarla iliskilerine dayanan temsiller oldugunu ileri siirmektedir.
Buna gore kavramlar, ozellikler listesiyle tanimlanamaz. Kavramlar,
kisisel ‘kuram’larla (ya da agiklamalara) ve ‘kuram’larda oynadiklari
rolle tanimlanir. Bu yaklagimin 6nceki yaklagimlardan 6nemli bir farki,
kavramlar1 artik icerme modeliyle agiklamamasidir. Bunun yerine
kavramlar, ¢ikarimsal modelle agiklanir.

Kuram temelli yaklasim ¢ikarimsalligi, 6zellikle kavramlar arasindaki
karmagik iligkiler setinin genellikle ‘nedensel’ bir temelle ele
alinmasindan dolay1 kullanmaktadir. Ornegin bir kus kanatlara sahiptir
ve hafiftir, ¢linkii ucabilen bir hayvandir; kuslar agacglara yuva yapar,
clinkii yuvasini yirtict hayvanlardan korumaktadir. Yani kuslar
hakkindaki bilgiler ve o&zellikleri, ilgili kavramla iliskilendirmede
yardimer olmaktadir. Bu ozellikler, ne klasik yaklasimda oldugu gibi
idealize edilmis ve gerekli/zorunlu &zelliklerdir; ne de ontip-temelli
yaklagimda oldugu gibi tipik iiyelere gore belirlenen 6zelliklerdir. Bu
ozellikler, farkli zihinsel iligskilendirme bigimlerine bagli (esdizimsel,
sahnelestirme ya da bagintiya erisilemeyen baska bir iliskilendirme
bigimine) ve ¢gikarimsal olarak 6ne ¢ikmaktadir.



126 B. U. BOZKURT, G. L. UZUN

Ancak bu yaklasim, herkesin her kavram ig¢in farkli aciklamalardan
olugan ‘kuram’lar1 oldugunu savunmasi ve higbir sistemlilik
sunmamastyla oldukca goreli bir kavramlagtirma kosullar1 sunmaktadir.
Bu kadar goreli bir yaklasimda kavramlarin gercekte ne oldugunun
yanti  bulunmamakta; yalmzca kurulan iliskisel baglar 06ne
¢ikartlmaktadir.

Bu aragtirmanin sonucunda kavramlara 6zgli 6ne cikan Ozelliklerin
¢ikarimsal iliskilere dayanmasi, kuram temelli yaklasim ile uyumluluk
gosterse de, bu yaklasim neden c¢ofu cocugun ayni oOzelliklerde
yogunlastigin1 agiklayamamaktadir. Bu nedenle tiim insanlarin her
kavram i¢in kendine 6zgii bir ‘kuram’1 oldugu ve bu ‘kuram’larin diger
kavramlarla arasindaki iligkilere bagl  olustugu  gorisiliniin
aciklanamayan yanlar1 oldugu goriilmektedir.

3) Arastirma sonuglarina gore kavramlarin tiimce diizeyinde kullanimu,
oncelikle oOrnek vermeye ve tutuma dayali; bir taraftan da
esdizim-birlikte goriilme iligskisine ve sahnelestirmeye dayali olarak
gerceklesmektedir. Dolayisiyla kavramlar, érnekler yoluyla, duyussal
etkiler (tutum) altinda, esdizimsel iliskileri icerecek bicimde, sahneler
kurularak  kullamilmaktadir. Bu  durum, hem  Orneklerin
kavramlastirmadaki merkezi konumunu belirginlestirmekte; hem de
kavramlara eklemlenen duyussal degerler ve diger iligkilendirmelerin
kavramlarin temsilinde etkin bir rol oynadigina iligkin ipuglar
sunmaktadir.
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Cambridge University Press.

Schiffrin, D. (1994). Approaches to discourse. Oxford: Blackwell.

Book chapter:

Thompson, P. (2010). Building a specialized audio-visual corpus. In A.
O’Keeffe & M. McCarthy (Eds.), Developing linguistic corpora: A
guide to good practice (pp. 59-70). Oxford: Oxbow Books.

Journal article:

Gu, Y. (2006). Multimodal text analysis: A corpus linguistic approach to
situated discourse. Text and Talk, 26(2), 127-167.

Conference paper:

Aksan, M. & Aksan, Y. (2013, September). Multi-word units and pragmatic
functions in genre specification. Paper presented at 13" IPrA Conference
New Delhi, India, 08-13 September 2013.

Conference proceedings:

Zeyrek, D., Turani U. D. & Bozsahin, C. (2009). The role of annotation in
understanding discourse. In S. Ay, O. Aydin, I. Ergeng, S. Gokmen, S. Issever
& D. Pegenek (Eds.), Essays on Turkish Linguistics: Proceedings of the 14
International Conference on Turkish Linguistics, August 6-8, 2008 (pp. 303-
310). Wieshaden: Harrassowitz Verlag.

Doctoral dissertaion / Master’s thesis:

Yilmaz, E. (2004). A pragmatic analysis of Turkish discourse particles:
Yani, iste and sey. (Unpublished doctoral dissertation), METU,
Ankara.

Software:

Anthony, L. (2012). AntConc (Version 3.3.5w) [Computer Software].

Tokyo, Japan:Waseda University.
http://www.antlab.sci.waseda.ac.jp/
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